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Early Alert: 
A Faculty-Based Academic Intervention Pilot Program 


School of Social Sciences, Humanities & Arts 
University of California, Merced 


 


Vincent Tinto, considered by some to be the foremost expert on college student 


retention, has identified several factors in students dropping or "stopping" out of the 


university including academic difficulty, adjustment problems, lack of clear academic and 


career goals, uncertainty, lack of commitment, poor integration with the college 


community, incongruence and isolation. Consequently, he states, retention can be highly 


affected by enhancing student interaction with campus personnel. (Increasing Student 


Retention, 1987) 


 In an effort to address some of these academic and personal needs, SSHA Advising 


will pilot an Early Alert program for Fall 2006. The goal of the program is to promote 


student persistence and promote acquisition of the skills necessary for college success. The 


program is designed to provide faculty and staff opportunities to contribute to retention and 


help UC Merced students by assisting with early detection and intervention of students who 


are doing poorly in class, frequently absent or experiencing other problems that may 


otherwise affect their academic performance.  


SSHA faculty members will be provided Early Alert Referral forms at the beginning 


of the semester (attached and also found the SSHA Faculty Handbook). Such forms will 


also be available in the advising office and in the COB second floor mail room. Faculty will 


be able to use the forms to refer any student, regardless of major, for a consultation with an 


academic advisor. Completed forms can be placed in the locked drop box located in the 


COB second floor mail room. Once the referral form is received, the student will be 


contacted by SSHA Advising and asked to make an appointment. Students will be given a 


summary of the concerns from the Referral form, but will not receive a copy of the actual 


form; this ensures confidentiality for the referring faculty member. After a conversation with 


the student, the advisor will make appropriate recommendations and referrals. Such 


recommendations will be documented on the Referral Follow-Up Form (attached) and, if 


appropriate, forwarded to the appropriate academic advisor for inclusion in the student’s 


advising file. SSHA Advising will make every effort to collaborate with other School 


advisors and the Student Advising and Learning Center (SALC) to ensure students are 
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given access to resources necessary for them to succeed including but not limited to tutoring 


and personal counseling..  


For confidentiality purposes, faculty follow-up inquiries on referrals will be upon 


consent of the student. SSHA Advising will confirm that the student has been seen, but 


cannot report the outcome of the meeting without the student’s written consent as indicated 


by his or her signature on the Referral Follow-Up Form.  


Please note that this program is not intended to replace faculty-student interactions. 


The most effective way to get through to a student is by faculty-initiated contact.  However, 


The Early Alert program is another tool for promoting students success at UC Merced.  


 


For more information on Early Alert Programs at other campuses across the country, please 


visit the links below: 


http://www.citruscollege.edu/counsel/erlyalrt/ 
 
http://www.ccac.edu/default.aspx?id=147297 
 
https://ltc.cr.duq.edu/lsc/ 
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Early Alert Program Referral Form 
 


Date: _______________ 


Student Name: _________________________ UCM ID#: _________________________ 


Course: _______________________________ Instructor: __________________________ 


Instructor’s Name: ______________________  Email: _____________________________ 


Do you wish to be identified to the student above? ____ yes ____ no 
 
Please check any statements that, in your judgment, describe this student: 
 


□ Student has never attended class 


□ Lacks essential skills necessary to complete this course successfully (Please describe) 
 
 
 
 
 


□ Excessive absences/tardiness 


□ Does not complete reading and/or homework assignments 


□ Struggles to keep pace with the class 


□ Low quiz/test scores 


□ Comments of concern from other students 


□ Personal knowledge of personal or family difficulties 


□ Change in demeanor which might include anxiety, aggression or depression (Please describe) 
 
 
 
 
 


□ Drastic changes in appearance 


□ Exhibits poor attitude and/or disruptive classroom behavior 
 
Additional Comments: 
 
 
 
 


 
 
 


Thank you for caring about our students! Please return this form to SSHA Advising. 
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Early Alert Program Referral Follow-Up Form 
 


Date: _______________ 


Student Name: _________________________ UCM ID#: _________________________ 


Advisor: ______________________________ 


Summary of Concerns: 


 


 


 


Reasons for Difficulty: 


 


 


 


 


 


 


Recommendations/Solutions: 


 
 
 
 
 
 
 
 
______________________________________________________________________________ 
 
I understand that this information will not be shared with any other party other than my academic 
advisors without my written permission. However, in an effort to take responsibility for myself, I 
will consider following the recommendations/solutions listed above.  
 
Student Signature: __________________________________ Date: _________________ 
 
Advisor Signature: __________________________________ Date: _________________ 








Advisors’ Meeting Aug. 28, 2008 
 
Present: Erica Robbins, Alisha Kimble, Angie Salinas, Jesus Jimenez, Cynthia Donahue, 
Kathy Briggs, Linda Zubke, Jan Zarate, Becky Sweeley, Craig Harmelin, Elizabeth 
Boretz, visitor: Laurie Herbrand 
 
 


I. Director of International Programs 
Rebecca Sweeley introduced herself, and the advisors introduced themselves to her.  
Craig reported that he has been very busy already this fall with students who are 
interested in going abroad. 
 
II. Changes 
Several recent changes were discussed: Counseling and Psychological Services, and 
all staff in that area, are now down in the Health Center.  The location where they 
used to be, now houses Fuji Collins, Kevin Browne, Brad Neily, Greg Spurgeon.  
Charles Nies is now Associate Vice Chancellor, and he is in the location where 
Disability Services used to be.  Advisors had not known about these changes 
previously. 
 
III. Catalog Rights 
There was much ambiguity on this campus regarding this issue up to now.  Angie was 
involved in a situation this week where a student was invoking her catalog rights, as 
she wishes to adhere to the 2005 catalog, which was lighter on prerequisites than the 
current catalog is, for a key course in her major.  All agree that we as advisors do not 
want to approve a student entering a course when we know that they lack the proper 
level of preparation.  However, catalog rights are inescapable, and we need to allow 
students to enact these when they want to.  The student in question has been given a 
warning that it is not in her best interest to take the course (a repeat for her) without 
the currently listed prerequisites.  Nonetheless, the student plans to go ahead with the 
course. 
 
It was also noted that when we find ourselves in these situations, we should 
remember to document all that we can, and print out the e-mail “warning” about the 
potential consequences for taking a course without the proper preparation, to keep in 
the student’s advising file. 
 
All can anticipate more incidents of this sort.  However, year by year, the catalog 
content will be more refined, and fewer and fewer students will be invoking catalog 
rights from our early days, when many policies and prerequisites were less 
thoroughly defined than they are now. 
 
IV. Preview Day and Family Weekend 
One advisor raised the issue that these are on the same weekend. Elizabeth noted that 
this was planned intentionally, and there are some good reasons to try this.  However, 







advisors are thinking that it may be difficult to recruit enough faculty to participate in 
both Saturday events on the same day. 
 
V. Advising Opening Week 
All are reporting that this is the smoothest first week we have ever had.  Advisors are 
busy, but not as in past years, and overall there have been no serious incidents related 
to meeting students’ needs.   FTE count was still somewhat low compared to 
headcount as of Tuesday morning, but advisors report that much of their work this 
week involved rounding out schedules that were still incomplete, to bring students up 
to higher numbers of credits. 
 
One reason why this week has gone well is that advisors worked systematically after 
orientation to advise and register the non-attendees during the middle of August.  This 
was done over the phone and in person, and that went well for everyone.  The phone-
calling campaign to bring in the missing students often yielded a non-response or a 
student reporting that they would not be attending, but it also captured the SIRs who 
still needed to register, and they are now here in class. 
 
VI. Questions from Laurie Herbrand 
1. Can a student have multiple emphases in a major?  The answer is no, and this is 


an issue that has not come up, so far.  Students think of their major with its 
emphasis as their whole major, and they have not sought additional emphases. 


2. How many majors can a student have?  Can there be a triple major?  We seem to 
have approved a maximum of a double major.  This is because an 11-semester 
limit was imposed on students seeking a double major, at the time that double 
majors were approved. 


3. How many minors can a student have? As many as they want. 
Also: at this time no ENG majors are anticipated.  There have been requests by non-
ENG majors for a CSE minor, and that will not be a prospect, due to the extensive 
amount of foundational courses needed in that field.  Perhaps in the future there can 
be a non-ENG “communications and marketing technology” minor, housed in the 
School of MGMT or somewhere like that, that emphasizes applied computer 
programming.  Berkeley, for example, has a major like this in its College of Letters 
and Science, in addition to the CSE major housed in the College of  ENG there. 
 
VII. Revised Dismissal Policy (Laurie) 
Advisors need to share their views on this with their deans. 
 
VIII. Banner Use and Misc. (Laurie) 


• Laurie inquired if advisors would like access to SFAREGS, to clear maximum 
hours for students, rather than have to call in to get students released to 
expand hours.  Some advisors would utilize this function. 


• Inactive Students – students who are not enrolled this semester, or who have 
left us indefinitely, cannot view their grades.  Laurie intends to change this, so 
that they can access a self-service function for this purpose. 


 







 








http://hr.ucmerced.edu/professional-and-organizational-development/msap/
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COMMITTEE ON ACADEMIC PLANNING AND RESOURCE ALLOCATION 
ANNUAL REPORT 


2007-2008 
 


TO THE MERCED DIVISION OF THE ACADEMIC SENATE: 
 
During the academic year 2007-2008, the Committee on Academic Planning and Resource 
Allocation (CAPRA) met 15 times in person and conducted some business via email with respect 
to its duties as outlined in UCM Senate Bylaw II.4.A. The issues that CAPRA considered this 
year are described briefly as follows (in alphabetical order): 
 
ANTHROPOLOGY MAJOR 
CAPRA received a request from Undergraduate Council (UGC) to analyze the implications of a 
proposal for an Anthropology major from the School of Social Sciences, Humanities and Arts 
(SSHA). CAPRA was mainly concerned with the resource needs of the program. A CAPRA 
member prepared an analysis of the program which was discussed and approved by the 
committee. Areas of concern included: 1) consequences of some faculty not holding budgeted 
faculty lines; 2) lack of tenured faculty; 3) lack of clarity of teaching load and SSHA 
instructional workload policy; 4) impact on graduate teaching and research; 5) plans for normal 
or abnormal absences; 6) upper division courses taught by lecturers; 7) impact of major on 
student advising and faculty workload; 8) space needs 
 
CAPRA discussed these issues with the EVC/Provost and conveyed its concerns to the UGC 
chair.  
 
CAP VISIT TO UCM 
External CAP members visited the campus in February 2008. Their observations during their 
visit were integrated into a memo addressed to the EVC and the Senate Chair. The memo was 
also widely distributed to faculty for input. CAPRA discussed this item during a March meeting.  
 
ENROLLMENT 
CAPRA discussed solutions to address the issues surrounding enrollment and limits on 
enrollment imposed by the state as part of the state’s plans for budget cuts. 
 
IT RETREAT 
CAPRA Chair attended the April 30th 2008 IT Retreat. IT considered the establishment of an IT 
advisory committee. CAPRA recommended that membership should include multiple faculty 
members and that the senate be consulted for curricular, research and resource matters. 
 
LECTURERS WITH POSSIBLE SECURITY OF EMPLOYMENT (LPSOEs) 
CAPRA was asked to provide input about hiring a small number of LPSOEs (due to the lack of 
space at UCM). CAPRA agreed that –from an academic standpoint- hiring LPSOEs made sense 
but stressed the fact that hiring should be done with the objective of developing UCM as a viable 
research university. 
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LONG RANGE ENROLLMENT PLAN 
Provost Hume asked the UCs to provide UCOP with initial estimates of enrollments through 
2021. CAPRA invited Nancy Ochsner – Director of Institutional Planning and Analysis – to a 
meeting to provide the committee with current and projected data on undergraduate and graduate 
enrollments.  
 
POLICIES & PROCEDURES FOR APPROVING NEW MAJORS 
According to the UGC-drafted policies and procedures for approving new majors “Because the 
delivery of major degree programs entails use of university resources, CAPRA consults on the 
resource implications of the proposed program”. CAPRA requested that the committee be 
included in the early stages of the approval process in order to have the opportunity to submit its 
analysis of a proposed program and to have enough time to consult with the Provost. CAPRA 
also recommended that the proposers comment on how new program proposals complement pre-
existing disciplines/programs.  
 
POLICIES AND PROCEDURES FOR REVIEWING OF NEW GRADUATE EMPHASIS 
AREAS AND GRADUATE GROUPS  
CAPRA requested that GRC and UGC review the existing policies for approval of new programs 
and program changes to include consultation with CAPRA and the EVC/Provost regarding 
resource implications on educational proposals. UGC and GRC’s proposals were distributed to 
CAPRA and the Schools for review. 
 
PROFESSIONAL SCHOOLS 


 School of Medicine 
On September 25, 2007 NS Dean Pallavicini presented a proposal for a School of Medicine at 
UC Merced. The Senate was asked to make a recommendation on the continued planning of the 
medical school. In October 2007 CAPRA generated a set of questions on the proposal which 
were forwarded to the Division Council and to Dean Pallavicini for response. 


 School of Management 
No procedures for review of the proposal for a School of Management were established at the 
time CAPRA was asked to review the proposal for a School of Management at UCM. CAPRA 
wanted to see those procedures established before receiving and reviewing the proposal. 
 
SCHOOLS STRATEGIC PLANS 
CAPRA played a significant role in the planning process for strategic planning of FTE 
allocations across the three Schools. Using its guiding criteria and based on information 
submitted by the Schools in their 5-year strategic plans and 1-year academic resource plans, 
CAPRA made recommendations to the EVC/Provost.  
 
Assessments were made in the context of resource and space needs and availability. The 
committee conducted a detailed analysis of the schools plans and updated the schools table of 
FTEs concurrently with the matrix of faculty on board and in search by affiliation with 
undergraduate major or discipline. CAPRA also encouraged the EVC/Provost to provide detailed 
information on space and faculty lines to the Schools to enable them to better prepare their 
strategic plans. CAPRA recommended that FTEs requests be tied to concrete space plans in 
future strategic plans. CAPRA’s final report to the EVC was posted on the senate website. 
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 CAPRA Guiding Criteria for Reviewing the Schools Strategic Plans  
CAPRA revised its criteria for reviewing the schools strategic plans, to improve transparency, 
e.g., to explain how CAPRA utilizes the information in the strategic plans. The revised 
guidelines request three tables (one for prioritized FTEs requests, one for current and future 
majors and one for current and future space needs) and a statement about. CAPRA encouraged 
the schools to prioritize their requests. The graduate groups were also encouraged to submit their 
plans to the schools in a timely manner to allow time for review.  
Revised CAPRA criteria were widely distributed to the schools and were posted on the senate 
website. 
 
In consultation with the EVC/Provost, CAPRA agreed that its  recommendations (the appendices 
representing the committee’s mapping of undergraduate majors, graduate groups and strategic 
groupings of faculty will be made public in the future and will be posted on the senate website.  
 


 CAPRA Timeline for Reviewing the Schools’ Plans 
The CAPRA timeline for reviewing the Schools’ Plans was approved by the EVC and was 
distributed to the Schools. 
 


 Schools FTEs Requests for AY 2008-2009 
The three Schools requested a total of 49 faculty positions. CAPRA assigned three levels of 
priority to the requests. The EVC/Provost recommended that CAPRA rank 36 faculty lines (24 
of which in the highest priority).  
 


 CAPRA FTEs recommendations for AY 2008-2009 
In its final report to the EVC, CAPRA recommended that faculty allocations across the campus 
be distributed as follows: 24 ftes under the highest priority, 6 ftes as second priority and 6 ftes as 
third priority. 
 


 Lecturers: Tenure-track Faculty Ratio 
During its review of the schools strategic plans, CAPRA noted that there was a large number of 
lecturers across the three Schools (in comparison to ladder rank faculty). CAPRA encouraged the 
Schools to be more specific in regards to their needs for lecturers by including discipline and 
duration of term. CAPRA also asked the Schools to consider potential trade offs between the 
number of lecturers and the number of new tenured faculty. 
 


 Opportunity hires 
CAPRA would like more clarity about opportunity hires in the future; specifically the relation to 
the strategic plan and the implications for future hiring. 
 


 Systems Biology Research Institute (Biomedical Research Institute) 
CAPRA recommended that the establishment of an institute be a campus wide initiative and that 
it should not fall under the authority of a particular school. CAPRA recommended the continued 
planning of this institute and that any significant changes in the scope of the Institute be 
accompanied by a revised proposal and be reviewed by CAPRA and the Academic Senate.  
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 Graduate Groups 
In conjunction with the review of the schools strategic plans, CAPRA also evaluated which 
groups were close to be forwarded to CCGA to be reviewed as a stand-alone graduate group. 
 


 Multiple Offers 
CAPRA strongly supported flexibility in tenured searches, making multiple offers on tenured 
searches and making multiple hires in the proposed searches.  
 
STRATEGIC ACADEMIC PLANNING (SAP) 
CAPRA noted that improved communication among faculty was needed regarding the goal and 
expectations of the SAP forums. Chair Heit encouraged CAPRA members to attend those 
forums. Draft SAP was expected in summer 07-08. 
 
UCPB (UNIVERSITY COMMITTEE ON PLANNING AND BUDGET) 
As the UCM UCPB representative, Chair Heit provided regular reports to CAPRA. At UCPB’s 
request, and as a follow-up to last year’s presentation given by Professor Bales (then UCPB 
representative), Chair Heit gave a presentation on UCM office and research space, budget 
projections and budget needs at the April 15, 2008 UCPB meeting. The report was prepared in 
consultation with the UCM administration. UCPB recommended that (1) capital construction 
projects at Merced should be given highest priority among UC's capital projects; (2) all Merced 
students (through the first 5,000 students) should be fully funded at the higher cost of instruction 
appropriate for a new campus; and (3) UCOP should work with the Merced campus to design a 
strategic growth plan that clearly articulates the total quantity of resources required for the 
campus to achieve equal quality with the other UC campuses. UCPB’s recommendations were 
subsequently endorsed by Academic Council and forwarded to President Yudof. 
 
UNDERGRADUATE MAJORS 
On several occasions, CAPRA expressed its concerns about resources being spread thinly, that is 
with relatively small groups of faculty putting on a relatively large number of majors.  Also, 
CAPRA was concerned about the growing number of students for some majors. 
 
VC FOR RESEARCH AND GRADUATE DEAN OF GRADUATE STUDIES 
The EVC/Provost asked the Senate to opine on the idea of splitting the VC for Research/Dean of 
Graduate Studies position. CAPRA discussed the proposed division and recommended that the 
Dean of Graduate Studies position be a 50% appointment, in addition to a separate VC for 
Research position. 
 
The EVC/Provost consulted with CAPRA regularly. Some of the issues discussed included 
the following: 
 
I. SPACE 
The issue of space was a recurrent topic within CAPRA. In November 2007 CAPRA asked the 
EVC to share information about space with the committee for the following year in light of 
recent hirings.  
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A) Faculty Office and Lab Space 
CAPRA inquired about who made decisions about allocating and assigning office and lab space 
for faculty and the degree of priority ascribed to this assessment.  
 
B)  Modular Buildings 
The EVC/Provost reported that modular buildings would likely become the solution to the 
current space crisis. He estimated that they would be set up by fall 2008. 
 
C) Castle Campus 
CAPRA discussed the use of space at Castle for offices and labs. Some of the problems facing 
faculty included the commute and the lack of parking on the main campus. In February 2008 the 
Administration requested $12M to complete further renovations of Castle. 
 
D) Alteration Projects to maximize space 
CAPRA and the EVC discussed possible alteration projects (remodeling of lab and classroom 
space) to optimize use of space. 
 
E) Space Priorities and Space Management Policies 
CAPRA discussed the prospect of creating a Campus Space Management Committee. CAPRA’s 
recommendation on membership of the CSC was sent to the EVC on Feb. 1, 2008. The 
committee would be charged with making recommendations to the EVC on the allocation of 
space. CAPRA recommended that the campus space committee be formed by spring 08 and that 
its composition include three COC-appointed faculty members, two chancellor’s designees from 
the Administration, VCR, VCSA, Registrar, and Student. Advisors and Consultants: School 
Deans, Campus Architect, Chief of Staff for Administration, Director of Capital Planning, 
University Librarian. 
 
On March 6, 2008 the EVC distributed a memo to CAPRA on the Space Campus Committee’s 
composition and charge. Committee on Committees was eventually charged with establishing a 
balance in the constituency of the committee.  
 
F) Classroom Space Projections and Evaluation of Current Space Portfolio 
Throughout the year faculty were concerned about the lack of instructional space. The EVC 
asked the Registrar to conduct a space analysis and space projections for the next few years. 
CAPRA inquired about the criteria used to make those projections and asked to be more 
involved with current and future instructional space planning processes. CAPRA asked the 
registrar to provide the committee with space analyses in the future and inquired about plans and 
timeline to address the crisis until modular buildings are established. 
 
Kevin Browne, AVC for Enrollment Management attended a CAPRA meeting in February to 
discuss ways to optimize space utilization at UCM. AVC Browne also shared some data on 
admissions with CAPRA. 
 
G) Science and Engineering II 
In February 2008 the EVC reported that funds in the range of $43M would be necessary to 
expand SEII. Estimated completion of SE II would take place in 2013. 


 5







 
 
 
H) UCOP Representatives Visit to UCM 
UCOP representatives visited UCM in April 2008 to evaluate and analyze current and future 
space needs. Shortly after the visit, the EVC shared space plans for SEI and projections of space 
development for SEII and Castle. 
 
I) Administration’s Space Plans for September 2008: 


o Installation of modular buildings 
o Installation of modular office space on the 3rd floor of COB 
o Administration planning negotiations of off-campus space availability  
o Improve connection between Castle and main campus 


 
II. BUDGET 
The state of UCM budget was discussed on several occasions by the committee: 
A) UC Budget Cuts – CAPRA was informed that UCOP was committed to keeping UCM 


unharmed from the impending budget cuts across the UC system. 
B) Much of UCM’s operating budget was spent on infrastructure and space due to limitations 


of the capital budget 
C) In March 2008 UCOP approved a continuation of UCM’s line of credit for an additional 


eight years ($5M/year) 
D) UCM obtained two loans to remodel the central area on the third floor of the COB to 


accommodate 16 to 30 modular spaces for lecturers and to cover infrastructure costs for the 
modular units/trailers. 


E) In general CAPRA supported the model of the Campus Budget Committee in which the role 
of making budget requests was separated from committee members’ role of making 
recommendations in light of those requests. 


 
The committee benefited from consultation and reports from Keith Alley, EVC/Provost; Kevin 
Browne, AVC for Enrollment Management and Nancy Ochsner, Director of Institutional 
Planning and Analysis 
 
Respectfully Submitted, 
 
Evan Heit, Chair (SSHA) 
Michael Colvin, Vice chair (NS) 
Roger Bales, Senate Vice chair (ENG) 
Peggy O’Day, UGC Chair (NS) 
Anne M. Kelley, GRC Chair (NS) 
Ex-Officio 
Shawn Kantor, Council Chair (SSHA) 
Student Representative 
Heather Bryan 
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U N I V E R S I T Y  O F  C A L I F O R N I A ,  M E R C E D  
DIVISION OF STUDENT AFFAIRS 


Strategic Plan 2007-2012 
 


INTRODUCTION  
 
The Division of Student of Affairs embarked on the development of a 5-year strategic plan in July of 
2006.  It was drafted to guide the continued development of the programs and services provided by the 
division and its departments in support of the University’s vision and mission. 
 
The development of the plan occurred through a series of planning retreats.  During these retreats and 
subcommittee meetings the team: 
 


• revised the Student Affairs Mission Statement; 
• developed the Vision Statement and Guiding Principles; 
• assessed the strengths, weaknesses, opportunities and challenges for the division; and 
• assessed the primary needs of the stakeholders: undergraduate and graduate students, alumni, 


families, faculty and staff, the UC Office of the President, prospective students, donors, 
community members, K-12 educators and government officials. 


 
This plan was a collaborative effort by the leadership of the Student Affairs division.  
 


MISSION STATEMENT  
 
Student Affairs recruits and develops dedicated students and staff who are committed to lifelong learning. 
In keeping with the University’s Principles of Community, we cultivate a campus environment 
characterized by respect for human dignity and diversity. Toward these aims, Student Affairs promotes an 
enriched learning environment, often collaborating with faculty and units campus wide, to provide 
students with opportunities to realize their intellectual, physical, social and emotional potential. 
 


VISION STATEMENT 
 
The Division of Student Affairs strives to become a leading model of innovative approaches for student-
centered initiatives as we deliberately grow to meet the expanding needs of our richly diverse students, 
alumni, and greater community. 
 


GUIDING PRINCIPLES 
 
The Division of Student Affairs staff members are engaged in work characterized by: 
 


• Student-centered focus 
• Cultural sensitivity and acceptance of difference 
• Collaborative partnerships 
• Creativity and innovation with intentional strategies for change 
• Inclusive, non-hierarchical communication 
• Purposeful risk taking 
• Celebration and recognition 
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STRATEGIC IMPERATIVES WITH INITIATIVES 
 
The Student Affairs Division is committed to five strategic imperatives that will guide the development of 
its programs and services.  Specific initiatives that support each of the imperatives will be implemented 
during the period of this strategic plan.  Student Affairs staff serve as oversight coordinates for the 
imperative and initiative to monitor the Division’s collective efforts. 


_____________________________________________ 
 
Imperative 1: Promote student learning and success through collaborative partnerships on and off 
campus. 
 
Coordinators:  Elizabeth Boretz, Lisa Perry and Leslie Santos 
 
 Initiative Goal for 2007-2008 Responsible Unit 
1.1 Develop services and support systems to 


meet the special needs of graduate 
students. 


Each Student Affairs 
department will submit a 
plan to the Vice 
Chancellor of Student 
Affairs for meeting the 
unique needs of graduate 
students. 


 
Create and market 
programs specifically 
targeted toward the needs 
and availability of 
graduate students. 


 
Offer career development 
workshops. 


Vice Chancellor –  Student 
Affairs 


 
Recreation & Athletics 


 
Career Services 


1.2 Develop a comprehensive first year 
experience program. 


The Student Advising and 
Learning Center (Student 
Advising & Learning) will 
work collaboratively with 
faculty to establish a 
Freshman Year 
Experience course. 


 
Develop a peer advising 
program for tutoring and 
learning assistance in the 
first year experience 
residence halls. 


 
Implement a pilot FYE 
program that supports 
students’ successful 
transition to university 
life. 


Student Advising & 
Learning 


 
Student Advising & 
Learning 


 
Housing & Residence Life 







   


6/2/2009  p. 4 


 
1.3 Develop a sophomore success program. Form a collaborative work 


group that includes 
faculty, Office of Student 
Life, and Career Services 
to create a proposal for a 
comprehensive sophomore 
success program. 


Student Advising & 
Learning 


1.4 Expand student-centered learning 
opportunities in partnership with the 
Schools and within Student Affairs. 


Implement two theme 
learning communities 
founded on scholarship, 
leadership, and service and 
begin dialogues with 
faculty and the Schools on 
future programs. 


 
Form a work group that 
will include faculty to 
establish a university 
lecture series and a 
performing arts series. 


Housing & Residence Life 
 


Office of Student Life 
 


 


1.5 Expand opportunities and access for 
students to be engaged in the surrounding 
area to enhance student understanding of 
civic responsibility. 


Build permanent 
relationships with national 
volunteer organizations 
and non-profit 
organizations as a support 
effort for annually 
“signature” events. 


 
Develop an on-line 
database and resource list 
for civic engagement and 
community involvement 
opportunities. 


 
Develop a campus-wide 
framework for civic 
engagement through the 
Community Outreach 
Forum. 


 
Involve students in the 
community’s Alcohol and 
Other Drugs workgroup. 


Office of Student Life 
 


Office of Student Life 
 


Center for Educational 
Partnership 


 
Health Services 
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Imperative 2:  Champion the diverse community of the campus and region through innovative 
outreach, awareness programs and advocacy. 
 
Coordinators:  Le’Trice Curl and Encarnacion Ruiz 
 


 Initiative Goal for 2007-2008 Responsible Unit 
2.1  Develop a comprehensive Enrollment 


Management Plan and strategies for the 
recruitment, yield, and retention of 
students. 


Establish a multi-
departmental work group to 
prepare the plan that 
includes time lines and 
evaluation strategies. 


 
Develop stronger relations 
with student development 
programs at high schools 
and community colleges. 


 
Create a greater awareness 
and interest in the research 
conducted by faculty and 
the opportunities for 
students. 


 
Create publications that are 
welcoming to various 
cultural groups. 


 
Develop a comprehensive 
anti-melt campaign. 


AVC - Enrollment Services 
 


Admissions 
 


Admissions 
 


Admissions 
 


Students First Center 


2.2 Create a comprehensive intercultural 
initiative to expand and coordinate 
diversity efforts (awareness, support, 
and advocacy) into a coherent plan and 
program. 


Establish a multi-
departmental work group to 
prepare the proposal for the 
establishment of an 
Intercultural Center. 


 
Compile from each Student 
Affairs department 
programs and services 
designed to meet the needs 
of our diverse population as 
it relates to ethnicity, race, 
gender, sexual orientation, 
religion, ability, and 
socioeconomic status. 


 
Establish a Campus Access 
Committee to facilitate 
discussions on accessibility 
across the university. 


AVC – Student Affairs 
 


Office of Student Life 
 


Disability Services 
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2.3  Develop programs to meet the needs of 


returning adult students, transfer 
students, and veterans. 


Create a workshop for 
transfer students on money 
management. 


Financial Aid & 
Scholarship 


2.4 Connect more closely Student Affairs 
initiatives with the work of the Center 
for Educational Partnerships and the 
Great Valley Center to support efforts 
to increase education attainment in the 
Central Valley. 


Establish a work group to 
identify opportunities, 
develop strategies, 
timelines and priorities for 
Student Affairs units to 
support the outreach efforts 
of the Center for 
Educational Partnerships. 


Vice Chancellor –  Student 
Affairs 
 


2.5  Investigate the establishment of an 
Educational Opportunity Program and 
other services to support the needs of 
first generation students. 


Establish a work group to 
prepare a proposal for an 
Educational Opportunity 
Program.    


Admissions & AVC -
Enrollment Services 
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Imperative 3:  Advance technological, physical and human resources to create an optimal living and 
learning environment that attracts future students, and promotes persistence and engagement of 
students, faculty and staff. 
 
Coordinators:  Kevin Browne, Steve Noret and Annette Garcia 
 


 Initiative Goal for 2007-2008 Responsible Unit 
3.1  Build a student union with essential 


services. 
In consultation with 
ASUCM, establish a multi-
departmental work group to 
prepare a proposal for 
funding, design, and 
building of a Student 
Union.  


Vice Chancellor - Student 
Affairs 


3.2 Increase grants, donations and other 
resources to further Student Affairs 
initiatives. 


In collaboration with 
University Relations, 
identify external funding 
opportunities, create a 
comprehensive list of 
Student Affairs projects, 
and develop plans to pursue 
funding. 


AVC – Student Affairs 


3.3 Create master plans for Student Affairs 
space. 


In partnership with Physical 
Planning, Design and 
Construction, create a 
master plan for Housing and 
Residence Life, dining, and 
Recreation as the campus 
grows. 


 
Develop interim plan to 
house tutoring services. 


 
Complete the “welcome 
center” in the Student First 
Lobby. 
 


Housing & Residence Life, 
Dining, & 
Recreation & Athletics 


 
Student Advising & 
Learning 


 
Students First Center 


3.4 Implement programs to support current 
and future Student Affairs staff with 
comprehensive training, on-going 
professional development, and 
recognition. 


Create opportunities for on-
going training and support 
to staff on business 
practices. 


 
Conduct new student affairs 
staff orientation. 


 
Implement a staff 
recognition program. 


 
Host Student Employment 
Appreciation Event to 
honor their contributions. 


MSO 
 


MSO 
 


Student Affairs Division 
(Leslie Santos; inaugural 
chair) 


 
Career Services 
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3.5 Build an information technology 


infrastructure of staff and resources to 
improve communication, effectiveness, 
and efficiencies to support student 
needs and Student Affairs staff. 


Conduct an audit of each 
Student Affairs 
department’s technology 
needs for the coming five 
years and create a proposal 
to meet those needs. 


 
Improve the website use for 
visitors, prospective 
students, applicants, and 
admits– include use of 
videos and social 
networking sites. 


 
Add Open Communication 
to Medical Management 
System to allow students to 
make own appointments 
and secure medical 
communication. 


 
Work with IT to enhance 
portal initiatives for all 
units in Student Affairs. 


 
Create a scholarship list-
serve. 


 
Create an on-line newsletter 
on upcoming promotions, 
new items, and sponsored 
programs. 


 
Develop on-line training for 
financial aid and 
scholarships. 


 
Develop a website to allow 
students to initiate service 
and accommodation 
requests and to provide case 
management tracking. 
 


AVC - Enrollment Services 
& 
Registrar 


 
Admissions & 
Students First Center 


 
Health Services 


 
AVC – Student Services & 
AVC – Enrollment 
Services 


 
Financial Aid & 
Scholarships 


 
Financial Aid & 
Scholarships 


 
Disability Services 
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Imperative 4 - Create an environment that fosters student development theory to practice. 
 
Coordinators:  Charles Nies and Kelly Patterson 
 


 Initiative Goal for 2007-2008 Responsible Unit 
4.1 Implement a sequential professional 


development/life skills program for 
student employees. 


In collaboration with Career 
Services, create a 
professional development 
program that will focus on 
life skills and 
professionalism/work 
values enhancement that 
will be a model for other 
Student Affairs 
departments. 


Dining 
 


4.2 Create involvement opportunities and 
targeted workshops for students to 
further develop leadership and life 
skills. 


Train students in ASUCM 
and recognized student 
organizations on 
fundamental business 
practices. 


 
Present workshops on 
translating student 
experience to internship and 
employment opportunities. 


 
Disorientation for Seniors: 
training workshops for life 
after graduation. 


 
Create a student window 
display contest to involve 
students in marketing 
strategies, customer 
research, and design 
creation. 


 
Involve students as 
members of a Bookstore 
Advisory Board to 
introduce them to the retail 
industry. 


 
Develop independent study 
and internship credit 
opportunities through 
faculty sponsored credit-
bearing experiences. 


MSO 
 


Career Services 
 


Career Services 
Financial Aid 


 
Bookstore 


 
Bookstore 


 
Career Services 
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4.3 Develop a process to officially record, 


track, and recognize students’ co-
curricular experiences. 


In collaboration with the 
Registrar’s Office, research 
co-curricular transcript 
programs and prepare a 
proposal for 
implementation of the 
program. 


Office of Student Life 


4.4 Incorporate student development theory 
into all written policies and procedures. 


Review the Student code of 
Conduct/Student Handbook 
to ensure clarity and 
consistency in practice and 
congruency with current 
student development 
theory. 


 
Review documents to focus 
on independent living 
philosophy and create 
practices and delivery 
services to reflect that 
philosophy. 


Office of Student Life 
 


Disability Services 


4.5 Develop and implement or expand peer 
leadership programs in each of the 
Student Affairs departments. 


Submit a proposal for a 
comprehensive center to 
coordinate and plan annual 
leadership development 
initiatives. 


Office of Student Life 
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Imperative 5:  Support university-wide efforts that sustain an environment characterized by physical 
and emotional wellness on the part of students, faculty and staff. 
 
Coordinators:  David Dunham, Debra Kotler and Greg Spurgeon 
 


 Initiative Goal for 2007-2008 Responsible Unit 
5.1 Develop and expand wellness programs 


so that this truly becomes a hallmark of 
the campus as we strive to create a 
healthy campus culture. 


Formulate a Wellness 
Steering Group: select 
staff, faculty & student 
members, kick-off 
planning, select objectives 
and develop a 
comprehensive plan. 


 
Develop and implement a 
peer health education group 
and Social Norming 
Campaign. 


 
Expand resources for 
students on healthy meal 
options and nutrition 
information. 


 
Develop and implement 
faculty training on 
responding to students in 
crisis. 


 
Diversify themes of 
workshop series and to 
promote message of the 
holistic nature of academic 
success. 


Health Services 
 


Health Services 
 


Dining Services 
 


Counseling Services 
 


Student Advising & 
Learning 


5.2 Expand recreation programs, develop 
athletic programs, and expand venues. 


Develop Recreation 
Advisory Board with 
responsibility to oversee 
expansion of recreation 
programs, athletes, venues 
and fundraising.  


 
Develop fitness program to 
include non-credit classes. 


Recreation & Athletics 
 


Recreation & Athletics 


5.3 Develop case management system to 
monitor and support at-risk students. 


Develop a system of early 
notification by departments 
for students who are at risk. 


 
Evaluate the role of the 
Student Response Team in 
light of the UC Mental 
Health Report. 


Counseling Services 
 


Special Assistant to the 
Vice Chancellor 
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STRATEGIC PLAN IMPLEMENTATION 
   
To ensure imperatives and initiatives of the Student Affairs Strategic Plan are achieved in the five-year 
time frame, a team of coordinators has been established for each imperative.  These teams will meet 
periodically to discuss the status of the initiatives that fall under their assigned imperative and to design 
strategies to monitor continued progress.  Each team will submit an annual report to the Vice Chancellor 
of Student Affairs regarding the status of each initiative.  The Vice Chancellor will share these reports 
with key stakeholders. 
 
Each Student Affairs director will prepare strategic plans for their areas during the 2007-2008 academic 
year.  These plans will be designed to support the division’s strategic plan with action steps that will 
guide their progress of their unit specific goals.  Each department will prepare reports on the progress of 
their strategic plans for the Vice Chancellor on an annual basis. 
 
During the 2011-2012 academic year, the process will begin again to create a new strategic plan.  At the 
conclusion of that academic year, a final report on the results of the imperatives and initiative undertaken 
in the 2007-2012 plan will be prepared for the Chancellor and leadership of UC Merced.   
 
 








http://www.ucmerced.edu/professional_dev/program_offerings.asp






https://senate.ucmerced.edu/2.asp?uc=1&lvl2=24&contentid=3
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Special Probation Interaction Plan 
 


Week Activity Notes 


Week 0 Monday: Contact students to set up appointments to 
sign Special Probation Contracts for Weeks 1 & 2. 


Holds should be placed on students’ records until they 
meet with an advisor to sign their contract. Students 
who do not meet with an advisor to sign their contract 
by the end of Week 2 are subject to dismissal from the 
university. 
 
When students respond to email with their availability, 
respond with a confirmed appointment time and ask 
them to complete the SP Entrance Survey and bring it 
to the meeting. 
 


Week 1 & 2 Monday - Friday: Meet with students to sign Special 
Probation Contracts. 


Remove student’s hold once their SP Contract is 
signed. Be sure to give them a sample Study Plan, 
Special Probation Tips, and Contact Log sheets. 
 


Week 3 Friday: Project Based Study Plans should be due at the 
end of this week. 
 


Students who fail to submit their Study Plans – or who 
submit them incorrectly – should have holds placed on 
their records until a correct version is submitted. 
 


Week 4 Monday: Send out Email Check #1, which will 
request students’ availability for MINDSET meetings 
in Week 5. 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 


Week 5 Monday - Friday: Meet with students to do 
MINDSET Inventory, and check that they attended 
Counseling Services (due by the end of Week 4). 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Week 8 Monday: Send out Email Check #2, which will 
request students’ availability for midterm grade 
meetings in Week 9. 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 


Week 9 Monday - Friday: Meet with students to discuss 
midterm grades, and check that they attended Career 
Services (due by the end of Week 8). 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Week 15 Monday: Send out Email Check #3, which will 
request students’ availability for final Special Probation 
meetings in Week 16. (This email should also notify 
them of the final due date for Contact Logs and the SP 
Exit Survey.) 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 
When students respond to email with their availability, 
respond with a confirmed appointment time and ask 
them to complete the SP Exit Survey and bring it to 
the meeting. (This can also be submitted with their 
Contact Logs, which are due on the last day of the 
semester.) 
 


Week 16 Monday - Friday: Meet with students to discuss 
anticipated final grades, and check their Contact Logs 
for completion. 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Last Day of 
the Semester 


Deadline for students to submit their Contact Logs 
and SP Exit Survey. 
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Special Academic Probation Procedures 
 
Special Academic Probation 


• Holds shall be placed on all students who appeal their dismissals successfully and are 
allowed to continue on Special Academic Probation. These holds will be removed when 
the student meets with their academic advisor to create and sign their Special Probation 
Contract. 


• Students continuing on Special Academic Probation shall be required to complete a 
contract. In this contract, students shall be required to utilize campus resources in an 
effort to assist them in the improvement of their grades. Some requirements will vary 
based on the student, but standardized requirements will be as follows: 


 The student must earn a minimum GPA (to be determined by their academic 
advisor) to bring their cumulative GPA to a 2.00 or higher. 


 The student must complete all courses with a C- or higher. 
 The student must attend tutoring sessions at least once every two weeks for 


each course in which they are enrolled for which tutoring is offered. 
 The student must attend office hours for their TAs or professors at least four 


times per course throughout the course of the semester. 
 The student must attend two workshops throughout the course of the 


semester. 
 The student must make and attend an appointment with Counseling Services 


by the end of the fourth week of instruction. 
 The student must make and attend an appointment with a career counselor at 


the Career Services Center by the end of the eighth week of instruction. 
 The student must check their UC Merced email account daily, and respond 


within twenty-four hours to all emails sent by their academic advisor. 
 The student must respond to two email checks, to be performed by their 


academic advisor. In these checks, the students will receive an email 
instructing them to reply within twenty-four hours with their availability for 
an appointment with their advisor. Failure to respond to the email check and 
schedule and attend an appointment with their advisor by the deadlines 
provided will result in a hold being placed on their record. 


 The student must submit a project-based study plan via email to their 
academic advisor by the end of the second week of instruction. 


 The student will be required to meet with their advisor at their advisor’s 
request. Failure to set up and attend meetings with an advisor by the 
deadlines provided will result in a hold placed on the student’s record. 
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Academic Probation Enrollment Contract Meeting Worksheet 


 


Date:       Academic Term:       


Name:         ID #:      


My greatest obstacle to overcome this semester was: 


 


 


 


 


 


Section I: Contributing Factors and Behaviors 


Please evaluate what factors or behaviors prevented you from performing to your full academic 


potential. For example: “My difficult work schedule prevented me from completing my readings and 


studying as much as I should”. 


 1. 


  


 


2. 


  


 


 


Please list specific actions you will take to help resolve the above issues. For example: “I will 


decrease my work schedule from 30 to 15 hours per week and take out student loans to help cover 


my expenses”. 


 1. 


  


 


2. 
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Section II: Goals 


Please list two (2) goals that will help you return to good academic standing. For example: “I will 


better manage my time”. 


 1. 


 


 


 2. 


 


 


Please list two (2) actions you will take to achieve the two (2) goals listed above. For example:  “I 


will better manage my time by: a.) making a study schedule and b.) using a daily planner”. 


 1. 


  a. 


 


 


  b. 


  


 


2. 


  a. 


 


 


  b. 


  


 


 
 
 
 
 
 
 







Spring 2008 Special Probation 
End of Semester Survey 


 


Name:          ID#       


Fall 2007 GPA:    Projected Spring 2008 GPA:       Actual:   


 
I understand that the information included in this survey will be kept completely confidential. Any data gathered 
will be used anonymously. I also understand that information gathered in this survey is for program improvement 
only and will not be utilized in my probation evaluations or hearings.      
   
Student Signature:         Date:     
 
 
Please answer the following questions as honestly as possible. The information you provide is 
very important and will be used to improve SSHA’s academic probation program. 
 
What part of your probation contract did you find most helpful as you worked to improve your 
academic standing? Why? 
 
 
 
 
 
 
Which part of the contract did you find least helpful? Why? 
 
 
 
 
 
 
What could we have done to help you become more successful as you worked to improve your 
academic standing? 
 
 
 
 
 
 
Please provide any additional comments or suggestions that may help us improve academic 
probation processes for future students. 
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SUMMARY REPORT FROM JANE FIORI LAWRENCE, VICE CHANCELLOR FOR 
STUDENT AFFAIRS 


Student Affairs’ third year, 2007‐08, was as exciting, challenging, stressful and 
rewarding as our first two years.  Services within the Division of Student Affairs 
were deepened, a new residence hall opened, a dining expansion got underway, new 
services and activities were available to students and new staff joined us bringing 
additional talents and skills to the University.   


After two years of concern about enrollment, we started fall semester 2007 with 
1871 students enrolled: 669 new freshmen, 116 new transfers and 50 new graduate 
students.  We also had 90 FTE students enrolled in summer 2007 classes.  Reaching 
this enrollment was the result of thoughtful and strategic collaboration between the 
Office of Admissions and the Schools.  A Shared Experience Program was created 
and implemented that allowed approximately 50 students to matriculate at UC 
Merced with guarantees that they could transfer, if they met certain conditions, to 
another UC school at the end of two years. We also put into place several new 
scholarship strategies to influence enrollment and respond to the financial needs of 
our mostly first‐generation low income students.  The Students First Center took 
responsibility for what we have come to call our “anti‐melt” campaign to reduce the 
number of students who SIR in the spring, but who do not matriculate in the fall.  
With the arrival of Kevin Browne as Assistant Vice Chancellor for Enrollment 
Management a comprehensive enrollment plan, new publications, new recruitment 
strategies and a new Welcome Center were rolled out during 2007‐08. 


In fall 2007, one of two buildings that make up the Sierra Terraces, Tuolomne Hall,  
opened.  It has proven to be a very popular facility for our freshmen students. 
During the year, the second building, Mariposa Hall, was finished, but not occupied, 
and we began an expansion of the Dining Commons.   


Two important committees got underway during this year.  The first, under the 
leadership of Le’Trice Curl, Director of the Office of Student Life, conducted an in‐
depth investigation into how we might go about creating a student union and what 
would be the critical features of our first union.  The second committee, co‐chaired 
by Jason Juarez and Charles Nies, looked at how we might create a Cultural Center 
on campus.  With support from the Cabinet, consultants were hired and a 
Chancellor’s Blue Ribbon Commission on Intercollegiate Athletics was created in 
late Spring 2008.  The Commission and the consultants will work throughout Fall 
2008 with a report due in early 2009.  More on the outcome of this Commission will 
be in the 2008‐09 Year End Reports.  


This year allowed us to begin the process of focusing on staff recognition and 
creating greater depth among our professional staff.  New assistant directors were 
hired in a number of units, the position of Director of Administrative Operations for 
the Division was created, the AVCs began to meet weekly with the Vice Chancellor 
and a staff recognition program was created and implemented.  The leadership of 
Student Affairs (director level and above) continued to meet as a team every two 
weeks throughout the year.  These meetings promote communication, coordination 







and collaboration and a team response to problems and issues.   In addition, retreats 
involving all managers, assistant directors and directors were held in January and 
July 2007.  Both retreats focused, in part, on the Five Year Strategic Plan for Student 
Affairs.  All Student Affairs staff is kept apprised of Divisional and campus initiatives 
via a bi‐weekly newsletter published by the Students First Center.  An all Student 
Affairs staff meeting was held in August 2007 so that staff would become familiar 
with the Division Strategic Plan and priorities for the coming year.   


The retirement of Allan Grimsby lead to a slight reorganization within Student 
Affairs and the creation of a third AVC position:  Assistant Vice Chancellor for Health 
and Wellness.  A national search was conducted for this position and Dr. Fuji Collins 
joined us in late June 2008.  For the third consecutive year we conducted a search 
for a director of the Career Services Center.  This search, like the previous ones, did 
not end successfully.  We are currently exploring alternative options.  Dr. Charles 
Nies was promoted to Associate Vice Chancellor in late Spring 2008.  Among his 
other duties will be responsibility for the Division of Student Affairs when the Vice 
Chancellor is away. 


Several of the important accomplishments that occurred during 2007‐08 were: 


• Hired an experienced professional from UCSB to serve as our Coordinator for 
Graduate Student Services 


• Opening of Tuolomme Hall; Completion of Mariposa Hall (Sierra Terraces) 
• Undergraduate Council approved extension of mid‐semester grades for 


another 5 years 
• Registrar’s Office received approval for block scheduling 
• Financial Aid Office processed 15,000 FAFSA applications for over 8,000 


students 
• UC Merced received its own unique Title IV Code 
• Highest numbers of applications and SIRs received to date 
• Creation of the Welcome Center and regional Admissions representative 


model 
• Expansion of workshops, “toolbox” series, tutoring to support student 


learning 
• Expansion of UC Merced’s sports club teams  
• Approval by Cabinet of Greek system 
• Students voted approval of an Associated Students of UC Merced fee and the 


Student Life fee 
• Bookstore experienced a 33% increase in sales; 74,000 transactions 
• Student Advising and Learning received UC Merced’s first McNair Grant 
• Over 3,000 visits to the Career Services Center and their creation of the first 


Student Employee of the Year Program 
 


The Student Response Team, under the leadership of Charles Nies, continued to 
expand its work during 2007‐08 and modified its protocols on how to address a 
range of student crises.  Proto‐Call was purchased and implemented to allow 24/7 
access to counseling services. 







The Student Fee Advisory Committee (SFAC), a student led committee that reviews 
and recommends to the Chancellor how all registration fees and campus‐based fees 
should be allocated, continued its important work throughout 2007‐08 under the 
able leadership of Jason Castillo.  In the Fall, the SFAC met with each department 
that received Registration fees to get an update on how fees were being spent; in the 
Spring the SFAC held hearings with each department receiving Registration fees and 
then deliberated on allocations and made funding recommendations to Chancellor 
Kang. 


The unit reports contained herein reflect a snapshot of their challenges and 
successes  during 2007‐08. The Student Affairs Year End Report was created for 
three reasons. First, and most important, the Report records the accomplishments 
and challenges of the staff and units within Student Affairs.  This Report is part of 
the history of the creation of the 10th campus of the University of California.  Second, 
this Report establishes a foundation upon which we can measure our progress in 
coming years.  Finally, the Report provides other administrators, faculty leadership 
and students with a better understanding of the range of activities and initiatives 
undertaken by units within Student Affairs.   


Student Affairs Leadership 


2007‐08 


Jane Fiori Lawrence, Vice Chancellor for Student Affairs 


Allan Grimsby, Special Assistant to the VCSA and Director, Special Student Services 
(through December 2007) 


Jorge Aguilar, Associate Vice Chancellor for Educational and Community 
Partnerships 


Charles Nies, Assosciate Vice Chancellor – Student Affairs 


Kevin Browne, Assistant Vice Chancellor – Enrollment Management 


David Keymer, Special Assistant to the VCSA (Spring 2008) 


Encarnacion Ruiz, Director of Admissions and Relations with Schools/Colleges 


Diana Ralls, Director, Financial Aid and Scholarships 


Elizabeth Boretz, Director, Student Advising & Learning Center 


David Dunham, Director, Campus Recreation and Athletics 


Debra Kotler, Director, Counseling Services 


Leslie Santos, Director of Residence Life & Housing 


Le’Trice Curl, Director of Student Life and Judicial Affairs 


Annette Garcia, Director of Administrative Operations, Student Affairs 







Susan Fauroat, Associate Director, Admissions 


Alex Delagillo, Associate Director, Admissions 


Alfred Day, Associate Director, Residence Life & Housing 


Steve Noret, Associate Registrar 


Orquidea Largo, Associate Director, Center for Educational Partnerships 


Heather Nardello, Assistant Director, Financial Aid 


Marie Fevinger‐Munoz, Assistant Director of Admissions and Relations with 
Schools/Colleges 


Kelly Patterson, Assistant Director, Career Services Center  


Jason Belheumer, Assistant Director, Financial Aid 


Greg Spurgeon, Assistant Director, Health Center 


Erin Webb, Assistant Registrar  


Josh Purga, Assistant Director, Counseling Services 


Lisa Perry, Manager, Students First Center 


Kevin Storms, Manager, Bobcat Bookstore 


Jason Souza, General Manager, Campus Dining Services 


 


 


 


 


 


 


 


 


 







Students First Center 
Year End Report 
20072008 


 
Mission Statement   
The Students First Center (SFC) assists the University of California, Merced, to 
maintain excellence in education, research and public service by assisting students, 
parents and visitors in a central location with information about a variety of campus 
services.  Located on the first floor of the Kolligian Library, the SFC is a student’s 
first stop for questions about admission, financial aid, scholarships, student records, 
and registration. 
 
Summary 20072008 
The SFC provided service to 9,535 people in the 2007‐08 academic year.  These 
contacts were tracked from August 20, 2007 to June 6, 2008 for 275 days of service 
with normal hours of operation Monday through Thursday 8:30AM to 5:30PM, 
Fridays 8:30AM to 5:00PM and special service hours as needed. This represents an 
average of 34.67 contacts a day receiving service from 2.5 staff members and 8 
carefully trained student staff.  The highest day of service occurred on May 30, 2008 
the last business day prior to the financial aid document deadline.  On this day the 
SFC provided service to 119 people with the majority of service taking place via 
phone under the Financial Aid Verification Related/Document Intake category.  
However, on Housing Move‐In day, August 24th, 2007, we had so many walk in 
customers that our lobby had a line out the door from approximately 8am to 5pm. 
 
Overall we experienced a small growth, in services provided, of 1.84% from 
2006/07 to 2007/08. These statistics do not take into account the amount of time 
spent with each customer, nor does it reflect the number of questions asked by each 
person.  The level of knowledge held by an SFC staff member enables them to 
provide service in a variety of areas.  Students are able to contact us for help with 
one question and receive service on a number of other topics.  For example, many 
students or parents call about financial aid and then move into questions about 
billing, payment plans and their payment options.  An inquiry of this nature would 
reflect one contact in our service statistics.   
 
There were many contributing factors that minimized the amount of growth in the 
service statistics at the SFC in the 2007/08 academic year.  On February 14, 2008 UC 
Merced officially opened its first Visitor Center.  Until this date, all visitor inquiries 
went through the Students First Center.  We saw a 26% decrease in the number of 
visitor related inquiries from 2006/07 to 2007/08.  Another factor was the 
improvement in the quality of online services.  In Fall 2007 the UC Merced Office of 
Communications began migrating all departmental websites to a new template.  
These new templates improved the appeal and accessibility of online information.  
Also, in late 2007 the SFC digital signage displays were installed.  Shortly after the 
SFC staff began using these displays for advertising important dates, deadlines, 
campus hours of operation, website info and many other important services 
available to students.  The combination of more accessible information, the opening 
of the visitor center and the increase in upper classmen (who were able to provide 
advice to many of our inexperienced students) all were potential contributing 
factors to the minimal growth of services provided at the SFC.  
  
 Challenges 
In 2007‐2008 our biggest challenge was keeping up with the increased work load at 
the SFC.  With at 45% growth in our student population and no growth in the SFC 
staffing our workload increased significantly.  As you will see in the summary of this 







report our overall growth in service statistics was minimal.  However, the additional 
workload of taking in documents, answering emails, phone calls and providing the 
overall support for this larger student population was difficult for our small staff.  
  
We continue to have problems with counter coverage when a staff member is out ill 
or when someone requests a vacation day. Balancing the phone calls, in person 
requests, emails, online networking sites, meetings and individual projects when we 
are under staffed can be a stressful situation. 
 
Another continued problem in 2007‐2008 was maintaining communication across 
all of the Student Affairs units.  Through our SFC liaison program, we have 
drastically improved communication with our three core areas of services.  
However, being that the SFC is a student’s one stop shop for many of their questions, 
we tend to get numerous inquiries regarding services outside of these three core 
area’s.  In order to maintain our goal of providing the best level of service possible it 
is imperative that we open the lines of communication across all campus 
departments. To overcome this challenge we try to participate in various 
committees and work with other units to have representation at staff meetings for 
those units that generate heavy traffic at the SFC. For example Janice Zarate now 
regularly attends the Academic Advisors meetings.  
 
The 2007‐08 academic year was the first year that, on more than one occasion, the 
SFC experienced long lines and repeatedly missed calls at our front counter.  We are 
currently working on two projects that will help minimize these problems.  Our first 
project is the purchasing of a paging system.  Our goal is to implement this system 
with students who will need detailed counseling above the level of service provided 
at our front counter.  By moving these students out of line, we will free up counter 
staff to assist other students. The second project is the implementation of an 
Express Service line.  This new feature will be enforced during our peak business 
times such as the first two days of instruction, housing move‐in day and orientation. 
An example of the services available at this line will be dropping off or picking up a 
form, checking an account balance or inquiring about directory information. Our 
hope is to have the Express Services Line implemented by the fall 2008 New Student 
Orientations. 
 
The final challenge to address in this report is the hiring and training of new staff.  
With only 2.5 SFC staff members, it becomes a challenge to maintain counter 
coverage when we are faced with the loss and replacement of a staff member.  Due 
to the high amount of knowledge and skills required for our staff the initial training 
period is lengthy and leaves the SFC with minimal support for an extended amount 
of time.  To overcome this obstacle one of our departmental goals is to create a 
training program that will rely heavily on the expertise of our three core areas of 
service.  The hope is that the SFC Coordinator will be able to remain at the front 
counter during the majority of this training period thereby leaving the SFC with 1.5 
trained staff members.  In 2009 we hope to hire a third full time employee.  Having 
3.5 staff members will greatly assist in minimizing our coverage issues.  
 
 The following information provides an in depth look at the SFC, the services 
provided, the challenges and successes of our unit, departmental goals and the 
overall evolution of the Students First Center. 
 
Successes 
In 2007‐08 the SFC has experienced numerous successes.  The first success is the 
improvements in our Anti Melt campaign.  Last year we were given the task of 
overseeing the Anti Melt project.  Anti Melt is the term used to describe those new 







students who submit their State of Intent to Register, but “melt” away prior to the 
start of the semester.  In other words, these students never actually enroll in 
courses.  We were given the Anti Melt project with very short notice and were left 
with minimal time to prepare or to organize our objectives. This year we were able 
to learn from the previous years experience and to create a more effective 
campaign.  The 2007/08 Anti Melt project includes a master communications 
calendar (organized in early April), alpha sections that assign specific students to 
individual SFC staff members, a three‐tiered phone calling campaign, weekly 
messages sent via mail and email and new technology available to the SFC staff for 
monitoring the progress of their assigned students.  With these improvements we 
are confident that we will see a decreased melt rate for the fall 2008 academic year.  
 
Two other accomplishments for the SFC were the near completion of the Kolligian 
Library West Wing first floor lobby and the implementation of our new website 
template.  The lobby project was originally started prior to the opening of campus 
and was scheduled for completion in fall 2005.  Numerous complications arose and 
this project was left in limbo.  In the 2006‐07 academic year the project was handed 
over to the SFC Coordinator.  Throughout the next year, the project underwent 
numerous changes and experienced delays due to the involvement of departments 
across campus.  Nevertheless, the majority of this project was completed in spring 
2008.  The SFC lobby project included a stain treatment for the walls, floor 
resurfacing, the installation of digital signage displays and a permanent sign for the 
SFC.  The aspects of this project that are still in progress are the installation of a self 
service kiosk, added seating and the possible installation of another display case.  
The near completion of this project also brought about another success for our unit.  
This success was the ability to create and update digital signage content in our lobby 
and across campus. Ultimately, this tool provides us with a more effective means of 
disseminating information to our campus community.   
 
The next accomplishment was the implementation of our new website template. The 
assistance of the Office of Communications was required for this migration. 
However, with the help of our Vice Chancellor, Jane Lawrence, our site was pushed 
forward as a high priority and was finally completed in 2007.  This new web 
template has enabled us to improve the overall delivery of virtual information.   
The website project also helped to pave the way for some of the other successes 
experienced by the SFC in 2007/08. One of these successes was the ability to better 
manage our website content.  With this new tool we were also able to more 
effectively promote our online communities.  Both our Myspace and Facebook 
accounts have seen a dramatic growth in members from 2006/07 to 2007/08.  
Another related result was the ability to update our site’s quick links to more 
accurately reflect the services that students would need to get started or continue 
their education at UC Merced.  Finally, to further improve our online services we are 
hoping to implement a website tracker and an online comment card. 
 
Plan for Use of Tracking Information and Results for 20072008 
The services provided by the Students First Center (SFC) are currently tracked at 
two different levels.  Students who visit the SFC for a common type of assistance are 
noted on the Tally of General Services.  Students who need more intensive aid are 
tracked in the Intensive Student Services register. The SFC would also like to start 
tracking the use of services provided through our web site.  Our objectives are to 
develop a survey that will appear after a person has been on our site for more than 
two minutes, and as previously mentioned we hope to implement a website tracker 
and an online comment  card.  
 







Tracking of Intensive Student Services  
Intensive  Services  include  provision  of  services  to  admitted  and  current  students 
that  requires  access  to  the  Student  Information  System BANNER  and  necessitates 
the collection of their student ID number. These services include, but are not limited 
to,  applicant queries,  inquiries  into  the  status  of  financial  aid awards, outstanding 
financial aid requirements, class schedule details, adding or dropping a class, section 
changes, account balance inquiries, transcript receipt status, and student holds. 
Information collected for this level of service includes: 


Staff Name      Length of Time 
Student Name      Date 
Student ID#      Form of Contact 
Type of Service 
 


In late fall of 2007, the Students First Center’s online Student Services Tracking 
account was completed.  At this time we were able move from a paper tracking from 
to an electronic tracking database.  All of our information collected prior to this time 
was also entered into the system and backdated with the appropriate date of 
service.  At this point we (along with many other Student Affairs units) are working 
with the Information Technology department to pull reports from this database. The 
completion of this request does not have an estimated end date.  Our next goal for 
this level of service is to investigate ID scanners that may feed directly into BANNER 
and the online Student Services Tracking system.   
 
Tally of General Services  
The Tally of General Services collects data on the overall number of people served in 
all areas of assistance provided by the SFC.  The following information is collected 
via the SFC Tally Form: 


• Date 
• Service Method – In person, phone, e‐mail 
• Type of Service: 


o Admissions 
o Career Services 
o Cat Card 
o Education Abroad 
o Facilities 
o Financial Aid / Student Business Services 
o Information Technology 
o Library 
o Lost & Found 
o Parking / TAPS 
o Registrar 
o Special Student Services (Health, Disability & Counseling Services) 
o Student Advising & Learning 
o Student Life/Housing/Dining 
o Visitor Info (directions, maps, brochures) 


 
 
Use of Information 


Tracking via the online Students Services database will allow us to: 
• Provides  a  database  for  other  units.  Admissions,  Financial  Aid, & Registrar 


can look up specific students to verify services received, dates of service and 
frequency.  This can be helpful when trying to resolve a dispute, to establish a 
timeline of events and to determine staff involved in specific instances.  


• Guide the SFC in determining the scope and depth of services to be offered 







• Guide the SFC Coordinator in determining the types of training required for 
staff 


• Determine the types of BANNER access required for SFC staff  
• Guide  the  SFC  in  determining  the  best  methods  of  service  delivery  and 


emphasis on various points of access to service 
• Determine the variety of resources and information available 
• Assess  the effectiveness of  the SFC by determining how many students are 


served  at  the  frontline  thereby  freeing  up  the  individual  units  to  focus  on 
more in‐depth concerns and issues 


• Help determine the amount of staff necessary for operating the SFC 
• Establish the variety of resources and information that should be available at 


the SFC 
At  this  time we still do not know how to pull  information  from the online Student 
Services Tracking system.  The use of this information has not been implemented as 
of June 2008.  
 
Reporting of Information 
The Tally of General Services is compiled into monthly charts that are submitted to 
the Directors and Assistant Directors of the core areas served by the SFC.  These 
reports are broken down by unit of service and provide information about common 
questions and traffic flow.  Department heads are encouraged to examine the data 
and contact the SFC staff for discussion.  This information is also reported, as a pie 
chart, in the Bi‐Monthly Student Affairs Internal Newsletter. Student Affairs 
directors can use this information to compare the demand for services across all of 
the units.  In addition, the information gathered from the Tally of General Services 
provided the service statistics used in the summary section of this report.  
 
20072008 Results 
Since August of 2005 the SFC has grown in size, services and knowledge.  During 
this time we have learned a lot about our function as an enrollment service. In 
spring of 2008 Kevin Browne, the Assistant Vice Chancellor of Enrollment Services, 
was hired to oversee the SFC, Admissions, Financial Aid and the Office of the 
Registrar.  Having all three units under the same supervisor has helped to clarify the 
role of the SFC as well as to more clearly define our interaction with the other 
enrollment services units.   
 
With a more clearly defined role and the information gathered from our service 
statistics and the SFC Focus Group, we have been able to enhance the overall service 
provided at the SFC. We have used this information to better prepare staff by 
seeking out additional counter coverage at peak service times and to obtain 
intensive training in high demand topics. The trainings for SFC professional and 
student staff require continuous attention. These trainings coincide with the 
University’s academic calendar and departmental important dates and deadlines.  In 
the spring of 2008 we were able to create an annual training calendar for both the 
professional and student staff at the SFC. We will be making adjustments as needed.  
 
Tally of General Services 
In the 2007‐2008 academic year we did not make any modifications to the 
departmental categories used for the Tally of General Services.  We continued to 
provide monthly reports to the offices of Admissions, Financial Aid and Registrar.  
These reports included a detailed graph of the service statistics for each individual 
unit.  The table below provides an annual total of the charts submitted for these 







monthly reports (this is also the total count for services provided, broken down by 
area of service, for 2007‐2008) 
 


Total contacts from September 2006 to June 2007 
 
Delivery Methods  
The predominant service delivery method for all issues other than Admissions was 
in person with 55% of service delivered in this manner. In contrast, 87% of all 
Admissions‐related contacts were by phone. This outcome parallels our service 
delivery summary from 2006/07.  Given that 56% of all service was provided in 
person, and that the SFC has experienced no growth in professional staff, it is critical 
that we continue to implement new methods for streamlining our processes.  In 
addition to improving our online services, we are also working on more efficient 
methods for providing in person service.  
 
Our services provided via email are continuing to grow.  We have grown from 
serving only 11 people, via email, in 2005/06 to 159 in 2007/08.  Since the start of 
our summer tracking, 6/9/08, we have served an additional 25 students via email.  
Also, our online communities have increased drastically this year to over 400 
friends on Facebook and over 200 friends in our Myspace account.  These online 
communities are another way for us to disseminate information to our campus 
community and ultimately help decrease the number of students who need to wait 
in line for service.   
 
Area of Service 
The area with the largest demand in 2007‐08 was Financial Aid with 36% of all 
contacts related to this area. Last year the area with the largest demand was 
Admissions with 30% of the total contacts.  In 2007/08 Admissions and Registrar 
related inquiries both came in at 24% of the total services provided while the other 
areas of service were small in comparison at 15% of the total contacts. 
 
This year the financial aid verification document deadline was on June 1st, 2008.  
Our highest day of service occurred on the day immediately preceding this deadline.  
We tried implementing a couple of new policies to help create a more streamlined 
process for collecting and completing an initial review for these documents, 
however, we still experienced long lines and increased wait times with phone calls. 
The overall experience at the SFC front counter was chaotic and stressful.  One of the 
more useful policies that was implemented in the middle of the document intake 


  % 
in 
person  % 


by 
phone  %  e‐mail  %  Voicemail  TOTAL 


Admissions  10%  237  87%  2025  2%  41  1%  19  2322 


Financial 
Aid  61%  2094  33%  1337  0%  10 


0%  2 
3443 


Registrar  79%  1841  17%  403  4%  85  0%  1  2330 


Other  SA 
(1)  89%  572  9%  58  2%  11 


0%  0 
641 


Other  SA 
(2)  68%  546  30%  240  2%  12 


0%  1 
799 


TOTAL  55%  5290  43%  4063  2%  159  0%  23  9535 







season was intake slips.  These slips served as a guide for determining what needed 
to be submitted and what was missing. In fall 2008 we are planning on meeting with 
the Office of Financial Aid and Scholarships to discuss what worked, what didn’t and 
how to further improve our processes for next year.  
 
The sub‐issue within Admissions that required the most attention was inquiries 
from applicants. These students typically have questions that extend beyond the 
area of admissions and can result in lengthy phone calls.  Applicants usually want to 
know about financial aid, campus housing and student life.  In response to this high 
demand and in an effort to better serve our applicants, the SFC acquires training in 
all of these areas.  The sub issue within the Registrar category that required the 
most attention was requests for enrollment verifications and transcripts.   
 
In 2007‐2008 we saw an overall drop in the amount of contacts related to all other 
services outside the core enrollment functions.  The drop in these contacts will help 
us concentrate on our primary areas of service and ultimately better manage our 
workflow.  
 
Time Period  
Our busiest time periods continue to be during the first two weeks of a semester and 
the days immediately preceding or following an important deadline. These results 
mirror the outcomes from all previous years.  
 
Training 
In 2005‐2006 the SFC staff received very little training prior to the start of the 
academic year. In 2006‐2007, the SFC Coordinator was able to seek better and more 
intensive training for the staff. For 2007‐2008 our goal was to create an annual 
training calendar.  Unfortunately this project was not completed until the end of the 
spring 2008 semester.  We are currently using this document and it is helping us to 
better prepare for days that we expect to have heavy traffic at the SFC and is 
improving the level of service provided at our front counter.  As the student 
population and campus grow the services provided and knowledge needed for the 
SFC staff will need to increase.  As such, our annual training calendar will be a 
continual work in progress.   Our next goal is to create a training schedule for new 
SFC staff and SFC student staff.  
 
Another opportunity for SFC staff to acquire training is through the SFC liaison 
program.  The SFC has designated each staff member to act as a liaison to one of the 
three core units associated with our area.  These units are asked to adopt their 
liaison and to provide them with the same training and knowledge as the other staff 
in their area.  
 
SFC Focus Group 
In spring 2007, the SFC Coordinator organized a meeting, entitled the SFC Focus 
Group.  The Directors and Assistant Directors of the core areas of service, 
Admissions, Financial Aid, Registrar and Student Business Services (SBS), were 
invited to attend and discuss the development and growth of the SFC.   
 
At the 2007 focus group the SFC received a request to create a front counter training 
program that provides instruction regarding the daily operations of the SFC. This 
training was started in October of 2007 held on a monthly basis for the following 
five months. 
 







Strategic Plan 
As part of the Student Affairs Division wide strategic plan the SFC identified five 
goals specific to our unit that would help meet the division wide objectives.  These 
five goals are: to further develop an all‐inclusive Anti Melt Campaign; to improve the 
website use for visitors, prospective students, applicants, admits, and SIRs including 
the use of videos, and live chats; to improve our social networking tools; to complete 
the SFC lobby; and finally to complete the campus Welcome Center.  The status of all 
of these goals have been addressed in previous sections of this report. 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 
 







Admissions And Relations With Schools And Colleges 
Year End Report 
20072008 


 
Overview 
 
The 2008 admission cycle was the culmination of the efforts of the last five years, as 
the development of the campus has evolved to a state where UC Merced is perceived 
as a viable option for college‐bound students. Contributing to the positive outcomes 
were several factors: 1) A greater awareness of the campus has occurred in part 
because of the outstanding achievements and accomplishments of the maturing and 
growing student body.   2) The campus is now “real” to prospects, counselors and 
families throughout the state.  3) Educators in K‐14 are more familiar with the 
unique opportunities that UC Merced provides.  4) The campus admissions unit is 
more experienced, resulting in faster notifications and improved communications.  
5) A strategy was implemented to gain targeted support from current students and 
faculty, and an effort was made to synchronize the efforts of the Student Affairs 
Division’s service units on campus.  Together, these factors resulted in a 35% 
increase in positive responses from admitted applicants.  
 
The original campus enrollment targets for fall of 2008 were re‐adjusted to 800 
freshmen and 160 transfers. During the summer of 2007, these targets were 
increased to 900 freshmen and 175 transfers for a total target of 1,075 new 
undergraduates.  These targets were very ambitious based on the previous two 
application cycles.  We modified these new targets to compensate for a potentially 
difficult transfer target.  The new adjusted targets included 950 freshman and 125 
transfers.   They were especially critical because of the low enrollment we had 
received in fall 2006 and our need to make up some of that shortfall.     
 
In preparation to meet the new 1,075 enrollment target, we utilized the limited 
historical data we had to develop projection targets for fall 2008.  To meet the 
freshman enrollment target, we projected that it was necessary to process 20,061 
applications, net 18,366 admissions, yield 1,118 Statements of Intent to Register and 
keep the melt down. 
 
The transfer enrollment goal posed a substantial concern because we had not 
received large transfer applications in previous years.  Transfer students are often 
yielded from community colleges near the university.  However, one of the 
challenges we have faced in the region is that overall, the transfer rates from local 
area colleges has been historically small.  Also, students who meet our admission 
guarantee often qualify for other more selective UC campuses.  Nevertheless, we set 
out and established targets for transfers.  We projected that we would need to 
process 1,108 transfer applications, admit 776 students, and yield 139 Statements 
of Intent to Register to enroll 125 transfer students. 
 
Our strategy for 2007‐08 included the following objectives to reach our goal’s: 


• Implement a comprehensive recruitment plan to increase the volume of 
applications, admits, SIRs and enrollments at both the freshman and transfer 
level. 


• Improve the implementation of the Transfer Initative to generate more 
eligible transfer students and increase transfer enrollment. 


• Improve our admission processing, articulation and verification unit’s 
review, in order to gain greater efficiency.   


• Improve our communication and follow‐up to students from prospect to 
incoming student.   







• Improve communication with educators so as to gain greater familiarity, 
confidence and interest in UC Merced. 


  
We moved forward on the planned concept of identifying selected regions in the 
state that could be serviced by assigned staff.  This included hiring regional 
representative in areas where we have had enrollment success and where 
substantial potential exists: the Central San Joaquin Valley, Bay Area, and the Los 
Angeles Basin.  
 
Effective and efficient admission processing procedures and operations are critical 
to successful growth.  Therefore we also focused on improving our processing of 
applications.  We made changes in who would be reviewed and notified first, when 
admissions decisions were made, and how we came to these decisions.  In addition, 
we modified our comprehensive communication plan and created yield strategy.  
Combined, these efforts helped us reach our targets.  We collaborated with the 
Student First Center in creating a comprehensive anti‐melt calendar/strategy, and 
are trying to keep the melt below 15%. 
 
The Admission unit enlisted the collaboration of the UC Merced campus community, 
Student Affairs units, School Deans, faculty, enrolled students, sister UC campuses, 
and the Office of the President to produce what has been a very successful 
admission cycle leading toward reaching the established goals. 
 
As of June 11, 2008 we had produced very favorable results. Strong and favorably 
distributed SIR response of 1,135 students was composed of more regular and early 
referral students.  This strong response has the potential to net an enrollment of 
968 new freshman students.   
 
Transfer applications exceeded projections by over 96%.  This large increase in 
applications has produced 23% more SIRs. Therefore, we are in a good position to 
enroll approximately 146 new transfer students.   
 
Although there were changes in enrollment targets and those targets were very 
ambitions, the UC Merced Admissions unit has been successful in adjusting to this 
substantial challenge and is in a good position to reach or exceed the 1,075 
enrollment target for fall 2008.  
 
Recruitment 
The recruitment team had the primary responsibility of identifying, reaching, and 
soliciting enough qualified students to apply and ultimately enroll at the campus. 
They approached this challenge by laying out a strategy and four major objectives to 
reach these goals. 
 
Strategy  
Implement a comprehensive recruitment plan to increase the volume of 
applications at both the freshman and transfer level, ultimately enabling us to reach 
the desired enrollment goal.   
 
 
 
Objectives 


• Build upon and improve the regional model so as to develop relations with 
local educators, improve access to students and foster greater interest and 
willingness to enroll at UC Merced in targeted regions. 


• Develop and implement a comprehensive recruitment calendar. 







• Implement an effective yield strategy and assist with the anti‐melt campaign. 
• Design and implement a plan for a Visitors Center that will host prospective 


students and their families, Early Academic Outreach Programs, community‐
based groups, high school and community college programs, and the general 
public. 
 


Regional Model: 
The staff worked effectively to successfully implement our concept for a regional 
model and hired new admissions officers dedicated to the Central Valley area, the 
Bay Area/Sacramento region and the Los Angeles area.  Other major areas were 
covered by floating staff, based on   availability and prioritization.  While the San 
Diego area was not assigned a staff member, the Los Angeles staff member was able 
to cover the major selected programs as was the case in Northern California, the 
Central Coast and the Imperial Valley. 
 
Comprehensive Recruitment Calendar 
Like former years, we studied and assessed the outcomes of recruitment visits and 
their conversion to actual enrollees.  We discovered that the three main region from 
which we yield students are again the Bay Area, Southern California and the Central 
San Joaquin Valley. The students that enroll at UC Merced come from a broad range 
of schools from where, in most cases, one in less than three students originate. 
 
Therefore we again utilized the statewide CCUN and CCUD as our primary source of 
identifying which schools we would target.  We also responded to requests from 
schools that had in the past yielded applicants, admits, SIRs and enrolled students.  
Along with participating in college fairs, the staff provided application workshops 
and UC Merced information sessions.  This year, the outreach staff conducted 640 
application workshops and information visits for high schools, community colleges, 
and middle schools and attended community‐sponsored events.  
 
Yield Campaign 
Yield continues to be an important element in the admission process.  This year we 
implemented a multi‐faceted plan that included: 
 
Visiting school sites and meeting with students who had applied to UC Merced. 
 
Contacting applicants and admitted students with a series of electronic and postal 
communications to inform students of upcoming events and important dates and 
stimulate and maintain their awareness and interest in UC Merced. 
 
A comprehensive phone campaign was implemented.  All admitted students were 
called by currently enrolled students.  The campaign provided admitted students 
the opportunity to receive a personal contact and insight into student life at UC 
Merced.   
 
Events Coordination 
A series of events were hosted for the admitted students including Bobcat Day, 
Chancellor’s Receptions in San Diego, Los Angeles and Santa Clara counties, Transfer 
Day, Inside UC Merced and Experience UC Merced. Our yield events this year were 
highly attended. This year Bobcat Day hosted more than 1,900 registered guests and 
another estimated 500 walk‐ins. All three Chancellor Receptions exceeded capacity. 
 
In addition, the admissions unit held several regional events in the fall.  The office 
also worked with student groups and helped them organize and host campus events 
which admits, applicants and prospective students could attend to gain insight into 







the UC Merced campus experience.  Events included the African American Student 
Association Event (UMOJA), the Cinco de Mayo Celebration, Asian Fest, the Pilipino 
Student Conference, and the National Association of Chicano/Chicana Students 
(NACCS) Regional Foco. These programs proved to be very successful largely as a 
result of a new events coordinator.  
 
Visitors Center: 
We now know that getting students to visit the campus is an important step in their 
ultimate decision to enroll. Our new Assistant Vice Chancellor was the driving force 
in improving facilities.  He negotiated with the housing director and arranged to 
acquire high‐profile space on Scholars Lane.  This new dedicated space features a 
location with large windows and easy access.  It was equipped with spaces for 
professional staff and features work stations and a relaxing lobby.  In addition to the 
dedicated space, there is a small conference room that can be used on occasion for 
small group presentations.  This new space was a significant advancement from a 
hallway where tours originally gathered, and it has enhanced our guests’ 
experience.  
  
 A staff member was assigned to lead the Visitor Center and help develop the full 
program of services and array of tours that will become available.  In addition, 
student tour guides were relocated to the new facility and quickly adapted to their 
new environment.   
 
Promoting the space was advanced by ensuring that staff spoke of campus visits 
during presentations at various venues.  In addition, efforts were made to encourage 
groups to host conferences on campus.  This year, students from Reedley College 
and Migrant Education in Kern County were hosted on campus in residence halls 
overnight.  They experienced campus life as well as a tour. These conferences 
entailed substantial planning from admissions, housing, facilities, risk management 
and campus academic areas. 
 
Recently, the lead staff member assigned to the Visitor Center resigned.  This 
provides an opportunity to create a new job description that will be more closely 
aligned with the new growth and expansion of the new visitors center. 
 
The data indicates the following regions have seen substantial SIR increases: 
 
Freshman SIR Outcomes 
Fresno/Inyo/Kings/Kern/Tulare    56.04% 
Los Angeles          55.65% 
San Francisco/Bay Area      52.84% 
Sacramento/Yolo/Placer/El Dorado    46.15% 
Overall SIRs           43.17% 
 
Transfer SIR Outcomes 
Los Angeles          233.33% 
San Francisco/Bay Area      107.14% 
Fresno/Inyo/Kings/Kern/Tulare     63.64% 
Overall Transfer SIR’s       33.67% (as of June 6, 2008) 
 
Transfer Initatives 
This year, general recruitment staff, including those from the regional model, 
worked with both high school and community college students.  In addition, a 
special effort was made to increase the preparation and access of community college 
students from the Central Valley and selected community colleges statewide.  We 







were especially pleased to see the outcomes of our new approaches.  The following 
data indicates that we have an overall transfer SIR increase of 33.67% statewide and 
even stronger increases in several major regions of the state including valley 
communities. 
 
Strategies:  


• Maintain 2006‐2007 commitments at select Central Valley community 
colleges while expanding recruitment efforts at additional Central Valley 
community colleges in order to increase applications and improve the yield 
from that region.  


• Increase campus visibility at targeted community colleges in Southern 
California and the Bay Area through campus visits, classroom presentations, 
and opportunities for campus tours, resulting in an increase in applicants 
and yield from outside the region. 


• Initiate a high school development project to improve the percentage of local 
students transferring to universities and expand the number of local students 
eligible to transfer to a UC campus.    


Objectives: 


• Increase applications and enrollment by continuing to be a strong presence 
at high feeder community colleges in the Central Valley and increase visits 
from prospective transfer students to UC Merced. 


• Increase yield of applicants to enrollees from Los Angeles and the Bay Area 
by hiring regional representatives in these regions, thus initiating targeted 
recruitment efforts at community colleges where we have historically 
received a large number of applicants.         


• Improve transfer rates from region community colleges to four year colleges 
and universities, especially UC Merced, by employing a SAPEP initiative that 
introduces community college‐bound high school seniors to the transfer 
process, community college resources and successful study habits at an early 
stage.   


Outcomes: 
As of present the Transfer Admissions unit has contacted over 325 transfer students 
at the selected community colleges, thereby exceeding our expectations. 
Applications from Central Valley schools increased 3% and overall yield increased 
2%. South Valley (Fresno, Kings, Tulare, Kern counties) experienced the most 
significant positive change as applications increased 23% and SIR’s increased 
54.5%. Not including MJC, the North Valley (Merced, Stanislaus, Tuolumne, San 
Joaquin) received the same number of applications as last year and increased in SIRs 
by 16%. Significant gains were made at San Joaquin Delta College as applicants 
increased 35% and yield increased 100%.  
 
A significant factor in these increases was the assignment of an admissions 
representative at Fresno City College and Reedley College and the addition of a 
Southern Valley representative based out of Bakersfield.  The consistency of campus 
visits from UC Merced representatives assisted with building stronger relationships 
between Valley community college counselors, faculty and led to additional student 
contacts and recruitment opportunities. Local students were also prioritized in the 
evaluation process allowing for early decisions, more communication and additional 
opportunities to attend yield events.  
 
This year, six Central Valley community colleges visited UC Merced. Staff 
encouraged local community colleges to visit campus and offered to host visits 







including transportation, personalized tours and campus presentations.  Campus 
tours were generally well‐received by students who found the small classroom size 
and intimate setting to be advantageous to their education. 
 
The North Valley (Merced, Stanislaus, Tuolumne, and San Joaquin counties) had a 
13% decrease in applicants and a 6.8% decrease in SIR’s.  A significant factor in this 
decrease was a decline in applications from Modesto Junior College (33.9%), with a 
37% decrease in applications over the last 3 years. The region as a whole continues 
to perform poorly compared to Southern California and the Bay Area.  
 
Securing regular appointments at community college campuses, other than Merced 
College and Modesto Junior College, has been a challenge. Many college campus 
transfer centers are vocally supportive of our visits to their campus, but are 
reluctant to provide us with opportunities for classroom presentations, (usually the 
most productive outreach efforts).  Marketing our visits to the campuses has been 
difficult as many transfer centers are limited in their ability to advertise to the on‐
campus community. Articulation continues to be a challenge for our campus. This 
problem has been compounded by our unique curriculum which differs from 
popular UC major preparation pathways, particularly biology, forcing students to 
take additional courses in order to fulfill the major preparation that we recommend.    
 
Bay Area and Los Angeles 
  
Two regional recruiters were hired to coordinate outreach efforts in Southern 
California and the Bay Area.  We also worked with the new staff member based out 
of the Bakersfield Center to coordinate outreach efforts in the South Valley.  The 
individuals hired for the positions were extremely self‐sufficient and experienced in 
outreach, so they adapted to their positions quickly. 
 
In addition, the Southern California recruiter is one of our first UC Merced alumni, a 
transfer student from the Southern California region. 
 
California and Bay Area recruiters were hired late in the 2007‐2008 recruitment 
cycle.  It will be necessary to provide adequate time in the future to maximize 
training and planning.  
 
Regional recruiters conducted over 84 visits with at least two visits to over 27 
community colleges. Community colleges that had historically generated large 
numbers of applicants to the campus and the UC system were targeted.  In addition, 
we targeted campuses that transfer representatives have developed relationships 
with over the last three years.  There were challenges in working with colleges 
where we had limited or no established relationships in the northern and southern 
regions, compounded by our limited articulation as previously noted. 
 
Applications increased from the Southern California region by 43% (117) and yield 
increased by 143.75% (23). Bay Area applications increased by 9.77% (21) and 
yield increased by 131.25% (21). Regional recruitment was highly successful and 
many community colleges increased in yield by over 100%. Regional recruiters 
were able to prioritize the evaluation of applicants from certain community colleges 
which led to earlier decisions and more contact with admitted students.  
 
The Riverside/San Bernardino area experienced a slight decrease in yield (33%). 
The overall yield rate for the Southern California area remains low at (.08%) 
compared to the Bay area (.17%) and the Central Valley (39%).  
 







SAPEP Project 
Two staff members were hired in March to develop and coordinate the SAPEP high 
school development program.  These individuals are both transfer students, UC 
graduates, and have demonstrated a deep commitment to assisting community 
college students.  
As of June 8th the Empowering to Reach Achievement Program (ERA) has contacted 
over 180 students and hosted three student events.  In a short period of time, the 
project has been successful in establishing partnerships with the UC Merced Center 
for Educational Partnerships, Merced High School District, Madera Center Upward 
Bound Project, Modesto Junior College Pre‐Trio program and Delhi High School. The 
program developed and hosted “coffee shop sessions” which introduced students to 
exercises in critical thinking skills through the discussion of a film, led by a UCM 
staff member.  Included within the program was a campus tour and a science 
demonstration.  A conference to introduce community college‐bound high school 
seniors and their parents to the transfer process was created and hosted on campus 
and had over 100 registrants. In addition, the program is planning a three day 
summer residential program for July.   
Due to the late start of the ERA project, many of the high schools identified as 
possible partners were reluctant to become involved in the project this year.  
 
 
Admissions Processing 
The goal for processing and articulation during the 2007‐08 year was to notify 
students of their admission early, leaving more time to communicate with 
applicants and their families with an intensive communication plan and invitations 
to a series of events.  We also saw the need to replace articulation agreements, 
especially those established before the opening of the campus that were no longer 
valid. We focused our efforts on the following strategies.  
 
Strategies:  
1. Establish a fair and efficient evaluation process to facilitate early notification of 
on‐time applicants, admit all students who will achieve eligibility by the end of 
spring 2008 (summer 2008 for transfers) and complete evaluations prior to the 
notification deadlines.  
2. Enhance international student enrollment at UC Merced by opening the 
application process to non‐domestic students and promptly notifying them of 
admission. 
3. Re‐establish updated articulation agreements in ASSIST so that Transfer 
Admission Guarantees, transfer counselors and the transfer community can access 
the information critical to transfer student success. Participate fully in the 
Streamlining Articulation project so UC Merced majors are represented in the 
university‐wide initiative on the Web site UCTransfer.org. 
 
Strategic Objectives Implemented: 
1. The application file load program was adjusted to automatically admit estimated 
eligible applicants. 
2. All other applications (unknown or estimated not eligible) were 
reviewed/scanned for confirmation of denial or evaluated by staff to determine if 
the application should be moved forward for admit by exception (ABE) review.  
3. In some cases, applicants could become eligible with certain fall grades, so staff 
were to request 7th semester transcripts and/or inform students to take required 
examinations. 
4. Two staff members were assigned to solely focus on transfer evaluations for 
Central Valley and priority community colleges. They were not involved in the 
freshman evaluation process.  







5. An international evaluation consultant was brought to campus for a day of 
training so that all staff could learn more about issues concerning the admission of 
non‐domestic applicants. 
6. The designated international specialist‐in‐training worked closely with the 
international evaluation consultant to evaluate applicants, solicit necessary 
supplemental information and get decisions to the international applicants as soon 
as possible. 
7. As the faculty grew, created new majors and adjusted the curriculum at UCM, 
articulation agreements established in ASSIST before the campus opened became a 
source of inaccurate information.  Over the past two years, articulation efforts 
stalled while faculty workloads and staff attrition complicated the process.  We 
elected to delete from display the articulation agreements that were no longer 
accurate. This happened in January and caused some angst for articulation officers 
and UCM advisors but did improve service to students as that outdated articulation 
no longer displays in ASSIST. 
8. In the admission application review process, we focused the efforts of the new 
articulation liaison on transfer applications only, accelerating her training in 
transfer course review and broadening her understanding of the course review 
process.   
9. The priority for 2007‐08 articulation efforts was mandated by UCOP to meet a 
university‐wide commitment to legislators, but it was also a good way to help our 
new liaison learn about the articulation process in UC. “Transfer Pathways” listed 
the top 20 most popular majors for transfer students to the UC system.  
 
Outcomes: 
Overall, the efforts to notify applicants early were successful. To accomplish early 
notification, we enlisted all staff. New staff needed training, and trained staff 
required more advanced training.  
 
UC Merced has evaluated records from abroad in the past with help and guidance 
from our international evaluation consultant, but this year there was an increase 
due to opening the application to non‐domestic applicants.  Processing fell behind 
because the overwhelming number of records indicated for 7th semester transcript 
requests was substantially increased.  This was partially a result of inexperienced 
staff and a greater attempt to establish as many eligible applicants as possible.  
Nevertheless this created additional review for the number of experienced 
evaluators and resulted in delays. At the time, the international specialist in training 
was the only evaluator available.   
 
The underpinnings of articulation in ASSIST for 2008‐09 are solid and improving. 
The articulation liaison has acquired a significant amount of perspective and 
knowledge of the process and will be focused as much as possible on articulation 
work through November. Academic advisors have a stronger sense of articulation 
matters and faculty have more experience in the process, having been actively 
engaged in reviewing transfer courses for enrolled students. All of these factors 
should help move the process along. The draft template for 2008‐09 articulation is 
about to be completed, paving the way for articulation updates for at least 30 
California community colleges. 
 
Details, Challenges and Plans for Change: 
Staffing 
The processing unit gained 1.75 FTE in the academic year 2007‐08, bringing the 
total FTE to 4.75 plus the associate director. The unit continued to depend on the 
contributions of two consulting staff part‐time for a total of 350 hours. Application 
and notification goals were met while articulation and continuing student credit 







processing goals remained largely unfulfilled. In the coming months, we need to 
assign more consultation hours to an expert UC consultant for the backlog of 
transfer credit summary reviews.  
  
Student workers played an important role in assisting with the admission process. 
Opening the mail, looking up student‐identifying information for document 
processing, organizing the paperwork and filing evaluation records are all part of 
the workload. This summer, we will begin training experienced student staff on 
entering transcript receipt information into Banner.  
 
Training 
Training was particularly weak this year due to a lack of time to organize and 
deliver training. Next year, training will be better organized, with more examples 
and no exceptions to the planned training schedule. 
 
Process 
Overall, application processing and admission notification goals were met despite 
losing a 75% evaluator in late March and a 25% experienced student assistant in 
January. Extra projects accommodated in January included the development of a 
new Web site for Shared Experience invitees and manual tracking and reporting of 
evaluator productivity.  
 
Goals for Next Year: 
Processing and International Evaluation 
Before November 30, all letters will be revised and ready in advance, ABE guidelines 
from faculty will be final, training materials for outreach staff will be ready and an 
appropriate training schedule set.  
 
System Improvement 
Working with IT, we hope to have a new, dynamic application assignment system 
ready, based on the Davis model. Staff will be able to “check out” and indicate 
“completed” application records so they are tracked and productivity can be 
assessed without causing additional manual effort on the part of processing staff. By 
December 1, 2008, at least 30 California community colleges will have articulation 
agreements for 2008‐09 in ASSIST. Community colleges identified as priority by 
regional outreach staff and the transfer coordinator will be prioritized for 
completion. The new major in Anthropology will be included, along with all majors 
available in fall 2008.  
 
International Students Report: 
This fall our Assistant Vice Chancellor of Enrollment made recruitment trips to the 
Middle East to begin generating interest in UC Merced.  He also began launching 
initiatives that would help the university to be viewed as a legitimate institution in 
international university resources.  This year was the first year that the campus has 
been opened to international students from schools abroad.  The following are 
outcomes for students whose self report indicated they were potentially in need of 
an F1 Visa: 


• 360 freshman applicants with potential of needing F1 Visa (current or 
planned value) 


• 25 potential F1 Freshmen SIR Yes 
• 39 transfer applicants potential of needing F1 Visa (current or planned 


value) 
• 1 potential F1 Transfer SIR Yes 







Regents’ Scholarship Review: 
• Freshmen:  Applicants with a minimum GPA of 3.50 and estimated eligible.  


The top 299 estimated eligible applications were scanned for eligibility and 
the top 248 were prepared, printed and delivered to Financial Aid for faculty 
review.   


• Transfers: Applicants with a minimum GPA of 3.00 and reviewed for transfer 
pattern and 60 units were reviewed for eligibility and the top 48 were sent to 
Financial Aid for faculty review.  
 


Admission by Exception Review: Fall 2008 
Records show that 800 freshman applications were reviewed for Admission by 
Exception. Approximately 15 of these were referred to faculty for review. Carolos 
Coimbra, Chair of the Subcommittee on Admissions, reviewed the cases with 
Director Ruiz to determine decisions. 604 freshmen were admitted, 186 were 
denied and approximately 10 were determined eligible.  
Three transfers were approved for Admission by Exception. Many of the ABE admits 
were missing SAT Subject scores, making them ineligible on the index even though 
their GPAs were strong.  
 
English Language Learners: 
Last year, this new initiative was introduced in collaboration with the UC Merced 
Center for Educational Partnerships, the Merced County Office of Education and the 
UC Merced Writing Program.  The target applicants have strong academic records, 
yet may have had an omission in their preparation in English. This year the goal of 
the program was to enroll 40 students.  In 
preparing for this project, 85 students were contacted by school officials and 
university personnel.  733 students were invited to participate via correspondence.  
At the time of this report: 
 


• 23 students were offered admission to UC Merced with the condition that 
they participate in the Summer Bridge Program, and 12 were recommended 
to attend.  At the time of preparing this report 15 of the 23 had registered 
and 5 of the 12 invited had registered for a total of 15 students. 


• The program has been successful for those students that enroll and 
participate.  However, we will review the cost effectiveness and make 
recommendations and adjustments to the program for future 
implementation.  
 


Shared Experience:   
This is the second year of implementation for the Shared Experience Program.  In 
preparation for this year’s program we made a substantial investment of time, 
working with the Office of Student Advising and the directors of admissions at all UC 
campuses.  Careful attention was paid to the messaging for invited students and a 
special Web site at UC Merced was created to help those students with inquiries and 
registration to participate.  All UC campuses, with the exception of UCD and UCR, 
participated in the project this year.  1,126 students were offered participation.  Of 
this group, 27 students have Shared Experience contracts. 
 
Engineering Berkeley Redirect:  
This year, we again implemented the Engineering Berkeley Collaborative. There 
were 326 students who were invited to participate in the Engineering Berkeley 
Redirect. Changes were made that facilitated the process of adding students to UC 
Merced as applicants and allowed earlier invitation to students. At the last report 
from the School of Engineering, 2 students had SIRed to UC Merced. 
 







Central Evaluation of Transfer Admission Data (CETAD):  
424 records were identified as CETAD; approximately 400 were reviewed, 
facilitating quick decisions. 
 
Production Management: 
Managing work load for the admissions processing unit has been a challenge 
because it has been primarily manual.  This outdated process was managed with the 
earlier expectation that a system‐wide solution, CASA, would become available for 
fall 2008. This project failed and UC Merced was left with another year of manual 
work distribution.  We have been working with the IT to acquire and adapt the UC 
Davis system to begin managing our work loads.   
 
Communications 
Objective: 
Increase awareness, interest, and thus applications, admits, and SIRs to UC Merced. 
 
Strategies: 
1. Build upon the 2006‐07 comprehensive communications plan, incorporating 
knowledge gleaned from the outcomes and feedback from last year, and increasing 
the volume of communications that are sent. 
2. Create new publications, including more information that speaks to UC Merced’s 
academic excellence and academic rigor, and send these publications out more 
widely via U.S. mail. 
3. Identify key messages for specific audiences and use experience and data to 
decide when those messages will be distributed so that they will have the greatest 
impact. 
4. Better utilize pictures and electronic media/communications to bolster our key 
messages. 
 
Strategic Objectives Implemented: 
1. The office communicated more extensively with prospective students in the fall.  
We sent the “Why UC Merced” brochure in November, personalized postcards and 
sent an e‐mail to all of our College Board contacts with a lot of valuable links, 
including the Freshman Admissions Checklist and the “Why UC Merced” brochure. 
2. This year we sent the “Why UC Merced” brochure out with acknowledgment 
letters in a catalog envelope.  We also sent acknowledgment e‐mails as well as hard 
copy letters. 
3. We sent the admissions brochure more than a month earlier than last year, and it 
took on a different look this year.  We also provided more information about 
academic excellence and academic rigors including profiles on faculty members and 
students from each school.  The admission brochure was changed so that it would 
apply to both freshmen and transfer students and would not become obsolete after 
certain dates had passed (keeping that in mind, we produced an upcoming events 
flier and a separate checklist that we updated regularly).  Finally, we printed the 
brochures in a larger quantity (20,000 as opposed to 13,800 last year) so we could 
send them to all of our admitted audiences, including referral pool and Shared 
Experience participants. 
4. We sent nice invitations via U.S. mail to most of our events, which helped to 
increase attendance, especially at the three regional Chancellor’s Receptions.   
5. Approximately 35 different letters were sent to freshmen and transfer students 
with anywhere from 1‐4 enclosures; approximately 30 e‐mails were sent; and 
approximately 20 publications, postcards, invitations, fliers and posters were 
written, designed and produced. 
6. We created two new brochures that were not on the projected communications 
calendar: “Why UC Merced” and the “Visitors Guide”. 







7. The freshman teaser and transfer brochure were revised to better fit with our 
current direction. 
8. We sent out publications with more of our letters this year, helping to generate 
interest in the campus and hopefully giving students faces and places to which they 
could relate.  We want them to envision themselves here.  For example, we sent 
“Why UC Merced” to all of our applicants as well as the early referral pool or “Count 
Me In” students.   
9. Admissions publications took on a different look, (more linear, with blue and gold 
to make the UC connection clear) and we held two focus groups in collaboration 
with the Office of Communications to garner valuable feedback about our 
publications from both local high school and UC Merced students. 
10. This year our primary message was clear – UC Merced is an excellent academic 
institution.  We tried to make sure every letter, e‐mail, and publication resonated 
with that tone.  We also wanted students to know about all the opportunities UC 
Merced offers for leadership and growth, and that the campus provides support in a 
friendly environment where you can succeed. 
11. A concerted effort was made to communicate at key times in a student’s 
decision‐making process, and the communications plan was updated with that in 
mind. 
12. There were even more groups and audiences with whom we corresponded this 
year: Early referral pool (Count Me In), referral pool, Shared Experience, UC 
Berkeley Engineering program, etc.  We sent the Count Me In students the Why UC 
Merced brochure, and we had a substantial increase (from 226‐603) in students 
who indicated interest by logging into the Web site and adding us as a campus 
choice.  
13. New content was developed and added to the Web site, including a “Publications 
and Resources” page that displayed some of our publications, as well as the 
freshman checklist and other valuable information for students at any point in the 
process, so that it was easily accessible and available at the click of a button.  This 
page also enabled us to include direct links in the e‐mails we sent throughout the 
year. 
14. We took pictures of our own with a high‐quality, high‐resolution camera during 
UC Merced events that we were able to use in publications. 
 
Outcomes: 
Overall, our new methods seemed to be successful.  Students responded well to 
receiving more publications via U.S. mail and more e‐mails.  The hard copy 
invitations also made a big difference. However, interest in UC Merced seemed to 
build, and subsequently, campus visits, applicants, admits, and SIRs increased.   
 
 
Future Plans:      
This summer, 5 new publications are in the works: 


• Freshman Viewbook 
• Transfer Viewbook 
• Freshman/Transfer Teaser 


• International Brochure 
• Freshman Eligibility Checklist (A‐G) 







Programing 
 
Strategies: 
1. Increase accuracy and accessibility of data generated by in‐house reporting 
systems, allowing more targeted allocation of admissions resources. 
2. Update and improve the Admissions web resources. 
3. Train individual users to better utilize reporting and data collection tools 
available to them. 
4. Align the Admissions office with campus‐wide IT directions by working closely 
with that unit. 
 
Strategic Objectives Implemented: 
1. Careful maintenance and monitoring of the reporting environment has increased 
accuracy of the underlining data elements (applicant, admit and SIR information) 
within the Admissions unit. 
2. Users within the office can now review statistics and easily pull reports of a 
specific demographic or population with fewer steps and better results. 
3. To date, the Admissions Reporting Service has provided over 2,500 reports (Web 
site hits and Ad hoc requests). 
4. The office has been aware of a constant need to make the Admissions Web site 
more welcoming and informative and to make it a better tool for users, both internal 
and external to the 
unit and the university.  Bearing that in mind, there were several new developments 
in that area this year. 
5. A “Learn about UC Merced right here in your own city” page was created that 
allows students and/or educators to look up school visits and events by month, 
recruiter, city or county.  
6. A Count Me In Web site was developed so students could log in and confirm their 
desire to add UC Merced as a campus choice.  This Web site took the place of a paper 
form that was sent out last year, and it simplified the process for the students and 
minimized the workload for Admission staff.  It also allowed for easier tracking of 
our Count Me In students. 
7. A Shared Experience Web site was also created with the same intent and purpose 
of the Count Me In Web site. 
8. With new software and a greater dependence on technology, there is an ever‐
growing need for technical desk side service and support.  This service includes, but 
is not limited to resource availability, repair and upgrading of UC assets, and an 
occasional compromised system or system failure.  This year, 198 work orders were 
generated and processed, and there is an average of 10 visits/inquiries per day 
relating to desk side service and support. 
9. A training video was created for users who work in the “Recruit” system, and 
group training was provided for a number of different software/technological 
solutions. 
10. Steps that were taken this year to align admissions with the IT direction of UC 
Merced include adding all computers to the UC Merced domain, moving all 
computers to Vista and a centralized update system, restoring all mixed‐mode 
environments and reducing training/support costs, keeping a standardized and 
computer model/footprint, and implementing Microsoft Office 2007 for 
professional‐quality marketing communications and compatibility. 
 
 







Bobcat Bookstore 
Year End Report 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The Bobcat Bookstore is located on the first floor of the Kolligian Library.  The 
Bookstore carries all of the required and recommended textbooks and supplies 
students need to excel at UC Merced.  The bookstore also carries a wide variety of 
electronics, computer peripherals, headphones, batteries, cables, printer cartridges 
and many other necessities for residential students or the office of a staff or faculty 
member.  The bookstore continues to partner with Apple Computers to provide 
educational pricing on computers, software and peripherals.  The Bobcat Bookstore 
also has candy, snacks and beverages. 


The Bobcat Bookstore is the licensed vendor for selling clothing and gift items for 
the University.  The Bobcat Bookstore has everything from t‐shirts, sweatshirts, 
jackets, pens and Pencils, Cups and mugs and license plate frames, all bearing the 
University name or logo. 


In 2007‐08, the Bobcat Bookstore had 74,087 transactions a 30% increase over last 
year.  The Bobcat Bookstore sales were $1,749,597 worth of books, supplies and 
clothing to students, staff, faculty and visitors..  This is a 29% increase in sales over 
2006/07.  The Bobcat Bookstore is operated by the Division of Student Affairs and 
the Management Team consists of: Kevin Storms, Store Manager; James Nardello, 
Assistant Manager. 


MAJOR ACCOMPLISHMENTS FOR THE BOBCAT BOOKSTORE 


FINANCIAL 


• Total sales of FY 2007/2008 was $1,749,597; total sales for 2006/2007 
$1,169,019  this is a 33% increase over last year 


• Computer products sales for FY 2007/08 are $406,105 this is a 46% increase 
over last year. 


• Clothing and Gifts sales for 2007/08 are $265,451 this is a 34% increase over 
last year. 


• New books sales $622,599 this is a 33% increase over last year. 
• Used books sales $214,409 this is a 26% increase over last year. 


 


SERVICE 


• Purchased faster credit card processing unit to speed up transaction time 
and line management. 


• The staff has worked on all aspects of customer service to improve customer 
relations and customer loyalty. 


• Training of student staff and promotion of two students assistant to help 
with computer sales and inventory management.  







• Supported the Student Affairs Strategic Plan Initiative (3.5F ) by creating a 
on‐line newsletter letting customers know about upcoming promotions, new 
items, and sponsored programs. 


• Supported the Student Affairs Strategic Plan Initiative  (4.2 D) by creating a 
student / department window display contest to involve students in 
marketing strategies, customer research, and design creation. 


•  
OPERATIONAL 


• Continue to have low turnover of both full time and student staff members.  
We had two students graduate that were with us from year one. 


• Fulfilled over 600 textbook reservations in the fall of 2007. 
• We have increased our exposure of advertisement on campus TV and 


posters. 
•  


CAMPUS SERICE 


• Attend and participate in the numerous new student orientations. 
• Helped set up a display room in a residence life room of bookstore products. 
• Expanded and partnered with alumni association to have a very successful 


Graduation Fair. 
• Participated in numerous campus events and had numerous book signing 


events. 
• Worked with departments on special orders of custom imprints to showcase 


their department logo or school on custom products. 
• Worked on prices of new and used textbooks to be competitive with online 


vendors. 
• Hosted faculty events to inform of new products and services. 


 


CHALLENGES THAT IMPEDE US FROM ACHIEVING OUR GOALS 


• One of the biggest challenges the bookstore has is the lack of space to show 
case products and services.  This impedes the staff from expanding product 
selections and services.  The staff is working creatively to meet our customer 
expectations and desires. 


• The campus inability of assign faculty to courses in a timely manner.  This 
affects the store in its ability to purchase books at buyback time.  It also 
adversely affects the store’s ability to offer more used books.  This could 
affect the students by requiring them purchase a “new” books at a 25% 
higher price than if we were able to offer them a “used” book. 


 


 


 


 







Campus Card Office 
Annual Report for Fiscal Year 


 200708 
 


The CatCard office was aligned under Student Affairs by direction of the Chancellor, 
in a letter dated November 23, 2004.  The overall management of the CatCard office 
and the maintenance and programming of the system has been performed by the 
interim Campus Card Manager since June 2006.  In 2006 the CatCard office had been 
staffed by an administrative assistant II at a .75 FTE.  In FY 2007‐08 the 
administrative assistant appointment had been increased to 1.0 FTE with .25 FTE of 
the appointment coming from the Registrar’s office. The split 1.0 FTE also allowed 
expanded services to be provided for students, faculty, and staff to visit the CatCard 
office.  A FY 2008‐09 budget was submitted to increase the administrative assistant 
II position to 1.0 FTE entirely from the CatCard budget. The CatCard office manages 
the Campus Card Program using a CBORD system/program known as CS Gold 5.X.  


In 2003, the University spent $769, 372 to order the hardware and software to run 
the program, hardware and associated cost for supplying door readers to Housing, 
Dining, Library, Classroom building, and the Science and Engineering building; and 
also funds to purchase the Micros Cashiering System that allowed the Dining 
Commons to link to the CS Gold program. Currently gym membership is tracked and 
recorded through the CatCard system.  In addition, shared printing accounts are 
available for faculty and staff within campus departments.  The campus has most 
recently completed a minor system upgrade to CS Gold 5.14.  


The CatCard office ended FY 2007‐08 in the black.  During FY 2007‐08 there was a 
carry forward of $48,000 from FY 2006‐07, and additional FY 2007‐08 expenses of 
approximately $80,000, for a total of approximately $130,000.  The CatCard ended 
the fiscal year with approximately $135,000.  In FY 2007‐08 the CatCard office used 
the same recharge model from the previous year of $225 per door reader and a 
percentage of CatCard related revenue of 1.5 percent.   


The CatCard has been designated as a primary means of UC Merced identification 
for faculty, staff, students, and campus visitors. Replacement cards are the 
responsibility of the cardholder; the CatCard replacement fee had an approved 
increase to $20 per card in the beginning of FY 2007‐08.  The CatCard office issued 
1,625 cards during FY 2007‐08, of which approximately 225 were replacement 
cards. 


The Campus Card program is a stored value/credit, activity, access, and 
identification management program all wrapped in one.  UC Merced has 
incorporated the more expensive radio frequency identification (RFID) card with 
the system. There are currently 276 general funded RFID door readers located 
throughout the campus; in addition there are another 18 auxiliary funded door 
readers. The Campus Card system controls the doors access and the alarms 
associated with those doors.  There were approximately 180,000 RFID strikes at 
door readers during FY 2005‐06, and increased to 1,516,963 strikes in FY 2007‐08 







**University funds central operational CatCard function  access/security 


Building   
Number of RFID 


Readers   
Cost $225 per 


reader 


**Central Plant    11    $2,475 


**Telecom BLDG.    5    $1,125 


**Library    64    $14,400 


**COB    55    $12,375 


**Wellness Center    2    450 


**S & E    139     $31,275 


    sub total  276  $62,100 


         


Terrace Center    10     $2,250 


Sierra Terrace    2    $450 


    sub total  12  $2,700 


         


Dining Facility    6     $1,350 


    sub total  6  $1,350 


         


Recreation Center    7     $1,575 


    sub total  7  $1,575 


         


Wellness Center    2     450 


    sub total  2  $450 


         


         


    Total  303  $68,175 


 


 







 


On the stored value/credit side of business, the card is used as a form of payment in 
many areas to include; all campus food service locations, bookstore, 
laundry/vending machines, as well as printing/copying services.  The Campus Card 
program offers management a valuable tool to monitor the financial health of each 
of the aforementioned operations, in addition to providing its users a convenient 
and safe form of payment while also contributing to the ultimate goal of being a 
cashless campus.  With the Campus Card system in place valuable reports that are 
highly reliable and accurate can be provided in a minimal amount of time.  During 
fiscal year 2007‐08 the Campus Card program provided for the tracking and 
administering of $1,956,995 dollars of on campus transactions  


Formula: For FY 2007‐08, all revenue generated through CatCard usage was 
recharged a 1.5% fee of recorded revenue.  


Service   
Revenue 
Generated 


1.5% 
Calculation 


Campus Dining       
Dining Commons: Plans 1‐8    $14,170.33  $212.55 
Dining Commons: Plan 9‐


10    1,744,042.50  $26,161.00 
Dining Commons: Plan 11‐


50    $65,632.12  $984.48 
    Total  $17,358.03 


Campus 
Housing/Commons       
Housing: Washer/Dryers    $36,301.25  $545.00 
    Total  $545.00 


Bookstore       
Bookstore    $88,361.93  $1,325.00 


    Total  $1,325.00 
Copying/Printers       
Copying/Printers    $8,489  $127.00 


    Total  $127.00 
       
       
  Total Recharges  $19,355.03 


 


The CatCard also functions as an intelligent library card.  Students, staff and faculty 
have the ability to complete self checkout of books with the use of their CatCard.  If 
books are inadvertently not checked out, the books will automatically be associated 
with the patron as the patron, unchecked books, and CatCard pass through the 
electronic library reader system. 


 







The CatCard office staff participates in a variety of activities in order to properly 
market the program and provide superior customer service.  Participation in events 
have included, but not limited to: Bobcat Day, Undergraduate Orientation Days, 
Graduate Orientation, and Residence Life Move‐In Day.  In addition the CatCard 
office provides and manages a campus‐wide program that allows departmental use 
of dining, bookstore, laundry, and printing/copier.  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







 


DINING SERVICES  
YEAR END REPORT 


20072008 
 


Mission Statement 


UC Merced Dining Services mission is to provide quality food and courteous service 
to students, faculty, staff, and campus visitors in support of the teaching, research 
and mission of the University of California. 


Who We Serve 


Dining Services provided service to 700+ on‐campus residents, 1200+ commuter 
students and 500+ faculty and staff. In addition, we serve construction workers and 
members of the local community. 


Challenges 


The 2007/2008 school year proved to be a challenging year for Dining Services, 
even though we feel confident that we successfully adapted to the challenges at 
hand. 


• Dining and Housing fell short ~126 residents from the projected number of 
826. That resulted in ~$277,000 of revenue lost vs. budgeted. Approximately 
700 residents resided on campus this year. 


• The Dining Expansion project had a substantial impact on both ambiance and 
space. Maintaining full functionality while under construction was difficult 
and required significant logistical planning between Dining Management, 
Physical Planning and Hallmark. Most of the impact was minimized by 
shifting construction to weekends and off hours. 


• Raw food cost jumped about 5% across the board, due to the high cost of 
freight and general food shortages related to corn, rice and oils. 


• We lost three employees due to catastrophic leave and/or maternity leave. 
Casual labor was hired to replace these vacancies and extensive training was 
provided. Two of these positions were cashiers, who are key to maintaining 
an appropriate flow of customers in and out of the servery. 


• Summer School and Conferences help Dining generate revenue, however, 
very low counts for both make scheduling difficult. During the summer, 
Dining employs four ASFCME employees at a time. Being open for breakfast, 
lunch and dinner requires us to allocate overtime or student labor to cover a 
12 hour business day, 7 days a week with only 4 career employees.  


• The loss of our Analyst, Carla Krogh, was a huge blow to Dining Services. We 
lost administrative support as well as years of experience and knowledge of 
systems. Her vacancy will not be filled until July 2008.  


 
 
 


 


 







 


Highlights & Achievements 


YablokoffWallace Dining Center 
Dining made some key changes to the program to decrease labor, food cost, and to 
increase perception of variety. The result was a higher level of customer satisfaction 
and cost savings. Some of these changes included: 


• An increased emphasis on healthier ‘grab‐n‐go’ items like salads and 
sandwiches, hummus dips, veggie snack, etc. 


• Removal of high cost and meal replacement items, such as pre‐packed ice 
cream which runs at an average food cost of  ~45%. A soft serve machine 
was implemented and has been incredibly popular. The food cost on soft 
serve is 12% and over 2500 servings were sold in the first 3 weeks. 


• Theme meals were popular this year. We saw more than half of the residents 
show up to these meals. We hope to further partner with Housing and OSL 
next year to increase the frequency of these meals. Nine theme meals were 
held this year. 


• Total sales this year for the Yablokoff‐Wallace Dining Center will approach 
2.1 million dollars. 


• A new manager was added to our team in September 2007. He has done an 
excellent job and was recently promoted to Production Manager. The result 
is a sharper focus on our cost per meal rate and better procurement of 
resources. 


• Overall, Dining processed over 650,000 transactions through out the year. 
 


Catering 


• Catering sales were excellent this year. We anticipated $240,000 in revenue 
for this year, however, it appears we will come in around $319,000. 


• Catering will close the 2007‐2008 fiscal year with over 810 events on the 
books. 


• Catering expanded its clientele base to include outside groups. Large events 
were held on campus in the Gallo Gym that proved to be very successful. 


• Catering has worked hard to establish a good relationship with University 
Relations. We catered twice as many events for them this year vs. last year. 


• Verbal feedback from customers indicated that customers are increasingly 
happy with the services we provide. 


• Lakeside Catering catered the Chancellors Inauguration Scholarship 
Luncheon and successfully plated over 480 meals with 4 career employees 
and a team of students. This is the biggest plated meal we have done since 
opening in 2005. 
 


The Lantern Café 
• Exceeded projected revenue by 10% at $155,000 
• Average daily sales of $1850.00, with 40% contributed to on‐campus meal 


plan. 







• The Lantern Café served customers Monday‐Friday 7:30am‐7:00pm. Sales 
after 5pm were slow and mostly on‐campus meal plan revenue. 


• The Lantern Café salad and sandwich menu pricing was reduced about 7% to 
entice ‘budget conscious’ customers to purchase our products. Salad and 
Sandwich sales increased from 100 to 140 units per day due to this change. 


 
Student Leadership 
Student labor and leadership is key to the success of Dining Services. The hierarchy 
has branched out to include two student managers, seven student supervisors, and 
64 student associates. A student “Cooks Help” program was implemented and 
proved to be very successful. Carefully selected student applicants were paired with 
a Sr. Cook to train on all aspects of culinary skills. Whether it is basic knife skills or 
how to prepare a cream‐based soup, student cooks are becoming increasingly more 
talented and beneficial to our back of the house operation. 
 
Sustainability 
 
With support from Facilities and the student recycling coordinator, a campus 
compost pile was started. Dining composted over 1,000 lbs of vegetable waste, egg 
shells, and coffee grinds in the first 2 months. The Merced SunStar did an article on 
this project. We hope to eventually use this compost in our private herb garden to 
‘complete the cycle’. Dining has a seat on the Chancellors Sustainability Committee 
and is committed to meeting and exceeding the charter set forth by this committee. 
 
Expansion Project 
 
The Dining Expansion project has carried on smoothly though out the year. 
Although challenging to operate while under construction, the project has hit most 
of the predetermined milestones and is on track for substantial completion by 
August 1st. We are within budget and were able to accept every “add alternate “. The 
Dining Expansion will provide our team with much need storage and back of the 
house preparation space, in addition to 300+ more seats inside and out. We are 
optimistic that our new facility will help us meet the needs of our customers for 
years to come. 
 
 


 
 
 


 


 


 


 


 


 


 







Career Services Center 
Year End Report 
20072008 


 


Mission Statement 
The Career Services Center (CSC) at the University of California, Merced assists 
students and alumni in reaching their full potential by offering comprehensive 
career development services to the university community.  Specifically, the CSC will 
provide resources for: 
• Career Assessment and Career Counseling 
• Career Exploration 
• Experiential Education 
• Part‐time Employment 
• Post Graduation Job Search 
• Graduate School Search 


To successfully accomplish this mission, the CSC will form strategic partnerships 
with the university’s faculty, staff and administration, along with business, 
government and non‐profit organizations. 
 
Highlights of 200708 
 
Collaboration with Academic Programs  
The Career Services Center had numerous opportunities to work collaboratively 
with faculty.  These opportunities included: 
• Receiving approval from School of Social Sciences, Humanities and Arts 


curriculum committee and faculty at large to adopt an official internship for 
credit program at UC Merced (drafted by Kelly Patterson & Alisha Kimble). 


• Assisting Professor Kathleen Hull in securing internship opportunities for 
students enrolled in History 190. 


• Successfully collaborating with UC Merced faculty advisor Steve Nicholson to 
place 6 students in the UC Center Sacramento internship program. 


• Conducting a workshop on “strategic planning for me” to Lecturer Staci Santa’s 
Management 191 class. 


• Conducting a workshop on applying to graduate school for Professor Evan 
Heit’s Cognitive Psychology class. 


• Leading a workshop for Professor Alex Whalley on locating a summer 
internship for Economics/Management students. 


• Presenting a workshop on internships and graduate school to Professor Alex 
Whalley’s Economics 101 and 116 classes. 


• Leading a workshop on careers/internships in applied mathematics for 
declared mathematics majors and faculty (coordinated via Professor Arnold 
Kim). 


• Conducting 2 presentations on writing effective personal statements to 
Lecturer Shirley Kahlert’s Writing 116 classes. 







• Partnering with Professor Gregg Herken to market a UCDC information session 
and create an announcement to the UC Merced community to advertise 
accepted UCDC interns.   


• Leading a workshop on incorporating service learning experience into your 
resume to service learning students. 


• Partnering with the School of Engineering to bring a human resources 
representative from IBM to campus. 


• Arranging a workshop (presented by Karen Dunn Haley, Faculty Development 
Coordinator, Laura Martin, Faculty Development & Assessment Coordinator, 
Sara Davidson, Library and Jennifer Teixeira, Sponsored Projects) on grant 
writing for graduate students. 


• Presenting to new faculty in the School of Social Sciences, Humanities and Arts 
on internships for credit and Letters of Reference service. 


• Conducting a workshop on career planning to AGEP/MESA students 
(coordinated via Phung Colvin, Excel! Program Coordinator, School of Natural 
Sciences) 
  


Collaboration with Student Clubs & Organizations  
• Hosting a monthly pre‐health speaker’s series in collaboration with Pre‐Health 


Professional Club, AMSA and Dr. Robert Streeter of Mercy Medical Center. 
• Partnering with the pre‐law club to host an info session of Central California 


Law Services. 
• Arranging for pre‐law club members to meet local judges and attorneys, tour 


historical sites, listen to law speakers, and obtain training on completing tax 
credit forms (in order to assist Mendota residents) at REAL Tax Credit Law 
Days. 


• Speaking with students about green careers at the “Green Makes Cents” 
Resource Fair (coordinated by the Green Club). 


• Collaborating with Student Transfer Association to develop a Student to 
Student Internship Forum. 


• Presenting to Disability Student Association workshop on our services and 
disability disclosure. 


• Leading 2 workshops on “Applying to Graduate School” for African American 
Student Association and Pre‐Health Professional club members 
 


Club Challenge 
During the spring 2008 semester, the Career Services Center launched the 1st annual 
Club Challenge that involved completing a set of challenges designed to facilitate 
additional use of Center resources.  Challenges included attending CSC workshops 
and events and scheduling individual appointments with a career counselor.  Nine 
clubs signed up with 10 members participating on each team.  The 1st place team 
(African American Student Association) won a private sushi‐making party provided 
by Dining Services. The Office of Student Life also awarded club funds to the top 
three teams (2nd place – Pre‐Health Professional Club, 3rd place – University Women 
of Merced Network) for future club events.   
 
Because of our increased contact with the club members of the African American 
Student Association, the Career Services Center was acknowledged at the AASA 







awards gala in May.   
 
Student Employee Appreciation Reception 
The Career Services Center unveiled the first annual recognition program for 
student employees in spring 2008.  Hiring managers were notified via e‐mail of 
criteria and nomination process and encouraged to nominate their student 
employees for the student employee of the year award. During National Student 
Employment Week (April 14‐18), the CSC hosted a student employee appreciation 
reception and announced the top 3 winners of the student employee of the year 
competition and celebrated the accomplishments of over 400 student employees on 
campus.  In order for this program to be offered in the future, a mechanism similar 
to the Top Cat program, which is through a payroll assessment, needs to be 
developed for accessing these funds.  At this time, an email has been sent out to HR 
about the possibility of developing a student recognition program.  If this is not 
plausible, an alternative method will need to be developed to recognize student 
employee accomplishments to the university.  
 
Establishment of Alumni Survey  
This survey was created in fall 2007 by Kelly Patterson and Stefani Martinez 
(Alumni Affairs) in consultation with Institutional Planning & Analysis.  In May 
2008, the survey was distributed to the class of 2007 graduates via e‐mail with 2 
reminder e‐mails sent out in June.  To date, 24% of alumni have completed the 
survey.  When the survey closes at the end of June, a mailing will go out to the 
students who have yet to respond.  When all the information is gathered, a report on 
outcomes of our graduates will be created and submitted to campus administration. 
 
Establishment of Online Community Resource Guide  
In the spring of 2007 the Community Outreach Forum was formed to address best 
practices, maintaining a flow of communication and ways of sharing resources.  As a 
result of this venture, the forum established an online community resource guide to 
serve as a navigation tool for community members to locate faculty and staff at UC 
Merced.  At this time, the website has been unveiled to cabinet and deans and 
directors with the hope of this site launching prior to the fall semester.   
 
Career Services Center Major Events 
Disorientation for Seniors 
On October 16‐17, the CSC in collaboration with Alumni Affairs, Registrar and 
Financial Aid conducted 2 senior meetings and various elective workshops 
(Applying to Graduate School, Job Search, Financing Your Future) to graduating 
seniors.  Our aim in delivering this program was to advise students on the 
graduation process and the resources that are available to them as a student and 
alumni of UC Merced.  45% of graduating seniors attended a senior meeting with 
select students choosing to stay and attend elective workshops.  It is our hope to 
expand the electives offered as our founding class of students graduate in May 2009.   
 
Internship Fair 
The 3rd annual Internship Fair was held on February 14, 2008 in the Joseph Edward 
Gallo Recreation & Wellness Center.  This year’s fair reflected a decrease of 
employers from 36 (2007) to 34 (2008) due to budget cuts that impacted many 
government/non‐profit agencies.  While we saw a decrease in employer attendance, 
students who attended the event were better prepared to answer employer 
questions and presented themselves in a more professional manner.  
 
This was a direct result of the CSC efforts to bring employers to campus the week of 
the fair to conduct resume reviews and mock interviews.  In addition, more 







outreach was conducted to inform students of appropriate internship fair attire and 
the need to bring resumes to the event. 
 
Etiquette Dinner 
This year the Career Services Center partnered with Alumni Affairs, Housing & 
Residence Life and Office of Student Life to promote “Etiquette Week” (a week of 
activities including a fashion show, Etiquette Dinner and Social Networking 
workshop).  83 students signed up for this year’s Etiquette Dinner, with 51 students 
attending the event.  Additionally, we were able to seek funds from the School of 
Natural Sciences, Alumni Affairs and a local community member to each sponsor a 
table at this year’s event in order to supplement some of the program’s costs.     


 
Assessment Plans And Results For 20072008 
 


Plan for Use of Tracking Information and Results for 20072008 


The Career Services Center (CSC) tracks information on two major groups of 
constituents; students (later including alumni) and employers. 
 
Tracking of Student Use of CSC Services   
The following information is gathered on student contacts: 
• Date of student contact 
• Name of student 
• Time spent with the student in minutes 
• How the service was provided – in person, via email or on the phone 
• Demographic information – gender, ethnicity, class standing, and residential 


status 
• Type of services used (career counseling, test interpretation, job search 


assistance, resume and cover letter assistance, interview preparation/mock 
interviews, internship search assistance, graduate school search assistance, 
student employment issues and other). 


 
 
 
 
Information about student usage of CSC services: 
 
Scheduled Appointments  433 


Students Utilizing Drop In Hours in the 
Dining Commons 


140 


Email Consultation  162 


Individual Students Participating in 
Career Counseling Services 


381 – or 21% of the student population 


Visits to the Career Services – Other than 
Scheduled Appointment 


2945 


Individual Freshmen Served   147 or 18% of the Freshman Class 


Individual Sophomores Served  106 or 28% of the Sophomore Class 







Individual Juniors Served  265 or 58% of the Junior Class 


Individual Seniors Served   57 or 50% of the Senior Class 


Individual Graduate Students Served  7 or 5% of Graduate Students 


Students Creating Letters of Reference 
Files 


26 


     
Additionally, the CSC uses web based career services management software.  The 
software, College Central Network, through its basic service, provides tracking and 
report generation and data in the following areas for the 2007‐2008 academic year: 
 
• Student/Alumni Job Search Activity –   


o Student Submissions to 2007‐2008 Job Postings–21 
o Number of time employers reviewed individual student resumes‐351 


 
• Number of Student Registrations‐  706 or 34% of student population  
 
• Number of Students Registered by Ethnicity ‐ 


 
UCM Students Registered on CCN  Students Registered at UC Merced 


o African American – 20 or 1%  
o Asian/Pacific Islander – 108 or 


18% 
o Caucasian – 87 or 4% 
o Hispanic/Latino – 113 or 21% 
o Native American/Alaskan – 1 or 


.07% 
o Multicultural – 9  
 


o African American – 5% 
o Asian/Pacific Islander –31% 
o Caucasian –25% 
o Hispanic/Latino –27% 
o Native American/Alaskan – 0% 
o Not provided –0.05% 
 


 
 


Number of Students by School ‐ 
 


UCM Students Registered on CCN  Students Registered at UC Merced 


o None – 39 
o School of Social Sciences 


Humanities and the Arts ‐ 310 
o School of Natural Sciences ‐ 166 
o School of Engineering –75 


o Undeclared ‐ 240 
o School of Social Sciences 


Humanities and the Arts ‐ 603 
o School of Natural Sciences – 597 
o School of Engineering – 310 


 
 
 
 
 
 
 
 
 







 
Tracking of OnCampus Student Employment –  
 
Number of On‐Campus Student 
Employment Position Announcements 
Posted 


148 


Number of Applications Submitted by 
Students 


2364 


Number of UC Merced Undergraduate 
Students Employed On Campus 


559 


 
 
 
Tracking of Workshop, Presentation and Event Participation –  
Attendance at various CSC workshops, events and classroom presentations was 
tracked during the 2007‐2008 academic year.  An Excel spreadsheet was used to 
collect information including the name and date of the workshop, presentation or 
event, followed by the number of students, faculty/staff and community members in 
attendance. 
 
For the 2007‐2008 academic year the following information was gathered about 
workshops, presentations and events hosted or sponsored by the Career Services 
Center: 
 
Total Number of Workshops, Classroom Presentations and 
Panel Discussions for UC Merced Students 


78 


• Students Attending Classroom Presentations  258 


• Students Attending Workshops and Panel Presentations  1379 


• Students Attending Career Services Open House  74 


• Students Attending Graduate Diversity Fair (UC Davis)  60 


• Students Attending Internship Fair  205 


• Students Attending Etiquette Dinner  51 


• Students Attending Student Employee Appreciation 
Reception 


113 


Total Number of Workshops/Presentations for Community 
Members conducted by CSC Staff 


4 


• Total Number of Community Members Attending   143 


Total Number of Workshops/Presentations for Faculty/Staff 
conducted by CSC Staff 


17 


• Total Number of Faculty/Staff/Students Attending  359 


 
 
 







 
The College Central Network system and our own tally of opportunities not posted 
on College Central Network provided us with the following information: 
Employers 
• Number of New Employers Registered on College Central Network (CCN) – 164 
• Number of New Employers on CCN by Major Sought 


o School of Social Sciences, Humanities and the Arts ‐ 85 
o School of Natural Sciences ‐77 
o School of Engineering – 100 
o None Indicated – 113 


Jobs 
• Total Number of New Jobs Posted for Students at UC Merced ‐  


o Full Time Jobs ‐ 417 
o Off‐Campus Part‐Time Jobs – 105 
o Posting Listing Multiple Opportunities ‐ 19   
o Summer Only Jobs ‐ 14 
o Camps ‐ 4 
o Internships – 40   


• Number of New Jobs Posted via CCN – 426 
• Number of Jobs Posted via CNN by Job Type * 


o Full‐Time – 275 
o Part‐Time – 97 
o Internship –55 
o Freelance –Seasonal –36 
o Volunteer –74 


* One job could be listed as multiple types (i.e. full‐time or part‐time) 
• Number of Jobs Posted by Major 


o School of Social Sciences Humanities and the Arts – 131 or 21% 
o School of Natural Sciences ‐123 or 20% 
o School of Engineering –125 or 40% 
o None Indicated –293  


* One job could be listed for multiple majors 
 
 


 


 


 


 


 


 


 


 


 


 







Center for Educational Partnerships  


Year End Report 


200708 


 


In April 2002, the University of California, Merced, created a single, comprehensive 
student academic preparation and educational partnerships (SAPEP) unit called the 
Center for Educational Partnerships (“CEP”). 


The Center for Educational Partnerships currently houses all SAPEP activities, 
including the UC Scholars Early Academic Outreach Program (EAOP), the Parent 
Empowerment Program (PEP), the Upward Bound Program, the Data Analysis and 
Evaluation Program, the Gaining Early Awareness and Readiness for Undergraduate 
Program (GEAR UP), and the Talent Search Program. 


The CEP was established to effect long‐range improvement in the education of 
Central San Joaquin Valley students and ultimately increase the number of Central 
Valley students eligible to attend institutions of higher education.  All CEP programs 
seek to increase UC/CSU competitive eligibility and admission rates in the Central 
Valley. 
 
2007‐2008 has been marked by the CEP’s growing involvement in working with P‐
16 partners to use data to identify “access delimiting” policies, practices and 
traditions that impact student achievement and access to postsecondary 
institutions.  Strategically, the CEP embarked on this activity to ensure that P‐16 
partners engage in activities targeted not only at increasing student achievement in 
standardized test scores but also at eliminating identified “access delimiters” so that 
more students access college preparatory courses, and thus increase the total 
number of students who achieve UC/CSU eligibility across the Central Valley. 
 
For example, in 2007‐2008 the CEP worked with partners to determine whether 
students taking Regional Occupational Program courses (typically non‐A‐G courses) 
demonstrated similar student achievement characteristics or had the same access to 
college‐preparatory courses as students who did not take Regional Occupational 
Program courses.  Based on our findings, discussions took place focusing on 
modifying current practices and policies to allow students and families to make the 
most informed decisions about course placement.  The CEP’s goals is that these 
data‐driven activities become replicable and institutionalized throughout the 
Central Valley. 


 
The CEP’s focus on building P‐20 regional alliances throughout 2007‐2008 has 
yielded positive results.    UC Merced is considered a partner interested in increasing 
the college going rate among all students throughout the Central Valley, not just 
those who traditionally seek a University of California education.  Even today, a six‐
week Upward Bound residential program at Fresno Pacific University targeted fifty 
non‐college bound 9th and 10th grade students who we will work with over the next 







four years with the hope of making them UC/CSU eligible.  The CEP strives to ensure 
that UC Merced is not viewed as a partner that is involved in academic preparation 
and educational partnership efforts only because it will benefit the campus.  Instead, 
UC Merced wants to be viewed as a research partner interested in leveraging its 
resources, both human and capital, to create greater college‐going opportunities for 
students throughout the Central Valley.  In time, that commitment will yield greater 
numbers to our campus because of the genuine appreciation partners and students 
will have about our commitment to see students attend any college/university. 


Finally, the CEP continued to write grant proposals in order to sustain its operation.  
As current grants come to an end, we are hopeful that a GEAR UP grant proposal in 
the amount of approximately $4M is awarded to the CEP. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







COUNSELING & PSYHOLOGICAL SERVICES 
YEAR END REPORT 


20072008 
 
 
Philosophy & Mission Statement 
 
It is the intent of Counseling and Psychological Services (CAPS) to facilitate the 
personal and emotional growth, coping ability, problem‐solving ability, and self‐
management of the UC Merced students who access our services.  We believe that 
education is not limited solely to academic knowledge and that academic success is 
not only dependent on study and test‐taking skills.  Academic and career success 
can be facilitated by developing students’ appreciation of the integration of 
behaviors, belief systems, emotions, interpersonal interactions and even their own 
health issues. 
 
It is the mission of CAPS to offer a variety of free and confidential psychological 
services aimed to help students in their emotional, relational and behavioral growth.    
 
Crisis Intervention & Psychological Counseling 
 
Counseling and Psychological Services saw 195 students (10.4% of student 
population) for crisis intervention, individual therapy and group therapy for a total 
of 753 contact hours during 2007/08.  On average, about 9‐10% of the student 
population is seen during a 12‐month period at university counseling services at UC 
campuses.   
 
Counseling and Psychological Services has seen significant growth over the last 
three school years in the number of clients seen and number of appointments 
attended from 2005/06 to 2007/08. 
 
GROWTH 


2005/06 to 2007/08 


 SCHOOL YEAR 
• 55% growth in # of clients seen since 2005/06 
• 50% growth in # of individual appointments attended since 2005/06 







 


 


Significant student issues presented in counseling include: 


• Suicide attempt and hospitalization 
• Feeling suicidal  
• Rape/sexual assault 
• Grief and/or loss 
• Binge drinking/substance use 
• Legal problems 
• Concurrent treatment with psychiatric medications 
• Desire to leave UC Merced to go home 


 







 


Problems moderately to severely interfere with Academic Activities 39% 


Problems moderately to severely interfere with Social Activities 38% 


No /mild interference 23% 


 


Student Demographics 


 


• Average age:  19 (18‐48) 
• 70% students of color 
• 38% female and 26% male 
• 30% referred by faculty or staff 


 
 







 
 
 
 
 
 
 


 


 


 


 


 


 


Gender of Students 







 


 


 


 


 


 







 


 


 


School 


 


 


• 88% of the students live on campus 
• 12% of the students live off‐campus 


 


 







Campus Consultation, Psychoeducational Program and Workshops 


Counseling & Psychological Services provided 903 consultations, programs, 
workshops, ‘house calls” (totaling 1367 hours) to faculty, academic departments, 
parents, students, housing staff, medical staff and other staff/administrators.  
Consultation areas and time spent per area are listed below: 


 


 


 


Sample consultations/programs/workshops include: 


• Crisis consultation regarding suicide attempts/threats by students in the 
Residence Hall and Off Campus 


• Implemented  Protocall after hours answering service 
• Building professional partnerships 
• Attended Drug and Alcohol Conference 
• Ongoing consultation with Medical Staff 
• Parents phone consult regarding their concerns about their son/daughter’s 


well‐being 
• Coordination of care to students needing medical treatment 
• Eating Disorder Workshop, Student Success Workshops, 


Meditation/Relaxation Workshops, Stress Management Workshops 
• Resident Assistant consultations 
• Collaborative Art Project with Art Department 
• Mental Health Initiative Meetings 
• Started implementation of Internship program 


Hours 


Consultation/Program Time (hours) 







• Conducted search for Career Services Director 
• Student Health Advisory Committee 
• Student Response Team meetings 
• New student/graduate/parent orientations  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Disability Services  
Year End Report 
20072008 


 
2007‐08 was a period of impressive growth for the Disability Services Program at 
UC Merced. A total of 29 UCM students were served in the fall 2007 Semester and 34 
students were served in spring 2008. A total of 35 students with disabilities 
received DS program services during 2007‐08. 


Disability Service Program Highlights for 200708: 


• DS sponsored campus presentation:  “Accessing the Message: The Critical Role 
of Caption Data” 
• DS/Career Services sponsored presentation: Accessing Career Services for 
Students with Disabiliites 
• DS facilitated the creation of “Disability Student Association” a recognized 
campus student organization 
• Center for Research on Teaching Excellence/DS sponsored 2 faculty workshops: 
DS as Teaching Resource 
 
UCM DS Program Services – Disability Type by Semester and AY07/08 
Cumulative Total 


The disability type (DT) for eligible UCM students for Fall Semester 2007, Spring 
Semester 2008 and AY07/08 totals are summarized in the table below: 


UCM DS Students: Disability Type  Fall 2007  Spring 2008  2007/08  


Disability Type 
Cumulative Total 


 


ABI/TBI  2  3  3 


ADHD/ADD  5  4  5 


Deaf  1  1  1 


Hearing Impaired  1  1  1 


LD  3  3  3 


Mobility/Orthopedic  2  4  4 


Other (Medical)  1  1  1 


Psychological  10  13  13 


Speech  0  0  0 


Vision  4  4  4 


Total:  29  34  35 


 







 


UCM DS Program Services – Disability Type by Academic Year Cumulative 
Totals 


 


 


UCM DS Program Service Utilization 


The UCM DS Program Service Type table below shows the specific program services 
utilized by eligible UCM students according to disability type and the individual 
student service utilization for Fall 2007 and Spring 2008. The data shows that the 
most frequently used core academic accommodation service provided to eligible 
students was exam proctoring.  


 


ASP:  Accommodation Service Planning  AMP:  Alternative Media Production AT:
  Assistive Technology 


I&R:  Information &/or Referral    NS:  Notetaking Service    PR:
  Priority Registration 


PS: Proctoring Services      RTC:  Real Time Captioning   


 


UCM DS Students: Disability Type  2005/06  


Disability Type 


Cumulative Total 


2006/07 


Disability Type 


Cumulative Total 


2007/08 


Disability Type 


 Cumulative Total 


ABI/TBI  0  1  3 


ADHD/ADD  1  1  5 


Deaf  0  1  1 


Hearing Impaired  0  1  1 


LD  2  2  3 


Mobility/Orthopedic  0  1  4 


Other (Medical)  0  2  1 


Psychological  3  6  13 


Speech  0  0  0 


Vision  0  1  4 


Total:  6  16  35 







UCM DS Program 
Recipients Fall 2007  UCM DS Program Service Type 


Individual 
Student Service 
Utilization 


Disability Type  ASP  AMP  AT  I&R  NS  PR  PS  RTC  TS  Total 


ABI/TBI  1  1  1    1  1  1      6 


ABI/TBI  1          1  1      3 


ADHD                    0 


ADHD                    0 


ADHD        1            1 


ADHD  1          1  1      3 


ADHD  1      1            2 


Deaf  1        1  1    1    4 


HI            1        1 


LD            1  1      2 


LD            1  1      2 


LD  1        1  1  1      4 


Other (Medical)  1          1  1      3 


Mobility                    0 


Mobility  1                  1 


Psychological  1      1  1  1  1      5 


Psychological              1      1 


Psychological            1  1      2 


Psychological  1        1  1  1      4 


Psychological  1          1  1      3 


Psychological  1          1        2 


Psychological  1          1  1      3 


Psychological  1            1      2 


Psychological  1          1        2 


Psychological  1          1  1      3 


Vision    1  1      1        3 


Vision  1  1  1  1    1  1      6 


Vision  1  1  1      1        4 


Vision  1  1  1      1  1      5 


Total  19  5  5  4  5  21  17  1    77 


 


 


 







 


Financial Aid & Scholarships 
Year End Report 
20072008 


 


Summary and Highlights 


The 2007‐08 academic year was another year of change and adjustment, with many 
new financial aid services created to assist UC Merced students.  Some highlights of 
our work include: 


• 15,340 FAFSA applications received and processed for 8,235 
students/potential students 


• $ 19,885,937.79 total aid provided in financial aid resources to 1,474 
students in the 2007‐08 academic year.  ($18,797,109.76 through grants, 
scholarship, loans and work‐study and $1,088,828.03 through exemptions, 
waivers and third‐party contracts) 


• Collection of supplemental tax returns, W‐2’s and other verification forms to 
ensure consistency with the financial aid application for 425 
students/potential students. 


• Collection of supplemental information from and manual review of 939 
students/potential students for a variety of reasons including: rejected 
application, special circumstance requests, request for increase in cost of 
attendance budget, drug conviction, veterans benefits, database match failure 
(citizenship, selective service, National Student Loan Data System, etc.), etc.   


 


Opportunities and Challenges 
Enrollment Growth   


o Continued enrollment growth impacts the Office not only in the increase in 
the number of continuing students and families we serve but dramatically 
impacts the services we provide to applicants and admitted students.  80% of 
the total undergraduate students, who matriculated, also applied for financial 
aid.  The Office processes financial aid awards for all applicants and admitted 
students to assist students in making a college selection. 


New Title IV Code unique to UC Merced 
o We received approval from the Department of Education to administer 


federal and state aid programs under a Title IV Code unique to UC Merced.  
As a result, for the 2008‐09 academic year, we will not longer operate as a 
location of UC Davis. 


Changes in Federal Programs 
o Federal Academic Competitiveness Grants (ACG) and National Science, 


Mathematics Access to Retain Talent (SMART) Grants were created for the 
2006‐07 academic year continued to evolve during the 2007‐08 academic 
year. We received sub‐regulatory guidance and as a result, our staff spent a 
significant amount of time implementing new systems and processes to both 
ensure compliance and to capitalize on this opportunity to provide additional 
financial resources for UC Merced students.   


 
 







Changes in Institutional Aid Programs 
o In 2006‐07, for incoming freshman we began awarding University Student 


Aid Program (USAP) program funds as “scholarship” funds in addition to our 
traditional “grant” program.  The goal was to recognize students who met 
scholarship requirements.  In 2007‐08, we expanded this model to include 
continuing students and incoming transfer students as well.  This required a 
significant amount of reprogramming as well as the development of new 
fund award codes. 


o In 2007‐08, several new scholarship programs were established through the 
generous contributions from donors to provide additional financial resources 
for students.  


o In 2007‐08, with assistance from the Office of the President, we implemented 
three distinct grant programs designed to improve yield rates and maintain 
access and affordability for UC Merced students.   


Enhanced communication to students 
o In 2007‐08, we implemented significant changes in our electronic and paper 


communications to students.  As a result, we were able to create award 
letters based on conditional text and in turn, provide students with 
individualized information and calculations to assist them in making the best 
possible decision about UC Merced’s affordability. 


Compliance Audits 
o In 2007‐08, the Office of Financial Aid and Scholarships participated in three 


audits designed to ensure compliance and fiscal responsibility: 
• California Student Aid Commission (CSAC) Cal Grant Compliance Review 
• UC Internal Audit on Refunds 
• UC Internal Core Audit 


Significant Changes in the Federal Family Education Loan (FFEL) Program 
o In 2007‐08, we began to see significant changes in the FFEL program that led 


to the creation of a system wide UC Policy on Educational Loan Practices. As 
a result: 
• We confirmed that all of our loan processing procedures conformed to 


the new policy. 
• We spent a significant amount of time participating in a system wide 


Request for Proposal (RFP) process to develop a preferred lender list. 
Increase in Special Programs 


o In 2007‐08, students continued to participate in special travel programs 
(Education Abroad, UC DC, and UC Sacramento).  These special programs are 
time intensive and require a variety of special processing.  We saw a 567% 
increase in the number of students who applied for financial aid for these 
programs (3 students in 2006‐07 to 20 students in 2007‐08) 


 
An Overview 
The primary role of the Office of Financial Aid and Scholarships is to provide 
financial resources to students who would be unable to achieve their educational 
goals without such assistance.  The Office identifies available financial resources and 
then makes those resources available to students.   
 
In general, undergraduate financial aid at UC Merced is awarded to students 
according to financial need, defined as the difference between a student’s current 
educational costs and what the student and the student’s family can afford to pay 
toward these costs.  UC Merced uses a federally mandated need analysis formula 
provided by Congress to evaluate a student’s financial need from family information 
provided on the student’s financial aid application. 
 







Students and parents have the primary responsibility for paying students’ expenses.  
When the funds available from family, job income, savings, and other resources are 
insufficient to cover all of a student’s educationally related expenses, the Office of 
Financial Aid and Scholarships makes every effort to fill the student’s remaining 
need.  
 
Some financial aid resources are awarded to undergraduate students without 
regard to financial need.


 
In general, graduate financial aid is awarded based on the strength of student’s academic 
record.  Graduate aid comes from a variety of sources and several offices on campus are 
involved in the delivery of graduate financial aid.  
 
Some financial aid resources are awarded to Graduate Students on the basis of financial 
need.  The Office of Financial Aid and Scholarships is responsible for determining eligibility. 
 
Who We Serve 
UC Merced’s Office of Financial Aid and Scholarships serves all undergraduate and graduate 
students and potential undergraduate and graduate students who have a desire to obtain 
resources to help fund their educational objectives.   
 
In 2007‐08, we received and processed 15,340 financial aid applications for 8,235 
students/potential students.  This is a 29% increase in financial aid applications over the 
previous year. 
 
Of the 122 graduate students enrolled in 2007‐08, all (100%) received some form of 
financial aid resources processed through our office.   
 
Of the 1,674 undergraduate students enrolled in 2007‐08, 1,334 (80%) applied for 
financial aid and 1,352 (81%) received some form of financial assistance.  Of the 1,352 
undergraduates receiving aid, 1,121 (83%) received need‐based aid. 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Sources of Funding 


The Financial Aid and Scholarships Office offers aid from four primary sources (Federal, 
State, Institutional, and Other).  Federal Government programs provide the most amount of 
overall funds while the State and the University contribute a substantial amount of grant 
funding. 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Overview of Aid Programs 


1. Federal Financial Aid Resources 


Federal Pell Grant 
In 2007‐08 Pell Grants for full‐time students ranged from $400 to $4,310.  The award is 
provided to eligible undergraduate students who complete a Free Application for Federal 
Student Aid (FAFSA) and demonstrate financial need.  Federal Pell Grants do not have to be 
repaid.  







In 2007‐08, UC Merced disbursed Pell Grants to 728 students totaling $2,354,867.85. 
Funding increased 63% from the 2006‐07 aid year. 
Federal ACG and SMART Grant 


The Academic Competitiveness  
(ACG) Grant and National Science and Mathematic Access to Retain Talent (SMART) Grant 
programs were created to meet the country’s growing need for improved math and science 
instruction. ACG Grant eligible students are awarded up to $750 in their first year and up to 
$1,300 in their second year. Students who major in mathematics, technology, engineering, 
or a critical foreign language who are eligible for SMART grants can receive up to $4,000. 
In 2007‐2008, UC Merced Disbursed ACG Grants to 253 students totaling $194,882.00 and 
SMART Grants to 38 students totaling $125,812.72  
 
Federal Stafford Subsidized and Unsubsidized Student Loan 
UC Merced participates in the Federal Family Education Loan Program (FFEL) in its 
administration of the Stafford Student Loan program.  The program provides low interest 
loans with favorable repayment terms and benefits to students. 
Subsidized Stafford loans are need‐based, federally insured loans that can be repaid after 
graduation.  Interest does not accrue on subsidized loans until the grace period expires, 
which is six months after students leave school or graduate.   
Both the subsidized and unsubsidized loans have a fixed interest rate of 6.8%.  Students 
may borrow both types of loans at the same time.  The amount that a student is eligible to 
borrow is based upon their financial need, grade level and dependency status.     
In 2007‐08, UC Merced disbursed Federal Stafford Student Loans to 856 students totaling 
$3,715,303.66. 
 
Federal Parent Loan for Undergraduate Students (PLUS) 
The PLUS program is designed to help parents meet the expected family contribution 
toward the students’ educational expenses, with loans not to exceed the student’s cost of 
attendance.  PLUS does not require students or families to demonstrate need.  Parents may 
borrow up to their child’s cost of education minus any financial aid the student is receiving.  
The loans are not subsidized and the interest rate is fixed at 8.5%   
In 2007‐08, UC Merced disbursed Federal PLUS Loans to 204 students/parents totaling 
$2,091,186.05. 
 
2. State of California Financial Aid Resources 
Cal Grant A 
Every graduating high school senior who has at least a 3.0 GPA, meets the Cal Grant 
eligibility criteria and applies by March 2nd receives a Cal Grant A.  Cal Grant A covers up to 
full system‐wide fees.   
 
In 2007‐08, UC Merced disbursed Cal Grant A funds to 258 students totaling $1,617,154. 
 
 
Cal Grant B 
The Cal Grant B is for those students from disadvantaged or low‐income families who 
otherwise would not be able to pursue a higher education.  Cal Grant B provides a 
subsistence grant for the first year of enrollment.  For subsequent years the grant covers up 
to full system‐wide fees and the subsistence grant.   
 
In 2007‐08, UC Merced disbursed Cal Grant B funds to 394 students totaling $2,186,962. 
 
3.  University of California (Institutional)  







 
 
 
University Student Aid Program (USAP) 
The University Student Aid Program (USAP) provides University grant/scholarship funds 
that the campus awards to students who demonstrate financial need.  Funds for USAP are 
provided by fee revenue and are allocated to the campuses from the Office of the President 
using the Education Financing Model guidelines. 
 
In 2007‐08, UC Merced disbursed USAP funds to 737 undergraduate students totaling 
$3,755,851.60. 
 
UC Merced Pioneer/Discovery Grants 
In recognition of UC Merced’s need for additional financial aid support the Office of the 
President provided one‐time supplemental support over the course of five years. In 2007‐
08, this grant was used to provide additional grant support for financially needy students. 
 
In 2007‐08, UC Merced disbursed Pioneer/Discovery Grants to 139 undergraduate 
students totaling $329,814. 
 
UC DonorBased Scholarships/Fellowships 
The Financial Aid and Scholarship Office is responsible for the administration and 
management of all University Scholarship and Fellowship programs for the benefit of 
undergraduate and graduate students. The Office also works with University Relations and 
the Schools to award restricted endowed scholarships and stipends. Following is a partial 
list of donor‐based scholarships/fellowships that we administer. 
 
* Wells Fargo Scholarship for High School and Transfer Students 
* Bank of America Management Scholarship 
* Lucia R. Myers Endowed Scholarship 
* SBC Pacific Bell Scholarship 
* Speck Family Scholarship 
* Frances M. Benton Scholarship 
* Ray and Joan Dezember Scholarship 
* Merced County Association of Realtors Scholarship 
* UC Merced Donor Scholarship 
* Caroline L. Adams Scholarship 
* Wally Coats Scholarship 
* Eich Family Scholarship 
* Floyd Family Foundation Scholarship 
* Louis P. Gonella Scholarship 
* Great Valley Center Book Scholarship 
* Grossman Family Scholarship 
* Ruth Solomon Hoffman Scholarship 
* Joe and Margo Josephine Scholarship 
* Theodore and Doris Koerner Scholarship 
* Kris‐Tangella Academic Excellence Endowed Scholarship 
* Merced Mall Regional Shopping Center Scholarship 
* Marvin Peletz Scholarship 
* Stephen D. Peterson Scholarship 
* John C. “Jack” Pjerrou Scholarship 
* Wendy Leone Olson Scholarship 
* Ken and Midge Riggs Scholarship 
* UC Merced Employees’ Scholarship 







* Nina Wack Special Education Fellowship 
* Willer/BUR Scholarship 
* Hildebrand Scholarship 
* Professor Roland Winston Endowed Scholarship 
* Fletcher Jones Fellowship 
* Wishek Family Scholarship 
* Pamela Ann Stahl Scholarship  
* Ernest S. and Bettine Kuh Scholarship 
* Leon O. and Diana Chua scholarship 
* Michael Colvin Scholarship 
* Doherty Yosemite Internship Program Scholarship 
* Beverlee Sieghold Antoine Scholarship 
* Dan David Solar Endowed Scholarship 
* Merced School Employees Federal Credit Union Scholarship  
* Calvin E. Bright Engineering Scholarship 
* Leroy Shobe Endowed Scholarship 
* Chancellor’s Scholarship 
 
In 2007‐08, UC Merced disbursed 380 donor‐based Institutional Scholarships from 27 
different scholarship programs to 342 students totaling $544,607 (some students receive 
multiple scholarships). 
 
CampusBased WorkStudy Program 
In the absence of funding for a Federal Work‐Study Program, UC Merced provides its own 
Campus‐Based Work‐Study Program. On‐campus supervisors are directed to give hiring 
preference to work‐study recipients assisting them in meeting the costs of higher 
education. 
 
In 2007‐08, 198 students earned work‐study funds totaling $331,010.96. 
 
4. Outside Agency Scholarships 
UC Merced students receive numerous scholarships and fellowships that are provided by 
outside organizations and programs.  Awards include the recognition from local agencies 
such as Rotary Clubs, state awards such as the Governor’s Scholarshare Program and 
Robert C. Byrd Honors Scholarships, and national awards such the National Hispanic 
Scholarship Fund.   
 
In 2007‐08, UC Merced disbursed Outside Agency Scholarship funds to 210 students form 
over 150 different agencies totaling $357,595.86. 
 
5. Alternative Loans 
Alternative loans from private lenders are available for students who are not eligible for 
other forms of financial aid or need additional funds to meet educational expenses.  
 
In 2007‐08, UC Merced disbursed $296,663 of alternative loans and $1,950 outside agency 
loans to students.  
 
6. Other Resources  
In addition to all of the resources listed above, students receive financial support in the 
form of fee waivers or fee remissions.  
 
In addition, some students are exempted from paying certain fees through a fee exemption 
Although fee exemptions are not funded, they are considered financial support for the 
student because they reduce the amount that a student is required to pay.  







 
Lastly, some students are supported through Third‐Party Contracts where an agency 
contracts with the University to pay on behalf of students.  
 
In general, all of these services are administered by the Student Business Services Office 
and/or the Registrar’s Office but, as a form of student financial support, they are 
coordinated with the student’s financial aid package. 
 
 In 2007‐08, UC Merced processed $1,018,874 of Fee Remissions, Fee Exemptions and 
third‐party contracts for 155 students.  
 
Customer Services We Provide 
The Office of Financial Aid and Scholarships is committed to assisting students and parents 
in financing the cost of a UC Merced education. A large part of that commitment is fulfilled 
by providing families the opportunity to consult with our staff. 
 
InPerson and Phone Advising Services 
The Office of Financial Aid and Scholarships works closely with the Students First Center 
(SFC) to provide walk‐in and call‐in service for parents and students. Staff at the SFC is on 
hand each day to assist students with all aspects of financial aid.  Students may also make 
an appointment with a Financial Aid Advisor should they have more complicated questions, 
special circumstances or be participating in a special program. Advising services are also 
available in Spanish.   
 
Scholarship Services 
Our office maintains an Outside Agency Scholarship Mailing List that allows students to 
sign‐up for electronic distribution of information regarding Outside Agency Scholarships. 
In addition, scholarship information is continually updated and is available via our website. 
 
The Office also provides services to academic units and University Relations in the 
coordination of scholarship programs.  These services include assisting in the 
establishment of donor‐funded scholarship programs, management of scholarship funds, 
determination of selection criteria for scholarship programs and awarding of scholarship 
funds.   
 
Internet Service 
The Office provides an extensive amount of general financial aid information on its website, 
http://financialaid.ucmerced.edu.  Students may view their individual aid status via 
‘MyFinancialAid’, which includes interactive award notification and personalized 
information.  In addition students may accept their aid offer, print necessary documents 
and notify our office of changes to their aid status.  The secure, personalized website also 
includes specific award and disbursement information. 
 
Outreach/Yield Activities 
In 2007‐08, the Office provided over 21 workshops and outreach activities designed to 
assist incoming students as they navigate their way through the financial aid process.  
 
The Office participates in the planning and implementation of the following organized yield 
activities: Chancellor’s Receptions, UC Regents’ Scholarship Reception, Experience UC 
Merced, Summer Orientations, Bobcat Day.







Student Health Services 
Year End Report 
20072008 


 
Mission 
The mission of the Student Health Services is to help each student achieve maximum 
physical and emotional health while pursuing their academic and personal goals at 
the university. The H. Rajender Reddy Health Center is committed to providing the 
highest quality primary health care, in combination with health education and 
wellness promotion through caring, accessible and affordable services.  


All activities and programs of the H. Rajender Reddy Health Center operate to assure 
sensitivity to all individuals including those with disabilities and those representing 
diverse cultural, racial, religious, gender or sexual orientation groups.  


Goals  


• Provide accessible, timely primary care that is personalized, confidential and 
cost‐effective.  


• Educate students, emphasizing health promotion, healthy lifestyles, and 
lifelong disease prevention.  


• Assist the campus community in providing a supportive environment for 
students to pursue personal wellness.  


• Foster lifelong learning in support of students becoming active participants 
in their health and wellness. 
 


Department Staff 


Student Health Services is located on the 2nd floor of the Joseph Edward Gallo 
Recreation and Wellness Center.  The H. Rajender Reddy Health Center 
encompasses approximately 3,400 square feet, including six (6) exam rooms, a 
nurse’s triage station, a laboratory/point of care testing room, a pharmacy, a large 
provider office for multiple providers, reception and medical records, a health 
education office and workspace for staff and peer health educators. 
The Student Health Services’ staff consists of four career positions and two contract 
positions.  The career staff includes Greg Spurgeon, Assistant Director for Health 
Services, Christina Messineo, Certified Physician Assistant, Ellie Russell, Medical 
Assistant/Receptionist and Ronita Pal, Administrative Assistant.  Jaipal Reddy, MD, a 
board certified Family Practice Physician provides the medical leadership and 
oversight and Michelle Brinkop, MD, is a part‐time staff physician. 


Programs and Services 


The fundamental role of the H. Rajender Reddy Health Center is to provide clinical 
services and patient education to students to focus to a healthy‐lifestyle choices.  
This includes: 


• Treatment of illness or injury and includes the provision of appropriate 
education, medications and/or referrals as medically appropriate. 


• Detect cases of illness early so that interventions can be arranged. 
 







 
• Fulfill selected public health responsibilities such as: 


o Preventing epidemics and the spread of disease 
o Promote and encourage healthy behaviors 
o Respond to disasters and assist in recovery 
o Assure quality and accessibility of health services 


 


Summary Highlights 


A medical health history is obtained from registered students in collaboration with 
Admissions via a health history form in the student’s admission packets.  The health 
history provides student demographic information, emergency contact information 
and medical history information about chronic illnesses, previous injuries/surgeries 
and medications.   


Immunization requirements were also sent to students in their admission packet.  
State law requires all students under the age of 19 years old on the first day of 
instruction must have Hepatitis B immunization.  In addition, the Health Advisory 
Committee has required proof of Measles, Mumps and Rubella (MMR) immunization 
for all students born after 1957.   


Student Health Services provided flu vaccinations on campus during the month of 
October, November and December 2007.  A total of 233 flu shots were given to: 168 
students, 12 faculty, and 53 staff.  The cost of flu shot was free for students and $10 
for faculty/staff. 
The Student Health Center provided services to a total of 798 unique students 
during 2007‐08 academic year.  There were 2,609 total clinical visits to the H. 
Rajender Reddy Health Center.  The average number of visits per student was 3.27. 


Optometry services continue to be offered in collaboration with UC Berkeley’s 
School of Optometry.  Services are available to students, staff and faculty and their 
dependents.  The services are covered under the UC’s VSP vision plan for faculty, 
staff and graduate students.  A reduced fee schedule is offered for uninsured 
undergraduate students. 


Massage Therapy was provided during the Fall and Spring terms in collaboration 
with the Central Valley Massage Institute.  Massage Therapy interns, under the 
supervision of a Licensed Massage Therapy instructor, provided free 15 minute 
chair massages to students, staff and faculty.  This program is well received by the 
campus community.  In addition, they provided massages at some of our outreach 
events. 


Student Health Services continues to refine the implementation of its electronic 
patient management system and electronic medical record system called Point and 
Click (PnC).  We are one of seven campuses in the UC system using this product. The 
system allows the Health Center staff to make appointments and the providers to 
document the patient visit electronically.  The system will be expanded in during the 
summer and 2008‐09 academic year to allow students to make their own 
appointments for some visits and to allow confidential communication between the 







students and providers at the H. Rajender Reddy Health Center.  Counseling and 
Psychological Services will be migrating to the PnC system in Fall 2008. 


Health Services continues to utilize the Council Connections contract, a group 
purchasing organization based in San Diego.  The membership provides for lower 
cost medical supplies and will enable the H. Rajender Reddy Health Center to 
provide lab testing and dispense pharmaceuticals and over‐the‐counter drugs to 
students and potentially staff at a lower out of pocket cost. 


Service Data 
Fall 2007 
The Student Health Center (SHC) provided direct medical services to registered 
students of UC Merced during Fall 2007 from August 27 to December 18, 2007, for 
seventy‐three total service days. During this period the SHC served 558 students.  
This represents 29.8% of the population based on a census of 1,871 registered 
students,  
 
The UC Merced campus gender census for Fall 2007 is weighted towards male 
students over female students, (985) 52.6% and (886) 47.4%, respectively.  Student 
users of the SHC are weighted towards females (324) with 58.1% and male (234) 
41.9%.   
 
The 558 students generated 1,296 visits to the Student Health Center, 2.32 visits per 
student. 
 
Fall 2007 Events 
 
Collaboration  Event  Student Participation 


OSL, Police Department 
and Residence Life  Alcohol Awareness Week  500 


Human Resources  Employee Wellness Fair  125 


Campus  Blood Drive – September 2007  75 donated 


  Flu Vaccine – Oct/Nov/Dec 2007  233 vaccinations 


  Blood Drive – November 2007  78 donated 


 
Service Data 
Spring 2008 
 
The Student Health Center (SHC) provided direct medical services to registered 
students of UC Merced during Spring 2008 from January 15 to May 20, 2008, for 
eighty‐four total service days. During this period the SHC served 502 registered 
students.  This represents 28.0% of the population based on a census of 1,794 
registered students.  
 
The UC Merced campus gender census for Spring 2008 is weighted towards male 
students over female students, (947) 52.8% and (847) 47.2%, respectively.  Student 
users of the SHC are more weighted towards females (298) with 59.4% and male 
(194) 38.6%.   







 
The 502 student users of the Student Health Center generated 1,313 visits to the 
Student Health Center, 2.62 visits per student. 


 
 
 
 
 


 
 
 
Spring 2007 Events 
 


 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Collaboration  Event  Student Participation 


Human Resources  Wellness Kick‐Off  75 


Chancellor’s Office  Graduation – First Aid Station  500 


Campus  Blood Drive – February 2007  88 donated 


  Blood Drive – April 2007  52 donated 


Rank 
Number of 
Diagnoses  Description of ICD‐9 Code 


1  195  Depression 


2  156   Allergic Rhinitis 


3  133  Upper Respiratory Infection 







 
 
 
 
                                                                                                                                                            
American 
College 
Health 
Association 
Comparative 
Data 
 
Student 
Health 
Services is a 
member of the 
American 
College Health 
Association 
(ACHA).  The 
ACHA is the 
principal 
advocate and 
leadership 
organization 
for college and 
university 
health. The 
association 
provides 
advocacy, 
education, 
communicatio
ns, products, 


and services, as well as promotes research and culturally competent practices to 
enhance its members' ability to advance the health of all students and the campus 
community.  
 
American College Health Association  National College Health Assessment 
(NCHA) 
The ACHANCHA is a national research effort organized by ACHA to assist college 
health service providers, health educators, counselors, and administrators in 
collecting data about their students' habits, behaviors, and perceptions on the most 
prevalent health topics: 


• alcohol, tobacco, and other drug use  
• sexual health  
• weight, nutrition, and exercise  
• mental health  
• injury prevention, personal safety, and violence 
•  


Student Health Services plans to conduct the National College Health Assessment on 
the UC Merced campus in Fall 2008. 


4  101  Sinusitis 


5  69  Urinary Tract Infection 


6  65  Myopia 


7  64  Bronchitis 


8  61  Anxiety 


9  60  Pharyngitis 


10  57  Contraceptive Management 


11  47  Contraceptive Counseling 


12  40  Otitis Media 


13  37  Bipolar Disorder 


14  37  Irregular Menses 


15  34  Acne 


16  34  Knee Pain 


17  34  Sexually Transmissible Disease Screening 


18  31  Asthma 


19  26  Headache 


20  26  Insomnia 


     







 


 
Student Health Insurance Program 
Effective the fall term of 2001, the UC Regents instituted a mandate for health 
insurance as a non‐academic condition of enrollment for undergraduate students.  
Both registered undergraduate and graduate students attending UC Merced are 
required to maintain major medical insurance during their attendance.  In addition, 
graduate students have a mandate to maintain dental and vision coverage. 
 
Student Health Services manages the Student Health Insurance Program (SHIP) in 
collaboration with the Health Advisory Committee (HAC).  Members of the HAC for 
2007‐08 are: 
 
  Greg Spurgeon, Assistant Director for Health Services, Chair 
  Jane Lawrence, Vice Chancellor for Student Affairs 
  Dave Keymer, Special Assistant to VC Student Affairs 
  Sam Traina, VC Research, Dean of Graduate Studies  
  Kathy Jefferds, Budget Director 
  Debra Kotler, Director for Counseling & Psychological Services 
  Marcos Garcia‐Ojeda, Assistant Professor‐Natural Sciences, Faculty 


Representative 
  Alisa Keyser, Graduate Student Representative 
  Heidi Dietrich, Graduate Student Representative 
  Vacant, Undergraduate Student Representative 
 
Student with their own insurance coverage will be considered covered if their 
insurance meets the following requirements.  
 
  Primary Criteria  Access 


1. The medical plan must be provided by a recognized company that is 
owned, headquartered and operated in the United States. 


2. A covered primary care provider must be available within 75 miles of UC 
Merced. 


3. A covered emergency room must be available within 30 miles of UC 
Merced. 


 
Secondary Criteria – Benefits 
4. Level of Coverage: at least 70% of 


o Hospital – room, board, operating room, special care units, general 
nursing services, supplies, extras, services of an outpatient surgical 
center. 


o Professional services – anesthesia, surgical, radiation therapy and 
physician office visits. 


5. Maximum Annual Out‐of‐Pocket Expenses and Deductible not to exceed 
$5,000. 


6. Maximum Lifetime Benefit must be at least $100,000. 
 
Students that have a current medical plan that meets the above criteria can submit 
an online Waiver Application accessed through the UC Merced Portal to opt out of 
the UC Merced SHIP program.  The Waiver Application must be completed during 
the stated Application period and prior to the start of the academic semester.  
Students must complete a Waiver Application on an annual basis. 







 
Undergraduate Student Health Insurance Plan (USHIP) 
Medical 
For Fall 2007 we had 845 students on USHIP, a 62.5% increase in enrollment from 
the prior year.  For Spring 2008 we had 752 students on USHIP, a 52.5% increase in 
enrollment. 
Dental 
In addition to the required medical coverage undergraduate students can access an 
optional dental plan.  We had 4 undergraduate students enrolled in the option Delta 
Dental program for Fall 2007 and 2 undergraduate students enrolled for Spring 
2008. 
 
Graduate Student Health Insurance Plan (GSHIP) 
Medical 
In addition to providing coverage for graduate students, the GSHIP program allows 
eligible spouses and dependents to be enrolled in the program.  For Fall 2007 had 
107 graduate students, 5 spouses and 3 children on GSHIP, a 55.4% increase in 
enrollment.  For Spring 2008 we had 111 graduate students, 4 spouses and 4 
children enrolled in GSHIP, a 58.7% increase in enrollment. 
Dental 
In addition to medical coverage graduate students have a mandate for dental 
insurance.  For Fall 2007 we had 107 graduate students enrolled in GSHIP Dental.  
For the Spring 2008 term we had 111 graduate student on GSHIP dental. 
 
Vision 
In addition graduate students have a mandate for vision coverage.  During Fall 2007 
we had 107 graduate students covered under GSHIP vision.  For Spring 2008 we had 
111 graduate students on GSHIP vision.  
 
200708 Rates 
 
 


  Fall  Spring/Summer  % 


 
8/20/07
01/05/08 


01/05/08
08/20/08 


Annual 


Change 


USHIP 


Medical             


  Student  $330.00  $445.00  $775.00  4.31% 


Dental  Optional          


  Student  $102.00  $102.00  $204.00  0.00% 


GSHIP 


Medical             


  Student  $573.00  $778.00  $1,351.00  6.38% 


  Spouse  $1,007.00  $1,378.00  $2,385.00  6.47% 







  
Child(ren)  $816.00  $1,114.00  $1,930.00  6.51% 


Dental             


  Student  $63.00  $88.00  $151.00  0.0% 


Vision             


  Student  $52.00  $73.00  $125.00  0.0% 


         


Plan Underwriters:       


  Medical ‐ Blue Cross of California     


  Dental ‐ Delta Dental       


  Vision ‐ VSP    


Health Promotion 
Year End Report 
20072008 


 
 
The primary focus of Health Promotion for the 2007‐2008 academic year was to 
successfully design and implement a comprehensive evidence‐based Health 
Promotion program on campus.  Additionally, the design and implementation of a 
Peer Health Education program was a main focus. 
 
Mission Statement 
 
Health Promotion at the University of California, Merced educates and supports 
graduate and undergraduate students in leading healthy and productive lives by: 


• Providing students with accurate and uptodate information on a variety of 
health topics such as nutrition, physical activity, body image, alcohol, 
tobacco, other drugs, eating disorders, sexual health, stress, suicide, 
depression, relationships, and anxiety; 


• Encouraging students to make informed decisions about their health and 
practice healthy life styles; 


• Connecting students to resources such as medical providers, counselors, 
health educators, dietitians and peer organizations; and 


• Assisting the campus in assessing and addressing health‐related issues 
through the use of surveys and evidence‐based, data‐driven programs. 


 
Highlights of 20072008 
Establishment of Peer Health Educators    
Health Education Representatives for Opportunities to Empower Students 
(H.E.R.O.E.S.) 
 
H.E.R.O.E.S. is the name for the Peer Health Educators at UC Merced.  The 
H.E.R.O.E.S. program provides opportunities for our students to make a difference in 







the health of UC Merced students, improve leadership and communication skills, 
meet, interact and collaborate with other student leaders and campus organizations 
and enhance program planning and presentation skills.   
 
On January 26, 2008 the Health Promotion department began training 13 UC 
Merced students to become Peer Health Educators.  Throughout the semester, the 
Peer Health Educators strived to empower their peers by combating ignorance, 
encouraging awareness and promoting healthy behaviors by participating in 27 
awareness campaigns, informational workshops and presentations. 
 
Establishment of Community Partnerships 
During the 2007‐2008 academic year Health Promotion established community 
partnerships with the following organizations: 


• American Cancer Society 
• Merced‐Mariposa Asthma Coalition 
• Merced County Tobacco Use Prevention Program 
• American Lung Association 
• Golden Valley Health Centers  
• Mercy Medical Center‐‐Health Education Department 


 
Health Promotion Major Events  
National Collegiate Alcohol Awareness Week 


During the week of October 22nd, 2007, Health Promotion teamed up with 
Student Health Services and University Police to educate our students about 
the dangers of alcohol misuse and abuse.  We sponsored a speaker from 
Merced County, held a DUI Reenactment with a BBQ afterwards and brought 
the MADD Trailer to campus.  
 


Healthy Mondays  
The Healthy Mondays program was launched on January 28th, and continued 
through the end of April  2008 with weekly fruit distribution. Every week 
Peer Health Educators set up at different locations on campus and handed 
out fruits and/or veggies to students walking up the hill to class.  Throughout 
the semester we handed out 785 pieces of fruit and veggies to students.  All 
fruit was donated from Madera Produce and Save Mart.   
Healthy Mondays is a program started by Columbia University’s School of 
Public Health.  It is designed to help students forget about any unhealthy 
behaviors they participated in over the weekend and jumpstart their week 
with healthy choices.  In conjunction with Healthy Mondays, the health 
center offered Monday Massages and dining participated with Meatless 
Mondays (offering a vegetarian or vegan entrée selection).   
 


National Condom Week 
During the week of February 11th, 2008, the Peer Health Educators held 
several events to spread awareness about safer sexual behaviors.   Each day 
of the week, Peer Health Educators handed out condoms in interesting ways 
to students around campus (i.e., condom lollipops, condom pals, etc.), held 
three presentations in the evenings (sexually transmitted diseases, hormonal 
birth control methods, and a rubberwear party), and tabled on National 
Condom Day.   The peers tabled for 7 hours and handed out over 2,000 
condoms to their peers, recruited students to participate in games and 







activities and raffled off five baskets to students who participated in the 
events.  
 


National Nutrition Month 
During the month of March the Peer Health Educators held several events to 
raise awareness about nutrition and physical activity.  First, the student 
protested the tram to encourage their peers to walk up and down the hill on 
campus to increase their physical activity.  Second, we set up in the Dining 
Commons and invited a Nutrition Educator from Mercy Medical Center to 
come to campus for three hours and discuss the food on student’s plates (i.e., 
what food categories they had or were missing, what choices could have been 
healthier and what the food on their plate was going to do for their body).  At 
the end of three hours, 34 students had their plate rated by the Nutrition 
Educator.  Finally, the Peer Health Educators held a 5,000 Step Challenge and 
Nutrition Fair on March 14, 2008.  We had 88 students participate in the 
5,000 Step Challenge and 467 students participate in the Nutrition Fair.  
Local stores and commodity boards donated hundred of samples and 
products for us to give to students (i.e., Cheerios, Fiber One, raisins, figs, 
almonds, walnuts and more).   
 
National Testicular Cancer Awareness Week 
On April 2nd, 2008, the Peer Health Educators handed out 250 shower cards 
to males o 
our campus to promote testicular self‐exam.  Testicular cancer is the #1 
cancer in males under 40 and is often overlooked.  The students also had 
some interactive games and going along with the theme, “Check’em”, 
students handed out stress balls and football first aid kits. 
 
National Alcohol Awareness Month 
On April 16th, 2008, the Peer Health Educators held a 6 hour event to 
encourage riskreduction around alcohol consumption.  The peers attracted 
over 350 students with the mocktails and alcohol trivia game.  We kicked off 
the “Don’t Be That Guy” campaign to promote safer drinking practices (i.e., 
alternating between alcoholic and non‐alcoholic drinks, not drinking and 
driving, not playing drinking games, limiting to one drink per hour, etc.) by 
handing out over 100 posters and 100 T‐Shirts to students who answered 
the trivia questions correctly.  The Peer Health Educators also had a huge 
Blood Alcohol Level (BAC) chart which attracted many students and helped 
raise awareness about how quickly BAC can rise depending upon weight, 
gender, the speed of consumption and the  
amount of consumption.  The peers also set up a display of different glass 
sizes and \different types of alcohol to teach their fellow peers about a 
standard drink size. 


 
Workshop, Presentation and Event Participation 
   
For the 2007‐2008 academic year the following information was gathered about 
workshops, presentations and events hosted or sponsored by Health Promotion: 
 
Total Number of Classroom Presentations  
for UC Merced Students 


39 


• Students Attending Classroom Presentations  289 







• Students Attending Alcohol Sanctions Course  7 


• Students Attending Awareness Events (Tabling)  3,334 


• Students Attending Healthy Mondays  785 


Total Number of Workshops/Presentations for Community 
Members conducted by Health Promotion Staff 


1 


• Total Number of Community Members Attending   6 


Total Number of Workshops/Presentations for  
Faculty/Staff conducted by Health Promotion Staff 


1 


• Total Number of Faculty/Staff Attending  8 


TOTAL NUMBER OF CONTACTS  4,429 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
 


Recreation And Athletics 
Year End Report 
2 0 0 7 – 2 0 0 8 


 
The Campus Recreation & Athletics program is comprised of five programming 
areas: intramural sports, sport clubs, outdoor adventures, fitness and open 
recreation.  Each of these program areas provides a wide range of activities for our 
students, faculty and staff and support a campus environment of health and 
wellness.  Each of the five programming areas were active during the 2007‐2008 
academic year. 
 
The Joseph Edward Gallo Recreation Center continues to be a highly utilized facility 
by our students for recreation, play and to gather with fellow students.  Our 
students continue to demonstrate to us the value that they place on having the Gallo 
Recreation Center available to them and their commitment to wellness through the 
over 60,000  (non‐special events) visits during the current year.  However, the 
number that is even more impressive to our department is that almost 90% of the 
UC Merced student body utilized the Gallo Recreation Center for recreation at some 
point during the 2007‐08 year. 
 
In addition to seeing our facility usage triple over the previous year, we saw 
tremendous growth in our Sport Club program.  From four Sport Clubs in the 2006‐
07 academic year we grew to a dozen clubs this year.  The continued growth in the 
Sport Club area is another testament to our students’ desire to be active and 
maintain a healthy lifestyle. 
 
We have also undertaken several noteworthy projects as a department this year.  
Probably the most critical to our long‐term growth is the hiring of Ted Leland and 
Cedric Dempsey to provide a master plan for the development of Intercollegiate 
Athletics.  These two individuals bring a wealth of experience in the world of 
intercollegiate athletics.  Ted Leland having served as athletic director at several 
universities across the nation, most recently at Stanford and Cedric Dempsey brings 
his years of experience as the President of the National Collegiate Athletic 
Association (NCAA) to the process.  While their hiring was in the early stages during 
this year, it is going to be a major focus for the Director and department during the 
2008‐09 year.   
 
The other significant project goes hand in hand with the athletics master plan and 
that is the development of the athletic logo and marks for our current Recreation & 
Athletics department that will help us build our name and image as we move 
towards a robust intercollegiate athletics program.  Our goal is to have a new set of 
logos and marks ready for public consumption by the fall 2008 semester. 
 
Our department has also begun to expand recreation and athletic facilities for our 
increased student population.  Our goal is to have sand volleyball courts in place 
north of the Gallo Recreation Center by fall 2008. In addition, we are in the planning 
process of expanding our current Recreation Field in order to better accommodate 
soccer and lacrosse.  This project should be completed during the fall 2008 
semester.   
 
 
 







Intramural Sports 
The intramural sports (IM) program offers students the opportunity to compete 
with fellow students, faculty and staff in a variety of sports on campus.  IM activities 
are designed to accommodate players of all skill and ability levels and provide 
competitive levels from purely recreational to the highly skilled athlete.  Each sport 
is organized into divisions for men, women and coed offerings.  We plan to further 
organize teams based upon skill/competitive level so students will be able to 
compete against teams with a similar, self‐defined skill level.  The complete schedule 
of Intramural Sports offerings is included in the appendices of this report. 
 
The intramural sports program continues to be one of the most popular structured 
programs that we offer.  Students are extremely excited about the opportunity to 
compete in many different sports with, and against, their fellow students.  Some 
events are proving to be more popular than others and because of this we will 
continue to revise our program offerings. 
 
Again this year we offered a full schedule of intramural activities for our students.  
We presented a calendar of eight events (4 fall and 4 spring) for students, but only 
five events were conducted.  While the number of events offered dropped, total 
participation stayed static.  Over 360 students participated on 47 different teams in 
over 140 contests during the year.  Flag football, basketball and soccer still prove to 
be the most popular intramural events for our students.  We will continue to offer a 
full range of events on the intramural schedule, adding new events as students 
request to try to continue to meet the needs of our students. 
 
It was our hope that having a new position dedicated to intramural sports that our 
participation numbers would increase dramatically.  While many areas of the 
intramural sports program did benefit from having an individual who could focus 
much of her time to developing the program, we still did not see the increase in 
participation that we hoped for.  The growth of the sport club program during this 
year was a considerable strain on our staff and the intramural sports program was 
one area that could have struggled because of the growth in the sport club program.  
We have begun to rethink our marketing strategy for the 2008‐09 year and are very 
optimistic that we will be able to see the program grow due to these changes. 
 
Student staffing is a key component for our program.  This year we employed 16 
students in the intramural sports program.  They worked as coordinators, 
supervisors and officials.  It is a great recruitment tool for future employees when 
student participants see student employees in leadership positions.   
 
Outdoor Adventures 
The Outdoor Adventures (OA) program is one of the most diverse program areas in 
Campus Recreation.  The OA program offers activities ranging from day trips to 
Yosemite to multi‐day camping trips in the Yosemite Backcountry and classroom 
and hands on learning in camping skills and being good stewards of the natural 
environment.  The OA program is open to students, faculty, staff and community 
members, but the primary focus is on the UC Merced students.  
  
The OA trip program offered trips for all skill and ability levels throughout the 
academic year.  The trips were conducted with a mix of contract‐guided trips and 
Campus Recreation staff guided trips.  This year the OA program offered 16 
trips/activities (6 fall, 10 spring) to the UC Merced community.  Out of the 16 
trips/activities offered, 4 were cancelled due to low registration.  The bulk of the 
cancelled activities were from our “101” series, only one trip was cancelled 







(Camping and Rafting).  The majority of participants in the outdoor program are 
undergraduate, but for the first time this year we had two trips (skiing) in which the 
majority of participants were graduate students. 
Marketing for the outdoor program was a focus for us this year.  We utilized an 
email list of all past outdoor participants and those that have expressed interest in 
joining our mailing list.  Having the Wilderness Center staff visible on campus was 
also part of our marketing plan.  The Rangers did a great job of spreading the word 
and recruiting participants for all of our trips.  Another marketing tool that we 
implemented was the “I Survived” t‐shirts for all trip participants.  This is viewed as 
a fun way to get our trip schedule in front of many more students on campus and to 
further the word of mouth advertising that is so critical for all areas of our program.   
 
The Wilderness Center was a great addition to the program this year.  The amount 
of interest that the Rangers generated for our outdoor programs, the YLP and their 
summer internship program was tremendous.  There was a definite increase in 
student traffic into the Wilderness Center as we moved later into the year.  The 
Rangers also served as guides for many of our trips, which provided for a more 
unique experience for our students.  We plan to work more closely with the Park 
Service staff to develop more of the “101” series classes and to further define the 
educational components in many of our outdoor trips.   
 
Our on‐line registration system went live during the fall and proved to be a great 
tool for our trip enrollment.  The challenge that we face is how to use it with events 
that are free, such as our “101” classes.  We will continue to work with Business and 
Financial Services to overcome this challenge.  We were not as successful with our 
needs and satisfaction surveys for the outdoor program as we had hopped.  It is one 
of our programmatic priorities for the coming year to implement both satisfaction 
and needs assessments for our outdoor program.   
 
The program goals for the 2008‐09 year are to offer weekly events, either trips or 
classroom sessions.  Additionally, our department is in the process of hiring an 
intern for the 2008‐09 year to develop our student trip guide program and 
equipment rental program along with leading some of the outdoor trips.  The long‐
term goal of the program is to be completely student run.  In order to accomplish 
this, a solid guide selection and training program is needed.  The individual who we 
are targeting for the internship program brings a considerable amount of 
experience in this field to the table.  He will be a great asset to the program.   
 
Sport Clubs 
The Sport Club program provides students an opportunity to compete at a higher 
level than intramural sports while representing UC Merced.  The teams are student 
organizations that are managed by the Campus Recreation & Athletics department 
under the policies set forth by the Campus Recreation & Athletics office and the 
Office of Student Life.  Sport Club teams are student formed and student managed.  
The leadership and development opportunities afforded the student officers of sport 
clubs are tremendous.   
 
Sport Clubs was the most active area of the department this year.  The program 
grew from four teams to 12 teams with over 250 athletes.  The 12 teams are 
comprised of competitive and recreational teams. 
 
           Competitive Teams      Recreational Teams 
Baseball                         Ultimate Frisbee      Archery 
Basketball (M/W)      Volleyball (W)      Badminton 







Softball      Cheer 
Soccer (M/W)   
Lacrosse (M) 
 
Our goal for the year was to fully fund each of the teams.  This was accomplished as 
each team was provided with uniforms, sport specific equipment and supplies, 
travel (no meal expenses).  Additionally, softball and baseball had facility expenses 
that the department paid for the use of their game fields.  Each team was asked to 
establish per player dues so that the team could pay for items that our department 
could not or would not fund.  Examples of this included team warm‐ups for 
volleyball and fundraiser hats for baseball.  The goal of the department is to 
continue this level of support until intercollegiate athletics is implemented. 
 
Athletic space continues to be an issue for the program.  Without baseball or softball 
fields on campus, it has been a challenge for both softball and baseball to conduct 
practices and to build a fan base at games.  Additionally, it was discovered that our 
Recreation Field on campus is not sized correctly for soccer or lacrosse.  Our 
department is in the process of expanding the field to be able to accommodate both 
soccer and lacrosse.  The lack of lights is also an issue for the fall.  A considerable 
amount of the sport club budget this year was devoted to renting portable lights for 
the Recreation Field for the fall and spring semesters.  The lack of lighting will 
continue to be an issue for the department until a permanent Recreation Field is 
constructed. 
 
Marketing of the sport club program will be a priority for the 2008‐09 year.  Our 
student‐athletes are working hard practicing and competing, but have not had the 
support of fellow students at games that they deserve.  A marketing plan for the 
sport club program will be developed and implemented for the fall 2008 semester.   
 
The biggest change for the sport club program is the addition of a new staff member 
who will primarily focus on the management of the sport club program.  Currently 
the management is divided between two members of the Recreation & Athletics 
staff.  Having one individual as the point of contact for each club will help bring 
consistency to the program and will allow that individual to focus on the issue of 
marketing and fundraising for the program.   
 
Fitness Program 
The Fitness Program this year consisted of group exercise classes that were 
provided through a contract with the Millennium Sportsclub.  In addition to the 
classes, we also offered an “ask a trainer” program where we had a personal trainer 
available in the weight room during scheduled hours to answer questions and to 
work with students in the weight room.  Both of these programs were well received.  
All of the group fitness classes were free during this year. 
 
We averaged ten classes a week during the spring semester.  Examples of classes 
include group cycling, Yoga and cardio/strength.  Overall attendance averaged 9 
participants. The group cycling classes generally were the best‐attended classes.  
Because of the positive response to the group cycling classes, we purchased a new 
set of cycles to replace the used set purchased from UC Davis. 
 
This is the last year for the Millennium Sportsclub instructors.  Our department has 
hired four group fitness instructors/personal trainers.  In addition to those trainers, 
our department hosted a certification program for instructors and trainers in which 
eight of our current students became certified as personal trainers.  As with the 







outdoor program, it is the goal of the department to have the majority of trainers 
and instructors in the fitness program be students. 
 
Through our partnership with Human Resources, we are now hosting Jazzercise 
classes for employees.  In addition, we are in the process of launching Iron Cat, a 
noontime personal training program that includes time with a personal trainer and 
a healthy box lunch for employees.  The realationship between Human Resources 
and our department is proving to be a meaningful partnership that is providing 
valuable fitness and wellness programs for campus employees.   
 
The fitness program will continue to grow during the 2008‐09 academic year.  We 
are currently projecting a dozen classes per week and one‐on‐one personal training 
services for students and gym members.  The two limiting factors for the fitness 
program will be the lack of a full‐time professional devoted to managing the 
programs and staff and the limited space for group fitness activities. 
 
Open Recreation 
The Open Recreation program consists of drop in recreation opportunities for 
students, faculty and staff members of the Campus Recreation program.  Essentially 
it is the use of the weight/cardio room and gym without being enrolled in a 
structured program.   
 
This year we developed open recreation scheduled for the gym that provides 
specific times for those wanting to play basketball, volleyball or badminton on a 
consistent basis.  This type of scheduling greatly reduced the amount of conflicts 
between basketball and the other activities in the gym.  We will implement a similar 
schedule for the Exercise Room for the fall so that we can accommodate table tennis 
along with our group fitness schedule and student dance groups. 
 
The cardio/weight room has also been very busy during this year.  As usage in the 
facility increases so has the demand on equipment in the cardio area.  The cardio 
equipment has been heavily utilized during the year and we project that it will 
become even more impacted with the increased enrollment.  Because of the increase 
in users in the building after 5pm, an additional student staff member has been 
added from 5pm – 11pm to monitor the weight/cardio area.  We are projecting a 
need for a waitlist program for cardio equipment starting in the fall and the need to 
purchase additional pieces of cardio to meet the demands of our students. 
 
Special Events 
Recreation & Athletics hosted the 1st Annual Cat Trails 5K Run/Walk during the 
spring semester.  Over 60 participants competed running, jogging and walking.  We 
felt that the event was a success and was a great way to reach out to the Merced 
community.  We did encounter some difficulty working with Merced County Parks 
that forced a last minute change of the course from running through Lake Yosemite 
Park to hosting the race on campus and along Lake Road.  Planning for the 2nd 
annual event is already underway for the spring 2009 semester.  
  
The Joseph Edward Gallo Recreation Center hosted numerous special events for 
both the campus community and the greater Merced community during the 2007‐08 
year.   
Three dance groups currently host 12 hours of practice weekly.  In addition our 
Shotokan Karate Club practices four hours per week. While we have been able to 
accommodate these clubs, we have not been able to serve all the groups and clubs 
that need practice space on campus. 







 
Not only have student clubs used our facilities for practices, they also host several 
events ranging from instructional to social and through the utilization of the Joseph 
Edward Gallo Gymnasium and Hostetler Court, we were able to provide much 
needed space to carry out these popular events.  Some samplings of events hosted 
by students are listed below. 
 


• International Food and Entertainment Night 
• Martial Arts Club Demonstrations 
• Valentine’s Dance 
• Roteract Installation Banquet 
 


Our facility serves the campus Schools and departments by providing much needed 
space for large‐scale events.  From Orientation to Bobcat Day, we have hosted 
numerous events bringing hundreds of students, faculty, staff and community 
members to our campus.  The Joseph Edward Gallo Gymnasium and Hostetler Court 
have proven to be an outstanding multipurpose setting for both recreation and 
campus events.  From 500 guests banquets to fun and games, Hostetler Court has 
been a great venue! 
Special events are an area where we see the greatest conflict arising in the future.  
Because the facility is the largest indoor event space on campus and provides for the 
only dance room on campus, there will be increased pressure to host more events 
for the campus that displace recreation.  Policies are currently being researched to 
place restrictions on the numbers and types of special events that can be held in the 
facility on a semester basis in an effort to protect the recreation space for our 
students. 
 
Recreation & Athletics Quick Numbers 
 
Joseph Edward Gallo Recreation Center 
60,000 users since 8/25/2007 
1,680 unique users 
112 hours of recreation per week 
16 hours of club practice per week in the Exercise Room 
43 student employees 
 
Intramural Sports 
5 events 
361 participants (287 male, 74 female) 
47 teams 
 
Outdoor Adventures 
16 trips 
94 participants 
 
Sport Clubs 
12 teams 
251 athletes (131 male, 120 female) 
24 home contests (on campus and in Merced) 
18 away contests 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Services  
The Office of the Registrar provides services to students and faculty the areas of 
registration, residency, special programs (i.e. veterans, UC/CSU/CC intersegmental 
cross enrollment, intercampus exchange, intercampus visitor, UCDC, UC 
Sacramento), transfer credit, course enrollment, grade processing, degree 
completion and graduation.  The Registrar’s office also has management 
responsibility over Summer Session, University Extension, and Concurrent course 
enrollment.  Our office is dedicated to enabling students to manage their academic 
goals and record all academic events.  We provide guidance and counseling on 
registering for classes, withdrawing from school, residency determination, and 
special programs.  The Registrar’s Office maintains accurate academic records for all 
students.   
 
Services to staff and faculty include assignment of classrooms, class rosters, 
development of the academic calendar for instruction, data maintenance and 
reporting, and providing the General Catalog and Schedule of Classes.  Services are 
provided via the web, e‐mail, in‐person and over the phone.  The Registrar’s office 
works in close collaboration with offices such as IT, Capitol Planning, Institutional 
Research in areas such as OP reporting and programming of reporting data 
elements, instructional space utilization, and planning of future facilities.  The 
Registrar’s office also works in close collaboration with offices such as the Students 
First Center, Financial Aid, Student Business Services, Admissions, Disability 
Services, Recreation Center, Housing and the Schools. 
 
Staffing 
The Registrar’s office has seen some departures of staff over the past year as well as 
having some new arrivals.  We had the welcomed addition of the new Assistant Vice 
Chancellor of Enrollment Management, Kevin Browne, at the beginning of the 2007‐
2008 academic year.  Kevin served as the Interim University Registrar, in addition to 
his other broader responsibilities pertaining to overall enrollment management for 
the University. One of Kevin’s largest contributions was leading UC Merced towards 
the use of a block scheduling model for course instruction.  Implementation and use 
of the new block scheduling model is expected to minimize the many challenges and 
problems experienced in the past due to the lack of an adequate amount of 
instructional spaces in proportion to the current and expected student growth.  
 
A national search was conducted for a new University Registrar. The search was 
successful as we were able to offer the Registrar position to a Dr. Laurie Herbrand, 
currently the Registrar at Hamline University, MN.  Laurie starts with UC Merced in 
July 2008.  The Registrar’s office and the Office of Financial Aid and Scholarships 
were able to successfully fill the vacant shared programmer position in the 
beginning of May 2008. In addition, Steve Noret, the previous Assistant Registrar 
was reclassified as the Associate Registrar. The role of Assistant Registrar was 
assumed by an internal candidate, Erin Webb. 
 
Completed Initiatives 







Summer 2007 saw the first time implementation of extension courses.  
Development of the extension courses were completed within the primary student 
information system using a distinct student type code of ‘EX’.  The Registrar’s office 
was also able to implement the start of ‘concurrent enrollment’ over the past year, 
where individuals from outside the University are taking courses along side our 
students on a space available basis. 
 
New Initiatives 
The Registrar’s office has continued with previous initiatives during fiscal year 
2007‐2008.  On‐going development and fixes have been achieved for the space 
scheduling program ASTRA.  The Registrar’s office also has continued to work with 
IT on the implementation of the DARS degree audit program. The DARS program has 
been integrated with the student information system (BANNER).  Future plans 
include encoding general education for all three Schools into the DARS system first, 
then moving towards getting the major courses and graduate programs entered. 
With the many changes in the Registrar’s staff over the past few years, it is now 
estimated that a new projected completion date of January 2010 may be more 
realistic. We will wait for input from the new Registrar, Laurie Herbrand, prior to 
determining project priorities.  A separate independent phase of the DARS 
implementation schedule is the bringing on‐line of the web based course 
applicability system (CAS).  The projected implementation schedule calls for having 
the CAS system operational one year after the DARS system is complete.  CAS will 
allow the ability of prospective students to do ‘what if’ statements as they would 
relate to course requirements within the many majors at UC Merced.   
 
Outreach 
The Registrar’s staff participates in a variety of outreach and yield activities 
including, but not limited to: County Veterans’ informational fairs, Bobcat Day, 
Undergraduate and Graduate Orientations, Move‐In Weekend, Welcome Week, 
Family Weekend, Mid‐Semester and Final Grade reporting workshops, etc.  The 
Office of the Registrar is also responsible for the posting of all campus 
announcements to students via email or on the MyUCMerced Web Portal. 
 
Electronic Services 
The Registrar’s office strives to provide our services and support utilizing the latest 
in technology and on‐line access.  For example, the Banner SIS Self‐Service 
application is used for on‐line registration, on‐line add/drops, grade mode changes, 
address/phone number management, email address changes, marital status 
changes, emergency contact updates, viewing holds, and seeing mid‐semester and 
final grades. Class rosters are made available via a real‐time link between the 
Banner SIS application and U.C. Merced’s course management system (UCMCROPS).  
UC Merced has also entered into an arrangement with the National Student 
Clearinghouse to allow enrollment verifications, transcript ordering, and degree 
verifications via the web. 
 
 
 
 
 
 
 
 
 
 







 
 
 
 
The chart below compares like services between academic years 2006‐2007 and 
2007‐2008.  It is important to note that although the number of transactions 
increased reflecting the increase in student population, the percentage rate for 
registration transactions was near identical between the two academic years.  The 
number of manual course drops completed by the Registrar’s office remained the 
same between the two academic years.  The decrease in the number of drops for ‘No 
Show/No Payment’ reflects the hard work of staff in Registrar’s office to remediate 
payment issues prior to census dates.  
 


 


Counts for  Percent for 
Counts 
for 


Percent 
for 


By Transaction  20062007  20062007 
2007
2008 


2007
2008 


Registration 
Transactions 


   
   


Web Registered  27,981  73.03%  41,943  73.84% 


Registered Manually  10,331  26.97%  14,856  26.16% 


  38,312  100%  56,799  100% 


Drop Transactions         


Web Drop  7,032  70.93%  9,889  74.87% 


Drop Course Manually  1,548  15.61%  1,548  5.03% 


Drop/Delete  1,231  12.42%  2,606  19.73% 


Drop ‐ No Show/No 
Payment 


103  1.04% 
49  0.37% 


  9914  100%  13,209  100% 


         


 


 


 







 


 


 


InPerson Services 
The Registrar’s office processes many miscellaneous forms in support of the 
services that we provide to students staff and faculty. An important note regarding 
the below chart would be the near 3‐fold increase in transcript request’s over the 
prior year’s request’s. 
  


Counts 
for 


Percent 
for 


Counts 
for 


Percent 
for 


Misc. Forms Processed 
2006
2007 


2006
2007 


2007
2008 


2007
2008 


Transfer Course Work         


AP Credits  353  55.85%  451  58.50% 


Community College Transfer 
Work 


261  41.30% 
300  38.91% 


Other Four Year Transfer Work  18  2.85%  20  2.59% 


  632  100%  771  100% 


Misc. Forms         


Petition to Change Name  6  .67%  86  5.00% 


    Intercampus Exchange/Visitor 
Forms 


        1 
.11%  26  1.51% 


"I" Grade Petitions  110  12.21%  110  6.40% 


Grade Change Petitions  382  42.40%  342  19.88% 


Requests for Official Transcripts  402  44.61%  1,156  67.21% 


  901  100%  1,720  100% 


 


 


 


 







Housing and Residence Life 
End of Year Report 


20072007 
 


Student Housing and Residence Life is responsible for providing well maintained, 
safe, and secure on‐campus housing facilities where residents engage in co‐
curricular learning opportunities to enhance their overall University experience.  
 
Housing assumes responsibility for the facility and business functions of on‐campus 
housing and Residence Life has the responsibility for overseeing the environment in 
the residence halls.  In support of this effort, there are many administrative 
functions that must be managed in order to ensure efficient service delivery, and 
appropriate use of resources. 
 
2007‐08 was an extremely successful year for Housing and Residence Life.  One of 
our biggest accomplishments was opening the second phase of housing, the Sierra 
Terraces.  This traditional style residence hall has been well received by students 
who reported experiencing a strong sense of community and the convenience of 
finding study partners by simply roaming down the hallway.  The two primary 
objectives for the design of this community have been achieved. 
 
Residence Life 
Staffing – To provide closer supervision for RA’s we replaced the Assistant 
Residence Life Coordinator with another Residence Life Coordinator, Katie Williams.  
She has proven to be a strong hire, and is well liked by students and staff, and 
demonstrates the maturity and skills to help advance the residential program.   
 
Resident Assistants – We attribute the quality of programs, resident interventions, 
and sense of community to the caliber of RA’s hired this past year.  Our professional 
staff and professionalism to the RA fall training program.  The standard for RA 
performance has been raised to a higher level this past year.  Residents have a 
better understanding and respect for the role of the RA and the four returning staff 
served as excellent role models to new RA’s.  
 
A contract Programming Coordinator position was added along with three (3) 
student Programming Assistants (PA’s), to enhance the number and variety of 
programs and activities offered to residents.  This group was very productive and 
assumed responsibility for 45 of the programs offered, including the toolbox series, 
sushi making with Chancellor and Mia Kang, weekly game nights, karaoke and 
movie nights, and several of the weekend activities available to residents.  Their 
events provided social alternatives for residents and were well attended. 
 
Programming – The RA’s and Programming Assistants are the primary program 
facilitators within Residence Life, hosting both co‐curricular educational and social 
programs and activities for residents.  
 
As part of the Strategic Plan, the residential experience was shaped this past year to 
include the First‐year Experience Program (FYEP), Continuing Student Experience 
Program (CSEP), Academic Excellence and Green Theme experiences.  Each program 
has individual learning outcomes designed to meet the meet the unique needs of 
students transitioning in and out of the University.   
 
The Toolbox Series, designed to help students transition to the University as well as 
provide them with basic tools to deal with common college student issues was 







implemented for its third‐year.  Residence Life partnered with Health Education, 
Career Services, UCMPD, Student Advising and Learning Center, and Recreation to 
create the series.  Seventeen (17) programs were implemented as part of this series, 
7 in the fall and 10 in the spring.  The execution of this program was shifted from the 
RA’s to the Programming Assistants which resulted in lower attendance during the 
fall semester.  For the spring series, we required the RA’s to partner with the PA’s.  
This change increased the RA’s investment in promoting the series as well as overall 
attendance at these programs. Residence Life is committed to working to improve 
the overall marketing and incentives offered to participants in an effort to continue 
increasing attendance.   
 
The quality of learning experiences hosted within housing has risen from 98 in 
2006‐07 to 151 programs/activities this past year.  We did, however, experience a 
significant drop in the number of faculty involved in our programs from thirteen 
(13) to two (2).  This is clearly an area for improvement. 
 


200708 Programs Hosted by Resident Assistants and Program Assistant Staff 


           


PROGRAMS  educational workshops or activities       


Category 


# of 
Program


s 


Attendan
ce at 


Programs 


Amount 
Spent on 
Programs 


Attendee  
Cost per 
program 


# of 
Faculty 


First‐Year Experience  24  505 
 $        


800.02    $           1.58     


Continuing Student 
Experience  34  709 


 $     
2,857.15    $           4.03     


Green Theme Hall  4  69 
 $        


207.25    $           3.00     


Academic Excellence 
Theme  7  132 


 $        
344.45    $           2.61   1 


Total Programs  69  1415 
 $     


4,208.87    $           2.97   1 


           


 


 


 


 







ACTIVITIES ‐ social activities designed to strengthen their sense of belonging within their 
community 


Category 


# of 
Activiti
es 


Attendanc
e at 


Activities 


Amount 
Spent  
on 


Activities 


Attendee 
cost per 
Activity 


# of 
Faculty 


First‐Year Experience  32  807   $     3,420.94    $           4.24     


Continuing Student 
Experience  40  1030   $     6,234.15    $           6.05     


Green Theme Hall  5  69   $        462.98    $           6.71     


Academic Excellence 
Theme  5  100   $        500.00    $           5.00   1 


Total Activities  82  2006 
 $   


10,618.07    $           5.29   1 


           


Totals Programs  
and Activities  151  3421 


 $   
14,826.94    $           4.33   2 


 


Although programming happened in relation to its specific theme, we were not 
effective at tracking the learning that occurred by specific program outcomes.  This 
too is an area in need of improvement.  The following action items will occur to 
further develop and validate the success of individual theme programs as well as 
programming in general. 


• An overall programming model needs to be developed in an effective way to 
make learning, understanding, and marketing the learning outcomes simpler. 


• Individual learning outcomes in relation to each program must be tracked in a 
more manageable and efficient way.   


• Residence Life needs to decide out how the Program Coordinator, responsible 
for theme programs, will interact with the Residence Life Coordinators who 
supervise the RA’s who coordinate the theme programs.   


• Implement strategies to increase attendance at educational programs such as 
the toolbox series, academic success workshops, etc. 


• Implement strategies to increase faculty out of classroom interaction with 
residents. 


• The RA’s tend to coordinate more co‐sponsored programs rather than 
programming for their individual communities.  Make a determination on the 
benefits and set an expectation. 







 


In collaboration with the Student Advising and Learning Center we will début a Peer 
Academic Advisor (PAA) position that will report to SALC with a dotted line to 
housing for 2008‐09.  The PAA’s are expected to coordinate tutoring and academic 
skill development workshops for freshmen residents.  To measure this initiative’s 
success, these four (4) PAA’s will be assigned to work with the Sierra Terraces as a 
focus group.  As an incentive and payment, Housing offered them a single room at a 
double rate (~$1400 value). 


Another strategic goal we’ve been working on is to expand the theme learning 
communities.  The Management Institute (TMI), a collaborative effort of SSHA and 
Residence Life will be available to freshmen management and economics majors 
and minors beginning in the fall 2008.  The Management Institute (TMI) brings 
together freshmen Management and Economics majors and minors to further 
explore the field of management. Management and Economics students bring their 
vitality and creativity to this community, sharing activities which explore their 
widely divergent interests, foster intellectual growth and discussion, develop 
student/faculty contacts, and challenge them to broaden their horizons.  Activities 
may include informal presentations by faculty, alumni, or industry representatives. 
Topics may include graduate school preparation, career exploration, professional 
development (resume preparation, effective interviewing skills, job networking), 
faculty research, and other areas of interest expressed by residents.  Members of 
this community will work cooperatively on service project(s) during the spring 
semester. 


Together we have identified 33 freshmen and have generated a waitlist of eight (8) 
to participate in the Management Summer Bridge program.  These participants will 
move‐into their fall rooms two weeks prior to the start of the year for this 
preparatory experience.  TMI will fill San Joaquin hall with 35 participants.  One of 
our goals is to encourage these freshmen to return to the program the following 
year to serve in a mentoring role. 


Conduct – Residence Life has the responsibility for making sure that students are 
abiding by the policies of Student Housing and living in a way that is supportive of 
others in the community. Conduct is approached from an educational philosophy 
where the professional staff is expected to do everything we can to educate the 
student and encourage them to change their future behavior.  Managing student 
conduct continues to be an area of growth for residence life.  Improvements in the 
areas of efficiency, ease in scheduling appointments, clarity in written and verbal 
communications, and sanctioning consistency were implemented. 


The Residence Life Coordinators continue to spend a significant amount of time 
investigating and meeting with a number of students involved in possible conduct 
violations.  Although our resident population increased by almost 50% from last 
year, conduct violations have decreased from 200 in 2007‐08 to 186 in 2007‐08.  
We believe this is a tribute to the quality of RA’s helping students understand the 







policies as well as improvements in the conduct meetings.  With new efficiencies, 
students were seen by the RLC more quickly thus deterring them to violate another 
policy before their scheduled conduct meeting. 


When reviewing the statistics below it is important to know that only the most 
prominent violation is tracked, even if the norm is for residents to violate several 
policies during an incident.  For example if a resident is responsible for alcohol, 
noise, and guests, this case is tracked under alcohol, the most prominent violation.  
This is done to ensure that data reflects an accurate number of cases. 


1. CONDUCT HEARINGS 


  Fall  Spring  Total 


Total Conduct Meetings  101  85  186 


 


2. WARNINGS* 


Warnings  Fall  Spring 


 


Total 
Alcohol  25  15  35 


Cooperation  5  1  6 


Disruptive Behavior  7  4 


 


11 
DMCA  5  19  24 
Drugs  3  0  3 


Fire Safety  2  0  2 
Guests  0  3  3 
Noise  9  0  9 
Pets  0  1  1 


Smoking  1  0  1 
Theft  1  0  1 
Total  58  43  101 


 


 


 


 


 


 







 


3. PROBATION 


Probation  Fall  Spring  Total 


Alcohol  9  10  19 


Cooperation  1  0  1 


DMCA  0  1  1 


Drugs  2  2  4 


Fire Safety  5  0  5 


Guests  4  2  6 


Guests  4  2  6 


Harassment  6  2  8 


Total  31  19  50 


 


4. EDUCATIONAL SANCTIONS: typically added to a sanction to reinforce learning.  
Some violators will be assigned multiple educational sanctions. 


Educational 
Sanctions  Fall  Spring 


Total 


Alcohol Assessment  4  3  7 
Drug Assessment  3  2  5 


Paper  3  4  7 
Counseling Referral  8  5  13 


Judicial Affairs 
Referral 


5 
(evict)  2 


7 


Behavioral Contract  1  2  3 
Judicial Officer 101  2  1  3 


e‐CHUG  3  5  8 
Educational Sanction  12  4  16 
IT Policy Agreement  4  10  14 


Administrative Room 
Change  0  4 


 


4 
Total  45  42  87 


 







 


5. CONTRACT CANCELLATION HELD IN ABEYANCE (new sanction level added this 
year falling between probation and contract cancellation) 


  Fall  Spring  Total 


Contract Cancellation (Held in Abeyance)  6  3  9 


 


6. CONTRACT CANCELLATIONS (most facilitated through Judicial Affairs) 


Evictions   Violations 
# of Times 


Through System 


1  Alcohol 
Disruptive 
Behavior  Drugs  1 (Judicial Affairs) 


2 
Disruptive 
Behavior      1 (Judicial Affairs) 


3  Weapons 
Disruptive 
Behavior    1 (Judicial Affairs) 


4  Weapons  
Drugs, Fire 
Safety  Smoking (x2) 


2 (1 HSG, 1 
Judicial Affairs) 


5  Weapons 
Drugs, Fire 
Safety 


Disruptive 
Behavior, 
Smoking  2 (Judicial Affairs) 


6  Drugs  Guests  Cooperation  5  


 


7.  Incidents/Policies students were found "Not Responsible": 


Policies  Fall  Spring  Total 
Noise  8  0  8 


Fire Safety  5  0  5 
Alcohol  8  2  10 
Drugs  2  0  2 
Total  23  2  25 


 


       







 


8. Repeat Violators: 


  Fall  Spring  Total 


Repeat Violators  26  11  37 


Violated the same policy  17  5  22 


Violated a different policy  16  6  22 
 


                 


 


Three of the six contract cancellations were residents who were on sanction from 
the previous year through Judicial Affairs  and who found themselves involved in 
another incident early in the fall.  In response to concerns raised regarding the 
number of conduct cases resulting in contract cancellations, we amended the 
process to have the Assistant Vice Chancellor for Student Affairs serve as the 
appeals hearing officer.  Although explained in conduct meetings, students in 
jeopardy reported not understanding they were on the verge of being removed from 
housing.  In an attempt to emphasize the seriousness of their situation (potential 
contract cancellation), a letter is now being sent from Judicial Affairs to the student 
at both their local and permanent address, to all residents on probation status. 


Mental Health Issues – Residence Life worked with several residents with severe to 
disruptive mental health issues.  The Student Response Team continues to serve as a 
strong support for Residence Life regarding these issues.  That group is able to 
develop a more comprehensive view of the students’ distress by looking at 
behaviors across campus and not only within housing.  Examples of the types of 
behaviors we addressed this year include: severe eating disorders, two occasions of 
violent speech/actions toward others, and suicidal ideations.  We have also been 
challenged with more and more cases of asberger syndrome, bi‐polar, turrets 
syndrome, and sleeping disorders.   Knowing a student’s condition is having a 
negative impact on roommates and suitemates while trying to provide equal access 
continues to be a challenge.  We find it difficult to justify and/or explain to an 
impacted roommate and their families our need to provide equal access. 


Administration 


Occupancy – This was the first year we marketed to and offered on‐campus housing 
to continuing students.  190 of the 371 residents (51%) applied to return to campus.  
Continuing students report the convenience of living on campus, ease in making 
friends, and food being included as the most important reasons for living on‐
campus.  90% of those surveyed believe they benefit academically by living on 
campus. 


At the 3rd week census, 771 residents occupied on‐campus housing.  This number 
diminished to 724 by the end of December.  851 students applied for fall 2007 







housing, 76 of which cancelled before move‐in and 27 were no‐shows.  The most 
common reasons for contract cancellations up to December 2007 were: cancelled 
SIR’s (43); moved off campus (25); withdrew (24); with rescinded SIR’s, PELP, and 
financial reasons being the next most common.  By December 127 contracts were 
cancelled.  In the past the new spring term housing contracts made up for lost 
students at the end of the fall semester.  This was not the case this year as we lost 
approximately 45 between December and January and welcomed only 33 new 
spring contracts. 


We are thrilled to report that we are currently overbooked for next year.  Our goal is 
to add 100 triple beds. There are approximately 200 students on the waitlist for fall 
2008.  We are assessing our off campus housing website to ensure it serves as a 
useful resource.  TAPS is working on the fall Cat Tracks schedule so we can promote 
the stops as part of our resources.  We will also be sending a post card home to 
those on the waitlist encouraging them to reference our website as a resource.  
Recent phone calls lead us to believe that not all parents know their student is 
waitlisted. 


Summer Housing – Summer 2008 is the first year we are offering summer housing. 
We are disappointed that only 33 students signed up to live on campus.  We need to 
figure out the best way to assess why students did not opt to live on campus.   


StarPortal Purchase and Installation ‐ A huge undertaking was the purchase and 
installation of an upgrade to the StarRez system.  This new system allows us to make 
textual changes to the on‐line application and residents now have the opportunity to 
select a room and roommate on‐line. We are still experiencing some challenges with 
its interface with Banner and EPay but we have found a temporary solutions.   


Budget – We had achieved a number of milestones in the budget arena this past 
year.  Several staff now have ProCards, housing now has the ability to perform non‐
pares that accelerates our efficiency, and the administrative staff has attended 
training with the controller.  Housing has made significant improvements with 
tracking our expenses and projecting future expenses through our quarterly 
reports.  This year we attempted to merge Dining’s financials into our format with 
some success.  


We had a huge success this past March when BFS was able to create a report 
through EPay providing us with the resident account balances and another report of 
Housing reservation fees paid.  Since housing/dining is almost the last on the list to 
get paid, we are able to project uncollected income. 


Conferences – We held our first three conferences/groups on campus during the 
2007 summer (MESA, system‐wide Admissions, and FLINN).  Participant 
evaluations were very positive.  The conference contracting process continues to be 
hectic and frustrating. Housing now has a “Conference and Meeting Room” section 
on our website in hopes of providing more upfront information. We also put 
together a nice professional looking folder of information issued to anyone inquiring 







about hosting a conference at Merced. Delegation of authority to sign contracts has 
been assigned to the Director of Housing and Residence Life. 


The campus is working together on the 500+ person Envirothon scheduled for 2010.   


The campus challenges as it relates to conferences are as follows: 
1. Full‐time staff needs to be dedicated to this service to ensure repeat business 


and our ability to maintain a positive image in the community.  A few bad 
experiences and our reputation to do business in the future could be tarnished. 


2. Large groups are interested in coming, but a lack of meeting space often forces 
us to turn groups away. 


3. Groups need to schedule and confirm classroom space in advance.  At minimum 
the fall for the following summer and for larger groups a year or two in advance 
is necessary. 


4. To make us more competitive, We’d like to see Dining’s daily rate lowered from 
$28 closer to $20/day. 


5.  
Meeting Rooms – The California Room is a hot commodity on our campus.  Per the 
resident’s request, housing has set this room up as quiet study space when the room 
is not being used for events.  We arranged 197 events in that California Room this 
past year, a 60% increase from last year.  20072008 California Room Reservations: 
65 RA/PA programs, 26 Club meetings (non‐resident), 27 Club events, 37 Events 
(non payment) hosted by UC, 32 Events (paying) hosted by UC, 5 External 
organizations. 


Next year Housing will have 24 RA’s, 5 Programming Assistants, 4 Peer Academic 
Advisors and RHG vying for that space along with the campus community.  This past 
year the RA’s/PA’s have needed to find new dates or locations to host workshops 
and events because the room was being used by others or at the last minute they 
were instructed to relocate their event.  


Up until this point, events intended for and marketed to all students have been free 
of charge.  Housing will need to evaluate not only placing additional restrictions on 
entities outside of housing using this space in the evenings and weekends, but also 
need to consider the staff time being used to administer the scheduling process.  
Should the space continue to be available, we may need to begin assessing a nominal 
administrative fee for student events scheduled by others outside housing. 


Office Management – The Office Assistant (OA) staff serve as a valuable resource 
for a myriad of information about the campus.  To give you a sense of how busy it 
can be at the Housing desk, they logged 5494 packages, none of which were 
misplaced.  Four of the eight staff has been hired back for next year.  With the 
increase in population for next year, we will add another OA to assist with daily mail 
distribution.  Doing joint training with the OA’s and RA’s helped to increase the 
overall sense of team among them. 


 







Major Processes (move‐in/out, health and safety inspections, room changes) – All 
of these processes continue to get better each year.  After each process we de‐brief 
and document suggested improvements for the following year.  


Damage billing appeals and phone calls reduced significantly once we began sending 
written communications to students explaining the reasons for the charges.  


Marketing and Website –We have added a conference and meeting rooms section 
to our website, improved the photo section, and re‐enacted the featured student 
section to make our website more appealing and resourceful.  We also just 
completed a photo shoot with Roger Wyan to include 360 degree shots inside 
room/suites 


FACILITIES 


Staffing – Hiring a Senior Building Maintenance Worker (SBMW) has proven to be a 
tremendous asset to our team.  He has an excellent work ethic and brings strong 
skills and good ideas to our program. This year we also assumed direct supervision 
of our custodial staff.  


Facilities Related Accomplishments/Projects completed over the past year: 


• One staff member was reclassified to assume supervision and more of a 
management role with budgets. 


• Most of the Sierra Terraces punch list items have been completed. 
• FM billing has improved by being more timely and accurate. 
• Service Masters to do building turnovers (cleaning and carpets).  They are doing 


an outstanding job. 
• 5 year Major Maintenance Plan developed and included in our campus budget 


plan 
• Valley Terraces front doors replaced with outdoor rated doors 
• Installation of hearing impaired fire system in Tulare 103  
• Boiler Manager installed – alarm sent to CP when boiler temperature below 90 


degrees 
• Hired two outstanding student Summer Maintenance Laborers last year 
• Purchased and install Sierra Terraces furniture (bedroom/lounge), appliances, 


supplies, etc. 
• In response to RHG, a smoke shelter is scheduled to be built in the Valley 


Terraces 
• Built a pathway leading off the California Room patio across the riparian 
• Office renovation – converting Health Services space back to offices 
• Prepare Lakeview Office area to become Visitors Center 
• Re‐finished atrium floor outside California Room  
 


 


 







Outstanding Issues/Projects: 
• Bond claim filed for Valley Terraces shower pan and drain issues on June 16, 


2008, 56 showers need repair or replacement. 
• Fan Coil Access issue in Terrace Center – we met with a consultant to develop a 


plan to address our inability to access 13 fan coil locations in the Terrace Center.  
We have not been able to change filters or perform Preventative Maintenance to 
date.  This project is estimated at about $300K and hopefully will be done this 
summer.  


• Sierra Terraces – trash enclosure area needs to be built.  
• Sierra Terraces lounge Door replacement – Hardware specified caused the doors 


to split.  Replacement in progress. 
 


ASSESSMENT 


We used a variety of tools to assess our program this year.  These were: 
• RA Performance Evaluations – Used to measure resident evaluation of Resident 


Assistants  
• Housing Satisfaction Survey – Used to measure resident satisfaction with 


Housing and Residence Life services 
• Senior Staff Survey – Used to measure Resident Assistants evaluation of the 


performance of the Residence Life Coordinators 
• Resident Assistant Evaluations – Supervisor evaluation of Resident Assistants 
• Program Evaluations – Resident/Participant evaluation of Residence Life 


programs 
• Mid‐Term Grade Study – Used to assess how various communities are 


performing academically in relation to building type and RA. 
• Occupancy Reports – Used to track trends in the application and contracting 


process in an effort to predict future norms. 
• Conference Services Evaluation – Used to measure conference client satisfaction 


with the services and overall experience as a conferee. 
• Strategic Plan assessment – Used to delineate our goals and track our progress 
 
These tools were helpful in identifying areas of strength and areas for improvement 
in our programs and job performances as well as provide us with historical data for 
future projections. 


 


 


 


 


 


 


 


 


 







STUDENT ADVISING AND LEARNING CENTER (SALAC) 
YEAR END REPORT 


20072008 
 
 


Major Unit Accomplishments for 200708 
Student Success Workshops, MidSemester Grades, and UGC Approval 
for Continuation 
 


In the fall, 399 freshmen participated in the 4 workshop sessions (53% of the 
freshman class), which focused on campus resources and construction of personal 
success plans. Each workshop was facilitated by 7‐8 staff members from Academic 
Advising, Counseling, and the Students First Center.  The Learning Assistance 
Coordinator and the Director of the SALC provided the general leadership and 
coordination for these sessions.   
 
In the spring, 190 students participated.  Each session had a theme, with two of 
them revolving around an exploration of motivation, along with an exercise in which 
the students wrote out their motivation for succeeding in college, followed by 
construction of personalized success plans in small groups.  This theme selection 
came from past workshop data which showed that the students most likely to end 
up facing dismissal were the ones who had marked “I do not have motivation to 
succeed” on their self‐assessment in the fall workshops.   
 
Another workshop focused on time management.  Again, this topic was selected 
because of the positive responses on the part of students who had attended 
workshops on this theme voluntarily in the past.  The Learning Assistance 
Coordinator from the SALC led this session.  Student ratings of their satisfaction 
with the Success Workshops continued to average above 4.3 on a scale of 1‐5, with 5 
being best. 
 
The third theme of the spring workshops was stress management, in collaboration 
with Health Education.  This topic was selected in response to student data 
reflecting a strong correlation between dismissal‐level GPA’s among students who 
reported difficulty controlling stress.  Christina Phillips‐Guzman led two sessions, 
offered as official Success Workshops, where she introduced participants to many 
health and nutrition‐related concepts that affect stress and student performance.  
The most powerful and innovative element of this collaboration arose in the 
integration of a relaxation and affirmation exercise in the workshop.  This was 
followed by the routine small‐group discussions and construction of success plans.  
The SALC has been striving to expand collaborations, and involvement of the 
Student Health Center in the Success Workshops promises to be a fruitful 
partnership. 
   
Responses from the Undergraduate Council to the third year report on mid‐
semester grading were entirely positive.  The Director presented the proposal, 
backed up by findings from student evaluations as well as data shared by them in 
the participation process.  The UGC gave unanimous approval for a 5‐year 
continuation of the mid‐semester grading program.   
 
Mid‐semester grades and the Success Workshops offer the best representation of 
the SALC’s dedication to outreach campus‐wide through: advisors, who are loyal to 
this effort; continued, thorough assessment and data reporting; collaboration across 
the campus involving the Registrar, Counseling and Psychological Services, 







Disability Services, Peer Mentoring, and the Writing Program, which sends lecturers 
to offer special workshops for students as Success Workshop follow‐ups. 
 
All in the SALC are proud of this effort, and of the reputation that the SALC has built 
for itself with regard to helping students to believe in their own potential. 
 
Learning Skills Workshops; Mandatory Freshman Assembly 
The second annual Mandatory Freshman Assembly provided a memorable 
opportunity to expose more than 600 new first‐year students to the concept of 
succeeding in college as an element of learning unto itself.  Three faculty members 
made motivational and informative presentations.  These occurred between 
presentations performed by student staff which dramatized the difference between 
high school and college, all written by the students.  New additions this year 
included an academic honesty talk by Le’Trice Curl, and the Provost also took the 
floor.  This event would not be possible without the cooperation and support of 
Residence Life, whose RA’s take responsibility for leading the students ito the 
Assembly. 
 
In addition to the 11 Success Workshops in 2007‐08, required for freshmen with 
any grade of D+ or lower at mid‐semester, the SALC offered 23 optional workshops.  
Topics included time management, note‐taking, reading methods, test preparation, 
study strategies, learning styles, stress management, motivation, using office hours, 
how to choose a major, and paper preparation.  A total of 186 undergraduates 
attended the sessions, with most of them participating on more than one occasion.  
Additionally, 110 students attended the end‐of‐year study night, where a student 
group called the Pink Ladies helped to recruit faculty members to stay late into the 
night, and lead review sessions.  The best attended workshops were those that 
represented collaborative efforts with Residence Life, the Writing Program, Natural 
Sciences, and Counseling Services; partnerships maximized the marketing and 
general draw. 
 
In all, 59 undergraduates had one‐on‐one visits with Learning Assistance 
Coordinator James Barnes during the 2007‐08 academic year to discuss issues 
related to their difficulties, and to learn about new strategies for learning and 
success.  Students find the SALC through faculty and academic advisor referral, and 
in response to the repeated invitations to come in for a private discussion of 
academic‐related struggles, put forth at workshops and other student events. 
 
USTU 010 
The SALC’s proposal for a freshman year experience course was approved by the 
UGC, with Robert Ochsner as Instructor of Record.  The first offering of this course 
will occur in the fall of 2008, with an anticipated enrollment of 40 undeclared 
students.  This is the culmination of a nearly 2‐year effort. 
 
Website (learning.ucmerced.edu) 
The SALC has continued to update the design of the learning.ucmerced.edu website 
and to expand the self‐evaluation tools and links for students to use to explore on 
their own new concepts and methods related to academic success.  Faculty 
members have visited these links and have encouraged student use.  All of the staff 
members in the SALC are trained in website editing, and each takes responsibility 
for different components of the website 
The most innovative addition to the website is the weekly “Lair of Learning” 
podcast.  This has provided a means for developing the knowledge and skills of 
seasoned tutors who perform the podcasts, as well as a fun way of promoting the 







programs and messages of the SALC. The SALC plans to submit its website to the 
learning center website competition in 2009, conducted by the National College 
Learning Center Association (NCLCA). 


 
Advising & Related Activities 
All of the academic advisors meet weekly for one hour, convened by the Director. 
Assistant Deans continue to express appreciation for the weekly notes from the 
meetings.  The reading audience of the weekly advisors’ notes has grown, to include 
Michelle Lahti in Advancement (by her request), and also Christopher Viney, the 
Vice Provost for Undergraduate Education, along with the Assistant Vice Chancellors  
in Student Affairs and others. 
Teamwork culminated during the advising process at Orientation in the summer of 
2007.  The advisors trained the SALC’s student leaders to work with them in small 
teams for each School, as peer advisors.  In addition, the Director worked with the 
advisors before each Orientation session to ration the CHEM, MAT and WR sections 
strategically, to maximize use of the seats in all sections.   
 
In anticipation of a peer advising program in partnership with Residence Life, and at 
the request of Residence Life, the Coordinators of that area have joined the advising 
team for the weekly meetings.  At the request of the Students First Center, their 
Registrar liaison also has joined the weekly meeting team.  This group may soon 
grow too large to meet productively, as the newest addition is the EAP Coordinator 
 
Peer Advisors have been selected for the 2008‐09 year.  They will be housed at a 
discounted rate, to serve the freshmen with ongoing advice about deadlines and 
degree progress.  The Undeclared Advisor is their primary supervisor, and these 
students are cross‐trained by different advisors to serve the Schools and 
Undeclared. 
 
The Students of Excellence celebration held on Family Weekend provided an 
opportunity for collaboration between the SALC and the Schools.  This event 
afforded the advisors the opportunity to draw some public recognition for their 
hard work through their participation in the event, and it offered the students and 
parents the moment of celebration that they deserved, too.  Custom pins were 
awarded to 54 students who earned a 3.5 or higher, and 24 credits, in their 
freshman year at UC Merced during 2006‐07.  This event was a collaboration with 
Student Life, who shared in the funding and planning with the SALC. 
 
Orientation 
Student participation totaled above 95% of the entering cohort, with 787 students.  
Parent and family registrations trailed student numbers by only 90.  Evaluations 
showed that 92% percent of the students surveyed rated the overall  quality of 
orientation as “effective” or “very effective”; 54% percent of students surveyed gave 
the highest rating “very effective” to the overall the quality of orientation.   
 
The training process for the Peer Advisors who serve at Orientation has continued 
to develop this spring, in order to prevent the one key area of weakness noticed in 
the summer of 2006: team‐building and respect among peers.   A 3‐night retreat in 
the spring at Yosemite this year will revolve around “show and tell” sessions where 
each student leader shared a story of their family history and identity.  Trust‐
building exercises, along with customer service and communication exercises, 
promise to generate elevated professionalism on the part of student staff.  The SALC 
has appointed two seasoned Peer Advisors as “Assistant Coordinators” for the 
spring and summer of 2008, in order to reduce the demands upon James Barnes 







who oversees the program.  This also poses an opportunity to provide professional 
development to advanced students.   


 
The Student Coordinators of Orientation accompanied James Barnes to a regional 
conference of the National Orientation Directors’ Association (NODA).  They 
participated in the case study competition.  One of the SALC’s student staff members 
won first prize for “Best Communication Skills.” 
 
Beginning summer 2008, the SALC is taking in a summer intern, M.A. student, to 
assist with Orientation.  This is funded through careful management of the 
Orientation budget, as the Program yielded a surplus of revenues, which is 
dedicated to enhancing the program in general, and staff development related to it. 


 
Undecided Advising and Related Programs 
Currently, there are 160 continuing students listed as “undecided.”  The arrival of a 
new advisor in October for these students has created a welcoming and nurturing 
environment for these students, who do struggle at higher rates than their 
counterparts who enter college with a declared major.  More than 60 students 
moved from Undeclared to a major during the 2007‐08 year. 
 
The SALC has worked with the Schools to see them commit to their students in 
difficulty, rather than cast them off to “Undeclared.”  The SALC promotes programs 
as a resource that the Schools can turn to whenever needed.  The Schools (NS and 
SSHA) have developed a limited array of learning support workshops and programs 
of their own, and they have been careful to be collaborative with the SALC in these 
endeavors.  The Undeclared Advisor in the SALC created a series of 3 workshops this 
spring, one with each School.  Advisors helped her to recruit student panelists, and 
undeclared students attended, to learn about the different majors and Schools. 
 


PreLaw Advising 
Since 2006‐07, pre‐law activity has grown in quality and popularity.  Thanks to 
excellent student officers, the club drew approximately 60 students to different 
events led by this group and the SALC during 2007‐08.  The highlight of the year was 
the Club’s second trip to the Council for Legal Education Opportunity’s (CLEO) 
January conference.  With 16 students there, UC Merced had the largest presence.  
The pre‐law students also participated in a training and volunteer program that 
helped low‐income people with their taxes, through Career Services; Merced County 
Bar Association Law Day; they collaborated with Career Services to put on a Law 
School Admissions Panel; and their best campus event of the year was the attorneys’ 
panel and reception on campus staged entirely by the Pre‐Law Club. 
 
The Pre‐Law Club is a focused, ambitious group, and the Club President rightfully 
won the Distinguished Leadership Award.  The most noticeable development in the 
Club has been the change in perspective on the members’ part.  They frequently talk 
about plans to take a few years off before applying to law school, and this 
demonstrates what they are learning.  Law schools are not particularly interested in 
admitting young, inexperienced, recent graduates.  At the same time, UC Merced had 
2 students admitted to excellent law schools, one admitted during his senior year, 
and one who waited to reapply after graduation.  Several Club members plan to take 
the LSAT this summer. 


 
UC Merced is doing an effective job of preparing students for law school, even 
without an academic unit housing any such program.  The SALC’s largest “program” 
expenditures are those associated with pre‐law activities and excursions.  It is 







important to continue dedicating a significant amount of funding to helping students 
learn about the realities and rewards of the profession. 
 


Tutoring and Tutor Training 
Over the course of the year, 32 peer tutors worked for the SALC.  Faculty members 
regularly recommend students to be hired this year or next, and some take the time 
to send a thank‐you message for the support.  Approximately 480 students utilized 
tutoring over the course of the year, ranging from 1 to 20 times per student, per 
semester.  The average attendance rate among users was 2.96 visits.  This is roughly 
30% of undergraduates using this service.  For purposes of comparison, the UCR 
Learning Center Director Michael Paul Wong reported in May that they had 2,213 
users of tutoring over the past year, which amounts to 15% of undergraduates.  In 
this light, UC Merced is doing well with regard to engaging students with tutorial 
programs.  
 
Peer tutors have taken the floor in most classrooms to promote tutorial attendance, 
and faculty members have placed the tutorial schedule link on their websites.   
 
The second run of WR 110 trained 13 new tutors,  and the SALC director,  This 
course provided the SALC with well‐trained tutors, and it continued to advance the 
partnership between the SALC and the Writing Program.  
 


Scholarship Advising 
The capture of a Strauss Scholarship was the highlight of the year, along with one 
admission to Princeton’s Public Policy and International Affairs Summer Institute. 
 
For the first time, in the fall of 2007 the Director distributed lists of all students with 
a GPA of 3.8 or higher to the deans, who in turn distributed the invitation letter to 
the students, with their signature on it.  The invitations were to an information 
session about prestigious scholarships and opportunities, held in collaboration with 
the Academic Success Hall in Residence Life.  By the end of fall semester the Director 
had met with every student on campus that had a 3.8 or higher, either in the initial 
group of 27 who attended, or one on one, after the session was offered.  There were 
58 students in all. 


 
The SALC plans to continue having an information session for top students every 
fall, with the deans’ support.  The biggest obstacles to capturing more student 
recognition originate in students’ lack of awareness of the demands and prestige of 
elite programs, as well as the humility of UC Merced’s top students. 
 
Staffing, Equipping, and Budget Management 
The SALC is fully staffed and equipped, within the limits of its space, at this time.  
Currently the SALC is in the process of furnishing KL 172E as an office for the 
summer intern.  This room was originally listed as a tutorial room, but it was never 
usable in that capacity, due to its minute size.  This additional office will help the 
area grow. 
 
The SALC has provided all of its programs with the highest level of quality materials 
and preparations, while continuing to keep within its budget. 
 
Parents’ Newsletter 
This publication has continued to be produced each semester, and it represents a 
successful collaboration across all of Student Affairs and Academic units. 
 







Education Abroad Program Advising and Support 
After some 20 months of SALC‐based support for the EAP, a full‐time Coordinator 
was brought onto campus in March.  The SALC also helped to recruit, and then to 
provide the Coordinator a “family” since his arrival, hosting him during his pre‐hire 
visits, and including him in group and social events. 
 
Prior to the hiring of a Coordinator, the SALC continued to market and advise for the 
programs abroad.  EAP’s  most successful event was held during the second week of 
fall semester, collaborating with Residence Life: more than 90 students attended an 
evening information session about programs abroad, with guest speakers from UC 
Davis and Pembroke, Cambridge.   
 
Volunteerism 
All of the SALC staff members answer the call regularly whenever volunteers are 
needed for campus events.  Also, SALC staff members serve as advisors to 2 student 
clubs. 
   


 
Shared Experience Program 
The SALC responded to every visit or inquiry from students and parents involved 
with the Shared Experience Program.  This program has grown increasingly 
complicated in 2007‐08.  The total number of students receiving regular advising for 
this program in 2007‐08 was 53. 
 
McNair Program 
The SALC Director captured a 5‐year $1.1 million grant to bring a McNair Scholars 
Program to UC Merced.  She performed all start‐up tasks, including participating in 1 
regional meeting, student recruitment, and the hiring of a Director. 
 
Regional Involvement 
The SALC hosted the Central Valley Higher Education Consortium’s (CVHEC) fall 
meeting of the Learning Center Consortium in 2007 as a courtesy to the other 
campuses in the organization, who take turns providing a venue for the twice‐yearly 
meetings.  SALC learning assistance staff members have participated regularly in 
this body’s meetings each semester. 
 
Professional Development, National Involvement & Awards 
All staff members of the SALC attended and/or presented at some of the following: 
the National Conference of the College Reading and Learning Association (CRLA); 
CRLA State Meeting on Positive Psychology in Learning Assistance; National 
Conference of the National College Learning Center Association (NCLCA); UC 
Advisors’ Conference; National Orientation Directors’ Association; On Course 
Training Institute; NCLCA Summer Institute on Learning Center Leadership; UC 
Women’s Conference, NASPA.  James Barnes attended the On Course Institute on a 
scholarship from Skip Downing, the Director of the program, based on his 
performance in an exercise on learning environments at the national CRLA 
conference.  Elizabeth attended the NCLCA Summer Institute on a competitively 
awarded fellowship, with one awarded per year.  And as noted above, Student 
Coordinator Angela Mercado won the Communication award in the case study 
competition at NODA. 
 
The SALC won the Golden Bobcat trophy, for its exquisite Bobcat Day hats. 
 







And finally, the Staff Assembly selected James Barnes for one of the five Staff 
Excellence Awards. 
 
In Summary 
The SALC collaborates incessantly across the academic and Student Affairs units to 
promote student success.  All of the SALC’s staff members, including the students, 
are dedicated to self‐improvement and professional growth. 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Office of Student 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Year 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20072008 


 
The Office of Student Life at UC Merced is charged with providing substantive out of 
the classroom experiences for UC Merced students.  
 
Mission 
The Office of Student Life at UC Merced exists to serve students by providing 
experiences that enhance intellectual development and promote individual growth, 
responsibility, citizenship, and skill building through intentional programs and 
resources in leadership, interpersonal communication, civic engagement, self 
awareness, and appreciation of diversity.  
 
Vision  
As a student centered office, Student Life will engage students through 
collaboration, innovative programs, and services that promote the education, 
development, and success of all students. 
 
Our Purpose: 


• To promote and facilitate student growth and development through 
involvement and enrichment opportunities. 


 
Our Business: 


• To present positive, holistic, growth oriented developmental programs which 
enhance the out‐of‐the‐classroom experience. 


 
Our Values:    


• To provide students with opportunities for involvement and development 
through an array of activities focusing on wellness and balance, appreciation 
of diversity, civic engagement, and leadership development. 


 
The Office of Student Life (OSL) met the 2007‐2008 academic year with 
excitement about the possibilities that lay ahead.  As expected, OSL had many 
successes as well as challenges throughout the year.  OSL was able to continue 
hosting a large number of high quality programs throughout the year as well as 
continuing to support the growth and development of registered student 
organizations.  OSL was also successful in developing a strategic plan that saw the 
first year of goals and initiatives implemented by the staff.  The following document 
highlights the accomplishments and challenges of the Office of Student Life during 
the year 
 
Accomplishments:   


• 48 Events sponsored during welcome week 
• 69 Registered Student Organizations (4 pending for fall) 
• Well over 200 student club sponsored programs and events  
• 172 OSL staff sponsored programs 
• 300+ students volunteering to support community service and campus 


events 
• 116 student club/ASUCM programs that required OSL staff event support 
• 22,128 attendees at OSL programs 
• Over 5,656 attendees at student organized programs  
• Hiring a new Coordinator for Leadership and Judicial Affairs 
• Development of an OSL strategic plan 







• San Francisco Multicultural Odyssey 
• Political Debates 
• Family Weekend 
• Dolores Huerta Visit 
• Leadership Awards Ceremony 
• Women of Color Panel Dinner 
• Crunc Discussion Series 
• Passing the OSL Fee Referendum 
• Governance Retreat with Chancellor’s Cabinet, incoming and outgoing 


ASUCM officers 
• Unity Festival 
• UC Merced’s Got Talent 
• Drag Show 
• Club Challenge (10 clubs participated)  
• Gauntlet Games ( 18 clubs participated) 
• Rock The Vote Campaign with Calisus Band 
• Mark Wellman Lecture in connection with the Yosemite Leadership Program 
• Poverty Matters Lecture with Andrew Said 
• Continued co‐sponsorships with campus departments and community 


organizations 
• Greek Life Task Force and preliminary establishment of Greek organizations 
• Student Union Task Force 
• Intercultural Center Task Force 
• Creation of OSL brochure and logo 
• Support of student organizations  programs  through service by all OSL staff 


members 
 
• Ongoing annual programs:  Pride Week, Taste the World, Masquerade Ball, 


DUI reenactment, Cinco de Mayo, Various Movie Series, Wisdom 
Wednesdays, Black History Month Oratorical Contest, Halloween Events, 
Clothesline Project, World AIDS Day celebration, Bobcat Leadership Series, 
Fairy Shrimp Festival, Asian Fest, Community Involvement Fair, Stress Fest, 
Relay For Life, California Coastal Cleanup, Kids Day Newspaper Sale, Helping 
Hands Fair, Club Training, Heart Walk 


 
• Outstanding Registered Student Organization Events:  Gauntlet Games, 


Asian Fest, Lunar New Year, Dance Off, Women’s Self Defense Night, Korean 
Culture Night, Barrio Fiesta, Holi Festival, Chill With The Chancellor, Dia de 
Los Muertos, UMOJA Leadership Summit, and PAWS. 


 
 
Challenges: 


• Sufficient funding to support students seeking cosponsorships:  OSL is 
approached each year by approximately 40 – 50 groups requesting either 
funding or staff support for events.  This year, OSL was able to direct many 
clubs to ASUCM to seek funding support, however, we often still find it 
necessary to co‐sponsor events to provide funding support for clubs for 
items such as facilities and custodial costs.  Without OSL support, many clubs 
would not have funding enough to pull off their events.  Support of club 
events results in success for these events, but ultimately less funding to 
funnel into larger scale OSL programs throughout the year. 


• Overwhelming of the OSL AA with processing of club funds and 
purchases:  With clubs being provided substantial funding by ASUCM, the 
OSL Administrative Assistant has been overwhelmed with the processing of 







reimbursements, purchases, performance agreements, etc.  This problem has 
highlighted the need for increased staffing.  As a result, OSL has proposed the 
hiring of an MSO to oversee the many transactions processed through our 
office, with a full time Administrative Assistant to be shared by OSL and 
ASUCM.  This additional person to help oversee policy, transactions, and to 
provide additional administrative oversight and support will prove very 
valuable in the year ahead.  


• Programming and meeting space:  As is true for many areas of the campus, 
OSL staff and its RCOs continue to struggle to find suitable programming 
space.  It is also challenging to get confirmation of reservations from the 
registrar’s area or the library in a timely manner.   This greatly impacts the 
planning and organization process, and will need to be addressed. 


• OSL calendaring and databases:  OSL is constantly tapped by campus 
constituents for calendar updates, yet there is no suitable campus calendar to 
easily post our events to, and we fear publishing a calendar more than a 
week or two in advance due to changes in event schedules. The new Assistant 
Director has the coordination and maintenance of an OSL calendar in his/her 
job descriptions, which will hopefully further our ability to publicize our 
events earlier to the larger campus and community.  Additional focus on the 
management of the programming database, and the creation of a judicial 
database are also a priority. 


• Staff nonexempt status:  Having three staff members who are still non‐
exempt yet working excessive hours due to the quantity and quality of 
programs provided, while also supporting student organization events is 
taking a toll on both the staff and on the acquisition of comp hours.  It is our 
goal to have the three coordinators reclassified to SAOIIIs which would 
provide them both a salary increase (much deserved) and provide the 
flexibility needed due to the nature of the work that they do.  


• Unity Fest coordination and political dynamics:  The Unity Festival was a 
very successful event, but the planning and coordination of the logistics were 
painful.   There were numerous political landmines that we encountered 
during the planning process, as well as multiple changes in financial 
responsibility for facilities and services.  There were also many problems 
determining exactly what spaces could be used, and who the owners of those 
spaces were.  These problems resulted in planning delays that hampered the 
securing of vendors and other elements of the event, causing us to scramble 
toward the end, though we had begun planning nine months before the event 
occurred.  Ultimately, OSL does not wish to be involved in future planning for 
this event unless there are clarifications in whether or not the Chancellor’s 
Office supports this event, and what that support entails, with use of desired 
facilities and spaces clearly outlined and negotiated with facilities 
management prior to the major planning for the event going forward.  With 
these decisions made early, a Unity Fest ’09 event has the potential to be very 
successful. 


 
Functional Area Highlights and Goals: 
Leadership Programs received a boost this year with the hiring of David Turner as 
the Leadership and Judicial Affairs Coordinator.   This area saw the renewed 
implementation of the Bobcat Leadership Series, and a shift in delivery of the 
Leadership Awards Ceremony.  The Governance retreat was also launched this year 
and included a dinner meeting with the Chancellor’s Cabinet, induction of new 
officers, and updates from Chancellor Kang and ASUCM President, Uday Bali.  On tap 
for next fall will be Student Leadership Conference, expanding club training, offering 
low ropes course leadership training, and further implementation of the Yosemite 







Leadership program.  The addition of a student intern in this area will further 
development in leadership. 
 
Intercultural Programs had success with the introduction of the CRUnC 
discussions, co‐sponsorships and collaborations on workshops and panels and the 
return of Pride Week, the Black History Month Oratorical Contest, The Clothesline 
Project, and Taste of the World.  A focus for the Intercultural Programs area was 
also implementation of the Intercultural Center Task Force.  This task force will 
soon submit a report and proposal regarding the creation of an Intercultural Center 
at UCM.  A key focus for the upcoming year will be implementation of the Safe Zone 
Project, discussions on race relations, hosting an intercultural conference or 
celebration, and gaining more student input into for pre and post assessment.  The 
return of the student intern position will continue to support this area. 
 
Clubs and Organizations had a successful year with the addition of an intern, and a 
focus on equipping the clubs for success through comprehensive training.  This 
training focused on club accounting and managing finances, officer transitions, 
group communication and problem solving, fundraising, food safety, traveling, event 
planning, and civic leadership.  Clubs responded well to training and were very 
active coordinating well over 200 large and small scale events this year.  An 
additional focus was working to get all clubs to register their events by completing 
event notification forms so that support and oversight could be provided for events.  
This effort was largely successful with the understanding that there will never be 
100% effectiveness in getting all groups to register all events, especially smaller 
ones.   
 
Additionally this year, the clubs and orgs area was able to work with ASUCM to 
establish the Inter Club Council (ICC) which will provide additional funding for clubs 
events.  A total of $30,000 was set aside for the 2008‐09 academic year in support of 
club events.  This will help to fund many club activities and to pay for essential 
campus services like facilities and custodial charges associated with events.  In the 
year ahead, the Clubs and Organizations area will focus on officer training, leaving a 
legacy (as our incoming class leaders will graduate), furthering the ICC, and refining 
policies associated with clubs (club insurance for events).   
Community Service and Involvement/Volunteer Programs had moderate 
success this year.  Focus was placed on maintaining connections with community 
organizations and providing more information regarding community resources to 
students through web, email notifications, a community org. database, and through 
careers services options.  Challenges were felt in this area due to a lack of staffing 
resources (same person managing clubs and orgs handling volunteer opportunities) 
and a higher volume of volunteer opportunities created through 
schools/departments and other campus entities in connection with community 
partners.   Though we had 300 plus students volunteer for opportunities provided 
through our office, we often heard about students finding volunteer offering through 
other means.  The upcoming year will focus on continuing to build the community 
resources database, continuing to outreach and strengthen connections with 
community organizations and volunteer opportunities providers, creating a civic 
engagement speakers series, and establishing a co‐curricular transcript. 
 
The Associated Students of UC Merced (ASUCM) had a positive year.  After 
successfully passing a referendum taking student reg. fees from $20 per year to 
$130 per year, the newly elected officers got to task providing clubs and 
organizations with substantial funding for events.  ASUCM also continued to host 
quality programs such as the PAWS event, the dance off, Super Tuesday, Chill with 







the Chancellor, and the Poetry Jam.  They held successful elections in the spring, 
attended a national student government conference, got involved in UCSA, and have 
been working to actively represent the voice of student on campus.  With an 
incoming class of over 1000 students, this will be a key focus of the year ahead. 
 
Student Judicial Affairs (SJA) saw an increase in activity and volume of student 
incidents.  While this is expected as the UCM population grows, the addition of a 
staff member focusing on judicial affairs proved helpful in managing the volume.  
There were 58 active cases managed through SJA this year with 40 Informal 
Disposition Meetings (IDMs) held.  There were no formal hearing held (which is 
positive) and a low level of recidivism.  This year the IT department and SJA began 
managing the reported violations of the Digital Millennium Copyright Act (DMCA) 
for the illegal downloading or file sharing of films, music, and software programs.  
This issue is facing universities across the country, and this year UCM has appeared 
as a target of the Motion Picture Association of America (MPAA) and the Recording 
Industry of America (RIAA).  This will continue to be an issue and area of focus in 
the coming year, and IT and SJA are working together to provide information, 
education, and legal downloading resource information to students staff and faculty.  
In the year ahead, SJA will continue to review and revise policy information, as well 
as creating a judicial board structure to manage academic honesty and behavioral 
violations that require a formal hearing.   
 
Area Overview 
 
Clubs and Organizations 
How many clubs/organizations 
registered this year? 


66 71 (fall to spring) with 4 pending  
for fall (76 last year) 


How many students participating in 
clubs/organizations? 


approx. 600700 


How many clubs/organizations fit under 
particular headings (political, social, 
ethnic, academic, recreational, etc.)?  


Academic/professional – 15 (down 
from 19) 


Art/music/dance –9 (down from 12) 


Community service – 6 (up from 5) 


Cultural – 12 (= to previous year) 


Faith based –  5 (down from 6) 


Special interest – 19 (up from 17) 


Wellness – (combined with special 
interest)  


How many events were sponsored by 
clubs and organizations during the 
course of the year? 


200+ (approximately the same as last 
year) 


 
 
 
 







Community Service 
How many events were sponsored by 
OSL? 


10 volunteer and 2 civic engagement 
events 


Number of community groups worked 
with to participate in/coordinate an 
activity 


1012  community agencies, and 
Approx. 45 community vendors 


Number of students placed for one time 
volunteer opportunities (one day) or 
long term (multiple sessions)? 


300 


 
Judicial Affairs 
How many incident reports were 
received (violations reported)? 


58 Cases reported and managed 


Number and nature of selected 
violations reported? 


 


Suspensions (1); Academic dishonesty 
(17);  harassment /sexual 
harassment(4); drugs (5);  alcohol 
(4);  weapons (1);  (some cases had 
multiple violations); computer 
misuseDMCA (18) 


Number of informal disposition 
meetings held? 


40  (up from 12) 


Number of Hearings held?  0  (down from 1) 


Number of cases appealed?  0 


Number of Clery violations reported?  0 (all were reported through housing 
or police) 


Number of repeat offenders?  4 


Number of hours spent 
investigating/adjudicating cases? 


Approx –300 hours (includes 
investigation, consultation, and 
administration) 


Number of consultation meetings 
regarding potential cases  (includes 
faculty, students, and staff) 


Approximately 20  


 
 
 
 
 
 
 
 
 
 
 







 
Intercultural Programs, Leadership Programs, Community Service, and 
Activities and Events 
Number of programs offered  172 + by OSL  and 200+ by clubs,  


including cosponsorships 


Number of attendees – all events   27,783  (down from 29,500) 
reduction in total reflects a change in 
calculation of participation in passive 
programs and tabling events.   


 
 
Strategic Initiatives and Goals 
 
OSL has identified four initiatives that support the strategic imperatives for the 
division of student affairs.   With updates on the progress of those initiative listed 
below each initiative, those broad initiatives are: 
 


1. Creation of an innovative and comprehensive civic engagement 
program which includes partnerships with both campus and 
community constituents. 


• Database and info being collected, information being shared with 
student groups, volunteer opportunities being advertised and 
encouraged.   


• Co‐curricular transcript process is being investigated for future 
implementation.   


• Community partnerships producing large scale events such as Unity 
Festival and Community Involvement Fair, Helping Hands Fair. 


 
2. Creation of a comprehensive leadership development program 


• Bobcat leadership series is up and running and will continue in the fall 
• Governance retreat implemented.  
• YLP – in progress with some phases implemented such as Yosemite 


internships, lecture series, and outdoor adventure trips through 
campus recreation. 


• University Leadership Conference scheduled for fall 2008 (Sept. 27, 
2008) 


• Introduction of low ropes initiatives – fall 2008. 
• External sources of funding for large scale leadership initiative is 


being sought out through work with University Relations. 
 


3. Creation of a comprehensive intercultural program focusing on 
multicultural competencies and social justice initiatives. 


• CRUnC discussion sessions implemented.   
• Film series implemented.   
• Intercultural Center Task Force meeting – report being generated. 
• Multi‐day conference/festival in planning stages – implementation in 


08‐09 year. 
 


4. Implementation of a training and evaluation structure for clubs and 
organizations that focuses on individual skill building, advisor training, 
and student development and engagement. 







• Training implemented for student leaders and advisor (8 sessions 
offered in 07‐08) 


• All OSL club based forms online at OSL website.  Updates will continue 
• Community based resources to support clubs provided to orgs on an 


ongoing, semester based, and as needed basis. 
• Focus on leadership/officer transition and legacy creation – focus for 


08‐09. 
 
Additionally, a student development programming model will be implemented 
and applied to all student life focus areas.  This model will serve as the 
foundation to ground all elements of program planning in OSL.  The goal in this 
area is as follows: 
• Develop and implement a student development centered programming 


model that identifies core competencies and utilizes assessment strategies 
for all OSL program areas (leadership, intercultural, civic 
engagement/volunteer services, activities and events, clubs and 
organizations, student government, and judicial affairs).  This programming 
model has been proposed and is being vetted and edited for implementation 
in fall 2008. 


 
A goal that was listed as a part of the larger Student Affairs Strategic Plan was the 
creation of a Student Union.  The director of OSL chaired the Student Union Task 
Force this year.  During the course of the spring semester, the union task force 
visited campuses throughout California, hosted and town hall meeting, and is 
working on its report and recommendations to provide to the Vice Chancellor.  
 
With an increase in the student body population by more than 1,000 students, it is 
clear that the OSL staff will have much more work ahead in the upcoming year.  With 
a clear focus on strategic planning, assessment strategies, integrating staff, taking 
each functional area to the next level of development, and continuing to streamline 
policies and procedures,  there is no doubt that OSL will have its hands full with 
projects and tasks but it will continue making strides to provide UCM students with 
the best student life experience possible. 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STAFF PERSONNEL HEADCOUNTS


Fall 2005 Fall 2006 Fall 2007 Fall 2008


Executives 10 10 11 16


Management 47 57 85 102


Professional/Support/Clerical 302 334 433 493


Totals 359 401 529 611


Full-Time


Executives 10 9 11 16


Management 44 53 74 94


Professional/Support/Clerical 274 304 394 443


Totals 328 366 479 553


Part TimePart-Time


Executives 0 1 0 0


Management 3 4 11 8


Professional/Support/Clerical 28 30 39 50


Totals 31 35 50 58


Note: Staff figures do not include casual restricted employees such as student workers or intermittent hourly employees.


Source: IPA/Emp/DW/20081108


Prepared by Institutional Planning & Analysis
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http://admissions.ucmerced.edu/publications-and-resources

http://admissions.ucmerced.edu/sites/admissions/files/public/FreshmanViewbook2008.pdf

http://admissions.ucmerced.edu/sites/admissions/files/public/20071119%2520Why%2520UC%2520Merced%2520REDUCED.pdf

http://admissions.ucmerced.edu/sites/admissions/files/public/UCMercedAtaGlance.pdf

http://admissions.ucmerced.edu/sites/admissions/files/public/TransferViewbook2008.pdf

http://admissions.ucmerced.edu/sites/admissions/files/public/Visitors_Guide.pdf

http://admissions.ucmerced.edu/sites/admissions/files/public/International_Brochure_2009.pdf

http://admissions.ucmerced.edu/sites/admissions/files/public/Fall_2009_Applicant_Information.pdf

http://admissions.ucmerced.edu/sites/admissions/files/public/ITU.pdf

http://www.universityofcalifornia.edu/admissions/undergrad_adm/paths_to_adm/freshman/scholarship_reqs.html

http://ipa.ucmerced.edu/fcalc/ucbcalcmain.aspx






APPOINTMENT AND PROMOTION APM - 210
Review and Appraisal Committees


Rev. 7/26/02 Page i


Index


210-0 Policy


210-1 Instructions to Review Committees Which Advise on Actions Concerning
Appointees in the Professor and Corresponding Series


a. Purpose and Responsibility of the Review Committees


b. Maintenance of the Committee’s Effectiveness


c. Procedure


d. Criteria for Appointment, Promotion, and Appraisal


e. The Report


Appendix A, Statement on Professional Ethics, 1966 AAUP


210-2 Instructions to Review Committees Which Advise on Actions Concerning the
Professor of Clinical (e.g., Medicine) Series


210-3 Instructions to Review Committees Which Advise on Actions Concerning the
Lecturer with Security of Employment Series


210-4 Instructions to Review Committees Which Advise on the Appointment, Merit
Increase, Promotion, Career Status Actions for Members of Librarian Series


a. Definition of Review Committee


b. Purpose and Responsibility of Review Committee


c. Maintenance of the Committee’s Effectiveness


d. Procedure


e. Criteria



http://www.ucop.edu/acadadv/acadpers/apm/apm-210.pdf





APPOINTMENT AND PROMOTION APM - 210
Review and Appraisal Committees


Rev. 7/1/05 Page ii


Index


210-5 Instructions to Review Committees Which Advise on Actions Concerning
Appointees in the Supervisor of Physical Education Series


a. Purpose and Responsibility of the Review Committee


b. Maintenance of the Committee’s Effectiveness


c. Procedure


d. Criteria for Appointment and Promotion


e. The Report


210-6 Instructions to Review Committees Which Advise on Actions Concerning the
Health Sciences Clinical Professor Series


210-24 Authority







APPOINTMENT AND PROMOTION APM - 210
Review and Appraisal Committees


Rev. 8/1/92 Page 1


210-0 Policy


In their deliberations and preparations of reports and recommendations, academic
review and appraisal committees shall be guided by the policies and procedures set
forth in the respective Instructions which appear below.


210-1 Instructions to Review Committees Which Advise on Actions Concerning
Appointees in the Professor and Corresponding Series


The following instructions apply to review committees for actions concerning
appointees in the Professor series and the Professor in Residence series; and, with
appropriate modifications, for appointees in the Adjunct Professor series.


a. Purpose and Responsibility of the Review Committees


The quality of the faculty of the University of California is maintained
primarily through objective and thorough appraisal, by competent faculty
members, of each candidate for appointment or promotion.  Responsibility for
this appraisal falls largely upon the review committees nominated by the
Committee on Academic Personnel or equivalent Committee and appointed by
the Chancellor or a designated representative.  It is the duty of these
committees to ascertain the present fitness of each candidate and the 
likelihood of the candidate’s pursuing a productive career.  In judging the 
fitness of the candidate, it is appropriate to consider professional integrity as 
evidenced by performance of duties.  (A useful guide for such consideration is 
furnished by the Statement on Professional Ethics issued by the American 
Association of University Professors.  A copy of this Statement is appended to 
these instructions of 210-1 for purposes of reference.)  Implied in the 
committee’s responsibility for building and maintaining a faculty of the 
highest excellence is also a responsibility to the candidate for just recognition 
and encouragement of achievement.


b. Maintenance of the Committee’s Effectiveness


(1) The membership, deliberations, and recommendations of the review
committee are strictly confidential.  The chair of each such committee
should remind members of the committee of the confidential nature of the
assignment.  This should be kept in mind in arranging for all written or
oral communications; and when recommendations with supporting
documents have been forwarded, all copies or preliminary drafts should
be destroyed.  Under the provisions of Section 160 of the Academic
Personnel Manual, the candidate is entitled to receive upon request from
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the Chancellor a redacted copy of all confidential academic review
records in the review file (without disclosure of the identities of members
of the ad hoc review committee).


(2) The whole system of academic review by committees depends for its
effectiveness upon each committee’s prompt attention to its assignment
and its conduct of the review with all possible dispatch, consistent with
judicious and thorough consideration of the case.


(3) The chair of the review committee has the responsibility of making sure
that each member of the committee has read and understands these
instructions.


c. Procedure


(1) General — Recommendations concerning appointment, promotion, and
appraisal normally originate with the department chair.  The letter of
recommendation should provide a comprehensive assessment of the
candidate’s qualifications together with detailed evidence to support this
evaluation.  The letter should also present a report of the department
chair’s consultation with the members of the department, including any
dissenting opinions.  The letter should not identify individuals who have
provided confidential letters of evaluation except by code.  In addition to
the letter of recommendation, the department chair is expected to
assemble and submit to the Chancellor an up-to-date biography and
bibliography, together with copies of research publications or other
scholarly or creative work.


(2) Appointments — The department chair should include in the
documentation opinions from colleagues in other institutions where the
nominee has served and from other qualified persons having firsthand
knowledge of the nominee’s attainments.  Extramural opinions are
imperative in cases of proposed appointments to tenure status of persons
from outside the University.


(3) Promotions — Promotions are based on merit; they are not automatic. 
Achievement, as it is demonstrated, should be rewarded by promotion. 
Promotions to tenure positions should be based on consideration of
comparable work in the candidate’s own field or in closely related fields. 
The department and the review committee should consider how the
candidate stands in relation to other people in the field outside the
University who might be considered alternative candidates for the 
position.  The department chair shall supplement the opinions of
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colleagues within the department by letters from distinguished extramural
informants.  The identity of such letter writers should not be provided in
the departmental letter except by code.


(4) Assessment of Evidence — The review committee shall assess the
adequacy of the evidence submitted.  If in the committee’s judgment the
evidence is insufficient to enable it to reach a clear recommendation, the
committee chair, through the Chancellor, shall request amplification.  In
every case all obtainable evidence shall be carefully considered.


If in assessing all obtainable evidence, the candidate fails to meet the
criteria set forth in Section 210-1-d below, the committee should
recommend accordingly.  If, on the other hand, there is evidence of
unusual achievement and exceptional promise of continued growth, the
committee should not hesitate to endorse a recommendation for
accelerated advancement.  If there is evidence of sufficient achievement
in a time frame that is extended due to a family accommodation as
defined in APM - 760, the evidence should be treated procedurally in the
same manner as evidence in personnel reviews conducted at the usual
intervals.  The file shall be evaluated without prejudice as if the work
were done in the normal period of service and so stated in the department
chair’s letter.


d. Criteria for Appointment, Promotion, and Appraisal


The review committee shall judge the candidate with respect to the proposed
rank and duties, considering the record of the candidate’s performance in 
(1) teaching, (2) research and other creative work, (3) professional activity,
and (4) University and public service.  In evaluating the candidate’s
qualifications within these areas, the review committee shall exercise
reasonable flexibility, balancing when the case requires, heavier commitments
and responsibilities in one area against lighter commitments and
responsibilities in another.  The review committee must judge whether the
candidate is engaging in a program of work that is both sound and productive. 
As the University enters new fields of endeavor and refocuses its ongoing
activities, cases will arise in which the proper work of faculty members 
departs markedly from established academic patterns.  In such cases, the 
review committees must take exceptional care to apply the criteria with 
sufficient flexibility.  However, flexibility does not entail a relaxation of high 
standards.  Superior intellectual attainment, as evidenced both in teaching and 
in research or other creative achievement, is an indispensable qualification
for appointment or promotion to tenure positions.  Insistence upon this 
standards for holders of the professorship is necessary for maintenance of the 
quality of the University as an institution dedicated to the discovery and







APPOINTMENT AND PROMOTION APM - 210
Review and Appraisal Committees


Rev. 7/1/05 Page 4


transmission of knowledge.  Consideration should be given to changes in
emphasis and interest that may occur in an academic career.  The candidate
may submit for the review file a presentation of his or her activity in all four
areas.


The University of California is committed to excellence and equity in every
facet of its mission.  Teaching, research, professional and public service
contributions that promote diversity and equal opportunity are to be
encouraged and given recognition in the evaluation of the candidate’s
qualifications.  These contributions to diversity and equal opportunity can take
a variety of forms including efforts to advance equitable access to education,
public service that addresses the needs of California’s diverse population, or
research in a scholar’s area of expertise that highlights inequalities.  
Mentoring and advising of students or new faculty members are to be 
encouraged and given recognition in the teaching or service categories of 
academic personnel actions.


The criteria set forth below are intended to serve as guides for minimum
standards in judging the candidate, not to set boundaries to exclude other
elements of performance that may be considered.


(1) Teaching — Clearly demonstrated evidence of high quality in teaching is
an essential criterion for appointment, advancement, or promotion.  Under
no circumstances will a tenure commitment be made unless there is clear
documentation of ability and diligence in the teaching role.  In judging the
effectiveness of a candidate’s teaching, the committee should consider
such points as the following:  the candidate’s command of the subject;
continuous growth in the subject field; ability to organize material and to
present it with force and logic; capacity to awaken in students an
awareness of the relationship of the subject to other fields of knowledge;
fostering of student independence and capability to reason; spirit and
enthusiasm which vitalize the candidate’s learning and teaching; ability to
arouse curiosity in beginning students, to encourage high standards, and to
stimulate advanced students to creative work; personal attributes as they
affect teaching and students; extent and skill of the candidate’s 
participation in the general guidance, mentoring, and advising of students;
effectiveness in creating an academic environment that is open and
encouraging to all students, including development of particularly
effective strategies for the educational advancement of students in various
underrepresented groups.  The committee should pay due attention to the
variety of demands placed on instructors by the types of teaching called
for in various disciplines and at various levels, and should judge the total
performance of the candidate with proper reference to assigned teaching
responsibilities.  The committee should clearly indicate the sources of
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evidence on which its appraisal of teaching competence has been based. 
In those exceptional cases when no such evidence is available, the
candidate’s potentialities as a teacher may be indicated in closely
analogous activities.  In preparing its recommendation, the review
committee should keep in mind that a redacted copy of its report may be 
an important means of informing the candidate of the evaluation of his or
her teaching and of the basis for that evaluation.


It is the responsibility of the department chair to submit meaningful
statements, accompanied by evidence, of the candidate’s teaching
effectiveness at lower-division, upper-division, and graduate levels of
instruction.  More than one kind of evidence shall accompany each
review file.  Among significant types of evidence of teaching
effectiveness are the following:  (a) opinions of other faculty members 
knowledgeable in the candidate’s field, particularly if based on class 
visitations, on attendance at public lectures or lectures before professional 
societies given by the candidate, or on the performance of students in 
courses taught by the candidate that are prerequisite to those of the 
informant; (b) opinions of students; (c) opinions of graduates who have 
achieved notable professional success since leaving the University; 
(d) number and caliber of students guided in research by the candidate and
of those attracted to the campus by the candidate’s repute as a teacher; and
(e) development of new and effective techniques of instruction, including
techniques that meet the needs of students from groups that are
underrepresented in the field of instruction.


All cases for advancement and promotion normally will include:
(a) evaluations and comments solicited from students for most, if not all,
courses taught since the candidate’s last review; (b) a quarter-by-quarter
or semester-by-semester enumeration of the number and types of courses
and tutorials taught since the candidate’s last review; (c) their level; 
(d) their enrollments; (e) the percentage of students represented by
student course evaluations for each course; (f) brief explanations for
abnormal course loads; (g) identification of any new courses taught or of
old courses when there was substantial reorganization of approach or
content; (h) notice of any awards or formal mentions for distinguished
teaching; (i) when the faculty member under review wishes, a self-
evaluation of his or her teaching; and (j) evaluation by other faculty
members of teaching effectiveness.  When any of the information
specified in this paragraph is not provided, the department chair will
include an explanation for that omission in the candidate’s dossier.  If
such information is not included with the letter of recommendation and 
its absence is not adequately accounted for, it is the review committee
chair’s responsibility to request it through the Chancellor.
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(2) Research and Creative Work — Evidence of a productive and creative
mind should be sought in the candidate’s published research or
recognized artistic production in original architectural or engineering
designs, or the like.


Publications in research and other creative accomplishment should be
evaluated, not merely enumerated.  There should be evidence that the
candidate is continuously and effectively engaged in creative activity of
high quality and significance.  Work in progress should be assessed
whenever possible.  When published work in joint authorship (or other
product of joint effort) is presented as evidence, it is the responsibility of
the department chair to establish as clearly as possible the role of the
candidate in the joint effort.  It should be recognized that special cases of
collaboration occur in the performing arts and that the contribution of a
particular collaborator may not be readily discernible by those viewing
the finished work.  When the candidate is such a collaborator, it is the
responsibility of the department chair to make a separate evaluation of 
the candidate’s contribution and to provide outside opinions based on
observation of the work while in progress.  Account should be taken of
the type and quality of creative activity normally expected in the
candidate’s field.  Appraisals of publications or other works in the
scholarly and critical literature provide important testimony.  Due
consideration should be given to variations among fields and specialties
and to new genres and fields of inquiry.


Textbooks, reports, circulars, and similar publications normally are 
considered evidence of teaching ability or public service.  However,
contributions by faculty members to the professional literature or to the
advancement of professional practice or professional education, 
including contributions to the advancement of equitable access and 
diversity in education, should be judged creative work when they present
new ideas or original scholarly research.


In certain fields such as art, architecture, dance, music, literature, and
drama, distinguished creation should receive consideration equivalent to
that accorded to distinction attained in research.  In evaluating artistic
creativity, an attempt should be made to define the candidate’s merit in
the light of such criteria as originality, scope, richness, and depth of
creative expression.  It should be recognized that in music, drama, and
dance, distinguished performance, including conducting and directing, is
evidence of a candidate’s creativity.


(3) Professional Competence and Activity — In certain positions in the
professional schools and colleges, such as architecture, business
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administration, dentistry, engineering, law, medicine, etc., a 
demonstrated distinction in the special competencies appropriate to the 
field and its characteristic activities should be recognized as a criterion 
for appointment or promotion.  The candidate’s professional activities 
should be scrutinized for evidence of achievement and leadership in the 
field and of demonstrated progressiveness in the development or 
utilization of new approaches and techniques for the solution of
professional problems, including those that specifically address the 
professional advancement of individuals in underrepresented groups in 
the the candidate’s field.  It is responsibility of the department chair to 
provide evidence that the position in question is of the type described 
above and that the candidate is qualified to fill it.


(4) University and Public Service — The faculty plays an important role in
the administration of the University and in the formulation of its policies. 
Recognition should therefore be given to scholars who prove themselves
to be able administrators and who participate effectively and
imaginatively in faculty government and the formulation of departmental,
college, and University policies.  Services by members of the faculty to
the community, State, and nation, both in their special capacities as
scholars and in areas beyond those special capacities when the work done
is at a sufficiently high level and of sufficiently high quality, should
likewise be recognized as evidence for promotion.  Faculty service
activities related to the improvement of elementary and secondary
education represent one example of this kind of service.  Similarly,
contributions to student welfare through service on student-faculty
committees and as advisers to student organizations should be recognized
as evidence, as should contributions furthering diversity and equal
opportunity within the University through participation in such activities
as recruitment, retention, and mentoring of scholars and students.


The Standing Orders of The Regents provide:  “No political test shall ever be
considered in the appointment and promotion of any faculty member or
employee.”  This provision is pertinent to every stage in the process of
considering appointments and promotions of the faculty.


e. The Report


(1) The report of the review committee forms the basis for further review by
the Committee on Academic Personnel or its equivalent and for action by
the Chancellor and by the President.  Consequently, the report should
include an appraisal of all significant evidence, favorable and
unfavorable.  It should be specific and analytical and should include the
review committee’s evaluation of the candidate with respect to each of
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the qualifications specified above.  It should be adequately documented
by reference to the supporting material.  It should document the vote of
the review committee but not identify the voters.  It should not provide
the identity of individuals who have provided confidential evaluations
except by code.


(2) The review committee has the responsibility of making an unequivocal
recommendation.  No member should subscribe to the report if it does not
represent that member’s judgment.  If the committee cannot come to a
unanimous decision, the division of the committee and the reasons
therefore should be communicated either in the body of the report or in 
separate concurring or dissenting statements by individual members,
submitted with the main report and with the cognizance of the other
committee members.


Appended for reference is the statement on professional ethics referred to in
APM - 210-1-a of these instructions.
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American Association of University Professors
Policy Documents & Reports


Pages 75-76, 1990


Statement on Professional Ethics
(Endorsed by the Seventy-Third Annual Meeting, June 1987)


The Statement


I. Professors, guided by a deep conviction of the worth and dignity of the
advancement of knowledge, recognize the special responsibilities placed upon
them.  Their primary responsibility to their subject is to seek and to state the truth
as they see it.  To this end professors devote their energies to developing and
improving their scholarly competence.  They accept the obligation to exercise
critical self-discipline and judgment in using, extending, and transmitting
knowledge.  They practice intellectual honesty.  Although professors may follow
subsidiary interests, these interests must never seriously hamper or compromise
their freedom of inquiry.


II. As teachers, professors encourage the free pursuit of learning in their students. 
They hold before them the best scholarly and ethical standards of their discipline. 
Professors demonstrate respect for students as individuals and adhere to their
proper roles of intellectual guides and counselors.  Professors make every
reasonable effort to foster honest academic conduct and to ensure that their
evaluations of students reflect each student’s true merit.  They respect the
confidential nature of the relationship between professor and student.  They avoid
any exploitation, harassment, or discriminatory treatment of students.  They
acknowledge significant academic or scholarly assistance from them.  They protect
their academic freedom.


III. As colleagues, professors have obligations that derive from common membership
in the community of scholars.  Professors do not discriminate against or harass
colleagues.  They respect and defend the free inquiry of associates.  In the 
exchange of criticism and ideas professors show due respect for the opinions of  
others.  Professors acknowledge academic debt and strive to be objective in their
professional judgment of colleagues.  Professors accept their share of faculty
responsibilities for the governance of their institution.
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IV. As members of an academic institution, professors seek above all to be effective
teachers and scholars.  Although professors observe the stated regulations of the
institution, provided the regulations do not contravene academic freedom, they
maintain their right to criticize and seek revision.  Professors give due regard to
their paramount responsibilities within their institution in determining the amount
and character of work done outside it.  When considering the interruption or
termination of their service, professors recognize the effect of their decision upon
the program of the institution and give due notice of their intentions.


V. As members of their community, professors have the rights and obligations of 
other citizens.  Professors measure the urgency of these obligations in the light of 
their responsibilities to their subject, to their students, to their profession, and to 
their institution.  When they speak or act as private persons they avoid creating the
impression of speaking or acting for their college or university.  As citizens
engaged in a profession that depends upon freedom for its health and integrity,
professors have a particular obligation to promote conditions of free inquiry and to
further public understanding of academic freedom.
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210-2 Instructions to Review Committees Which Advise on Actions Concerning the
Professor of Clinical (e.g., Medicine) Series


 
a. The policies and procedures set forth in APM - 210-1-a, -b, -c, and -e shall


govern the committee in the confidential conduct of its review and in the
preparation of its report.  The committee should refer to APM - 275 for
policies on the Professor of Clinical (e.g., Medicine) series. 


 
b. The review committee shall judge the candidate with respect to the proposed


rank and duties, considering the record of the candidate’s performance in 
(1) teaching, (2) professional competence and activity, (3) creative work, and
(4) University and public service. 


 
The department chair is responsible for documenting the faculty member’s
division of effort among the four areas of activity.  The chair should also
indicate the appropriateness of this division to the position that the individual
fills in the department, school, or clinical teaching faculty. 


 
Appointees in the Professor of Clinical (e.g., Medicine) series are to be
evaluated in relation to the nature and time commitments of their University
assignments. 


 
The criteria set forth below are intended to serve as guides for the review
committee in judging the candidate, not to set boundaries to the elements of
performance that may be considered. 


 
Clinical teaching, professional activity, and creative work may differ from
standard professorial activities in the University, but can be judged on the
basis of professional competence, intellectual contribution, and originality. 


 
(1) Teaching — Excellent teaching is an essential criterion for appointment


or advancement.  Clinical teaching is intensive tutorial instruction, 
carried on amid the demands of patient care and usually characterized by
pressure on the teacher to cope with unpredictably varied problems, by
patient-centered immediacy of the subject matter, and by the necessity of
preparing the student to take action as a result of the interchange.


Nevertheless, the criteria suggested in the instructions for the regular
Professor series (see APM - 210-1) are applicable:


. . . the candidate’s command of the subject; continuous growth in
the subject field; ability to organize material and to present it with
force and logic; . . . spirit and enthusiasm which vitalize the
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candidate’s learning and teaching; ability to arouse curiosity in 
beginning students and to stimulate advanced students to creative work;
personal attributes as they affect teaching and students; the extent and
skill of the candidate’s participation in the general guidance and advising
of students . . .. 


 
In addition, the clinical teacher should be successful in applying
knowledge of basic health science and clinical procedures to the
diagnosis, treatment, and care of a patient in a manner that will not only
assure the best educational opportunity for the student, but also provide
high quality care for the patient. 


 
For appointment to a title in this series, the appointee should have a
record of active participation and excellence in teaching, whether for
health professional students, graduate students, residents, postdoctoral
fellows, or continuing education students. 


 
For promotion to or appointment at the Professor rank, the appointee
should be recognized as an outstanding clinical teacher.  Most candidates
will have designed educational programs at a local level, and some will
have designed such programs at a national level. 


 
(2) Professional Competence and Activity —  There must be appropriate


recognition and evaluation of professional activity.  Exemplary
professional practice, organization of training programs for health
professionals, and supervision of health care facilities and operations
comprise a substantial proportion of the academic effort of many health
sciences faculty.  In decisions on academic advancement, these are
essential contributions to the mission of the University and deserve
critical consideration and weighting comparable to those of teaching and
creative activity.


 
 (a) Standards for Appointment or Promotion
 


For entry level positions, the individual should have three or more
years of training and/or experience post M.D., Ph.D. or equivalent
terminal professional degree.  In addition, an appointee should show
evidence of a high level of competence in a clinical specialty. 


 
For promotion to or appointment at the Associate Professor rank, an
appointee should be recognized at least in the local metropolitan
health care community as an authority within a clinical specialty.  A
physician normally will have a regional reputation as a referral
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physician; another health professional normally will have a regional
reputation as evidenced in such work as that of a consultant. 


 
For promotion to or appointment at the Professor rank, the appointee
will have a national reputation for superior accomplishments within
a clinical specialty and may have a leadership role in a department 
or hospital.  Appointees may receive patients on referral from
considerable distances, serve as consultants on a nationwide basis,
serve on specialty boards, or be members or officers of clinical
and/or professional societies. 


 
(b) Evaluation of Clinical Achievement


Evaluation of clinical achievement is both difficult and sensitive.  In
many cases, evidence will be testimonial in nature and, therefore, its
validity should be subject to critical scrutiny.  The specificity and
analytic nature of such evidence should be examined; the expertise
and sincerity of the informant should be weighed.


Overly enthusiastic endorsements and cliche-ridden praise should be
disregarded.


Comparison of the individual with peers at the University of
California and elsewhere should form part of the evidence provided. 
Letters from outside authorities, when based on adequate knowledge
of the individual and written to conform to the requirements cited
above, are valuable contributions.  Evaluation or review by peers
within the institution is necessary.  The chair should also seek
evaluations from advanced clinical students and former students in
academic positions or clinical practice. 


 
If adequate information is not included in the materials sent forward
by the chair, it is the review committee’s responsibility to request
such information through the Chancellor. 


 
(3) Creative work — Many faculty in the health sciences devote a great


proportion of their time to the inseparable activities of teaching and
clinical service and, therefore, have less time for formal creative work
than most other scholars in the University.  Some clinical faculty devote
this limited time to academic research activities; others utilize their
clinical experience as the basis of their creative work. 
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 An appointee is expected to participate in investigation in basic, applied,
or clinical sciences.  In order to be appointed or promoted to the
Associate or full Professor rank, an appointee shall have made a
significant contribution to knowledge and/or practice in the field.  The
appointee’s creative work shall have been disseminated, for example, in a
body of publications, in teaching materials used in other institutions, or 
in improvements or innovations in professional practice which have been
adopted elsewhere. 


 
Evidence of achievement in this area may include clinical case reports. 
Clinical observations are an important contribution to the advancement of
knowledge in the health sciences and should be judged by their accuracy,
scholarship, and utility.  Improvements in the practice of health care
result from the development and evaluation of techniques and procedures
by clinical investigators.  In addition, creative achievement may be 
demonstrated by the development of innovative programs in health care
itself or in transmitting knowledge associated with new fields or other
professions. 


 
Textbooks and similar publications, or contributions by candidates to the
professional literature and the advancement of professional 
practice or of professional education, should be judged as creative work
when they represent new ideas or incorporate scholarly research.  The
development of new or better ways of teaching the basic knowledge and
skills required by students in the health sciences may be considered
evidence of creative work. 


 
The quantitative productivity level achieved by a faculty member should
be assessed realistically, with knowledge of the time and institutional
resources allotted to the individual for creative work. 


 
(4) University and Public Service —  The review committee should


evaluate both the amount and the quality of service by the candidate to
the department, the school, the campus, the University, and the public,
paying particular attention to that  service which is directly related to the
candidate’s professional expertise and achievement.  The department
chair should provide both a list of service activities and an analysis of the
quality of this service. 
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210-3 Instructions to Review Committees Which Advise on Actions Concerning the
Lecturer with Security of Employment Series


a. The policies and procedures set forth above in APM - 210-1-a, -b, -c, and -e,
shall govern the committee in the confidential conduct of its review and in the
preparation of its report.  The committee should refer to APM - 285 both for
policies and procedures on appointments in the Lecturer with Security of
Employment series.


b. The review committee shall judge the candidate with respect to the proposed
rank and duties considering the record of the candidate’s performance in
(1) teaching, (2) professional achievement and activity, and (3) University and
public service.


c. The criteria set forth below are intended to serve as guides for minimum
standards by which to judge the candidate, not to set boundaries to exclude
other elements of performance that may be considered, as agreed upon by the
candidate and the department.


(1) Teaching


Clearly demonstrated evidence of excellent teaching is an essential
criterion for appointment, advancement, or promotion.  Under no
circumstances will security of employment be conferred unless there is
clear documentation of outstanding teaching.


In judging the effectiveness of a candidate’s teaching, the committee
should consider such points as the following:  the candidate’s command
of the subject; continuous growth in the subject field; ability to organize
material and to present it with force and logic; capacity to awaken in
students an awareness of the relationship of the subject to other fields of
knowledge; fostering of student independence and capability to reason;
ability to arouse curiosity in students and to encourage high standards;
personal attributes as they affect teaching and students; extent and skill 
of the candidate’s participation in the general guidance, mentoring, and
advising of students; and effectiveness in creating an academic
environment that is open and encouraging to all students.  The committee
should pay due attention to the variety of demands placed on Lecturers 
by the types of teaching called for in various disciplines and at various
levels, and should judge the total performance of the candidate with
proper reference to assigned teaching responsibilities.  The committee
should clearly indicate the sources of evidence on which its appraisal of
teaching competence has been based.  In those exceptional cases of an
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initial appointment where no such evidence is available, the candidate’s
potential as a teacher may be indicated in closely analogous activities.  In
preparing its recommendation, the review committee should keep in mind
that the report may be an important means of informing the candidate of
the evaluation of his or her teaching and of the basis for that evaluation.


It is the responsibility of the department chair to submit meaningful
statements, accompanied by evidence, of the candidate’s teaching
effectiveness.  Among significant types of evidence of teaching
effectiveness are the following: (a) opinions of other faculty members
knowledgeable in the candidate’s field, particularly if based on class
visitations, on attendance at public lectures or lectures before 
professional societies given by the candidate, or on the performance of 
students in courses taught by the candidate that are prerequisite to those 
of the informant; (b) opinions of students; (c) opinions of graduates; and 
(d) development of new and effective techniques of instruction.


All cases for advancement and promotion normally will include: 
(a) evaluations and comments solicited from students for most, if not all,
courses taught since the candidate’s last review; (b) a quarter-by-quarter
or semester-by-semester enumeration of the number and types of courses
and tutorials taught since the candidate’s last review which includes 
(i) the level of courses and tutorials taught, (ii) the enrollments of courses
and tutorials taught, and (iii) for each course, the percentage of student
course evaluations in relation to the total number of students in the
course; (c) brief explanations for abnormal course loads; 
(d) identification of any new courses taught or of old courses which the
candidate has substantially reorganized in approach or content; (e) notice
of any awards or other acknowledgments of distinguished teaching; 
(f) when the faculty member under review wishes, a self-evaluation of his
or her teaching; and (g) commentary by other faculty on teaching
effectiveness.  When any of the information specified in this paragraph is
not provided, the department chair will include an explanation for that
omission in the candidate’s dossier.  If such information is not included
with the letter of recommendation and its absence is not adequately
accounted for, it is the review committee chair’s responsibility to request
it through the Chancellor.


(2) Professional Achievement and Activity


A demonstrated distinction in the special competencies appropriate to
teaching the particular subject is one of the criteria for appointment or
promotion.  The candidate’s professional activities should be scrutinized
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for evidence of achievement and leadership.  Intellectual leadership must
be documented by materials demonstrating that the candidate has, 
through publication (either in traditional forms or in electronic format), 
creative accomplishments, or other professional activity, made 
outstanding and recognized contributions to the development of his or her 
special field and/or of pedagogy.


(3) University and Public Service


The review committee should evaluate both the quantity and the quality
of service by the candidate to the department, the campus, the University,
and the public, paying particular attention to that service which is directly
related to the candidate’s professional expertise and achievement. 
Evidence of suitability for promotion may be demonstrated in services to
the community, state, and nation, both in the candidate’s special
capacities as a teacher and in areas beyond those special capacities when
the work done is at a sufficiently high level and of sufficiently high
quality.  Faculty service activities related to the improvement of
elementary and secondary education represent one example of this kind 
of service.  Similarly, contributions to student welfare through service on
student-faculty committees and as advisers to student organizations
should be recognized as evidence.  The department chair should provide
both a list of service activities and an analysis of the quality of this
service.


The Standing Orders of The Regents provide: “No political test shall ever
be considered in the appointment and promotion of any faculty member
or employee.”  This provision is pertinent to every stage in the process of
considering appointments and promotions.
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210-4 Instructions to Review Committees Which Advise on the Appointment, Merit
Increase, Promotion, Career Status Actions for Members of Librarian Series


a. The committees here referred to, either standing or ad hoc or both, are
designated as review committees in what follows.  Authorization for their
appointment is described in APM - 360-6-b and -c.  


 
b. The quality of the librarian series at the University of California is maintained


primarily through objective and thorough review by peers and administrators
of each candidate for appointment, merit increase, promotion, and career 
status action.  Responsibility for this review falls, in part, upon the review
committee(s).  For purposes of appointments, it is the duty of these 
committees to assess the present qualifications of the candidates and their 
potential as productive members of the library staffs.  For purposes of merit 
increases, promotions, and career status actions, it is the duty of these 
committees to assess an individual’s performance during a given review
period to determine if a merit, promotion, or career status action should be
recommended.  Review committees should refer to APM - 360 for information
concerning appointment, merit increase, promotion, and career status actions. 


 
In conducting its review and arriving at its judgment concerning a candidate,
each review committee shall be guided by the criteria as mentioned in 
APM - 360-10 and described in APM - 210-4-e.    


 
c. Maintenance of the Committees’ Effectiveness


 
(1) The deliberations and recommendations of the review committees are to


be strictly confidential.  The membership and report of each ad hoc
review committee are confidential.  The chair of each committee shall
remind members of the confidential nature of the assignment.  This
requirement must be kept in mind when arrangements are made through
the Chancellor or designee for written or oral communications.  When
recommendations with supporting documents have been forwarded to the
Chancellor or designee, all copies or preliminary drafts shall be
destroyed.  Under the provisions of APM - 360-80-l, the candidate is
entitled to receive from the Chancellor or designee a redacted copy of the
confidential documents in the academic review record (without 
disclosure of the identities of members of the ad hoc review committee
and without separate identification of the evaluation and recommendation 
made by the ad hoc review committee). 


 
(2) The entire system of review by such committees depends for its


effectiveness upon each committee’s prompt attention to its assignment
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and its conduct of the review with all possible dispatch, consistent with
judicious and thorough consideration of the case. 


 
(3) The chair of the review committee has the responsibility for making sure


that each member of the committee has read and understands these
instructions. 


d. Procedures
 


(1) General — Recommendations for appointments, merit increases,
promotions, and career status actions normally originate with the
department or unit head, herein called the review initiator.  
(See APM - 360-80-e.)  The letter of recommendation shall provide a 
comprehensive assessment of the candidate’s qualifications, together 
with detailed evidence to support the evaluation, including an up-to-date 
biography and bibliography.  The letter should also present a report of 
consultation with appropriate members of the professional library staff 
and others in a position to evaluate performance and should include any 
dissenting opinions. 


 
In the case of an appointment, opinions from colleagues in other
institutions where the candidate has served and from other qualified 
persons having firsthand knowledge of the candidate’s attainments are to
be included, if feasible. 


In the review of a proposed merit increase, promotion or career status
action (the general procedure for all shall normally be the same, subject 
to any special campus procedures), extramural evidence, when it can be
obtained, is highly desirable although not required. 


 
(2) Assessment of Evidence — The review committee shall assess the


adequacy of the evidence submitted.  If, in the committee’s judgment, the
evidence is incomplete or inadequate to enable it to reach a clear
recommendation, the committee shall solicit additional information
through the Chancellor or designee and request amplification or new
material.  In every case, all obtainable evidence shall be carefully
considered. 


 
If, according to such evidence, the candidate fails to meet the criteria set
forth in APM - 210-4-e, the committee should recommend against the
proposed action.  
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 If, on the other hand, there is evidence of unusual achievement and
exceptional promise of continued growth, the committee should not
hesitate to endorse or propose a recommendation for higher rank or
higher step within rank which would constitute an accelerated
advancement of an appointee. 


 
e. Criteria


 
(1) Appointments — A candidate for appointment to this series shall


normally be required to have a professional degree from a library school
with a program accredited by the American Library Association. 
However, a person with other appropriate degree(s) or equivalent
experience in one or more fields relevant to library services may also be
appointed to this series. 


Selection of an individual to be appointed to the rank of Assistant
Librarian is based upon the requirements of the position with due
attention to the candidate’s demonstrated competence, knowledge and
experience.  A person appointed as Assistant Librarian without previous
professional library experience should normally be appointed at Step I.  
A person who has had previous experience relevant to the position may 
be appointed to one of the higher salary levels in this rank, depending on 
the candidate’s aptitude, the extent of prior experience, and/or the
requirements of the position. 


 
A candidate with extensive previous relevant experience and superior
qualifications who is being considered for a highly demanding and
responsible position should be appointed to one of the two higher ranks 
in the series.  The criteria for the appointment to either of these levels 
will be the same as those for promotion as outlined below. 


 
(2) Merit Increases and Promotions — At the time of original appointment


to a title in this series, each appointee shall be informed that continuation
or advancement is justified only by demonstrated skills and achievement
which will be determined after objective and thorough review.  If, on the
basis of a review, the individual does not meet the criteria for
continuation or advancement, there is no obligation on the part of the
University to continue or to promote.  On the other hand, accelerated
promotion is possible if achievement has been exceptional.  An appointee
will be eligible for promotion only if there are demonstrated superior
professional skills and achievement.  For some, promotion may involve a
position change; for others, promotion may not necessarily involve
position change but will depend upon increased responsibility as well as
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growing competence and contribution in the same position.  The
assumption of administrative responsibilities is not a necessary condition
for promotion. 


 
A candidate for merit increase or promotion in this series shall be judged
on the basis of professional competence and quality of service rendered
within the library and, to the extent they are relevant, one or more of the
following:  professional activity outside the library; University and public
service; and research and other creative activity.  (See APM - 360-10.) 


(3) The criteria as set forth in detail below are intended to serve as general
guidelines and do not preclude consideration of other unique service to
the University.  In considering individual candidates, reasonable
flexibility is to be exercised in weighing the comparative relevance of
these criteria.


 
(a) Professional Competence and Quality of Service Within the


Library — Although contribution in each of the following areas will
vary considerably from person to person depending on each person’s
primary functions as a librarian, performance and potential shall be
reviewed and evaluated in any or all of the five major areas of
librarianship:  selection and development of resources; bibliographic
control of collections and their organization for use; reference and
advisory service; development and application of specialized
information systems; and library administration and management. 
Additionally, librarians should be judged on consistency of
performance, grasp of library methods, command of their subjects,
continued growth in their fields, judgment, leadership, originality,
ability to work effectively with others, and ability to relate their
functions to the more general goals of the library and the University.


 
 Evidence of effective service may include the opinions of


professional colleagues, particularly those who work closely or
continuously with the appointee; the opinions of faculty members,
students, or other members of the University community as to the
quality of a collection developed, for example, or the technical or
public service provided by the candidate; the opinions of librarians
outside the University who function in the same specialty as the
candidate; the effectiveness of the techniques applied or procedures
developed by the candidate; and relevant additional educational
achievement, including programs of advanced study or courses taken
toward improvement of language or subject knowledge.
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 (b) Professional Activity Outside the Library — A candidate’s
professional commitment and contribution to the library profession
should be evaluated by taking account of such activities as the
following:  membership and activity in professional and scholarly
organizations; participation in library and other professional
meetings and conferences; consulting or similar service; outstanding
achievement or promise as evidenced by awards, fellowships, 
grants; teaching and lecturing; and editorial activity.


(c) University and Public Service — Recognition should be given to
those who participate effectively and imaginatively in library-wide
and University service (including serving on campus or
University-wide administrative or academic committees), and in
professional librarian services to the community, state, and nation. 


(d) Research and Other Creative Activity — Research by practicing
librarians has a growing importance as library, bibliographic, and
information management activities become more demanding and
complex.  It is therefore appropriate to take it into account in
measuring a librarian’s professional development.  The evaluation of
such research or other creative activity should be qualitative and not
merely quantitative and should be made in comparison with the
activity and quality appropriate to the candidate’s specialty.  Note
should be taken of continued and effective endeavor.  Reports,
handbooks, manuals, and similar documents may be considered
under this heading only if they present new ideas or incorporate
research; otherwise, they should be regarded solely as evidence of
professional service. 


f. The Report 
 


(1) The report of the review committee(s) forms the basis for further
administrative review and action by the Chancellor or designee. 
Consequently, the report should include an assessment of all significant
evidence, favorable and unfavorable.  It should be specific and analytical,
should include the review committee’s evaluation of the candidate with
respect to the qualifications specified, and should be adequately
documented by reference to the supporting material. 


 
(2) The review committee has the responsibility of making an unequivocal


recommendation.  No member should subscribe to the report if it does not
represent that member’s judgment.  If the committee cannot come to a
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unanimous decision, the division of the committee and the reasons
therefore should be communicated either in the body of the report or in
separate concurring or dissenting statements by individual members,
submitted with the main report and with the cognizance of the other
committee members. 
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210-5 Instructions to Review Committees Which Advise on Actions Concerning
Appointees in the Supervisor of Physical Education Series


The following instructions apply to review committees for actions concerning
appointees in the Supervisor of Physical Education series (see APM - 300). 


 
The Supervisor of Physical Education series has been designated for those 
members of a Department of Physical Education or Physical Activities who teach, 
promote and/or supervise physical activities, intercollegiate athletics, or intramural 
sports programs; teach courses and establish curricula in physical education; 
coordinate or administer campus intercollegiate athletics or recreation programs. 


 
The titles Assistant Supervisor, Associate Supervisor, and Supervisor of Physical
Education have been granted limited equivalency with the corresponding titles in
the Professor series.  The equivalency extends to leave of absence privileges
(including sabbatical leave) and tenure at the two higher ranks.  The supervisor
series is not used for those members of a Department of Physical Education or
Physical Activities of whom research is required and thus properly belong in the
Professor series. 


a. Purpose and Responsibility of the Review Committees
 


While the review criteria differ in the supervisor series from the requirements
of the Professor series, the quality of the faculty in both series is maintained
through objective and thorough appraisal of each candidate for appointment
and promotion.  Significant responsibility for this appraisal falls to the review
committees nominated by the Committee on Academic Personnel (or other
appropriate committee) and appointed by the Chancellor.  It is the duty of the
review committee to ascertain the present fitness of each candidate and the
likelihood of a continuing productive career.  Implicit in the committee’s
responsibility for maintenance of a quality faculty is just recognition and
encouragement of achievement on the part of the candidate.


b. Maintenance of the Committee’s Effectiveness


The chair of the review committee has the responsibility of assuring that these
instructions have been read and understood by the members, that strict
confidentiality is maintained by the committee, and that committee actions are
carried out with as much dispatch as is consistent with thoughtful
consideration.  These requirements are presented in greater detail in 
Section 210-1-b.
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c. Procedure


(1) General — Recommendations for appointment and promotion normally
originate with the department chair who should include in the letter of
recommendation a comprehensive assessment of the candidate’s
qualifications and detailed related evidence, and a report of the
appropriate consultation with departmental colleagues, recording the vote
and the nature of any dissenting opinions.  In addition, the department
chair is expected to assemble and submit with the recommendation
teaching evaluations, updated biographical information, evidence of the
candidate’s effectiveness, leadership, and professional growth in all
assigned areas of responsibility, and any other items pertinent to the
review.


(2) Appointments — The documentation provided with the department
chair’s recommendation should include opinions from colleagues in other
institutions where the candidate has served, and from other qualified
persons having direct knowledge of the candidate’s attainments. 
Extramural opinions are imperative in the case of proposed tenured
appointments.


(3) Promotions — Promotions are based on merit, and should be
recommended only when achievement and the promise of future
contributions warrant such action.  Both the department and the review
committee should consider the candidate’s teaching, leadership,
professional development and standing in relation to others who might be
considered alternative candidates for the position.  The department chair
should supplement the opinions of departmental colleagues with letters
from qualified extramural informants.


(4) Assessment of Evidence — The review committee shall assess the
adequacy of the evidence submitted and if deemed inadequate to reach a
clear recommendation, the committee chair shall request, through the
Chancellor, additional evidence or amplification.  All obtainable 
evidence shall be carefully considered.


If, according to all obtainable evidence, the candidate fails to meet the
criteria set forth in Section 210-5-d below, the committee should
recommend against appointment or promotion.  If, on the other hand,
there is evidence of unusual achievement and exceptional promise of
continued growth, the committee should not hesitate to endorse a
recommendation for accelerated advancement.
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d. Criteria for Appointment and Promotion


The review committee shall judge the candidate for the proposed rank and
duties, considering the record of performance in (a) teaching,
(b) professional achievement and leadership in one or more of the following: 
physical activities, campus intramural or recreation programs, extramural
sports, or intercollegiate sports programs; and (c) University and public
service.  In evaluating the candidate’s qualifications within these areas, the
review committee shall exercise reasonable flexibility, balancing heavier
commitments and responsibilities in one area against lighter responsibilities in
another.  Although published research is not required of those in the supervisor
of physical education series, such research or other creative activity should be
given appropriate recognition as adding to the knowledge in the field. 
However, neither the flexibility noted above nor the absence of a research
requirement should entail a relaxation of the University’s high standards for
appointment and promotion.  Superior attainment and the promise of future
growth, as evidenced in teaching, program leadership, professional
development, and University and public service, are indispensable
qualifications for appointment and promotions to tenure positions.


The criteria outlined below are intended to guide reviewing agencies in
judging the candidate, not to set boundaries to the elements of performance
that may be considered.


(1) Teaching — Effective teaching is an essential criterion to appointment 
or advancement.  Under no circumstances will a tenure commitment be
made unless there is a clear evidence of ability and diligence in the
teaching role.  In assessing performance in this area, the committee
should consider the candidate’s command of the subject; continued
growth; mastering of new topics to improve effective service to the
University; ability to organize and present course materials; grasp of
general objectives; ability to awaken in students an awareness of the
importance of subject matter to the growth of the individual; extent and
quality of participation; achievements of students in their field.


It is the responsibility of the department chair to provide meaningful
statements, accompanied by evidence, including student evaluations,
regarding the candidate’s effectiveness in teaching.


If the information provided is deemed inadequate, it is the responsibility
of the chair of the committee to request additional material, through the
Chancellor.
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(2) Professional Achievement and Activity — Although published research
is not required of those in the supervisor series, any pertinent activity or
creative work in this area shall be given due consideration as evidence of
professional achievement or leadership.


In reviewing the candidate’s suitability for appointment or promotion, the
committee should evaluate the evidence for professional achievement as
shown by educational attainment, record of accomplishment, and promise
of future growth.  No recommendation for tenure should be made unless
this evidence clearly demonstrates that the candidate has superior
leadership qualities in one or more of the areas of supervising, coaching,
or administering programs in physical education, physical activities,
recreation or sports.  For appointment or promotion to the rank of
Supervisor, significant and extramurally recognized distinction is
required.  It is the responsibility of the department chair to provide
evidence that bears on the questions of leadership and of professional
achievement and activity.  This may include evidence related to
educational accomplishment; the institution of effective and innovative
programs; competitive sports records; activity in professional
organizations; supervision of personnel; administration of activities,
sports, or recreation programs; and other appropriate information.


(3) University and Public Service — The committee should evaluate both
the amount and the quality of service by the candidate to the department,
the campus, the University, and the public, paying particular attention to
that service which is directly related to the candidate’s professional
expertise and achievement.  The department chair should provide both a
listing of service aspects and an analysis of the quality of this service.


(4) The Standing Orders of The Regents provide:  “No political test shall
ever be considered in the appointment and promotion of any faculty
member or employee.”  This provision is pertinent to every stage in the
process of considering appointments and promotions of faculty members.


e. The Report 
 


(1) The report of the review committee forms the basis for further review by
the Committee on Academic Personnel (or equivalent) and for action by
the Chancellor and by the President.  Consequently, it should include an
appraisal of all significant evidence, favorable or unfavorable.  It should
be specific and analytical and should include the review committee’s
evaluation of the candidate with respect to each of the qualifications
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specified above.  It should be adequately documented by reference to the
supporting material. 


 
(2) The review committee has the responsibility of making an unequivocal


recommendation.  No member should subscribe to the report if it does not
represent that member’s judgment.  If the committee cannot come to a
unanimous decision, the division of the committee and the reason 
therefore should be communicated either in the body of the report or in
separate concurring or dissenting statements by individual members,
submitted with the main report and with the cognizance of the other
committee members.


210-6 Instructions to Review Committees Which Advise on Actions Concerning the
Health Sciences Clinical Professor Series


a. The policies and procedures set forth in APM - 210-1-a, -b, -c, and -e shall
govern the committee in the confidential conduct of its review and in the
preparation of its report.  The instructions below apply to review committees for
actions concerning appointees in the Health Sciences Clinical Professor series. 
The committee should refer to APM - 278 for policies on the Health Sciences
Clinical Professor series. 


b. The review committee shall evaluate the candidate with respect to proposed rank
and duties, considering the record of the candidate’s performance in 
(1) professional competence and activity, (2) teaching, (3) University and public
service, and (4) research and creative work.  Activities in items (3) and (4) are
desirable and encouraged to the extent required by campus guidelines.  See 
APM - 278-10-c and -d.


For appointments, the chair shall provide a description of the proposed 
allocation of the candidate’s time in the areas of activity.  For advancement, the 
chair shall document the faculty member’s allocation of effort among the areas 
of activity.  The chair should also indicate the appropriateness of this allocation 
to the position that the individual holds in the department, school, or clinical 
teaching faculty.


Appointees in the Health Sciences Clinical Professor series shall be evaluated in
relation to the nature and the allocation of time of their University assignments. 
Faculty with part-time appointments are expected to show the same quality of
performance as full-time appointees, but the amount of activity may be less.
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The criteria set forth below are intended to serve as guidelines for the review
committee in judging the candidate, not as boundaries for the elements of
performance that may be considered.


(1) Professional Competence and Activity


The evaluation of professional competence and activity generally focuses
on the quality of patient care.


A demonstrated distinction in the special competencies appropriate to the
field and its characteristic activities should be recognized as a criterion for
appointment or promotion.  The candidate’s professional activities should
be reviewed for evidence of achievement, leadership, or demonstrated
progress in the development or utilization of new approaches and
techniques for the solution of professional problems.


a. Professional Practice


For an initial appointment to the rank of Health Sciences Assistant
Clinical Professor, the committee should ascertain the present
capabilities of the candidate and the likelihood that the candidate will
be a competent teacher and develop an excellent professional practice.


 
In addition to proven competence in teaching, a candidate for
appointment or promotion to the rank of Health Sciences Associate
Clinical Professor or Health Sciences Clinical Professor in this series
should show evidence of excellence in professional practice.  Such
evidence may include, but is not limited to, evaluations that
demonstrate:


• provision of high-quality patient care;
• a high level of competence in a clinical specialty;
• expanded breadth of clinical responsibilities;
• significant participation in the activities of clinical and/or


professional groups;
• effective development, expansion, or administration of a clinical


service; or 
• recognition or certification by a professional group.


The review committee should judge the significance and quantity of
clinical achievement and contribution to the profession.  In many
cases, evidence of clinical achievement will be testimonial in nature.
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(b) Professional Activity


An individual’s role in the organization of training programs for
health professionals and the supervision of health care facilities and
operations may provide evidence of exemplary professional activity. 
In decisions bearing on academic advancement, these activities 
should be recognized as important contributions to the mission of the
University. 


(2) Teaching


Teaching is a required duty of clinical faculty.  Before making an initial
appointment to this series, the review committee should evaluate the
candidate’s potential to be an effective teacher.  Evidence of excellence in
clinical teaching is essential for advancement in this series.  Teaching may
involve registered University of California students, housestaff, fellows,
and postdoctoral scholars.  Normally teaching in the clinical setting
comprises intensive tutorial instruction, carried on amid the demands of
patient care and usually characterized by multiple demands on the teacher
to cope with unpredictably varied problems, patient needs, and the
necessity of preparing the students to exercise judgment and/or take  
action.  Nevertheless, the criteria suggested for evaluating teaching in the 
regular Professor series are applicable:


In judging the effectiveness of a candidate’s teaching, 
the committee should consider such points as the 
following:  the candidate’s command of the subject; 
continuous growth in the subject field; ability to organize 
material and to present it with force and logic; . . . fostering 
of student independence and capability to reason; spirit and
enthusiasm which vitalize the candidate’s learning and 
teaching; ability to arouse curiosity in beginning students, 
to encourage high standards, and to stimulate advanced 
students to creative work; personal attributes as they 
affect teaching and students; extent and skill of the 
candidate’s participation in the general guidance, 
mentoring, and advising of students; effectiveness in 
creating an academic environment that is open and 
encouraging to all students.  (APM - 210-1-d(1))
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In addition, the clinical teacher should be successful in applying
knowledge of basic health science and clinical procedures to the diagnosis,
treatment, and care of a patient that will not only assure the best
educational opportunity for the student, but will also provide the highest
quality care for the patient.


Dossiers for advancement and promotion normally will include 
evaluations and comments solicited from students.


(3) University and Public Service


The review committee should evaluate both the amount and the quality of
service by the candidate to the department, the school, the campus, the
University, and the public to the extent required by campus guidelines. 
Campus guidelines may include separate requirements or expectations for
various schools or departments.


      (4) Research and Creative Work


The review committee should evaluate research and creative work, to the
extent required by campus guidelines.  Campus guidelines may include
separate requirements or expectations for different schools or departments.


Comparison of the individual with peers at the University of California and
elsewhere should form part of the evidence provided.  As a general rule, for
appointment and promotion at the level of Health Sciences Associate Clinical
Professor, faculty may demonstrate local or regional recognition for their clinical 
and teaching activities.  For advancement to the Health Sciences Clinical Professor 
rank, faculty may demonstrate a regional or national reputation and should 
demonstrate highly distinguished clinical expertise, highly meritorious service, and 
excellence in teaching. 


Extramural referee letters may be requested for new appointments and promotions if
required by campus procedures.  For reviews at Health Sciences Clinical Professor,
Step VI, and for above-scale salaries, the chair should request letters from authorities
and should also seek evaluations from advanced clinical students and former 
students now in academic positions or clinical practice.  If adequate information is 
not included in the materials sent forward by the chair, it is the review committee’s
responsibility to request such information through the Chancellor.  







APPOINTMENT AND PROMOTION APM - 210
Review and Appraisal Committees


Rev. 10/26/70 Page 32


210-24 Authority


The responsibility to nominate and the authority to appoint review committees shall
be in accordance with the stipulations set forth in the Manual Sections concerning 
the respective title series.
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Title-V funding for Writing Program lecturer participation in Program Learning Outcome process


Name WP PreparatioTotal HourCost


Full-Time Faculty
Beasley 2 1 3 $84
Bliss 0 0 0 $0
Ellis 2 1 3 $84
Geery 2 2 4 $112
George 0 0 0 $0
Gibbons 9 4 13 $364
Hundley 3 2 5 $140
Linam 0 0 0 $0
Merenda 0 0 0 $0
Merrill 0 0 0 $0
Miller 7 4 11 $308
Mirzazadeh 1 1 2 $56
Murti-Hali 6 2 8 $224
Olson 0 0 0 $0
Qualls 2 2 4 $112
Ramirez 3 2 5 $140
Resnick 0 0 0 $0
Sena 4 2 6 $168
Silbaugh 3 2 5 $140
Soltis 1 1 2 $56
Stanley 5 2 7 $196
Trook 4 2 6 $168
Valdez 0 0 0 $0
Van Bebber 13 6 19 $532
Varnot 5 2 7 $196
Walker 2 1 3 $84
Webb 2 1 3 $84
Winder 8 3 11 $308
Total Hours: 84 43 127
Total Cost: $2,352 $1,204 $3,556


Part-Time Faculty
Adam-Medefind 0 0 0 $0
Campos-Rosenthal 0 0 0 $0
Gingold 0 0 0 $0
Kahlert 0 0 0 $0
Mumford 4 2 6 $168
Oda 0 0 0 $0







Signorini 1 1 2 $56
Tilley 1 1 2 $56
Torres 0 0 0 $0
Walsh 0 0 0 $0
Winek 0 0 0 $0
Total Hours: 6 4 10
Total Cost: $168 $112 $280








http://www.universityofcalifornia.edu/senate/manual/blpart1.html

http://www.universityofcalifornia.edu/senate/manual/blpart1.html
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University of California, Merced 
Information Technology 


Annual Report on Service Delivery 
(FY 2007-2008) 


 
 


• IT 2.0 
o IT 2.0 Listening Tour 


 Extensive individual & group meetings (40+) to elicit customer feedback 
 Generated report & identified highest priority concerns (related projects 


included under appropriate sections below): 
• Email issues 
• Telephone provisioning 
• Cell phone billing 
• Help desk/problem resolution process 


o IT Retreat to establish strategic principles & vision 
o Creation of IT 2.0 web site 
o In-depth presentation of what IT does & how it is organized for  Senior Leadership and 


Deans & Directors 
o Definition of general IT Advisory Committee (to convene in Fall 2008) 
o Data Governance: identified Resource Proprietors and Custodians; process to follow 
o Inauguration of  “IT Sweeps”, proactive visits of desktop technicians and others in a 


rotating basis around campus 
o Help Desk & problem resolution  


 Restructuring of process/communications to better meet user needs 
 Realignment of responsibilities of technicians and managers that work on 


trouble tickets passed on by the Help Desk 
 Creation of web application allowing users to track tickets (ITWOW) 
 Streamlined/automated process for requesting software via the Portal 


o Communications 
 Inaugurated IT article in every issue of Panorama with news & tips 
 Inaugurated IT Tip of the Week (via Happenings) 
 Began using Happenings to communicate IT service information more 


frequently than practical with email to the entire campus 
• Plan and Bring Up Campus Site and Buildings 


o Designed/Planned/Brought Online 
 Academic Trailers 
 Promenade Suites C-F 
 Dining Expansion 


o Brought online: 
 Mariposa Hall  (Network, wireless, CATV) 
 Dining Expansion 


o Designed/Planned 
 Physical Planning Trailer (Pump House) 
 LSSF 


o Preliminary Design 
 Housing 3 
 Stem Cell Facility 
 Additional off-campus administrative sites 


o Continuing Design 
 SSMA 


o Library 
 Finished original AV program in Library 
 Installed AV in 5 administration conference rooms 
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 CATV infrastructure installed 
 Converted KL202 & 208 into instructional computer labs (AV, data,  power) 
 Brought up IT/AV for KL201 training room 
 Completed video conferencing build-out in KL232 


o COB 
 CATV infrastructure built out 
 Rebuilt instructional computer lab with integrated tables 
 IT for new office clusters on 3rd floor 


• Build IT Infrastructure & Core Services 
o Network and network services 


 Implemented  major re-architecture of campus network to provide support for 
new applications and advanced network security facilities 


 Installed new DHCP appliances to improve reliability in assigning IP addresses 
 Installed new redundant LDAP server architecture for improved performance 


and reliability 
o Email 


 Converted to centralized SPAM filtering 
 Increased quotas to 1 GB 
 Initiated campus users’ evaluation of potential new webmail clients 


o Access & Identity Management: 
 Emergency Contact Phone and Email fields added for all users 
 Departmental contact information added to IDM for use in 


directory.ucmerced.edu 
 Identity Management Architecture & Provisioning 


• Integrated the Operational Data Store (data provisioning) 
• Integrated COEUS (account provisioning) 
• Deployed Gym membership affiliate accounts  (managed by Rec staff; 


provisioned to CatCard) 
• Added Alumni affiliation type 
• Added Affiliates to CatCard feed 
• Modified CatCard feed to distinguish graduate and undergraduate 


students from each other 
 Upgraded to IDM 7 
 Assisted both UC Davis and UC Berkeley in assessing Sun’s IDM technologies 


o Printing 
 Implemented print charging for public printers to CatCard for individuals and 


departmental printing 
 Partnered with ASUCM to provide $1.75/student/semester of free 


printing/copying 
 Added 3 additional locations 


o Security 
 Developed  IT security web site 
 Reviewed security campus-wide for system-wide IS3 compliance report 
 Audited and documented security on all Windows servers 


o Server deployments: 
 10 new Windows servers (for both IT & other departments; 87 total) 
 5 new UNIX servers (91 total)  
 2 new appliances (10 total) 


o Deployed new management facilities: 
 System Center Operations manager  to monitor Windows servers 
 SolarWinds Orion for network management 
 HP LightsOut for remote management of  HP servers 


o Central storage 
 Procured and deployed 7.5 TB of  dedicated storage for the Writing Project 
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 Procured and deployed 20 TB (expandable to 225TB) next generation SAN 
technology Storage Array to support immediate departmental needs.   


 Began preliminary work on developing an enterprise storage model to support 
campus needs for the next 3-5 years.    


o Telecommunications 
 Worked with AT&T to complete the “right-sizing” of cell phone plans 


(following the transition from the shared minute pool) and  to obtain refunds 
 Brought cell phone bill processing up to current (always 2 month delay due to 


vendor processing) 
 Began using vendors & additional administrative staff to better process 


telephone provisioning & changes 
o Digital signage 


 Additional locations: 
• Student First lobby 
• Rec/Wellness Center 


 Upgraded to software version including functionality requested by UC Merced, 
allowing us to decentralize control & programming 


• General User Support 
o Completed 9932 work orders (9213 in FY06-07, 8% increase) 
o 27.5% handled immediately by Help Desk; another 22.5% within 3 days (excluding 


weekends) 
o Groups completing work orders by percentage: 


 39% Desktop Support Service 
 30% Help Desk 
 19% IT Operations Center 
  4% Identify Management Office 
  4% Classroom and Media Support 
  2% Instructional Computer Lab Support 
  2% Web & Portal Applications 
 1% Other 


o 3971 work orders  handled  by Desktop Support Services: 
 2015 Software 
 1015 Mobile Device Hardware 
 585  Hardware 
 267 Network (including port activation) 
 58 Mobile Device Software 
 31 Other 


o Performed 594 telephone moves, adds, and changes 
o Software Licensing 


 Handled 1832 Help Desk tickets  (1093 in FY06-07, 67% increase) 
 Responded to 1628 emails related to software procurement and licensing (717 in 


FY06-07, 127% increase) 
 Managed licensing for 315 software titles (186 in FY06-07, 69% increase) 
 Of  these, 89 required price negotiation (no UC or standard academic discount 


available) 
 Managed site/volume/academic purchase agreements with 57 software providers 


(28 in FY06-07, 104% increase) 
 Handled $165K of software licensing, leveraging UCOP agreements, volume 


purchase levels, site licensing, etc., for an effective average discount of 45% 
($137K  in savings) 


 Converted 5 software titles to site-licensing, resulting in an additional estimated 
cost savings of $70K 


o DMCA (copyright violation handling) 
 Processing 


• Researched 138  cease and desist notices of which 87 were traceable 
• Handled 8 early settlement letters, none of which were traceable 
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• Developed formal DMCA notification procedures 
 Education 


• Created a web page highlighting and promoting the use of legal 
alternatives 


o Redesigned IT web site with extensive documentation updates 
• Web/Portal 


o With the support of the Portal Advisory Group, upgraded the portal to Academus 2.1 
o Launched new portal channels: 


 Cell phone procurement 
 Campus communications  
 IT-WOW – Work Order Web, online work order information 
 Software request forms & process added to technology acquisition channel 


o Web sites & applications built primarily by IT: 
 Upgraded Orientation Registration Application allowing for students to maintain 


profiles and self-manage their changes 
o Content Management 


• With a campus-wide evaluation & review team, selected a new web 
content management system, Drupal 


• Deployed Drupal with 3 pilot sites: 
o CRTE 
o Peer Mentoring 
o SSHA 


o Faculty Content Management System 
 15  sites in the faculty CMS (3 last year, 500% increase) 


o Web sites that were newly integrated and launched or significantly redesigned and 
upgraded: 


 Research.ucmerced.edu 
 Seniors.ucmerced.edu 
 Lrdp.ucmerced.edu 
 Hr.ucmerced.edu 
 Counseling.ucmerced.edu 
 Careerservices.ucmerced.edu 
 Studentsfirst.ucmerced.edu 
 History.ucmerced.edu 
 Anthropology.ucmerced.edu 
 Strategicplanning.ucmerced.edu 
 Chancellor.ucmerced.edu 
 Era.ucmerced.edu 
 Commencement.ucmerced.edu 
 Psychology.ucmerced.edu 
 Wcgrad.ucmerced.edu 
 Scsgrad.ucmerced.edu 
 Ssha.ucmerced.edu 
 Management.ucmerced.edu 
 Crte.ucmerced.edu 
 Summerbridge.ucmerced.edu 
 Summersession.ucmerced.edu 
 Disability.ucmerced.edu 
 Recycling.ucmerced.edu 
 Taps.ucmerced.edu 
 Communications.ucmerced.edu 
 Ess.ucmerced.edu 
 Admissions.ucmerced.edu 
 Academicpersonnel.ucmerced.edu 
 Smi.ucmerced.edu 
 Recycle.ucmerced.edu 
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 Alternacative-publications.ucmerced.edu 
 Family.ucmerced.edu 
 Spo.ucmerced.edu 
 Inauguration.ucmerced.edu 
 Physics-chemistry.ucmerced.edu 
 Senate.ucmerced.edu 


• Academic/Instructional and Related IT Support 
o Computer labs 


 Rebuilt instructional lab in COB with furniture that integrates the computers, 
data, and power 


 Replaced 2 instructional labs in S&E with 2 new ones in Library, incorporating 
integrated furniture 


 Upgraded Bakersfield Center computer lab 
 Installed Insight classroom management software allowing more Faculty control 


over the instructional environment 
 Managed 7 labs at 3 locations: 


• 3297 class hours  (1897 in FY06-07, 74% increase) 
• 68 courses (37 in FY06-07, 84% increase) 
• 81 software packages (45 in FY06-07, 80% increase) 


o Classrooms 
 New/Upgraded facilities 


• Built media carts in two newly assigned Kolligian Library classrooms 
• Created a mobile microphone cart with access to 8 wireless 


microphones to fulfill special event's needs 
• Researched and selected a new clicker Audience Response System to 


be used in campus classrooms and provided a vendor demonstration to 
interested Faculty 


• Assisted Student Disability Services with the support of a Real-Time 
Captioning service in 4 lecture halls 


 User Documentation and Training 
• Provided personal instructional technology orientation for every 


instructor during first week of each semester 
• Presented classroom technology overview at SSHA’s new instructor 


orientation 
• Created documentation detailing the technologies available in the 


Lakireddy Auditorium to help set and clarify expectations for events 
scheduled in the room 


• Created quick user documentation for using document cameras 
• Created documentation for operation of AV systems for the Kolligian 


Library 3rd floor conference rooms 
• Created draft documentation for operation of AV systems in new 


computer classrooms and the Chancellor’s conference room 
 Maintenance 


• Continued a nightly classroom technology maintenance schedule and 
added weekly specialized AV testing to ensure proper equipment 
functionality 


• Created a year-round maintenance schedule for AV equipment in the 
classrooms 


• Created a wireless microphone frequency map to document what was 
in use and to avoid possible frequency overlap 


 Supported numerous special instructional events (review sessions, CORE class 
events, rehearsals, Service Learning presentations…) 


o Videoconferencing (hours reported exclude planning and set-up time) 
 Supported 9 videoconference rooms at 5 locations and an additional 2 mobile 


videoconference systems on campus 
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 Academic (Undergrad, Grad, Research, Thesis) – 160+ hours 
• ME 142 Mechatronics 
• CSE 283 Advanced Topics in Intelligent Systems 
• Pro Seminar for First-Year PhD - 1397 - PSY 200 - 001 
• Telemedicine with Maria Pallavacini, UCSF, UCD and CENIC 
• UCDC/with Gregg Herken 
• National Science Foundation  
• PARCA with the University of Colorado 


 Administrative – 70+ hours 
• UCM Campus Sustainability with UCOP 
• CA Emerging Technology Fund 
• Connections: Brown Bag Communications Lunch 
• Admissions staff meetings 


o Capture and Streaming 
 Instruction – 60 hours 


• ES 291 Grad Group Seminar 
• WRI 117 Writing Program 
• NSED 23 
• NSED 63 


 Special Events – 52  hours 
• Student Events (PAWS, INTRO Recital, etc.) 
• Pellissier Speaker Series 
• FVP Protocol 
• Grand Piano Unveiling 


o Collaboration and Learning Environment (UCMCROPS) 
 Deployed Course Evaluation facility for Writing Program 
 Upgraded to Sakai 2.5 


• Test&Quizzes fixed 
• View rosters and pictures added 


 Course sites increased to 1451 (976  in FY06-07, 48.7% increase) 
 Project sites increased to 206 (139 in FY06-07, 48.2% increase) 


o Non-Instructional events supported (73 total): 
 Campus Conferences & Events 


• Convocation 
• GKI Exhibit – Gandhi, King and Ikeda: Legacy of Peace Builders 


Exhibit 
• 2007 UC Counselor Conference 
• Health Careers Day 
• Weird Chemistry Night 
• Chancellor Kang’s Inauguration 
• NACCS Conference 
• TSA Internship Forum 
• Oratorical Contest 
• Dinner with the Scientist 
• Bobcat Day 
• Leadership Program 
• UMOJA Conference 
• Science Olympiad 
• Service Learning Final Presentations 
• Commencement Reception 
• Solar Taxi visit 
• Summer & Spring Orientation Events 


 University Relations & Community Events 
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• Legacy Circle Dinners 
• Pellissier Family Reception 
• AT & T Event 
• Sigma Xi banquet 
• Rotary Club 
• Spendlove Prize Announcement 
• CWA Lecture 
• Board of Trustees Meetings (Merced Campus & Fresno Center) 
• Gallo Piano Unveiling 
• Assembly Committee 
• Pellissier Speaker Series 
• SJV Supervisors Conference 


 Long Range Development Planning Events 
• Environmental Community Permit Forum 
• US Army Corps of Engineers 
• Environmental Protection Agency 


 Administrative Meetings & Staff Training 
• Med School Faculty Meeting 
• New employee orientations 
• UC Travel Connexxus training 
• Strategic Academic Planning – Faculty Forums 


 Student Life & Student Club Events 
• Dolores Huerta visit 
• Poetry Jam 
• Focus the Nation 
• Unity Fest 
• Dance off 
• LGBT Drag Show 
• Town Hall Meeting: Meet the Candidate Forum 
• ASUCM Presidential Debate 
• Japanese Film Series 
• Chamber Music Concert 
• Intro Dance 
• Martial Arts Club (AsianFest) 
• Korean American Coalition – KCN 
• Korean American Coalition – Dinner presentation 
• Pilipino American Alliance - Barrio Fiesta 
• PAWS II 
• Studio 1 Recital 
• Dance Coalition 
• Movie Night - 21 


• Student recruitment, orientation, and support 
o Orientation (9 sessions) 


 Updated documents on What Computer to Buy/Bring & Student Computing 
Resources. 


 Created a Spanish translation of the What Computer to Buy/Bring document 
 Gave presentations to undergraduate students and Q&A for parents 
 Created new presentation for Parents 
 Gave new presentation for Spanish speaking parents 
 Gave new presentation for Graduate students 
 Provided IT/AV and Computer Lab support for orientation events in three 


different campus locations 
o Orientation Registration online system 
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 Handled 7 orientation sessions 
 1084 students self-registered 
 Reduced Orientation staff workload 


o Bobcat Day  
 Created and staffed IT booth  
 Created new Mac/PC Keyboard Shortcut cards for handouts 
 Provided IT/AV support for presentation events 


o Move-in Day 
 IT booth for laptop wireless configuration & other residence networking issues 
 Coordination with AT&T for student phones 


o Download I.T. - Student Computing Support Clinic  (3 sessions, ~50 students) 
 Created informational presentation to assist students with navigating campus 


computing resources 
 Offered hands-on assistance with installing campus supported applications, and 


configuring connections to network resources 
o Student Elections 


 Assisted Student Affairs in holding elections via CROPS 
o Student Events 


 Supported AV for 20+ events (see above) 
• Schools, Research, and Centers 


o Engineering 
 Modified PAWS to send data to Wobble 
 Developed process for Service Learning hostnames 
 POSIX account provisioning 
 Assisted with enabling Active Directory authentication for instructional labs 
 Provided license management via license server for ARcGIS, Matlab, Ansys, 


Pro-e, … 
o Natural Sciences 


 Modified Single Sign On to support local application development efforts 
 Developed Sign up process for SMI allowing teachers to sign up for their 


program 
 Supported Math program and implemented LDAP for Gateway project 
 Assisted in linking applications to LDAP 
 Assisted in getting LDAP working for ssh logins 
 Assisted with enabling Active Directory authentication for file server 
 ESS.ucmerced.edu web site configured and launched 
 SMI website configured and launched 
 Physics-Chemistry Web site configured and launched 
 Consulting and support for Telemedicine Project 


o Social Sciences, Humanities, and the Arts 
 Created site for SCS Graduate Group 
 Created site for WC Graduate Group 
 Troubleshoot Alternacative-Publications for Martin-Rodriguez 
 Psychology.ucmerced.edu configured and launched 
 Atomic-tragedy configured and hosted for Sean Malloy 
 Anthropology.ucmerced.edu configured and launched 
 History.ucmerced.edu configured and launched 
 SSHA website configured and launched 
 Management website configured and launched 


o Office of Research 
 Assisted Office of Research in procuring UCI Office of Research web content 


o Sponsored Project Office 
 Installed COEUS 4.0 
 Upgraded to COEUS 4.3 
 Added Unit Hierarchy 
 Added users and base roles 
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 IRIS configured to work at UC Merced and integrated into the portal 
o Writing Project 


 Installed server and storage 
 Deployed Course Evaluation facility in CROPS 
 Supported ePortfolio pilot (OSP) 


• Administrative/Departmental IT 
o Student Information System 


 Fulfilled approximately 650  user service requests (554 in FY07-08, 17% 
increase) 


• Admissions 
o Implemented issue tracking system for Undergraduate 


Admissions 
o Enhanced Online Statement of Legal Residence web 


application 
o Enhanced ODS to include graduate admissions data to support 


interface to Engineering’s GDAS system 
o Implemented Fall 2008 undergraduate admissions application 


load enhancements 
o Redeveloped UCOP graduate admissions file process 
o Collaborated with IPA on SIR yes survey 
o Enhanced SIR no survey 
o Streamlined admissions decision processing to all mass 


decision entry 
• Financial Aid 


o Completed standard annual Financial Aid regulatory upgrades 
• International 


o Initiated fsaATLAS implementation in collaboration with 
ISSO office 


• Registrar 
o Developed UCOP Degrees Conferred file process 
o Enhanced UCOP Registrants file process 
o Integrated online registration website with bookstore website, 


facilitating online textbook purchase 
o Initiated DARS implementation in collaboration with 


Registrar 
o Developed a method to post student orientation charges in real 


time 
• Student Accounting & Billing 


o Enhanced Accounts Payable and General Ledger interface 
o Automated health insurance information transfer to Wells 


Fargo (was manual) 
o Implemented non-student payments through Banner 
o Implemented Parent PLUS loan refund enhancement, making 


refunds more secure 
• Cross-functional 


o Created Banner Guide on IT website 
o Licensed and installed in portal Banner Computer-based 


Training for functional users 
o Implemented streamlined SIS user account request process 
o Implemented SIS wiki to support collaboration 
o Implemented user-managed job 


scheduling/chaining/monitoring system 
o Implemented formal SIS data change control process 
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o Implemented Banner/Oracle Fine Grained Access Control to 
enable more granular access controls within Banner 
environment 


o Business Intelligence 
 Operation Data Store 


• Completed ODS production implementation 
• Implemented custom data interfaces for the School of Engineering’s 


Graduate Admissions application review system 
 Data Warehouse 


• Collaborated with IPA in evaluation and selection of Business 
Intelligence platform (Cognos) 


• Installed and deployed development Cognos environment 
• Initiated planning for the first Data Mart, which will contain census-


based admissions and enrollment data 
o BFS 


 Deployed 5 new servers 
 Relocated development servers from Castle to Telecom 
 Assisted with data migration to storage area network 


o Bookstore 
 Upgraded  system to process credit cards via the network 
 Worked with vendor to deploy sales of electronic texts 


o CatCard  
 Upgraded  CSGold to version 5.0.17 
 Improved/enabled interfaces for printing support 
 Added Affiliates to provisioning 


o Modified feed to distinguish graduate  students and undergraduate students 
o Career Services 


 Integrated CatLink with Single Sign On 
 Updated their user listing with current students 


o Chancellor’s Office 
 Developed a form on web site for requesting the chancellor’s attendance at 


events and another one for requesting meetings 
o Communications 


 Setup stats for www.ucmerced.edu and admissions.ucmerced.edu 
 Launched images.ucmerced.edu using web server to provide front end image 


retrieval from Canto Cumulus 
 Developed and refined Happenings announcements portal channel  
 Developed content management system allowing Communications to manage 


imagescapes, features, and spotlights on the campus web site 
 Implemented rotating graphics for audience pages 
 Developed proposal for Emergency Web Provisioning 
 Provided hosting for the Summer Session Newsletter 


o Enrollment Management 
 Created anti-melt web application allowing the targeting of students who had 


not checked portal or email within given date ranges 
o Facilities 


 Modified FM Help system to require FAU’s for work orders that are funded by 
the units 


 Worked with Facilities link to incorporate user and department info into 
application 


 Deployed new database server for energy management system 
o Health Services 


 Reconfigured computers and access mechanisms to simplify access while 
maintaining security and controlled access 


 Set up server for student self-service scheduling for Point and Click 
o Housing 



http://www.ucmerced.edu/�
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 StarRez  Housing portal installed and integrated with LDAP 
o Human Resources  


 PAWS Phase III with EEO support deployed in production 
 PAWS 3.1 updated 


o Institutional Planning & Analysis 
 Configured UCB Financial Aid Estimator  (service for students) 
 Upgraded SnapSurvey software to current version 


o Library 
 Configured and launched DeepWeb Pilot 


o Police/Dispatch 
 Developed portal channel to capture Emergency Contact information 
 Supported  implementation of Blue Light Talk-a-Phone pilot 
 Created operational/support documentation and diagrams of equipment and 


servers 
 Prepared for Computer Aided Dispatch system installation: 


• Designed new highly secure subnet, entailing significant interaction 
with the DOJ 


• Researched vendors & options 
• Installed & configured redundant servers 
• Prepared software (RIMS) & database server 


 Implemented alarm monitoring on dispatch workstations (CBord) 
 Security cameras & monitoring system 


• Trained & certified staff for Pelco (cameras & controllers) support 
• Audited & documented Pelco deployment across campus 
• Brought all Pelco software to current levels 
• Proposed network changes to provide better quality images and support 


continued expansion of camera base 
• Implemented weekly back-ups of Pelco System Manager 


o Registrar 
 Modified CROPS to give Registrar access to courses 


o Student’s First Center 
 Developed survey on portal for students to identify their favorite things in 


Merced in support of student recruitment 
o University Advancement 


 Developed application allowing generation of list of current faculty and staff in 
support of Chancellor events 


 Developed a custom site for Shannon Blackwood for Board of Trustee members 
to use Single Sign On 
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ARTICLE 24 
INSTRUCTIONAL WORKLOAD 


 
A. INSTRUCTIONAL WORKLOAD STANDARD, COURSE DEFINITION AND 


EQUIVALENCIES 
 


1. The full-time (100%) instructional workload standard for NSF for an academic year 
shall not exceed nine (9) instructional workload courses over three (3) quarters or six 
(6) instructional workload courses over two (2) semesters, or the equivalent.  
Instructional workloads may be lower, based upon the instructional workload 
standard of the campus, department, program or unit.  A full-time course load for a 
100% NSF who teaches writing and foreign language courses will not exceed eight 
(8) instructional offerings/classes/courses/sections on a quarter campus.   


 
2. For purposes of this Article, a course as referred to in Section A.1. above, shall be 


called an instructional workload course (IWC) and shall be defined as an instructional 
offering that is regularly scheduled, requires significant academic preparation, office 
hours, and/or grading outside the class by the instructor, and meets a minimum of 
three (3) hours per week.  Commencing with the first full academic term following 
ratification, two or more sections of a course taught by one NSF shall have the same 
IWC as two or more sections of a course taught by multiple NSF.   


 
3. It is recognized that some instruction does not fit the definition of an instructional 


workload course as defined in Section A.2., above.  Examples of instructional 
offerings that do not conform to the definition in Section A.2., above, are laboratory 
supervision, supervision of teaching assistants, very large lecture courses, grading-
intensive classes, studio instruction, clinical instruction and independent studies that 
the University requires the Lecturer to perform.  The above list is not exhaustive.  
The University shall determine whether a course conforms to the definition of an 
instructional workload course in Section A.2. above, and shall establish the 
equivalencies for the instructional offerings which do not conform to the definition of 
an instructional workload course.  Equivalencies for these instructional offerings will 
be defined proportionate to the instructional workload course as defined in Section 
A.2. above. 


 
4. The workload of the unit member in non-lecturer titles as defined in Article 5 – 


Description of Unit Titles, shall continue to be determined in accordance with current 
campus procedures.  Should the University propose changes to these campus 
procedures, the University will meet and discuss over the changes.  


 
5. In determining the relative workload value of instructional offerings and course 


equivalencies, the University shall consider the instructional and evaluation methods 
employed, the nature of the courses assigned, the preparations required, the number 
of students expected to enroll, and the availability of support employees.  In addition, 
the University may consider other factors. 


 
6. In determining workload, the University shall provide workload equivalencies to an 


NSF whenever s/he is required or clearly expected by the University to perform 
duties in addition to her/his assigned teaching duties, as set forth in Section A.3., 
above, such as serving as a dissertation advisor or performing committee work.  The 
University and UC-AFT shall develop a list of duties that shall receive equivalencies 
by February 1, 2008.  The procedures for the production of the list shall be agreed 
upon by October 15, 2007.   


 
B. CHANGES TO EXISTING WORKLOAD  
 


If the University proposes to change the workload value assigned to an existing instructional 
course or offering or the maximum Instructional Workload Credit (IWC) for a department or 
campus, the University shall provide at least 30 calendar days written notice to the AFT and 
offer to meet and discuss prior to implementing any proposed changes. 


 
C. ESTABLISHING IWC’S FOR NEW COURSES OR INSTRUCTIONAL OFFERINGS  
 


For new courses that have been approved by the campus Committee on Courses and 
Instructional Offerings for which there is no IWC or equivalency, the University will establish 
an IWC or equivalency according to the factors set forth in Section A above. The University 
shall offer to meet and discuss prior to implementing the IWC or equivalency for a new 
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course or instructional offering.  NSF may consult by providing written or oral comments and 
suggestions regarding workload values to their departments. 


 
D. MEET AND DISCUSS SHALL NOT DELAY IMPLEMENTATION  
 


The University’s obligation to meet and discuss under Sections B. and C., shall not delay the 
assignment of an NSF to the course or offering or the commencement of actual instruction.   


 
E. UNASSIGNED DUTIES 
 


Any duties not assigned to, or clearly expected by the University of, the NSF shall not be 
considered as part of the instructional workload. 


 
F. SUMMER SESSION 
 


The instructional workload for Summer Session is established under Article 23 - Summer 
Session. 


 
G. OFFICE HOURS 
 


NSF shall maintain office hours in accordance with the policies of the department, program 
or unit. 
 


H. ENFORCEMENT 
 


1. The following matters shall be subject to Article 32 - Grievance and Article 33 - 
Arbitration: 


 
a. Alleged violations in regard to the procedural applications of this article, if 


any, and/or; 
 


b. Claims by an NSF with 100% appointment that the total IWC established by 
the department or campus for those courses that comprise her/his assigned 
workload exceeds the department or campus maximum IWC.  In any 
arbitration involving such a claim, the arbitrator’s authority shall be limited to 
determining whether the NSF’s assigned workload exceeds the department 
and/or campus maximum.  The arbitrator shall have no authority to review 
whether the University allocated the proper IWC to a specific course or 
instructional offering.   


 
c. Claims by an NSF that s/he is entitled to a workload equivalency pursuant to 


A.6., above. 
 


2. In the event that an NSF or UC-AFT believes that the workload value that has been 
assigned to a course or offering is inadequate in light of the actual work required, the 
NSF shall perform the duties as assigned and the NSF and/or UC-AFT may pursue 
the issue through the grievance procedure as specified in Article 32 - Grievance 
Procedure.  


I. RESOLUTION OF WORKLOAD VALUE DISPUTES 
 
Pursuant to section H.2. above, in cases where an NSF and/or UC-AFT believe that the 
workload value that has been assigned to a course or offering is inadequate in light of the 
actual work required and/or clearly expected by the University, the NSF and/or UC-AFT may 
pursue the issue through Article 32 - Grievance Procedure.  


 
Alternatively, in order to achieve resolution of workload disputes as defined in H.2. above, 
NSF and/or UC-AFT may request the formation of an ad-hoc committee to review the  
workload dispute.  Such a request must be submitted in writing to the campus Labor 
Relations office within 45 calendar days from the date on which the NSF and/or UC-AFT 
knew or could have been expected to know of the event or action that gave rise to the 
complaint.   


 
Should an NSF and/or UC-AFT initially decide to use the grievance procedure described in 
H.2. above, the NSF and/or UC-AFT can still elect to have the matter reviewed by an ad hoc 
committee.  Such election must be made no later than ten (10) days after the issuance of 
the campus’s first written response to the grievance.  The formation of an ad-hoc committee 
terminates the grievance process.   
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The make-up of the ad-hoc committee will be as follows:  1 NSF from the affected discipline; 
1 NSF from a related (but not the same) discipline; 2 Senate Faculty members (one of which 
must be from the affected or related discipline); and 1 member of the administration.  
 
The ad-hoc committee must be formed within 21 days of the receipt in the Campus Labor 
Relations office of the request for the formation of such a committee.  The campus and the 
UC-AFT shall work jointly to appoint the members of the committee.  If the ad-hoc 
committee is not formed within 21 days, the NSF(s) and/or the UC-AFT shall have the right 
to appeal the issue under Article 32 - Grievance Procedure.   
 
The charge of the ad-hoc committee will be to review the NSF’s and/or the UC-AFT’s 
allegations concerning the workload value assigned to a course or offering.  Based on the 
review, the ad-hoc committee shall make findings, which will include recommendations, and 
shall issue a report of the findings to the campus’ designated official.  The final report shall 
include the views of all the members of the committee, either in a single narrative or if the 
committee members can not agree on a single narrative, in separate sections in the report. 
 
The report of the ad-hoc committee shall issue within 30 days of the formation of the 
committee.  The designated official shall review the report and shall issue a final written 
decision that will be conveyed to the UC-AFT and the affected NSF.  The final decision of 
the designated official shall issue within ten (10) days of the completion of the report by the 
ad-hoc committee.  
 
The UC-AFT may appeal the final decision of the designated campus official within ten (10) 
days to the Vice Provost for Academic Personnel at UCOP, who shall, in consultation with 
the Office of Labor Relations in the Office of the President and other entities as appropriate, 
make a final written decision that shall be binding upon the campus on which the complaint 
was filed.  Such decision will issue within thirty (30) days of the receipt of the appeal.   
 
The timelines set forth in this section may be extended by written mutual agreement of the 
parties.   
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		B. CHANGES TO EXISTING WORKLOAD 

		If the University proposes to change the workload value assigned to an existing instructional course or offering or the maximum Instructional Workload Credit (IWC) for a department or campus, the University shall provide at least 30 calendar days written notice to the AFT and offer to meet and discuss prior to implementing any proposed changes.

		C. ESTABLISHING IWC’S FOR NEW COURSES OR INSTRUCTIONAL OFFERINGS 

		D. MEET AND DISCUSS SHALL NOT DELAY IMPLEMENTATION 

		E. UNASSIGNED DUTIES

		I. RESOLUTION OF WORKLOAD VALUE DISPUTES










Survey Assessment, Summary Report (2007) 
Submitted by Anne Zanzucchi 
Interviews: Groups of three, Interview 1: 7 / 9 and Interview 2: 8 / 9 of total students 
group  
 
Surveys: Faculty, Tutor and Mentor  
 
Time Management 
The first interview question focuses on the transition Summer Bridge (SB) students are 
making from high school to college, whether it be their perceptions of the differences or 
their hopes and fears about the fall semester. The most common concern regarding their 
academic success and transition to college included managing workload. In several cases, 
workload was identified as “time management” (86%). Others were either curious or 
concerned about how WRI 1 would apply to future courses (50%). Some expressed 
concerns about balancing responsibilities, particularly commutes, family, employment, 
and academics (25%). Time management was cited as a notable concern in faculty 
surveys as well. 
 
Reading skills 
The next question focuses on SB students’ perceived gains in terms of academic skills 
and / or learning strategies, with particular focus on how these skills might apply to future 
courses or their intended discipline. The most common response, in both interviews, 
focused on reading strategies (interview 1: 86%; interview 2: 75%). Descriptions of this 
skill varied, including “reading like a writer, writing like a reader” to comprehend 
textbooks more deeply [IS], “serves as a reference when writing an essay, also useful for 
memory” [JS], “easy to see how annotating readings will help in other courses, e.g. 
Introduction to Biology and WRI 10” [IR], and “read everything, if you don’t read you 
cannot build an essay” [JS].  
It is interesting that students identified reading skills as a significant gain in light of tutor, 
mentor and faculty surveys. Smith, WP faculty, notes “comprehension problems with 
academic texts (inability to find thesis and rephrase it); problems finding support for 
thesis.” She also sees an “inability to summarize and paraphrase (simply extracting 
author’s words and couching it in their own).” In response to these reading 
comprehension issues, Smith employed “reading response journals in various formats 
(double-, triple-entry journals); posting questions about the reading on the Discussion 
thread and having students respond to each one before discussing as a group.” Van 
Bebber, WP faculty, also notes “comprehension of reading material is a significant issue. 
Frequent miscomprehension leads to inaccuracies in the writing” to which she included 
“giving time to students to process questions, either through conversation or through 
writing down response before joining the broader discussion.” She notes this helped with 
skills as well as confidence levels.  
These discrepancies between perceived gains and outcomes are significant. The positive 
interpretation is that both cohorts view reading comprehension as an essential skill, a 
building block to writing and learning. 
 
Other academic skills and learning strategies 







Other skills that were noted include analyzing teacher expectations as well as lectures, 
writing skills, understanding alternative viewpoints, developing an academic style / voice, 
building an academic vocabulary, and working collaboratively. 
Faculty noted specific teaching methods that lead to desired outcomes. Smith mentioned 
focusing students on responding to questions, “the first step was to assure they 
understood it – clarifying questions, asking students to restate directions.” Writing to 
learn and collaboration were also critical skills, as Smith notes it helped to “allow 
students to write down their responses [to assigned reading]. After they wrote, asking to 
share with peer and then peer group sharing response. By the end of 8 weeks, less timed 
was need with the first two steps of this procedure.” Both instructors employed teaching 
strategies that addressed prevalent issues and themes found in all surveys and interviews, 
namely reading comprehension, developing drafts, adjusting to academic culture, and 
managing time. 
 
Tutor and Faculty Feedback 
SB students were also asked to reflect on when they feel comfortable sharing their 
writing for faculty feedback and tutor support. Nearly all of the students emphasized the 
importance of having a full draft (88%), with many reporting needing a second complete 
draft to feel comfortable asking for help (25%). This process was described as “must be a 
full draft, otherwise uncomfortable sharing ideas” [ME], “want it to be polished before 
feedback” [AS], and it is important to have “enough developed to discuss ideas and have 
questions, so feedback helps” [AM]. Only one student reported feeling comfortable with 
seeking help from an instructor or tutor on interpreting an assignment to begin an essay.  
These results are consistent with faculty observations and tutoring experiences. Smith 
notes an on-going challenge for students will be “communicating with instructors.” All 
tutors reported that they focused on a full-draft of an essay with students. 
One notable issue was mentioned by a tutor, Jack McCrone, about when tutoring can 
make the greatest impact: “I think the beginning of an assignment, or the first draft is 
when I have the most impact as a tutor. This is when the student generally is not very 
sure of what direction he / she is moving in – I help them take what ideas they have on 
the assignment, and form it into a clear thesis.” It is interesting that the beginning of the 
assignment is viewed as critical to this tutor, especially because at this point students will 
not seek assistance. Also notable is the discrepancy between the students’ sense of 
completion with the full draft and the tutor’s perspective that this is a beginning point. 
 
Academic resources 
The next focus point was on academic resources, and which ones responded best to 
student needs. In the first interview, perhaps because of schedules, students frequently 
mentioned working with librarians and databases (43%). Due to employment schedule 
conflicts, two students had yet to meet with tutors or librarians (29%). Tutors were also 
mentioned frequently as a useful resource (43%) with comments like tutors “help with 
visualizing what needs fixing” [AM] and “offer much encouragement and explain how 
papers work” [JT]. The answers in the second interview were more diverse, suggesting 
that students had worked with a wider range of resources. Useful resources identified 
included academic advising, databases, mentoring, Student First Center, and computer 
support.  







When asked what additional resources would be useful to their academic career, students 
offered several suggestions. About one-third of the students had difficulty gaining 
internet or computer access at home, which was a complicating factor in their studies. A 
computer loan service, for home use, was suggested by 43% of the students – the most 
common recommendation. They are also interested in learning more about research skills, 
Career Services, student employment on campus, and study groups. 
Faculty surveys echoed some of the students’ suggestions. Smith recommended more 
practice with research skills and library searching skills. Other suggestions for how to 
improve services include: (1.) mentoring beginning earlier during the summer, (2.) on-
campus and off-campus activities, (3.) extended library hours, especially if mobile 
technology is not available, (4.) more interaction with other professors (students could 
interview faculty to assess expectations, etc.), and (5.) work with rubrics from other 
disciplines. Van Bebber recommended making efforts to continue learning community 
models throughout the year. 
 








UC Merced Budget Office  2009 
Campus Budget Committee Charge Letter 


 
UNIVERSITY OF CALIFORNIA, MERCED 


 
CAMPUS BUDGET COMMITTEE 


Charge to the Committee 
Convened in 2008-09 for 2009-10 Planning 


 
 
The Campus Budget Committee is established to further enhance the annual budget process and to 
ensure that the relationship between the mission of the university and budgetary decisions is reinforced.  
The Budget Committee is designed to facilitate a more consultative and transparent approach to the 
allocation of University resources. The Committee includes broad campus representation, so as to 
provide the Chancellor with input from representatives of the campus community.  In addition to providing 
recommendations on the distribution of new funding (focus on State and State Specific Funds), members 
will also provide perspective and feedback on a variety of internal economy issues important to the 
continued financial strength of the university.  
 
The Executive Vice Chancellor/Provost and the Vice Chancellor for Administration will serve as co-chairs 
for the Committee. Staff to the Committee includes the Assistant Vice Chancellor, Academic Affairs, and 
the Budget Office.  
 
 
Committee members will include: 
 
Co-chairs: EVC/Provost and the VC for Administration 
Chair of the Academic Senate  
Chair of CAPRA 
Staff Assembly President 
Associate Vice Chancellor, Student Affairs 
Graduate Student Representative 
Undergraduate Student Representative (Chair of the Student Fee Advisory Committee) 
 
The term of office will be one to two years with staggered appointments made by the Co-chairs. 
 
 
The Campus Budget Committee is charged with guiding the strategic budget process for the campus and 
with aligning campus funding priorities with the overriding principles.  The annual budget that is 
developed will be consistent with strategic academic directions, responsive to campus needs, and in 
keeping with the overarching goals of UC Merced.   
 
Members will be asked to examine issues from a University-wide perspective and to offer informed and 
thoughtful deliberations for full discussion.  Members will participate in meetings to discuss and endorse 
the annual CALL letter, review the annual budget requests, frame questions for annual hearings with 
campus units, and offer ideas regarding funding strategies and policies.  The Committee will also discuss 
metrics that will provide accountability measures, allow for comparable studies, and outline reporting 
requirements.  Members will solicit input from constituencies as appropriate.  
 
The State’s fiscal outlook is critical to the process and the Committee will be provided with the most up to 
date information on the budget situation in California and with responses and directives from the Office of 
the President.  This context will provide structure for aligning short term budgetary decisions with long 
term strategy for building financial flexibility. 
 
The Committee will be asked to assess its effectiveness each year, and to provide regular analysis of the 
process in order to allow for continual renewal and enhancement as the campus grows. 








http://it.ucmerced.edu/support/service_centers/helpdesk/
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Questions from UCM Assistant Professors for Discussion at the CAP/Assistant Professors 
Meeting on February 8, 2008. 
 
 
MERIT: 
1)  Why do we have (at UCM) 2nd and 4th year reviews when (as we understand it) those are not 
standard procedures at other UC´s? 
These are standard elsewhere if not everywhere.  UCM might decide to change, if 'legal' 
ALL ASSISTANT PROFESSORS ARE REVIEWED AT 2 YEAR INTERVALS.   
 
2) Will reviewers and case-writers be informed that we don't have traditional departments at UCM, and 
that the latter not only values but encourages interdisciplinary research? 
A wise move for outside reviewers. 
EXTERNAL CAP MEMBERS ARE AWARE OF THIS. 
 
3)  Can a Website such as UCSC  
(http://www2.ucsc.edu/ahr/resources_for_academics/original_docs_and_pdfs/BiobibNet_User_Guide.
pdf) with different merit and promotion procedures be implemented at UCM? 
These are the coming thing.  UCI is or has gotten the past records in digital form. 
THIS IS A FUNCTION OF AP. 
 
4)   How long should a self-statement be? 
UCI has carefully not answered this; professors must have an opportunity to present their own 
cases.  But it is good to include before the first level of review to avert errors, to review pertinent 
elements of your career, and to satisfy needs of the review bodies for documented information 
not otherwise available.  Requests for special consideration, equity, etc. are often included.  The 
tone should be as objective and brief as possible, since intemperance and length may work 
against the candidate's interests. 
 
FAQ 48. Should faculty members provide a self-statement for the dossier? 
This is a matter best judged by the professor's department. However detailed a candidate's self-
statement may be, the department should provide its independent and thorough analysis of all 
aspects of a professor's academic work. CAP does not require such self-statements, and only a 
minority of departments at UCI routinely includes them in the dossier. In departments that 
embrace a wide range of very different disciplines, a professor's explanation of the character of 
the work may be helpful to the professor's colleagues in preparing a department letter. 
Professors should not feel obliged to praise themselves in these statements. 
 
MID-CAREER 
 
1)  We need specific clarification on what a mid-career review consists of. Is it like mini-tenure?   
It is a candid and objective report on the candidate's progress to tenure.  CAP often adds its own 
opinion or asks the unit to be more rigorous in cases where they have tried to do a 'feel-good' 
report, soft-pedalling weaknesses.  The final MCA is meant to help the candidate where she/he 
has time to do something about shortcomings. 
FAQ 17. What does CAP look for in a mid-career appraisal? 
The purpose of the mid-career appraisal is to inform an assistant professor in a thorough and 
formal way about her or his prospects for tenure on the basis of the accomplishment so far. It is 
a crucial document and one of the most effective instruments in the UC personnel system. 
 
The mid-career appraisal thus serves a very different function from the departmental letter for a 
merit increase and should not simply re-state the case made for a merit increase.  Of utmost 



http://www2.ucsc.edu/ahr/resources_for_academics/original_docs_and_pdfs/BiobibNet_User_Guide.pdf
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importance are rigorous evaluation and complete candor. If there are weaknesses in the 
candidate's career to date, a department's natural reluctance to cause pain can do much more 
harm than good to the candidate and the university. CAP very often rejects mid-career 
appraisals that withhold severe judgment out of a misguided sense of kindness.  
 
The most common weakness in an assistant professor's early career is a lack of strenuous effort 
toward research publication. The University of California is a research university, and provides 
generous resources and time for research. A relatively thin publication record (or its equivalent 
in the arts) cannot be lightly passed over.  Fields vary in their expectations for tenure, and mid-
career appraisals reflect this. In general, however, positive mid-career accomplishments show 
evidence of research independent from doctoral work, of research projects that promise 
leadership in the field, and peer-reviewed evidence that research will continue once tenure is 
granted. In the sciences, the award of grants for research is a prominent piece of evidence that 
the research program is valid, although grants do not in themselves substitute for lack of 
published scholarship. Letters from outside referees are not required for a mid-career appraisal, 
but can be included at the option of the department. 
 
 
2)  Does the case-writer need to be from the UC system?  
Yes.  Few outside the system understand well the UC guidelines. 
 
 
3)  Can we pre-contact any potential writers ourselves?  
No, the unit should seek untainted, objective reviewers.  But you have the opportunity to give a 
list of potential reviewers and say why they would be appropriate.  Prior contact taints a review, 
and those contacted are turned off by special pleading. 
 
 
4)  The mid-career review isn't a letter of recommendation (and even if it were, everyone 
communicates in advance with their candidate-recommended reviewers).  In a normal setting, the case 
writer is a close colleague in one's own department. As long as there are no conflicts of interests, are 
assistant professors free to choose internal or external reviewers for our cases? 
The problems here reflect the need for outside reviewers looking at how the candidate actually 
stacks up in the profession.  Choosing them is a crucial element of the case, especially if the MCA 
is positive, but a second reviewer at tenure is not impressed.  A false sense of security is a 
dangerous outcome of an MCA. 
FAQ   Letters from outside referees are not required for a mid-career appraisal, but can be 
included at the option of the department. 
 
 
6)   People at other institutions may not know the amount of service we put. We sure have it in our bio-
bibs, but we should ask our respective academic chairs to let the case-writer pay close attention to this 
item. 
This should be part of the voting unit's case analysis, but solicitations for outside letters might 
call attention to this issue. 
FAQ 3. How does CAP weigh university service? 
Service counts. It can be a deciding factor in close decisions. Especially heavy service 
commitments, with documented effective performance, can partially compensate for reduced 
achievement in other areas.  However, normally advancement in the University of California 
cannot take place without effective teaching and continuing superior scholarly or creative 
productivity as well as good service. CAP expects less service from untenured professors and 
expects significant service to the campus and university at higher ranks. 







 
CAP understands that certain administrative duties can reduce one's creative output. CAP takes 
this into consideration in making recommendations; however, university service, especially 
compensated university service, cannot wholly replace creative activity. The APM provides 
flexibility for special cases.  For example, a department chair's effective leadership and 
administrative work are in themselves academic activities, and reviewers may evaluate these in 
personnel actions. Especially burdensome administrative work, such as chairing a large 
department, can offset diminished accomplishment in other areas of review.  The APM says "it is 
entirely appropriate to award a merit increase, or if performance warrants it, an accelerated 
increase, primarily for demonstrated excellence in the chair appointment."  But note that this 
last sentence continues, "when accompanied by evidence of continued productive involvement in 
scholarly activities." Further, the APM specifies that advancements above professor, step V 
"should require substantial justification beyond excellence of administrative service." 
 
CAP takes these statements to mean that unusually heavy and effective service should count 
significantly in personnel reviews (and of course all service should be evaluated and given proper 
weight), but that even heavy administrative responsibilities cannot compensate for nearly 
abandoned research or creative activity. Acceptance of administrative activity that reduces 
scholarly or creative activity nearly to zero must be rewarded by other means than by 
advancement in the professorial series. This stricture applies more severely at the point of a 
major action (promotion to tenure or to full professor), or for any step above professor, step V. If 
service is a particularly important part of a particular action, its effectiveness, not merely its 
formal responsibilities, should be documented in the dossier. 
 
7)  We did get a package explaining the mid-career review procedure, but some assistant professors 
were advised to request a "sample self-statement" from people who went under the same process at 
other UC´s. Department chairs usually have those samples and, in many case, they have them available 
in the libraries. Related to it, when we go for tenure we must have some guidelines for writing the self-
statement. E.g.  We have heard wildly different things about what constitutes a good self-statement, 
ranging from "Long and detailed" to "concise and only the highlights". 
See (4) under MERIT, above.  UCM should decide this. 
See #4 above.  Self statements are not required. 
 
 
 8)   Other advice some of the assistant professors received: make sure the person(s) we put in the list 
as potential mid-career case-writers can be "called again" when we go for tenure. Sometimes, once 
somebody writes a case for an assistant professor, the same person can not write a second one. 
A given reviewer should be able to write for MCA and for tenure.  No rule excluding this applies 
at UCI 
 
 
 9)  Due to the interdisciplinary nature of our research, perhaps it would be wise to request the input of 
at least two evaluators. 
That is usually done for interdisciplinary faculty at other campuses. 
 
 
TENURE 
1)  It is essential to our success and well being that no later than Spring 09:  a) all of the procedures 
and standards are clear and well documented, b) there is an AP staff person who has jurisdiction over 
tenure and is totally accessible to assistant profs coming up for tenure. 
Sounds good.  Also, advice from the unit Chairperson or faculty delegate should be available on 
demand.  We have a faculty mentor system in many departments at UCI for assistant professors 







that makes this much easier.  A staff person should limit him/herself to mechanics.  A handbook 
or other instrument for advice on both substance and mechanics is obligatory. 
 
 
2) Need clarification on sabbatical before tenure. Is that true we are entitled to at least one semester 
off. Some people have taught a huge amount of classes because there were no faculty available to teach 
them. Is there any possibility to obtain more than a semester off for those people? 
If a sabbatical is available only after 6 years, it is too late for it to do much good.  Instead, many 
assistant profs can be given reduced service and teaching loads when they need it most.   It's up 
to UCM. 
APM 710 DEFINES SABBATICAL. ARE THEY TALKING ABOUT STOPPING THE 
CLOCK? 


4. Stopping the clock for the care of a child or children 


• This is not a leave; it is a stoppage of the eight-year clock in certain titles for 
purposes of childrearing. Mothers and fathers, adoptive or natural, who have 50% 
or more responsibility for care of an infant or newly adopted child under the age of 
five are eligible to request a Stop the Clock.  


• Such requests must be made within two years of the birth or adoption of the child 
and must be exercised before July 1 of the academic year in which a promotion 
review is to occur (no later than the second half of his/her actual fifth year).  


• Any assistant professor who is not currently undergoing review for 
advancement to tenure or, in the case of those in the In Residence Series, for 
promotion to Associate Professor in Residence, and who falls under the provisions 
of APM-133 may be granted a stoppage of the eight-year clock on the limitation of 
service as provided in these policies.  


• A request for a Stop the Clock may not be made after the sixth year has begun. 
Also, a Stop the Clock will not be granted for a faculty member who has primary 
responsibility for a young child when that child is born or adopted during the year 
of the tenure or promotion review.  


• NOTES: (1) Quarters "off the clock" due to Childbearing Leave, Parental Leave, 
and/or Primary Responsibility may not exceed one year for each event of childbirth 
or adoption. (2) Because the review cycle is conducted in terms of full, not partial, 
years, and partial years count toward the next full year, exclusion of one or two 
quarters for an academic year appointee or up to three quarters for a fiscal year 
appointee will not necessarily affect the timing of the tenure or promotion review.  


 
3) We definitely need guidelines and workshops for people who are going for tenure. Some assistant 
professors have been asking Nancy Tanaka's office for workshops and were promised we will get them 
soon. Any news on that? When do those workshops start? 
 
 
4)  Clarification on timeline. A person who started working July 1, 2004, goes for tenure in 2010 or 
2011? Does the person need to turn in her/his paperwork in Fall 2009 or Fall 2010? 
Tentative from RHD: those beginning in 04-05 will have six years before submitting their tenure 
cases (04-05, 05-06, 06-07, 07-08, -08-09, 09-10).  The action will be a tenure action.  A delay of 
one year may be given in promising, but incomplete records, but the action then is final. 
FOR TENURE REVIEWS MOST CAPS ACCEPT ADDITIONAL PUBLICATIONS UP TO 
THE DAY OF REVIEW. 
 
 







5)  We understand there is a possibility of a special 8-year tenure time for assist profs. with proof of 
extraordinary commitments to service and teaching. We need more information on this issue. Does it 
apply only for those who started working in 2004 or 2005? 
Is the 8-year rule in play?  How much discretion is there? 
THE CLOCK IS THE CLOCK.  UCM CANNOT REWRITE THE APM. 
 
6) Some assistant professors were hired at step 3 or 4.  We are getting merit reviews, but not '4-year' 
reviews.  That means we will not get the same feedback before going up for tenure.  This may be a 
problem, because the standards for tenure seem to be a rapidly moving target at UCM right now. 
The 7-year rule is operative.   Since high-step hiring is common, no stigma attaches to Assistant 
steps V and VI, even though those at step IV are eligibile for tenure. 
The schedule allows for an MCA at the second review.  At this time, the independence of the 
candidate from pre- and postdoctoral mentors can be assessed. 
STANDARDS HAVE BEEN CONSISTENT FROM THE BEGINNING.  ONE SHOULD NOT 
GO UP FOR TENURE UNTIL READY.  RATHER, ASSISTANT PROFESSORS SHOULD 
MOVE TO ASSISTANT V AND VI IF NECESSARY AND IF ITS WITHIN THE 8 YEAR 
TENURE TIMEFRAME. 
 
7)  After a junior faculty accepted an offer of employment at UCM and arrived on campus, the Dean of 
the School of XXXXXX informed her/him that in order to be eligible for tenure, she/he first have to 
have a graduate student complete their PhD.  Some senior faculty dispute this, saying others have 
received tenure without meeting this requirement.  For those of us who were hired at step 3 or 4 after 
extended time in research-only positions, this requirement is potentially a serious complication.  There 
is only so much time until we need to go up for tenure and it is not trivial to bring students to UC 
Merced and get them through a PhD program here given the state of our graduate curriculum.  Is there 
a norm with respect to graduate student progress when applying for tenure?  How is this assessed? 
It is not a rule at UCI that graduate students be finished their dissertations before tenure is 
considered for the professor.  However, it the professor has no graduate students, particularly in 
the sciences, it suggests that the professor might not be sufficiently active in research or graduate 
training - a teaching criterion. 
FAQ  9. What are the criteria for tenure? If an assistant professor completes a major project 
earlier than expected, e.g., turns the dissertation into a book within a year, is acceleration to 
tenure appropriate?  CAP expects a tenure file to describe a career of a person whose 
accomplishments match those of an associate professor (see Question #1 above). These include 
the publication of doctoral work, a start on a second, independent project, renewal of initial 
funding according to disciplinary norms (e.g., in many of the sciences), and external evidence of 
visibility in the profession. Reasonable experience in teaching, professional activity, and 
university service are expected. 
 
Evidence of formal acceptance of books, journal articles and book chapters is essential if the 
works are not available in published form at the time of the tenure review.  For fields in which 
book publication is the norm for tenure, a completed book manuscript does not carry nearly as 
much weight as one that has been fully peer-reviewed and evaluated. A provisional contract does 
not carry nearly as much weight as evidence that a book manuscript is in its final form, formally 
accepted for publication, and in production. If a book is primarily a revision of the dissertation, 
peer-reviewed evidence of a second, independent project is expected. Published reviews in 
professional journals provide incontrovertible evidence of a book’s significance and impact.  
Assistant professors are sometimes advanced to tenure in less than six years, especially if they 
are hired at an advanced step. 
 
 







8) Some of us would like to spread our risk across a greater number of graduate students by co-
advising students with research interests that overlap two faculty members' areas of expertise.  We get 
to work with more students for the same money and a greater time investment on our part.   How is 
CAP likely to assess our contributions to co-advising graduate students? 
This should be handled on a case-by-case basis, with data in the dossier documenting the input of 
each collaborating advisor. 
(SEE FAQ 5 BELOW)……CAP also considers supervision of graduate students to completion of 
their degrees and their subsequent placement as evidence of teaching effectiveness. 
 
9) Course and curriculum development: Teaching and developing new courses, as we do again and 
again, is both time consuming and difficult.  Will we be given special consideration for developing 
courses to sustain our majors? In that same vein, many of us have participated in and taken the lead on 
projects that are out of the ordinary for junior faculty, including the writing of proposals for majors, the 
chairing of search committees, and the development of research institutes.  Such activities have been 
crucial to the future of UCM. Will that be acknowledged? 
This should be handled on a case-by-case basis, with data in the dossier documenting the input of 
each collaborating advisor. 
 
 
FAQ 5. How does CAP weigh teaching? 
Good teaching is essential for any advancement, and can be the deciding factor in an 
acceleration. CAP gives more weight to courses for which evaluations are provided (except for 
the College of Health Sciences). Bad teaching can sink an otherwise adequate case for a merit 
increase. It cannot be the sole basis for advancement; CAP is obliged to consider the four areas 
enumerated in question #1 above. The University of California is a research university, and its 
professors are given released time in order to carry on vigorous research programs; its faculty 
cannot be advanced on the basis of teaching alone. CAP also considers supervision of graduate 
students to completion of their degrees and their subsequent placement as evidence of teaching 
effectiveness. 
 
At UCI a professor may provide a "Teaching Portfolio" as part of the materials for review. 
Information about these is available from the Instructional Resources Center. CAP does not 
require a Teaching Portfolio, but does require careful evaluation by the department of a 
candidate's teaching, according to guidelines spelled out in the Academic Personnel Manual. 
 
10) We understand we can request certain faculty member to be excluded from writing a case analysis 
or being in a tenure case committee. Does the vetoed faculty member still have the right to vote on 
your case at the unit 55 level?    
I believe everyone has a vote.  The reasons for excluding an outside reviewer should be part of 
the dossier, but how to exclude UCM colleagues should be left to UCM.  This issue comes up 
rarely and is often handled by private consultation so no further prejudice is aroused. 
ALL ELIGIBLE FACULTY MEMBERS HAVE THE RIGHT TO VOTE.  See Bylaw 55 
Irvine’s Faculty Handbook states:  You may also submit names to the chair of persons you believe 
would be appropriate or inappropriate evaluators. In cases where you believe someone would be 
inappropriate, give a reason. Departments will most likely avoid contacting reviewers you believe to be 
inappropriate; however, those reviewers are not automatically disqualified. ………. The 
department will pick outside evaluators both from your list of suggested referees and from their own, 
independently generated list. Because the identity of the letter writers is strictly confidential, you will 
not be told which letter writers were selected. 
 
 







11) Do we have any recourse if a faculty member votes against or abstains on a merit or promotion 
case? 
If a case can be made that rules or ethics have been violated, a candidate can appeal through 
Rules and Jurisdiction or Privilege and Tenure.  Matters of purely academic judgment are 
rarely considered actionable.  Appeal to the voting unit or CAP might be considered if the 
candidate has additional information pertinent to his or her case. 
REMEMBER, A FACULTY MEMBER’S VOTE IS JUST ONE VOTE AT ONE LEVEL OF 
REVIEW.  FACULTY HAVE THE RIGHT TO GRIEVE THE OUTCOME OF THEIR CASE 
“IF” THERE IS EVIDENCE THAT THEIR RIGHTS AND PRIVILEGES HAVE BEEN 
VIOLATED.  THIS IS THE P&T PROCESS.   FACULTY SHOULD SEEK 
ADMINISTRATIVE REDRESS FIRST. 
 
 
SUPPORT:  
 
1)  "Other UC campuses routinely offer faculty staff support, for instance, to help complete time-
consuming materials, such as bio-bibliographies. Will the lack of this support be considered by CAP?  
Completing forms and amassing materials for merit increases and tenure is a tremendous time sink." 
After the first Bio-bib is submitted, it is relatively easy to keep track of all relevant information 
for the next review.  Do not wait for two years to begin assembling the record, and be sure to 
include only what is new for the next time.  This is an often disregarded caution. 
 








UNIVERSITY OF CALIFORNIA, MERCED 
 


CAMPUS BUDGET COMMITTEE 
Principles for the Allocation of Funds 


 
 
The principles established for the 2008-09 process: 
 
 
 


1. Provide funding for the lead Deans to meet priority staffing needs in order to serve increased 
numbers of faculty and students. Enhance support for student academic services; foster 
specialized support services required by the enhanced graduate student enrollments, and 
expand academic personnel and curriculum support.  


 
 


2. Invest in support functions that provide important services for faculty, as well as support for 
the shared governance process.  Support the faculty in their efforts to secure extramural 
funding in order to build on the remarkable success to date in research activities.   Provide for 
services that enable and allow faculty to focus on research and teaching.  


 
 


3. Provide funding to advance the efforts of the campus to achieve ‘Initial Accreditation’ from the 
Western Association of Schools and Colleges (WASC).  The process requires that the campus 
give attention and adherence to the WASC accreditation standards specifically related to 
undergraduate and graduate degree programs.  


 
 


4. Invest in the success of a diverse student body, faculty, and staff; provide enhanced support 
and mentoring services that will ensure academic success for UCM students and career 
success for our faculty and staff.  Support strategic enrollment management efforts in order to 
meet the target goals as outlined in the Long Range Enrollment Plan.  


 
 


5. Provide funding to foster and enhance the internationalizing of the campus.  By their very 
nature UC campuses are international.  They attract students and scholars from throughout 
the world, and they provide the vehicle whereby our students can achieve significant 
enhancements of their education in another country.  The continued growth of international 
students and faculty requires the development of an Office of International Students and 
Scholars that can provide the services for students and faculty.  The development of an 
Education Abroad Program for students at UC Merced will broaden the academic possibilities 
for students and provide significant enhancements to their education.  


 
 


6. Fund mandatory and contractual cost increases to maintain or improve the quality of services 
and facilities for the entire campus community.  Invest in efforts that will maximize campus 
resources with the possibility of a substantial return on investment, such as for purchased 
utilities via successful sustainability efforts.   


 
 


7. Strengthen the internal economy of the campus with the aggressive pursuit of any new stream 
of funding available, and by fostering exemplary fiscal stewardship.  This can be done with a 
series of successful resource management strategies based on key milestones and 
accountability.  Promote an open and transparent budget process on campus in order to build 
a broadly consultative process.  







UC Merced: Budget Office/Budget Committee  8.08 
Guiding Principles for the Allocation of Funds 


 
 


8. Provide funding for critical campus planning and permitting efforts in order to meet the 
challenges of full-scale development of the Phase II plans.  The next Phase of the campus’ 
development must ensure that the expanding infrastructure will guarantee that UC Merced will 
be a leading research university of the 21st century.  


 
 


9. Invest in the development of key systems and tools, such as a Campus Data Warehouse and 
COEUS, in order to provide sophistication and efficiencies in data retrieval and management 
which in turn positively impacts the campus-at-large.  The ability to identify and track patterns 
of enrollments and majors and to provide relevant historical information effectively feeds all 
campus planning efforts, from curriculum development to space planning.  The ability to 
support extramural proposal development and effectively manage faculty grants post-award, 
benefits the reputation of the campus, as well as provides directed research funding that in 
turn enhances graduate student education.  
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To: Deans 
 Vice Chancellors 
 Chief Information Officer 
 University Librarian 
 
From: Keith Alley, Executive Vice Chancellor and Provost  
 Mary Miller, Vice Chancellor for Administration 
 
Re: 2008-09 Budget update and call 
 
Date:    January 9, 2008 
 
We are writing to provide you with an update on the budget forecast for the coming year and to solicit your critical 
resource requests for the 2008-09 fiscal year. Our primary goal for the coming year is to protect the academic core 
and to continue to build the faculty commensurate with the growth of the student body.   
 
By now you know that the State’s budget for the coming year is in significant difficulty with deficits in the $10B to 
$14B range being reported. The Governor has requested that all State agencies prepare for cuts to their budgets of 
10%. Indications are that this will also include Higher Education and we have been requested to prepare for 
scenarios of either 5% or 10% reduction in State funds. Initial indications suggest that the State will honor the UC 
Compact but then inflict a cut of 10% on the total budget allocation, including the compact. This would lead to a 
system-wide reduction in the State support of over $100M. It would then be up to the Office of the President to 
distribute cuts to the campuses as reduction in their operating funds.    
 
On the positive side our application pools for freshman, transfer and graduate students are all up substantially this 
year. This bodes well for meeting our enrollment target of 2,700 FTEs for the 2008-09 academic year.  In contrast 
to last year, we can expect to receive the marginal cost for the full complement of new students and the student 
fees associated with enrollment growth.  We are hopeful that the additional revenues associated with enrollment 
growth will allow us to backfill the $4M reduction in the State’s temporary allocation, the $5M line of credit and 
whatever, if any, cut we may be asked to absorb.  Under the worst case scenario, filling these three holes could 
require most of the new funding generated by enrollment growth. However, we are continuing to work with the 
Office of the President to maintain the $5M line of credit as a buffer through the coming years and to limit the 
depth of the cut to our share of the State support. No matter what else happens it is a certainty that we will lose 
$4M as the State ratchets down our temporary support from $14M to $10M.  
 
By May, we hope to have a clearer picture of enrollment levels for next year and the budget situation. Despite the 
rather austere outlook, we are asking that the Schools and administrative units begin to plan their resource needs 
for the 2008-09 academic year. Once again we must request that you prioritize only your most essential needs and 
provide an explanation of how each will enhance student and/or faculty life; is necessitated by currently projected 
enrollment growth, or is otherwise essential to meeting the long-term strategic goals of your unit and the rest of the 
campus. 
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January 9, 2008 
Page 2 
 
 
Funding will be provided to Schools and VC units in priority order, and non-faculty expense items will be funded 
only as funds become available. It may be necessary to reallocate resources to meet the needs of the campus over 
the next two years, although we hope to avoid this worst case scenario. 
 
Budget proposals are due March 21, 2008. The Budget Committee will hold meetings with the unit heads in April. 
We are hopeful to conclude the deliberations and make allocations by mid June or when the State budget is 
finalized and the Office of the President indicates the funding picture for the campus. 
 
You will receive an electronic file with your 2007-08 budget allocation including any adjustments that have 
occurred since July 1, with one-time costs removed for 2007-08.  Please use this template to request either 
additional base or one time funding requests. These requests should be submitted electronically to the Budget 
Office (budget@ucmerced.edu) by Friday, March 21.  The Budget Office will work with you on the format of your 
submission. 
 
Schools should submit requests for both administrative resources and their instructional budgets.  In addition to the 
academic year instructional budget, we request that each School submit its instructional budget for the 2008 
summer session. Resources to support delivery of instruction (teaching assistants, lecturers, course materials, etc.) 
should coincide with those requested in the Academic Resource Plan, a copy of which should be attached to the 
budget proposal.  
 
Please contact the Budget Office if you have any questions at extension X4450. 
 
c:   Chancellor Kang 
      Members of the Campus Budget Committee 
  


 








http://hr.ucmerced.edu/performance-management/performance-appraisal/
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ENROLLMENT 
 


What do I do if a student attended class all semester and then I find out s/he is not 
enrolled? 


Please check your class lists regularly, particularly the first through fourth week of instruction, 
and ask students to make necessary adjustments in their class schedule before the deadline. If 
you discover before the last day of instruction that a student is not properly enrolled, inform the 
student that she may appeal to the dean for a late add of the class. Late adds are rarely approved. 


What do I do if a student's name doesn't appear on my UCMCROPS course roster? 


If the student's name is not on the UCMCROPS roster, the student is not enrolled in the course.  
Through week three, the student can enroll by filing the appropriate paperwork (see 
"Deadlines").  After week three, inform the student that he needs to appeal to the dean of the 
appropriate school to add the course. Please keep in mind that requests to add courses after the 
fourth-week deadline are rarely approved. 
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DEADLINES  


What's the last day students can change their class schedules?  


Beginning Fall 2006, the following add/drop deadlines are in effect: 
 
Adding a course:  
First week of courses: Students may add if space available  
Third week of courses: Students may add only with instructor approval  
Beyond the third week of courses: Students may add only with instructor and dean's approval; 
fee assessed  
 
Dropping a course:  
First through fourth week of courses: Students may drop with no penalty  
After the fourth week of courses: Students may drop only with the instructor and appropriate 
dean's approval; fee assessed  


Changing grading options: 
First and second week: Students may change grading options as the course allows 
Third week and beyond:  Students may change grading options only with the appropriate dean's 
approval 
 
Please help us by reminding students to check and update their schedules early in the term. Lack 
of attendance or lack of knowledge about course enrollment does not constitute sufficient 
grounds for an exception to the deadline.  


For courses taken during the summer, deadlines vary. Refer to the Summer Sessions website for 
specific dates.  
 


What are the dates of this semester's holidays?  


See the campus academic calendar, found online at http://registrar.ucmerced.edu. All holidays 
are noted on this page.  
 


When do classes start next term? 


All information about semester start/end dates, holidays, and exams is noted on the campus 
academic calendar, found online at http://registrar.ucmerced.edu. 
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GRADES 


When should I give an Incomplete? How do I determine whether or not an Incomplete 
grade is justified? 


You may assign an Incomplete grade if the student's work in your course has been of passing 
quality but is incomplete for reasons beyond the student's control (e.g., sudden illness). A student 
should make prior arrangements with you concerning the Incomplete grade, as you may be 
required to specify the reason for the Incomplete grade to the School chair or on the course 
report. An Incomplete grade is given at your discretion. Please refer to the general catalog for 
further information on Incomplete grades.  
 


What happens when an Incomplete lapses? 


Any Incomplete grade that has not been replaced before the deadline will, at that time, lapse to a 
grade of F (or NP if taken passed/not passed). After that time, but not retroactively, the grade is 
counted into the student's grade-point average. Once the grade has lapsed a student is allowed to 
repeat the course under the repeat rules of the University.  


How do I submit a grade when a student has finished an Incomplete? 


The student should give you a form called "Petition to Remove an Incomplete" at the time she 
finishes the final work for the course. The student should fill in the information on the top half of 
the petition and the petition should have a stamp from the Registrar indicating the five-dollar 
processing fee was paid. Please complete the lower half of the form, noting the student's grade. 
The petition should then be sent to the Registrar. Students can download a PDF version of the 
petition from the Registrar's website. 


How much time are undergraduates given to make up an Incomplete? Are there 
extensions? 


For an Incomplete given in the fall semester students have until the first day of classes the 
following fall to complete the work. For an Incomplete given in spring or summer the student 
has until the first day of classes for the following spring to complete the work. 


Can a student remove an Incomplete by repeating the course? 


 No, a student cannot remove an Incomplete by repeating the course. If the student repeats the 
course the incomplete will lapse to an F or NP. A student should not enroll in a course in order to 
make up an Incomplete. She should arrange to audit the course informally if that is required in 
order make up the missing work for the course.  


Under what circumstances should or may I change a grade that I already submitted? How 
do I do it? Is there a form to change a student's grade? 
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You may change a grade due to a clerical or procedural error. Grade changes may not be made 
on the basis of a reassessment of the quality of the student's work. A grade change can be done 
either via petition or by a memo on School letterhead to the Registrar. Please provide an 
explanation for the change in grade.  In SSHA you would contact the Instructional Services 
Coordinator who would provide the confidential form and envelope to you.   


What do I do if a student comes to me with a complaint about the grade a TA assigned? 


If you are the instructor of record for this course, you must be involved in the grade appeal. 
Grade grievances can be brought by a student if she feels that issues such as race, politics, 
religion, sex or sexual harassment affected her grade or if her work was evaluated by other 
criteria that did not directly reflect her performance of the course requirements. More commonly 
students will challenge a grade based on academic grounds. Please refer to the question "What if 
a student wants to grieve a grade" for further information on grade grievances procedures.  


What if a student wants to grieve a grade? What rights do students have? What rights do I 
have as the instructor? What are the procedures? If it happens at the end of the semester, 
what grade do I assign? 


A student has a right to bring a grade grievance if he or she believes that "improper academic 
criteria" were used to evaluate his or her work. 
 
If a grade grievance comes at the end of the term, please assign the grade you believe is 
appropriate based on your grading policy and your evaluation of the work submitted by the 
student. However, more commonly students will contest a grade based on academic grounds, i.e., 
they disagree with the grade assigned. If a student has a grade grievance based on academic 
criteria it is suggested that you either meet informally with the student to try to resolve the 
dispute or ask him to address his concerns in writing. If you disagree with the student's 
challenge, you might offer to write a letter for the student's file describing in detail the reasons 
for the grade and any extenuating circumstances that may have influenced your grading.  
 
If a challenge arises, you can expedite its resolution by preparing a written description of course 
content, measures used to evaluate student performance, and a complete record of the individual 
student's work.  
 
Grade changes can occur only as the result of clerical or procedural errors. Grade changes should 
not occur as result of a re-examination or the submission of additional work after the close of the 
term. We would encourage you to help students understand that academic integrity and fairness 
to the other students in the course prevent you from re-evaluating their individual work with an 
eye towards a grade change. You are under no obligation to re-evaluate papers or exams except 
for clerical or procedural errors.  
 
Clearly written grading policies on your syllabus will help to avoid grade disputes. Also, if you 
make changes to the written grading policy during the semester it is recommended that you put 
the changes in writing and distribute them to your students. Finally, careful record keeping 
throughout the semester will help in any grade challenge. 
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Can I let the TA decide on a contested grade? 


As the instructor of record you should be involved in any grade disputes. Remember that grades 
are to be adjusted only to correct errors in procedures or clerical mishaps, not due to a re-
evaluation of the student's work. Whether you determined the final grade or not, any grade 
dispute in a course for which you are the instructor of record does involve you. 


Do I have to give all the students, even the ones taking the course P/NP, a letter grade? 


No, you can assign these students either a P, NP or Incomplete as appropriate. However, it is 
helpful to record the letter grades, as they will come in handy in situations such as a retroactive 
change of grading option request. 


What is the lowest passing grade for a student taking my course P/NP? 


A student must complete work of C- quality (or better) to qualify for a Pass grade. 


What is the deadline for students who want to change their grading option? 


Students may change their grading option from P/NP to letter grade through Friday of the second 
week of instruction.  Summer Session deadlines vary. The deadline dates for this term are 
available on the Office of the Registrar website. 


When should or may I give a No Report (NR)? 


Please do not assign a No Report grade under any circumstances. This designation is reserved for 
the Registrar only; it's used to note that the instructor for this course did not submit a grade. It 
should not be used in lieu of assigning a grade. Please assign an F or NP grade if the student has 
not attended your class nor turned in assignments. An F or NP grade will not penalize students 
who have dropped the course by the fourth-week deadline of the semester or have withdrawn 
from the University.  


This student was never in my class. What grade should I give her? 


It is likely that the student intended to drop the course and did not do so in the appropriate 
timeframe. Please assign the student a failing grade. An F or NP grade will not penalize a student 
who has dropped the course by the fourth-week deadline or withdrawn from the University.  


What constitutes failing a course? 


A grade of F is failing grade. Grades of D, D+ or D- are given unit credit towards graduation. 
The General Catalog describes the grading policy.  


Am I doing a student a favor by giving him or her an F instead of a D? 
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 You are not necessarily doing the student a favor by assigning an F rather than a D grade. A 
grade of D is considered a passing grade and the student will receive unit credit towards his or 
her degree while a grade of F is a failing grade and carries no unit credit. A student may repeat 
the course whether he received a D or an F, following the repeat guidelines of the University. 


When the student repeats a course, the grade received in the course the second time will replace 
the original grade in the calculation of the student's grade point average. In effect the GPA will 
reflect the most recent grade. Whether the student received a D or an F, if he repeats the course 
and does better the second time, he will improve his GPA. A student can repeat up to 12 units to 
improve his or her GPA in this manner. For additional courses repeated after the 12 units the two 
grades will be averaged together.  


The student hasn't turned in her final paper yet. How can I give her a final grade? 


If the student has not contacted you regarding the final paper you should award her the grade she 
would earn in the course if she does not submit the final paper. If, after grades are submitted to 
the Registrar, you determine that the student's failure to submit the paper and to contact you 
regarding the final paper was due to circumstances beyond the student's control you can submit a 
grade correction memo to the Registrar, and assign the student an Incomplete grade. In order to 
receive her final grade after that, the student must obtain a Petition to Remove an Incomplete 
Grade (download a PDF version of the form from the Registrar's website) and file it along with 
completing the final paper within the deadlines for removal of an incomplete grade.  


Are there guidelines for assigning grades? 


There are no campus-wide standards. In large lecture courses, however, instructors are expected 
to help section or lab leaders reach a consensus about grading as well as policies on such things 
as late assignments and student requests to submit revised work or earn extra credit. Within 
reasonable limits, the way of assessing the quality of student's performance in a course and the 
guidelines for assigning grades in a course are determined by the instructor in accordance with 
School practices. 


What do I need to know about UCMCROPS? 


At a minimum, you should be familiar with the grading feature in UCMCROPS.  This feature 
allows instructors to submit their final grades electronically. This system replaced the use of pre-
printed course reports and eliminated the need to pencil in students' final grades on paper.  
UCMCROPS is the only mechanism for reporting final (and midterm) grades. 


What do I report on UCMROPS if a student stopped attending class or did not take the 
final exam? 


If the student stopped attending the course at some point during the semester it is possible that 
she has dropped the course. Unfortunately, students are not required to inform you that they are 
dropping your course. If the student's name appears on your final electronic or paper course 
report you should assign whatever grade is appropriate for the student based on work completed 
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(if any) and on all assignments, tests, etc that were missed. Please remember that an F or NP 
grade will not penalize a student who has dropped the course by the fourth week of the term or 
withdrawn from the University.  
 
If the student did not take the final exam, but has completed other work for the class, again 
please assign the student a grade based on the work completed, averaged in with the F for the 
missed final exam. If there are extenuating circumstances for this student, it is the student's 
responsibility to contact you regarding the missed final. You are under no obligation to assign an 
Incomplete grade and are encouraged not to do so unless you have spoken with the student and 
determined that this is the appropriate course of action.  


When are grades due?  


Grades are due 72 hours after the final exam, please consult the published final exam schedule 
(online at registrar.ucmerced.edu). If no exam is given, grades are due 72 hours after the last day 
of instruction. 


What happens if I turn in my grades after the deadline? 


If grades are turned in after grade processing is complete, the delay may affect the student's 
academic status. If you know you will not be able to make the deadline, you MUST arrange an 
extension with the Registrar's Office. 


The Registrar's Office no longer accepts class lists with grades or memos for an entire course 
from an instructor who did not submit grades via UCMCROPS. Instructors are required to write 
an individual memo for each student whose grade is not processed electronically.  


What is the purpose of the mid-semester grades? Do I have to turn them in? What if I 
haven't given a midterm or graded any assignments yet? 


Mid-semester grades provide students in lower division courses with early feedback (both 
positive and negative) about their academic performance.  Mid-semester grades provide an 
opportunity for students to receive positive reinforcement and motivation if they are doing well, 
and to identify those who are struggling.  Mid-semester grades for all lower division courses only 
are reported at the end of the seventh week of the semester, and all grades are submitted as letter 
grades for letter-graded courses (regardless of whether the student has elected to take the course 
as P/NP).  If a course is P/NP only, all grades will be submitted as P/NP.  Mid-semester grades 
are notational grades which are used to help ensure the academic success of UC Merced students 
in lower division courses.  These grades are not recorded in any permanent record or on a 
student’s academic transcript. 


Why should I bother with mid-semester grades? 


Mid-semester grades are mandated for all lower-division courses.  Mid-semester grades are used 
to alert a student to academic difficulty. The SALC, as well as the individual Schools, are 
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informed when a student receives a notification. Your participation in this process allows the 
advising office to reach out to students who are having difficulties.  


How do I submit my students' mid-semester grades electronically?  


You can use the e-grading system of UCMCROPS to assign midterm grades for fall and spring 
during the eighth week of the semester. The Registrar's Office will notify your School when the 
system is open. Your School should then notify you that you can submit midterm grades. The 
actual process for assigning midterm grades is the same as for assigning final grades. 


What do I do if I don't like the date set for my final exam? 


The date and time of final exams are based on the day and time the course is offered.  Talk to 
your School Instructional Services Coordinator about your needs before the Schedule of Classes 
is finalized. After the schedule is set, if you would like to change your exam date, you are 
required to make a formal written request, which is unlikely to be approved – except in 
extenuating and unanticipated circumstances. 


What do I tell students who want to take my final at a time different from the one listed? 


Except for students who are registered with the Disability Services Center (DSC) and who have 
been approved by DSC for such accommodations, you are under no obligation to offer a final 
exam except at the stated time in the Schedule of Classes. If you wish to offer an exam at an 
alternate time you will be responsible for finding a location and appropriate supervision for the 
exam. Check with your School’s Instructional Services Staff to see if it offers such options. If the 
student has a DSC recommendation for either extended time or a different location, the DSC 
Program Specialist for that student can provide necessary location and proctoring services. The 
student must make prior arrangements with both you and his or her DSC specialist for test 
accommodations. Please see information on the DSC website regarding accommodations for 
testing.  


A student says that the final exam day is a religious holiday. For which religious holidays 
should I make accommodations? 


UC Merced’s campus' policy for accommodation of students who miss exams because of their 
religious commitment is distributed annually at the beginning of each fall semester. The policy 
follows:  
"ACCOMMODATION OF RELIGIOUS CREED: In compliance with Education code, Section 
92640 (a), it is the official policy of the University of California at Merced to permit any student 
to undergo a test or examination, without penalty, at a time when that activity would not violate 
the student's religious creed, unless administering the examination at an alternate time would 
impose an undue hardship which could not reasonably have been avoided. Requests to 
accommodate a student's religious creed by scheduling tests or examinations at alternative times 
shall be submitted directly to the faculty member responsible for administering the examination.  
Reasonable common sense, judgment and the pursuit of mutual goodwill should result in the 
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positive resolution of scheduling conflicts. The regular campus appeals process applies if a 
mutually satisfactory arrangement cannot be achieved."  


Are instructors required to keep final exams and grading records? For how long?  


Instructors may opt either to return final exams (or copies of them) or to retain them. If final 
exams are not returned, then instructors should retain final exams for thirteen months after the 
date of the final exam. The grading records also play a very important role in the dispute or 
challenge should one arise. Since students have two semesters after the completion of a course to 
file a grade grievance, it would be wise to save records for the same 13 month period as required 
for final exams.  


Can I assign a final exam or course assignment to be due after my scheduled final exam 
date? 


All due dates for course assignments/exams must be assigned no later than the course’s 
scheduled final exam date.   
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CONFIDENTIALITY  


I'd like to inform my students of their grades on an exam, or for the course. If I post a list 
of student ID numbers and grades outside my office door, am I violating any laws by doing 
this?  


ID numbers and grades are confidential information, and posting such information (without prior 
written consent from every student on the list) is a violation of FERPA regulations. Particular 
care should be taken with the student ID number, because it is now one of two keys used for 
accessing student records electronically. Students can easily look up their course grades on 
UCMCROPS—and you'll be doing them a favor when you encourage them to use that system.  


Is it ok to leave my students' graded midterms in a bin outside my office door for them to 
pick up?  


No. Exams are considered student records.  


A parent of one of my students wants to know what history courses her daughter has 
taken, what scores she has received, her overall GPA, and her current academic status. 
How should I respond to her request?  


Under no circumstances may you release to any third party, including a student's own parents, 
information of this nature, unless you have written authorization from the student to release the 
information. 


A parent has telephoned my office in desperation. He said, "I need to contact my son 
because his sister has been seriously injured in an accident. Can you please give me his 
class schedule so I can locate him?" How should I respond?  


In emergency situations, refer the caller to the UC Merced Police Department at (209) 228-2677. 
At the discretion of the police and the Office of the Registrar, disclosure of a limited amount of 
information may be made to appropriate parties in connection with an emergency when the 
information is necessary to protect the health and safety of the student or other persons.  


Under what circumstances am I allowed access to a student's file?  


Faculty may have access to public information that the student has not restricted, and to 
confidential information for which the student has provided an appropriate written authorization, 
or under Legitimate Educational Interest/need to know.  Faculty members may view their own 
class lists and e-mail addresses of students enrolled in their classes via UCMCROPS. 


Can I get a list of the email addresses for the students in my class?  


Yes, UCMCROPS has a built in messaging system that allows you to email enrolled students. 
The student email addresses are pulled automatically from the campus directory. To comply with 
FERPA regulations, the student email addresses are suppressed in the outgoing message. You 
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can also send email to individual students by clicking the linked email address in the student 
roster available on UCMCROPS. 
 
You have access via UCMCROPS to the email addresses of students enrolled in your class. 
Since you have what's termed a Legitimate Educational Interest in this information, you may 
email your students messages related to the course even if some of them have asked that their 
email addresses not be released. Please put the students' email addresses in the "bcc" line (not the 
"to" line) of your message, so you won't inadvertently reveal their addresses to anyone without a 
legitimate educational interest.  


Is it ok if I send my students their grades by email?  


If a student, whom you can positively identify, has submitted a written request (signed and 
dated) to you in person, authorizing you to send him his grades electronically, you may do so. 
Please inform the student that you will use only the official email address on record with the 
university, which you can get from UCMCROPS. If the student submits the request by email, the 
Registrar recommends that you not provide the grade electronically: it can be difficult to know 
for sure that the email really came from the student.  However, the best and easiest response to 
such a request would be to refer students to UCMCROPS. 
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ACADEMIC DIFFICULTIES 


I have a student who can't write a paragraph—where can I send him for help? 


 Refer students to the Student Advising & Learning Center. The SALC offers workshops and 
tutoring for students who need assistance with writing and many other subjects.  


I have a student who doesn't have the mathematical preparation necessary for my course. 
What should I do?  


Alert the student to your concerns and refer him to the Student Advising & Learning Center for 
more assistance. The student may need to drop your course. If you believe the student could 
succeed in your course with some additional support, direct him to the Student Advising & 
Learning Center. The SALC offers study groups, tutoring, workshops, and adjunct courses for 
students enrolled in a variety of Math courses.  


What is probation? Dismissal?  


Students are placed on academic probation if their cumulative UC GPA falls below 2.0. If the 
student does not bring her cumulative UC GPA up to a 2.0 the following semester, she becomes 
subject to academic dismissal. Students are also subject to academic dismissal if their UC 
Merced GPA for a given term falls below 1.5. Students in the latter category must attain both a 
2.0 cumulative GPA by the end of the probationary term and a 2.0 GPA for the individual term 
itself.  
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STUDENT CONDUCT  


What are a faculty member's best resources in cases of academic dishonesty? 


 Academic dishonesty strikes at the heart of a university's function and self-definition. When you 
suspect academic dishonesty, it is your obligation to investigate and, if suspicions are confirmed, 
to confront the student with the fact and determine an appropriate penalty. Of assistance at such 
times is the Office of Student Judicial Affairs (SJA), formerly the Office of Student Conduct. At 
the request of the instructor, SJA will investigate and help resolve suspected violations of the 
Code of Student Conduct, including both academic and non-academic issues. 


Even if you don't engage SJA to help you resolve a violation, you are encouraged to report cases 
of academic dishonesty to SJA so that its files will be as complete as possible.  


What steps can I take to prevent academic dishonesty? 


The SJA recommends the following measures:  
• Inform students of academic standards for scholarship and conduct;  
• Explain how cheating harms students and describe campus sanctions;  
• Minimize the opportunities for cheating and plagiarism;  
• Take visible actions to detect dishonesty so that students know you will not tolerate cheating;  
• If cheating occurs, respond swiftly with disciplinary measures. 


What is plagiarism?  


All written work submitted for a course, except for acknowledged quotations, must be expressed 
in the student's own words. It must also be constructed upon a plan of the student's own devising. 
Work copied without acknowledgement from a book, from another student's paper, from the 
internet, or from any other source is plagiarized. Plagiarism can range from wholesale copying of 
passages from another's work to using the views, opinions, and insights of another without 
acknowledgement, to paraphrasing another person's original phrases without acknowledgement.  


What steps can I take to help prevent plagiarism? 


The Office of Student Judicial Affairs (SJA) has many good suggestions, including the 
following. Please see the SJA faculty handbook available on the SJA website for many other 
useful strategies (http://studentlife.ucmerced.edu/2.asp?uc=1&lvl2=121&contentid=170).  
• Clarify the distinctions between plagiarism, paraphrasing and direct citation;  
• Ask students to seek permission before resubmitting previous academic work to you;  
• Change your paper topics and exam questions as often as is practical;  
• Request that students submit rough drafts before or along with final versions of papers;  
• Assign a variety of short in-class papers during the term.  
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What is the penalty for plagiarism?  


The submission of such work will, under University rules, render the offending student subject to 
an F grade for the work in question or for the entire course, at the discretion of the instructor, and 
will also make the student liable for referral to the SJA.  


Should I confront a student whom I suspect of plagiarism? 


If possible, yes. Students who have plagiarized often confess when the evidence is clear, or after 
judicious questioning about their topic, style, etc. If you feel threatened or for some other reason 
uncomfortable, refer the matter to the Office of Student Judicial Affairs (SJA). 


What if I strongly suspect but have not proved plagiarism? 


You may not lower a grade or fail a student on a suspicion of plagiarism.  


What if the instructor is a TA? 


The TA is no different from any other instructor and may follow the course of action outlined 
above, including referral of an uncertain case. 


How can I find out about other forms of academic dishonesty not covered above? 


Please see the Office of Student Judicial Affairs' Instructor's Guide for the following 
transgressions, with helpful subheadings:  
• Furnishing false information in the context of an assignment;  
• Creating an unfair advantage for oneself or a disadvantage to another, e.g. contaminating a lab 
sample;  
• Theft or damage to intellectual property, e.g another student's paper;  
• Selling or distributing course lecture notes, etc. without the permission of the instructor. 


What can I do to stop a student from disrupting class? 


Such cases are among the most distressing of an instructor's experiences in the classroom, not to 
mention the effect on the class as a whole.  
If the student exhibits threatening behavior towards you or other members of the class, call the 
UC Merced Police Department at (209) 228-2677. 


If the disruption is non-threatening, try to meet privately with the student to review what is and is 
not acceptable behavior. Document all contacts with the student, including dates, times, and 
locations when incidents occurred, and your response. It is your right to expel a disruptive 
student from your classroom—but only for that day's session. He has the right to return to class 
the following day, and may remain so long as the disruptive behavior is not repeated. If it is, the 
instructor should contact Office of Student Judicial Affairs, which can coordinate campus-wide 
resources to assist the instructor and the student involved.  
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SPECIAL ARRANGEMENTS 


A student with a disability is enrolled in my class. What adjustments or other 
accommodations should I make?  


There are many kinds of disabilities, and they affect students in many different ways. Specific 
answers about what an instructor must do will depend on an individualized analysis of each 
student's need. You have the resources of the Disability Services Center (DSC) for help with this, 
and it is in your best interest (logistically, legally, etc.) to use that help. 


DSC will make sure that a student is indeed entitled to accommodations in your class, and 
perform the professional assessment of what those accommodations should be. All you have to 
do is refer the student to DSC and request that he acquire a "letter of accommodation" from a 
DSC professional.  Once you have a "letter of accommodation" from DSC, you need only follow 
the recommendations in that letter.  


What if I am concerned about, or object to, a recommendation in DSC's "letter of 
accommodation"?  


If you are concerned that the recommendation is not appropriate for your particular class, then 
you should contact the signatory. The Disability Services Center advisors know that their 
recommendations can occasionally inadvertently compromise the purposes or standards of a 
class, and are ready to discuss such concerns with you.  


The goal is to find a way to accommodate the student in a manner that does not fundamentally 
alter the essential performance standards of your class. If there is an unresolved disagreement 
after a good-faith effort, there is a process for pursuing the matter.  Note, however, that the DSC 
Advisor's recommendations must be followed until they are overturned or modified. 


How far in advance must students with disabilities inform an instructor about needed 
accommodations?  


Students who work with the Disability Services Center are strongly urged to communicate with 
instructors as soon as possible. However, the University must make every feasible effort to 
accommodate students regardless of the notice. 


A specific answer to this question would need to be given in the context of the necessary 
accommodation. For example, a student who has a vision impairment may need to use a dark pen 
and write in large print. Perhaps she will need to write the short answers on a separate sheet of 
paper instead of in the blank spaces on the test document itself. This accommodation really 
doesn't require any advance preparation, so not much advance notice may be needed. On the 
other hand, if a student's accommodation requires the arrangement of a separate, quiet room, a 
proctor, or both, then more time is obviously needed. For such matters, especially when a proctor 
must be arranged, it is reasonable to expect advance notice of three to five working days.  


What can I do to help prevent problems related to students with disabilities in my classes?  
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Fundamentally, your responsibilities are to assure equal opportunity in your classes for all 
students with disabilities who are qualified to be in your classes, and to protect students' 
confidentiality in the process. Here are a few things you can do:  


1. Include guidance in your syllabi and other course-related handouts, websites, and the 
like. Consider announcing similar information in your first days of class. Here's some 
recommended wording: 
 
If you need disability-related accommodations in this class, if you have emergency 
medical information you wish to share with me, or if you need special arrangements 
in case the building must be evacuated, please inform me immediately. Please see me 
privately after class or at my office. 


Students who need academic accommodations (for example, a note taker) should 
request them from the Disability Services Center. DSC is the campus office 
responsible for verifying disability-related need for academic accommodations, 
assessing that need, and planning accommodations in cooperation with students and 
instructors as needed and consistent with course requirements. 


2. Make sure all course-related websites are accessible to users with various disabilities. 
For a discussion of various disabilities and web usability, see the World Wide Web 
Consortium's (W3C) How People with Disabilties Use the Web. 
 


How do I obtain exam room and proctoring assistance?  


If you are provided with a TA, they should be your primary resource for proctoring assistance.  If 
you do not have a TA, please contact the School’s Instructional Services Staff for proctoring 
assistance.  
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ENRICHMENT  


How do I set up a basic course website?  


UCMCROPS automatically generates a basic site for every lecture course. You may enhance 
your basic site with links to your photograph, personal web page, syllabus, office hours, etc. 


How can I learn more about using web-based instructional technology in my courses?  


Information Technology’s Classroom AV Support Unit offers orientation sessions to introduce 
faculty to the course website options available, training sessions to teach instructors the basic 
skills necessary to use course management tools, and consultations to work with instructors on 
individual solutions.  


I'd like to videotape my class and put it up on the web. How do I do that? 


In certain instances, Information Technology can work to produce live webcasts of selected 
courses. For information contact IT. 


How do I get a classroom with media equipment?  


All classrooms are equipped with an AV package designed to allow the instructor to project 
audio and video (DVD or computer images). 


How do I get the library to make special arrangements for a class text?  


Contact the Kolligian Library for special arrangements. 


How do I get the library to digitize supplemental course materials for my course? 


The Kolligian Library has a special page dedicated to digitizing additional course materials 
(http://ucmercedlibrary.info/scr/index.html). 


How can I be sure that my undergraduates know how to use the library for research?  


Make your undergraduates confident researchers by sending them to a library workshop. Better 
yet, ask a librarian to tailor a presentation to the exact needs of your class. Contact the Library 
for more information.  


What do I do if I want to team teach with someone in another School?  


You and your teaching partner need to talk to your School chairs about teaching load and 
possible compensation issues. Will you cross-list your course, that is, offer it for credit in two or 
more Schools? If so, you may need special scheduling arrangements. If it is a new or cross-listed 
course it will need to be approved by the School faculty as well as UGC before the schedule of 
classes goes to the printer.  
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What is a Freshman Seminar? How do I offer one? (And why should I?) 


 A Freshman Seminar is a one-unit course, usually meeting one hour per week and enrolling no 
more than 15 first-year students. The program enables meaningful contact between faculty and 
freshmen and allows both to participate in the thoughtful exploration of a research topic. 


Students tell me they need a sponsor for an internship, that the agency offering the position 
requires them to receive units as a condition of the internship. Should I sponsor them for 
units? Is it appropriate to enroll them in a 199 course?  


Check with your School Advising Office. Some Schools have courses that are specifically 
designated for internships or experiential learning, and special requirements for enrollment. 
These "field studies" are usually numbered 191. A 199 course is usually reserved for independent 
study or research.  


Students ask me, "What can I do with this degree?" I know about academia, but I'm not 
really familiar with the market experience of recent graduates. How can I help these 
students?  


The Career Center also offers services, including workshops that give students an opportunity to 
hear from graduates in their field who have gone into various sectors. 
 


How can I get undergraduates to assist me with my research?  


In many instances, students may enroll in a section of 199 as they pursue research with faculty. 
Remember that "Supervised Independent Study" courses (199) are intended for student-initiated 
research, so while the student project may be closely allied to your research, the student goals 
should take precedence in the contract for 199 units.  


If you have funds to pay a student, you should see your School personnel manager about steps 
necessary to advertise and hire a student assistant.  


A student approaches me with an interesting research project. How does she get units for 
her research?  


All Schools offer a 199 course, usually called "Supervised Independent Study." This is 
appropriate for many projects but is available only on a P/NP basis. For more involved projects, 
where a grade would be appropriate, many Schools have a special research and/or senior thesis 
course. Check with your School for local restrictions on enrollment in these courses. 


How do I submit my course materials request? 


Your School’s Instructional Services Staff will send you notification via email of deadlines for 
course materials requests.  Please note that it is important to submit your requests before or by 
the deadline. 
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How do I connect to a network printer? 


Please follow the directions located on the UC Merced IT website 
(http://it.ucmerced.edu/docs/guides/printing/ucm1200_printer.cfm). 


How do I use the copy machines? 


Please obtain a copy code from your School’s staff at the front desk of the Dean’s Suite as you 
will not be able to make copies without it.  Directions for use of the copy machines are located in 
the Classroom and Office Building, 2nd and 3rd floor copy rooms. 







http://www.ucop.edu/acadadv/acadpers/apm/welcome.html










http://careerservices.ucmerced.edu/2.asp?uc=1&lvl2=49&lvl3=49&lvl4=51&contentid=29






What type of computer owned? (desktop, laptop, both, neither)
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2008-2009 12 415 26 5 458 3% 91% 6% 1% 96% 8%
2007-2008 13 147 12 9 181 7% 81% 7% 5% 88% 14%
2006-2007 14 128 16 9 167 8% 77% 10% 5% 86% 18%
2005-2006 26 39 15 3 83 31% 47% 18% 4% 65% 49%





		Computer Type






http://veteranservices.ucmerced.edu/






 


System Specs 


 
Subsystem Description Specification 


System OS Windows XP Pro SP2 


System OS Install Date 1/4/2008 3:42:18 PM 


System Make Hewlett-Packard 


System Model HP Compaq dc7700 Small Form Factor 


Main Board Make Hewlett-Packard 


Main Board Model 0A54h 


Main Board BIOS HP Default System BIOS HPQOEM - 20070105 20070105 


Processor Description Intel Core2 


Processor Clock Speed 2130 Mhz 


Graphics Description Radeon X1300 Series 


Memory Installed 2048 MBs 


Memory Slots 4 slots 


Memory Configuration 1024+1024;DIMM Synchronous 


Drive Size (C)  250008 MBs 


DVD-RW Model HL-DT-ST DVD+-RW GSA-H31L 


DVD-RW Speed 8468 KB/sec (48X) 


Monitor Model HP LP2465 LCD Monitor 


Monitor Resolution 1920 x 1200 pixels 


Monitor Screen Size 24.1 inches (diagonal) 


Monitor Manufacture Date March 2007 


Installed Hardware 


Class Vendor Product Code 


1394  
IEEE 1394 


OHCI  
OHCI Compliant IEEE 1394 Host Controller 


 


CDROM  
 


HL-DT-ST DVD+-RW GSA-H31L 
 


DiskDrive  
 


WDC WD2500JS-60MHB5 
 


DiskDrive  
 


Generic- Compact Flash USB Device 
 


DiskDrive  
 


Generic- MS/MS-Pro USB Device 
 


 







DiskDrive  
 


Generic- SD/MMC USB Device 
 


DiskDrive  
 


Generic- SM/xD-Picture USB Device 
 


DISPLAY  ATI  Radeon X1300 Series 
 


DISPLAY  ATI Radeon X1300 Series Secondary 
 


fdc  
 


Standard Floppy Disk Controller 
 


hdc  
 


Primary IDE Channel 
 


hdc  
 


Secondary IDE Channel 
 


hdc  Intel Intel(R) ICH8 4 port Serial ATA StorageCtr- 2820 
 


Keyboard  
 


HID Keyboard Device 
 


Keyboard  
 


Standard 101/102-Key or Microsoft Natural PS/2  
 


Media  Realtek Realtek High Definition Audio 
 


Monitor  HP HP LP2465 LCD Monitor 
 


Mouse  Microsoft HID-compliant mouse 
 


Mouse  Microsoft PS/2 Compatible Mouse 
 


Net  Intel Intel(R) 82566DM Gigabit Network Connection 
 


Net  Microsoft 1394 Net Adapter #4 
 


Ports  
 


Communications Port (COM1) 
 


Ports  
 


ECP Printer Port (LPT1) 
 


Processor Intel Intel(R) Core(TM)2 CPU 6400 @ 2.13GHz 
 


Processor Intel Intel(R) Core(TM)2 CPU 6400 @ 2.13GHz 
 


System  
 


PCI bus 
 


System  Microsoft Microsoft ACPI-Compliant System 
 


System  Microsoft Microsoft Windows Management Interface for ACPI 
 


System  Microsoft Microsoft UAA Bus Driver for High Definition Audio 
 


System  Infineon  Infineon Trusted Platform Module 
 


System  Intel Intel(R) 82801 PCI Bridge - 244E 
 


System  
 


High precision event timer 
 


System  Intel Intel(R) ICH8DO LPC Interface Controller - 2814 
 


System  Intel Intel(R) Q963/Q965 Processor to I/O CTR - 2990 
 


System  Intel Intel(R) Q963/Q965 PCI Express Root Port - 2991 
 


System  Intel Intel(R) ICH8 Family PCI Express Root Port 1 - 283F 
 


System  Intel Intel(R) Management Engine Interface 
 


USB  
 


Standard Enhanced PCI to USB Host Controller 
 


USB  NEC NEC PCI to USB Open Host Controller 
 


USB  Intel 
Intel(R) ICH8 Family USB Universal Host Controller – 


2830-2836A-USB2  


USB  USB storage USB Mass Storage Device 
 


USB  NEC NEC PCI to USB Open Host Controller 
 







KOL 202 & KOL208 Installed Software-FALL 2008 


Name Publisher 
Install 


Date 


7-Zip 4.57 
 


1/14/08 


Adobe Acrobat 8.1.2 Professional 


(8.1.2)  
8/20/08 


Adobe Color Common Settings 


(1.0.1) 


Adobe Systems 


Incorporated 
8/21/08 


Adobe ExtendScript Toolkit 2 


(2.0.2) 


Adobe Systems 


Incorporated 
8/21/08 


Adobe Flash Player 9 Plugin 


(9.0.45.0) 
Adobe Systems, Inc. 8/13/08 


Adobe Flash Player ActiveX 


(9.0.124.0) 


Adobe Systems 


Incorporated 
8/24/08 


Adobe Flash Player Plugin 


(9.0.115.0) 


Adobe Systems 


Incorporated 
1/31/08 


Adobe Reader 8.1.2 


(8.1.2) 


Adobe Systems 


Incorporated 
3/27/08 


Adobe Shockwave Player 


(10.3.0.24) 
Adobe Systems, Inc. 1/14/08 


ANSYS CFX 11.0 


(07.01.1500)  
1/22/08 


ANSYS Products 11.0 


(11.0.0000) 
ANSYS 1/21/08 


ANSYS Remote Solve Manager (RSM) 11.0 


(11.0.0) 
ANSYS, Inc. 1/21/08 


ANSYS TurboGrid 11.0 


(07.01.1500)  
1/22/08 


Apple Mobile Device Support 


(2.0.1.5) 
Apple Inc. 8/17/08 


ArcGIS ArcInfo Workstation 


(9.2.1324) 


ESRI 
3/27/08 


ArcGIS Desktop SDK for the Microsoft .NET 


Framework 


(9.2.1324) 


ESRI 
 


ArcGIS Desktop SDK for VB6 


(9.2.1324) 
ESRI 3/27/08 


ArcGIS Desktop VBA Developer Resources 


(9.2.1324) 


ESRI 
3/27/08 







ArcGIS Desktop 


(9.2.1324) 


ESRI 
3/27/08 


ArcGIS Tutorial Data ESRI 3/27/08 


Atajo 


(4.0.0) 
Thomson - Heinle 1/21/08 


Autodesk 3ds Max 2009 32-bit Additional Maps and 


Material Libraries 


(11.0) 


Autodesk 9/1/08 


Autodesk 3ds Max 2009 32-bit Architectural Materials 


Library 


(11.0) 


Autodesk 9/1/08 


Autodesk 3ds Max 2009 32-bit Movies 


(11.0) 
Autodesk 9/1/08 


Autodesk 3ds Max 2009 32-bit ProLibrary 


(11.0) 
Autodesk 8/22/08 


Autodesk 3ds Max 2009 32-bit Vault 2008 Plug-In 


(11.0) 
Autodesk 9/1/08 


Autodesk 3ds Max 2009 32-bit Vault 2009 Plug-In 


(11.0) 
Autodesk 9/1/08 


Autodesk 3ds Max 2009 32-bit 


(11.0) 
Autodesk 8/22/08 


Autodesk Backburner 2008.1 


(2008.1) 
Autodesk, Inc. 9/1/08 


Bluerock Tech Flight Studio 3ds Max 2009 32-bit 


(11.0) 
Autodesk 9/1/08 


CellDesigner3.1 


(3.1.0.0) 
Systems Biology Institute 1/14/08 


Compatibility Pack for the 2007 Office system 


(12.0.6215.1000) 
Microsoft Corporation 9/7/08 


EcoBeaker 2.5 SimBiotic Software, Inc. 8/22/08 


EES - Engineering Equation Solver F-Chart Software 9/22/08 


ENVI 4.5 ITT 8/31/08 


Expert Framework Extension Release Datecode M010 PTC 2/6/08 


FBX Plugin 2009.0 for Max 2009 
 


8/23/08 


Gaussian 03W 
 


2/6/08 


GaussView 
 


2/6/08 


GMS 6.0 EMS-I 2/8/08 


GNU Octave 2.1.73 
 


1/14/08 


Insight 5.1 Luna Imaging Inc. 1/14/08 


J2SE Development Kit 5.0 Update 6 Sun Microsystems, Inc. 1/17/08 


J2SE Runtime Environment 5.0 Update 6 Sun Microsystems, Inc. 1/19/08 







Java(TM) 6 Update 7 Sun Microsystems, Inc. 9/5/08 


Maple 11 Maplesoft 3/27/08 


MATLAB R2007a 


(7.4) 
The MathWorks, Inc. 1/22/08 


MATLAB R2008a 


(7.6) 
The MathWorks, Inc. 8/13/08 


Maxima 5.14.0 Sudhir Kumar et al. 1/14/08 


MEGA 4 Microsoft Corporation 1/15/08 


Microsoft .NET Framework 3.5 SP1 Microsoft Corporation 9/1/08 


Microsoft Office 2003 Primary Interop Assemblies 


(11.0.6553.0) 
Microsoft Corporation 1/21/08 


Microsoft Office Enterprise 2007 


(12.0.6215.1000) 
Microsoft Corporation 9/7/08 


Microsoft Office Professional Edition 2003 


(11.0.8173.0) 
Microsoft Corporation 9/7/08 


Microsoft Save as PDF or XPS Add-in for 2007 


Microsoft Office programs 


(12.0.4518.1014) 


Microsoft Corporation 1/15/08 


Microsoft Silverlight 


(1.0.30716.0) 
Microsoft Corporation 9/7/08 


Microsoft Visual C++ 2005 Redistributable 


(8.0.56336)  
9/10/08 


Microsoft Visual Studio 6.0 Enterprise Edition Microsoft Corporation 9/5/08 


Microsoft Visual Web Developer 2008 Express Edition 


with SP1 - ENU  
9/2/08 


Microsoft Web Publishing Wizard 1.53 Microsoft Corporation 9/5/08 


MS SDK for Visual Studio 2008 Headers and Libraries 


(6.1.5288.17011) 
Microsoft Corporation 9/1/08 


Windows SDK for Visual Studio 2008 SP1 Express 


Tools  


(6.1.5295.17011) 


Microsoft Corporation 9/1/08 


Microsoft Windows SDK for Visual Studio 2008 SP1 


Express Tools for .NET Framework 


(3.5.30729) 


Microsoft Corporation 9/1/08 


Microsoft Windows SDK for Visual Studio 2008 SP1 


Express Tools for Web - enu 


(3.5.30729) 


Microsoft Corp. 9/1/08 


Microsoft WSE 3.0 Runtime 


(3.0.5305.0) 


Environmental Research 


Software 
9/1/08 


MINEQL+ version 4.6 


(4.60.00) 
Mozilla 8/17/08 


Mozilla Firefox (3.0.1) 
 


8/31/08 







MSDN Library - Visual Studio 6.0a Microsoft Corporation 9/5/08 


MSDN Library for Visual Studio 2008 Express Editions 


SP1 
OpenOffice.org 9/2/08 


OpenOffice.org 2.4 


(2.4.9310) 
Opera Software ASA 9/5/08 


Opera 9.25 
 


1/15/08 


Orbital Viewer PTC 1/14/08 


Pro/ENGINEER Mechanica Release Wildfire 3.0 


Datecode M090 
PTC 1/22/08 


Pro/ENGINEER Release Wildfire 3.0 Datecode M090 


(Wildfire 3.0) 
PTC 8/12/08 


ProductView Client Import Filters 


(8.0.40.13) 
PTC 1/31/08 


ProductView Document Viewing Option 


(8.0.40.13) 
PTC 1/31/08 


ProductView Help Files 


(8.0.40.13) 
PTC 1/31/08 


ProductView Simulation Viewing Option 


(8.0.40.13) 
PTC 1/31/08 


ProductView 


(8.0.40.13) 
PTC 1/31/08 


Progressive Die Extension Release 2.2 Datecode M190 
 


2/1/08 


PuTTY version 0.57 Martin v. LÃwis 1/14/08 


Python 2.4.2 


(2.4.2150)  
1/14/08 


Python 2.5 numpy-1.0.1 
 


2/1/08 


Python 2.5 scipy-0.5.2 Apple Inc. 2/1/08 


QuickTime 


(7.50.61.0) 
R Development Cor 8/17/08 


R for Windows 2.7.2 
 


9/22/08 


Real Alternative 1.8.2 PTC 8/24/08 


Routed Systems Designer Release 6.0 Datecode M050 


(6.0) 
Roxio 2/1/08 


Roxio Express Labeler 


(2.0.0) 
Roxio 1/13/08 


Roxio MyDVD Plus 


(6.1.3)  
1/13/08 


SAS 9.1 
 


9/4/08 


SAS Private JRE (J2SE(tm) Java Runtime Environment 


1.4.2_09) 
INRIA 8/22/08 


scilab-4.1.2 
 


1/15/08 







SeaMonkey (1.1.11) 
 


8/17/08 


SecondLife SimBiotic Software, Inc. 9/1/08 


SimBio Virtual Labs SPSS Inc. 8/22/08 


SPSS 16.0.1 for Windows SPSS Inc. 1/31/08 


SPSS SmartViewer 16.0 Stata Corp LP 1/31/08 


Stata 10 isee systems, inc. 8/25/08 


STELLA 9  


(9.0.206) 
Sun Microsystems, Inc. 1/28/08 


Sun xVM VirtualBox 


(1.6.2) 
KGI 8/18/08 


Systems Biology Workbench 2.5.5a Turbo Squid 9/5/08 


Turbo Squid Tentacles 3ds Max 2009 32-bit 


(3.2.0) 
Microsoft Corporation 9/1/08 


Windows Internet Explorer 7 


(20070813.185237)  
1/15/08 


Windows Media Player 11 
 


1/14/08 


WinRAR archiver Martin Prikryl 8/17/08 


WinSCP 4.0.6 


(4.0.6) 
Wolfram Research 1/15/08 


Wolfram Notebook Indexer 2.0 


(2.15.65227)  
9/5/08 


 


 








UC Merced Writing Program  
Meeting Minutes 


Friday, November 30, 2007 
10:00 – 11:30 AM 


 
 
Writing Program Faculty Attendees: Robert Ochsner, Elisabeth Beasley, Mike Truong, 
Kris VanBebber, Anne Zanzucchi, Jeremy Resnick, Ann Bliss, Susan Bohrer, Carol 
Ellis, John Hundley, Tom Hothem, Paul Gibbons, Susan Miller, Susan Varnot, Michael 
Winder, Steve Kramp, Mary Smith, Jared Stanley, Adriana Signorini, Candice Adam-
Medefind 
 
Staff attendees: Eve Holwell and Sandra Mora 
 
Approval of Meeting Minutes – November 2, 2007 
 
Minutes were approved by consensus 
 
Spring Semester WP Meetings 
 
There will be a schedule change for the Writing Program meetings being held in the 
spring.  Our meetings will be held every other Friday from 1:00 – 2:00 pm in the Willow 
conference room.  Following our Friday meeting, we are scheduled to meet on 
Monday’s and Wednesday’s every other week from 4:30 – 5:30 pm.   
 
Minor in Education 
 
Please review the proposal that was passed out for the B.A. in Creative and 
Professional Writing.  Curriculum will need to be developed and descriptions of courses 
will need to be written.  If you have any suggestions or would like to be a part of this 
minor, please contact the director.   
 
Upper Division Writing Requirement 
 
The implementation of a psychology writing requirement is being developed and should 
be in place by Fall 2008. 
 
Portfolio Review  
 
There will be an informal portfolio review session on December 13th from 1:00 – 3:00 
pm in the Cottonwood room. 
 
 
 
 
 







Post-tests 
 
During the week of December 10th there will be five 2 hour sessions to review post-
tests.  Please list the course and section number on each packet you turn in.  Please 
review the schedule and if there are any conflicts, please contact Ann Zanzucchi at 
azanzucchi@ucmerced.edu.  If you would like to receive copies of your post-tests, 
please contact Eve Holwell at eholwell@ucmerced.edu.   
 
Portfolios 
 
Please submit your high, mid-range and low portfolio to the teaching triads. 
 
Summer Bridge Program 
 
Nine out of ten students completed the Summer Bridge program in the summer of 2007.  
For the summer of 2008, the expected number of students is 20. 
 
If anyone is interested in teaching Summer Bridge, please contact Mary Smith at 
msmith5@ucmerced.edu.   
 
Committees 
 
From each committee in the Writing Program, please submit a short summary of what 
transpired over the semester.  Please submit the summary to the director. 
 
 
 
 
 








http://careerservices.ucmerced.edu/






2 3 5 3


ACADEMIC PERSONNEL HEADCOUNTS - FULL TIME


Ladder Rank Instructional Faculty Fall 2005 Fall 2006 Fall 2007 Fall 2008


Professor 18 18 21 29


Associate Professor 1 3 3 13


Assistant Professor 26 48 58 67


Totals 45 69 82 109


Other Instructional Faculty


SOE Lecturer 0 0 1 1


PSOE Lecturer 2 2 0 0


Lecturer 14 23 35 60


Totals 16 25 36 61


Other Academic Appointments


Academic AdministratorsAcademic Administrators 2 3 5 3


Librarians 5 5 3 6


Postdoctoral Scholar 6 11 9 17


Postgraduate Research 8 3 2 2


Professional Research - Regular 2 2 0 0


Professional Research isiting - V 0 0 0 0


Project Series 2 3 4 4


Specialist 0 0 1 2


Tutors 0 0 0 4


Totals 25 27 24 38


Student Appointments


Readers 0 0 0 0


Research Assistants 0 0 0 0


Teaching Assistants 0 0 0 0


Tutors 0 0 0 0


Totals 0 0 0 0


Note: SOE/PSOE Lecturers are not tenure/tenure-track faculty but are part of the academic senate.
Data Source: November QDB Snapshot
Prepared by Institutional Planning & Analysis







ACADEMIC PERSONNEL HEADCOUNTS - PART TIME


Ladder Rank Instructional Faculty Fall 2005 Fall 2006 Fall 2007 Fall 2008


Professor 0 1 2 2


Associate Professor 0 0 0 1


Assistant Professor 0 0 0 0


Totals 0 1 2 3


Other Instructional Faculty


SOE Lecturer 0 0 0 0


PSOE Lecturer 0 0 0 0


Lecturer 4 24 28 29


Totals 4 24 28 29


Other Academic Appointments


Academic Administrators 0 0 1 0


Librarians 0 0 1 0


Postdoctoral Scholar 1 0 1 0


Postgraduate Research 0 0 0 0


Professional Research - Regular 1 1 1 2


Professional Research - Visiting 1 0 0 1


Project Series 1 2 3 3


Specialist 0 0 0 3


Tutors 0 0 0 1


Totals 4 3 7 10


Student Appointments


Readers 0 2 5 8


Research Assistants 3 19 38 57


Teaching Assistants 30 53 72 102


Tutors 0 27 30 26


Totals 33 101 145 193


Note: SOE/PSOE Lecturers are not tenure/tenure-track faculty but are part of the academic senate.
Data Source: November QDB Snapshot
Prepared by Institutional Planning & Analysis





		Full-Time

		Part-Time






UCM Executive Leadership


Campus Budget Office  Campus Budget Committee


November 2008 2007-08 Year-end reports are 
finalized


 December 2008
Projections of resources 


anticipated for 2009-10 year are 
prepared


January 2009 Budget CALL for 2009-10 
development is sent out


Letter to Campus: State Budget 
Climate and Impacts for UC 


Systemwide


Initial Meeting of the Committee is 
held


Prior Year-end Information 
Distributed


February 2009
 Units are contacted individually; 


provide assistance and 
background information


March 2009 Budget Office prepares 
discussion points for Executives


Leadership provides 
overarching principles for review 


of requests


Second Meeting Scheduled in 
March prior to due date of budget 


requests


2009-10 Submittals are Received 
on March 30


Budget Office reviews the 
submittals and prepares 


summaries and analyses for the 
committee; prepares binders for 


members; identifies potential 
questions for units


Committee members review all 
materials and consider questions 
for the units based on requests; 
prepares for presentations by 


principal officers


April    2009
Schedules presentations with 


units; prepares supporting 
documents for members


Conducts the process for the 
budget presentations by principal 


officers


May     2009
Prepares summary sheet of 


proposed funding priorities for 
review


Recommendations are forwarded 
to the Chancellor for decision


Decisions are made regarding 
the distribution of resources


Prepares draft allocation letters


Allocation letters are finalized and 
distributed to campus 


Update the Web site to provide 
comprehensive  information for 
campus; reviewing the campus 


budget,process,allocations.


UCM BUDGET DEVELOPMENT FOR 2009-10: PLANNING CALENDAR


UCM Campus Budget Office. Budget Development Process for 2009-10 Planning








http://ns-advising.ucmerced.edu/pub/advisor_docs/calendar%20of%20events.html
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News from the Center for Research 
on Teaching Excellence  


The experiences and goals of Matt Meyer, 
Assistant Professor of Chemistry, are 
probably shared by many faculty 
committed to introducing undergraduates 
to the disciplines of a research 
environment. He hopes to provide 
significant educational and career 
opportunities for students in his lab. To 
achieve that aim, he initiates the students 
into the scholarly practices of researchers. 


These practices include discussing results 
and planning strategies for experiments. 
Students also have been able to collaborate 
across labs with other faculty on 
interdisciplinary projects. Like the scholars 
they will become, students begin to 
explore the literature of their field, being 
accountable for presenting a topic and 
discussing it broadly and deeply, 
answering challenges from peers and 
faculty.    


Our Student-Centered Research University 1  
 


Accreditation timeline through the 
Western Association of Schools and 


Colleges (WASC) 
 


Letter of Intent for Initial 
Accreditation (completed) 


Ongoing Deadlines 


Capacity and Preparatory Report 
(July 7, 2009) 


Capacity and Preparatory Review 
Site Visit  (Sept. 29 - Oct. 1, 2009) 


Educational Effectiveness Report 
(Dec 14, 2010) 


Educational Effectiveness Review 
Site Visit  (Mar. 8-10, 2011) 


Initial Accreditation Decision (June 
2011) 


For more information see: 
 
WASC’s main site at 
http://www.wascweb.org/


 UC Merced is the research university of the future, partnering undergraduate learning 
with faculty research.  Our mission statement promises that students' experiences here 


will be rooted in unique opportunities to explore and participate in the world of 
research. This column is the first of many, highlighting student-centered research 


university experiences at UC Merced. 


These experiences on campus have helped 
usher the students into the research community 
outside UCM; for some, that opportunity 
means having the first taste of co-authoring a 
manuscript for a peer-reviewed journal. 
Currently, Dr. Meyer has seven such 
manuscripts in preparation. Undoubtedly, like 
most authors, his students anxiously await 
seeing their names in print.  


For other students, learning in the research 
setting translates to the privilege of presenting 
at national conferences; two of his former 
undergraduates actually presented at the 
Gordon Research Conference on Isotopes, a 
conference “rarely attended by 
undergraduates.”2 


 
UCM accreditation at 
http://accreditation.ucmerced.edu N


Unveiling the Year of the Syllabus 


o doubt, these practices are being duplicated 
across the campus, with the outcome of 
melding “teaching, research, and service”1 to 
create the 21st Century scholar. 


outcomes in all syllabi is a requirement 
of our accreditation process through the 
Western Association of Schools and 
Colleges (WASC).  
 
Over the coming year, the Center will 
supplement its usual services with 
consultation hours, workshops and grant 
support focused on assisting faculty in 
this vital syllabus development process. 


 
 


Inside this Issue 
 
Perspective on WASC          2 
 
Mini-grant Awards        2 
 
WASC Conference Update       3 
 
Faculty Workshop Schedule       3 
 
TA Perspectives        4 
 
TA Opportunities   4 
 
CRTE Services   4 
 


 Why dedicate a year to the syllabus? 
 
The syllabus is a foundational document 
that communicates to students what they 
must accomplish in a course; the syllabus 
also guides faculty in their evaluation of 
student learning that then informs their 
revision of a course curriculum. 
 
It is for these reasons that the 
incorporation of learning goals and 


1UC Merced Mission Statement http://www.ucmerced.edu/about_ucmerced/mission.asp 
2Matt Meyer’s full comments on his role in enhancing student learning through research can be accessed here. 


 



http://crte.ucmerced.edu/node/15
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Did you know? 
 


 This fall, UC Mercd will 
have 32 students pursuing 
their Master’s and 160 
students working on their 
PhD 


 
 Our graduate students come 


from 18 different countries 
 


 Those from the U.S. 
represent 11 states (5 east 
of the Mississippi River) 


 
  U.S. graduate students 


obtained their 
undergraduate education 
in 53 different universities: 


o 28 private 
o 25 public 
o 22 in California 


Why WASC Accreditation? 
The appointment of Christopher Viney (Professor, School of Engineering) as the Vice 
Provost for Undergraduate Education positions him to advocate as faculty and as an 
administrator for the principles of a student-centered research university. Based on their 
considerable experience, his counterparts at the sister UCs (most of whom also inhabit both 


 and administrative worlds) have encouraged him to focus on this partnership the faculty
between faculty and administrators to assure accreditation. Indeed, WASC clearly indicates 
that the faculty must take the lead, since they are most intimately involved with student 
learning. 
 


As faculty and administrators balance full calendars, it is often difficult to see the value of 
adding the responsibilities of WASC accreditation to those schedules. There are, of course, 
key benefits to our being accredited: 
 


 Attracting high quality students 
 Allowing equal access to graduate schools for our graduating seniors 
 Opening doors for Federal grants that stipulate successful accreditation 
 Permitting our students to receive Federal loan monies 
 Maintaining excellence in teaching and learning 


Failure is not an option.


First Center Mini-grant Awards 


The Center awarded its first three faculty mini-grants in Spring 2008; the recipients of the 
$5,000 awards were Mike Dawson (Asst. Professor, NS), Vicki Wedel (Asst. Professor, 
SSHA), and Katie Winder (Asst. Professor, SSHA).  
 
Other faculty are encouraged to consider ways that this opportunity might allow them to 
explore their classrooms as a microcosm for research. For example, the grant opportunity 
enabled Dr. Winder to consider means that would allow her to “scale up” her 
microeconomics theory class, thinking through how economics is delivered to students. A 
class that has grown from seven students in 2005 to having a current cap of 100 needed 
curriculum revision that would “formally incorporate games and teamwork into a large-
class curriculum as a way to ensure that students don’t fall between the cracks.” She hopes 
these changes will enhance students’ comprehension and retention of content while they 
enjoy the mode of instruction – especially early in the semester when frustration can have 
long-lasting effects.   
 
Congratulations to these recipients! The results of their classroom research into ways of 
facilitating effective student learning will be detailed at the conclusions of their grants’ 
cycles.    


Corey Kuruma  ’09 comments 
on the benefits of working in 
the lab of Kara McCloskey, 
Assistant Professor, School of 
Engineering. 
 
 “Not only has it helped me 
understand some of the 
curriculum, it has also 
prepared me for future work 
in the bioengineering field… 
Being in lab has definitely 
had its benefits in the 
classroom. It has increased 
my confidence with scientific 
problems and has allowed me 
to express what I know and 
have learned from previous 
experiences.” 


Apply for mini-grant teaching support! 
 
All faculty are encouraged to apply for Center grants and fellowships.  The best proposals will explain anticipated improvement 
in teaching, its efficacy in terms of current scholarship on learning, and provide detailed and appropriate plans for assessment.   
 
Mini-grant awards will not exceed $5,000. Review of submissions will begin on October 1 for Spring semester awards. Early 
submission will improve chances of funding. 
 
For more information or an application, please visit the “Grants and Fellowships” link on the Center website at 
<crte.ucmerced.edu> or contact Juana Dumagan (jdumagan@ucmerced.edu) at 228-7950 



mailto:jdumagan@ucmerced.edu
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In April, a UC Merced contingent attended the 
annual Western Association of Schools and 
Colleges (WASC) Academic Resources 
Conference in San Diego. The meeting provided 
helpful insights into the accreditation process. 
Among the attendees were Gary Lowe and Mike 
Roona of UC Merced’s Institutional Planning and 
Analysis office. Mike and Gary share their 
observations below.  
 


 Accreditation is more than WASC 
compliance. As Mike emphasized, “WASC 
is more interested in whether we are 
learning from the process of establishing 
goals for student success and working 
towards them.” WASC values a culture of 
continuous improvement. 


  
 Make accreditation our own. The process is 


meant to engage the entire university 
community in reflection of what it means to 
be a UC MERCED graduate. Gary Lowe 
observed that the conference underscored 
“there is no right or wrong way to prepare 
for the WASC review.  It’s up to our 
university to determine what works best for 
us.” Roona also observed that UC Merced’s 
accreditation effort could complement the 
Strategic Academic Plan that faculty and 
administrators developed last year.   


  


Important messages from WASC! 
  


 Use the process to discover and highlight 
our unique status as the newest research 
university. Mike Roona noted that WASC 
review “gives us an opportunity to really 
show how we are unique. For example, 
what does it really mean to be the first 
student-centered, research university of 
the 21st century?  The accreditation 
process gives us a chance to show what it 
is that makes us a distinctive, preeminent 
institution.”  


 
 Accreditation is about student learning 


and, thus, must be a faculty-driven 
process that engages the entire academic 
community. Participants also 
recommended that UC Merced faculty, 
administrators, and staff take advantage of 
future WASC seminars and conferences. 
April 15-18, 2009 is the date of the next 
Academic Resources Conference to take 
place in Hollywood! Contact Robert 
Ochsner if interested.  


 
For more information about the support 
WASC provides for accreditation and to 
view the April 2008 workshop and 
concurrent session materials visit 
http://www.wascarc.org. 


For the Capacity and 
Preparatory Review in 
fall of 2009, we must 
demonstrate that our 
university “functions 
with clear purposes, 
high levels of 
institutional integrity, 
and organizational 
structures and 
processes to fulfill its 
purposes.” In key 
respects, this review 
lays the foundation for 
the subsequent 
Educational 
Effectiveness review 
in spring of 2010. 
    


The Year of the Syllabus  


Center Faculty Workshops - Fall 2008 


For the fall semester, workshops are tentatively scheduled for Tuesday at 1 p.m. With the 
exception of panel discussions, workshops will be repeated on Wednesdays at varying 
times. We hope you will mark your calendars and plan to attend! 


Titles Week of 
Teaching with Technology: An Introduction to CROPS Tools Sept. 2 
Will this Syllabus Meet WASC Accreditation Standards? You be the 


Judge! Sept. 15 


Linking Learning within the Syllabus: How to Involve T.A.s and 
Integrate Discussion Sections and Labs into Your Course Plan Oct. 6 


Shared Values: Ensuring Academic Integrity and Community Through 
Your Syllabus (Faculty Panel) Oct. 20 


Communicating Course Outcomes to Your Students: Effective 
Assignment Design and Rubrics Nov. 16 


The Revised Syllabus: Using Evidence of Student Learning and Course 
Evaluations Dec. 1 
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Bryan Waters ‘09 reflects on 
how working with Monica 
Medina (Assistant Professor, 
Natural Sciences) affected his 
work and life outside the lab. 


 “Working in the lab with Dr. 
Medina has helped me develop 
a stronger drive to do things on 
my own. I don’t feel like I 
have to wait around as much 
for instructions in school; I j
go out and do whatever I have
to.   


ust 
 


Working in a lab makes you 
independent and confident in 
your own ability, and this 
really translates well into your 
own performance as a student. 
You aren’t afraid to ask 
questions, or even answer 
them. It really makes you feel 
like you’re at school to do a 
job, not just pass a class.” 







A Look at Future Faculty: 
Teaching Today 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


  


 Many students apply to graduate school focusing on the research they 
hope to achieve or field of study they want to master. Some are 
unaware of what the Preparing Future Faculty Program3 calls the 
“full scope of faculty roles and responsibilities” – teaching, research, 
and service. Yet, at a research university, teaching assistants are 
essential to the successful learning of undergraduates.  
 
They must assume the multi-faceted personality of 
researcher/teacher/graduate student as some stand at the front of the 
class in a position of authority for the first time. They discover that, as 
one TA noted, “Often the type of help we provide is different from that 
which [students] can get from lectures professors give, or the chapters 
they read in their textbooks… Being students ourselves and having 
played that part for a long time has given us a lot of experience 
regarding good study habits. As graduate students we are something in 
between undergraduate students and professors; and, therefore, may 
serve as a vital link to undergraduate students.”  
 
In a university with many underrepresented and first-generation 
students, TAs see “how poorly prepared some students are. However, 
it’s always rewarding to see students who are willing to put in extra 
time and efforts and succeed in the course that otherwise would’ve 
failed them. … All they needed was just a little bit of extra instruction. 
A nudge in the right direction, so to speak. Given that little bit extra, 
many of them will succeed.”  
 
While undergraduates may be rewarded by putting in a little extra time, 
that time is multiplied in the life of a TA and often unrecognized by the 
community they serve. The Center for Research on Teaching 
Excellence would like to recognize the vital work of our teaching 
assistants. In the upcoming year, opportunities for them to demonstrate 
the expertise they have as teachers will be provided through the 
Teaching Matters series. Interested TAs should also apply to become 
Instructional Interns, a means of capitalizing on the good work they 
are already doing and receive the most useful resource for all TAs – 
cash.  
 
3http://www.preparing-faculty.org 


University of 
California, Merced 


Center for Research on 


Are there 
classroom 


situations that are 
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Teaching Matters? 
 
This year the Center will host a workshop series, Teaching Matters, offering 
professional development in teaching and learning to all UCM graduate students. The 
series will kick off in early October with a panel of experienced teaching assistants 
discussing teaching at UC Merced. To increase awareness of UCM’s community of 
experienced teachers, events will be led by select faculty members and moderated by 
TAs. Example topics include teaching with technology, leading effective discussions, 
and engaging students in learning. If you are an experienced TA and are interested in 
participating, please contact Karen Dunn-Haley at kdunn-haley@ucmerced.edu. 
Current or future teaching assistants who attend five of these workshops over the course 
of a year are eligible to become Instructional Interns earning a $250 honorarium. For 
complete details, follow the grants and fellowships link at crte.ucmerced.edu. Please 
stay tuned for the exact time and days of our Teaching Matters workshops! 
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1 Introduction: Academic Vision 
The goal of the School of Engineering at University of California, Merced is to develop a 
program that fosters fundamental research advances, the education of exceptional students, 
and the continued support of alumni who will assume leadership positions at all levels of 
engineering professions.  Our highest priority is to create an environment for research and 
education that is aimed at changing the world around us.  This document presents a strategic 
plan for faculty hiring for the School and discusses how this will assist us in achieving our 
full potential as a leader in engineering research, education, and professional service. 


A major constraint in achieving our goal is the necessarily limited size of our faculty over the 
next few years. But it is imperative that we grow steadily and deliberately—particularly in 
our signature areas—and that our momentum in student recruiting, infrastructure 
development (both teaching and research support), and space and facilities not be hindered. 
In order to continue to compete with other universities, for which a sufficiently large 
Engineering faculty is essential, the School must exploit its small size by integrating our 
activities with those of the rest of the University. Anticipating that over the next decade, we 
will grow in size only to approximately 100 faculty, in part through joint appointments with 
other Schools in areas of mutual interest, a clear hiring strategy that is aggressive yet realistic 
is particularly important. This strategy is timely and essential, taking advantage of the fact 
that research in the sciences is rapidly becoming more technology based, allowing UCM to 
take the lead in applying engineering methodologies to new scientific frontiers. 


The central theme of our strategic plan is our choice of selected research areas for investment 
and growth. We plan to emphasize six areas of research that we believe are critical for 
UCM’s continued success: (1) Energy and Materials Technologies, (2) Biological 
Engineering, (3) Nanoscale Systems, (4) Environmental Science and Engineering, (5) 
Computational Science and Engineering, and (6) Modeling Sciences. These areas represent 
research activities that stretch across the School and the campus, and have the potential for 
strong and nourishing linkages across the University system, thus further leveraging our 
multi-disciplinary emphasis. At the same time, we realize the need to maintain strength in 
core disciplines and to balance these thrusts with disciplinary needs. This is specifically 
supported through the use of a hiring matrix that promotes this balance, and recognizes 
explicitly our responsibility to build a strong program for education of undergraduates, and 
support of the engineering professions.  The School is also committed to combine teaching 
efforts, research activities, and public/community service through creative partnerships at the 
local and state levels. 


Our graduate and undergraduate education will continue to provide a science-based, 
research-oriented curriculum that educates the next generation of innovators and leaders in 
engineering and enabling technologies.  The School is committed to attracting and educating 
students from populations that have traditionally been underrepresented within the 
engineering profession, and to broadening their participation at all levels. To the extent that 
the development and timely evolution of new facilities can be coupled with a long-term 
space plan for the School, we will be able to provide an exceptional environment for research 
and education.  The plan presented here represents a view of our School that will guide our 
detailed decisions over the next several years. 
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1.1 Focusing on Research Synergies 
In response to the comments provided by CAPRA to the AY 05-06 School of Engineering 
Strategic plan, the faculty established a planning framework (matrix) that would guide future 
faculty FTE requests consistent with strategic and emerging research opportunities.  This 
framework has as its central focus, an articulation of the research synergies not only between 
academic programs within the School of Engineering, but also between and among our sister 
Schools, graduate groups, and research institutes.  It was offered as a framework that could 
be used to enhance communication among these entities, and was put forth as a means of 
providing continuity to the overall university strategic planning process.  


The updated strategic planning matrix from AY 07-08 is reproduced herein as Table 1. The 
objective behind the use of this framework was to relate the faculty hiring plan of the School 
of Engineering for both current and future (requested) positions more explicitly to (1) our 
strategic intra-School research areas, and (2) strategic cross-School research areas set forth as 
listed in all three Schools original strategic plans. Because of the importance of 
Engineering’s goal of developing (ABET) accreditable degrees, the academic undergraduate 
majors are also included as an important dimension of this framework. 


The rows of the matrix are the strategic areas that have guided the School of Engineering’s 
strategic planning process.  The first areas listed are those that were agreed upon by the 
Schools as areas of particular interest for possible joint hires last planning cycle, and that 
motivated the allocation from the Provost of the cross-school positions currently being 
recruited. The columns of the matrix list research focus areas within Engineering—grouped 
by what would be departments at most universities—majors, at UC Merced, and areas of 
particular interest for recruiting Engineering faculty. The remaining areas listed—those 
below the double line—are those that were considered more likely to be of interest between 
or among engineering subdisciplines than between Engineering and other Schools. 


The entries in this matrix described both our current faculty hiring profile at that time, and 
requested FTEs. The green cells denoted those faculty already hired, or anticipated to be 
hired to fill our inaugural 20 positions, and reflected their relationship with their specialty 
within Engineering, their principle teaching responsibilities, and their major multidisciplinary 
synergies with other academic entities (Schools, grad groups, institutes, etc.). 


1.2 Scope of this Document 
Before being able to propose confidently a specific hiring plan for the coming year and future 
years, it is important to establish a foundation for requesting a feasible number of faculty 
FTEs. A foundation that ties our annual faculty FTE request to student numbers and the 
evolution of our programs is presented in Section 2 with an overall review of projected 
student growth, followed by a discussion of targets for the fraction of UC Merced students 
who are engineering students, leading to targets for engineering student/faculty ratio. Section 
2 concludes with a profile of our revised 5-year hiring plan, and our request for FTE 
positions to be hired during the next academic year. 


Based on this FTE request—number of faculty positions that can reasonably be expected—
our strategic cross-disciplinary hiring strategy is updated—as Table 10—showing the 
anticipated impact that allocation would have on the strategic research opportunities for the 
School of Engineering and UC Merced. The document concludes with a discussion of our 
space challenges.  Further details of resource needs associated with the hiring of new faculty 
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are given in the Resource Plan submitted by the Dean of the SOE to the Provost for AY 
2008-2009 (Appendix I of this document). 
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Table 1 – Framework proposed last year—AY 2006-07—by Engineering for strategic cross-Schools hiring plan. 
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This framework was used by the School of Engineering to articulate the relationship between cross-School strategic research faculty hiring 
requests and the majors within the School. It was suggested that an extended version of this framework be used in support of a comprehensive 
UCM hiring map with strategic cross school areas included as the rows of the table, with more School-specific research areas grouped by 
respective School undergraduate majors be used in considering future faculty hires, particularly cross-School hires. 
 
The School of Engineering has refined this framework, and updated the matrix in presenting our AY 2008-09 hiring request, as presented in 
Table 10 of Section 3 of this Strategic Plan. 
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2 Academic Programs Development 
The key resource for the strengthening and growth of academic programs within the School 
of Engineering is the faculty. Provided that we can hire a sufficient number of faculty having 
sufficient experience in building strong scholarly programs, we will grow at a reasonable rate 
into a leading engineering program. This is particularly challenging because of the extreme 
burden placed on faculty time required for program building—infrastructure, curriculum, 
programs to promote student success, etc.—all while maintaining the requisite high level of 
academic stature essential for a UC campus. The challenge is made even more daunting by 
the specter of inadequate future space for programs development, difficulty in attracting top 
graduate students, and continued substantial responsibilities for involvement in shared 
governance spread among relatively few—in contrast to established campuses—individuals. 
It is therefore unfortunate that future faculty FTE allocations to the Schools is based 
primarily on numbers of potential undergraduates who, as early high school seniors, are 
required to make a selection about the School and major through which they intend to 
matriculate. 


This is especially challenging for Engineering because more than other professional 
disciplines or academic areas, the fields of engineering or the nature of what engineers do is 
not well known or understood by the general public and certainly not by typical high school 
students when they are presented with the need to commit to a Major course of study on an 
application form. The failure of UC Merced to succeed in our early goal of having a common 
freshman year across Schools preempted our vision of creating a first-year learning 
experience designed to help students make better decisions about their field of study. While 
this may not have increased the numbers of students choosing Engineering as a career choice, 
it would very likely have helped improve the retention rates among those who do. 


Nonetheless, in order to prepare a realistic plan for faculty hiring in Engineering, we must 
begin with the reality of using potential undergraduate student Majors designation as a basis 
for potential faculty FTE allocations to the School. Section 2.1 of this document presents our 
perspective on the anticipated growth of student numbers and the resulting implications for 
FTE allocation to Engineering over our 5-year planning period and beyond. This provides the 
foundation for a more detailed discussion about how the anticipated allocation of FTEs to 
Engineering would be strategically allocated among disciplinary areas, and supports a 
subsequent discussion about the potential for hiring faculty for purposes of exploiting 
potential synergies across the Schools and among our graduate groups and institutes. 


2.1 Anticipated Student Growth at UC Merced 
The growth targets for UC Merced remain unchanged from those set forth in the original 
planning projections of the University as contained in the UC enrollment plan for the system. 
Column 2 in Table 2 presents these growth targets for UC Merced modified to reflect the 
2005-06 actual admissionsi, and extending through 2011-12. Starting from a first-year 
enrollment of 875 students, it has been projected that UC Merced will enroll sufficient 
students each academic year that will result in a net increase of 600 student FTEs each year 
for the next 5 years resulting in a total student population in the fall 2010 of approximately 
4,000 student FTE.  
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At present, the number of students who have designated Engineering as their School of 
matriculation is 307 (Column 4). Thus, Engineering students account for 16% of the total UC 
Merced student population (Column 3).  The resulting engineering student count in future 
years, derived from the projected growth in overall student enrollment and assuming a 20% 
engineering student fraction, is shown by year in Column 4.  These figures do not take into 
account attrition of engineering students or selection of engineering as a major by students 
who are currently undeclared, since these figures are difficult to project given only one year’s 
worth of data.  Attrition of engineering students who entered UC Merced in AY 2005-2006 
was 15%, far below the national average attrition rate of about 25% for first year engineering 
students.  It should be noted that engineering attrition rates generally decline sharply after the 
Freshman year.  With a current faculty of 29 FTE, the current undergraduate student faculty 
ratio (S:F) within the School of Engineering is 9 (Columns 6 and 5, respectively). This ratio 
jumped to 11 in AY 2007-2008 and continue to increase in subsequent years 


While the School of Engineering employs a common freshman year, and as such does not 
hold students to initial major declarations made upon enrollment, estimates for matriculation 
across undergraduate majors over the planning horizon are shown in Table 3. These estimates 
are based on initial designations, and national trends in Engineering enrollments at other top 
Engineering programs and within the Engineering programs at other UC campuses. 


Table 2 – Projected student growth at UC Merced and implications for faculty hiring rates over the next decade. 


(1) (2) (3) (4) (5) (6) (7)


Academic Year Student 
Enrollment


Targeted 
Engineering 


Student 
Fraction


Resulting 
Engineering 


Student Count


Resulting S:F 
Ratio


Engineering 
Faculty FTE 


(total)


Anticipated 
Engineering 


FTE Request 
for Next AY


2005-06 875 15% 135 7 20.0


2006-07 1190 19% 222 9 26.0


2007-08 1815 17% 307 11 29.0 3.0


2008-09 2447 18% 440 13 35.5 6.5


2009-10 3002 19% 570 14 40.5 5.0


2010-11 3524 20% 705 15 47.0 6.5


2011-12 4084 20% 817 16 51.0 4.0


2012-13 4548 20% 910 17 53.5 2.5


2013-14 4968 20% 994 18 55.0 1.5
Source UC Merced Instructional Planning Office  
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2.2 Prognosis for Growth of Engineering Faculty Ratios  
Because the size of the faculty within a school is effectively being dictated by the number of 
students working towards degrees in that school, two factors that are important in developing 
an estimate for the number of faculty FTEs that will be allocated to that school: 


1. What is the total fraction of the student body that can be 
counted for that School; and 


2. What is the desired student/faculty ratio within that School? 


At the present time, insufficient data exist to be able to base such allocations on student 
success, or trends and norms for faculty productivity in other areas. Consequently—and 
because there is no direct mechanism at present for controlling Engineering student 
enrollments—an indirect means of influencing such an allocation is to consider what would 
be the most appropriate targets for these measures, and base the resulting request for faculty 
FTE allocations on these assumptions. 


2.2.1 The desired fraction of Engineering students at UC Merced 


Because UC Merced aspires to become a leading academic institution in all areas of scholarly 
endeavor that we undertake, and in particular because of our commitment to achieving the 
high status level of our sister campuses, it is important to consider carefully and realistically 
our goals for student recruitment and success. Specifically, a comparison among the 
Engineering programs at the 9 UC campuses having Schools of Engineering is presented in 
Table 4. Each column of that table displays current faculty and student data for each UC 
campus; faculty FTEs; graduate and undergraduate numbers for each engineering program; 
and for similar numbers for the campus as a whole. For example, the first column of Table 4 
reports that engineering students at Berkeley (UCB) account for 13.4% of the total student 
population at Berkeley—resulting from 2,894 engineering undergraduates, and 1,590 
graduate students—and that approximately 13% of the regular full time faculty at Berkeley 
are Engineering FTEs. 


Reflecting the heavy emphasis on research within the School of Engineering at Berkeley, 
graduate students account for 35% of all UCB engineering students. In contrast, the fraction 
of graduate students within all departments at Berkeley is 30%.  This general characteristic is 


Table 3– Anticipated distribution of students across Engineering majors over the 5-year planning horizon.   


Targeted Annual Enrollments for UCM1


Percent Engineering
Engineering Student Count


BioE 23% 50 20% 62 20% 88 20% 114 20% 141 20% 163
CSE 36% 79 31% 96 30% 132 29% 165 29% 204 27% 221


EnvE 8% 17 10% 31 10% 44 10% 57 10% 70 10% 82
MSE 12% 26 1% 4 3% 13 4% 23 4% 28 5% 41


ME 1% 2 22% 69 23% 101 24% 137 24% 169 25% 204
Undeclared 23% 51 15% 45 14% 62 13% 74 13% 92 13% 106


1 UCOP Data


19% 17%


2007- 2008 2008 -2009 2009- 2010


1190 1815 35242447 3002 4084
20% 20%18% 19%


2011 - 2012
SoE Student Count


817


2010 - 2011


222 307


2006-2007


440 570 705
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common across all UC campuses. Indeed, a very obvious characteristic of Engineering on 
UC campuses is a very strong emphasis on graduate research and education. Systemwide, the 
total fraction of engineering students who are graduate students is nearly 28%, compared 
with the fraction of graduate students in all other departments; 19%. The total number of 
graduate students assigned to faculty in the School of Engineering at UC Merced is currently 
23.5 (10% fraction of all engineering students), with this number expected to increase 
significantly when two new graduate groups with a strong emphasis in engineering 
(Biological Engineering and Small-scale Technologies, and Mechanical Engineering and 
Applied Mathematics) became available in AY 2007-2008.  For UC Merced to take its place 
among our sister engineering programs, we must place having a strong research program, 
with requisite need to develop research infrastructure to maintain that program, at the top of 
our list of priorities.  


A similar comparison with other top engineering programs in the U.S. is consistent with the 
observation that the best engineering programs place a very strong emphasis on graduate 
research and education. Table 5 presents similar data for 10 top engineering programs in the 
US—our Comparison 10 universities. While the range is understandably larger, these top 
schools of engineering place a relatively greater emphasis on graduate research on their 
respective campuses than for other disciplines, at least with respect to the distribution of 
students. It is interesting to note that in contrast with the data for UC campuses, in general 
the fraction of students who are engineering students at these top institutions tends to be 
higher than within the UC—UCSD being a glaring exception.  


The faculty of the School of Engineering at UC Merced has established a goal of achieving a 
level of 20% of total enrolled students with a corresponding—though yet to be defined 
explicitly—emphasis on graduate student fraction. Not only will this result in a very healthy 
research foundation for our student community, but will accelerate UC Merced’s goal of 
enhancing economic growth in the Central Valley through the enhancement of its technical 
workforce. 


2.2.2 Targeted student/faculty ratio within the School of Engineering 


Tables 4 and 5 also contain data on the student/faculty ratio within engineering programs 
within the University of California and at the 10 of the top engineering research programs in 
the country (respectively). Because of the heavy emphasis at UC Merced on undergraduate 
declarations of academic major upon application, the student faculty ratio considering only 
undergraduate student numbers is presented separately from the corresponding ratio of all 
engineering students considered. For example at Berkeley, the student/faculty ratio 
considering only undergraduates is 13.3:1 whereas the overall ratio considering all 
engineering students at Berkeley is 20.6:1. In contrast, the current undergraduate 
student/faculty ratio in Engineering at UC Merced is 9:1, while the overall engineering 
student/faculty ratio is only slightly higher at 10:1. This is projected to increase to an 
undergraduate student/faculty ratio of 13:1 and an overall student/faculty ratio of 15:1 in AY 
2009-2010.  Our goal is to grow steadily yet deliberately to a level where the overall 
student/faculty ratio is in the low 20s, with the undergraduate student/faculty ratio in 
engineering being somewhere between 15:1 to 17:1 


Maintaining a balance in growing these metrics at a gradual rate is important while the 
campus is in its infancy. For example, increasing the undergraduate fraction too abruptly 
would excessively burden the faculty during a time when they are already overloaded with 
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responsibilities of building the university.  It is also important to note that regardless of the 
faculty to student ratio, courses necessary for students to graduate must still be taught.  As a 
result, faculty at UC Merced currently have a high teaching load.    The need for a parallel 
growth in graduate student numbers is not only important while faculty are developing their 
research programs, but to insure that we have sufficient numbers of graduate students to 
support our undergraduate programs (TAs, lab assistants, etc.).  


Attaining this balance while maintaining the overall fraction of engineering students at 20% 
will, we feel, provide a robust and strategically positioned academic program, and one that 
will serve well both our undergraduate and graduate student populations. 


2.2.3 Implications for faculty Engineering FTE requests 


The faculty of the School has established a target schedule for extending and expanding our 
program consistent with those of the engineering programs at the other UC campuses, and 
those of the top engineering programs in the country. It is reflected in terms of a 10-year 
planning horizon as reflected within the shaded portion of Table 2.ii 


With engineering students currently comprising slightly over 19% of the UC Merced student 
body, this places UC Merced in the upper quartile of UC campuses in terms of engineering 
emphasis during a time when UC Merced is making its mark as a university having a strong 
emphasis in the STEM areas.iii  


Realizing the overall student growth based on the targets established for UC Merced, coupled 
with the decision by the faculty of the School of Engineering to maintain a total student 
fraction of 20% of students being engineers within the planning horizon, a framework is 
established that will guide the growth of our faculty numbers. Specifically, our 
student/faculty ratio will grow from a current level of about 9:1 to somewhat greater than 


Table 4 – Data on student enrollment in engineering within the University of California system (2005 data). 


UCB UCD UCLA UCI UCM UCR UCSB UCSC UCSD System
Undergrad 2,894 3,059 2,269 3,252 225 1,275 1,468 759 4,035 19,011


Grads 1,590 1,116 1,256 995 22 291 694 274 1,147 7,363
Total 4,484 4,175 3,525 4,247 247 1,566 2,162 1,033 5,182 26,374


Faculty 218 176 150 154 26 73 125 66 166 1,128
% UG 65% 73% 64% 77% 91% 81% 68% 73% 78% 72%


% Grads 35% 27% 36% 23% 9% 19% 32% 27% 22% 28%


Undergrad 23,447 22,618 24,946 19,930 1,191 15,089 18,114 13,669 20,679 158,492
Grads 10,036 4,051 10,771 3,774 76 1,965 2,905 1,344 5,121 39,967
Total 33,483 26,669 35,717 23,704 1,267 17,054 21,019 15,013 25,800 198,459


Faculty 1,671 1,450 1,692 839 90 610 781 542 984 8,569
% UG 70% 85% 70% 84% 94% 88% 86% 91% 80% 80%


% Grads 30% 15% 30% 16% 6% 12% 14% 9% 20% 20%


% UG 12.3% 13.5% 9.1% 16.3% 18.9% 8.4% 8.1% 5.6% 19.5% 12.0%
% Grads 15.8% 27.5% 11.7% 26.4% 28.9% 14.8% 23.9% 20.4% 22.4% 18.4%
% Total 13.4% 15.7% 9.9% 17.9% 19.5% 9.2% 10.3% 6.9% 20.1% 13.3%


% Faculty 13.0% 12.1% 8.9% 18.4% 28.9% 12.0% 16.0% 12.2% 16.9% 13.2%


Undergrad 13.3 17.4 15.1 21.1 9 17.5 11.7 11.5 24.3 16.9
Total 20.6 23.7 23.5 27.6 9.5 21.5 17.3 15.7 31.2 23.4S/
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18:1 by the time our campus student population becomes 5,000 as specified in the original 
planning documents for the campus. 


 


After that time we intend to continue maintaining our student fraction at 20%, but will be 
well established enough to increase our student/faculty ratio well beyond that level as 
appropriate. Agreeing to do so prematurely would be detrimental to our overall academic 
stature and to our students. This is a strategy that is both responsible and achievable, and will 
result in a program that is both technically strong and sustainable, and will be one that will 
have a strong positive influence in expanding the technical workforce in the Central Valley. 


The rationale discussed in Sections 2.2.1 and 2.2.2, and presented in Table 2, is based on 
growing the S:F ratio in the next few years to a level similar to other comparable 
universities.  It suggests the allocation of 6.0 FTE new faculty positions for the next hiring 
cycle.  However, regardless of student enrollment, a minimum number of faculty in each 
discipline are necessary to deliver the curriculum.  Compelling arguments are presented in 
each major's section for a total hire of 13.5 FTE new faculty positions in SOE to adequately 
support teaching needs.  Following a review of our current faculty authorizations, and a 
reconsideration of our proposed expansion of our academic programs, the specific 
description of these positions will be presented. 


Table 5 – Data on student enrollment within the top engineering programs in the United States (2004 and 2005 data). 
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2.2.4 Workload Considerations 


The academic planning model for the School of Engineering has been expended to include a 
consideration of faculty workload count as determined by the Office of the Registrar, and 
summarized in Table 6.  It should be noted that the Registrar’s data only reflects classes for 
which Engineering faculty are listed as the primary instructor.  Engineering faculty 
participate in many co-taught courses, both those taught in other Schools and in the general 
education curriculum.  Accordingly, faculty workload is underreported in this matrix and it is 
imperative that a mechanism of properly crediting shared teaching responsibilities be 
developed in order to accurately assess Student FTE counts.  Anticipated Engineering student 
FTE count as presented in Table 2 over the planning period is repeated in the first row of 
Table 6. Normalized student FTE estimates—those student FTE teaching load units resulting 
from these actual student numbers—are presented in the second row of Table 6. Current 


(Column 2), future (Column 3) and proposed (Columns 4 – 6), are presented in the third row 
of Table 6. Based on a detailed estimate of course offerings compared to anticipated teaching 
loads, including graduate course offerings within each discipline, row four of Table 6 lists the 
anticipated number of instructors that will be required to support lower division courses 
offered by the School of Engineering over this planning period. 


Adjunct faculty are not included explicitly in this table because the few adjunct faculty we 
bring on will likely be involved in teaching upper division and graduate courses, and other 
specialized learning experiences not anticipated to be a regular contribution to our normal 
faculty workload. In many cases, adjunct faculty will be involved in co-teaching graduate 
courses with regular faculty, and engaging students with specialized directed reading or 
projects courses. In any case, the workload of adjunct faculty is not considered in the 
determination of instructors needed to deliver important elements of the lower division 
undergraduate program. 


Faculty of the School of Engineering are, and will continue to be heavily and directly 
involved in the teaching activities of College One, including leadership of the Core 1 and 
Core 100 foundational general education courses; sharing the lecturing burden within these 
courses; participating equitably in the offering of freshman seminars; and sharing 
involvement in undergraduate research experiences consistent with the emergence of this 
program during the coming year.  


2.2.5 Summary of current and authorized faculty FTEs (need update) 


Searches currently in progress include 2.5 positions as a result of the AY2005-2006,  
strategic planning process (with 2.0 FTE Engineering allocations indicated by the non-
underlined cells shaded yellow, and 0.5 FTE denoted as cross-School positions indicated by 


Table 6   Estimated student, faculty, and instructor FTE projections for the planning period. 


2006-2007 2007-2008 2008-2009 2009-2010 2010-2011
Expected Student FTE 222 307 440 570 705
Normalized Student FTE1 367 400 560 660 760
Targeted Faculty FTE 26 29 35.5 52 60
Estimated Instructor FTE 2.0 3.0 5.0 7.0 8.0


1 Includes students FTE for Introduction to Comping for NS and SSHA  
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the underlined cells shaded yellow in Table 7); and 3 positions allocated from the AY2006-
2007 strategic planning process (shaded brown).  


200-06-0108 Mechanical Eng 


200-05-0109 Electrical Eng 


200-06-0110 Bioengineering 


200-07-0131 Bioengineering 


200-02-0111 CSE (Systems) 


200-07-0112 CSE 


200-07-0113 Mechanical Eng/ Complex Systems 


200-02-0114 Materials 


200-05-0115 Environmental Engineering/Env. Systems (Air Pollution) 


200-07-0116 Multiscale Modeling (Mechanical/Bioengineering) 


200-07-0117 Sustainability Science (Environmental Systems) 


200-07-0134 Cognitive Engineering 


This format will be used in the following discussion and strategic plan for faculty hiring both 
for the 5-year faculty hiring plan, and the AY 2008-09 request for next years faculty FTE 
allocation (to be hired during Academic Year 2008-09 to be on board by the 2009-10 
Academic Year. Additional columns will be added to denote that the corresponding faculty 
and positions will have responsibilities for launching new undergraduate majors. 
Descriptions of each position being requested within our 1-year FTE request will also 
describe research emphases of these individuals, as well as cross-School and cross-
Engineering synergies. 


Finally, these positions will be reflected explicitly within a revised strategic hiring matrix 
presented initially in Table 1, and revised in Table 10. 


2.2.6 Faculty Diversity 


Representation of women and minorities in the faculty ranks has been a high priority in the 
School of Engineering at UC Merced since its inception.  Comparison data with other 
campuses for the percentage of women faculty members is shown in Figure 1, and that for 
Hispanic faculty members is shown in Figure 2.  There are currently 19% women faculty 
members and 19% Hispanic faculty members in the School of Engineering.  These numbers 
compare very favorably to those of other UC campuses and our comparison 10 universities.  
The School of Engineering continues to seek diversity among new faculty joining its ranks.  
This includes consideration of President’s Post-doctoral Fellows in engineering disciplines 
that match hiring needs (although there are relatively few engineering Fellows awarded each 
year). 
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Figure. F-1  Women Engineering Faculty in the 
University of California
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Figure 1   Comparison women faculty UC Campuses 


Figure F-3  Hispanic/Latino Engineering Faculty in the 
University of California
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2.3 5-year Plan for Expansion of Academic Programs 


Our previous strategic plan called for starting two new majors during 2006-07 (Mechanical 
Engineering and Materials Science and Engineering), one new major during 2007-08 
(Electrical Engineering), one new major during 2008-09 (Engineering Economics and 
Management), one new major in 2009-10 (Chemical Engineering), and one new major in 
2010-11 (Civil Engineering).  Budget and space considerations make this less likely than 
originally envisioned, and consequently we plan to delay the introduction of the Electrical 
Engineering, Engineering Economics and Management, Chemical, and Civil Engineering 
majors by one year. In particular, the dramatic shortfall in faculty FTE reduction from the 
allocation requested last year would, if continued this year and beyond, make even this 
schedule infeasible.  


Adjustments to our 5-year hiring plan are based in part on a reconsideration of these future 
academic programs. Employment opportunities for graduating engineers in general, and 
those from disciplines being offered at UC Merced in particular, are expected to continue to 
be in high demand. Recent data from the Bureau of Labor Statistics indicate that the overall 
demand for engineers in all industries will increase by nearly 20% during the period of this 
planning exercise, with engineering jobs in the health service—including computational and 
information systems support areas—and medical instrument industries—including 
bioengineering, and several areas within mechanical and electrical engineering—forecasted 
to increase by more than 33%. Specifically, the 20 fastest growing professional jobs as 
reported by a recent issue of Fortune Magazine are displayed in Figure 3. Inaugural majors of 
the School of Engineering are well represented on this list. In addition, Mechanical and 
Electrical Engineering remain the largest engineering professions both nationally and 
globally, and are expected to continue to be so in the foreseeable future. While Materials 


Table 7 – Status of School of Engineering faculty hiring reflecting primary disciplinary associations. 


Name FTE Name FTE Name FTE Name FTE Name FTE Name FTE Name FTE Name FTE Name FTE
Bales 1.0 Newsam 1.0 Chin 1.0 Diaz 1.0 Viney 1.0 Chiao 0.5


Conklin 1.0 Kallmann 1.0 McCloskey 1.0 Sun 1.0 Leppert 1.0 EE-2 1.0
Harmon 1.0 Cerpa 1.0 Khine 1.0 Coimbra 1.0 Lu 1.0
Winston 0.5 Carpin 1.0 (Escobar) 1.0 ME-4 (Fried) 1.0 MSE-4 1.0


Guo 1.0 Carreira 1.0 BIOE-5 1.0 (Modest) (Davila) 1.0
Rogge 1.0 Oh 1.0 BIOE-6 1.0plex Systems 1.0


Ervans(x) 0.5 Noelle 0.5 Multi Scale 0.5 Multi Scale 0.5
Westerling 0.5 CSE-8* 1.0  Shen


Chen 0.5 CSE-9* 1.0 Davinson
Sustain 1.0 CSE-10(x) 0.5


AY 05-06 20.0
AY 06-07 26.0
AY 07-08 29.0
AY 08-09 35.5
AY 09-10 0.0
AY 10-11 0.0
AY 11-12 0.0


Future FTE
FTE Current searches


AY 07-08 UG 
Enrollment


Student 
Faculty ratio


Ratio does not 
include Shen and 


Davinson
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5.5 6.0 4.0 2.0 2.0 0.5 0.0 0.0 0.0
7.0 6.5 4.0 3.0 4.0 1.5 0.0 0.0 0.0
7.0 7.5 5.0 4.0 4.0 1.5 0.0 0.0 0.0
8.0 9.0 6.5 5.5 5.0 1.5


Underlined (x) denotes cross-School hire - Italics  denote cross-engineering hires  - (Paranthetical) entries denote individuals under consideration       -  Bold denotes senior FTE


31 96 62 69 4


3.9 10.7 9.5 12.5 1
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Science and Engineering is not anticipated to be large in terms of demand by undergraduates, 


the faculty who will support this major are key to the development of teaching and research 
programs in nanotechnology (an important and rapidly emerging technology sector), and will 
synergize extremely well with other emerging Engineering majors, with faculty and graduate 
student colleagues in the School of Natural Sciences at UC Merced, and those at other UC 
campuses. 


2.3.1 Electrical Engineering 


The School of Engineering at UC Merced currently offers an undergraduate degree in 
Computer Science and Engineering (CSE) and expects to offer an undergraduate major in 
Electrical Engineering (EE) starting in fall semester 2008.  A search is currently underway 
for a Senior faculty member to guide development of the EE program, but introduction of the 
major has been delayed by one year due to current budget conditions. In order to better 
position these disciplines to attract and serve future students at both the graduate and 
undergraduate levels, and to attract research funding, the Engineering faculty has initiated a 
discussion about the possibility of merging the undergraduate programs in electrical 
engineering and computer science and engineering. While this discussion is still at the very 
preliminary stages, the implications for faculty FTE hiring could be significant. Thus prior to 
describing our 5-year hiring strategy, a brief discussion of the motivation for considering 
such a merger is presented.  


Pharmacists


Lawyers


Counselors, Social Workers


Media and Communications Specialists


Computer Specialists


Marketing and Sales Managers


Medical Scientists


Training and Development Specialists


Network and Systems Administrators


Systems Analysts


Comp, Benefits and Job Analysts


Computer and Infosystems Managers


PR Specialists


Biomedical Engineers


Emergency Management Specialists


Software Engineers


Database Administrators


Personal Financial Advisors


Network Systems and Datacom Analysts


Environmental Engineers


0.0% 5.0% 10.0% 15.0% 20.0% 25.0% 30.0% 35.0% 40.0% 45.0% 50.0% 55.0%  
Figure 3: Twenty Most In-demand Professions Between 2002 and 2012 (Bureau of Labor Statistics) 
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There is considerable pedagogical motivation for a joint EECS program. The disciplines of 
CS and EE are clearly related. They are often considered as the endpoints of a linear 
continuum of disciplines that include CSE and Electrical and Computer Engineering (ECE), 
as shown in Figure 4. 


Another, more revealing perspective posed by Edward Lee (professor and associate chair of 
EECS at UC Berkeley) and David Messerschmitt (professor of EECS at UC Berkeley) in 
their article Engineering an Education for the Future,iv views a circular continuum with three 
core areas as listed below and shown schematically in Figure 5: 


1. Electronics (E) 
2. Electronic information systems (EIS) 
3. Computer science (CS) 


And three overlap areas, 
1. Computer hardware (E and CS) 
2. Electronic systems (E and EIS) 
3. Computer information systems (EIS and CS) 


This joint EECS model supports two hallmark principles of the School of Engineering at UC 
Merced: (1) interdisciplinarity, and (2) common initial coursework that allows students to 
learn about and explore their interests. The boundary between hardware and software has 
been blurred through cross-fertilization such as software adopting modular components that 
were traditional to hardware—i.e., object oriented programming—and hardware becoming 
software-like via programmable logic. The opportunities for interdisciplinary work extend 
beyond the hardware/software boundary, however. Two of the three inaugural CSE faculty at 
UC Merced come from hybrid EE and CS backgrounds. Professor Newsam’s research 
interests include image processing which exists at the boundary between CS and EIS. 
Professor Cerpa’s research interests include computer networking and distributed systems, 
which also lie at the boundary between CS and EIS. The educational backgrounds of both 
professors include computer science and electrical engineering degrees, or hybrids thereof. 


Computer
Science 


(CS) 


Electrical 
Engineering


(EE) 


Computer
Science 


and 
Engineering
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Electrical 
and 


Computer
Engineering


(ECE) 


 
Figure 4 – Continuum of computational disciplines from Computer Science  Electrical Engineering 
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The differences between disciplines in the EECS continuum is often confusing, especially to 
students seeing the topics for the first time. Just as it is unrealistic to expect graduating high 
school seniors to make a knowledgeable choice on undergraduate major, so too is it 
unrealistic to expect freshman or even sophomore college students to decide between CS, 
CSE, ECE, or EE. Having a joint EECS program with common freshman and sophomore 
years allows students to be exposed to a variety of topics from the continuum. This will 
prepare them to make a more knowledgeable decision about which emphasis or track to 
follow during their junior and sophomore years. We will likely consider a set of initial 
courses modeled on the recently revised EECS curriculum at UC Berkeley. Students in the 
EECS program would be required to take the following courses by the end of their 
sophomore year: 


- CSE 30 – Introduction to object oriented programming and data structures 
- CSE 31 – Systems programming and C. 
- ENGR XX – Introduction to microelectronic circuits 
- ENGR XX – Structure and interpretation of signals and systems 


The ENGR course on microelectronic circuits is a modern, more digital version of a 
traditional circuits course. The ENGR course on signals and systems is modeled on a course 


 


CS 
Languages 
Complexity 
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Software engineering
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Operating systems 
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Graphics 
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Figure 5 – A circular continuum along with sample topics. The core areas are shown in solid boxes 


and the overlap areas in dashed boxes. 
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recently introduced at UC Berkeley that complements the circuits course to provide a better 
introduction to the EECS continuum.v 


Additional arguments for a comprehensive consideration of merging these programs include: 


1. Many of the top engineering schools at US institutions have joint EECS programs, 
including UC Berkeley, MIT, and the University of Michigan at Ann Arbor. Prior to a 
formal proposal to merge our programs, a comprehensive review of these programs 
will be made; 


2. In addition to the pedagogical motivation, forming a joint EECS program at UC 
Merced probably makes sense from a resource perspective. Rather than struggling to 
hire the minimum number of faculty to support both CSE and EE degrees, the EECS 
program can spread to fill out the continuum as resources permit. The current CSE 
faculty lie on the CS to EIS arc of the continuum so this is a natural starting place for 
this growth; and 


3. It would be significantly easier and more cost effective to form a joint EECS program 
initially that is later split, than vice versa. 


Certainly many questions remain, such as what it means to have a joint EECS program at UC 
Merced where there are no departments. At larger, established schools, EECS is typically a 
department that offers either a single undergraduate degree (Berkeley offers only an EECS 
degree) or multiple degrees (MIT offers three degrees: Electrical Science and Engineering, 
EECS and CSE; and Michigan also offers three: EE, CE and CS). Offering only an EECS 
degree with several tracks (the Berkeley approach) would be the most straightforward way to 
achieve the objectives described above. However, other approaches might be possible. 
Another question concerns the relation of a joint EECS program to the yet to be formed 
graduate group that includes the current CSE faculty.  Further consideration of a restructuring 
of our programs in CSE and EE will remain a major topic for discussion during the coming 
year. 


2.3.2 Chemical Engineering 


Our previous strategic plan reflected our intent to hire our first faculty member in chemical 
engineering in academic year 08-09, for roll-out of the major in 09-10.  At the current rate of 
faculty hiring, bringing this major on this soon will come at the risk of having insufficient 
faculty personnel support for our current majors. Therefore, we propose postponing the roll 
out of this major until 10-11.  Since chemical engineering is expensive in terms of both 
infrastructure and space, resource needs will have to be carefully considered. The chemical 
engineering curriculum requires sufficient support in space and personnel, especially in its 
required “unit operation lab” class.   


Nonetheless, chemical engineering is an important component in the engineering portfolio of 
a mature campus.  The motivation to plan now for UC Merced’s offering in this area is 
spurred by several factors: 


4. Traditional ChE programs are converting away from the traditional areas of 
petroleum and bulk chemical processing to the scale up of biotechnological processes 
and specialized materials manufacture.  UC Merced is in the unique position of being 
able to start a program in these strategic areas without having to dismantle an 
existing, unproductive, program or appease a “dead-wood” faculty; 


5. UC Merced’s existing and planned engineering faculty already have a focus in the 
areas of biotechnology, materials, and nanoscale science that are mutually 
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complementary with strategic directions in ChE.  The costs of bringing on a focused 
ChE degree program that complements the others would be less than that of 
restructuring an established program or starting a new one in a traditional, 
departmentalized environment; 


6. Two of our existing faculty (Professors McCloskey and Chin) have undergraduate 
and graduate degrees in ChE that give them and us insights into the development of a 
cutting-edge program; and 


7. We anticipate that existing synergies between Engineering and NS with respect to the 
chemical, biological and materials sciences will be able to grow to accommodate the 
teaching and research needs of a non-traditional ChE program. 


2.3.3 Engineering Economics and Management 


The undergraduate major in Engineering Economics and Management (EEM) is still under 
consideration. However, introduction of the major has been delayed due to budget 
uncertainties, as well as lack of clear information about the future development and growth 
of the management school.   


2.3.4 Development of a Management Program and School 


The School of Engineering (SOE) wishes to provide input into the planning of the School of 
Management (SOM). To help expedite success of SOM, we can leverage the research 
successes and strengths of SOE. Positions readily synergistic with the research thrusts of 
SOE and anticipated to be of particular benefit to both schools are: Technology Management, 
Entrepreneurship, and Natural Resource Management.  


Below we provide a working definition of each of these research areas from the SOE 
perspective as well as a description of the type of faculty candidate most appropriate to head 
such areas.  


2.3.4.1 Natural Resource Management  


Natural Resource Management encompasses ecosystem management, habitat conservation, 
sustainable land management and water resources, with the goal of protecting, conserving, 
and rationally using natural resources. We proposed a Natural Resource Management focus 
within the SOM to advance our knowledge and understanding of our environment in order to 
develop innovative solutions to complex environmental challenges. Natural resources 
management employs a systems approach that combines and uses knowledge from natural 
science, engineering and social science to manage natural resources as an integrated system. 


UC Merced’s Sierra Nevada Research Institute provides the faculty expertise and 
unparalleled real-world research opportunities, including field work, in Natural Resource 
Management. Our location in the San Joaquin Valley near the Sierra Nevada offers an 
excellent and diverse real-world laboratory for studying the natural environment and how it 
is affected by human activity. It is envisioned that UCM would develop both undergraduate 
and graduate degrees in Natural Resource Management.  The SoM would initiate the B.S.; 
initially, the graduate degrees could be offered under the Environmental Systems graduate 
group.  At the graduate level, a number of discussions have taken place around starting a 
program in National Parks or Public Lands Management. 


The Natural Resources Management program will be designed for students who are 
interested in pursing a career in both private and public sectors that engage in natural 
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resources management. The students who graduate from the program are expected to equip 
with necessary managing skills and solid understandings of how natural systems interact with 
human activities.  We will focus on ecosystem stewardship, environmental governance, 
climate applications, policy and science, technology and its effects on the environment.  
While various foci should be considered, the following areas take advantage of capacity 
within UCM’s existing schools: watershed, water resources, land, forest, public lands and 
wildlife management.  


The demand for a workforce to carry out management of natural resources, including 
sustainable management, is always high as most resources used by human beings are 
depletable. Graduates of the program will be poised to pursue employment in a variety of 
federal, state agencies, non-profit organizations and the private sector. We expect the 
curriculum and aforementioned areas to qualify graduates for many state and federal jobs. 
Employment opportunities in California at the federal level include the, National Park 
Service, Fish and Wildlife Service, Forest Service, Geological Survey, Bureau of 
Reclamation, and Army Corps of Engineers. State and local level opportunities include 
various departments within the Resources Agency, water management agencies, parks and 
recreation departments, health departments, planning departments, and secondary school 
education.  Non-profit and private sector employment opportunities include consulting firms, 
mining and lumber companies, and non-governmental organizations (e.g., Environmental 
Defense, Nature Conservancy, land trusts). 


Natural Resource Management Position  
This founding and leadership position requires a tenured faculty member at the full or 
associate professor level. Areas including global environmental issues (climate change, loss 
of biodiversity), critical natural resources (freshwater systems, forests), and health (air and 
water quality) are particularly encouraged. A research emphasis on water, forest, or range 
would compliment existing faculty and help fill an important niche in the UC system. The 
ideal candidate would have a proven track record in connecting their research with its social 
sciences and policy aspects and implications.  


2.3.4.2 Entrepreneurship  


Society depends on the advance of knowledge generated by scientists, engineers and 
researchers.  However, entrepreneurs materialize this knowledge by undertaking innovative 
business plans.  As an example, society's dependence on increasingly advanced materials, 
from lightweight yet strong composites for aeronautics to fiber optics for communications to 
bio-compatible materials for medical implants and drug delivery to silicon microchips for 
information storage and sensors, demands ever evolving new materials and the associated 
engineering processes for manufacturing them. Nanotechnology, the production of devices 
and machines at the molecular level, is heralded to drive the next technological revolution. 
This includes advances to enable: quantum information processing, orders of magnitude 
increase in strength of materials, and new strategies to address critical biomedical challenges.  


As such, we feel it imperative to teach our students how to leverage the science and 
engineering fundamentals they learn by simultaneously providing them the real-world tools 
to do so. Entrepreneurship will draw on the research conducted by Materials Science and 
Bioengineering faculty and other disciplines in SOE. This position will be in the SOE. We 
will provide a framework for students to invent, develop new technologies, and recognize 
opportunities. As such, students will learn about intellectual property and patents, technology 
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and product development, discovery pipelines, the dynamics of innovation and technology 
management, risk management and regulatory compliance, and technology and start-up 
strategy.  


Entrepreneurship Technology Position  
This founding and leadership position requires a significant background in Materials Science, 
with also a demonstrated track-record in entrepreneurship. This will be the first 
Entrepreneurship position. The candidate should be well versed in topics including: advanced 
materials, biomaterials and bio-compatibility, nanotechnology, opportunity recognition, cost 
analysis, and manufacturing engineering. The ideal candidate would be a start-up veteran 
with a proven academic track-record.  


The ideal hire for this position would have a background in MSE, allowing him/her to 
contribute to the teaching of engineering fundamentals and/or MSE core subjects.  Their 
research area would have to be consistent with the goals of the BEST graduate group. This 
person would additionally have significant experience in the corporate world, of taking 
intellectual property past the concept stage to material or device fabrication.  At UC Merced, 
the successful applicant would develop strong links with our economics and management 
programs, helping to create a degree pathway that emulates the successful MEM program at 
Oxford.  Because it is likely that the candidate will have had limited teaching experience, an 
appointment to the assistant or associate professor ranks would be anticipated. 


While detailed laboratory needs will emerge when strong candidates are interviewed, we 
again expect that considerable space use efficiency will derive from our ongoing efforts to 
develop shared facilities for nanofabrication and characterization.  


2.3.4.3 Management of Technology  


Management of Technology involves the operational and organizational issues associated 
with managing: innovations of the 21st century, information technology, environmental 
issues, and entrepreneurship in high and bio-technology. UCM's proposed Management of 
Technology Joint Management & Engineering Program seeks to employ rigorous research 
methods, including optimization, simulation, and empirical approaches, in a comprehensive 
and multidisciplinary framework to teach our students how to develop, plan, implement, and 
assess the technological capabilities which shape the strategic and operational objectives of 
organizations.  


To help launch the Management School, we feel that one initial, effective focus would be on 
Management of Information Technology, to leverage the expertise of strengths of the 
Computer Science Faculty within the SOE. Information Systems Management focuses on the 
collection, processing, storage, distribution and utilization of an organization's information 
resources. According to the US Department of Labor, Bureau of Labor Statistics, 
employment of computer and information systems managers is expected to grow faster than 
the average for all occupations through the year 2016. Because Information Systems 
Managers must possess a solid mix of business and technical knowledge to understand 
organizational structures, objectives, operations and the resulting financial implications, we 
must have a comprehensive and rigorous program in which our students will be equally 
trained in the math and science fundamentals of computer science as well as in understanding 
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the environment in which their solutions will be applied, through economics and business 
courses.  


Only by understanding both these facets can our students communicate effectively with users 
to design systems that support their needs.  


Management of Technology Position  
This founding and leadership position requires a broad and significant background in 
engineering and also in business/economics or related field, a demonstrated record of 
successful teaching, plus extensive research experience in academia and industry, with strong 
ties to industry. The ideal candidate should be well versed in topics including: systems 
development tools and techniques, information architecture, network configurations, 
databases structures, systems integration, knowledge management, technology development 
and process improvement, and performance measurements and technology drivers.  This 
person could initially contribute to graduate education through the EECS graduate area. 


2.3.4.4 Energy, Climate, and Sustainability 


Our state, nation and world face unprecedented challenges in developing sustainable 
solutions to the global environmental problems associated with the production and 
consumption patterns that have developed in our industrial societies.  Climate change is 
perhaps the most difficult problem that today’s society and nations must solve.  The 
knowledge base for finding solutions is particularly weak and effective policy resolution 
remains unknown. Thus, significant research is needed.  In summer 2007, the UC campuses 
together submitted a $600 million proposal to the California Public Utilities Commission for 
a Climate Solutions Institute, intended to be the focal point for research on energy, policy, 
climate applications and related research to help California meet the goals of AB32, which 
commits the state to major reductions in carbon emissions.  Research and education at the 
intersection of energy, climate applications, environmental sustainability and technology 
management will be a strong growth area for coming years and decades, and represents an 
opportunity for UC Merced.   Other UC campuses are not far ahead of UCM in this area, and 
we can develop visible, well-respected programs in a relatively short time. 


Universities across the nation are either considering or developing academic programs in 
sustainability, with energy and climate being the central themes. An SoM focus in this area 
can help faculty and students who develop technical solutions to put these in a business 
context.  Entrepreneurship will be a key ingredient of a focus area in energy, climate, and 
sustainability at UCM.  It is expected that sustainability could be an undergraduate focus area 
in the SoM, as well as a graduate degree track. 


 Energy, climate, and sustainability management position 
This founding and leadership position requires a tenured faculty member at the full or 
associate professor level.  Preference should be given to someone with a strong foundation in 
engineering or science, but with a track record of research in management or policy.  Areas 
of interest for the founding faculty member include energy management, carbon 
management, sustainable infrastructure or climate applications.  The person could initially 
attract graduate students through the Environmental Systems graduate group; though in the 
longer term, a more management-oriented graduate group should be formed. 
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2.3.4.5  Biotechnology Management  


According to the National Science Foundation, the need for biotechnology workers is out-
pacing the rate at which US universities are producing graduates. Biotechnology, loosely 
defined, incorporates techniques that leverage the characteristics of living systems for 
products or services. Because universities cannot satisfy industry's demand for new PhD 
graduates, attracting and retaining trained employees is increasingly a serious challenge. This 
problem specifically impedes, for example, the drug development process. In shortest supply 
are trained biologists to make discoveries, research engineers to develop the discoveries, and 
managers to plan and execute clinical trials. 


Management programs designed to teach the requisite knowledge and skills for life science 
commercialization are therefore needed. Instead of creating another generic program in 
which students learn broadly about marketing, we can specifically train our students in 
growth areas to ensure their own marketability upon graduation. In particular, we have a 
unique opportunity because of Prop 71, a California statewide ballot measure passed in 2005, 
providing $3 billion in funding for stem cell research at California universities and research 
institutions (other states are considering similar legislation). Because we have this jump-start 
to address this burgeoning and rapidly growing field, we can develop a unique certificate 
program to specifically train our students in the requisite skills to help realize the long-
heralded potential of stem cell research. We can develop a unique Biotechnology 
Management Track and an eventual major by piggy-backing on the research strengths of our 
biomedical scientists and engineers. 


Biotechnology Management Position  
This hire would be able to fit into several graduate groups, including BEST and QSB and 
bring unique and industry relevant research to UC Merced. This faculty member will not 
only teach our students the basic science and lab skills, but also the ethical, legal, and 
financial ramifications of their decisions. They will be taught about strategies and can attain 
real world practice through commercialization of existing research projects here.  


2.3.4.6 Center for Entrepreneurship  
Whether under a School of Management, engineering or jointly administered, a Center for 
Entrepreneurship would have a number of core features.  We have already implemented an 
entrepreneurial aspect to Service Learning, by encouraging students to develop innovations 
to address the needs of their clients.  The scope of the projects includes not only the 
engineering aspects, but also issues associated with a real nascent venture, including: 
opportunity recognition, intellectual property issues, competitive analyses, team formation 
and management, and fund-raising/financial management.  This semester we are also 
introducing our first entrepreneurship course, BioEntrepreneurship (Eng 108, Eng 208). 
Other areas to pursue under an Entrepreneurship Center include: 
 


- provide courses on product design and development 
- educate students about intellectual property /enable ease of tech transfer 
- build and support cross-disciplinary teams for technology and  product development 
- offer internship and fellowship opportunities with start-up companies, industry leaders, and 


venture capital firms 
- offer students consulting opportunities  
- provide real-world entrepreneurs as mentors (we are assembling a board of high-profile 


mentors) 
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- train our engineering and life science students in the business aspect of innovation and 
management 


- promote industry connections and involvement with this campus 
- offer incubation of companies that are developed from this campus 
- stimulate and promote new industry in the San Joaquin Valley area 


 


By teaching both the technical and entrepreneurial skills in parallel, we will uniquely arm our 
students to be competitive in today’s workforce.  By offering the opportunity to implement 
these skills in a real-world environment, we are providing the experience critical to become 
successful or “seasoned” entrepreneurs. Finally, by developing an interdisciplinary, 
nurturing, and entrepreneurial-promoting environment, we will offer our students and faculty 
the greatest probability of success with respect to their ventures.   


2.4 Request for School of Engineering Faculty Positions for 2008-09 
The 13 faculty FTEs being requested by the School of Engineering for the next faculty hiring 
cycle are shown in Table 8 as pink shaded cells corresponding to AY 08-09. They are ranked 
in order of priority within the major, and ranked by order of priority within the School of 
Engineering in Table 9.  The faculty of the School of Engineering as a whole ranked the FTE 
requests shown in Table 9 and approved the ranking and adoption of this Strategic Plan in a 
vote taken at the January 15, 2008, SOE faculty meeting.  Of 23 faculty eligble to vote, 18 
voted YES, 0 No, with 5 absent. FTE requests were triaged into 3 categories - critical hires 
required for existing large enrollment majors to deliver the curriculum; high priority 
additional hires necessary to sufficiently staff majors, focused on UC Merced research 
pillars; and regular priority additional hires necessary to sufficiently staff majors.  Within 
each category, FTE lines are listed with equal priority.  The faculty of the School of 
Engineering recognizes that under the present fiscal conditions, we are unlikely to be 
allocated all the requested hires.  However, we feel it imperative to articulate the reality of 
our hiring needs. Descriptions of major specific positions are presented in Sections 2.4.1 
through 2.4.5, Cross-engineering positions (shared by more than one engineering major) are 
presented in Section 2.5 and cross-school positions are presented in Section 2.6.  Filling our 
current positions and these 13 new positions would bring our total engineering faculty FTE to 
55.5.   


Bioengineering 


To deliver the BIOE major in its currently proposed, we need to cover 26 specialist credits. 
These credits do not include engineering fundamentals courses, service learning, freshman 
seminars, or graduate courses. They also do not allow for multiple offerings of any course in 
an academic year. 


BIOE major includes 4 existing and 2 approved FTEs who are realistically available to 
deliver the above mentioned 26 specialist BIOE credits (lecture and laboratory courses) in 
the foreseeable future. Using a model in which a faculty member would typically offer one 
fundamental/core course, one specialist/upper division course or one graduate course in a 
year (plus a freshman seminar and/or mentor a service learning team), it is clear we do not 
have the minimum number of faculty FTEs to deliver the major. In addition, we have 
initiated BEST (Biological Engineering and Small-scale Technology) graduate group in the 
fall semester of 2007.  We also need to provide two required graduate courses and sufficient 
advanced elective classes (3-5) for BEST students.   
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Three future FTE directions have been identified by the faculty in BIOE (listed in the priority 
order). 


1. Tissue Engineering 


2. Physiological Modeling 


3. Single Cell Quantitative Measurements  


2.4.1 Bioengineering: Tissue Engineering 


The field of tissue engineering is an emerging and ambitious area of research in which 
scientists seek to build devices that would replace diseased tissues/organs with their 
biological equivalents, thus completely restoring tissue/organ functionality. This area has 
been termed Tissue Engineering and/or Regenerative Medicine. The area of tissue 
engineering is, by nature, cross disciplinary in that it employs cell culture methods combined 
with appropriate materials, scaffolding architecture, technologies for cell delivery, and 
nutrient transport strategies while also synergizing with nanobioengineering by employing 
the use of small nanoparticles or nonocomposite scaffolding materials. For this reason, the 
tissue engineer would also be expected to contribute significantly to our undergraduate 
program in Materials Science.  


The Tissue Engineering position could also compliment and synergize with the research of a 
number of faculty in the areas of Stem Cells, Vascular Tissue Engineering, Biomaterials, 
Nanotechnology, and Microfluidics/Microchip design. We expect that this faculty hire would 
contribute to our growing graduate program in BEST and Quantitative and Systems Biology 
Depending the particular area of research, this faculty position could possibly contribute to 
helping build a Stem Cell Program at UCM. 


2.4.2 Bioengineering: Physiological Modeling 


We have been experiencing unprecedented advances into the complex nature of biological 
systems in recent years.  Current advances in biology, genomics, proteomics, cellular level 
modeling methods, simulation capabilities, new technologies for imaging and measuring 
biological phenomena and molecular level interfacial characterization tools present the 
engineering community with unique opportunities to advance the understanding of these 
biological or even ecological systems to deliver desired functions.  Currently the lack of 
involvement of engineering has hindered the complete understanding of the complex 
biological systems.  Furthermore, there is a need to understand how the desired or additional 
functionality can eventually be accomplished and integrated over larger scales and 
complexities from cellular, organism to human level.  Systematic modeling incorporating 
various engineering concepts such as optimalization, database management, control and 
network formation based on large body of experimental results would lead to complete 
understanding of the non-linear nature of biological systems.  Being a interdisciplinary field 
between engineering and biology, BioE has a strategic advantage in engineering to address 
this unique challenge and opportunity.   


Current most faculty members in bioengineering at UCM are in experimental-oriented 
researchers.  Modeling expertise at multiple levels is needed to tackle more complex 
biological projects.   This requested multiple-scale modeling position will be at junior level.  
This faculty member is expected to collaborate with the current faculty members to link 
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various research areas to study specific biological/physiological problems from system point 
of view.  This position will develop quantitative modeling and simulation methods that 
faithfully represent the complexity of biological/ physiological systems based on 
experimental data and deal creatively with the hierarchical and nonlinear nature of living 
systems.  This position will integrative knowledge from various research fields to serve a 
focal point for faculty members from NS, ME and BIOE to collaborate on projects that can 
not be addressed from the view point of a single discipline.   


The space need for this position is expected to be dry lab space around 400 sq ft.  This 
faculty member is expected to teach undergraduate classes in bioengineering and graduate 
classes in BEST graduate group. 


2.4.3 Bioengineering: Single Cell Quantitative Measurements  


Recent developments in optical techniques (particularly laser manipulation, quantitative 
fluorescence microscopy, ultra-small volume sampling and analysis, incorporation of 
optically useful probes, and optical approaches to determining the rates and equilibria of 
intracellular processes) clearly indicate the enormous potential of in vivo single cell studies 
for our understanding of cell physiology. Single-cell detection technology should allow 
researchers to target individual molecules within the cell, track where they are going, and 
record changes--all without significantly interfering with cellular physiology. Due to its 
highly multidisciplinary nature, single-cell detection technology presents a unique 
opportunity for Engineering at UCM. Our unique campus environment is an ideal location to 
cultivate single-cell detection technology. This research area will apply tools in optics, 
microfabrication, microelectronics, nanotechnology and analytical chemistry to small volume 
detection inside an individual cell. The development of such technology enables many 
research and industrial applications such as single-cell manipulation, high throughput 
screening, improved diagnosis tools, single-cell genomics and proteomics. This research area 
represents an outstanding opportunity to involve faculty members in natural sciences, optical 
physics, bioengineering, materials science and engineering, mechanical and electrical 
engineering in a cross-disciplinary project. It is proposed that this position will be designated 
at the rank of full professor. 


This position would compliment and synergize with the research of a number of faculty in 
many areas of research. We also expect that this faculty hire would contribute to our growing 
needs in developing assays or tools for analyzing single cells.  Single cell analysis is a much 
needed tool for the advancement of many fields including Systems Biology.  Therefore, this 
cross-school position compliments the growing needs for graduate programs such as BEST 
or Quantitative and Systems Biology. 


Computer Science Engineering 
We request a minimum of 3.5 full FTE positions to be assigned to CSE. After ample internal 
discussions the CSE faculty unanimously agreed on the following prioritized list for the 
2008-2009 strategic plan. 


2.4.4 Computer Science Engineering:  Instructor with security of employment. 


We request one instructor to permanently teach the undergraduate courses CSE5, CSE20 and 
CSE21. These introductory courses attract large number of students and are time consuming 
to teach and prepare for research faculty. A dedicated experienced instructor is the best 
option in order to optimize the resources needed to offer these classes. An additional duty of 
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the instructor will be to coordinate and supervise the content of the other lower division CSE 
courses, i.e. CSE30 and CSE31. In recent semesters lower division CSE courses have been 
offered by temporary instructors, often hired under time pressure. The persistence of this 
situation hinders the development of a strong undergraduate CSE program, due to the 
fluctuations in content and possible lack of coordination deriving from this situation. The role 
of the instructor will be therefore critical to improve our existing curriculum. Considering 
that the three aforementioned courses are not specific to the CSE major, but are rather taken 
by all engineering students (CSE 20 & 21), or from the other schools (CSE 5), we propose 
that this position will be counted as a 0.5 FTE against CSE. 


2.4.5 Computer Science Engineering:  Senior position complementary to existing 
CSE faculty with research emphasis in CS.  


This position is needed to broaden the CSE program both for teaching and research. We 
recently successfully hired two junior faculty members in the areas of machine learning and 
intelligent systems. With the goal of creating a very strong research group within a few 
selected domains instead of growing in all directions, this position will aim to the same 
domains targeted in the past, i.e. AI/Graphics, Systems, and Data Analysis/Data 
management. The current searches are still somewhat broad, and there is a possibility that not 
all of the target domains of the current searches will be covered successfully or sufficiently 
by the candidate hired. If there is sufficient coverage, however, the new core research areas 
that will be targeted include languages, compilers, operating systems, computer networks, 
embedded systems, and algorithms. Considering the current composition of the CSE faculty, 
i.e. 6.5 assistant professors, it is imperative to hire a senior faculty member in the CSE 
program. Two searches for senior faculty members are open at the moment. With this 
additional senior position the CSE group will reach a viable distribution of ranks. The space 
needs for this new position are expected to be similar to those of the current CSE faculty; a 
modest level of dry lab space for several computer and/or experimental research 
workstations. The exact space needs will depend on the rank of the position. 


2.4.6 Computer Science Engineering:  Senior position complementary to existing 
CSE faculty with research emphasis in EE.  


This position is needed to build the Electrical Engineering undergraduate major under 
planning. Moreover the graduate study area formerly called Computer and Information 
Systems has been recently renamed Electrical Engineering and Computer Science. This new 
position will therefore be instrumental not only to jumpstart the undergraduate program in 
Electrical Engineering, but also to strengthen the graduate program being developed at the 
moment. Considering the current situation in Electrical Engineering, i.e. one open search 
with broad scope, we feel the new search should be broad as well. Targeted areas should 
include the following: systems,communication, signal processing, wireless technology and 
networking, RF hardware, control, circuits and sensors The space needs for this new position 
will depend both on the rank and on the research area of the selected candidate. 


2.4.7 Computer Science Engineering:  Senior position complementary to existing 
CSE faculty with research emphasis in EECS.  


This position will be instrumental to bridge possible research and teaching gaps between 
Electrical Engineering and Computer Science. Possible research topics include, but are not 
limited to, embedded systems, robotics, sensor networks and the alike. The space needs for 
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this new position will depend both on the rank and on the research area of the selected 
candidate. 


2.4.8 Computer Science Engineering:  Media Arts and Technology (MAT) (Cross-
school) 


Media Arts and Technology (MAT) is an interdisciplinary area that fuses emergent computer 
science and engineering, and digital art research, practice, production, and theory.  MAT 
offers the opportunity for working at the frontiers of art, science, and technology, where new 
art forms are born and new expressive media are invented. The highly crossdisciplinary 
nature of this exciting field, and the direction being taken at UC Merced with key faculty 
hires within the School of Engineering and the School of Hunamities, Social Sciences, and 
Arts, suggest that this is an excellent opportunity for innovation at UC Merced. 
Environmental Engineering 


2.4.9 Environmental Engineering: Junior or Senior Hire Environmental Microbiology.  


We recommend an open-rank search in, with a research focus on any of several areas, e.g. 
environmental remediation, environmental contributions to infectious disease or 
characterization of microbial communities in natural and engineered systems.  Last year both 
the SoNS and SoE strategic plans identified environmental microbiology as a critical hire in 
order for UCM to achieve national competitiveness in a number of research areas.  Leading 
environmental research programs in the nation include a strong core subgroup of 
environmental microbiology and microbial ecology, typically 2-3 investigators. 
Environmental microbiology was deemed critical for emerging research strengths in global 
change ecology, in biocomplexity, bioremediation, and in climate and watershed science. 
This position would provide critical synergy with the successful candidates in ecology 
currently being searched in SoNS, particularly in the microbial ecology area.  This individual 
is necessary for creating the kind of modern undergraduate environmental engineering 
program that will attract the best and brightest students to this field, for undergraduate 
teaching in environmental engineering and for accreditation of the degree.   The ES graduate 
group also identified the position as important for recruiting graduate students and offering 
appropriate courses.  CAPRA recommended the position. 


2.4.10 Environmental Engineering: Junior or Senior Hire in Ecohydrology and 
Ecological Engineering.   


We recommend an assistant or associate level search for a faculty member who uses 
engineering principles to design sustainable systems that integrate human activities with the 
natural environment, with particular emphasis on the linkage between hydrologic and 
ecological systems.  Possible areas of research emphasis include interactions among 
hydrologic, biogeochemical, physiological, and soil processes; hydrologic ecosystem 
services, integrating water quality, water cycling; spatial analysis and scaling.  Use of remote 
sensing, field-based measurements, laboratory experiments and modeling are all of interest.  
As a discipline, ecohydrology addresses the bi-directional regulation of hydrologic and 
ecological processes, e.g. the flow regime and pollutant levels of water in wetlands regulate 
the species and the populations that live in the ecosystem, while ecological processes in the 
wetland regulate the timing and magnitude of water and nutrient fluxes through the system.  
Ecological engineering involves the design, construction, restoration and management of 
aquatic and terrestrial ecosystems that have value to both humans and the environment, using 
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principles from engineering, ecology, economics, and natural sciences.  The extensive and 
large-scale ecosystem restoration efforts planned in the Central Valley provide excellent 
opportunities for both natural laboratories, and research support through applications 
partnerships with local landowners and conservation entities.  Similar efforts are being 
carried out and across the Western U.S.   


Materials Science Engineering 
“Materials Sciences” has been identified previously as a cross-School priority, and 
“Materials Technologies” as a priority within Engineering. A nanoscale trend is also 
emerging as an area of interest that intersects MSE, BIOE, ME, ChE, Life Sciences, Physics 
and Chemistry, as well as SNRI (forest fire generated nanoparticulates) and the Energy 
Program (quantum dot photovoltaics and nanostructured fuel cells/batteries).  MSE and 
BIOE, in particular, are building a strong research program in bionanotechnology, as 
evidenced by the continued development of the Biological Engineering and Small-scale 
Technologies graduate group.   Bionanotechnology is a research area of great current interest 
that encompasses fields such as tissue engineering, nanoscale/microscale electromechanical 
systems, biosensing, and bio-inspired nanoscale materials synthesis and processing.  Funding 
for it by granting agencies ranging from the National Science Foundation to the Department 
of Defense, and private industry, is rapidly growing; and it strongly contributes to the 
strength in biomedicine that UC Merced is building.  


Faculty in MSE are also contributing to the proposed research theme in free radical biology.  
Reactive oxygen and nitrogen species (which includes free radicals, such as superoxide and 
nitric oxide) play essential and ubiquitous roles in biology. An interdisciplinary group 
composed of faculty and students in QSB and ES has formed a center that focuses on the role 
of oxidants and other electrophiles in both damage to organisms and in normal physiology. 
The present and proposed work includes studies of redox cycling in the environment, 
environmental and health hazards of nanotechnology, photobleaching of coral, how Hepatitis 
C infection is modulated through redox signaling, how elephant seals avoid oxidative stress 
that results from extreme environments, how growth factors act through redox signaling, and 
understanding the recognition of oxidants important to inflammation with the goal of 
designing anti-inflammatory pharmaceuticals.  In particular, since MSE has a research 
concentration in nanoscale materials, its faculty contribute important nanoscale materials 
characterization and chemistry expertise to this effort.   


MSE as a discipline intersects many areas of environmental interest.  These include: (a) new, 
energy-efficient, cost-effective routes to raw material extraction and recovery (the FFC 
Cambridge process for material production, http://www.msm.cam.ac.uk/djf/FFC_Process.htm, 
demonstrates the revolutionary impact that MSE can have in this regard); (b) the effect of 
changing ozone levels and climate on the durability of construction materials; (c) materials 
use in energy conversion, distribution and storage; (d) materials for communication and 
transportation infrastructure; (e) whole life-cycle design with recyclable materials.  Given its 
existing “green” credentials and continuing aspirations, UC Merced can (should!) become an 
international leader in sustainable materials technologies. 


Faculty in MSE are developing innovative experiences in undergraduate education, a key 
component of our goals to put UC Merced at the forefront of 21st century materials 
technology.  A recent grant awarded by the National Science Foundation will enable us to 
offer undergraduates the opportunity to learn microfabrication techniques and practical 
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nanotechnology, and to extend the experience to students (= potential recruits) from Merced 
College. 


Undergraduate students at UC Merced have expressed considerable interest in MSE.  
Freshman seminars have been oversubscribed and, consistently, very well attended. 
Numerous conversations with students suggest a chicken-and-egg situation in which students 
are drawn to the subject, but are reluctant to declare MSE because they perceive that there 
are not yet sufficient FTEs to deliver the major.  We also anticipate that some students (those 
who find themselves less mathematically inclined but who have strong conceptual and spatial 
skills) will migrate from ME and also EE to MSE.  This has been the experience at many 
established universities; ME or EE recruits the students to campus, and MSE helps to keep 
them there.  In this way, an active MSE program strengthens the ME/EE programs and 
boosts retention. 


From the point of view of delivering the approved major in MSE, which has been designed to 
meet ABET accreditation standards, a “core” of 26 specialist credits needs to be covered, and 
there are also some technical electives that MSE should contribute to the “pool” of courses 
that are presented to students in MSE, BIOE, ME and Chemistry.  A bare minimum of 5 
FTEs is needed to run the major based on these teaching and accreditation requirements. The 
proposal for a minimum of 5 FTEs allocated to this major is also consistent with the original 
plans that formed the basis for approving the major. There are currently up to 4 approved 
FTEs (Professors Viney, Leppert and Lu, and a fourth hire currently open) associated directly 
with this major.  Two are at the senior level and two at the junior level. However, Viney and 
Leppert continue to be very heavily involved in other programs that are essential to the 
success of the School, including the Engineering Fundamentals course ENGR45 
(Introduction to Materials), General Education, Engineering Service Learning, the Center Of 
Integrated Nanomechanical Systems (COINS), and the Imaging and Microscopy Facility. 
Therefore, we are requesting an FTE (emphasis: complex materials) at the Senior level. 


We are also keen to capitalize on the unique opportunities afforded by the already strong 
economics program and the nascent School of Management at UC Merced.  Specifically, we 
would like to emulate the successful program at Oxford which allows the very top students in 
Materials (as assessed after the freshman year) to major in Materials, Economics and 
Management (MEM).  The approximate coursework composition is 60% Materials, 20% 
Economics and 20% Management.  The Oxford program recognizes that captains of industry 
in Europe’s and Asia’s more successful economies are not lawyers or accountants, but PhD 
engineers or scientists.  Graduates of the program are highly sought after.  We envisage that 
such technical representation in the highest levels of industry will become increasingly 
necessary as manufacturing based on – and producing – complex technologies increases.  It 
will be especially relevant in the context of UC Merced, which is expected to perform the 
dual roles of inventing technologies and encouraging local entrepreneurship to implement the 
inventions.  Accordingly, we propose hiring an FTE (at the level of assistant or associate 
professor) who can thrive at the intersection of engineering and entrepreneurship.   


2.4.11 Materials Science Engineering: MSE-6: Complex Materials 


An FTE in complex materials will contribute strongly to both our teaching and research 
missions.  The person hired will have an accreditable background in materials and be able to 
deliver essential courses that are core to the discipline, plus technical electives.  On the 
research side, Merced would benefit from enhanced expertise in new materials that meet 
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nanodevice fabrication, or high temperature material for use in energy conversion, or 
nanomaterials with novel physical, chemical and mechanical properties. A hire in any one of 
these areas will considerably strengthen at least two of the research focus areas targeted for 
strategic development by the School of Engineering: Energy and Materials Technologies, and 
Nanoscale Systems.  A hire who (our preferred choice) combines experiment and modeling 
could enhance the collaborative opportunities for an additional two of the areas targeted by 
SOE: Computational Sciences and Engineering, and Modeling Sciences.  The term 
“Complex Materials” reflects the fact that simultaneous control of multiple properties 
requires molecular order to be controlled simultaneously at multiple length scales.  
Depending on the area of expertise of the person hired, it is likely that he or she may also 
contribute to strategic research efforts in Environmental Science and Engineering or 
Biological Engineering.   


We propose a hire at the Senior level for this position.  Laboratory needs will be 
unexceptional, and will depend on the area of the strongest candidate who emerges from the 
search.   Space use efficiency will benefit from our ongoing efforts to develop shared 
facilities for nanofabrication and characterization. 


Mechanical Engineering 


The mechanical engineering (ME) undergraduate major was launched during Fall 2006 
accepting only freshman students. The plan is to start accepting transfer students for Fall 
2008.  However, a large number of current upper division students at UC Merced have 
approached ME faculty or the engineering student counselors to explore the possibility of 
transferring to this major before they complete their degree. There is increasing evidence that 
ME will become one of the most popular engineering majors at UC Merced.  For instance, 
out of 300 freshman students accepted in engineering for fall 2007, 53 students (17.7%) 
chose ME.  Last year, a significant fraction of the undeclared students decided to enroll in 
ME, so we expect a similar trend for this year. 


Although there are some fundamental topics that relate to mechanical engineering, such as 
mechanics, design, manufacturing, strength of materials, transport phenomena, controls, etc., 
we emphasize that this discipline adapts and grows as new technologies emerge. Cutting-
edge research in biological systems, nano- and micro-scale devices, sustainable energy 
systems, intelligent systems and controls, complex systems, supercomputing, mechatronics, 
and national defense issues is currently being done at top mechanical engineering 
departments around the world. 


In order to evolve into a top ME program, it is absolutely necessary to develop a strong and 
comprehensive foundation in key areas, with a sufficient number of faculty to build a modern 
program with state-of-the-art research infrastructure. In addition, because ME is a key 
component of any modern engineering academic program in serving key and foundational 
needs for many engineering sub-disciplines.  Delaying the hiring of ME faculty will 
dramatically constrain the growth of our engineering program and could significantly impair 
the image and reputation of the ME program and the university. 


Currently, ME provides service to other majors by teaching a number of engineering 
fundamentals courses that include: ENGR 50 (Statics), ENGR 57 (Dynamics), ENGR 151 
(Strength of Materials), ENGR 130 (Thermodynamics), ENGR 120 (Fluid Mechanics), and 
ENGR 135 (Heat Transfer).  This year, ME will also be teaching ENGR 155 (Engineering 
Economic Analysis).  This situation increases dramatically the teaching load of ME faculty. 
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Concerning graduate studies, the Mechanical Engineering and Applied Mechanics graduate 
group was approved in May of 2007.  This multidisciplinary research group offers research 
opportunities for students interested in projects at the interface between Complex Analysis, 
Mechanics, Manufacturing, Bio-Inspired Engineering, Applied Computational Sciences, 
Mechatronics, Advanced Materials, Energy Conversion, and Controls.  Due to the variety of 
research topics, a number of graduate courses taught by MEAM faculty serve graduate 
students from different disciplines.  This also increases the teaching load of ME faculty.  For 
instance, the following courses, offered by ME faculty, have been taken by graduate students 
from MEAM and/or other programs:  ES 235 (Heat Transfer), MEAM 201 (Advanced 
Dynamics), ME 210 (Linear Controls), and MEAM 251/ES 237 Viscous Flows. 


There are currently three FTE positions filled in mechanical engineering, Professor Diaz, 
Professor Sun, and Professor Coimbra, denoted ME-1, ME-2, and ME-3, respectively.  The 
excerpts of the CAPRA report to the EVC dated May 20, 2006 indicated “two additional 
FTEs for ME are highly recommended, one at the senior Level.” Out of these two 
recommended positions, only one was authorized as a result of the AY 2005-06 academic 
strategic plan, denoted ME-4 in Table 8. A senior faculty has been selected out of an 
outstanding pool of candidates and his case has been recently approved by CAP.   


The memorandum date July 20, 2007 from Keith Alley authorized one additional FTE for 
ME, denoted ME-5.  A search is already underway to fill out this position at the senior level 
in the area of complexity and energy systems.  This position will expand the current areas of 
research available in the program, help with teaching courses at the undergraduate and 
graduate level, and help with the starting of the Energy Institute at UC Merced.  One more 
Cross-Engineering FTE was authorized, denoted BIOE-7/ME-8, in the area of multi-scale 
modeling.  The job description has already been posted on UCM website. 


A total of seven desired positions have been identified and described below in descending 
level of priority for the major. 


1. Bio control 
2. Computational Engineering 
3. Bio-Inspired Mechanics 
4. Nonlinear Analysis 
5. Energy (with emphasis in Fuel Cells or Hybrid Systems) 
6. CFD 
7. Mechatronics 


The requested positions can be described as: 
- ME-6: Senior/junior position complementing existing ME faculty 
- ME-7: Senior/junior position complementing existing ME faculty 


The program is also requesting two security-of-employment instructors.  One will 
concentrate on the engineering fundamentals courses and the other on ME electives. 
The description of the requested FTE positions is as follows: 


2.4.12 Mechanical Engineering: ME-6: Bio-Control 


Mechanical Engineering sees a need for an FTE working on research in one or more areas of 
the emerging domain of Bio-Control. This senior/junior position will add an important and 
strategic area of research in ME to broaden and strengthen its actual capabilities.  This 
position will cover, but will not be limited to, the design and construction of self-assembled 
structures, bio-mimetic surfaces, sensors and actuators that will allow external control of 
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biological and bio-technology systems.  Mechanical Engineering and the MEAM Graduate 
Group see such a hire as necessary to position the campus competitively in this promising 
area of research. The undergraduate program in Mechanical Engineering will benefit with 
courses such as mechatronics (ME 142), vibration and controls (ME-140), and the capstone 
design (ME-170). The graduate program will benefit with courses in the particular areas of 
research of this FTE. Natural synergies with other programs include Bio-Engineering, 
Computer Science and Engineering, and Applied Mathematics. The space needs are expected 
to be adequate for a senior/junior level position in the wet lab area. 


2.4.13 Mechanical Engineering: ME-7: Computational Engineering 


This senior/junior position is an important and strategic area of research in ME and it is 
intended to strengthen the actual capabilities of ME faculty.  It will cover, but will not be 
limited to, the development of numerical schemes to treat problems in structural, fluids, 
and/or thermal/fluids systems.  It can relate to parallel computing and high performance 
algorithm development applied to engineering problems. The undergraduate program in 
Mechanical Engineering will benefit with courses such as FEA (ME 135) and CAE (ME 
137). The graduate program will benefit with courses in the particular areas of research of 
this FTE. Natural synergies with other programs include Computer Science and Engineering, 
and Applied Mathematics. The space needs are expected to be adequate for a senior/junior 
level position in the dry lab area. 


. 
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Table 8 School of Engineering Faculty 5-year Hiring Plan. 


Name FTE Name FTE Name FTE Name FTE Name FTE Name FTE Name FTE Name FTE Name FTE
Bales 1.0 Newsam 1.0 Chin 1.0 Diaz 1.0 Viney 1.0 Chiao 0.5


Conklin 1.0 Kallmann 1.0 McCloskey 1.0 Sun 1.0 Leppert 1.0 EE-2 1.0
Harmon 1.0 Cerpa 1.0 Khine 1.0 Coimbra 1.0 Lu 1.0 EE 3 1.0
Winston 0.5 Carpin 1.0 (Escobar) 1.0 ME-4 (Fried) 1.0 MSE-4 1.0


Guo 1.0 Carreira 1.0 BIOE-5 1.0 (Modest) (Davila) 1.0
Rogge 1.0 Oh 1.0 BIOE-6 1.0plex Systems 1.0 MSE 6 1.0


Ervans(x) 0.5 Noelle 0.5 Multi Scale 0.5 Multi Scale 0.5
Westerling 0.5 CSE-8* 1.0 BIOE 8 1.0  (TBD)


Chen 0.5 CSE-9* 1.0 BIOE 10 1.0 (TBD)
Sustain 1.0 CSE-10(x) 0.5 BIOE 11 1.0 ME 6 1.0


ENVE 11 1.0 CSE 11 1.0 ME 7 1.0
ENVE 12 1.0 CSE 12 1.0


CSE 13 1.0


AY 05-06 20.0
AY 06-07 26.0
AY 07-08 29.0
AY 08-09 46.5
AY 09-10 58.5
AY 10-11 0.0
AY 11-12 0.0


Future FTE
FTE Current searches


Underlined (x) denotes cross-School hire - Italics  denote cross-engineering hires  - (Paranthetical) entries denote individuals under consideration       -  Bold denotes senior FTE


6.0 3.512.0 15.0 12.5 9.5


0.0
10.0 12.0 9.5 7.5 5.0 2.5


4.0 1.5 0.0 0.0


0.0
7.0 6.5 4.0 3.0 4.0 1.5 0.0 0.0 0.0
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Table 9 Prioritized FTE Request List for AY2007-2008 SOE Strategic Plan 


Priority Name of Position
Level 


(Lecturer/Assistant/Ass
ociate/Full)


Primary Major Conribution 
(Current or Planned)


Secondary Major 
Contribution 


(Optional)


Primary 
Graduate 


Group


Secondary 
Graduate 


Group 
(Optional)


Estimated Start-
up cost


Estimated 
Space 
Needs


Special needs and 
strategic 


considerations, if any


Critical Bio-control junior/senior ME BioE MEAM BEST 500,000.00$  750 Wet Lab
Critical Computer Science senior CSE EECS 450,000.00$  500 Dry Lab
Critical Complex Material senior MSE BioE BEST MEAM 400,000.00$  750 Dry Lab
Critical Computational Eng junior/senior ME CSE MEAM EECS 550,000.00$  500 Dry Lab
Critical Tissue Eng junior BioE MSE BEST QSB 550,000.00$  750 Wet lab
High Environmental Microbiology junior/senior Enviorn Eng BioE ES QSB 450,000.00$  500 Wet Lab
High EE senior CSE ME EECS MEAM 450,000.00$  500 Dry Lab
High CS/EE position senior CSE ME EECS MEAM 450,000.00$  500 Dry Lab
High Bio-Inspired Mech junior/senior ME MSE MEAM BEST 550,000.00$  750 Dry Lab
High Physiological modeling junior BioE ME BEST QSB 550,000.00$  400 Wet lab
High Ecohydrology & Ecological Eng junior/senior Enviorn Eng BioE ES BEST 400,000.00$  500 Wet Lab
Regular Single cell measurement senior BioE ME BEST QSB
Regular Media art senior CSE EECS cross-school


1 CSE potential SOE CSE
2 ME potential SOE ME
3 ME potential SOE ME


1 Natural Resource Management senior
2 Entrepreneurship junior/senior BEST
3 Technology Management senior
4 energy, climatic & sustainability junior/senior
5 biotech Management junior/senior BEST


Potential Security of Employment Positions (SOE)


Management School Related Positions
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2.4.14 Cross-School Hire 
Last year, SOE proposed several cross-school positions.  Some of these positions were 
endorsed by CAPRA and recommended as cross-school positions.  However, SOE did not 
receive some of these FTE allocations from the Provost.  The faculty of SOE was not able to 
identify the rationale for these irregularities.  Without a transparent policy for cross-school 
FTE allocations, SOE faculty has decided to request only one cross-school FTEs this year. 
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3 Strategic Planning Framework 
Section 2 of this plan began with a justification for the request for 13.5 faculty FTEs to be 
hired into the School of Engineering during the AY 2008-09 academic year, bringing our 
total faculty to 42.5 Engineering faculty FTEs as shown in Table 6. The discussion then 
shifted to the impact that this increment in faculty resource would have on the further 
development of our academic programs, and most importantly, to a listing of the specific 
faculty FTEs by research area and cross-School synergies that would result—presented in 
Section 2.4.  Similarly, Section 2.5 presented a list of 2 Cross-Engineering hires that would 
further enhance the programs of the School of Engineering, but more important, would 
further provide opportunities for strategic multidisciplinary research opportunities across UC 
Merced. To the extent possible, these proposed positions have been discussed to various 
degrees, with our colleagues in our sister schools. 


3.1 Revisiting the Strategic Faculty Hiring Framework 
The strategic value of the faculty hires proposed in Section 2—both intra-School and cross-
Schools hires—are presented in Table 10, which is an expanded and updated version of the 
hiring framework proposed last year.  The columns of Table 10 represent the emphasis areas 
within Engineering sub-disciplines being developed at UC Merced, with each column 
corresponding to a strategic research opportunity shaping specific faculty hires; present, 
current, and future.  The rows of Table 10 list more comprehensive cross-Schools research 
areas that have been discussed, and than have emerged as a result of the faculty hiring 
process over the years. These columns are deliberate in their inclusion of priority cross-
School strategic research areas, but are themselves grouped within the six priority research 
areas set forth in Section 1: (1) Energy and Materials Technologies, (2) Biological 
Engineering, (3) Nanoscale Systems, (4) Environmental Science and Engineering, and (5) 
Computational Science and Engineering, and (6) Modeling Sciences. 


3.1.1 Energy and Materials Technologies 


The early energy emphasis at UC Merced focuses on solar energy. Both optics and 
materials play a key role. The use of advanced optics techniques, and nonimaging optics in 
particular enable the generation of high temperature for power and heat, as well as efficient 
photovoltaic power through concentration. Advanced materials are critical across all solar 
energy technology. These areas of optical design and material science span a range of 
disciplines from applied mathematics (optical design) to condensed matter physics 
(photovoltaic materials) to engineering (thermal and electrical components and systems). 


Mechanical and electromechanical systems are integral to virtually any kind of 
engineering system, with rapid growth now being observed at the micro and nano levels. 
Examples of such systems include transportation systems, energy production and control 
systems, environmental management systems, and an increasingly important area of 
bioengineered systems. Not only will it be essential for the School of Engineering to have a 
very strong research and education foundation in these key engineering areas, but this 
foundation will also be invaluable for the cross-disciplinary framework that we seek to 
establish across our university. As we develop a program in medical research and 
technological development, bio and electro-mechanical research innovation will be extremely 
important. 
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Table 10 Revised strategic cross-School hiring strategy for AY 2007-08 from the School of Engineering. 
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undergraduate majors. Entries in the table 
correspond to current, pending, and desired future 
faculty hires.


Current and Planned Undergraduate Majors witin the School of Engineering


ENVE CSE BIOE ME MSE EE


H
yd


ro
lo


gy


 







 39


3.1.2 Biological Engineering 


Human biology, health and environment—including management and policy focuses on 
improving human health through an understanding of physical, chemical and biological 
processes, interpreted through the design-based and problem-solving skill set of engineering. 
The influences of physical and social environment on health, and strategies for influencing 
these environments positively, are included. Objectives include significant health-care cost 
reduction, development of methods for earlier and more accurate diagnosis, possible 
therapeutic interventions, and effective preventive measures for patients at high risk. 


Regenerative medicine refers to technologies that repair or replace diseased, damaged or 
defective tissues or organs. This focus area represents an emerging multidisciplinary field 
involving biology, medicine, chemistry, physics, materials engineering and bioengineering. It 
is expected to revolutionize the current therapeutic measures by restoring tissue and organ 
function that are affected by the natural aging process or diseases. 


3.1.3 Nanoscale Systems 


At nanometer length scales, the physical and chemical properties of matter are dictated by 
quantum phenomena. Nanotechnology aims to exploit these material properties directly, as 
well as in the context of novel machines and electronic devices that operate on a very small 
scale, comparable to or smaller than the scale of functional devices found in nature. Also 
included, is the design and exploitation of self-assembling molecular systems and nanoscale 
devices to produce macroscopic objects with precisely controlled specifications. The effects 
of nanoparticles on human health and the environment will require careful, extensive 
attention. 


The human and ethical dimensions of science and engineering innovation will be 
increasingly important in the future for new areas of social concerns such as bioengineered 
systems, environmental and energy systems, and virtually all biomedical and medical 
technology areas. 


3.1.4 Environmental Science and Engineering 


This strategic research priority builds on existing faculty strengths to gain a competitive edge 
in the areas of (1) atmospheric sciences, climatology and air resources, (2) energy, water, 
and environmental sustainability, and (3) geospatial analysis and global change.  
Research opportunities associated with this research priority are abundant from both a 
regional and global perspective.  Specific research topics for the first area may encompass air 
pollution chemistry, air quality characterization and management, and other topics critical to 
human and environmental health.  The second area encompasses the science, technology and 
management of these resources that are critical to global economy and life itself.  The third 
area encompasses the analysis of large spatial data sets, such as those generated through 
remote sensing technologies, to observe changes in land use, vegetative canopy and other 
environmental properties in response to drivers such as climate change. 


3.1.5 Computer Science and Engineering 


Cognitive science and engineering is the interdisciplinary study of mind and intelligence, 
embracing philosophy, psychology, artificial intelligence, neuroscience, linguistics, and 
anthropology. Cognitive and Computation Sciences refers to all the computational aspects of 
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these domains and ultimately aims to create computer models and algorithms able to 
reproduce intelligent behavior in intelligent systems. Example of covered domains include: 
image processing, computer vision, artificial intelligence, statistical and machine learning, 
neural networks, computational neuroscience, nonlinear dynamics, nonlinear control theory, 
robotics, behavioral animation, virtual reality, human-computer interaction, etc. 


Media Arts and Technology (MAT) is an interdisciplinary area that fuses emergent 
computer science and engineering, and digital art research, practice, production, and theory. 
MAT offers the opportunity for working at the frontiers of art, science, and technology, 
where new art forms are born and new expressive media are invented. The highly cross-
disciplinary nature of this exciting field, and the direction being taken at UC Merced with 
key faculty hires within the School of Engineering and the School of Hunamities, Social 
Sciences, and Arts, suggest that this is an excellent opportunity for innovation at UC Merced. 


Recent trends suggest that inexpensive networked video sensing elements will be pervasively 
deployed in our environment. Already, they are embedded in devices such as computers and 
mobile phones and they are mounted in public spaces such as malls and airports. In many 
ways, this trend could prove beneficial to society, in that information collected by sensors 
could be shared for the better good. Harnessing the power of these emergent sensory 
environments will hinge on our ability to build applications capable of gathering, interpreting 
and storing data from distributed sensors and to provide scalable mechanisms for managing 
the networks and systems resources that these applications consume. We anticipate the 
design, implementation, and testing of a state-of-the-art signature facility for this purposes—
the UC Merced Sensorium. 


The UC Merced Sensorium would catalyze fundamental advances in image and video 
computing, network protocols, and resource management to deal with unique spatio-temporal 
constraints of sensor networks in general and of video sensor networks in particular. It will 
also contain hardware and software for image, audio, and video capture and processing; 
motion capture; visualization; interactive display; digital preservation; and innovative 
internet interaction. When fully developed, the Sensorium educational and research 
infrastructure will be composed of a sensor network of video cameras spanning several areas, 
networked processing units, and a terabyte database, managed together to satisfy queries 
using those generated by mobile users within this environment. It will support a number of 
undergraduate and graduate courses, including 


• Multimedia Systems (undergraduate) 
• Arts and Technology (undergraduate) 
• Computer Networks (undergraduate) 
• Operating Systems (undergraduate) 
• Digital Image Processing (undergraduate) 
• Digital Audio Processing (undergraduate) 
• Digital Video Processing (undergraduate) 
• Databases (undergraduate) 
• Computer Vision (undergraduate) 
• Computer Graphics (undergraduate) 
• Programming Languages (undergraduate) 
• Embedded Systems (undergraduate) 
• Real Time Systems (graduate) 
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• Advanced Computer Networks (graduate) 
• Sensor Networks (graduate) 
• Distributed Systems (graduate) 
• Computer Animation and Simulation (graduate) 
• Advanced Digital Image Processing (graduate) 
• Advanced Computer Vision (graduate) 
• Advanced Databases (graduate) 
• Data Mining (graduate) 
• Motion Planning and Cognition (graduate) 
• Security and Privacy (graduate) 
• Visualization (graduate) 


The Sensorium will serve a variety of constituents including faculty in computer science, 
electrical engineering, art and cognitive science. It will be a core facility for the proposed 
interdisciplinary program in Multimedia Arts and Technology. Through hosting classes, 
seminars, and performances, it may also provide opportunities for synergies between the 
campus and local community. 


The term "cyberinfrastructure" was coined by a National Science Foundation (NSF) blue-
ribbon committee. In general, the term refers to systems that facilitates the development of 
new applications, allows applications to interoperate across institutions and disciplines, 
insures that data and software acquired at great expense are preserved and easily available 
and empowers enhanced collaboration over distance, time and disciplines. It also includes 
effective management of distributed resources (data and facilities). Some other names in use 
for such systems are co-laboratory, grid community/network, virtual science community and 
e-science community. 


3.1.6 Modeling Sciences 


Modeling sciences refers to the broad array of disciplines used throughout math and science 
disciplines, including mathematical modeling and operations research, applied 
mathematics and statistics, decision sciences, and quantitative analysis and reasoning. 
From the initial discussions of building at UC Merced a culture of multidisciplinary research 
and education, there has been considerable interest in establishing a broad foundation of 
modeling and modeling technologies as a framework for this synergy across the current and 
future Schools. This framework would encompass and promote strong synergy among a 
broad spectrum of academic disciplines, including simulation modeling, optimization 
modeling, statistical and inferential modeling, and perhaps physical modeling. It was argued 
early on in our development that an emphasis on modeling and modeling technologies could 
be valuable at all levels and across virtually all domains. Even our initial discussions about 
general education considered a strong component of modeling as a means to improve 
personal decision makinge and proeuctivity. Indeed, the Decision-making guiding principle 
of General Education at UC Merced was an artifact of that early discussion. 


While the emphasis on this as an area of synergy between and among Schools has not 
remained central in discussions of cross-Schools priorities, it remains a priority within the 
School of Engineering, and will very likely re-emerge as a top priority because of the 
successful development of programs across Schools, including Cognitive Science, 
Economics, and Management within the School of Social Sciences, Humanities, and Arts; 
Quantitative Biology and Ecology within the School of Natural Sciences, and virtually all 
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disciplines within the School of Engineering. This is an ideal focus area for attracting cross-
School multidisciplinary faculty hires, and while it will certainly remain a cross-cutting area 
for research and scholarship—rather than an area “owned” predominantly by one School—it 
is very consistent with the foundational vision behind UC Merced. 


3.2 Strategic Faculty Hiring 
The entries in Table 10 each correspond to a faculty FTE, either one already filled, one 
currently being recruited, or one being proposed within this strategic plan. Blue cells in the 
table correspond to the initial allocation of 20 faculty for the school of Engineering—those 
blue cells marked with X indicate positions already filled. Cells shaded yellow  indicate 
positions that have been authorized for recruitment currently in process. Cross-School hires 
are denoted by cells having a bold border  regardless of color, while cross-Engineering 
hires are denoted by cells having a double border regardless of color, either current faculty or 
anticipated hires. And cells shaded orange  denote FTEs requested for AY 2007-2008.   


The table thus reflects, for each faculty hire or potential faculty hire, the synergies that will 
result within and among Engineering disciplines, as well as between and among Schools 
having shared strategic research areas. 
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4 Space Planning and Management 


4.1 Space Challenges at UC Merced 
The growth of academic programs within the School of Engineering at UC Merced depends 
in part on the availability of space in the form of research facilities, faculty, student, and 
“professionals” office space; teaching labs; essential support facilities such as conference and 
meeting rooms; and other support space such as administrative offices and other space for 
scholarly activities. The space in the Science and Engineering Building is of course finite, 
and the second Science and Engineering Building (SE2) will not be available for the space 
inventory until fall of 2012. Table 2 suggests that with 20% of the student body—which will 
number approximately 4558 at that time—and faculty FTEs based on student numbers and 
student faculty ratios, the size of the Engineering faculty may be expected to be about 51 
FTE at the beginning of AY 2012-13. Assuming that the School of Natural Sciences will 
comprise conservatively 30% of the student bodyvi, and with similar assumptions about 
faculty numbers, NS could have as many as 70 faculty by the time SE2 is available. This 
means that at the time SE2 comes on line, the total faculty FTE within the combined Schools 
of Natural Sciences and Engineering may be as high as 121, or more than 40 - 50 FTE more 
than the total office space available in SE1based on the original campus planning space 
numbers. With the size of SE2 already set at less than 52,000 ft2 assignable, it may be more 
than half full upon opening.vii  As the original per-faculty space numbers used in planning 
SE1 failed to provide office space for research groups (e.g. grad students and post docs), the 
true demand for SE1 and SE2 space is much higher. From another perspective, this level of 
growth may mean that SE1 reaches capacity by 2008; four years before SE2 comes on line.  


As a result, it will be imperative that space at the Castle facility be used efficiently and 
effectively in support of campus space needs. Future space planning and management for 
SE1 should be aligned with campus space planning objectives. 


4.2 Space Allocation, Utilization Monitoring, and Reallocation 
The School of Engineering currently occupies space in the Science and Engineering Building 
(SE1). In the discussion below, allotment refers to the designation of specific space for 
management and use by the School of Engineering, and assignment refers to the designation 
of space by the Dean of Engineering to individual faculty, programs, projects, etc. 


4.2.1 Initial campus space allotment 
The initial allotment of space by the Provost to the School of Engineering consisted of: 


1. The use of 25 faculty offices; 
2. A total of 32.4% of research space to support the inaugural faculty; and 
3. The Deans suite of offices on the second floor of SE2. 


The initial allocation of space to the School of Natural Sciences was identical, and the total 
area was divided up between the two schools.  This initial allocation was thus intended to 
house the first 40 faculty, with the initial 5 faculty offices made available to each school to 
support other space needs with the understanding that when the building is “full,” all faculty 
offices will be occupied by faculty only. The 5-office “buffer” controlled by each school will 
be correspondingly reduced to zero as the building reaches capacity. 
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Beyond the initial allotment of space in SE1 for faculty offices and research space, the Deans 
of both Schools have agreed on an additional allotment for housing all faculty and their 
anticipated research activities up through those faculty expected to be hired by fall 2007. 
This second and third rounds of allotment divided all faculty offices and research space 
between the two schools resulting in 33 faculty offices and 21,535 sq. ft. of research space 
allocated to the School of Engineering. 


Following the final allocation of space, the School of Engineering is short in 6 offices and 
research space for 6 junior and 2 senior authorized FTEs, space will have to be assigned at 
Castle. 


4.2.2 Initial engineering research space allocation 


The allocation of space allotted to the School of Engineering has been (is being) made by the 
Dean of Engineering as follows: 


1. Each faculty member has been assigned a standard faculty office in general proximity 
to their assigned lab space, and to other faculty within the School of Engineering and 
the School of Natural Sciences having similar or related research programs. 


2. Four groups of faculty were initially identified based on disciplinary areas of research 
and teaching responsibilities, and corresponding research space areas were identified 
by the Dean and designated for ach group. The groups developed recommendations 
for the specific allocation of each area among members of the group, as well as 
common areas to be shared within the group--which may also include faculty 
members from outside the group. Initial faculty research space assignments were 
based on these recommendations. 


3. Requests for use of buffer office 
space was considered by the Dean 
following issuance of priorities for 
the use of that space, and 
temporary office space 
assignments were made. 


4. Office and research space needs for 
future faculty will be assigned by 
the Dean until all faculty offices are assigned (NOTE: at this time SE1 will have 
insufficient space for postdocs, instructors, lecturers, and other research staff.) 


Specific faculty space allocations were made using the general guidelines reflected by the 
factors contained in Table 11. For example, associate professors in the School of Engineering 
will be assigned an averageviii of 500 ft2 of lab space, with an additional allocation of space 
for post doctoral researchers of 75 ft2 per person, and 50 ft2 per graduate student. It is 
assumed that as our program grows, associate professors will have an average of .75 post 
doctoral scholars per person, and an average of 6 graduate students including both Masters 
and Ph.D. students. Similarly, faculty at the rank of full professor will be provided an 
average of 750 ft2 of lab space, and additional space for an average of 1 postdoctoral 
associate, and 9 graduate students.  


The research space allocation factors were obtained from the initial planning documents for 
the Science and Engineering building, and the researcher (post doc and grad student) space 
factors were obtained from the CPEC guidelines. While it can be argued that these space 


         Table 11—Space assignment factors. 


Research
(ft2)


PD office
(75 ft2/FTE)


GS Office
(50ft2/FTE)


Assistant 250 0.5 3
Associate 500 0.75 6
Full 750 1 9


PROPOSED FORMULAS


 







 45


allotments are less than what might be available anecdotally at other UC campuses, the 
averages will likely include faculty who have very modest or no lab space allocations. 


 NOTE: These estimates do not include space allocations for shared core research facilities. 


The estimates for the average numbers of post doctoral scholars and graduate students 
anticipated for School of Engineering faculty as shown in Table 13 were estimated from 
numbers obtained from several UC Engineering Schools as presented in Table 12. While 
these data were not yet obtainable for all campuses, nor broken down by faculty rank—we 
will be pursuing this more detailed breakdown of data in the future—they show that the 
factors proposed in Table 11 are generally realistic and defensible. For example UC Davis, 
with a total of 176 regular faculty FTE reports 80 postdocs, or approximately 0.5 postdoc per 
faculty member (averaged across all ranks). These data suggest that our estimates for the 
numbers of graduate students at UC Merced may be a bit high in comparison with other 
campuses, but not excessively so, and may be modified after we receive complete data from 
all sister campuses.  


 


The anticipated need for additional space prior to the availability of the second Science and 
Engineering (SE2) building becomes evident when considering that (1) the total available 
space in SE1 totals slightly more than 100,000 ft2, (2) the School of Science—having space 
requirements similar to those of Engineering—is likely to be on the order of 20% larger than 
Engineering in terms of students and faculty, and (3) this does not include the entire 1st floor 
of SE1, which is exclusively allocated for teaching labs: approximately 1/3 of the total 
assignable square footage. 


Table 12   Reported numbers of graduate students, and other academic personnel in UC Engineering Schools. 


Count Count Fac Avg Count Fac Avg Count Fac Avg Count Fac Avg Count Fac Avg
Santa Cruz 66 81 1.2 193 2.9
Santa Barbara 125 110 0.9 584 4.7
San Diego 166 346 2.1 801 4.8
Riverside 73 53 0.7 238 3.3 24.0 0.3 14.0 0.2 14.0 0.2
Merced 14 9 0.6 8 0.6
Los Angeles 150 474 3.2 782 5.2
Irvine 154 59 0.4 249 1.6 58.0 0.4 10.0 0.1
Davis 176 334 1.9 782 4.4 80.0 0.5 20.0 0.1 16.0 0.1
Berkeley 218 235 1.1 1354 6.2 45.0 0.2
Total 1163 1880 1.6 5448 4.7
1 Report to the University W ide Council on Engineering Education UCEE Fall, 2005
2 Direct consultation w ith Schools


Other Academic Personnel2


Instructors ResearchersCampus
Graduate Students1


Masters Doctoral Post Docs
Faculty
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It should be emphasized that the estimates presented in Table 13 do not consider adequately 
the CPEC guidelines. Not only did the original planning for SE1 fail to account properly for 
the resulting size of graduate research groups, but they also failed to account for the resulting 
number of instructors, and other multidisciplinary research infrastructure.  Using the same 
projections for faculty recruitment and size of graduate research groups, the use of CPEC 
factors would result in a much greater space requirement as reflected in Table 13. It is 
important for future planning activities that realistic assumptions be used during the request 
for, and justification of, new space. 


4.2.3 Core research facilities  


In any consideration of research space allocation, it is vitally important to plan for the 
presence of shared research core facilities on campus.  Not only do these facilities contribute 
to the research missions of multiple faculty (typically 10-20), but they are also actively 
utilized in teaching and need to be placed on campus so that graduate and undergraduate 
students have the benefit of training on commonly-used instrumentation.  This integration of 
teaching and research makes efficient use of space, and is pedagogically desirable and 
strongly encouraged by the National Science Foundation, as evidenced by the over $1M in 
grants received by UC Merced faculty to develop two core facilities, the Environmental 
Analytical Facility and Imaging and Microscopy Facility.   Core facilities are generally 
operated on a recharge basis in order to minimize cost to the university, and for them to 
generate the income necessary for operation they must be on campus where they will be 
utilized by researchers and for teaching.  Sufficient space allocation for core facilities is 
essential to the development of UC Merced as a research university. 


4.2.4 Teaching laboratory space allotment  


Recommendations for the allotment of space for teaching in the SE1 will be made to the 
deans of both schools by a newly formed teaching laboratory planning committee. This 
committee will be lead by the assistant deans of both schools, with participation from lab 
managers from both schools, Steve Rabedeaux, Nancy Tanaka, and, as appropriate, from the 
Office of the Registrar. 


Table 13 – Space Needs Planning. 


Name
Offices on campus 


(number)
Labs Space on 
Campus (sq. ft.) Total campus Space


Space at Castle 
(sq. ft.)


Space at other 
location 


Current total (7/2007) 33 21,535 21535 0 0


Faculty Offices
Research Space


(sq. ft.)
Sitting stations


Graduate Students
Sitting stations


Post Docs Instructors offices
New space for AY08-09 hires 11 6650 28 17 3
Total for AY08-09 11 6650 28 17 3
1 SoE is short I 6 offices for the current authorized FTEs and research space for 6 junior and 2 senior authorized FTEs


New FTSs space needs
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4.2.5 Space utilization monitoring and reallocation planning  


Monitoring and assessment of the use of assigned space will be the responsibility of the 
office of the dean of the School of Engineering, working closely with the newly formed SoE 
Academic Resources Committee. Assignments of additional space to individual faculty, 
groups, projects, etc. will be made following careful justification and consideration. 
Similarly, reduction in space allocations will be made as appropriate such that the space 
resource serves the best interest of the School and the university. 
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ENDNOTES 


                                                 
i The original target was 1,000 student FTEs upon opening, which was not achieved. The actual student FTE of  
875 students (total undergraduate and graduate students) is reported in Table 1. 
ii The 10-year planning horizon was selected in part because this represents the time over which the second 
phase of campus construction—specifically, the second Science and Engineering building—will be complete 
and [probably] fully occupied. This should represent a time in the future at which a reasonably steady-state rate 
of student recruiting and faculty hiring will be achieved, and in particular, the time after which few if any 
additional undergraduate majors are likely to be added to the program. 
iii STEM stands for Science, Technology, Engineering, and Math, and is increasing used to describe institutions 
of learning that emphasize these technical areas as a major mechanism for increasing participation of women 
and minorities in professional technical areas. 
iv E. A. Lee and D. G. Messerschmitt, “Engineering an Education for the Future,” IEEE Computer Magazine, 
Vol. 31, No. 1, January 1998, pp. 77—85. 
v See, for example E. A. Lee and P Varaiya, “Introducing Signals and Systems—The Berkeley Approach,” The 
First IEEE Signal Processing Education Workshop, Hunt, Texas, October 15-18, 2000. or  E. A. Lee, 
“Designing a Relevant Lab for Introductory Signals and Systems,” The First IEEE Signal Processing Education 
Workshop, Hunt, Texas, October 15-18, 2000. 
vi Some estimates suggest that this number may be closer to 40% of the student body at UCM. 
vii This depends, of course, on the space required for research labs and auxiliary uses. Planning will soon begin 
pursuant to the PPG for SE2, which should be complete by late spring 2006. 
viii While actual assignments will of course depend on individual research programs, it is expected that these 
will represent an average over all faculty, at least until we get better projects/information. 
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A. SNAPSHOT OF THE SCHOOL OF NATURAL SCIENCES  
 
Table A1: Faculty, Students, Space 


a  Filled and unfilled positions allocated to Natural Sciences  


Resources 2005-06 
Actual 2007-08 2010-11 


Projectedc 


 
Faculty Positions (total)a 27 39 77 


Lecturer FTE 2 5.5 7 


Undergraduate Majorsb 312 594 1,348 


 
Graduate Students  
(in graduate groups, shared across 
schools) 


26 45 180 


Space (assignable square feet) 24,200 ~38,000 70,000 


b Undeclared and declared majors and undeclared students in Natural Sciences 
c Faculty projections 
 
 
Table A2: Student Enrollments in Natural Science Courses  


Course 
Enrollments AY 2005-2006a AY 2006-2007b AY 2007-2008 


Projectedc  


Mathematics 925 1,230 1,962 
Physics 344 510 569 
Biology 510 860 1,758 


General Ed 274 255 65 
Chemistry 462 855 1,235 


ESS 28 74 116 
NSED   195 


Total (% campus 
enrollments) 2,543 (34%) 3,784 (42%) 5,900 (43%) 


a Actual enrollments at the 3rd week in Fall 2005 and Spring 2006 
b Actual enrollments at the 3rd week  Fall 2006 and Spring 2007 
c Actual enrollments Fall 2007 and projected at the 3rd week Spring 2008 


 1 
 







 


B. FACULTY AY 2007-2008 
 


Andres Aguilar, Assistant Professor 
Keith Alley, Professor, EVC/Provost 
David Ardell, Assistant Professor 
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C. INTRODUCTION 
 
VISION AND MISSION 
 
The University of California has a tripartite mission of research, teaching and public 
service. Research excellence forms the foundation upon which academic programs 
flourish in all of the campuses of the University of California system. Research 
excellence translates to excellence in graduate education and undergraduate experiences. 
The School of Natural Sciences is developing stellar academic programs for discoveries 
and applications in science and technology and for graduate and under-graduate 
education. The research and teaching programs will serve as an economic engine for the 
region and the state of California and contribute to development of a college-going 
culture in the San Joaquin Valley.  
 
The vision of the School of Natural Sciences is to develop multidisciplinary and inter-
disciplinary research programs and innovative undergraduate and graduate curricula, 
to distinguish itself among established science programs, to provide the best possible 
preparation for its students as they address the many scientific challenges of the 21st 
century, and to address the needs of its stakeholders in the region and the state of 
California. 
 


• Multidisciplinary and inter-disciplinary research programs 
The programs in the School of Natural Sciences are thematically categorized into 
Applied Mathematical Sciences, Environmental and Evolutionary Sciences, Health 
and the Environment, Biomedical Sciences, Biological Chemistry and Physics, 
Atomic, Molecular and Optical Physics and Condensed Matter Physics and 
Chemistry. Thematic groupings emphasize the commitment of the faculty and School 
administration to research programs that encourage cooperation and collaboration 
across disciplines. Thematic groupings acknowledge that finding solutions to 
complex problems often requires multi-disciplinary expertise and the growth of 
research programs should not be hampered by disciplinary boundaries.  
 
• Innovative undergraduate and graduate curricula 
Curricular innovations in degree programs and foundational courses for science and 
engineering students are highly valued by the School. The faculty and school 
administration are committed to innovative pedagogies that increase the recruitment 
and retention of students in mathematics, the sciences and engineering. The faculty of 
the School of Natural Sciences has the wonderful opportunity to create and shape 
curricular programs and offerings to provide both the scientific breadth and the depth 
required for graduates in the 21rst century.  
 
• Provide the best possible preparation for its students as they address the many 
scientific challenges of the 21st century 
UC Merced has the most ethnically and culturally diverse student body amongst the 
UC campuses. In AY 2006-2008, more than 40% of the students on campus declared 
majors in the School of Natural Sciences, providing enormous opportunities to 
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develop a diverse workforce with a strong science and mathematics preparation. An 
appreciation and commitment to diversity at all levels (students, staff and faculty) in 
the School and across multiple activities are essential for success of our students, the 
School of Natural Sciences and UC Merced. 
 
• Contribute to addressing the needs of stakeholders and constituents in the San 
Joaquin Valley and the state of California 
The School of Natural Sciences recognizes its responsibility and value to the public 
and is committed to addressing the needs of its stakeholders in the State and in the 
San Joaquin Valley region. The San Joaquin Valley has been underserved in access to 
higher education and in reaping the economic and intellectual benefits of a research 
university. Graduates of degree programs in mathematics and sciences will be well- 
prepared to contribute to solving complex problems that face our region, state, nation 
and the world. Access is the key to personal success in modern society and an 
important goal is opening doors to higher education to groups that have not 
traditionally had opportunities in higher education. The research programs of faculty 
in the School of Natural Sciences have far reaching implications to advance the health 
and well-being of humans and the environment, while making fundamental 
discoveries about the world in which we all live.  


 
 
VALUES 
 
Excellence in Scholarship  
A top priority of the School of Natural Sciences is scientific excellence. Programs of 
scientific excellence form the foundation for continued success in recruiting the best 
faculty, encouraging students, and providing multiple pathways to improve higher 
education and economic opportunities. The School recognizes the value of disciplinary 
depth, as well as interdisciplinary and multidisciplinary academics and research. 
 
Academic excellence in training scientists and citizens  
The School of Natural Sciences places a high priority on increasing the scientific literacy 
of all students and increasing the pool of students in UC Merced’s academic programs in 
math, science and engineering. There is an increasing need for well-trained scientists, for 
scientifically trained decision makers and for a scientifically literate public to meet the 
global and technological challenges of the 21st century. Academic programs that 
encourage recruitment and retention of students into math and sciences, while 
maintaining the highest academic standards are a high priority. Innovative curricula and 
commitment to teaching excellence in Natural Science courses are essential for student 
success. 
 
Recognition of the special responsibilities incumbent on a new school of sciences 
The School of Natural Sciences recognizes that as the first new school of sciences in the 
21st century it has a special responsibility to be innovative in its research, teaching and 
relationships with its partners and communities. The School is committed to developing 
unique multi- and inter-disciplinary research and academic programs and recognizes that 
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partnerships with higher educational institutions and communities leverage resources 
across the region, state and nation, enabling new synergies and promoting progress.  
 
 
GOALS 
 
The overall goal of the recommendations described in this strategic plan for the School of 
Natural Sciences is the development of outstanding research and academic programs, 
spanning the full range of scientific disciplines. Achieving this goal is dependent on 
success in a number of more specific objectives including intertwined objectives are:  
 


 Success of junior faculty in establishing excellent research programs -- requires 
sufficient space and facilities, a pool of high-quality graduate students, reasonable 
teaching loads, and effective mentoring. 


 Continued recruitment of excellent faculty -- requires sufficient space and facilities, 
competitive start-up packages, reasonable teaching loads and strong graduate 
programs. 


 Recruitment and retention of top quality graduate students -- requires strong research 
programs, sufficient faculty to form effective graduate groups, and a diversity of 
graduate courses. 


 Successful implementation of a broad range of innovative undergraduate programs in 
science and mathematics that attracts and graduates excellent students – requires 
sufficient faculty to teach a breadth of subject matter, reasonable class sizes, an 
adequate number of qualified teaching assistants, and access to undergraduate 
research opportunities. 


 Continued commitment to diversity among faculty and staff to opening doors to 
higher education for all students, including those that traditionally have not had 
opportunities in science and math careers. 


 
 
SPECIAL OPPORTUNITIES AND CHALLENGES 
 
A new university faces many challenges, but also has numerous advantages compared to 
established universities. The ability of the School of Natural Sciences to leverage 
opportunities is essential for our success in rapidly building world-class research and 
academic programs. These opportunities include: 


 
• Lack of disciplinary barriers:  At established campuses, the departmental organization 


imposes serious barriers to developing multidisciplinary research and academic 
programs. These barriers are evident in the hiring and promotion of faculty who do not 
fit into traditional academic categories and in space commitments for inter-disciplinary 
projects. These barriers limit development of programs that link multiple disciplines to 
address complex problems. The absence of barriers at UC Merced allows facilitates 
cross-school graduate groups and multidisciplinary research programs. 


 
• Long-term sustained faculty growth:  The small number of faculty spread across many 


disciplines in the School of Natural Sciences is one of our most conspicuous 
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opportunities and challenges as a new program. Even with modest growth projections, 
workload and unique opportunities will continue to bring 6-8 new faculty lines to the 
School each year, offering ongoing opportunities to build new research programs. This 
capability is much more constrained in existing campuses, where faculty lines are 
usually distributed into narrow discipline-based departments and are not available for 
building strategically in new research areas. 


 
• New research facilities:  The Science and Engineering Building at UC Merced is home 


to science and engineering faculty in all disciplines. The co-location of science and 
engineering faculty and students in one building offers multiple opportunities for 
synergies and collaborations. The inter-disciplinary research efforts that are underway 
would be strengthened by improvements in the amount and configuration of the 
laboratory space available to support the mix of faculty research programs that the 
campus is developing.  


 
• Diverse faculty and student body:  There continues to be disparity between the 


diversity of university faculty, particularly in the sciences and engineering, and the 
demographics of the state and the country.  This mismatch is implicated as one cause 
of the decline in science and engineering enrollments which is predicted to be a 
significant problem in US economic competitiveness. (see for example, The Quiet 
Crisis: Falling Short in Producing American Scientific and Technical Talent 
(www.bestworkforce.org)). UC Merced and the School of Natural Sciences are 
successful in attracting a highly diverse student body. Our ability as a research 
university to continue to recruit and retain such a student body would be widely 
recognized; this capability will position the campus to be competitive in attracting the 
top students from historically underrepresented groups who are rapidly growing 
fraction of the college-bound population. Key to this success will be continued efforts 
to develop a highly diverse faculty. 


 
• A small public research university:  Although the small size of UC Merced creates 


many challenges, it should be noted that a major problem at most of the existing UC 
campuses is the very large size of the faculty and student body. This large size makes 
significant changes to existing programs nearly impossible and creates complex 
bureaucracies that stifle new initiatives. For many years, UC Merced and the School of 
Natural Sciences will have the opportunity to combine the resources of a public 
research university with the flexibility of a small private university. UC Merced can 
provide excellent opportunities for faculty and students who value this potential to start 
new programs. Moreover, this potential is recognized by a number of private 
foundations and federal agencies who see the campus as an ideal test-bed for new 
models of research and academic programs. 


 
The challenges for the School and campus include: 
 
• Insufficient research space and resources:  Development and expansion of research 


programs, recruitment of top quality faculty, and academic success is constrained by 
research space and resources. This is particularly problematic in the start-up phase of 
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the School of Natural Sciences (and for the campus as a whole), and will be 
particularly severe in AY 2008-2012), precluding recruitment of sufficient faculty to 
keep pace with projected student enrollments for the School and the campus.  
Limitations in state-funded space to create the research environment (i.e., shared 
facilities and infrastructure) essential for stellar research programs mandates that the 
administration and the faculty develop creative solutions to leverage opportunities to 
create research cultures that promote outstanding collaborative science.  
 


• Low ratio of senior to junior faculty:  Senior faculty members are essential to provide 
leadership in research, shared governance and mentoring of tenure track faculty. The 
low numbers of senior faculty during early stages of campus developing are being 
addressed by faculty and administration by more senior recruitments.  The 
administration and the faculty are working together to recognize and proactively 
address these issues so that the opportunities presented by the newest campus of the 
UC system can be realized.  


 


D. SUMMARY OF FIVE-YEAR PROGRAMMATIC GROWTH PLAN 
 
The faculty of the School of Natural Sciences is creating innovative, cross-cutting, 
multi/inter-disciplinary research and educational programs, and innovative undergraduate 
curricula. The current status of research themes, graduate groups, and undergraduate 
programs is summarized in Table D1.  
 
Table D1:  Research Areas, Graduate and Undergraduate Programs  


Strategic Research Area Graduate 
Group Undergraduate Program 


Applied Mathematical Sciences AM Applied Mathematical Sciences 


Evolution and Environmental Sciences ES, QSB Earth Systems Science, 
Biological Sciences 


Health and Environment ES, QSB Earth Systems Science, 
Biological Sciences 


Biomedical Sciences QSB Biological Sciences 


Biological Chemistry and Physics CP, QSB Biological Sciences, Chemical 
Sciences, Physics 


Atomic, Molecular, and Optical Physics CP Physics 


Condensed Matter Physics & Chemistry CP Chemical Sciences, Physics 


QSB - Quantitative and Systems Biology; CP - Chemistry and Physics, ES - Environmental Systems; AM -  
Applied Mathematics 
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E. PROGRAMMATIC RESEARCH AREAS AND TEACHING 
 
It is increasingly recognized that discoveries and solutions to complex problems will 
occur at the interface of disciplines in science, engineering, social sciences and the 
humanities. Research themes that cross disciplines and forge novel linkages will have the 
most impact in finding solutions to complex problems such as improving the health of the 
environment and human well being, developing new materials, and making discoveries 
about fundamental processes in our universe. Strategic planning groups included Applied 
Mathematics, Biomedical/biological sciences, Chemistry, Environmental Sciences, 
Integrative and Evolutionary Biology, and Environmental Health Sciences and Physics. 
 
1.  APPLIED MATHEMATICAL SCIENCES 
 
Faculty providing input to the this portion of the School Strategic Plan included Francois 
Blanchette, Boaz Ilan, Arnold Kim, Michael Sprague, Mayya Tokman. 
 
Overview - Mathematics is a subject of great depth and beauty. Mathematics is also 
crucial for developing new theories in natural sciences, engineering and social sciences. 
The application of mathematics to other disciplines is a particularly rich area for research 
and education. 
 
Applied mathematical science involves the use of analytical and computational 
mathematics to solve real-world problems. Its core is comprised of modeling, analysis 
and scientific computing. Using these tools, applied mathematical scientists study a broad 
spectrum of problems across a number of disciplines. In fact, applied mathematicians are 
connected more closely through their shared approach and attitude toward 
interdisciplinary research rather than a shared interest in any particular set of problems. 
An explicit goal of applied mathematical sciences is to contribute significantly to other 
disciplines and foster interdisciplinary and multidisciplinary research and education. The 
absence of disciplinary barriers at UC Merced is an ideal environment for 
multidisciplinary research and education. Hence, UC Merced has an excellent 
opportunity to develop top-notch academic programs in applied mathematical science. 
Because applied mathematical scientists contribute to other disciplines through their 
research, the development of applied mathematical sciences contributes to the growth of 
other programs. 
 
Research - Applied mathematicians are inherently interdisciplinary. They must be well 
trained in fundamentals of mathematics to model, analyze and compute solutions to real-
world problems. Applied mathematics research is usually assessed through two criteria: 
(1) sophistication of the mathematics used and (2) novelty and importance of the 
application. A strong group of applied mathematicians can be a great asset to any number 
of scientific and engineering programs within the university where they can provide the 
theoretical/quantitative support or foundation. 
 
We do not seek to build a program comprised of a specific set of sub-fields. Instead, we 
seek to build a strong program comprised of world-class researchers, who contribute to 
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the applied mathematical sciences program and a number of different programs at UC 
Merced. Hence, the over-arching theme encompassing the research of the founding 
faculty is mathematics applied to real-world phenomena. This brings applied 
mathematicians together with the intent to contribute to other programs of study on 
campus. There are many opportunities at UC Merced for interdisciplinary research under 
this research theme.  There are several large funding sources for applied mathematics 
research and education. Federal sources provide funding for both education and research 
programs. The current faculty members (6 + 3 in progress) are well are on their way 
toward developing a strong research program including undergraduates, graduate students 
and postdoctoral researchers.  
 
Although the founding faculty has deep expertise in the applied mathematical sciences 
and breadth across several disciplines, new faculty hires are needed to deepen the base of 
expertise and broaden the range of application areas. For example, we are seeking new 
hires in stochastic modeling, mathematical biology, mathematical economics and 
atmospheric science, among others, to forge new links with economics and management, 
environmental systems, the Sierra Nevada Research Institute and the developing Systems 
Biology Institute and Energy Institute.  
 
Teaching - All applied mathematics faculty contribute to delivering undergraduate and 
graduate curricula. New faculty hires are needed to deliver and support the curricula as 
the demand due to our growing student population increases (see academic programs 
section). At present, 23 students have declared Applied Mathematical Sciences as their 
major. In addition, Applied Mathematics courses account for a total 238 credit hours in 
2007-2008. This includes approximately 60% of all UC Merced undergraduates, who are 
taking lower division mathematics courses. This large number of enrollments requires a 
sufficient number of faculty members to maintain a low student-to-faculty ratio in these 
classes. This situation is not limited to lower division courses alone. Upper division 
courses and graduate courses serve a number of other programs such as physics and 
engineering. We may be able to depend on faculty from other programs to help contribute 
to the teaching needs, but mathematics courses are absolutely critical to nearly all of the 
majors at UC Merced. Furthermore, the effective teaching of mathematics courses is best 
achieved by individuals, who have both rigorous training in the subject and use the 
methods being taught in their research.  Being an active user is an invaluable asset in 
conveying the “why one should care” when discussing seemingly abstract mathematical 
concepts. Therefore, the delivery of the mathematics curricula requires dedicated faculty 
support. 


Cross-disciplinary and Cross-School Linkages - The applied mathematics faculty is 
dedicated to interdisciplinary applied mathematical science, which seeks to build linkages 
across disciplines and schools. The founding faculty is already involved with other 
programs on campus. Graduate Studies in Applied Mathematics is highly 
interdisciplinary; the Core faculty is comprised of 5.5 Natural Sciences faculty, and its 
Affiliate faculty is comprised of four members from School of Engineering, two from 
Social Sciences Humanities and Arts faculty, and two from Natural Sciences.  We seek to 
strengthen current linkages and to form new ties with other programs. In particular, we 
are interested in forming new linkages with colleagues in electrical engineering, 
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mechanical engineering, computer science and engineering, life sciences, environmental 
systems, economics and management. 
  
Historically, applied mathematicians have worked closely with researchers in physical 
sciences and engineering. Physical sciences and engineering have long adopted 
mathematical analysis and methods in their topics. At UC Merced we anticipate strong 
ties with physical sciences and engineering. Moreover, we anticipate more collaboration 
with researchers and students in the Energy Institute as it develops. 
 
In addition to physical sciences and engineering, we anticipate that applied mathematical 
sciences will have an important role in the life-sciences program at UC Merced. Both the 
undergraduate major in Biological Sciences and the graduate program in Quantitative 
Systems Biology involve more quantitative reasoning and mathematical modeling than 
traditional biology programs. The applied mathematics faculty is working in 
collaboration with biology faculty to ensure the success of these objectives. In addition, 
we anticipate collaboration and look forward to involvement in the evolving Systems 
Biology Institute. 
 
The area of collaboration between applied mathematics and environmental systems is 
rich with opportunities. In fact, several collaborations between applied math faculty and 
environmental systems have already begun. There are several top-notch applied 
mathematicians working in areas such as atmospheric science, geophysical fluid 
dynamics, porous media, geophysical remote sensing, and bio-statistics of ecological and 
environmental health. Hence, we will continue to foster collaborations and seek 
opportunities with future hires, who could participate actively in the Environmental 
Systems program and the Sierra Nevada Research Institute (SNRI). Particularly, we are 
supportive of a hire of an applied mathematician in the area of Atmospheric Science, who 
could interface between Applied Mathematical Sciences and SNRI. 
  
There also exists potential to form collaborations with social science programs at UC 
Merced, most notably econometrics, management and public policy. These collaborations 
represent relatively new areas for applied mathematic science research. Nonetheless, the 
“open door” organizational structure at UC Merced facilitates exploring connections 
among colleagues that may become substantial collaborations in the future.   
 
Resources – Faculty, lecturers/visiting assistant professors, space/facilities and 
computational administrative support are needed for academic success. 
 


Faculty: At a bare minimum, 20 FTEs will be needed for the applied mathematical 
sciences program including the undergraduate and graduate academic programs.  We 
propose a growth rate of hiring two applied mathematics faculty per year until that 
number is reached.  Below is a table that shows this proposed growth beyond our 
current faculty and assuming that our current searches are successful. 
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Table E1:  Applied Math FTEs 


 2007-
2008 


2008-
2009 


2009-
2010 


2010-
2011 


2011-
2012 


 
2012-
2013 
 


FTE 6* 9** 11 13 15 17 


* Included is Prof. Kevin Mitchell, who is a Core Member of Graduate Studies in Applied 
Mathematics 


** Included is current search for a Lecturer with Potential for Security of Employment (LPSOE), 
an Assistant Professor, and an Associate or Full Professor 
 
Lecturers and Visiting Assistant Professors: Currently, and in future years, the 
number of mathematics courses, in particular, the number of undergraduate service 
courses offered to students not majoring in applied mathematics, exceeds the teaching 
capacity of our FTEs. To fill this gap, we currently rely on 8 full-time Lecturers to 
teach lower-division courses. Lecturers are highly qualified teachers who take on a 
heavy teaching load and thus help ensure that our students are provided with the best 
possible education. We project that at least two Lecturers will be needed for the next 
five years to allow us to offer all of the required service courses. 
 
In keeping with the research mission of the university, we propose the establishment of 
a Visiting Assistant Professor (VAP) position. The hired individual would help us 
provide high quality education, while contributing to our research program. The VAP 
position will also provide the means for other applied mathematics programs to 
recognize UC Merced as a place to nurture young applied mathematicians. Moreover, 
it provides UC Merced a means to attach its name onto young researchers going out to 
the academic job market. 
 
Space and Facilities: Applied mathematicians do theoretical and computational 
research. Hence, new applied mathematics hires typically only need office space for 
their group. However, it should be noted that for applied mathematicians office space 
also doubles as “lab space”: the office is where applied mathematicians spend nearly 
100% of their research time. It is also where office hours are conducted. Therefore, it is 
essential for Applied Mathematical Sciences to have offices that are conducive for 
doing research, computing, and office hours. This includes office space for summer 
undergraduates, graduate students and postdoctoral fellows. Currently, our nine 
graduate students are occupying temporarily lab-designated space that is available 
through Fall 2007. Over the next five years, we plan to admit 20-30 graduate students, 
of which approximately 15 will be Teaching Assistants. Both Teaching Assistants and 
Graduate Research Students in Applied Mathematics will need access to a secure 
office or common space that is conducive for doing their research and holding office 
hours. The ability to offer adequate space is extremely important when recruiting both 
graduate students and faculty.   
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Because high-performance computing is a rich area for applied mathematical sciences 
research, planning is required for space, hardware-acquisition, and administration. Our 
faculty together with Professor Lara Kueppers has purchased a 66-node/264-processor 
parallel-computer cluster. This cluster will become an integral part of our graduate 
course MATH 233 “Scientific Computing.” Sufficient space has been allocated for the 
cluster in the Science & Engineering building. 
 
Undergraduate and graduate studies in applied mathematics also require open access to 
a computer lab for course work and research. Currently, our students have open access 
to the instructional computer lab in the Science and Engineering building. In the future, 
an open access workstation-based computer lab for graduate studies would best 
accommodate the computing needs of our graduate students, other students enrolled in 
our computational courses, and potentially other courses as well. 
 
Computational Administrative Support:  While faculty start-up funds have been used 
for building a modern parallel-computation cluster, long-term financial support for its 
administration is required.  Having an Information Technology person on-site to 
support the computational administration of the Applied Mathematics cluster, and 
potentially others, will ensure an optimal use of our resources and will benefit both our 
educational and research missions. The School of Natural Sciences has hired a full-
time system administrator to set up databases and infrastructure for all academic 
programs. It is expected that faculty research grants and start-up funds will be used to 
help pay for around 10% of the system administrator’s time for administration of the 
applied mathematics cluster. 


 
 
2.  BIOMEDICAL/BIOLOGICAL SCIENCES  
 
This portion of the School of Natural Sciences Strategic Plan covers the life sciences 
related to Biochemistry, Molecular and Cell Biology, and Biomedicine and was 
developed by the following faculty: Miriam Barlow, Jinah Choi, Michael Cleary, Michael 
Colvin, Marcos Garcia-Ojeda, Andy LiWang, Patti LiWang, Jennifer Manilay, Monica 
Medina, Matt Meyer, David Ojcius, Rudy Ortiz. 
 
Overview - Biology is on the brink of a fundamental transformation from a primarily 
“descriptive” study of individual components of biological systems, to a science based on 
creating a comprehensive and ultimately predictive understanding of biological systems.  
This so-called “systems” approach to biology is already dramatically changing how 
biological research is done, leading to new connections with the physical, mathematical, 
and computational sciences.  This new biology offers the promise of a much more 
complete understanding of living systems and ultimately new treatments for complex 
diseases such as asthma, diabetes, and cancer. 
 
This new biology is built on several themes: 1) acquisition of comprehensive, 
quantitative data sets on living systems, such as whole genome sequences, protein 
expression rates, and complete maps of metabolic and regulatory pathways, 2) 
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development of mathematical models for integrating and evaluating such data, with the 
goal of building models that can predict novel or unexpected properties of biological 
systems and 3) recognition of the central role of evolution in studying and understanding 
organisms, pathways, genes, and disease.  Finally, this “new biology” requires very close 
partnerships with the physical and mathematical sciences.  This need for a highly 
multidisciplinary approach constitutes an important barrier to progress in quantitative 
systems biology; many universities have highly compartmentalized research programs 
and few undergraduate or graduate programs provide truly multidisciplinary training.   
 
UC Merced has an excellent opportunity to develop biological and biomedical sciences 
research and academic programs at the forefront of this field.  The small size and lack of 
disciplinary barriers at UC Merced have already been fostering a number of 
multidisciplinary research programs (see below).  Furthermore, this new biology will be 
greatly enabled by many of the other initial academic programs and research efforts at 
UC Merced, such as the applied mathematics, earth systems science and bioengineering 
programs, the Biomedical Sciences Research Institute, the Sierra Nevada Research 
Institute, and the Center for Computational Biology. 


 
Research - The biological and biomedical sciences at UC Merced encompass several 
research themes described below.  Linking all of these themes is the strategy of using 
methods that integrate large data sets, such as genomic or proteomic data, or produce 
quantitative data at the single cell or even single molecule level.  Another linking theme 
is the goal of quantitative characterization of biological processes with ultimate aim of 
predictive models. 
 


1. Predictive Understanding of Cellular Interactions and Cell Fate Decisions 
An ultimate goal of cell biology is to achieve a complete understanding of the 
biochemical pathways underlying cellular decisions, including developmental choices 
and response to outside stimuli. Research in cell biology at UC Merced spans a wide 
range of specific research topics, from the development of immune system cells, to 
the evolution of bacterial antibiotic resistance to symbiosis in marine systems.  New 
research questions are being made accessible by technologies that allow 
comprehensive genomic, proteomic, and metabolomic characterization, in some cases 
down to the single cell level. A combination of experimental investigation using these 
new tools and computational modeling of the interacting pathways will provide data 
to determine the mechanisms of cellular responses to exogenous factors such as 
infection, oxidative stress, growth factors, as well as internal factors such as 
epigenetic state or cell age. This knowledge will allow the development of new 
therapies to treat diseases, including the potential of chemoprotective agents against 
inflammation and aging. 
 
The understanding of cell signaling and cell fate decisions also has important 
biomedical applications because the ontogeny and maintenance of multicellular life 
depends on exquisitely complex developmental process in which undifferentiated 
stem cells give rise to specialized cell types. Understanding this process promises to 
provide new treatments for many complex disease states related to developmental 
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failures. Moreover, because of their ability to generate new specialized cells, stem 
cells hold the potential to treat a vast array of health problems, including spinal cord 
injuries, Parkinson’s disease, diabetes, and many others. Elucidating the complex 
mechanisms by which extrinsic and intrinsic signals determine the proliferation or 
differentiation of stem cells is inherently a systems-level challenge, and will require 
new technologies for collecting data on cell populations and individual cells, and new 
methods to build models of cell decision processes. 
 
2. Complex Diseases 
Complex diseases are defined as diseases that are influenced by the actions of 
multiple genes, their interactions with each other and with the environment. Examples 
include metabolic disease, cardiovascular disease, Alzheimer's disease, Crohn's 
disease, persistent infection, cancer, diabetes and asthma. These diseases can only be 
fully understood in multidisciplinary approaches that include: identifying 
communities with increased risk due to their genetic backgrounds, determining the 
environmental factors that increase disease risk and understanding the cellular and 
molecular mechanisms underlying the increased susceptibility that can offer possible 
treatments. 
 
The Central Valley has a high rate of such diseases and provides a microcosm of the 
health challenges of the entire state and nation. A strong research program on 
complex disease would foster collaborations with healthcare providers in the Central 
Valley. Conversely, the local community would provide unique cohorts for studying 
strategies for treating or reducing the incidence of these diseases. This program would 
have strong synergies with emerging UCM Merced programs in environmental 
science, psychology, sociology, and economics and would have many links to future 
health professional programs. 
 
3. Biochemistry and Chemical Biology 
Central to biology’s transition from a descriptive to predictive science has been the 
growing understanding of biological processes in terms of the underlying chemical 
mechanisms. This transformation has been made possible through cross-fertilization 
with the chemical sciences. Advances in determining the structural and functional 
properties of macromolecules have largely come from the application of physical 
techniques such as spectroscopy and crystallography to biological systems. 
Furthermore, many of the most exciting recent advances in the biological sciences, 
including the ability to image and analyze processes occurring in single cells and/or 
single macromolecules or assemblies, have become possible only through the 
development of new ultra-sensitive analytical techniques. Therefore the development 
of a vibrant, cutting-edge research program in biochemistry must draw on individuals 
trained in the classic chemical disciplines of organic, physical, and analytical 
chemistry as well as biochemistry, a fundamentally interdisciplinary field concerned 
with the structure, function, regulation, reaction mechanisms, and energetics of 
biologically relevant molecules.  
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Research at the interface between chemistry and biology at UC Merced falls into two 
categories: Biochemistry and Chemical Biology. Biochemists seek to understand the 
chemical structures and reactions underlying biological processes. Chemical 
biologists seek to harness the complex synthetic machinery of the cell to accomplish 
chemistry that is impossible to achieve in vitro. While chemical biology is a new and 
developing field, it holds promise as a means of developing new pharmaceuticals, 
novel biological technologies from biosensors, new molecular biology techniques, 
and means of dissecting cell signaling pathways. Chemical biology is a field that is 
truly cross-disciplinary between biology and chemistry, and offers one of the best 
avenues by which UC Merced can craft truly interdisciplinary research.  
 
4. Cross-disciplinary and cross-school linkages  Multidisciplinary research is a 
founding principle of UC Merced and the biological/biomedical sciences offer many 
opportunities for cross-disciplinary and cross-school collaborations. The fields of 
chemistry and biology have had a long and fruitful partnership, leading to a detailed 
understanding of many of the chemical processes underlying life. Recently, there has 
started to be a reciprocal flow of information from biology to chemistry with biology 
providing “metaphors” for new chemical strategies, such as self-replicating 
chemicals. Ultimately, biological examples could provide more detailed designs and 
design principles for practical chemical applications such as catalysts or detectors. 
Likewise, chemistry informs the biological sciences by providing accurate chemical 
means of monitoring biological systems. Chemical biology could also have strong 
synergies with the bioengineering program in the School of Engineering. Similarly, 
large-scale, inexpensive DNA sequencing have placed evolutionary approaches at the 
center of modern biological research. The genomes of hundreds of eukaryotic and 
prokaryotic organisms are being sequenced at a very fast pace and experimental and 
analytical evolutionary methods are being used to asses the functions and potential of 
genes and genomes. Those technological advances have caused evolutionary biology 
to advance from studies that are merely interesting to those that have important 
applications such as engineering proteins, developing improved strategies for treating 
diseases, and identifying the underlying causes of genetic disorders. The UC Merced 
faculty is using evolutionary biology to understand a range of problems ranging from 
the origins of disease to the emergence of antibiotic-resistant microbes. This research 
program also has the potential for strong linkages to programs in Integrative Biology 
and Earth Systems Science, and Environmental Engineering. 
 
Nearly all aspects of biomedical research have repercussions in the humanities and 
social sciences: ethics, economics, psychology, philosophy, and cultural studies. 
These components are strongly emphasized in the Human Biology degree, but there 
are good prospects for more broad synergies between SSHA and the biomedical 
sciences.  


 
There are large funding sources for biomedical research. Federal agencies such as the 
National Institutes of Health provide approximately $30 billion per year and research 
funding is also available from many foundations and private companies. Nevertheless, 
these funding sources are all highly competitive and success requires a strong research 
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program. The previously described research themes, cell signaling, cell fate decisions, 
and complex diseases, are well aligned with the newest academic and research priorities 
of the funding agencies and foundations. Most major research universities are also 
creating research programs in quantitative and systems biology, but their natural 
advantages in having already established research programs and facilities may be 
somewhat offset by having larger institutional barriers to building multidisciplinary 
research efforts. 
 
 
Teaching –  The faculty in Life Sciences contribute to undergraduate programs in  
biological sciences and the QSB graduate program. 
 


Undergraduate - Biological Sciences: The Biological Sciences is the largest 
undergraduate major at UC Merced. By AY07-08, there were 480 declared Biological 
Sciences majors. Biological Sciences is currently organized into three emphasis 
tracks: Molecular and Cell Biology, Human Biology and Integrative Biology. For 
AY08-09, we plan to add three additional emphasis: Biochemistry (study of the 
molecular basis for life), Cell & Developmental Biology (study of the fundamental 
components of multicellular life), and Microbiology & Immunology (study of the 
diversity, structure, evolution, method of transmission, replication, epidemiology, and 
mechanism of pathogenesis of microorganisms and their interplay with the host 
immune system.). Biochemistry may develop rapidly into a separate major. Based on 
enrollments at other universities and UC campuses, we expect high enrollments all 
three of areas. Since these new emphasis and potential majors are almost entirely built 
from courses already offered for the original Biological Sciences major, they require 
minimal new resources.  
 
Courses developed for the life sciences majors and graduate groups are also relevant 
to a number of majors outside biology. A number of the bioscience core courses, such 
as Molecular Biology and Biochemistry will be necessary for other majors such as the 
Chemical Biology emphasis area in the Chemical Sciences major and the 
Bioengineering degree offered by the School of Engineering. Earth System Science 
majors with an ecosystems and conservation biology emphasis will take lower 
division and core biology classes, and upper division IB and ESS courses in this 
emphasis area will often be cross-listed. Additionally, the biological sciences program 
offers a number of lower division general educations courses in biology and health 
that will be of interest to students from any major or school. 
 
Graduate Emphases: The faculty associated with the Biological/Biomedical Sciences 
participate primarily in two graduate emphases: Quantitative and Systems Biology 
(QSB) and Bioengineering and Small-scale Technologies (BEST). These are both 
rapidly growing graduate groups that have been successful in attracting academically 
strong students. The research priorities for these groups are described in their separate 
research plans. 
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Most graduate programs in the biomedical sciences are very discipline-oriented, e.g. 
biochemistry, cell biology, etc. This restricts the type of students entering the 
program and limits the training opportunities for students in the program. In contrast, 
the Quantitative and Systems Biology graduate group at UC Merced brings together 
faculty from a wide range of disciplines with broad expertise to investigate the 
complex systems and networks responsible for the biological functions of cells, 
tissues, organisms, populations, and ecosystems. The current QSB faculty is drawn 
from both the Schools of Natural Sciences (17 members) and Engineering (5 
members) covering disciplines including molecular and cell biology, evolutionary 
biology, genomics, proteomics, signal transduction, experimental technologies, and 
computational biology. QSB students are involved in a wide range of biomedical 
sciences research projects, and this will continue to grow as new faculty join the 
graduate group. The doctoral program emphasizes quantitative analyses at multiple 
levels of biological systems, development and use of novel model systems, and 
computational and analytical approaches for the study of biological processes.  


 
 
Resources – Resource needs to build excellence in this program include faculty, core 
facilities and experimental research laboratories. 
 


Faculty:  The first 12 faculty in biomedical/biological sciences initiated planning and 
development of the research programs described above; additional faculty are needed 
to broaden the base of expertise into new areas not currently covered and to deepen the 
base in selected research areas. The following table lists specific high priority 
biological/biomedical sciences hires for the next five years. 
 


Table E2: Summary of Proposed Biomedical Sciences Hires for the Next Five Years 


 Cell Fate Complex Diseases Biochemistry/ 
Chemical Biology 


Current 
Facultya 6 7 4 


UCM collabs. BioEngineering BioEngineering Chem, BioEng, ESS


Institutes BMRIc BMRI WCI, BMRI, SNRI 


2007-2008 Developmental 
Biologyb 


Complex Disease 
Develop. Biologyb -- 


2008-2009 Neurobiology Infectious diseases 
Physiology Molecular Biology 


2009-2010 Cell Biologyb 
Microbiologyb 


Cell Biologyb 
Microbiologyb 


Biochemistry 
Chemical Biology 


2010-2011 


Immunologyb 
Cancer Biologyb 
Computational 
Biologyb 


Immunologyb 
Cancer Biologyb 
Mol. Bio/Geneticsb 


Computational 
Biologyb 
Mol. Bio./Geneticsb 
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2011-2012 Systems Biologyb 
Neurobiology 


Systems Biologyb 
Epidemiology Chemical Biology 


2012-2013 Cell Biologyb 
Develop. Biologyb


Cell Biologyb 
Disease Biology Biochemistry 


a Current Faculty includes individual faculty counted in more than one category; and the numbers are based 
on only the 12 faculty included in the biological/biomedical sciences planning group. For anticipated hires 
the “b”  indicates that position appears in more than one research theme. c BMRI: Biomedical Research 
Institute 


 
 
Core Facilities:  The research programs described above will require continued 
development of research facilities. Good progress has been made over the past year in 
developing life sciences research resources; however, the facilities require continued 
development, and several facilities are needed that have yet to be developed. The 
vivarium opened for animals in Summer 2007 and groups of faculty several types of 
have purchased shared instrumentation that are intended to be part of the cores, 
including the Genomic Center of Excellence and Quantitative Cytometry Core Facility. 
Formal procedures for recommendation of these facilities as official University 
research cores are under review. As current core equipment has been purchased and is 
now maintained by current faculty start-up funds, new faculty start-up packages could 
include funds for salary support for core managers and maintenance agreements. 
University financial support for the salary of core managers, and improved 
administration, such as recharge set up for UC and non-UC affiliates is key for the 
success of any research core. The full establishment of core facilities is crucial for the 
success of research progress, recruitment and retention of faculty and should be a high 
priority for the School and the Office of Research, under the direction of the Vice 
Chancellor for Research. 
 


Table E3: Facilities Required for Biological/Biomedical Sciences Research  


Core Cell Fate Complex 
Diseases 


Biochemistry/ 
Chemical Biology 


Genomics √√ √  


Quantitative Cytology 
and Imaging √ √ √ 


Proteomics 
(Mass Spec.) √√ √ √ 


Proteomics 
(Microarray) √ √√ √ 


Animal (Vivarium) √ √  
Animal (Transgenic) √√ √  
Computational support √√ √ √ 


Facilities shown in bold are under development. Two checkmarks, very strong need; single 
check mark, some need. 
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Laboratories:  Space for biomedical/biological laboratory research is a challenge. Core 
facilities required dedicated shared space that should not come at the expense of 
laboratory space of individual faculty. Each of the new faculty will require a bare 
minimum per CPEC average of ~700 square ft (assuming about 50% senior faculty). 
The reality is that it will be necessary to offer, on average, twice that amount to be 
competitive and to be able to recruit stellar faculty at all levels. Faculty recruitment 
and programmatic success requires resources in the form of start-up packages, 
laboratory and office space, and institutional investment for equipment and staff. 
Finally, each of the cores described above will require at least a 0.5 time staff member. 
Typical start-up packages in the life sciences are in the range of $500K - $1M, even for 
junior faculty.  


 
Overall, the proposed life science hiring plan will require 10,000-15,000 square feet of 
new office and laboratory space over the next 5 years. The seven proposed core 
facilities will require approximately 4,000 sq. ft. of additional laboratory space. There 
are several options for acquiring this further space. These include acceleration of the 
timetable for SE II, use of space at Castle, and the use of temporary buildings on 
campus. The exact mix of these alternatives involves decisions by the UC Merced 
administration, and is therefore beyond the scope this strategic plan.  


 
 
3.  CHEMISTRY  
 
Natural Science faculty providing input to this portion of the School’s Strategic plan 
included Anne Kelley, David Kelley, Matt Meyer, Meng-Lin Tsao, and Tao Ye. 
 
Overview - Chemistry is often known as “the central science” because of the key 
position it occupies in modern science and engineering. Most phenomena in the 
biological and earth sciences can be described in terms of the chemical and physical 
behavior of atoms and molecules, and chemical principles also underlie much progress in 
medicine and engineering. In addition, chemical systems are fascinating and often 
beautiful in their own right. George Whitesides, in his 2007 Priestley Medal address, 
states that "Chemistry is now the natural home of many of the most engaging problems in 
fundamental science and of the problems in applied science about which society cares the 
most." Herein we give a few examples of how chemistry has had a profound impact on 
other fields of science and technology. Just several years after the inception of UC Irvine, 
Sherwood Rowland and Mario Molina (Nobel Prize, 1995) used physical chemistry 
approaches to unravel the chemical mechanisms of ozone depletion. This discovery, 
which helped to pull us back from the brink of an environmental catastrophe, played no 
small part in catapulting Irvine to research powerhouse status. Chemistry plays an 
essential role in the development of nanoscience and technology due to chemists’ 
expertise in understanding and controlling matter at the atomic and molecular scale. It is 
no coincidence that almost all the exciting nanomaterials, from quantum dots to carbon 
nanotubes to semiconductor nanowires, have been pioneered by chemists. The intimate 
connections between life sciences and chemistry result from the prowess of chemists at 
manipulating and measuring molecules, the building blocks of life. A recent example is 
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Bertozzi’s chemical manipulation of oligosaccharides in biological systems, which opens 
up new avenues to understanding and regulating complex cell surfaces. Analytical 
chemists such as John Fenn (Nobel Prize, 2002), were responsible for developing mass 
spectrometric analyses of biological macromolecules, a cornerstone in proteomics. The 
advancement of single molecule spectroscopy by Sunney Xie, a molecular spectroscopist 
by training, has stirred much excitement in biophysics as it affords access to 
unprecedented details of life processes at the single molecule level.  
 
Because of the indispensible role of chemistry as a core discipline in science, one would 
be hard-pressed to think of any highly respected comprehensive research university that 
does not have a strong chemistry program that grants both bachelor's and Ph.D. degrees. 
Chemists may be classified according to their subdiscipline and/or by the nature of the 
problems on which they work. The four traditional subdisciplines of chemistry are 
organic, inorganic, physical, and analytical:  
 
• Organic chemistry is the chemistry of carbon-based compounds. Organic chemists 


are concerned with synthesizing useful chemical compounds, developing new 
reactions to better achieve challenging syntheses, and determining the physical 
principles that are responsible for chemical behavior. Organic chemists are actively 
engaged in the synthesis of new materials for energy harvesting and storage, the 
manipulation and understanding of biological processes, and the development of 
efficient and ecologically benign catalysts and reactions.   


• Inorganic chemistry is the chemistry of chemical compounds that are not primarily 
carbon-based. Inorganic chemists determine the structures of inorganic molecules, 
study their reactions, and develop procedures for their synthesis. The fundamental 
principles are applied to problems in environmental chemistry, bioinorganic 
chemistry, and solid-state materials chemistry. 


• Physical chemistry applies the fundamental laws of physics to understand the 
properties of chemical compounds and the basis of chemical reactivity. Physical 
chemists study the energetics of molecular and macroscopic processes, the dynamics 
of chemical reactions, quantum chemistry, and interactions of molecules with light 
(spectroscopy, photochemistry, and photophysics) using techniques that are 
experimental, theoretical, and/or computational. 


• Analytical chemistry concerns the chemical analysis of substances. Analytical 
chemists develop instrumentation and methodologies to determine what chemical 
compounds are present in a sample and/or how much is present. Modern analytical 
chemistry is particularly concerned with very small systems, down to the single-
molecule level, as well as applications to biology (proteomics, genomics) and 
environmental monitoring. 
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Figure E1. Chemistry: Disciplinary and Inter-
Disciplinary Synergies 


At UC Merced, we have the unique opportunity to build a modern chemistry program 
that combines disciplinary rigor and interdisciplinary reach. Chemical sciences require 
systematic training. All four subdisciplines should be represented to some extent in order 
to have an externally recognized chemistry program that incorporates all of the course 
work required for an American Chemical Society-accreditable major, although the four 
areas need not be equally weighted. Reflecting the expansive nature of chemical research 
and the interdisciplinary emphasis at UC Merced, the faculty has decided to focus on 
recruiting chemists working on problems in two broadly defined areas, biology and 
materials (Figure E1). The representation of traditional disciplines should not be viewed 
as an impediment to interdisciplinary research as we intend to recruit chemists who can 


bring novel chemical 
solutions and perspectives to 
materials and biology, just as 
the aforementioned prominent 
chemists have done.   
 
Biochemistry is a discipline 
closely allied with both 
chemistry and biology but 
distinct from both. Some 
universities have a combined 
department of chemistry and 
biochemistry while in others 
biochemistry is a separate 


department or is associated with another department. For the purposes of this year's 
planning exercise, biochemistry has been associated with molecular and cell biology 
rather than with chemistry. Two searches are currently underway for faculty working in 
the area of materials chemistry, which may belong to any of the four sub-disciplines. 
 
 
Research - Materials Chemistry is defined by the American Chemical Society journal in 
this field, Chemistry of Materials, as "Solid-state chemistry, both inorganic and organic, 
and polymer chemistry, especially as directed to the development of materials with novel 
and/or useful optical, electrical, magnetic, catalytic, and mechanical properties." 
Materials chemists may be focused predominantly on synthesis (organic or inorganic 
chemistry) or characterization (analytical or physical chemistry). These areas offer the 
possibility of many different types of collaborations, both within UC Merced between 
Natural Sciences and Engineering and at other nearby institutions including Hewlett-
Packard, LLNL, and possibly NASA/Ames in the near future. This type of research is 
very well funded and we expect it will continue to be well funded in the foreseeable 
future. The Bush administration’s American Competitiveness Initiative (ACI) commits to 
doubling, over 10 years, funding for research at key federal agencies that support 
physical science and engineering: NSF, DOE’s Office of Science, and NIST. Part of the 
ACI is the Advanced Energy Initiative, which provides for a 22% increase in funding for 
clean-energy research at the DOE. Materials chemistry will be key to advances in new 
energy sources. Potential research areas for future Materials Chemistry hires include: 
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• Organic Electronics: Design, synthesis, and physical properties of materials for 


organic light-emitting diodes (OLEDs), thin film transistors, and liquid crystal 
displays 


• Solar Photovoltaics: Design, synthesis, and physical properties of materials for 
organic, inorganic, or hybrid solid-state devices and/or electrochemical cells 


• Photonic Materials: Design, fabrication, and properties of materials for frequency 
conversion of lasers, optical limiting materials, contrast agents in nonlinear optical 
imaging technologies, electro-optic modulation, and photonic bandgap crystals 


• Batteries: New materials to enable lightweight, high capacity, multiply rechargeable 
battery technology 


• Heterogeneous Catalysts: Solid-state materials that catalyze a variety of desired 
chemical reactions 


•  Structural Materials: Design, synthesis, and characterization of new materials having 
desirable properties (light weight, high strength, environmentally benign, 
biocompatible, etc.) 


• "Smart" Materials: Synthesis, characterization, and engineering of materials that can 
respond adaptively and autonomously to changes in their condition or the 
environment 


• Plasmonics: Materials for, and study of, phenomena based on the coupling of light to 
the plasma oscillations of conduction electrons in small metallic nanostructures, and 
their coupling to other materials 


 
The ACS Division of Biological Chemistry defines this subfield as "using the principals 
[sic] of chemistry to assist in the development of a deeper understanding of biological 
processes ". Much of the recent dramatic progress in the life sciences has been driven by 
quantitative approaches and a molecular-level understanding of complex biological 
systems. Experimental, computational and theoretical methods and techniques from 
chemistry have played a significant role in these advances. In addition, the flow of 
knowledge and inspiration runs both ways: challenges posed by specific biological 
problems are driving the development of new analytical tools, prompting advances in the 
physical and chemical sciences. Biological chemistry has undergone explosive growth in 
recent years as experimental and computational tools from the physical sciences have 
become widely applied to biological problems. Biological chemistry is explicitly 
interdisciplinary between the physical and life sciences, and there should be extensive 
opportunities for collaboration across these groups. In addition, at least some of the 
biological chemistry faculty is expected to have research interests that overlap 
engineering, particularly Bioengineering. The development of a strong presence in 
biological chemistry would position our school for center grants and other translational 
research initiatives. Biologically related chemistry is a large area of chemistry research 
that is well funded, largely by NIH but also through other agencies. Potential areas for 
future Biological Chemistry hires include: 
 
• Nucleic acid replication, damage and repair 
• Novel modes for drug delivery 
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• Development of ultrasensitive bioanalytical techniques, particularly for single 
molecule/single assembly measurements and/or high throughput screening 


• Single molecule studies of molecular motors, DNA/RNA dynamics, transcription 
factor binding/functioning, viral genome packaging, ion channel transport etc. 


• Organized chemical systems that imitate the functioning of biological cells 
• DNA and/or other biological macromolecules as scaffolds for fabrication of 


organized structures 
• Protein folding 
• Molecular recognition 
• Novel uses of combinatorial techniques at the interface of chemistry and biology: 


aptamers, phage display, novel approaches to screening and combinatorial 
synthesis 


• Atomistic modeling of biological systems (channels, membranes, receptors) 
• Membranes and associated phenomena including fusion, exo/endocytosis, pore 


formation and functioning, lipid rafts 
 
 
Teaching – The Chemistry faculty have broad teaching responsibilities, including 
graduate students in the Chemistry and Physics Graduate Program and undergraduates 
majoring in chemical sciences. In addition, the chemistry faculty teaches preparatory 
lower division courses in chemistry for science and engineering majors, constituting a 
large service load for the campus.  
 


Undergraduate - Chemical Sciences Major:  In AY 2006, UC Merced began 
accepting majors into the B.S. degree program in the Chemical Sciences.  All of the 
programs meet the requirements for approval by the American Chemical Society. 
Students who complete an approved curriculum may obtain a certified degree, a 
valuable credential which serves as national-level recognition for successfully 
completing a rigorous academic chemistry curriculum in an ACS-approved 
department. ACS accreditation may be sought upon graduation of the first majors and 
we anticipate accreditation in 2010. The curriculum is designed to meet the needs of 
students who plan to end their formal education with a bachelor’s degree as well as 
those who wish to go on for an advanced degree. The UC Merced chemistry B.S. 
graduate will be well prepared to pursue a career in chemistry or an allied field.  
 
Students pursuing a B.S. degree in Chemical Sciences have the opportunity to pursue 
interdisciplinary areas within a degree program that is still focused on chemistry.  Our 
B.S. degree in Chemical Sciences offers four emphasis tracks: Biological Chemistry, 
Environmental Chemistry, Materials Chemistry, and "pure" Chemistry. All four 
tracks share the same lower-division courses and some of the core upper-division 
courses. While some of the required and elective courses for the Biological, 
Environmental, and Materials tracks are offered by faculty in other disciplines in the 
Natural Sciences and Engineering, there are four lower-division and approximately 
eight upper-division courses that must be taught by the chemistry group. The lower-
division courses are each offered every semester in order to meet the needs of not 
only the chemistry majors but also the other Natural Sciences and Engineering 
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students for whom these courses are required. The upper-division courses each need 
to be offered once each year. Therefore, a total of 16 undergraduate chemistry courses 
must be taught each year, requiring eight faculty FTE. While instructors can cover a 
few of the lower-division courses, the chemistry faculty feel strongly that instructors 
should only teach in  Chem 1 and Chem 2, leaving a bare minimum of 5.5 tenure-
track faculty FTE to cover undergraduate teaching needs alone. In addition, all of our 
emphasis tracks require at least two units of research, and undergraduate research 
supervision is highly intensive of faculty time. 
 
Graduate Programs: At present, Ph.D. programs in chemistry are administered under 
the umbrella "Interim Individual Graduate Program" that was put in place at UCM's 
inception. A combined "Physics and Chemistry" emphasis area currently involves 14 
faculty (five chemistry, six physics, and three engineering) and 12 graduate students 
(five chemistry and seven physics). Separate courses of study are offered in Physics, 
Physical Chemistry, and Organic Chemistry. Physics programs normally require more 
extensive graduate course work than chemistry programs, and we are currently taking 
advantage of this by having our physical chemistry students take some of the physics 
graduate courses, particularly quantum mechanics.  However, this combined graduate 
group is certainly not an ideal situation from the standpoint of either graduate student 
recruiting or graduate education, and we expect that when we apply for stand-alone 
graduate program status, it will be as separate physics and chemistry Ph.D. programs. 
Even if we limit our course offerings to a bare minimum of three to four advanced 
courses in each of the four core subdisciplines, a few of which can overlap, and offer 
some of these courses only once every two years, eight to ten graduate chemistry 
courses would have to be offered each year, requiring four to five faculty FTE. This, 
combined with the undergraduate teaching requirements outlined above, leads to the 
conclusion that a faculty size of ten to eleven is the minimum required to offer 
undergraduate and graduate programs in chemistry. This conclusion is in keeping 
with data from the American Chemical Society showing that the smallest Ph.D.-
granting chemistry departments in the U.S. have at least ten full-time faculty. Thus, 
much of this strategic plan is based on the facts that Merced's current IIGP is an 
interim program that will soon expire, and we need to be able to propose a graduate 
program in Chemistry at that time. This will involve broader coverage of the 
discipline and require at least ten to eleven faculty.  


 
Resources - Development of a stellar academic and research program in chemistry 
requires faculty, laboratory space for faculty, and shared core facilities. 
 


Faculty: A five year growth plan for faculty recruitment has been developed.  As 
described above, the chemistry group needs to grow to a minimum of ten to eleven 
faculty by AY 09-10 in order to offer both the undergraduate major and a viable 
graduate program. The current faculty plus the two currently open positions give us a 
total of seven; therefore we request three high priority hires, plus one lower priority, 
for AY 09-10. Thereafter, approximately one new faculty member per year for the 
next four years will allow us to diversify our research programs and undergraduate 
and graduate course offerings. At the undergraduate level, we would like to introduce 
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some more specialized upper-division elective courses as well as versions of organic 
chemistry and/or physical chemistry geared toward students with biological interests, 
as are commonly offered at most other research universities. At the graduate level, we 
would also like to offer more specialized courses and be able to offer all core 
graduate courses on an annual basis.  The new hires should be distributed among the 
four subdisciplines (organic, inorganic, physical, and analytical) and between the two 
application areas (biological and materials) as summarized below: 
 
 
Table E4: Summary of Proposed Chemistry Hires for the Next Five Years 


 


Faculty Research areas Subdiscipline 


Current  


Kelley, A: materials 
Kelley, D: materials 
Ye, T: materials/bio 
Meyer, M: bio 
Tsao, ML: bio 


Physical/analytical 
Physical 
Physical/analytical 
Organic 
Organic 


2007-2008 Materials (2)  Organic or inorganic preferred 


2008-2009 


Bio or materials 
Bio 
Bio 
Bio or materials 


Inorganic or organometallic 
Analytical 
Organic 
Theoretical (physical) 


2009-2010 Materials or bio Theoretical (physical) 
2010-2011 Bio or materials Theoretical (physical) 
2011-2012 Materials Organic 
2012-2013 Bio (single molecule) Physical 


 
Whenever possible, all positions should be searched at open rank. We have no 
tenured faculty in any of the sub-disciplines except physical, and senior leadership in 
these areas is much needed. However, recruiting top-notch tenured faculty will be 
very challenging, particularly in experimental fields that are highly resource-
intensive. We feel that the most profitable strategy is to attempt to recruit tenured 
faculty but accept that many of our new hires will have to be made at the Assistant 
Professor level. 
 
Facilities and space:  Laboratory research space poses a huge challenge.  
Competitive offers will require allocation of significant amounts of laboratory space.  
This is particularly true for senior-level candidates.  Most new experimental hires will 
require 500-1500 sq ft. of laboratory space which will generally be some mixture of 
“wet” (i.e. with sinks and fume hoods) and “dry” space.   SE I will likely fill up with 
the current year’s faculty hires.  Following this year, further space will be needed.  
There are several options for acquiring this further space.  These include acceleration 


 25 
 







 


of the timetable for SE II, use of space at Castle, and the use of temporary buildings 
on campus.  The exact mix of these alternatives involves decisions by the UC Merced 
administration, and is therefore beyond the scope this strategic plan. 
 
Core Facilities:  Many new chemistry hires will require the services of core facilities.  
Any organic chemist will require NMR, which we already have, although only at 
Castle.  Many materials chemists will make use of our existing excellent electron 
microscopy facilities, the recently acquired powder x-ray diffractometer, and the 
clean room being built in SEI.  Major core facilities that potential hires are likely to 
need, and that we do not currently have or do not have in working order, include high 
quality mass spectrometry, single crystal and thin-film x-ray diffraction, and circular 
dichroism.  Other instruments that are currently in the laboratories of individual 
faculty members, but would be widely used and should be reproduced as core 
facilities develop include a high quality UV-VIS-NIR and a fluorimeter.   


 
 
4.  Environmental Sciences, Integrative and Evolutionary Biology, and 


Environmental Health Sciences 
 
Overview - Environmental Sciences and Integrative and Evolutionary Biology were 
established as initial areas of research and education excellence at UC Merced. Earth 
Systems Science (ESS) was designated as one of the first undergraduate majors in 
Natural Sciences (SNS), Environmental Engineering (ENVE) as a first major in the 
School of Engineering (SE), and the Environmental Systems (ES) graduate group as a 
joint SNS and SE graduate program awarding M.S. and Ph.D. degrees. In 2006, the 
Integrative Biology (IB) track within the Biological Sciences (BIS) was approved for 
study of comparative and evolutionary biology. A revision of the ESS undergraduate 
major is underway, with the goal of strengthening the interdisciplinary nature of the 
major through cross-school faculty support to reflect the broad and diverse nature of 
environmental sciences. The Sierra Nevada Research Institute (SNRI) is a cross-school 
institute through which faculty, researchers, and students conduct basic and applied 
research on environmental issues, using the San Joaquin Valley and the Sierra Nevada as 
their outdoor laboratory. Existing research collaborations and coordinated teaching 
efforts between SNS and SE in this area, as well as recent successes in faculty 
recruitment in the School of Social Sciences, Humanities and Arts (SSHA) in the areas of 
environmental policy and economics emphasize our cross-school, interdisciplinary 
nature. Environmental Health Sciences, focusing on research at the intersection of 
environment and health, is an emerging area at UC Merced. Given the breadth of research 
and education encompassed in this area, a major challenge for program development is to 
identify and build strategic areas in which UC Merced can excel while providing 
sufficient program breath and depth to support undergraduate majors and graduate 
education. The following plan was developed based on previous years’ plans and 
consideration of strategic plans from graduate groups, SNRI, and faculty from other 
schools with interests in environmental research. 
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Research - A central philosophy of the environmental program area is an integrated 
approach to the study of physical, chemical, and biological processes in natural and 
engineered environments. Research and education components focus on the quantitative 
understanding of the Earth as coupled systems of atmosphere, hydrosphere, lithosphere, 
and biosphere, and of biological systems as shaped by evolution and the environment. 
These themes intersect with human and ecosystem health. Such integrated studies require 
a balance of disciplinary expertise and interdisciplinary connections. This requirement 
translates to a need for a large and diverse faculty assemblage -- one that can support the 
multifaceted components of priority research themes and whose members will contribute 
to multiple majors and programs. Current SNS research areas include Global Change 
Science, Climate and Watershed Resources, Biocomplexity and Evolution, Atmospheric 
Pollution and Health, and the Ecology of Infectious Disease. Continued expansion of 
complementary faculty in SSHA and the future School of Management is viewed as an 
integral component of program development to address the human dimension of 
environmental systems, along with continued synergy with SE. The research themes are 
described in more detail below: 


a. Environmental Sciences 
 


Global Change Science - Ecosystems encompass living organisms and the abiotic 
environment they inhabit. The science of global change employs a genome- to 
ecosystem-level perspective to understand interactions among organisms and the 
environment with an emphasis on discovering the effects of climate change, land 
use, pollution, biodiversity loss and other environmental pressures on ecosystems. 
Research in this area examines both past environmental changes and their impact on 
evolution as well as modeling future global change scenarios. Global change science 
examines how these alterations influence the interactions among organisms, 
ecosystem processes, and other Earth System components such as oceans, the 
atmosphere, and soils. Both significant needs for new knowledge in stressed 
regional and global ecosystems and new research initiatives in this region make this 
a compelling opportunity for UC Merced. For example, the California Ecological 
Observing Network (CALEON) planning group has proposed the San Joaquin 
Valley and Southern Sierra as a focus for new research infrastructure. Extramural 
funding in global change research initiatives and environmental biology from NSF, 
EPA, DOE, NASA, USDA, and other agencies are currently on the order of $3 
billion. We have begun to develop expertise in the area of global change science, 
with faculty in evolutionary and conservation genetics, ecosystem and fire ecology, 
and macroecology. In AY 2007-2008, we are searching for three positions in 
ecology, with up to two senior faculty appointments (Table E6). We anticipate that 
these new faculty may contribute to this area and that some fraction of the new 
senior faculty will provide leadership and direction. Forefront advances in this field 
are occurring at the interface between biological systems and physical sciences. The 
addition of new faculty in the area of ecology strengthens expertise in environmental 
life sciences. In order to continue to develop a nationally and internationally 
competitive program grounded in both life and physical sciences, we need to 
continue to build complementary expertise in the area physical surface 
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processes/ecohydrology (Table E6). Future positions in soil biogeochemist, 
conservation biology, and others listed in Table E6 would further strengthen the 
global change science research area.  
 
Climate and Watershed Resources - Water is a critical resource on our planet and 
an essential component of planetary function where it serves as a solvent, a 
transporter, and a reactant, as well as a basic requirement for life. From an 
anthropogenic perspective, water is a critical resource, for drinking water, 
agricultural and industrial use, energy production, and recreation, thus making it an 
important commodity. There is growing awareness that the combination of 
impending climate changes and increased human demand for water will soon 
collide, particularly in California and the western U.S. where high quality water is 
already a limited resource in many areas. UC Merced is well poised to have a 
signature impact on integrated science, engineering, and management issues related 
to water as a critical resource including relationships between climate change and 
the regional hydrologic and carbon cycles, fundamental understanding of molecular, 
chemical, and biochemical processes the impact water quality, and integration of 
basic research into water resource management, sustainable agricultural activities, 
and economic development in the Central Valley. This thematic area already has a 
strong component in SE and formed the initial core of the ES graduate group 
programs. We envision that a faculty group in SSHA with interests in economics, 
policy, law and social science related to the environment would strengthen cross-
discipline research and education. Faculty in the School of Management would also 
play an important role in the development of interdisciplinary links in areas of 
natural resource management, particularly related to water and biological resources. 
We support a proposed cross-school position in resource conservation and 
management (Table E5). Growth in this thematic area requires additional faculty 
strength in SNS in surface processes/ecohydrology noted above, and in plant 
biology/ecology and environmental microbiology (Table E6). Future recruitments in 
conservation biology and other areas in Table E6 would further strengthen research 
and teaching in this area.  
Table E5: Current Environmental Science and Integrative and Evolutionary 
Biology Faculty FTE’s Across Graduate Groups and Schools 


* SNS Faculty: AA: Andres Aguilar; MB: Miriam Barlow; MD: Michael Dawson; BD: Benoît Dayrat; 
LK: Lara Kueppers MM: Monica Medina; PO: Peggy O’Day†; JR: Jason Raymond; ST: Sam Traina† (0% 
FTE); †denotes tenured faculty. Faculty contributing from SE and SSHA not listed. 


School Research Themes: SNS Faculty 
Current 
Faculty SNS SoE SSHA Global 


Change 


Bio-
complexity 
Evolution 


Climate, Water-
sheds 


ES 7 9 1 AA, MD, 
LK 


AA, MD, BD, 
MM LK, PO, ST 


QSB 17 5  AA, MD 
AA, MB, 
MD, BD, 
MM, JR 
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b. Integrative and Evolutionary Biology 
 


Biocomplexity and Evolution - Biocomplexity research explores the emergence 
of self-organized, complex behaviors or structures from the interaction of many 
simple agents in the environment. Such emergent complexity is a hallmark of life, 
from the organization of molecules into cellular machinery, through the 
organization of cells into tissues, to the organization of individuals into 
communities. The study of biocomplexity in the environment requires novel 
approaches to understanding pattern and process across multiple temporal and 
spatial scales, and draws upon interdisciplinary efforts at the interface of biology, 
physics, chemistry, and mathematics. Biocomplexity in the Environment research 
is a Priority Area at the National Science Foundation, with over $35,000,000 
currently allocated in grant funds for 2007. Additional potential funding sources 
in biocomplexity research include the National Institute of Health, the Department 
of Energy, NASA, the James S. McDonnell Foundation, and the Moore 
Foundation. Biocomplexity research at UC Merced addresses a diverse range of 
questions relevant to integrative biology such as: What are the forces that shape 
the magnitude and diversity of life across multiple temporal and spatial scales? 
How do systems with living components respond and adapt to stress? Are 
adaptation and change predictable? How do organisms within and between 
populations interact and evolve? A core group of faculty in this research theme is 
developing at UC Merced (see Table E5) that is represented strongly in the QSB 
graduate group, and priorities in this area overlap with the other research themes 
in ES and QSB. To adequately develop strength in this theme and to fulfill 
undergraduate and graduate teaching will require further expertise in plant 
biology and ecology. Future positions in evolution of development, comparative 
evolutionary physiology, and paleoecology would solidify research in this area 
(Table E6).  
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Table E6: Proposed SNS and Cross-Unit Faculty in Environmental Sciences and 
Integrative and Evolutionary Biology 


Research Themes 


Faculty Climate, 
Water-
sheds 


Global 
Change 


Bio-
complexity 
Evolution 


Fills 
coursework 


gaps* 


AY 2007-2008     


Ecology† (3 positions: 
microbial, biodiversity, 
general) 


x x x BIS, ESS, ES, 
QSB 


AY 2008-2009     


Earth surface 
processes/ecohydrology x x  ESS, ENVE, 


MGMT, ES 


Plant biology/ecology x  x BIS, ESS, ES, 
QSB 


Environmental 
microbiology¶ x x x BIS, ESS, ENVE, 


ES, QSB 


Resource conservation 
and management++ x x  MGMT, ESS, ES 


AY 2009 and beyond     


Soil biogeochemist x x  ESS, ENVE, ES 


Conservation biology x x  ESS, ES, MGMT 


Paleobiology/ecology  x x BIS, ESS, ES, 
QSB 


Comparative 
evolutionary physiology   x BIS, QSB 


Evolution of 
development   x BIS, QSB 


Deep ocean sediments   x BIS, ESS, ENVE, 
ES 


Physical/chemical 
oceanographer  x x ESS, ES 


†Search in progress, up to two senior positions may be appointed. 
¶May be cross-unit position with Engineering; may also contribute to Environmental Health Sciences. 
++Cross-unit position in Management in this area is supported by EES faculty. 
*BIS: Biological sciences; ESS: Earth systems science; ENVE: Environmental engineering; ES: 
Environmental systems; MGMT: Management; QSB: Quantitative systems biology. 
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c. Environmental Health Sciences 
Earth is an ecosystem that houses more than one million different species whose 
complex interactions with each other and the environment shape the life and fate of its 
individual constituents and their progeny. These interactions are frequently manifest in 
symbiotic, parasitic and, pathogenic relationships between species. Humans frequently 
degrade the environment, and this in turn affects their health and safety. The cost 
burden for health care associated with environmental toxins and infectious agents, the 
emergence of drug resistant pathogens, the economic impacts of pathogens on 
agriculture, the threat of bioterrorism, and the increasing need to ensure clean and safe 
air and water are some of the compelling examples of how fundamental research in 
Environmental Health Sciences directly connects to social, economic, and political 
impacts both locally and globally. UC Merced is uniquely positioned to develop a 
strong and interdisciplinary research program in Environmental Health Sciences, 
initially focused in two highly complementary areas: Atmospheric Pollution and 
Health, and the Ecology of Infectious Disease. UCM Faculty who are interested in this 
research focus or already engaged in this research, are listed in Table E7. Potential 
partners outside of UCM include biologists, geochemists, and biodefense researchers at 
LLNL, LBNL, and Los Alamos National Laboratory and UC-wide programs in 
toxicology.  
 
Table E7: Current faculty FTEs who would contribute to the development of 
research in Environmental Health Sciences. 


Faculty: AA: Andres Aguilar; MB: Miriam Barlow; YC: Yihsu Chen; JC: Jinah Choi; MD: Michael Dawson; 
HF: Henry Forman†; QG: Qinghua Guo; LK: Lara Kueppers; VL: Valerie Leppert†; PO: Peggy O’Day†; DO: 
David Ojcius†; RO: Rudy Ortiz; WR: Wolfgang Rogge†; TW: Tony Westerling. †denotes tenured faculty. 


School Research Themes 
Current 
Faculty SNS SoE SSHA 


Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


ES 4 3 1 TW, YC, LK, 
VL, PO, WR YC, AA, MD 


QSB 7   HF, RO AA, MB, MD, 
JC, DO 


 
The Environmental Health Sciences program is unique in that it steps beyond a 
traditional biomedical and public health focus to examine fundamental, mechanistic 
questions from multiple angles, fully integrating genomic, biological, geochemical, 
physical, computational, and ecological tools into studies of toxins and pathogens that 
involve humans as well as other organisms. This initiative encompasses both research 
and education that intersects all three schools in a compelling interdisciplinary area and 
is expected to support new and existing undergraduate and graduate programs. It also 
complements existing and future SNS research areas in addition to the environmental 
research described above, including areas of Applied Math, Complex Disease States, 
and Microbiology and Immunology. The addition of faculty in relevant aspects of 
health management and policy through SSHA and/or the School of Management will 
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contribute to the future development of a community-health-focused medical school. 
Recommendations for FTE’s are given in Table E8  
 


Atmospheric Pollution and Health - Air pollution in the Central Valley is a daily 
burden on human and ecosystem health and well-being. Organic and inorganic 
particulates, persistent organic pollutants, and precursor gases for ozone formation 
are produced during routine agricultural practices and weekday commutes. These 
pollutants are lofted into the atmosphere to interact with other chemicals or microbes 
and are eventually deposited in the respiratory systems of humans and animals, as 
well as on plant leaves. The resulting effects on human and ecosystem health are 
devastating. A significant air pollution-related research effort aimed at the 
understanding and mitigating the escalating air quality problems in the Central 
Valley, Sierra Nevada, and elsewhere has already been initiated in the 
Environmental Systems graduate group. Two new air pollution hires (Wolfgang 
Rogge and a junior position in progress, both in SE) have added strength in 
measurement and analysis of atmospheric pollutants, and will contribute to research 
on human and ecological exposure. Strength in this research area can be built 
through the addition of FTE’s in environmental toxicology, environmental 
epidemiology, and environmental microbiology, which will add to current expertise 
in pathophysiology (HF, RO), particle and surface chemistry (VL, PO), and land 
use-atmosphere interactions (LK) (Table E7). UC Merced is well poised to conduct 
critically needed basic research in this area, as well as to developing solutions to 
these complex environmental and public health problems. This area would benefit 
from the addition of faculty in atmospheric chemistry and environmental/ecological 
biostatistics. 
 
Ecology of Infectious Disease - Infectious disease agents affect all living organisms, 
can have complex life histories involving multiple species, and can be specialists or 
generalists in terms of host preference.  A better understanding of the ecological and 
socio-ecological determinants of transmission by vectors (e.g., insects, rodents, 
birds) or abiotic agents (e.g., dust, water, weather systems), the population dynamics 
of reservoir species, the transmission to humans or other hosts, or the cultural, 
social, behavioral, and economic dimensions of disease communication is needed.  
The interface between humans and both domestic and wild animals is a region rife 
with opportunity for emerging diseases – those that were not pathogenic in the 
original host, but are in the new host (e.g., Hantavirus, SARS).  Evolution of 
infectious agents and their plant and animal hosts is also a critical component of 
research for understanding the ecology of infectious disease. UC Merced is uniquely 
positioned for research in this area, literally located in the transition zone between 
suburban, agricultural and natural ecosystems. Migratory birds use Central Valley 
agricultural fields as stopover points, and human migration supports the agricultural 
industry. Air pollution can make stressed organisms more susceptible to infection. 
Building strength in this research area requires the addition of FTE’s in 
environmental toxicology, environmental microbiology, emerging 
zoonoses/immunology, and environmental/ecological biostatistics (Table E4) to 
complement initial expertise in evolution (MB, MD), cell level host-pathogen 
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interactions (JC, DO), environmental epidemiology (YC), and population genetics 
(AA). 


 
Table E8: Proposed SNS and cross-unit faculty in Environmental Health Sciences 


  
Research Themes 


Faculty Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


Fills coursework 
gaps* 


AY 2007-2008    


Mechanisms of Complex 
Disease† x x BIS, QSB 


Air Pollution (SE)†† x  ENVE, ES 


AY 2008-2009    


Environmental Toxicology x x BIS, BIOCHEM, 
ESS, ES 


Environmental 
Epidemiology x x BIS, ESS, ES 


Environmental Health 
Policy++ x  BIS, ESS, MGMT, 


ES 


AY 2009 and beyond    


Atmospheric Chemistry x  CHEM, ESS, 
ENVE, ES 


Environmental/Ecological 
Biostatistician x x ESS, MATH, BIS, 


ES 
Emerging 
Zoonoses/Immunology  x BIS, QSB 


Eukaryotic Microbiology  x BIS, ESS, ES, 
QSB 


† Senior searches underway – outcomes may support research in this program area 
†† Junior position in negotiation stage – may support research in this program area 
++Cross-unit position in SSHA and/or Management in this area is supported by EES faculty. 
* BIS: Biological sciences; CHEM: Chemistry; ESS: Earth systems science; ENVE: Environmental 
engineering; ES: Environmental systems; MATH: Mathematics; QSB: Quantitative systems biology. 


 


Teaching -  Faculty in Environmental Sciences, Integrative and Evolutionary Biology, and 
Environmental Health Sciences Contributions to Undergraduate and Graduate Programs. 


Undergraduate Programs:  SNS faculty members with interests in environmentally 
related research contribute primarily to undergraduate Biological Sciences (BIS) and 
Earth Systems Science (ESS) majors. A number of SNS faculty with interests in 
Biocomplexity and Evolution form the core of the Integrative Biology (IB) emphasis in 
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BIS, whereas SNS faculty shown in table E8 (previous page), together with faculty 
from other schools, contribute to the ESS major.  SNS Faculty indicated above 
contribute to other tracks in the current BIS major and to the Chemical Sciences major, 
particularly Biochemistry and Environmental Chemistry.  Faculty contributions to 
multiple undergraduate majors is a strength for the school and valued by the faculty 
involved.  However, faculty should be vested in the undergraduate majors to which 
they contribute.   


Discussions are in progress regarding the feasibility of changing the ESS major to a 
cross-school major to enable faculty who teach the courses to have full participation in 
programmatic direction and student mentoring. This change would also enable the 
formulation of undergraduate tracks, minors, or new majors that intersect with Social 
Sciences and Management, with potential increases in student participation. Plans are 
in development for a separate Integrative Biology major, to be implemented when 
sufficient faculty are on-board to support the major. We foresee the diverse faculty 
who contribute to environmental research as those who will continue to contribute to a 
number of undergraduate majors in the future, rather than aligning strictly with a single 
major. From a student viewpoint, however, it is advantageous to clearly define the 
differences between majors such as ESS and IB when the programs share courses and 
faculty. Evolution of these majors will include discussion and revisions to distinguish 
program content and educational objectives for the student. The faculty lines proposed 
above will contribute to existing undergraduate programs by filling programmatic 
course needs and assembling a critical mass of faculty to deliver the curriculum. 
Furthermore, additional of faculty in the Environmental Health Sciences will 
contribute to proposed development of undergraduate programs in Biochemistry and 
Microbiology and Immunology, as well as supporting current majors. 
 
Graduate Programs: At the graduate level, the environmental faculty contribute 
primarily to the Environmental Systems (ES) and Quantitative and Systems Biology 
(QSB) graduate programs, currently the two largest and most successful graduate 
groups. For example, current extramural grants by members of the ES graduate 
group/SNRI faculty have brought more than $15M in research funds and equipment to 
UCM between 2003 and 2010. The proposed FTE’s will contribute to strategic areas 
within the current graduate groups, as well as contribute to development of 
programmatic areas that may eventually spin-off to form new graduate groups.  


Resources - Development of a stellar program in Environmental Sciences, Integrative and 
Evolutionary Biology, and Environmental Health Sciences requires resources in faculty, space 
and centralized core research facilities.  
 


Faculty: A description of the types and proposed sequencing of faculty hires for each 
emphasis area is described above. The faculty hiring plan is derived from the need for 
balanced growth among the thematic areas described above, graduate and 
undergraduate teaching demands, and identification of cross-school and cross-
discipline hires that support multiple degree programs and research areas. As noted 
above, the interdisciplinary nature of environmental programmatic areas requires 
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support from a breadth of faculty within SNS and among all of UCM’s schools. The 
research initiatives we are pursuing and the graduate and undergraduate degree 
programs associated with them span from “Natural Sciences-centric” to truly cross-
school. Thus, long-range planning requires a university-wide view of programmatic 
development and needs. An immediate goal is to insure balance between SNS, SE, 
and SSHA/Management in thematic areas where complementary or cross-school hires 
can be made. We note, however, the difficulties associated with formal joint 
appointments for Assistant-level faculty. Given the likelihood of future junior faculty 
with cross-school research and teaching affinities, an explicit policy for evaluating 
and promoting interdisciplinary scholars should be established at UCM. Additional 
research support comes from the affiliation of adjunct researchers. There are presently 
two adjunct faculty (Duffy, Quinn) affiliated with the ES graduate group. Four 
additional government scientists have expressed interest in being involved with 
supervising graduate students, teaching, or being Co-PI’s on grants. We expect to 
affiliate at least two more government scientists with the ES graduate group in the 
near future. 


 
Space and centralized facilities: The research encompassed within three broad 
environmental areas described above has prime opportunities for funding from a 
variety of government and foundation sources that span across physical, chemical, 
and biological sciences and engineering. Our strategic development is targeted to 
interdisciplinary areas where funding opportunities exist or are anticipated to 
increase. Programmatic growth relies on the availability of adequate space for 
research, graduate students, post-doctoral associates, and technical support staff for 
new and existing faculty as their individual research portfolios grow.  


 
• Centralized instrumentation and computing facilities are critical to the success of 


the interdisciplinary research carried out in the area. Space and technical 
personnel support must be provided for these facilities to enable cutting edge 
research in a cost-effective way. Continued support for courses with field labs 
(which incur comparable or lower per student costs than courses with indoor labs) 
is critical for providing students with quality hands on research and educational 
opportunities.  
 
Several established centralized facilities figure prominently in the environmental 
program areas. The SNRI Wawona Field Station provides support for field-based 
research and learning across all research themes by housing field researchers, and 
by hosting field classes and workshops. SNRI is helping spearhead UCM's 
flagship Yosemite Leadership Program -- a partnership between the University of 
California, the National Park, and the largest privately owned business to develop 
tomorrow's thoughtful, ethical, and innovative leaders. The Environmental 
Analytical Laboratory (EAL, administered under SNRI) provides core analytical 
support for all research themes, including instrumentation for lab courses required 
in several majors (ESS, ENVE, CHEM). Likewise, the Imaging and Microscopy 
Facility (IMF) is a key support laboratory for multiple research themes and is 
used in several lab-based courses. The Genomic Core Facility (GCF) is the first 


 35 
 







 


centralized facility with genomics instrumentation to fulfill multiple needs of 
faculty in SNS and SE, with a foundation based on sequencing and microarray 
analysis equipment already available through faculty start-up funds. The GCF is 
essential for the success of research themes in Global Change, Biocomplexity and 
Evolution, and Ecology of Infectious Diseases. A collaborative scientific 
supercomputing cluster is under development using start-up funds, to be co-
administered by Applied Mathematical Sciences and Environmental Systems 
faculty with support from the School of Natural Sciences.  This computing facility 
will support research in the Climate and Watershed Resources and Global Change 
research themes. Core facilities in other program areas such as those supporting 
chemical sciences would also be used by environmental faculty. A critical need 
for strengthening the Global Change and Biocomplexity and Evolution themes is 
a modern greenhouse facility and freshwater and seawater aquaria.  
 
There is an immediate need to address on-campus space needs of the EAL and the 
IMF, or they will not be utilized to their full potential and will fail to garner 
sufficient recharge funds to partially support their operation. The existing 
centralized facilities rely on a combination of NSF-funded grants and University 
support to deliver cost-effective services enabling research and graduate and 
undergraduate instruction. University technical staff support for existing and new 
facilities is an essential feature of centralized facility success. 


 
• Space and Facilities - Environmentally related faculty require a range of resources 


to support research that may encompass laboratory, field, and/or computational 
methods. Both junior and senior faculty will need adequate start-up packages, 
laboratory and office space, and institutional investment for equipment, both 
shared as noted above and individual. Each of the new faculty will require at least 
the CPEC average of ~700 square ft (assuming about 50% senior faculty), in 
addition to adequate space for centralized facilities that these faculty might use. 
With the possible exception of an epidemiologist or ecological biostatistician, 
new Environmental Health Sciences faculty require standard wet lab space with 
fume hoods, analytical instrumentation, and/or field equipment. New faculty in 
atmospheric chemistry and toxicology would likely take advantage of the 
Environmental Analytical Facility, and also the Imaging and Microscopy Facility 
or the Genomics Core lab, depending on their particular research. Depending on 
their research emphases, the Environmental Toxicologist, Emerging Zoonoses, 
and/or Animal Responses to Air Pollution researchers may need access to the 
vivarium or a biosafety level three (BSL3) facility (unless certain agents are 
avoided). Environmental Health Sciences faculty could also make use of core 
facilities under development by current QSB, ES, Applied Math, and Chemistry 
faculty.  
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5.  PHYSICS 
 
Overview - Physics is the study of the properties of nature at their most fundamental. It 
ranges from the study of the very tiniest pieces of matter and energy, including 
molecules, atoms, photons, and subatomic particles, to the study of the entire universe. 
Insights in physics have revolutionized our society. It is hard to imagine an area of 
science or engineering that has not been profoundly affected by fundamental 
developments in physics. One need only think of the harnessing of electricity, the 
invention of the transistor, and the discovery of the laser. The present strength in physics 
at Merced is centered on three broad areas of research, detailed below. 
 
Research - 


a. Atomic, Molecular, and Optical Physics 
UC Merced is building a strong research emphasis in atomic, molecular, and optical 
(AMO) physics. Interest and developments in this field have surged in the last ten to 
fifteen years, primarily due to advanced experimental techniques. These developments 
have been recognized by several recent Nobel prizes: for ion trapping and atomic 
clocks (1989; Ramsey, Dehmelt, Paul), for atomic cooling and trapping techniques 
(1997; Chu, Cohen-Tannoudji, Phillips), for the creation of Bose-Einstein condensates 
(2001; Cornell, Ketterle, Wieman), and most recently for advances in quantum optics 
(2005; Glauber, Hall, Haensch). 
 
The modern trend in AMO science is toward greater control over quantum systems 
such that quantum coherence is maintained and quantum processes can be resolved. 
This includes working at very low temperatures, at ultrashort time scales, and with 
very high spectroscopic precision. Modern techniques can now routinely address single 
atoms, single photons, and single qubits (the quantum analog of a bit).The 
technological implications for such precise control over the fundamental building 
blocks of ordinary matter are as yet unimagined, but the promise is great. By analogy, 
the laser, which in some sense is a “Bose-Einstein” condensate of photons, has 
impacted almost every area of technology and medicine. The program in AMO physics 
complements the research programs in condensed matter physics and chemistry. 


 
At present UC Merced has hired five faculty whose research supports the general 
AMO theme: Roland Winston and Ray Chiao (both split between Natural Science and 
Engineering), Kevin Mitchell, Jay Sharping, and Sayantani Ghosh. A search is 
currently being conducted this year for one additional junior faculty position in AMO 
physics. Potential areas for subsequent AMO hires, include, but are not limited to: 


 
• Ultrafast Optics: pico-, femto-, and attosecond pulses, time-domain studies, 


wavepacket dynamics, high harmonic generation, photonic crystals and 
nanostructures for plasmonics and terahertz dynamics 


• Attosecond Physics: fourth generation synchrotron sources, attosecond pulse 
generation, characterization, and applications 


• Fundamental Quantum Processes and Engineering: quantum control, quantum 
computing and information theory 
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• Atomic Cooling and Trapping: ultracold gases and plasmas, Bose-Einstein 
condensates, degenerate Fermi gases, superfluidity 


• Precision Measurement: atomic clocks, ultrasensitive detectors, high precision 
spectroscopy, multi-photon microscopy 


• Novel Imaging Techniques: sub-diffraction fluorescence imaging, near-field 
imaging, etc. 


 
Funding potential: Various government funding agencies support physics research, 
and AMO research in particular, with NSF being the largest sponsor of table-top AMO 
research. Furthermore, DOE funds several large national user facilities, including three 
that are strategically located with respect to UC Merced: Lawrence Livermore National 
Lab, Lawrence Berkeley National Lab, and the Stanford Linear Accelerator Center. In 
addition, optics research has historically benefited financially from its close connection 
to industry and industrial applications. 
 
Cross-Disciplinary and Cross-School Linkages Expertise in AMO science has a 
natural connection to other present and potential University research programs. This is 
reflected in the fact that two of the AMO faculty have joint appointments between 
natural science and engineering. Specific connections include, but are not limited to: 
 


1. The energy sciences program: Optics is of fundamental importance to solar 
energy collection. 


2. Chemical physics/ physical chemistry: Current faculty rely heavily on lasers and 
other optical techniques. They could be well supported by additional expertise in 
optics and atomic physics. 


3. The materials or nanoscience programs would benefit from advanced optical 
techniques. Also, many of the issues of quantum control, manipulation, 
computing, etc. are relevant to nanoscience just as they are to AMO science. 


4. Computer science: Quantum computation and information processing synergizes 
naturally with computer science. 


5. Biology and Earth systems science: Synergy could potentially arise in the areas of 
microscopy, advanced detector design, and optics. 


 
 
b. Condensed Matter Physics  
The Condensed Matter Physics program in Natural Science is a broad, interdisciplinary 
program focusing on “condensed” phases of matter. These phases range from simple 
solids and liquids to metallic and semiconductor nanomaterials to exotic condensed 
phases such as the superconducting phase exhibited by conduction electrons in certain 
materials, and the ferromagnetic and antiferromagnetic phases of spins on atomic 
lattices. The intellectual scope of this program is vast, and includes an understanding 
of the optical, electrical, mechanical, and transport properties of materials, 
encompassing the nano- to the macro-scale. Research in condensed matter can be 
harnessed to design new materials such as magnets, semiconductors, ferroelectrics, 
superconductors, polymers, and liquid crystals, used for applications in a wide variety 


 38 
 



http://en.wikipedia.org/wiki/Superconductivity

http://en.wikipedia.org/wiki/Ferromagnet

http://en.wikipedia.org/wiki/Antiferromagnet

http://en.wikipedia.org/wiki/Spin_%28physics%29

http://en.wikipedia.org/wiki/Crystal_lattice

http://en.wikipedia.org/wiki/Crystal_lattice





 


of disciplines including efficient energy conversion, ultra-fast optics, quantum 
information processing, and structural materials, to name a few.  
 
The faculty participating in this program spans the disciplines of solid state physics, 
nanoscale physics, soft matter physics, physical chemistry, surface science and 
materials characterization. Several specific areas that are at the forefront of modern 
condensed matter science are targeted. These include photonic materials, nano-scale 
electronics, quantum information and “smart” materials.  
 
Photonic materials -  “Photonics” may be broadly defined as the technology of 
generating and harnessing light and other forms of radiant energy. All photonic 
technologies rely on appropriate materials, which may be organic, inorganic, or 
composites. Materials that respond nonlinearly to light are used in frequency 
conversion of lasers, as optical limiting materials to protect eyes or optical sensors 
from laser pulses, and as contrast agents in nonlinear optical imaging technologies. 
Materials that change their optical properties in response to applied electric fields can 
be used to fabricate electro-optic modulators for electrical to optical conversion in 
fiber-optic communications. Photonic band-gap crystals, periodic dielectric structures 
that forbid propagation of a certain frequency range of light, have potential 
applications in ultra-low-threshold lasers, optical filters, polarizers, and waveguides. 
Metamaterials are those that exhibit novel optical properties leading to compact 
imaging systems and even “cloaking” devices. Research in this area is highly 
interdisciplinary and spans solid-state physics, surface science, optical physics, 
physical chemistry and applied mathematics. 
 
Nanoscale electronics - “ Nano-electronics” is poised to provide the next technological 
revolution in computer design. Moore’s prediction of rapid miniaturization has already 
pushed commercial transistors well below 100 nm in size. Developing an in-depth 
understanding of the fundamental properties of nanoelectronic devices is of crucial 
importance because Nature behaves quite differently at the nanoscale, and an 
extrapolation of our knowledge at larger dimensions is not possible. It is not prudent to 
invest a vast amount of time and effort to try to compete with the immense silicon 
industry. Instead, it is more attractive to look into nanoelectronic devices that could 
play a role complementary to the silicon technology, with a strong focus on exploring 
the possibilities of organic materials, for example in the form of single molecules or 
self-assembled molecular monolayers. Investigating the use of complex transition-
metal oxides in nanoelectronic devices is another field worth exploring since these 
materials show a wide range of interesting characteristics, including strongly insulating 
behaviour, high-temperature magnetism and superconductivity. Nanoelectronics is the 
field where physics, material science, chemistry and electrical engineering inevitably 
meet. 
 
Quantum information science - The tremendous miniaturization of electronic devices 
has led to the point where the spatial scale has hit the atomic limit. In this regime, the 
quantum properties of matter dominate, which, at first glance, seems to compromise 
information processing and storage, since quantum states are unstable and are 
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destroyed by the very act of making a measurement. However, this very fragility of 
quantum phenomena has the capability of revolutionizing the fields communication 
and computation. A quantum channel of information transfer is very secure, since any 
effort to eavesdrop leaves an imprint on the quantum state. Computation power is 
exponentially enhanced when using quantum bits instead of classical ones due to the 
property of entanglement, which adds immense parallel processing capabilities. 
Recently, quantum information processing has started influencing the agenda of 
condensed matter, and some of the implementable quantum bits which this field has 
contributed include superconducting structures (Josephson junctions), single-electron 
quantum dots and semiconductor photonic devices.  
 
Photovoltaics - As the worldwide demand for energy increases, the need for renewable 
energy sources will become more and more urgent. Solar energy is the obvious answer, 
providing an unlimited, pollution-free energy source. Through the use of efficient 
photovoltaics, a relatively small amount of land area can in principle be used to meet 
the energy needs of the entire United States. For these reasons, research into more 
efficient and lower cost ways of turning the energy of sunlight directly into electrical 
energy is now, and will continue to be, an important field in the physical sciences. 
Photovoltaic devices can be grouped into two broad categories, each type having its 
advantages and disadvantages: solid state (semiconductor) devices, which may be 
organic, inorganic, or hybrid, and electrochemical cells.  
 
The areas described above are particularly attractive because they offer the possibility 
of many different types of collaborations, both within UC Merced and at other nearby 
institutions. Potential industrial collaborators include Hewlett-Packard’s basic research 
labs in Palo Alto. There are also collaborative opportunities with LLNL through 
LLNL/UCM adjunct faculty. We also anticipate that collaborations and funding 
through NASA/Ames will be available in the near future. 
 
Current faculty in this research area include: Sayantani Ghosh (experimental 
condensed matter physics), Raymond Chiao (experimental condensed matter physics), 
Ajay Gopinathan (theoretical soft condensed matter physics). 
 
Other faculty across disciplines who could contribute include: Roland Winston (solar 
energy, optics), David Kelley (experimental chemical physics), Anne Kelley 
(experimental physical/analytical chemistry), Jennifer Lu (materials engineering), 
Valerie Leppert (materials engineering). 
 
Given the necessarily diverse and fundamentally interdisciplinary nature of this group, 
and the desirability of building on and extending current strengths, we would like to 
see recruitment of new faculty in fields that encompass and bridge condensed matter 
physics, physical chemistry, and materials engineering. We need to recruit faculty with 
related but complementary research interests in order to build a program that can 
attract graduate students, offer modern and compelling programs for both 
undergraduate and graduate students, successfully compete for funding, and achieve 
national and international prominence in research. Several searches underway during 
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the current academic year may result in new faculty who would contribute to this 
research area: Condensed matter physics (Assistant Professor), Nanoscale Physics 
(Senior).  It is assumed that these positions will be carried forward if we are 
unsuccessful at filling them this year.  
  
Funding potential: The level of support available is a primary concern when 
considering programmatic initiatives. This type of research is very well funded and we 
suspect will continue to be well funded in the foreseeable future. The Bush 
administration’s American Competitiveness Initiative (ACI) commits to doubling, over 
10 years, funding for research at key federal agencies that support physical science and 
engineering: NSF, DOE’s Office of Science, and NIST. Part of the ACI is the 
Advanced Energy Initiative, which provides for a 22% increase in funding for clean-
energy research at the DOE. The fields of solid-state physics, and materials science 
will be key to advances in new energy sources, and UCM could become a major player 
in a field in which few established universities yet have large, well developed 
programs. 
 
Single-investigator or small collaborative group funding in this field is available from a 
number of different agencies and programs within these agencies. The following 
programs are now (October, 2006) soliciting proposals in Condensed Matter Physics 
and Materials Science: 
 
• NSF: programs in Physics and Materials Research divisions. 
• AFOSR Broad Area Announcement (BAA): programs in Metallic Materials, 


Ceramic and Nonmetallic Materials, Quantum Electronic Solids, 
Semiconductor Materials, Surface and Interfacial Science. 


• ARO BAA: programs in Condensed Matter Physics, Quantum Information 
Science, Surfaces and Catalysis, Electrochemistry and Advanced Energy 
Conversion, Materials Synthesis and Processing. 


• ONR BAA: programs in Electronic Materials, Semiconductor Materials.  
• DARPA: solicitation in Nano-Composite Optical Ceramics. 
• DOE: Several programs in Basic Energy Sciences: Condensed Matter Physics, 


Materials and Engineering Physics. 
 
c.  Biological Physics 
Experimental, computational and theoretical methods and techniques from Physics 
have played a major part in recent advances in our understanding of biological 
systems. Examples include cutting-edge imaging techniques that have provided 
snapshots of biological molecules and their complex assemblies in action and have also 
led to dramatic improvements in medical imaging. The ability to control matter at the 
smallest scales, using for example optical and magnetic tweezers, has allowed us to 
study and manipulate biological processes at the single molecule level. Theoretical and 
computational modeling are leading the way in our efforts to understand protein 
folding/misfolding, the functioning of molecular motors and enzymes, ion channels, 
membrane structure and dynamics as well as the dynamics of complex biochemical 
and neural networks. The result of advances in biological physics will be a better 
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understanding of normal and pathological processes at both the molecular and systems 
level. Equally important, from a physics perspective, is that studies of biological 
systems that serve as paradigms of complex, self-assembling, non-equilibrium systems 
has led to new and interesting physics including emergent properties in dynamical 
networks, self-assembled, self-replicating systems, the thermodynamics of “active” 
systems and an atomistic understanding of complex macromolecules. Biophysics for 
its part is the most rapidly growing area in physics research attracting both seasoned 
physicists from several different subfields and large numbers of entering students 
 
To develop a state of the art research program in biophysics requires individuals who 
have had extensive training in doing biophysical research, hailing from either 
traditional physics subfields such as condensed matter, polymer or statistical physics or 
from more interdisciplinary backgrounds including specifically biophysics, materials 
or bioengineering. 
  
The SNS faculty at UC Merced who work directly in areas of biophysics are Mike 
Colvin, Ajay Gopinathan and Tao Ye. Others including Jinah Choi, Henry Forman, 
Anne Kelley, Michelle Khine, Andy LiWang, Patti LiWang, Matt Meyer, Alexandre 
Noy, Jay Sharping and Christopher Viney can contribute to this area. 
 
A core group of at least six biophysicists is needed to establish a strong competitive 
program. Broad areas of interest include biomaterials and biopolymers, membranes 
and associated phenomena, single cell studies of biomechanics including motility and 
mitosis, microfluidics with biological applications and protein folding. Several specific 
research fields are listed below that would allow us to attract the best available 
candidates with interests in these broad areas.  
• Biocompatible organic materials as organ replacements and/or as scaffolds for cell 


growth (links to Materials program and to Bioengineering) 
• Development of ultrasensitive bioanalytical techniques, particularly for single 


molecule/single assembly measurements and/or high throughput screening 
• Single molecule studies of molecular motors, DNA/RNA dynamics, transcription 


factor binding/functioning, viral genome packaging, ion channel transport etc. 
• DNA and/or other biological macromolecules as scaffolds for fabrication of 


organized structures (links to Materials program) 
• Protein folding, experimental and computational methods that quantitatively 


determine protein structure and folding pathways  
• Atomistic modeling of biological systems: channels, membranes, receptors, proteins, 


enzymes (links to CCB) 
• System level studies of mitosis, morphogenesis, cellular motility, cytoskeletal 


dynamics, viral self-assembly, cellular hydrodynamics, chemotaxis and pattern 
formation. (links to Systems Biology) 


• Membranes and associated phenomena including fusion, exo/endocytosis, pore 
formation and functioning, lipid rafts. Also biomedical applications of engineered 
membranes. (links to Materials and Bioengineering). 
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It is to be noted that many of these areas will have a considerable overlap with research 
interests in Biochemistry and Molecular Biology. We anticipate hiring both theorists 
and experimentalists in these fields. 
 
Funding potential: Funding for biophysics is growing at an extremely rapid pace. The 
NSF provides substantial funding for fundamental research in physics including its 
interfacial areas with biology. Research more directed toward specific problems in the 
life sciences is supported by the NIH, and also to a significant extent by the DOE and 
defense organizations (ONR, AFOSR, ARO). Funding for research in biological 
physics is also available from private foundations (e.g. Packard, Hughes, Burroughs-
Wellcome) and for-profit companies. Faculty with research interests in this area should 
have a variety of funding opportunities available to them, although all of these sources 
are highly competitive. 
 
Cross-disciplinary and cross-school linkages: The fundamental principles of Physics 
form the foundation for all of modern science and engineering. While there remain 
exciting unsolved problems in pure physics there is increasing interest in the frontiers 
that lie at the intersection with other disciplines including the life sciences, earth and 
environmental sciences, and engineering. The Biological Physics program is explicitly 
interdisciplinary between the physical and life sciences, and there should be extensive 
opportunities for collaboration across these groups.  In particular, Biological Physics 
faculty are expected to have research interests that overlap Biochemistry, Molecular 
Biology and engineering, particularly Bioengineering. Finally, this research area offers 
a natural interface with the proposed medical school. Interdisciplinary collaborative 
science is one of the strengths that UC Merced can leverage as a research institution, 
and this strength should be fostered as a means of bolstering the resources and 
potential of both biological and physical science at UC Merced. 
 


Resources -  Development of a world class inter-disciplinary physics program requires 
faculty, space and access to core facilities. 
 


Faculty: At a bare minimum twelve FTEs will be needed to teach the core of the 
undergraduate and graduate physics curriculum, with more faculty needed to provide 
depth in our course offerings and to provide a critical mass for an effective research 
environment. This implies a hiring rate of at least two faculty per year. We currently 
have five FTEs dedicated to teaching physics (Profs. Chiao and Winston at 1/2 FTE 
each and Profs. Mitchell, Ghosh, Gopinathan, and Sharping at 1 FTE each.) 
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Table E9: Summary of Proposed Physics Faculty Hires for the Next Five Years 


Faculty 2007-
2008 


2008-
2009 


2010-
2011 


2011-
2012 


2012-
2013 


2013- 
2014 


Current 5 9 11 13 15 17 
Active 
searches  4 2 2 2 2 2 


Cumulative 9 11 13 15 17 19 
 
 
Space and Shared Facilities: We expect about a three to one ratio between 
experimental physicists and theoretical physicists. Thus, most physics hires will be 
experimentalists. Although the nature and configuration of the space required by 
different types of physicists are quite different, all of the experimentalists are likely to 
require an average of at least 1000 sq. ft. of lab space each, plus office space for the 
PI, postdoctoral fellows, and graduate students. Established senior faculty will require 
more space than this. Start-up costs for experimentalists depend on specific research 
needs but typically fall in the $400,000-$750,000 range.  
 
Experimental condensed matter and AMO physicists sometimes need bench and fume 
hood space, but typically have large pieces of specialized equipment such as 
cryostats, vacuum chambers, and laser-based setups on large optical tables. They 
often also have specialized requirements for the space in which these instruments are 
housed, such as high temperature stability, low vibration, isolation from sources of 
electrical noise, and light-tightness. Because of the specialized nature of the 
instrumentation it is often not possible for a single room to be shared by multiple 
investigators 
 
Experimental biophysicists tend to have research groups that require a mixture of wet 
lab space, with fume hoods, and dry space for specialized instruments. They are less 
likely to rely heavily on shared core facilities, though depending on the specific field 
they may require access to XRD or lithography facilities. 
 
Theoretical and computational hires will require office space and computational 
facilities for the PI, postdoctoral fellows, and graduate students. 


 


F. ACADEMIC PROGRAMS 
 
The School Faculty participates in multiple graduate groups and contributes to teaching 
in undergraduate programs offered by the School of Natural Sciences and graduate 
programs in the Graduate Division. Individual faculty members can join multiple 
graduate groups. Current faculty members are active in Environmental Systems, 
Quantitative and Systems Biology, Applied Mathematics, Chemistry and Physics, 
Mechanical Engineering, Biological Engineering and Small Scale Devices, and 
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Mechanical Engineering. Strong graduate programs are essential for development of 
stellar research programs and graduate students are critical to serve as teaching assistants 
for undergraduate courses. 
 
Table F1: Summary of Academic Degree Programs and Graduate Groups 


Undergraduate Degree Programs 
Applied Mathematical Sciences, B.S. 
Biological Sciences, B.S. 
Chemical Sciences, B.S. 
Earth Systems Science, B.S. 
Physics, B.S. 


 
Graduate Group Affiliations 
Chemistry and Physics, M.S./Ph.D. 
Environmental Systems, M.S./Ph.D. 
Quantitative Systems Biology, MS./Ph.D. 
Applied Mathematics, M.S./Ph.D. 


 
 


1. Undergraduate Programs  
 
The opening of undergraduate majors to students occurred in a sequential manner. 
Biological Sciences, Human Biology and Earth Systems Sciences were available in 
2005 followed by Chemical Sciences, Physics and Mathematical Sciences. An initial 
major Human Biology was integrated into the Biological Sciences major as an 
emphasis track in AY2006-2007. The existing majors provide attractive options for 
students interested in the science degree programs that are most popular at 
comparable UC campuses. The Faculty is considering options to open new majors, 
including biochemistry, integrative biology, microbiology and immunology and cell 
and developmental biology. 


 
Table F2: Synopsis of Majors 


Applied Mathematical Sciences 
Computational Biology 
Economics 


Emphasis: 


Physics 
Biological Sciences 


Human Biology 
Integrative Biology 


Emphasis: 


Molecular and Cell Biology 
Chemical Sciences 


Biological Chemistry 
Environmental Chemistry 


Emphasis: 


Materials Chemistry 
Earth Systems Sciences 
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Atmospheric Sciences 
Ecosystem Sciences 
Geochemistry and Biogeochemistry 


Emphasis: 


Hydrologic and Climate Sciences 
Physics 


Atomic/Molecular/Optical Physics 
Biophysics 
Earth and Environmental Physics 


Emphasis: 


Mathematical Physics 
 
The distribution of students in SNS majors is shown below (Table F3).  
 
Table F3: Natural Sciences Declared Majors in AY 2005 - 2007 


Majors AY 2005-2006a AY 2006-2007b AY 2007-2008 


Applied Mathematical 
Sciencesc - 6 23 


Physicsc - 3 15 
Chemical Sciencesc - 6 23 
Earth Systems Science 8 9 18 
Biological Sciences 310 358 477 
Nat Sci Undeclared 47 38 79 
Total (% of campus) 365 (40%) 420 (32%) 673 (38%) 


a Declared science majors at the 3rd week in Fall 2005 and Spring 2006 
b Declared science majors at the 3rd week in Fall 2006 
c Opened to freshmen in AY 2006-2007 
 


 
Appendix 1 provides further detail about anticipated student demand, majors and student 
FTE, and faculty workload. While the lower division courses, with the exception of 
mathematics, are typically large classes, >100-200 students in many cases, upper division 
courses are expected to be considerably smaller. This will clearly be the case for majors 
that are small at the outset, such as chemistry, physics and mathematics. It is considerably 
more challenging to provide the same experience for students in large enrollment majors, 
such as biology. Thus, careful tracking of the success and experiences of students 
enrolled in upper division courses that define the majors is an important indicator of 
success of students and majors. 
 
Applied Mathematical Sciences - Mathematics is a relatively popular major for 
undergraduate students. Approximately 1-3% of all undergraduates at the other UC 
campuses are mathematics majors. These enrollments are comparable to enrollments in 
other programs such as computer and information science and physical science. Among 
those undergraduate majors, a significant number of students are pursuing some form of 
applied mathematics where available. This interest is maintained because students realize 
their advantageous position in the job market when they have a strong foundation in 
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mathematics, extensive computational skills and expertise in another marketable area of 
study. 
 
The applied mathematical sciences undergraduate major at UC Merced is designed to 
prepare students for careers in research, business and industry in a broad range of fields. 
This major uses a “core + emphasis” model. The core is designed to give students a 
rigorous learning experience in analytical and computational mathematical analysis and 
methods. The emphasis tracks are comprised of significant coursework in another field of 
study. The initial emphasis tracks are: Physics, Computational Biology, Economics; 
future emphasis tracks are: Environmental Science and Engineering, Computer Science 
& Engineering, Electrical Engineering, Mechanical Engineering. 
 
Chemical Sciences - The Chemical Sciences major meets the requirements for approval 
by the American Chemical Society. Students who complete an approved curriculum may 
obtain a certified degree, a valuable credential which serves as national-level recognition 
for successfully completing a rigorous academic chemistry curriculum in an ACS-
approved department. ACS accreditation may be sought upon graduation of the first 
majors and we anticipate accreditation in 2010. The curriculum is designed to meet the 
needs of students who plan to end their formal education with a bachelor’s degree as well 
as those who wish to go on for an advanced degree. The UC Merced chemistry B.S. 
graduate will be well prepared to pursue a career in chemistry or an allied field. A basic 
chemistry program and three emphasis tracks in biological chemistry, environmental 
chemistry, and materials chemistry allow students to pursue interdisciplinary areas within 
a degree program that is still focused on chemistry.  
 
A degree in the chemical sciences opens the door to a wide variety of careers in industry 
or government service, forensic chemistry in crime laboratories, commercial fields such 
as patent law and scientific writing, and high school science teaching. Many chemistry 
majors go on to graduate study to prepare for careers in teaching and/or research at the 
college or university level, or research positions in the chemical, pharmaceutical, 
electronics or other high-tech industries. A major in chemistry is also an excellent 
foundation for medical school or other careers in the health sciences. 


Earth Systems Science - The Earth Systems Science (ESS) program was devised with an 
interdisciplinary core + emphasis model. Current emphasis tracks are: Atmospheric 
Sciences, Ecosystem Science, Geochemistry and Biogeochemistry, and Hydrologic and 
Climate Sciences. The ESS undergraduate degree program was formulated and is 
currently being supported by more ENG faculty than NS faculty (5 ENG vs. 3 NS plus 
two joint appointments), often through co-listed upper division ESS-ENVE courses. 
Because the ESS major is evolving to a true cross-school major, we propose that ESS 
should be formally established as a cross-school major, with potential re-formulation of 
the degree to be determined by the participating faculty. An exploratory committee is 
forming to perform the needed revisions to the major, and assure that an appropriate 
administrative structure is created to administer the major. We believe that with the 
recent and near term addition of critical faculty, and an aggressive revision and recruiting 
effort, ESS will be transformed into a long-term viable major at UCM. In established 
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universities, majors in the environmental area generally constitute about 3-5% of all 
undergraduates. 
 
Biological Sciences - To-date Biological Sciences is the highest enrolled major on 
campus with more than 35% of undergraduate campus enrollments. UC Merced opened 
with two life sciences degrees: Biological Sciences B.S. and Human Biology B.A. Last 
year the faculty consolidated these two majors under the Biological Sciences B.S. as two 
core tracks –MCB and HBIO. Additionally, a third core track was established in IB; and 
a fourth Biochemistry/Molecular biology (BMB) emphasis requiring two years of 
chemistry is being elaborated. 
 
Molecular and Cell Biology (MCB) is the most popular emphasis in Biological Sciences. 
A signature feature of this major is the large number of mathematics and computations 
courses, including mathematical biology and an emphasis on quantitative concepts in the 
biology core curriculum, as well as a requirement for at least one semester unit of 
research experience for all students. At the present time the growth of the biological 
sciences major is outstripping the growth of the faculty to teach the relevant core and 
emphasis tracks. Major goals for this coming year will be effectively to advertise other 
options to students, such as Earth Systems Science and the new Integrative Biology (IB) 
track. We anticipate that approximately 10% of the MCB students will move into the IB 
track 
 
The HBIO emphasis shares cores courses and some emphases with the MCB track, but it 
also includes additional courses often required for health sciences professional schools.  
As with the MCB Core, the HBIO emphasis requires three additional thematically linked 
courses in topics such as human health, psychology, or environmental health. 
 
The Biochemistry emphasis will emphasize chemical aspects of biology but will still be 
more biological than the similarly named biological chemistry track in the chemistry 
major.  
 
The Integrative Biology emphasis provides students with a comprehensive education in 
all aspects of the complexity and diversity of life. IB is presented as a multidisciplinary 
science involving a wide range of complementary disciplines and contributes to, and 
benefits from, MCB & HBIO as well as ESS but also has its own unique organismal 
emphasis. This track is unique because it integrates multiple perspectives across the 
levels of life’s hierarchy that extend from molecules to ecosystems.  
 
Physics - Due to its foundational and applied importance, physics is an integral part of 
any general science program. The physics program at UC Merced is educating students in 
the basic physical properties of the natural world, and how these properties are manifest 
in a wide array of scientific phenomena. Physics students learn how to reduce complex 
problems to essential core issues, with an emphasis on quantitative and analytical 
reasoning. This broad range of fundamental skills is excellent training for a wide range of 
technical and/or analytical careers in the industrial sector, as well as for further graduate 
education in physics and related disciplines. 
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The physics major at UC Merced is distinguished from traditional programs by consisting 
of a core physics curriculum together with a student selected emphasis track. This is 
consistent with the other majors in the School of Natural Sciences. The proposed tracks 
include atomic/ molecular/optical (AMO) physics, mathematical physics, biophysics, and 
earth/environmental physics. Students may also design their own tracks with the 
assistance of their faculty adviser. The track structure allows students to explore physics 
within a variety of contexts, and it helps to build synergy between physics and the other 
scientific disciplines at UC Merced. 
 
Minors - The SNS has developed minors to encourage students to increase their content 
knowledge breadth and to provide opportunities to develop additional depth in areas 
outside their major. Minors are available in physics, mathematics and natural sciences 
education (NSED). The NSED minor provides math, science and engineering students 
who are considering a teaching career courses in best practices of science-math teaching, 
and field experiences in K-12. The minor was designed so that courses articulate with 
those required by the state of California to become a credentialed teacher, facilitating 
student entry into credentialing programs and reducing the time post baccalaureate to 
receive a teaching credential. The students are also eligible to become an intern teacher 
after graduation, which allows them to be compensated during the credentialing process. 
This minor is part of the Science Math Initiative (see below).   
 
Metrics for Success of Undergraduate Programs and Majors - One indicator of success 
for an undergraduate major is the number of students enrolled in upper division courses 
and the number of graduates from each major. Some majors, such as biology, have 
inherently high enrollments compared to mathematics, physics, chemistry and earth 
systems science majors. This is particularly problematic for the School, which strives to 
have an equitable workload policy (Appendix 2), because the School needs to balance 
faculty workloads, while encouraging success of all of the academic programs to which it 
has committed. Thus, it is important that School be realistic about taking on new 
programs if it is unable to meet the needs of existing programs. While the absolute 
number of students enrolled in upper division courses is important for faculty workload 
equity and instructional planning, the rate of increase of students in these courses over 
time can be used as an early indicator of success, particularly as the campus enrollments 
continue to increase. Steady growth of student enrollments in upper division courses  
and numbers of graduates in each major will be used to evaluate program success.  
 
 
2. Graduate Programs 
 
In fall 2006, the School Deans were given responsibility to serve as lead deans for 
selected graduate programs. In this role, the lead dean serves as an advocate for the 
graduate programs and balances resources needed for successful growth of graduate 
programs with resources needs for the undergraduate programs. The dean of the School 
of Natural Sciences serves as the lead academic dean for the graduate programs in 
applied mathematics, atomic and molecular science and engineering, and quantitative 


 49 
 







 


systems biology. In this role, the lead dean is responsible for leveraging school and 
campus resources to ensure success of the graduate programs. 
 
Table F4: Graduate Student Enrollment in Programs with Natural Science Faculty 


Participation 


Graduate 
Programs AY 2005-2006b AY 2006-2007b AY 2007-2008 AY 2008-2009


Applied 
Mathematics - 5 9 18 


CP 3 8 11 24 
ES 16 19 21 25 
QSB 8 14 24 48 


As of 3rd week in Fall 2006 
a  Numbers based on campus enrollment report to UCOP 


 
Resources needed for the graduate programs include sufficient faculty to deliver the 
graduate program, space for graduate students, and successful faculty research programs. 
A brief description of the graduate programs follows: 
 
Applied Mathematics - Applied Mathematics (AM) was initiated in Fall of AY 2006-
2007. This graduate group offers M.S. and Ph.D. degrees. This graduate program educate 
students in partial differential equations, numerical analysis and scientific computing, and 
asymptotic and perturbation analysis, among other special topics such as dynamical 
systems, computational fluid mechanics, nonlinear wave propagation, inverse problems, 
iterative methods, etc. Doctoral research projects are multi-disciplinary by construction 
and complement and contribute to the research going on in other graduate groups. 
 
A focus of AM is to be highly interdisciplinary with contributions from faculty 
throughout the UC Merced campus. To facilitate this multi-disciplinary approach in 
manner that is flexible and inclusive, the AM faculty structure has “core” faculty 
and “affiliate” faculty. The core faculty is responsible for the development and support of 
the graduate program. Affiliate faculty members contribute by providing interdisciplinary 
research opportunities for graduate students thereby fostering multi-disciplinary research 
teams. While the current core faculty is primarily in the School of Natural Sciences, 
current affiliate faculty are from all three schools. Current affiliate faculty research 
interests include labor economics, neural networks, image processing, geometric 
modeling, and contaminant transport in aquatic systems, among others.  Affiliate faculty 
members teach interdisciplinary graduate courses, advise graduate students, and/or serve 
on graduate committees. Through the participation of the affiliate faculty in this way, we 
ensure that AM builds strong linkages to other research programs on campus.  
 
Applied mathematics at UC Merced is different from similar programs at other 
universities because all other applied mathematics programs are small programs or 
specializations within, or along side a larger “pure” mathematics program. Furthermore, 
the applied mathematical sciences program at UC Merced is developing along side other 
innovative programs rather than after all these programs are in place. The opportunity to 
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develop applied mathematics at UC Merced is attractive to students seeking an 
interdisciplinary mathematics graduate education. Because applied mathematicians are 
trained essentially in two or more disciplines, graduate students with that education have 
several options in the competitive academic job market. Moreover, the greater job market 
beyond academia is responding quickly and positively to graduate students with an 
interdisciplinary mathematics education. This graduate program, for instance, is well 
positioned to address growing demand in computational scientists in both industry and 
government research laboratories and centers. 
 
Chemistry and Physics - Graduate students doing research in chemistry and physics at 
UC Merced are currently under the auspices of the Atomic and Molecular Science and 
Engineering emphasis area (proto-graduate group). Two second-year graduate students 
and four first-year students, all working with Natural Science faculty (two organic 
chemists, two physical chemists, and two physicists), are currently in the group, and the 
first of these students passed his advancement to candidacy exam in December 2006.  
 
Graduate students in the physical sciences need to take a number of core graduate courses 
in order to acquire the fundamental proficiency in a discipline needed as a basis for Ph.D. 
level research. The group currently has a small number of approved graduate level 
courses geared primarily toward physical chemistry and materials engineering. Graduate 
level courses in organic chemistry and physics are under development. AMSE 290 
(Special Topics) and AMSE 291 (Graduate Seminar) are offered every semester. AMSE 
231 (Molecular Spectroscopy) was offered during Fall 2005, and AMSE 213 (Chemical 
Thermodynamics and Kinetics) was offered in Fall 2006. To provide a cohesive graduate 
program having the required disciplinary depth, we need to be able to offer about four 
graduate-level organic chemistry courses and at least eight physics and physical 
chemistry courses (in addition to AMSE 290 and 291). Each semester at least four faculty 
members will need to teach in the graduate program and be unavailable for undergraduate 
teaching. The small number of faculty in the group and the demands on the faculty for 
undergraduate teaching has made it difficult to accommodate the necessary graduate 
courses, most of which are being taught as overloads. Research-active chemistry and 
physics faculty at other research universities normally teach no more than one regular 
course, graduate or undergraduate, per term. 
 
Because of the great disciplinary breadth spanned by the faculty, we have defined three 
emphasis tracks within the group: Physics, Chemistry, and Materials Science and 
Engineering. This organizational structure preserves the interdisciplinary flavor of the 
group’s research interests, but it also addresses the fact that students need to develop a 
strong foundation in a core area of expertise before beginning scientific research. The 
three different tracks allow the CP group to administer tailored preliminary exams and to 
offer graduate courses appropriate for a student’s area of expertise. At some point in the 
future, these three tracks will likely split into three distinct graduate groups, which 
nevertheless maintain their inter-disciplinary through shared research interests and goals. 
 
None of UC Merced’s current graduate groups are a fully appropriate home for faculty 
whose primary research interests are in Biological Chemistry and Physics. The CP group 
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is oriented toward materials, and while faculty who are primarily physicists, physical 
chemists or who have a strong biomaterials component may fit here, bioorganic chemists 
and biophysicists do not. Quantitative and Systems Biology may be a suitable home for 
the more biologically oriented members of this group, but its research programs are 
directed toward biology, not chemistry or physics. Most importantly, neither group is 
likely to be very attractive to prospective graduate students who come from a 
predominantly physics, organic chemistry, biochemistry, biophysics, or bioanalytical 
chemistry background and want a graduate program that is highly focused on biological 
chemistry and physics. Formation of a graduate group in Biological Chemistry and 
Physics would appear to be desirable once an adequate number of faculty in this area are 
on board. In the event of Chemistry and Physics graduate groups being formed, this 
group could also serve as a research pillar offering specialized courses with faculty 
belonging to the Physics or Chemistry graduate groups. In view of the popularity of 
biologically oriented chemistry and biophysics among students seeking Ph.D. degrees, it 
would seem foolish for us not to create structures for graduate education that will 
encourage such students.  
 
Environmental Systems - Research in Evolution and Environmental Sciences is anchored 
by the Environmental Systems (ES) graduate program, which has been the most 
successful graduate program at UCM. The current census includes 7 M.S. and 15 Ph.D. 
students, with one masters student graduated in 2006. The ES faculty are currently split 
between NS, ENG, and SSHA, with several joint appointments (Table E5). The ES group 
(9 faculty) has already enjoyed enormous success in acquiring extramural funding in 
support of its research and laboratory facilities (more than $9M research funding between 
2003 and 2009) and plans to continue this trajectory of extramural funding growth as the 
faculty expands. The ES group has already attracted strong graduate school applicants 
and is well poised for expansion if faculty growth is maintained. The SNRI is a key asset 
in building international prominence for our graduate program and facilitating high-
impact interdisciplinary research. The ES faculty recognizes that the strength and 
uniqueness of the program lies in its position at the interface between science and 
engineering disciplines, and in its integration among chemical, physical, and biological 
Earth processes. As such, an important tenet of strategic faculty growth is to maintain a 
complementary balance of faculty in the Schools of Natural Sciences and Engineering, or 
joint positions, when appropriate, in strategic areas.  
 
The ES group is developing plans to introduce professional M.S. programs in popular 
areas for individuals interested in career development (e.g., environmental systems 
engineering; water resources science and management; geospatial analysis; public lands 
conservation and management). In order to deliver this type of program while 
maintaining a strong Ph.D./M.S. research program and delivering undergraduate 
curricula, sufficient faculty will be needed in key areas to balance teaching load with 
research across all degrees levels. Complementary faculty associated with the School of 
Management will also be required to deliver this type of degree. 
 
In addition to ES, several of the Evolution and Environmental Sciences faculty are 
affiliated with the Quantitative Systems Biology (QSB) graduate program; most of this 
faculty admit, or plan to admit graduate students through both degree programs, 
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depending on their students’ interests. Given the dual affiliations of these faculty, several 
future course offerings will likely be cross-listed between the two programs, fostering 
interaction among QSB and ES graduate students. Several of the emerging research 
initiatives above may foster new graduate degree programs as they grow. 
 
Quantitative and Systems Biology - In AY2007-2008, there are 24 graduate students in 
the Quantitative and Systems Biology Graduate Group (QSB), of which 9 were in the 
biomedical sciences. Based on the growth in QSB faculty over the past year and the 
concomitant growth in research funding awarded to UC Merced, we expect this number 
to grow steadily. Another source of growth in the biomedical sciences graduate programs 
will be M.S. students. There have already been many inquiries about the 5th year MS 
program being offered as part of the Molecular and Cell Biology emphasis track, so it 
may be reasonable to assume that 15-20% of the graduating Biological Sciences seniors 
would go on to this program.  
The evidence from existing programs is that UC Merced has the opportunity to create a 
substantial graduate program in the biological sciences. Nationwide, the pool of biology 
doctoral students is very large. In 2002 nearly 4,500 life sciences Ph.D.s were 
conferred—by comparison in the same year 3,800 were conferred in all of the physical 
sciences combined. [http://nces.ed.gov/programs/digest/d03/tables/dt254.asp] Moreover, 
life sciences doctoral programs have a strong record of successfully recruiting women—
approximately 45% of life sciences Ph.D.s went to women in 2002, compared with 28% 
in the physical sciences and 17% in engineering. [http://www.bls.gov/emp/mlrtab2.pdf]. 
The large number of biology Ph.D.s is driven by the large size of the biology research 
community. The US Department of Labor reports a labor pool of 75,000 life scientists in 
2002 (exclusive of environmental scientists) and 62,000 medical scientists (who typically 
get Ph.D.s in the life sciences.) These two groups are expected to grow by 19% and 27% 
respectively by the year 2012. 
 
Most graduate programs in the biomedical sciences are very discipline-oriented, e.g. 
biochemistry, cell biology, etc. This restricts the type of students entering the program 
and limits the training opportunities for students in the program. In contrast, the 
Quantitative and Systems Biology graduate group at UC Merced brings together faculty 
from a wide range of disciplines with broad expertise to investigate the complex systems 
and networks responsible for the biological functions of cells, tissues, organisms, 
populations, and ecosystems. The current QSB faculty is drawn from both the Schools of 
Natural Sciences (17 members) and Engineering (5 members) covering disciplines 
including molecular and cell biology, evolutionary biology, genomics, proteomics, signal 
transduction, experimental technologies, and computational biology. QSB students are 
involved in a wide range of biomedical sciences research projects, and this will continue 
to grow as new faculty join the graduate group. The doctoral program emphasizes 
quantitative analyses at multiple levels of biological systems, development and use of 
novel model systems, and computational and analytical approaches for the study of 
biological processes.  
 


 53 
 







 


G. INITIATIVES 
 
1.  Biomedical Sciences Research Institute  
Human health and health of the environment are two of the School’s major research 
themes. These areas have many interconnections and synergies – the study of air quality 
in the Central Valley, the study of asthma and the study of atmospheric chemistry. These 
themes are captured in UC Merced’s research institutes – the Sierra Nevada Research 
Institute, the Energy Institute and the Biomedical Sciences Research Institute (BSRI). 
This Institute builds on the stellar technologic base in biomedical research that is 
evolving at UC Merced. The Institute is envisioned to form one of the research arms of 
medical education as educational programs for health professionals develop at UC 
Merced. Originally proposed as the Biomedical Sciences and Systems Biology Research 
Institute, this institute was approved by the UC Merced academic senate in spring 2006. 
Subsequently, with the advent of new faculty in the School of Natural Sciences, much 
discussion ensued around the use of the term systems biology, and the involved faculty 
agreed that the title of Biomedical Sciences Research Institute was more consonant with 
the theme of the research intended for this research than systems biology. While the title 
of the institute can be modified in the future once the research agenda is further 
developed, it was agreed that eliminating systems biology for the short term is desirable.  
The proposed BSRI is the first UC Merced institute to focus specifically on human health 
issues and bring together faculty from the Schools of Natural Sciences and Engineering 
with research agendas in the health sciences. This institute will form a strong foundation 
for health science programs at UC Merced and support emerging plans to develop 
medical education and a School of Medicine. It will serve as the link between state-of-
the-art biomedical and clinical research, creating a strong translational research 
component to addresses the health care challenges in the region. The integration of basic, 
applied and clinical research fundamentals will foster stellar biomedical and community 
health research, spawning discoveries, technological advances, community and public 
health strategies to address health disparities, encourage cultural competency, and 
importantly, impact the region in which the research is carried out. The BRI is envisioned 
to have a faculty director, 12-15 core faculty, and a larger number of affiliated faculty 
members with research interests that fall within the scope of the Institute’s mission. The 
Institute is built around technologic cores of cutting edge research and instrumentation 
that can be accessed by faculty and students campus-wide. Cores that support the clinical 
and translational research for health and biomedical sciences may also be part of this 
institute. A 5-year plan with extensive fundraising efforts is envisioned. A search for a 
potential director of the BSRI is underway in AY 2008-2009 and is being led from the 
Provost’s office. 
 
2. Planning for Medical Education at UC Merced 
The University of California recently completed a comprehensive analysis of California’s 
short- and long-term health needs. The shortage of health care providers and the state’s 
changing demographics, including aging, increasing diversity, and a growing load of 
chronic disease, in a population that is growing at twice the national average, mandate 
expanded health career training opportunities. Recent analyses of the health care status of 
the San Joaquin Valley revealed wide-spread disparities in health care access and health 
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care provider shortages across the region relative to the state of California. A number of 
recommendations to address these disparities were suggested, including increasing 
training opportunities for physicians and other health care professionals in underserved 
regions of California, such as the Central Valley and the Inland Empire.  UC Merced has 
been actively promoting development of a medical education program, on a trajectory 
toward a medical school.  
 
While this is a campus-wide initiative, much of the initial planning has been lead by the 
administrative leadership of the School of Natural Sciences, with input from faculty 
across the campus. A history of the chronology and planning process can be found at 
http://med.ucmerced.edu/. Briefly, the planning process involved conceptualization of a 
medical school at UC Merced by a faculty-community task force in December 2005, 
Divisional Academic Senate endorsement of a medical school concept for UC Merced in 
Spring 2006, submission of a plan for medical education to UCOP in June 2006, 
inclusion of a 32 seat allocation for a UC Merced inaugural medical school class by the 
UCOP Health Enrollment Task Force within the next decade (2012 proposed target date), 
and recommendations to UCOP by a joint UC Merced-UCD-UCSF academic task force 
that met in December 2006 to discuss development options for a medical school at UC 
Merced, based on inter-campus partnerships. A draft business plan completed in 2007 
describes the educational mission of the medical school and initial research thrusts. The 
proposed school is based on a regional distributed model of medical education that 
leverages partnerships with community health care institutions for clinical training, while 
the instruction and research in basic and applied sciences are carried out on the UC 
Merced campus.  
 
Continued planning for a medical school is a lengthy process requiring endorsement at 
multiple levels within the UC system and external to the UC system. Once this planning 
is completed and a medical school endorsed by the Regents and elected officials in 
Sacramento, UC Merced will have a professional school whose graduates will impact 
health care access in the region, and which will provide a research foundation for 
research in basic and applied sciences, as well as population-based health. The research 
agenda of the medical school will provide opportunities for integration of efforts across 
the campus in areas that impact health science and health care including health policy, 
economics, social sciences, health informatics, health care delivery, multi-cultural 
medicine, and of course basic and applied sciences. Most universities that belong to the 
American Association of Universities (AAU) have professional schools. The medical 
school at UC Merced will help the campus with its aspiration to become to belong to the 
AAU and become a comprehensive UC campus. 
 
3.  Science-Math Initiative (SMI): California Teach 
To address the critical need in California for highly qualified K-12 teachers in science 
and mathematics, the University of California, in partnership with other segments of 
California’s K-16 educational system, has the goal to produce annually 1,000 or more 
highly qualified science and mathematics secondary school teachers by 20101. Since each 


                                                 
1 See http://www.universityofcalifornia.edu/academics/1000teachers/proposal.pdf 
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teacher can touch the minds of more than one thousand students during 10 years of 
teaching, one thousand teachers will touch the minds of more than one million California 
children. These UC-educated teachers will become the future educational leaders of our 
schools and will be a key element in helping California maintain its global economic 
position in science, technology and innovation. 
 
The program enables UC Merced undergraduate students the opportunity to complete a 
UC major in a science, technology, engineering or mathematics (STEM) field while 
completing the coursework that will prepare them to be a highly qualified science or 
mathematics secondary teacher in four academic years. Immediately upon completion of 
this program, students would be eligible to become a “teacher of record” in a California 
high school, and be paid by the district at the level of an entry level teacher. These 
“University Interns” or “District Interns” will be supervised during the internship either 
by the sponsoring university or the district.  In both cases, these interns would be 
considered as “highly qualified teachers” by “No Child Left Behind” definitions. 
 
The model for this “dual track” program is depicted below. It is an idealized model for 
the student who had been accepted to UC as a freshman and who decided to begin the 
dual track program in the first year. We know from the experiences of the Texas U-Teach 
program that programs must allow for multiple entry points as different students may 
decide to enter teaching at different points in their undergraduate careers. We also realize 
that we will need to work very closely with our community college partners to ensure that 
community college students who are interested in going into science and math secondary 
teaching are given the opportunity to participate in this program prior to transferring to 
UC. Taking into consideration these guidelines as well as the SMI experiences of other 
UC campuses we are currently implementing the SMI program while adapting existing 
models to the needs and capacities of UC Merced and the local school districts. 
 
The model consists of several elements including: 


• initial recruitment of students into the program, 
• coursework and fieldwork that will constitute the Science and Mathematics 


Education Track within Natural Sciences Majors and lead towards obtaining 
teaching credential, lower-division program elements, 


• coursework required for subject matter preparation and education preparation, 
• the UC Summer STEM Teaching Institutes, and 
• financial incentives and support systems for student participants. 
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Current interest in the program is high, with 90 math/science/engineering majors enrolled 
in the first CAT course delivered in Fall 2007. The goal of this program is to graduate 30 
science/math/engineering majors/year within 3 years, who are prepared to directly enter a 
teacher credentialing program. One component of the preparation is envisioned to be a 
minor in math and science education. Our initial partner for credentialing is CSU-
Stanislaus, who will provide the training required for teacher certification. The ability of 
this program to graduate students with subject matter content knowledge in math and 
science to become teachers, who ideally will stay in the region, will substantially elevate 
the level of math and science preparation of students who will enter four year institutions, 
including UC Merced. 
 
 
4. Student Academic Success 
The School recognizes the challenges associated with preparing our diverse student body 
to be successful in science and math courses and in Science majors. The School has 
created a science student retention program, called “Excel!” that targets students who are 
struggling due to the lack of academic preparation for a science major. In reviewing 
various model programs for improving student achievement, one model emerged as both 
rigorous and successful. Natural Sciences students on academic probation and subject to 
academic disqualification are required to participate in the program.  All Natural Sciences 
students are welcomed to participate. The program requires that Excel! Students 
participate in relevant lower division math and science workshops led by advanced 
students. These advanced students work with faculty to ensure that the workshop content 
is relevant to course.  Excel! students are expected to attend skills workshops and tutoring 
established by the Student Advising and Learning Center to help them strengthen their 
study techniques and their understanding of the course material. These students are 
required to attend faculty office hours and TA office hours at least once each semester. 
Beginning Spring 2007, Excel! students have an opportunity to enroll in a one-unit 
seminar course to help them better acclimate to the university culture and expectations. 
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As part of the course, students will meet with an assigned faculty or graduate student in a 
small mentoring group for an hour a week to further develop material taught in lecture. 
Students who fail to meet the terms of their contract are dropped from the program. 
Failure to participate in the program coupled with poor academic performance results in 
dismissal from the School. This collaborative method enforces critical thinking and 
problem-solving skills. While this program is be very effective in helping low-performing 
students get back on track it is also useful to help students avoid being placed on 
academic probation or becoming subject to dismissal. 
 
Excel! has worked with 149 Natural Sciences students whose grade point averages 
(GPAs) were below 2.0 since fall, 2005. The GPAs of 110 of these students have 
improved and returned to “good standing.” More than 65% (96) of the 149 students 
earned at least a 2.0 or higher GPA after one semester and 74% (110) had achieved a 
GPA of 2.0 or higher after 2 semesters. Of the remaining 39 (26%) students who 
participated in the Excel! Program, 21 were dismissed after one or two semesters without 
improving their GPAs, 14 withdrew from the university and 4 are still working to 
improve their status. 
 
 
5.  Science and Math Education Center 
Improving the level of educational achievement in the San Joaquin Valley is an important 
component of the rationale to locate the 10th campus of the University of California 
system in Merced. The SMI program is a natural extension of other UC Merced efforts to 
address the challenges of inadequate levels of preparation for students from the Valley 
and the creation of a college going culture in the Valley. As the relationship between SMI 
program and the local K-12 education partners grows and develops, it is important to 
consider programs that would directly benefit local teachers and students in preparing 
students for success in science and math courses and careers.  
 
Some of the faculty in the School of Natural Sciences are considering creation of a 
Science and Mathematics Education Center. Such a center would encompass SMI and 
focus (i) on educating UC Merced science and math students who are interested in 
becoming teachers, (ii) working with in-service teachers and schools who want to 
improve the level of science and math education, and (iii) developing pipeline building 
programs that would benefit UC Merced by addressing the quantity and quality of 
students applying for admission to the university from the Central Valley. The prototypes 
of the components of such center already exist within the SMI program. Through the SMI 
courses, we are partnering with local schools and bringing inquiry-based science and 
math education methods into local schools through joint work of SMI students and local 
teachers. Summer institutes and seminars focused on both improving students’ 
understanding of science and math concepts and their ability to communicate and teach 
them to others are in the planning stages and will help to serve as bridge programs for our 
students as well as preparation improvements for high school students from the region. 
These programs will help to recruit students into science and math majors. Early 
experiences with implementing and evaluating these programs will help guide the 
planning and development of a future math and science education center.  
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H. SPACE AND FACILITIES  
 
The availability of research space is the greatest impediment to the development of viable 
and stellar academic programs in the sciences. The campus-wide space issue was 
addressed in the 2006 report of an Ad Hoc Campus Space Committee. While the report 
contains many useful data, some assumptions, particularly the expected number of 
graduate students and post doctoral fellows per faculty member, minimized the severity 
of the problem. Currently, a single campus building (the Science & Engineering 
Building, SE1) contains all of the offices and most of the research laboratories for the 
Natural Science and Engineering faculty, administrative space for Natural Science and 
Engineering, student support space, and the instructional laboratories for Natural Science 
and Engineering courses. Most of the SNS faculty have their research space in SE1. 
Some faculty (3 SNS faculty, and 2 joint appointments with the School of Engineering) 
are housed at Castle; an off-site UC Merced facility eleven miles by road from campus. 
The location of the SEM/TEM, mass spectrometer, Genome Center of Excellence, and 
two NMR’s indicated that faculty needing access to these facilities should have priority 
for locating at Castle. Similarly, the emerging program in Solar Energy, which is also 
located at Castle, suggests that energy research is a good programmatic fit at this site. 
 
To date, 38,495 asf (37%) of space in SE1 has been assigned to Natural Sciences. The 
School of Natural Sciences currently has 35 research-active faculty, and fifteen more 
searches are underway during AY 2007-2008. The space allocated to the School of 
Natural Sciences in the SE1 building will be completely filled with the 07-08 faculty 
hires. In fact, the School will be short 14 offices and approximately 3 laboratory spaces if 
all of the 07-08 searches are filled. The School uses the space allocation guidelines in 
recommended by the Ad Hoc Campus Space Committee as a baseline for assigning space. 
It is recognized that some faculty will require additional space, and some may require 
less, depending upon the size of the research group. The dean has authority over space 
allocations. 
 
The second Science and Engineering building (SE2) is due to be ready for occupancy in 
2013-2014. This building will contain 25,700 asf of research space. It is clear that the size 
of the building needs to be increased, and creative solutions for public private 
partnerships for new space need to be identified. 
 
The administration and the faculty are working together to address the space constraints. 
Temporary (modular) buildings can help considerably in the short term, providing office 
space for graduate students and post-doctoral fellows, freeing up more room in the 
laboratory. Space for computational faculty and their research programs may also be 
located in modulars, freeing up office space in close proximity to laboratories for faculty 
with experimental programs. The Castle facility must play a role in alleviating the 
campus space crunch. Castle buildings 1200 and 1201 contain ~25,500 asf of research 
space and another ~20,000 asf of office space. The distance and time (11 miles, ~25 
minutes) between the two Castle buildings and the main campus, the need for frequent 
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faculty supervision of students performing laboratory research, the lack of transportation 
between Castle and the campus, and limited parking on campus, complicate use of Castle 
for research programs. Significant resources would have to be invested into Castle to 
make it a viable satellite campus. Most UC campuses have satellite campuses within 10-
20 min of the main campus and invest the resources to make the satellite campus viable 
for research-intensive faculty. 
 
The Dean of Natural Sciences submitted a proposal to Provost Alley on October 17, 2007 
requesting lab and office space for 2007 – 2013. Beginning in July, 2008 the School 
anticipates a shortage of 14 faculty offices and 3,000 ASF of research space. In order to 
recruit top quality faculty we are requesting 1,000 asf per lab as an incentive for faculty 
to locate at Castle. Table H1 presents our overall need for research and office space 
through AY 2013. By the year 2013 we will need new space for 54 faculty offices, 5 
administrative offices, 43,000 asf for research space, 176 seats for graduate students and 
112 post doc seats.  
 
Table H1:  School of Natural Sciences Space Requirements Summary  


a  For faculty laboratories and offices only    
b   Includes space in Science & Engineering I 
 
 
Table H2: Types of Research Space Required 


 2007-2008 2008-2009 2009-2010 2010-2011 
Research (wet & 
dry) 


 
3,000 


 
8,000 


 
8,000 


 
8,000 


Office  
1,820 


 
1,040 


 
1,040 


 
1,040 


Totals  
4,200 


 
9,040 


 
9,040 


 
9,040 


 
Actual   


‘05-
‘06 


‘06-‘07 ‘07-‘08 ‘08-‘09 ‘09-‘10 ‘10-‘11 ‘11-‘12 ‘12-‘13 


Faculty 
FTE 27 31 39 46 53 61.5 69 77 


Unfilled 
Faculty 
FTE 


4 10 5 7.5 8.5 8 8 8 


Grads 11 27 45 90 114 138 162 186 


Postdocs 11 25 32 48 64 80   


Space  
Neededa 29,800 28,000 


 
39,000 


 
47,000 55,000 63,000 71,000 79,000 


Space 
Assigned 
to SNSb 


24,200 ~38,000 38,000      
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I. PUBLIC SERVICE 
 
Public service is one of the foundational elements of a UC campus. The faculty in the 
School of Natural Sciences addresses the needs of its stakeholders and beyond in three 
major areas: research, teaching, and community partnerships. 
 
Research: The School of Natural Sciences faculty is involved in basic and applied 
research that increases understanding of environmental systems and environmental 
stewardship, health sciences and human health, materials science and energy, precise 
control over the fundamental building blocks of ordinary matter, and organic electronic 
materials, photovoltaics, photonic materials, nano-scale electronics, and “smart” 
materials. Faculty translates discoveries into practical knowledge and innovations that 
benefit California and the nation. 
 
Teaching: Through its undergraduate majors and graduate programs the School of 
Natural Sciences at UC Merced is preparing the future workforce with science and math 
content knowledge that can be applied to a wide variety of careers in science, technology, 
government, education, health, and environmental stewardship. Through the Science and 
Math Initiative, faculty members in the School of Natural Sciences have taken the lead in 
developing programs to increase the number of math and science subject-matter-
credentialed teachers in the region.  
 
Community Partnerships: In addition to the partnerships of the School of Natural 
Sciences and the K-12 institutions in the region through the Science and Math Initiative, 
the School has sponsored programs to increase community awareness about science and 
mathematics career opportunities and benefits of science to society.  
 
Public events are hosted by the School to stimulate interest by K-12 students in higher 
education and potential careers. 1) Health Careers Day provides information to potential 
UC Merced students about health profession career opportunities. 2) Weird Chemistry 
Night attracts over 300 elementary students and their families to campus to experience 
chemistry in an interactive presentation. 3) Dinner with a Scientist hosts science-START 
teachers who bring their high school students to meet faculty and interact over dinner.   
 
The School hosted the regional finals for the 2007 Science Olympiad for more than 750 
middle school and high school students. The 2008 Science Olympiad Regional finals will 
also be hosted at UC Merced. The School has also been the host to several summer 
institutes for underrepresented high school students (MESA), the Flynn Institute for high 
school Physics teachers and HECHT for Chemistry teachers.  
 
School faculty participate in numerous public lectures and forums in the community and 
serve on a number of community advisory boards. They have forged collaborations with 
regional institutions around both research and teaching. An excellent example of these 
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collaborative efforts is linkage of SMI programs with the Center for Educational 
Partnerships.  Faculty laboratories have been opened to tours of students in elementary 
and secondary schools and they have led and participated in summer institutes for 
secondary school students. 
 


J. METRICS OF SUCCESS FOR RESEARCH AND ACADEMIC 
PROGRAMS 


Overall Metrics 
The success of the School in meeting its goal and objectives can be assessed using a 
number of metrics, some of which are described below. 
 


A.   Research excellence 
1. Peer-reviewed publications 
2. Natural Science contributions in moving UC Merced toward a Tier I AAU 


research intensive institution 
3. Peer-reviewed funding  


 
B.  Recognition of faculty stature and accomplishments 


1. Awards and elected membership in prestigious scientific organizations such as 
National Academies of Sciences, society fellows, etc. 


2. Elected scientific society leadership positions 
3. Participation in national and international science advisory committees 
4. National and international speaking engagements 


 
C.  Faculty recruitment and retention 


1. Normal academic advancement and progression  
2. Continued recruitment of outstanding faculty 


 
D.  Creating a School that reflects the diversity of California 


1. Moving toward creating a faculty that reflects the diversity of our anticipated 
student body (richly diverse in ethnicity and socioeconomic background). 


2. Increasing numbers of students from the region, the state and beyond enrolled 
in undergraduate science majors and graduate inter-disciplinary graduate 
programs. 


 
E.  Excellence in pedagogy and curriculum innovations. 


 
F.  Placement of students in higher education programs such as graduate school and 


professional programs. 
 


G.  Increasing enrollments of students in upper division courses in each of the majors 
offered by Natural Sciences and an increasing graduation rate in each of the majors. 
 


H. Effective university and public service 
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Faculty Mentoring 
 
The senior faculty members of the School of Natural Sciences strongly support the 
premise that the School, through its senior faculty, must provide each of our Assistant 
Professorial hires with a nurturing environment that will enable their development as 
researchers and scholars. This is particularly important in our current start-up mode 
where there are endless opportunities for diversion from those areas that are the necessary 
elements in successful promotion and tenure decisions.  
 
The School of Natural Sciences is developing a mentoring plan intended to provide 
meaningful guidance and time needed to develop competitive research programs for all 
assistant professors. This plan includes a number of elements. One element of the 
developing program is facilitating establishment of ongoing counseling relationships with 
a senior faculty mentors. The senior faculty member will be a strong source of career 
guidance and will help assistant professors to make informed choices regarding their 
involvement in committee work and teaching activities that can reduce their commitment 
to research. Perhaps, most importantly, the mentor should help to facilitate the 
development of meaningful research collaborations both here and at other campuses.  
 
Second, the faculty has agreed to a differential teaching load for junior and senior faculty 
members. In order to provide the most favorable circumstances for the junior faculty 
retention and success, the School has chosen to provide a reduced teaching load for all 
Assistant Professors during their first year of appointment. During this time, the teaching 
load is half that of their senior counterparts. This provides additional time for faculty 
members to establish and develop their laboratories and research programs, essential 
elements of success in the School of Natural Sciences. 
 
It should be noted that implementation of this mentorship plan will be difficult if the 
initial goal of building a strong foundation of senior faculty is derailed as a result of 
budgetary limitations. Most established campuses have a preponderance of tenured 
faculty from which to draw appropriate mentors. At UC Merced, after the initial 
recruitment of senior faculty, most of the subsequent hires have been concentrated at the 
junior level. Continuation of this will dilute the School’s ability to provide a meaningful 
mentorship program and hamper effective mentor. 







1/29/2008 Appendx 1


AY 2005-
2006 (actual)


AY 2006-2007 
(actual)


AY 2007-2008 AY 2008-2009 
(projected)


AY 2009-
2010 


INCOMING STUDENTS
Frosh 273 201 243 284 284
Transfers (jrs) 25 44 44 32 32
Undeclar joining Nat Sci 37 45 72 85 85
Grad students 10 17 28 45 45


TOTAL Nat Sci STUDENTS
Frosh 273 201 243 284 284
Soph 2 146 134 268 284
Jr 40 86 172 191 300
Senior 2 32 45 237 191
Grad 26 27 45 90 113
Totals 343 492 639 1070 1172
ENROLLMENTS by DISCIPLINE
BIO 721 810 907 1483 1705
CHEM 497 835 1107 1730 1990
ESS/IB 62 58 646 920 1058
MATH 888 1242 1818 2610 3002
PHYSICS 259 421 539 1130 1300
NSED 0 61 124 150 173
Total UG enrollments 2427 3427 5141 8023 9226
Physics & Chemistry 35 42 84 168
ES 14 28 26 52 104
QSB 58 172 170 340 680
AMGS 17 92 184 368
Total Grad enrollments 72 252 330 660 1320
FACULTY *
Filled 27 31 39 46 53.0
Unfilled 4 10 5 7.5 8.5
Total 31 41 44 53.5 61.5
Auth/Req for following year 10 9 9.5 8 8
Lecturer FTE 4 7 9 ** 9 9


WORKLOAD RATIOS
BIO 1:08 1:14 1:14
CHEM 1:33 1:33 1:33
ESS 1:14 1:11 1:11
MATH 1:44 1:40 1:40
PHYSICS 1:16 1:18 1:18
NSED 1:16 1:20 1:20
Total FTE/faculty 1:15 1:16 1:20 1:22 1:22


* includes all Asst, Assoc & Full Profs including Traina, Pallavicini & Alley who have primarily administrative positions
** budgeted for 5.5 lecturer fte, used 9.0 fte


School of Natural Sciences Planning Summary
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 Strategic Plan for the School of Social Sciences, 
 Humanities and Arts, 2008-2013 


February 28, 2008 
 
 
 
 
 
EXECUTIVE SUMMARY 
 
Enrollments in SSHA programs will grow exponentially in the next few years  Many new majors have 
been or will be added, some of which are known to attract large numbers of students. Over 40% of the 
total undergraduate enrollment is expected to be in SSHA in the near future and, in a longer range 
perspective, 55-60%. To ensure robust enrollments, the committee on Recruitment and Retention was has 
been given resources for various types of outreach. 
 
The next five years will focus on strengthening existing programs and disciplines by a thoughtful faculty 
recruitment plan that assures a balance of tenured and non-tenured faculty and diversity. We will recruit, 
develop and retain a distinguished and diverse faculty and staff to increase national and international 
distinction and leadership in learning, discovery and engagement.  Faculty will be added as necessary 
when programs grow and where a marginal addition can lead to new, potentially attractive programs. 
There will also be an emphasis on building resource pools for interdisciplinary programs, both with 
SSHA and with other Schools. 
 
The faculty needs to grow by about 15 new positions per year as SSHA undergraduate enrollments grow 
from the current 616 to about 2,500 in AY 2012-13,.  
 
A total of 17 FTEs are requested for 2008-9, 10 of which are considered the highest priority: 
 


• Health Psychology, Professor  
• Sociology, Professor 
• Political Science (Behavior), any level 
• Health Psychology, Assistant Professor 
• Philosophy, Professor 
• World History, Assistant Professor 
• Musicology , Professor 
• Cognitive Science (Visual Perception), any level 
• Media Arts, Lecturer PSOE 
• African Diaspora, any discipline, tenured (any discipline)/Diversity opportunity  


 
The two last positions in the above group are considered as strategic positions that will either support the 
creation of a new major in an area where the critical mass is missing or to potentially increase the 
diversity of the faculty.  
 
Currently an ‘opportunity recruitment’ is being pursued in History. If this effort is successful a new FTE 
in history will have a lower priority and the Musicology FTE from the second priority group would be 
given the highest priority. The African Diaspora position has many emphases possible and has high 


 3







priority since there is a great demand from students and because it has a high likelihood to 
contribute to faculty diversity.  
 
 
Seven additional positions are needed in the short term, and have been placed in a second group with 
lower priority: 
 


• Developmental Psychology, Full Professor 
• Political Science, any level 
• Philosophy, Full/Associate  
• Economics, Lecturer PSOE 
• Sociology, Full/Associate Professor 
• Anthropology (Archeological), Full/Associate Professor 
• Spanish Linguistics, Lecturer PSOE 


 
There is also a need for more management faculty. However there are three unfilled positions in 
management. Furthermore, a proposal is underway to create a Management School. This proposal will 
outline several positions needed when the school is developed. Many of these positions will be joint 
positions with the management school and one of the existing schools. The need for management faculty 
will not be dealt with in this strategic plan. 
 
An important factor in deciding on rank of new faculty is the need for mentoring of assistant professors. 
A formal mentoring plan should be developed next AY.  
 
 
 
 


 4







0. Overview of the Process and Faculty Support for the Plan 
 
This strategic plan is a outcome of faculty discussions within the School of Social Sciences, Humanities 
and Arts in Fall 2007 and early 2008. Each of the three sections of the School has produced its own plans, 
and so have certain interdisciplinary groups. (See Appendix.). This plan is an update of the 2007-08 
strategic plan. 
 
The plan discusses the growth of the school and what new faculty positions should be sought for the 
coming five-years. The faculty discussed the prioritization of positions within the three sections. These 
rankings were then merged into a final list of prioritized FTEs, based on need demonstrated by student 
enrollment and strategic considerations.  
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1. CHALLENGES, VISION AND MISSION 
 
1.1. Challenges 
 
The School of Social Sciences, Humanities and Arts (SSHA) faces the several challenges over the next 
five years, including: 
 


I.Forging a school that is distinct from but competes with and contributes to the intellectual activities of 
similarly constituted schools or divisions at other University of California campuses. 


 
II.Developing strong disciplinary and innovative interdisciplinary undergraduate and graduate programs 


that will both attract and retain traditional and non-traditional students 
 
III.Maintaining the highest standards of research, graduate education, and undergraduate instruction in 


light of limited resources, laboratory space, and University-based funding in the short-term if not 
the long-term 


 
IV.Ensuring that the campus infrastructure keeps pace with and can accommodate planned growth within 


SSHA over the next decade 
 


V.Acquiring external funding to support faculty and graduate student research within fields that often 
have fewer venues through which to obtain such support 


 
VI.Addressing the special needs of an entering student body generally dominated by non-traditional 


students, to facilitate learning, decrease attrition, and promote scholastic success 
 
VII.Encouraging a college-going culture within the Central Valley to develop a base of students who are 


prepared to meet the intellectual, financial, and personal challenges of a University of California 
education 


 
VIII.Developing an internal structure that can evolve to meet the challenges of a diverse School and the 


complexities of a modern research university.  
 
IX.Providing a supportive work environment for a proportionally large group of assistant professors, 


including those from diverse backgrounds. 
  


 6







1.2 Vision 
 
SSHA will be an intellectual leader within and beyond the University of California through innovation 
based in both core multidisciplinary strengths and interdisciplinary collaboration and problem-solving to 
meet the challenges, address the changing needs, and facilitate socially responsibility understanding of 
society. 
 
1.3 Mission 
 
SSHA serves regional, state, national, and international communities as a multi- and interdisciplinary 
partner within a research-intensive public university committed to innovative and substantive research, 
excellent teaching, and student-focused learning.  SSHA is dedicated to providing depth within a broad 
range of outstanding undergraduate and graduate programs that prepare students for varied roles as 
responsible, informed citizens and leaders.  Research and academic programs encourage intellectual 
growth, prepare students for marketable, challenging careers and professions, instill the values of 
lifelong learning, and encourage civic responsibility, public service, and understanding in a diverse, 
global society. 
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2. STRATEGY 
 
2.1 Strategic Actions 
 
SSHA will pursue an aggressive five-year strategic plan.  The goals include: 
 


• strengthen existing academic programs and develop new programs through strategic hiring of 
ladder-rank faculty. Faculty recruitment will consider the balance between different ranks of 
ladder rank faculty as well as diversity of the faculty as a whole in the School; 


• create innovative interdisciplinary research and educational initiatives within and beyond SSHA 
through University-wide collaboration and knowledge-sharing;  


• anticipate and accommodate research and administrative needs (e.g., space) well in advance of 
critical junctures, and pursue needed funds through University, development, or grant sources;  


• interacting with the community through both on- and off-campus events and initiates 
 
 
2.2. Current State-of-the-School 
 
2.2.1 Faculty 
 
SSHA strives to create a rich learning environment by looking at people and society through the lenses of 
the many disciplines within the social sciences, humanities, and arts.  As summarized in Table 1, 13 
disciplines are currently represented by 31.5 ladder-rank faculty within SSHA.  If all faculty searches for 
AY 2007-08 prove successful, 51 ladder-rank faculty will be in place within SSHA by AY 2008-09. The 
School will offer 8 majors and 15 minors.  Nearly all of these existing programs are well represented at 
other UC campuses - Cognitive Science, as a relatively new discipline, being the exception. At least two 
new majors will be developed next, depending on whether the requested FTEs will be provided. 
 
Currently, SSHA students account for nearly 40% of the undergraduate population at UC Merced. This 
share is expected to grow to 50% during the next five-year period as new majors and minors become 
available for students. In a longer perspective SSHA should, based on the situation at other UC campuses) 
account for 55-60% of the total undergraduate student population. 
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Table 1. Faculty by discipline 2007-2009. 
DISCIPLINE AY 2007-08 


FACULTY 
AY 2008-09 
FACULTY 


Anthropology 
  


3 4 


Arts 3 4 


Cognitive Science * 2.5 5 


Economics 4  6 


Geography† 1 1 


History 3 4 


Literature 4 5 


Management ‡  3 


Philosophy 1 2 


Political Science  2 4 


Psychology 4 7 


Sociology 1 3 


World Heritage 1 1 


Writing Program 1 1 


Foreign Languages 1 1 


TOTAL 31.5 51 
   * Includes one half-time appointment shared with School of Engineering in 2007-08 and two such appointments in 2008-09 
   † Two half-time appointments shared with School of Engineering 
   ‡Faculty in Economics, Geography and Cognitive Science currently contribute to this program 
 
 
 
Of the current 32 SSHA faculty members, only 9 are full professors and 23 assistant professors. If all new 
faculty positions are filled, 8 new tenured professors will join the faculty in 2008-09. Two assistant 
professors will be promoted to associates professors. This will make the proportion of tenured faculty 
members 40% of the total faculty. The long-term goal is to reach a 60-65% figure. Several assistant 
professors are expected to go up for tenure in AY 2008-09. 
 
The SSHA faculty is committed to promoting diversity at all levels. Currently our faculty is 28 %, female, 
72.3% Caucasian, 13.9 % Hispanic, 11.1% Asian American, and 2.7% Native American.  
 
The last two years’ recruitment has resulted in a less diverse faculty. To reverse this trend and to further 
foster diversity, this plan undertakes several actions: (a) recommending the adoption of a diversity plan 
(drafted AY 2005-06); (b) recommending several hires in all areas to generate diverse pools; (c) 
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increasing the proportion of senior faculty, who can mentor diverse assistant professors; and (d) taking 
active steps to provide a supportive environment to retain diverse faculty. 
 
2.2.2 Curriculum 
 
AY 2006-07 has been a year for curricular reorganization at SSHA, as founding programs have achieved 
critical mass of faculty and attracted substantial enrollments in both majors and courses.  Part of this 
reorganization has been aimed at defining programs that are readily recognizable to non-traditional 
students who form that basis of much enrollment at UC Merced.  The two founding majors of Social and 
Cognitive Sciences (SCS) and World Cultures and History (WCH), respectively, have ceased this 
academic year, and new, more marketable majors have been approved in their place.  By the end of AY 
2007-08, SSHA majors will consist of: 
 


1. Cognitive Science 
2. Economics  
3. Psychology 
4. History 
5. Literature 
6. Management 
7. Political Science  


 
One new major (Anthropology) will be offered 2008-09, pending final decision by UGC. Furthermore 
two majors will be developed, Sociology and GASP (Global Arts Program), pending EVC approval of 
and support for the recommendations for resource allocation outlined in this Strategic Plan (see Section 
3.4).  In addition to these majors, 15 minors are currently offered through SSHA—American Studies, 
Anthropology, Arts, Cognitive Science, Economics, History, Philosophy, Political Science, Psychology, 
Services Science, Literature and Culture, Spanish, and Writing.   
 
SSHA also contributes to undergraduate education at UC Merced through general education.  Students in 
Natural Sciences and in Engineering take courses in SSHA, including a required course in Humanities 
and a required course in Social Sciences in addition to two additional courses from SSHA for their 
general education requirement. 
 
Two graduate programs are also currently supported by faculty within SSHA.  The graduate program in 
Social and Cognitive Science draws on faculty within Anthropology, Cognitive Science, Economics, 
Sociology, Philosophy, and Psychology.  The graduate program in World Cultures is an interdisciplinary 
program that brings together faculty from Anthropology, History, Heritage, Literature, and Philosophy.  
 
SSHA also offers courses in a variety of foreign languages, including Chinese, French, Japanese and 
Spanish. The SSHA faculty approved a foreign language requirement as an addition to the School’s 
General Education requirement in Spring 2007.  The faculty considered pedagogical reasons and funding 
implications and recommended that SSHA students, originally starting with incoming new Freshmen in 
Fall 2008, to complete levels 1 and 2 of a foreign language (the first year of language study) to meet 
SSHA GE.  More importantly, the addition of the foreign language requirement would make the SSHA 
GE consistent with seven of the other eight UC campuses with undergraduate programs.  The Provost has 
not approved this requirement because of the resources that it would require and the issue of foreign 
language requirement will be discussed within SSHA again.  
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SSHA also houses the UC Merced Writing Program, which provides the majority of instruction for most 
UC Merced freshmen (WRI 1, WRI 10, and CORE 1), as well as an increasing number of lower and 
upper-division general education courses. 
 
2.2.3 Undergraduate Enrollment 
 
As of the Fall 2007 term, SSHA students totaled 616, or approximately 37% of the 1,671 total 
undergraduate students on campus. With the start of new majors popular at other UC campuses, we 
anticipate that the number of SSHA students will grow to 2,400 by the beginning of the Fall semester 
2012i. The distribution of the students among the different majors is somewhat complicated to describe, 
since students began to change their declared majors during the Fall 2006 when new majors were offered. 
Table 2 shows the distribution of students between the different majors as of census data of spring 
semester 2008. 
 


Table 2.  SSHA student distribution by major AY 2007-08. 
 


Major % of Total 
Management  20.9% 
Psychology 36.0% 
Political Science 10.1%  
Cognitive Science   7.0% 
History   6.2% 
Literature   4.5% 
Economics   4.2% 
Social and Cognitive Science   2.9% 
World Cultures and History   2.9% 
Undeclared SSHA    5.2% 


  
 
The students in the Social and Cognitive Science major and the World Cultures and History major will 
transfer into one of the other seven majors. The majors no longer exist.  
 
The Student FTE by discipline will change considerably over the next few years as new faculty are 
recruited and new programs are started. Table 3 reflects calendar year 2006. 


 
                                                  
i It is anticipated that the total student count will grow by 800 each year and that the SSHA share of this count 
gradually increase from 35% to 40% over the next five years 
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Table 3.  Student enrollment by discipline 2007. 
 


Student %
FTEs of Total


Anthropology 36.3 2.3% 39.5 2.5%
Arts 68.3 4.3% 69.3 4.3%
Cognitive Science 79.2 5.0% 121.7 7.6%
Economics 74.7 4.7% 94.7 5.9%
History 119.7 7.5% 119.7 7.5%
Foreign Languages) 78.1 4.9% 78.1 4.9%
Literature 50.7 3.2% 54.7 3.4%
Management 114.7 7.2% 51.7 3.2%
Philosophy 47.7 3.0% 48.3 3.0%
Political Science 104 6.6% 121.1 7.6%
Psychology 338.7 21.3% 319.7 20.0%
Sociology 76.8 4.8% 76.9 4.8%
Geography 0.5 0.0% 2.9 0.2%
Heritage 1.6 0.1% 1.6 0.1%
Writing Program 396 25.0% 396 24.8%
Total 1587 100.00% 1595.9 100.0%


Discipline
Student FTE 


by  IoR 
% of 
Total


 
 


 
 
2.2.4 Graduate Groups 
 
SSHA faculty currently participate in two graduate groups—the World Cultures graduate group 
(WCGG).  Social and Cognitive Science graduate group (SCSGG). 
 
WCGG 
Fifteen faculty members in history, literature, anthropology, the arts, philosophy, and foreign languages 
are affiliated with the WCGG.  This graduate program offers regular and individualized, research-based 
courses of study that explore cultures in both their local manifestations by focusing on the rich cultural 
and historical heritage of California, the San Joaquin Valley, and the Sierra Nevada in a global context.  
The program pays particular attention to world cultures in their historical, political, material, and 
literary manifestations, and to the effects of immigration and migration on society and cultural change.  
Both disciplinary and interdisciplinary courses are offered, while students may also take courses within 
other graduate programs or Schools at UCM.  Currently, there are 15 graduate students in the WCGG, 
12 in the Ph.D. program and 3 in the M.A.  Twenty additional students applied to the WCGG for 
admission in Fall of 2008, and it is anticipated that approximately six new students will enter the 
program at that time. Admissions rates for the program confirm that demand greatly exceeds the 
program’s ability to admit all qualified applicants. For the past two years, admission percentages have 
been 25% and 30% of applicants; by far, the most common reason for denying admission has been the 
lack of faculty to supervise students. This suggests that, given appropriate growth in FTEs, the WCGG 
could easily become one of the flagship, most vibrant graduate programs at UC Merced. 
  
In the planning period covered by this strategic plan, it is anticipated that the faculty, curriculum, and 
graduate student body of the WCGG will continue to grow as an interdisciplinary program with several 
emphases.  The current WCGG structure provides a distinctive interdisciplinary experience for 
students, and also serves as a venue for innovative collaborative teaching and research for faculty.  
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Although the program is yet to produce its first graduates, it is anticipated that M.A. students will 
continue their studies in an appropriate Ph.D. program, and that doctorates will find employment in 
academia or in private or public positions such as museums, presses, and governmental agencies. 
During this five-year period, some traditional disciplinary programs may also emerge from this group, 
although such efforts have yet to be initiated.  Such diversification will depend, in part, on the growth 
of disciplinary faculty and necessary critical mass to pursue such programs.  Still, given the scholarly 
opportunities created for students and faculty through the WCGG, this program will likely serve UCM 
for at least the next five years. 
 
SCSGG  
The social and cognitive sciences (SCS) graduate group is the broadest graduate group at UC Merced, 
spanning the following disciplines: anthropology, cognitive science, economics, management, 
philosophy, political science, psychology, and sociology.  Each of these disciplines would likely 
constitute its own graduate group at a mature university; some, like psychology, could easily span two 
or three graduate groups.  The breadth of SCS has already led to a relatively large number of total 
faculty (23) and a growing number of students (16 in 2007-2008, adding about 7 in 2008-2009).  Also, 
the breadth of SCS lends itself well to interdisciplinary research and well-rounded graduate students. 
 
At the same time, the breadth of SCS poses some challenges.  Each discipline, taken alone, faces the 
“critical mass” problem of having only a small number of faculty, each with other responsibilities 
including building undergraduate majors.  Hence, putting on a sufficient number of graduate courses in 
each discipline is challenging, and the overlap between needed graduate courses in some disciplines can 
be as low as zero, e.g., anthropology versus economics versus psychology.  The SCS graduate group 
has taken several approaches to this problem, including having some shared graduate courses (e.g., for 
both cognitive science and psychology students), cross-listing graduate courses with upper division 
undergraduate courses (with additional requirements for the graduate version), obtaining an outside 
instructor to teach one graduate course (advanced psychological statistics), only admitting graduate 
students (in economics) who already have Masters degrees and do not require coursework, and, in some 
disciplines, not admitting any graduate students at all because the needed courses cannot be given.  The 
critical mass issue within each discipline can be addressed by additional faculty hiring, as specified in 
the SSHA strategic plan. 
 
Because the SCS graduate group is a conglomeration of so many disciplines, it is considered by faculty 
to be an incubator for future, more focused graduate groups, rather than being an end in itself.  These 
future graduate groups would be more workable in terms of governance and each would be more able to 
specify a common set of courses required by all of its graduate students.  Planning for future graduate 
groups (e.g., CCGA proposals) is furthest along in cognitive science and psychology, with some 
discussions already taking place in economics and political science.  Again, the establishment of these 
future graduate groups will depend on additional faculty hiring. 
 
Another challenge faced by SCS is lack of laboratory space, for cognitive science and psychology 
particularly, and for anthropology.  Conducting laboratory-based research is an essential element of 
graduate student education in these disciplines.  The Classroom and Office Building, by design, has 
zero laboratory space.  Although the future Social Sciences and Management building will address this 
issue to some extent in 2010, current laboratory research is being housed in converted faculty offices, 
which will soon be needed for faculty.  Hence, there is serious concern about laboratory space for SCS 
in the 2008-2010 period. 
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Finally, it should be noted that most SCS graduate students are funded by teaching assistantships, 
although there are a few supported by industrial funding or faculty research grants.  In general, SSHA 
faculty do not have start-up packages that are conducive to supporting graduate students.  In the 
medium term, SCS faculty plan to apply for external funding such as training grants.  Currently, 
graduate student growth in SCS is closely tied to, and limited by, the growth of teaching assistant 
funding in SSHA. 
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3. GOALS AND STRATEGIES 
 
SSHA’s vision acknowledges that higher education will be challenged to meet the needs of society in the 
21st century.  UC Merced must be positioned to accept this challenge and responsibility, so that we can 
lead advances in educational innovation, scientific discovery, creative expression, and artistic production 
by fostering an atmosphere of intellectual excitement, innovation, and entrepreneurship.  To exploit our 
comparative advantages and identify opportunities for fruitful collaboration beyond our boundaries, we 
remain committed to interdisciplinary research and education, not only within and across academic fields 
and schools, but also across institutional, national, and cultural boundaries.  We will continue to focus our 
attention and resources where we can achieve excellence and comparative advantage in achieving our 
mission. 
 
3.1 Research Opportunities and Funding 
 
SSHA’s goal is to develop and maintain sufficient internal and external funding to carry out innovative 
research and realize objectives of outstanding research and teaching.  Multiple and varied sources of  
funding will help promote research that distinguishes SSHA faculty and programs from similar programs 
at other UCs, while research funding will also help support graduate students and provide undergraduate 
research opportunities that will attract students to our school.  Faculty in several disciplines in SSHA have 
already been very successful in securing significant external grants.  This is particularly apparent in social 
sciences including cognitive science, economics, geography, and psychology.  Grant sources in these 
disciplines include the National Institutes of Health, National Science Foundation, the National 
Atmospheric and Oceanic Administration, Centers for Disease Control, and the TIAA-CREF Institute.  In 
the years to come, such disciplines may also attract funding from university partnerships, such as UCOP 
Discovery Grants and CITRIS, and the private sector, including information technology and high-tech 
businesses such as Google, IBM, and ESRI.  Other disciplines in the social sciences including 
anthropology, economics, and sociology have access to funding opportunities through both local and 
national granting agencies and foundations.  Although the amount of such funding is usually more modest 
than that available for research in natural sciences or engineering, valuable, high-impact research can be 
undertaken with such support.  The specific types of research undertaken are discussed in the disciplinary 
strategic plans included appendices to this document. 
  
The humanities, on the other hand, generally have fewer opportunities for external funding and, thus, 
faculty often have difficulty attracting and securing such funding for research in traditional fields.  Rather, 
the humanities often must look to internal funding to support both faculty and graduate student research, 
although there are other opportunities via programs such as UC-Mexus.  Faculty in literature and cultures 
at UCM have also suggested that this program may serve as a model to develop strategic partnerships 
with universities in Spain and North Africa to further support faculty and graduate student research on 
transatlantic literature and culture of the Spanish-speaking world.   In addition, innovative 
interdisciplinary programs or multidisciplinary “research pillars” such as those envisioned in world 
heritage, public culture, spatial analysis, global peace and security, health, cognitive and information 
sciences, decision sciences, and labor studies may serve as vehicles to attract grant monies that can 
contribute to research in underserved disciplines across the social sciences and humanities.  These 
opportunities may include targeting grant funds specifically earmarked for collaborative or 
interdisciplinary research from traditional sources such as the National Science Foundation.  Conversely, 
some interdisciplinary programs may be able to access funds from entirely new sources.  For example, the 
signature program in world heritage may attract funding from UNESCO. 
 
Regardless of funding source or the amount of grant money available, however, the development of 
research opportunities in the social sciences and some interdisciplinary programs is threatened by the lack 


 15







of research laboratory space in the social sciences.  The new building for Social Sciences and 
Management, which will house laboratories for faculty in the social sciences, will not be completed until 
January 2010, at the earliest, and the current office and laboratory space in the Classroom and Office 
Building will not be sufficient for the projected growth of the school before 2010.   Lack of necessary 
research laboratory is already having a negative impact on research in cognitive science, psychology, 
anthropology, and other fields, and promises to have an increasingly detrimental effect on faculty 
research over the period covered by this strategic plan.  A working solution is critical, especially given the 
large percentage of assistant professors.  Inadequate lab space puts these faculty members at risk given 
that they will be largely evaluated on research productivity at tenure time. 
 
 
3.2 Teaching Opportunities and Enrollment 
 
As a school with a broad range of disciplines at a brand new campus flanked by a School of Natural 
Sciences and a School of Engineering, SSHA is in a good position to build and sustain innovative yet 
substantive interdisciplinary instructional programs over the next five years.  At the same time, SSHA 
will continue to serve the campus by offering majors and minors in disciplines that traditionally attract the 
most students to UC campuses, and by contributing instruction to general education and as electives. To 
boost enrollment at UC Merced, SSHA will continue to develop strong disciplinary and innovative 
interdisciplinary programs.  In academic year 2007-08, SSHA faculty offered a proportionally large 
number of courses, including 65 lower-division; 82 upper-division; 21 graduate courses.  These figures 
do not include the large number of WRI 1, WRI 10 and CORE 1 sections taught by our Writing Program 
faculty or the growing number of independent and group study offered by our ladder faculty. 
SSHA disciplines will continue to attract the most students to UC Merced, just as they do at the other UC 
campuses, while US statistics for fields such as anthropology and sociology demonstrate growing demand 
for such majors within the United States.  The diversity of minors within SSHA also serves students 
across campus, preparing them for more thoughtful and nuanced understanding of their world and 
interactions with clients and stakeholders in future careers.  SSHA has added several new majors and 
minors during AY 2007-2008 in order to satisfy student demand and increase recruitment and retention, 
as well as increasing the array of courses offered in foreign languages and the writing program.  SSHA 
majors are considered practical for future careers in diverse areas such as business, journalism, social 
work, and politics, as well as professions such as law and medicine.  Traditional disciplines including 
psychology, economics, management, and history are readily recognizable to potential students and 
accessible based on their high school education, while other programs such as anthropology and cognitive 
science may attract students who initially come to UC Merced intending to major in disciplines within 
Engineering or Natural Science.  Although many disciplines within SSHA require quantitative skills, 
these requirements are often considered less onerous by students than the many prerequisites and required 
courses within some majors in other schools. 
 
The primary obstacle to meeting the challenge of increasing enrollment and meeting student demand for 
more classes, majors, and minors within SSHA is the lack of necessary faculty.  In some cases, this 
reflects limited FTE for new faculty hires to meet demand, while in other cases, understaffing reflects the 
difficulty in attracting faculty to UC Merced in particular disciplines.  In the former case, existing 
programs such as psychology are currently understaffed and courses in political science have been 
overenrolled to meet demand, while other programs such as sociology and arts lack the necessary faculty 
to initiate a major.  With respect to psychology, this major is not only the most popular major at UC 
Merced, it also enjoys the same success at nearly all UC campuses.  Sufficient faculty in such programs is 
necessary to ensure continued growth in student enrollment at UCM.  Similarly, comparative statistics for 
other UC campuses indicate that the sociology major will attract significant numbers of students to UC 
Merced, but there must be sufficient allocation of FTE to this and other disciplines to allow popular 
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majors to develop.  Understaffing in other disciplines may reflect the highly competitive job market (e.g., 
management) or the perceived lack of resources such as intellectual centers (e.g., public policy) at UC 
Merced.  Laboratory space issues may also negatively impact our ability to attract and retain top faculty 
in disciplines such as psychology, while limited library resources may undermine growth in disciplines 
such as literature. 
 
While obstacles to teaching and enrollment exist, there are also some opportunities for growth and 
innovation in these areas that are unique to UCM given the start-up nature of the university. Particularly 
important in this regard is administrative and SSHA faculty support for signature interdisciplinary 
programs that will allow us to attract students beyond traditional disciplines available at other UC 
campuses and, even, other research universities.  The success of cognitive science is an excellent example 
of the teaching and enrollment opportunities created by interdisciplinary thinking, and this serves as one 
model of how UCM can create signature programs that distinguish it from other UC campuses.  Similarly, 
the strategic plan for philosophy calls for an innovative focus on “applied philosophy,” which will likely 
attract students to UCM and serve students majoring in diverse disciplines from management to political 
science to the natural sciences.  Other signature programs may include world heritage and spatial analysis 
– the former is not represented at any other UC campus, while the latter would be a significant 
contribution to the UC system, as a whole, and promote collaboration across all three schools at UCM.  
Similar cross-school collaboration in teaching may develop with the anticipated environmental science 
and policy program.  SSHA is also actively working toward the development of new majors in sociology 
and global arts within the next academic year, with the latter representing a unique approach to the arts 
within the UC system and beyond.  Majors in Spanish, and philosophy are also anticipated shortly 
thereafter, while other majors such as American studies and minors such as spatial analysis and world 
heritage are also planned.      
 
While specific data and action plans for each SSHA discipline are included in the appendices, this 
discussion highlights threats that cross-cut disciplines.  SSHA must be able to build out existing 
disciplines into majors to attract more students to UC Merced and have resources sufficient to meet what 
we anticipate will be significantly increasing enrollments.  These efforts will also have to be accompanied 
by support to increase instructional infrastructure (i.e., more class rooms and lecture halls) to keep pace 
with growth.  This is particularly true since many programs and majors will be competing for existing 
infrastructural support, and it appears that classroom space will be a significant bottleneck limiting the 
growth of UCM, as a whole. 
 
 
Strengths   =  disciplines represented within SSHA have traditionally attracted the majority of 


students to UC campuses, and will likely continue to do so at UC Merced.  Majors 
are considered practical/useful to diverse future careers, as well as professions such 
as law and medicine.  Traditional disciplines are readily accessible/recognizable to 
potential students, and other programs will likely attract students who initially come 
to UC Merced intending to major in disciplines within Engineering or Natural 
Science.  Although many disciplines within SSHA require quantitative skills, these 
requirements are often not considered as onerous as the many prerequisites (and 
required courses) within other majors in other schools. 


Weaknesses  =  too few faculty to meet demand in some popular areas. Difficult to attract faculty in 
some of these areas (e.g., management) 


Opportunities  =  (moral) support for innovative interdisciplinary programs that will allow us to attract 
students beyond traditional disciplines available at other/all UCs (and even CSUs). 


Threats   =    must be able to build out existing disciplines into majors to attract more students to 
UC Merced and have resources sufficient to meet what we anticipate will be 
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significantly increasing enrollments.  May also need instructional infrastructure (i.e., 
more class rooms, labs and a larger lecture hall than Lakireddy Auditorium) to keep 
pace with growth, particularly as other/multiple majors/programs will be competing 
for that infrastructural support. 


 
3.2.1 Emerging educational needs  
 
SSHA will focus on strengthening the existing eight majors (including Anthropology that is pending 
approval) and open new programs when available resources are at hand.  
 
Sociology is one of the most popular majors throughout the UC system, on individual campuses and 
across the nationii. However, there is only one Sociologist in SSHA. In a time of limited resources, it is 
impossible to build every major that is represented in typical social science schools.  
 


 


Economics 


Sociology 


Political 
Science 


However, given Sociology’s prominence at the undergraduate level in both the system and nationally, it is 
important for SSHA to move quickly and aggressively so that a major can be started on campus soon.. 
This will require the addition of at least one new faculty position. A Sociology program can also help 
build the Management program. At most universities with Management programs, Sociologist play an 
integral role in a variety of working groups and emphases. They contribute knowledge to areas such as 
Behavioral Studies, Entrepreneurship, Organizational Studies, Decision Sciences, and others.  
 
A Geography program should be built jointly with the other two schools. Geographic analysis can 
contribute to excellence in every discipline of the university. It would also support a future program in 
Urban and Regional Planning. With the emergence of ubiquitous and intuitive services such as Google 
Earth, awareness of the spatial perspective is becoming more widespread, and scholarship, publishing and 
instruction are increasingly employing spatial analysis.  Students recognize this, filling GIS classes 
wherever they are offered and developing highly marketable expertise.  The Park Service, one of this 
                                                  
ii Sociology typically accounts for 10-15% of total enrolment in Social Sciences, Humanities and Arts 
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region’s largest employers, is forced to offer GIS courses in-house because they do not have sufficient
appropriately trained staff.  About one-third  of all current UC Merced faculty incorporate spatial analys
into their research.  Within SSHA, faculty who employ an explicitly spatial perspective include 
individuals in Anthropology, Economics, Geography, History, Heritage, Literature, Political Scie
Sociology. The plan for Geography is further described under 3.3.2b. 
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 the inaugural year of 2005-2006, UC Merced offered courses on only one foreign language: Spanish. 


he 


U
brought about an opportunity to bridge the separation between the arts and sciences which grew out 
industrial revolution and increased during last century. The rapid technological development that 
characterizes our times requires new approach to education which emphasizes adaptability and cre
as well as integration and inclusivity made possible by digital technology. A new Media Arts Technique 
Program plans to function on several levels. The proposed curriculum emphasizes the essentially 
interdisciplinary character of contemporary arts by giving students the opportunity to sample multip
disciplines and techniques from fine arts to performing arts, from traditional to experimental. The plan is 
to offer technique courses in the following art forms: Architecture, Digital Media Graphics, Digital Film-
Making, Drawing, Music (Voice, Instrumental Music, and Composition), Painting, Performing Arts 
(Acting, Directing, and Dance/Movement), Photography, Sculpture and Ceramics. Art technique cour
will be offered to all UC Merced undergraduate students. The Media Arts Technique Program Major will 
be individualized. Each student will be able to create his or her own course of study, choosing courses 
amongst the above mentioned art disciplines.  
 
M
university.  The Management Major and Management Minor focus on providing future busines
leaders with the high-level quantitative, communication and problem solving skills they need to succ
in the 21st century economy.  The minor in management is offered to allow students in other disciplines o
schools to obtain advanced training in management.  While Management has a well-established core 
curriculum in Economics, Accounting, Strategy and Finance, the undergraduate program emphasizes 
natural connection with Cognitive Science as well as Engineering.  The SSHA approach is for students to 
learn to integrate key ideas from across subject areas to understand all the dimensions of a given issue and 
relate these to the central elements of management before drawing a conclusion.   Creativity, innovation 
and entrepreneurship are emphasized.  In the short term management will seek to build a strong 
disciplinary base in management as well as work to build interdisciplinary links within SSHA to su
our current major.  In the longer term there is an opportunity to expand the management program and 
complement programs in engineering and natural sciences with courses, and maybe a minor and/or minor, 
in Management of Technology.  This would require integrating management training and education with 
programs in engineering and science while at the same time educating leaders that are well-rounded in 
many disciplines.  There are special opportunities to build on existing strengths at UC Merced and 
establish special tracks in Information Systems Management and Natural Resources Manageme
With discussions about a future School of Medicine, there also exists a unique opportunity to incorporat
Health Care Management into the future curriculum. SSHA will collaborate with the planned School of 
Management to establish such interdisciplinary programs. 
 
 
In
This situation changed and SSHA started offering elementary French and Japanese in fall 2006, and 
elementary Chinese in Spring 2007. During the current academic year UC Merced students can take t
long distance course “Arabic without Walls,” an introductory Arabic course that will receive resource 
assistance from the UC Consortium for Language Teaching and Learning. 
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Because of the importance of foreign languages in the academic education, the professional future of 
students, and the understanding of other cultures, we believe that foreign language learning should have a 
stronger presence in UCM majors. Unfortunately, some majors leave little space for students to take 
courses outside of their field. However, SSHA is committed to foreign language education. The SSHA 
faculty approved the requirement as an addition to the School’s General Education requirement in Spring 
2007.  The faculty recommend that SSHA students complete levels 1 and 2 of a foreign language (the first 
year of language study) to meet SSHA GE.  More importantly, the addition of the foreign language 
requirement makes the SSHA GE consistent with seven of the other eight UC campuses with 
undergraduate programs.  The Provost did not approve the requirement based on CAPRA’s  
 
3.3 Interdisciplinary opportunities 
 
The development of research and/or educational programs that set us apart as School and University is 
critical to our short- and long-term success within the UC system and beyond.  Likewise, such success is 
necessary to fulfill our vision of addressing the needs and challenges of society.  Given that traditional 
disciplines represented at UC Merced are also available at all other UC campuses, our greatest potential 
for distinction and innovation lies in interdisciplinarity. 
 
SSHA has done well in terms of initiating and implementing interdisciplinary research on the campus, 
both within the school and across the university. A number of innovative programs have already 
emerged.  Examples include various programs within SSHA and across schools.  World Cultures and 
Heritage , for instance, integrates Literature and History within SSHA. The Arts program interacts with 
cognitive science program that spans all Schools on the campus. And Cognitive Science and 
Environmental Geography both successfully combine efforts from SSHA and the School of Engineering. 
Spatial Analysis has generated interest in faculty across SSHA and all three schools.  SSHA faculty are 
also included within the Sierra Nevada Research Institute.  A solid foundation in interdisciplinary work -- 
the path is already forged -- will ensure excellence in research and teaching, promote new hybrid 
programs, encourage entrepreneurship and facilitate the acquisition of extramural support in the years to 
come.  It will be critical to continue to implement and maintain interdisciplinary research and teaching 
efforts in the next five years and beyond.  The challenge will be to pick and choose new programs 
carefully, and to support the efforts that seem most tangible and viable to the success of SSHA and its 
students, and more generally, to the success of UC Merced. 
 
 
Strengths = Many faculty are already committed to interdisciplinarity.  The program in COGS and minor 
in American Studies already exist, and signature programs in World Heritage and Global Arts and Labor 
Studies are underway.. 
Weaknesses = Unfortunately, there are also many faculty who have not committed to or envisioned 
opportunities for interdisciplinarity that draw on their fields, or they have expressed reluctance to 
participate in such programs or research since tenure and promotion decisions may not reward such work.  
Such resistance may hamper efforts to develop interdisciplinary studies that encompass other disciplines. 
Opportunities = SSHA is in good position to form interdisciplinary teams, often with the other schools on 
campus, to tackle the major societal issues that not readily fits into a single discipline. Issues such as 
poverty, equality,  clean water and air, traffic problems are examples that are pervasive in the Central 
Valley. 
Threats = underfunding, reward (tenure/promotion) based on traditional disciplinary breakdown 
 
3.3.1 Entrepreneurship 


Innovation drives economic growths. University research is a key component of innovative capacity. In 
an increasingly dynamic and global economy, the infrastructure is inefficient at moving university 
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innovations to the marketplace. University researchers need guidance to commercialize their innovations. 
It is for that reason entrepreneurship programs of various kinds are emerging at many universities around 
the world. 


Together with the two other Schools, SSHA will take initiative towards establishing an Innovation and 
Entrepreneurship Center at UC Merced that proactively promotes entrepreneurial spirit throughout all 
Central Valley schools and colleges. The center will be a platform for networking of different disciplines, 
recognizing that scientific discovery and technology has transformed and will continue to transform the 
way human beings labor, live, and learn. 


Because entrepreneurship is such a multi-disciplinary, opportunistic and dynamic phenomenon, the 
Center will emphasize integrated, applied, hands-on learning, and will bring together students, 
entrepreneurs, mentors, alumni, faculty, and business advisors from diverse backgrounds to work on real-
time projects. As the only research university in this region, UC Merced has an opportunity to study and 
actively take part of the transformation of discoveries in all sciences to new services and products. There 
will also be a strong emphasis on social entrepreneurship as well as on venture creation based on science 
and technology in general and biosciences, energy, environmental sciences, and information technologies 
in particular. Such ventures require the combined knowledge from many disciplines..  


The Entrepreneurship Center's will develop a “Business Application Lab” that provides a supportive work 
space for teams working on new venture projects as either entrepreneurs or consultants. It will also be a 
home for a network of mentors, business advisor partners, faculty, students, and staff. The Lab is meant to 
provide a creative, confidential, and collegial space for the development of new business concepts.  


3.3.2. Geography   
 
Geography is the study of the Earth and its features, and of the distribution of life on the Earth, 
including human life and the effects of human activity. Geography programs at other institutions 
typically consist of three elements: tools for Spatial Analysis, Human Geography, and Physical 
Geography. Environmental Geography is a field that combines aspects of Physical and Human 
Geography and looks at interactions between the environment and humans. Environmental Geography 
degree programs provide students with the knowledge and skills required to analyze environmental 
questions and to recommend solutions. Spatial Analysis and Environmental Geography are the areas 
with the greatest immediate opportunity for Geography to contribute to the development of world-class 
teaching and research programs at UC Merced. Building a more sustainable civilization is an urgent 
challenge for humanity in the coming decades--as we confront inter- related challenges related to 
climate change, energy supplies, pollution and land use--and should be the central concern of an 
Environmental Geography program at UC Merced. Tools and conceptual frameworks for Spatial 
Analysis will be critical to analyzing and addressing these challenges, and Geography should support 
the integration of these skills into educational programs at UC Merced. 
 
Geography presently has only two 0.5 FTE appointments. Competing needs for scarce new FTEs will 
limit the rate of growth of Geography faculty for some time to come. By focusing on program 
development where existing faculty resources can be leveraged across the Merced campus, Geography 
can contribute to programs that can be created immediately with robust faculty support. The immediate 
goals for Geography in SSHA are: 
 
1). To work with other faculty in SSHA and across the campus to develop a unique Spatial Analysis 
minor program that makes a cross- school contribution by teaching tools for spatial analysis that can be 
applied across diverse disciplines, serving students in many majors. 
 


 21







2). To participate in the development of cross-school undergraduate degree programs in Environmental 
Science, Policy and Management. 
 
An FTE in Spatial Analysis, with an emphasis on methods, would be a crucial addition to Geography 
that would make SSHA a key partner in cross-school programs, and help to anchor a cross-school 
Spatial Analysis minor within SSHA. In addition, opportunities for split hires should be pursued. FTEs 
for sustainability, spatial analysis, resource management and environmental health figure in the strategic 
plans for ES, ENG, and/or NS.  These are all FTEs that, depending on the candidate, might be 
appropriate for split appointments in Geography, creating further opportunities to leverage resources 
within the schools and to build research and educational collaborations across the schools. 
 
3.3.3 Comparative Race and Ethnic Studies 
 
Comparative Race and Ethnic Studies will develop as an interdisciplinary program with opportunities 
for teaching and research on topics of race and ethnicity from both domestic and international 
comparative perspectives. The interdisciplinary program will focus particularly on the histories of 
racialization and ethnic formation in the US, with attention to African Americans, Chicanos/Latinos, 
Native Americans and Asian Americans. Understanding race and ethnicity in the US involves the study 
of diaspora and migration from both historical and contemporary national and transnational contexts.  
The program will emphasize the relationship between social structure and social inequality and literary, 
artistic, and overall cultural practices with attention to other intersections of social stratification such as 
gender, class, and sexuality.  Among the core SSHA disciplines that may contribute to the Comparative 
Race and Ethnic Studies curriculum are history, literature, global arts, sociology, anthropology, 
economics and political science.  A new position to support research and education on the African 
Diaspora would support the SSHA goal for developing this interdisciplinary program for which we 
know there is a strong student demand. 
 
3.3.4 Global Studies  
 
This term incorporates the study of international relations, migration, transnationalism, comparative 
politics and literatures, area studies, foreign languages and cultures, world and regional histories, 
international economics, foreign trade, and studies of global phenomena in all disciplines and for all 
world areas.  In short, it includes the entire range of scholarship and education that touches upon 
structures, processes, societies, works, cultures, histories, policies, and traditions of the world outside of 
the United States.  Every SSHA-affiliated discipline at UC Merced either already includes faculty with 
global, comparative, or international interests, or plans hiring in these fields. 
 
Global studies is a critical area of planning both within SSHA and in coordination with the entire 
university.  Every research university has structures to support and advocate cross-disciplinary research 
and education in foreign languages, cultures, and societies, and the transnational processes that bring 
them together; mechanisms to help faculty build relationships with international colleagues; institutions to 
coordinate exhibitions and performances by visiting international artists; and offices to manage student 
fellowships such as FLAS, Fulbright and NSEP, and staff to direct study abroad experiences.  At present, 
all of these functions are lacking at UC Merced.  While many of these activities will not be housed within 
SSHA, much research and all instruction will be located in the school. 
 
The mission statement for the School of International and Area Studies at Berkeley provides one 
suggestion about the range of services that a campus global studies institution can provide:  “IAS is 
dedicated to promoting all aspects of international and global studies at Berkeley. It oversees and works 
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with research units and programs concerned with non-US areas and issues from Africa to Southeast Asia, 
International Economy to Romance Studies. IAS provides a range of services, including study abroad and 
faculty exchange, and hosts a range of interdisciplinary teaching programs.” 
 
Global Studies is the name of a new undergraduate major at University of California, Riverside.  Its 
broad-based steering committee includes faculty representation from Anthropology, Sociology, History, 
Political Science, Psychology, Philosophy, Economics, Comparative Literature, Music, Religious Studies, 
English, and Environmental Studies.  The mission statement of this new major provides a contemporary 
perspective on the concept of global studies:  “Global Studies is a broad-based study of processes and 
problems that transcend national boundaries, preparing students to become global thinkers and problem 
solvers for the twenty-first century. Global Studies crosses disciplines, drawing on the fine arts, social 
sciences, humanities, and sciences. The Global Studies major includes the study of global historical 
processes that have made the world more interconnected, as well as contemporary issues of global 
politics, violence, security, global migrations, travel, social movements, global literature, arts and media, 
the global economic system of trade, finance and labor, global health and disease, and environmental 
change and sustainability. Students are grounded in two disciplines, as well as a single geographic area of 
study and a foreign language. Global Studies is a way to give powerful support to re-conceptualize the 
meaning of place in the contemporary world and to retool faculty and students to become global thinkers. 
It focuses on transnational processes rather than relations among nations.”  
 
A new position to support research and education on African Diaspora would support the SSHA goal for 
accomplishing its mission.  
 
3.3.4 World Heritage 
 
World Heritage is an emerging interdisciplinary area that includes architecture, history, archaeology, art 
history, geography, anthropology, planning, law, and other disciplines. As outlined by UNESCO, World 
Heritage studies take an explicitly global perspective on the “protection, conservation and enhancement 
of cultural and natural heritage” objects, sites, and districts around the world (http://whc.unesco.org). This 
field encompasses formulation of national and international policy; the domestic management of heritage 
sites, including consultation with stakeholders; and the representation of heritage resources to both 
domestic and foreign audiences either on-site or through digital media. Practitioners must also confront 
challenges ranging from war to poverty to concepts of intellectual property in an increasingly globalizing 
world. Thus, faculty in this field bring together the humanities, social sciences, policy, and management, 
consistent with the interdisciplinary intent of the World Cultures program within SSHA.  
 
During the next few years a unique interdisciplinary undergraduate and graduate program for students 
with interests in global cultural and natural resource management, representation, or policy should be 
built. 
 
UC Merced is particularly well-positioned to contribute to the professional development of, and research 
within, World Heritage given existing faculty strengths in disciplines such as Anthropology, Earth 
Systems Science, History, and Management, as well interdisciplinary centers such as the World Cultures 
Institute and the Sierra Nevada Research Institute. In addition, the campus is located in a region with a 
high density of protected and publicly managed lands, and existing partnerships with Yosemite National 
Park and Jiuzhaigou National Nature Reserve in China provide an initial foundation from which to grow 
innovative research and educational programs in World Heritage. Our vision for a World Heritage 
program represents a commitment to interdisciplinarity and to creating ties between the university and the 
world, bringing together the humanities, public policy, and informatics in order to bring the study of 
culture into a vital dialogue with the rest of the campus and engaging with constituencies beyond it.  
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3.4 Resources 
 
3.4.1 Faculty 
 
To maintain excellence in research and teaching, SSHA must be able to recruit and retain first rate faculty 
at all levels.  This requires building and maintaining coherent sustainable programs in addition to 
adequate resources for research.  In some cases, searches for full professors have failed (e.g., small 
subject pool, not a good fit, below UC standards) , and this is of concern to current SSHA faculty, 
students, and administration.  But in some other areas, hiring has been quite successful.  Critically, senior 
faculty are needed to play important administrative roles (e.g., personnel) and mentor assistant professors 
as needed..  More senior hires are needed in the coming years.    
 
 
Strengths = high enrollments justify the addition of new ladder rank faculty 
Weaknesses = some disciplines will be small, but warrant representation as part of SSHA’s mission; must 
support these programs/disciplines despite limited enrollment 
Opportunities = can attract pioneering faculty interested in interdisciplinary research or creating new 
programs at a new campus 
Threats = basis of hiring based on large enrollment figures, especially in traditionally large enrollment 
areas 
 
Given that resources are limited, SSHA will be conservative and consider enrollments in disciplines.  
However, SSHA will not restrict itself to enrollments in any single major. Instead, it will consider 
enrollment in courses in each discipline, especially the school serves a critical role in terms of general 
education at UCM.  SSHA will adhere to the following guiding principles, listed in order of priority: 
 


1. No new programs requiring faculty outside of disciplines already represented will be added to the 
SSHA roster after AY 2007-08 until existing programs have been adequately staffed with ladder-
rank faculty following guidelines No. 2 and No. 3; 


2. Disciplines with existing majors (i.e., Cognitive Science, Economics, Political Science, History, 
Literature, Political Science, and Psychology) must be adequately staffed with ladder-rank faculty 
to achieve at least the minimally acceptable faculty for that undergraduate program (recognize 
that this is really a “moving target,” in that existing majors will, by default, attract more students, 
so these disciplines will likely be undergoing a more-or-less constant process of ‘backfilling” as 
other existing disciplines simply strive to achieve critical mass to be able to “compete” in this 
pool); 


3. Existing disciplines with planned majors (i.e. Sociology and Arts) must be adequately staffed 
with ladder-rank faculty to achieve at least the minimally acceptable faculty for that 
undergraduate program; and 


4. Interdisciplinary programs that draw on the strengths of existing faculty can be developed and 
staffed; or existing disciplines can grow beyond minimum adequate to staff undergraduate 
program. 


 
To help implement this plan, SSHA developed enrollment projections by drawing on enrollment data 
from the same or related disciplines at other UC campuses.  Berkeley and UC Riverside were chosen 
because they are readily available and reflect two steps of development. Critically, the data from these 
two campuses are intended to serve as caricatures or approximations. Obviously, both campuses are well-
established and at a different stage of development.  Moreover, each campus has a different school 
infrastructure and different set of disciplines.  
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Table 4 projects the distribution of faculty in three scenarios, Alternative 1, 2, and 3.  Each represents an 
estimated size of the School expressed in terms of number of ladder rank faculty. It is assumed that there 
will be at least 90 faculty members (Alt. 1 in Table) in SSHA at the start of the AY 2012-13. (See section 
on Projections). Based on estimated workload distribution, the faculty has been allocated to various 
disciplines in SSHA. The contribution of the different disciples to interdisciplinary programs has been 
accounted for.  
 
Table 4. Anticipated workload distribution and number of faculty at UC Merced 2012-2013.  Compared to 
figures from UC Riverside and UC Berkeleyiii 
 


  
 Alt 1 


90 FTEs 
  Alt 2 


102 FTEs
Alt  3 


126 FTEs         Riverside          Berkeley 


 
Workload 
% of Tot  


Number of
Faculty 


Number of
Faculty 


Workload 
% of Tot  


Workload 
% of Tot  


Anhropology 5% 4.5 5.1 6.3 2.9% 144 5.2% 236 
Arts 5% 4 5.1 6.3 3.0% 153 5.8% 263 
Cognitive 
Scienceiv 7% 5.6 7.1 8.8 4.5% 349 2.7% 122 
Economics 11% 8.8 11.2 13.9 13.8% 695 14.1% 636 
History 9% 7.2 9.2 11.3 8.8% 446 8.2% 367 
Languages 3% 2.4 3,1 3,8 ,0%  0%  
Literature 5% 4 5.1 6.3 3.2% 160 2.1% 93 
Management 14% 11.2 14,3 17.6 18.4% 929 13.8% 622 
Philosophy 3% 2.4 3.1 3.8 2.5% 125 4.0% 182 
Political Science 11% 8.8 11.2 13.9 15.3% 771 18.9% 848 
Psychology 18% 14.4 18.4 22.7 20.7% 1042 15.3% 688 
Public Policy  0 0 0 0%  0%  
Sociology 7% 5.6 7.1 8.8 10.6% 534 9.8% 441 
World Heritage 2% 1.6 2.0 2.5 0%  0%  
 100%  102.0   5045  4498 
  90 102 126     


 
The SSHA faculty recruitment plan is shown below. 
 


Table 5. Faculty 2007 and FTE Requests 2009-2012 
 


 2008 2009 2010 2011 2012 
Total 


Request 
Cognitive Science 5 1.5v 2 1 1 5.5 
Political Science 4 2 2 2 2 8 
Philosophy 2 1 1 1 1 4 
                                                  
iii Note that Alternative 2 represents the number of faculty and the distribution over the disciplines if there will be 
102 faculty positions 2012. This reflects the aggregated view of the individual strategic plans for the different 
disciplines and programs.  Alternative 3, reflects the situation where the number of faculty is aligned with the 
number estimated from the “ideal situation,” a student-faculty ratio of 18.7 
iv Cognitive Science figures shown in Riverside column are from UCSD -- Riverside does not have a cognitive 
science program.   
v Split appointment  (Cognitive Neuroscience) 
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Sociology 3 1 1 1 1 4 
Arts 5vi 2vii 2 2 2 8 
Psychology 7 9 3 3 3 18 
Economics 6 3viii 2 2 2 9 
Managementix 3.5 2 2 2 2 8 
Literature 5 1.5x 1 1 1 6 
History 4 1 1 1 1 4 
Anthropology 4 1 1 1 1 4 
World Heritage 1 1 1   1 
Foreign Languages 1 1  1 1 3 
Geography 0.5     0 
Writing Program 1 1xi    1 
TOTAL 50 27 19 18 18 82.5 


 
 
Specific requests by discipline or group 
 


Cognitive Science 
2009:  Visual Perception, Assistant or Associate 
 Cognitive Neuroscience, Assistant or Associate, possible joint position with NS 
2010: Computational Linguistics, Assistant or Associate  
2010: Decision Science,  Assistant, possible joint with Management 
2010:  Memory or Attention 
2011: Philosophy of Language, possible joint position with Philosophy 
2011: Visual Perception  
 
Political Science 
2009: Comparative Politics (any level) 
2009: Comparative Politics/International Relations (assoc/full) 
2010: 2 positions (any level) 
2011: 2 positions (any level) 
2012: 2 positions (any level) 
 
Psychology 
2009: Health Psychology (full) 
 Health Psychology (asst) 
 Developmental Psychology (full) 
 Health Psychology (full) 
 Developmental Psychology (full) 


Quantitative Psychology (asst) 
 Developmental Psychology (asst) 


Health Psychology (asst) 
                                                  
vi Of which one is Artist in Residence  
vii Of which one lecturer PSOE 
viii One of which is a lectuerer PSOE 
ix Future request will depend on whether a management school is created 
x One in African Diaspora that could be hired into any discipline and one in Spanish Linguistics, ideally shared 
with Cognitive Science 
xi Position contingent on use of endowed funds 
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Quantitative Psychology (asst) 
 
 
2009:   3 positions 
2010: 3 positions 
2011: 3 positions 
2012: 3 positions 
 
Arts 
2009: Media Arts (lecturer PSOE) 
 Ethnomusicology (any level) 
2010: 2 positions  
2010: 2 positions 
2011:  2 positions (1 “payback”) 
 
Anthropology 
2009: Archaeological Anthropology (full)  
2010:  Socio-cultural Anthropology (“payback”) 
2011: Biological Anthropology (“payback”) 
2012: Biological Anthropology (full) 
 
History 
2009: World History  (any level) 
2010: World History (any level) 
2011: US History, 19th century US West, Environmental History (asst) 
2012:  African/Middle East History (assoc or full) 
 
Literature 
2009: African Diaspora (any) 
 Linguistics (assoc or full) possible joint with Cog Sci 
2010: British Literature (sr) 
2011: Hispanic Literatures (assoc or full) 
2012: Anglophone Literature (assoc or full) 
: Anglophone Literature (asst) 
 
Economics 
2009:  Lecturer PSOE 
2010 2 positions 
2011 2 positions 
2012 2 positions 
 
Management 
2009:  Entrepreneurship 


Strategy 
2010- Finance 
 Organiziations 
 Marketing 
2011 Several 
2012 Several  
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Philosophy 
2009: Applied Ethics or Political Philosophy  (full) 
2009:  Applied Ethics or Cognitive Science  (asst) 
2010: Aesthetics or Core Philosophy  (asst) 
2011:  Applied Ethics or Political Philosophy (any) 
 
 
Sociology 
2009: Social Stratification (any) 
2010: Economic/Organizational Sociology (any) 
2011: Social Psychology (any) 
2011 Economic/Organizational Sociology (any) 
2012  
World Heritage 
2009:  Law and Policy/Documentation and Preservation  (asst) 
2010: Visiting scholar position 
 
The Writing Program 
2009 Writing and Communication, (full) 


 
 The reasoning behind the above requests can be found in the appended detailed plans for the different 
disciplines. 
 


 
3.4.2 Space Issues 
 
A viable plan for dealing with adequate space (quality and quantity) must be developed during the next 
academic year.  A large proportion (about 25 percent) of SSHA faculty require lab space to collect, code, 
or analyze human data.  Growth of research and academic programs will be jeopardized unless adequate 
space is provided.  More importantly, the lack of space could have dire consequences for some assistant 
professors, whose research productivity necessarily depends on human data.  It also restricts important 
research opportunities that undergraduate and graduate students need to succeed, and could impair our 
school’s ability to hire first-rate faculty in the social sciences.  
 
At present , the School is housed in the Classroom Building. This Building will be able to accommodate 
the new faculty 2008 by the planed construction of 20 new offices in COB , but there will be a lack of 
laboratory space already during the 2008-09 academic year. A new Building for Social Sciences and 
Management is currently being designed and will be finished in the beginning of 2010. This building will 
be fully occupied at the start of 2011-2012.  
 
An assessment of the space situation is currently underway. 
  
  
3.5 The Organization 
 
3.5.1 Governance 
 
SSHA is organized into three bylaw 55 units, “sections”, an organizational structure that meets the current 
needs of School.  The challenged in organizing a school that spans over such a wide spectrum of sciences 
that are represented in SSHA, is to recognize/accommodate disciplinary diversity, and at the same time 
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also realize that strength/innovation/ within SSHA lies in unity and organizational structure that brings us 
together. The sections independently handle recruitment of new faculty, merit reviews and other academic 
personnel issues. Curriculum are developed both within the sections and between sections and the 
curriculum committee is common for the whole school. The student recruitment and retention committee 
is also serves the whole school.  
 
Each section is lead by a chair, and the sections are overarched by a common administration and lead by 
the Dean. The organization will be evaluated during the AC08-09 and reorganization will be done before 
AC09-10 if it is found to be appropriate. The current sections are 
 
Policy and Decision Sciences (or Social, Cognitive, and Information Sciences) 
 Arts 


Cognitive Science 
 Economics 


Geography 
Philosophy 
Political Science 
Sociology 


Psychology 
 Developmental Psychology  


Health Psychology 
 Quantitative Psychology 
Humanities and Cultures 
 Anthropology 
 History 
 Languages 


Literature 
Writing Program 


 
The School's governing body is the Executive Committee, and is chaired by the Dean. The Chairs of the 
three sections of the School are members of the Council as is the Faculty Chair and a representative for 
the untenured faculty. The Council is advised by its standing committees, namely, the Curriculum 
Committee, Student Recruitment and Retention Committee.  
 
The Executive Committee has advisory responsibilities to the dean on:  
 


• the mission and strategic direction of the School, as well as the annual budget;  
• putting forward the annually updated strategic plan for the whole School to the EVC, including a 


prioritized list of new faculty  
• overseeing and reviewing the management of the School and its performance;  
• establishing policy and procedural principles that are consistent with legal requirements, UC 


rules, and community expectations  
 
All faculty of the School will have at least one joint meeting per semester.  
 
 
3.5.2 Administration 
 
The SSHA Administration is currently comprised of a Dean and a Dean’s Assistant, an Assistant Dean, a 
Manager of Operations, an Administrative Analyst, a Manager for Curriculum Support and Planning, and 
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administrative assistant and two Student Advisors.  SSHA seeks to build a Dean’s Academic staff that 
meets the needs of the growing and diverse population of our students and faculty.  With SSHA student 
enrollment, majors and minors, and faculty -- already, the faculty (including faculty from the Writing 
Program), lecturers and graduate teaching assistants we serve almost individuals-- all set to expand, and 
the faculty organizational structure evolving to 3 individual bylaw units, the administration needs more 
staff. 
 
By 2012, SSHA will have upwards to 90 faculty (not including lecturers, Writing Program faculty, or 
graduate student Teaching Assistants).  In order to appropriately staff the School’s 3 bylaw units, faculty 
and students needs we predict that we will need the following additions to SSHA administration: 
 
Associate Dean 
Administrative Specialist (a second position to appropriate handle the growing number of searches, merit 
cases and faculty needs) 
Budget and Finance and/or Development Officer   
Communication and Events Coordinator (responsible for SSHA events and publications) 
Retention and Recruitment Officer (responsible for the retention and recruitment programs for SSHA 
students, including “First Year”-type programs) 
Articulation Specialist (perhaps in the form of another school advisor.  Will be responsible for transfer 
issues and the articulation of courses and programs for all California Community Colleges and other 4-
year universities) 
Computing/IT Manager (responsible for SSHA offices, classrooms and faculty/staff computing needs) 
Webmaster (reporting to Computing/IT manager) 
Graduate Student Coordinator (responsible for advising, outreach and retention for the graduate groups 
under the SSHA umbrella.) 
Additional support staff (administrative assistants, computing/IT personnel) 
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4. NEW FACULTY POSITIONS NEEDED 2007-08 
 
4.1  Assumptions 
 
What we will have achieved by the end of the five years covered by this plan: 
 


1. fully (ladder-rank) staffed programs in all existing disciplines, including our interdisciplinary 
program in Cognitive Science that are relatively distinct (or unique) with UC system 


2. poised to develop next core expertise in existing programs, add next tier of traditional disciplines 
and/or new interdisciplinary programs 


3. realize UC Merced enrollment goal of by 2012 through our recruitment and retention efforts 
4. achieved necessary administrative, research, and teaching space and have anticipated space needs 


for next 5/10 years already programmed; and 
5. realize our goal of college-going mentality so that seeds planted in middle school students now 


readily visible in incoming freshmen 
 
Based on new student enrollment 2008-20013 the need for new faculty can be projected as in figure 6. It 
is assumed that the university will grow with 800 students per year over the planning period and that the 
SSHA fraction of the enrollment will increase from the current 38% to 42%. Based on a student/faculty 
ratio of 20 the need for new faculty (anticipated FTE request) will average 16 new faculty per year. 
 


Table 6. Projections – Enrollment And Faculty Recruitment 
 


Academic 
 year 


Projected 
UCM Net 
Annual 
Increase 


Resulting 
Student  
Enrollment 


Targeted 
SSHA 
Student 
Enrollment 


Resulting
SSHA  
Student 
Count 


Targeted 
 Resulting 
S/F Ratio 


SSHA 
Faculty  
FTE (total) 


Anticipated  
SSHA FTE 
Request for 
next AY 


2008-09 800 2700 38% 1026 19 54 10 
2009-10 800 3500 40% 1400 19 74 20 
2010-11 800 4300 41% 1763 19 93 19 
2011-12 800 5100 41% 2091 19 110 17 
2012-13 800 5900 42% 2478 19 130 17 


 
To see how the new enrollment the fall of 2008 in SSHA will impact the figures of table 3 that illustrates 
how student FTEs are distributed over the different disciplines, the new applications and the ones that 
have been accepted have been tabulated in table 7. It can be expected that with new major coming on 
board the distribution of the students over the available majors will change over time. The distribution of 
students in table 7 have only marginally changed.  
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Table 7.  Distribution of applicants and admitted students for Fall 2008 


Applicants Admits
Applicants 
increase


Admits 
increase


% of 
Admits


Major Psych 821 501 5.90% 11.60% 18%
undeclared 463 299 19.60% 24.60% 10%
Mgmt 449 274 8.70% 7.00% 10%
Pol Sci 388 254 9%
Econ 293 194 7%
Lit&Cult 204 140 5%
History 201 121 4%
Cog Sci 36 28 20% 55.60% 1%
SCS
WCH
Total 2855 1811 30.50% 37.10%  


 
 
The three sections have prioritized their requested FTEs as described by table 8. The faculty in the 
sections have voted on these priorities. 
 


Table 8.   FTEs requested by the sections of the school in order of priority 


Priority Poicy & Decision Sciences Humanities & Cultures Psychological Sciences
1 Political Science (behavior) African Diaspora Health Psychology
2 Philosohy (normative Anthropology (archeological) Health
3 Sociology (race/class/gender) Literature (British) Developmental Psychology
4 Ethmomusicology Linguistics (Spanish) Health Psychology
5 Politica Science (Institutions) World Heritage (CRM/Digital) Developmental Psychology
6 Cognitive Science (perception) History (World) Quantitative Psychology
7 Philosophy (of mind) History (U.S./West/environm) Developmental Psychology
8 Economics PSOE Health Psychology
9 Media Arts Technique Quantitative Psychology
10 Sociology (institutions)
11 Philosophy (aestetics)
12 Cognitive Science (neurosci)
13 Economics (econometrics)
14 Political Science (democarcy)
15 Cognitive Science (linguistics)  


 
 
4.2  FTE Request 
 
SSHA is requesting a total of 25 new faculty positions for the next academic year. These positions have 
been ranked in order of priority using the following criteria: 
 


1. The necessity to support current enrollment 
2. Possibility to build a new major where only marginal new resources required 
3. Possibility to support interdisciplinary programs 
4. Consolidation rather than expansion into new areas 
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The result of this prioritization is summarized in table 9. It has been judged that a minimum of nine new 
positions are warranted by current and expected enrollment. Thus nine positions have been given the 
highest priority. Another six positions have been placed in priority group 2. The rest of the positions that 
have been requested by the disciplinary groups have been placed in priority group 3.  
 
Three positions requested with highest priority are considered “strategic recruitments”. The requests are 
not justified by current enrollment, but are motivated for other reasons. These positions are the ones in 
Arts, Cognitive Science and African Diaspora.  
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Table 9.  Actual Faculty Lines Fall 2008 (assuming all current searches successful) and new hires 
2008-09 (A total of 25 positions requested by the different groups in SSHA).  


 
Number 
of FTEs 


% of 
FTEs Prior 1 Prior 2 Prior 3 


 


Anthropology 4 7.0  1  To begin build major 
Arts 2 3.9 1   To build major 
GASP (Arts) 3 5.8 1   To build major 


Cognitive Science 4.5 8.2 1   
To meet demand for 
Perception studies 


Economics 6 14.1  1   
Geography 1 2.4     


History 4 9.4 1   
If current opportunity hire is 
not successful 


Languages 1 2.4  1  Spanish Linguistics 
Literature 5 11.8   1  
Management 3 4.7     
Political Science 4 7.0 1 1  Needed to support major 


Philosophy 2 2.4 1 1  
To support minor and 
interdisciplinary teaching 


Psychology 7 11.8 2 1 6 Needed to support enrollment 
Sociology 3 2.4 1 1  To build major 
World Heritage 1 2.4   1  
Writing Program 1 2.4   1  


African Diaspora 0 0% 1   
Possibility to increase 
diversity 


 
FTEs in Priority Group 1 
 
Psychology: The two lines for Psychology have top priority. The positions are necessary to 
accommodate the very large enrollment growth Psychology. Even with two new positions Psychology 
will have fewer faculty than warranted by enrollment. The proposed new FTEs with the highest priority 
will help to build one of the major emphases in psychology (health).  


Full/Associate Professor in Health Psychology, preferably specializing in child health, cultural 
influences on health, rural health, or the prevention and treatment of health problems common in the 
Central Valley such as obesity or poor prenatal care. 
Assistant Professor in Health Psychology, specializing in one of the areas not already hired. 


 
Sociology: To support the a new major that is expected to be one of the most popular in social sciences at 
UCM as it is elsewhere at least one new faculty position is required. The position will also be serving the 
management major and interdisciplinary programs as discussed above. 


Full/Associate Professor in Economic/Organizational Sociology 
 
Political Science: The new major in Political Science is expected to attract a large enrollment. To support 
the major and to build a strong research program we will be seeking several new positions over the next 
few years. We aim to hire faculty with broad theoretical interests in political institutions and political 
behavior.  


Full/Associate/Assistant Professor in Comparative Politics  
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Philosophy: There is strong evidence of student interest in an expanded philosophy program. Although 
an undergraduate philosophy major will probably not be implemented in the next couple of years, there is 
a need for additional faculty member. This need is warranted by the new demands by interdisciplinary 
programs for ethics education. 


Full/Associate Professor in Applied Ethics or Political Philosophy 
 
History: Enrollment in history classes motivates one new FTE. Whether the current effort to secure a 
target of opportunity hire pursued this year is successful or not will determine the priority of this position. 
Should the search fail, a new FTE is needed with highest priority. The focus of this position will depend 
on current searches. 
    Full/Associate Professor in World History or US History  
 
Global Arts Studies Program (GASP): GASP is the scholarly arts major proposed by the Arts faculty. 
The enrollment in Arts classes is large and there are evidence that this new major will attract many 
students. To support the establishment of the major one new FTE focusing Musicology is needed.  
   Full/Associate Professor in Ethnomusicology 
 
Cognitive Science: Cognitive Science has quickly become a signature program at UC Merced. It has 
captured the attention of cognitive scientists worldwide.  To continue building on the links to the other 
schools to facilitate interdisciplinary research new cross-school faculty positions will be requested within 
the planning horizon. Cognitive Science also serves the Psychology major with important courses. There 
is a great need for courses on perception, a research area in Cognitive Science. To satisfy this need it is 
proposed that one FTE is allocated to Cognitive Science with focus on perception (e.g. visual perception). 
This position would not be requested with highest priority if it had not been for the near future need for 
courses on perception. 


Assistant (or Associate) Professor in Cognitive Science with focus on Perception 
 


Arts (Techniques): There is a strong demand for Arts Technique classes and during the next AC a 
Media Arts Technique major will be developed. To support this new major and to provide continuity to 
the Arts program one new FTE is needed. 


   Lecturer PSOE in Arts/Media Arts 
 
African Diaspora: One position that will have a chance of increasing the diversity in the faculty and at 
the same time meet students’ demand is proposed. The FTE can be open to many of the disciplines in 
SSHA. 
 
Management: The management major attracts many students and it will be necessary to add new faculty 
in many areas to support this enrollment. The enrollment warrants at least one new FTE with highest 
priority. However, the strategy for hiring new faculty in management will depend on whether the 
proposed new management school will be established. We propose no new management faculty in this 
plan but assume that the current three unfilled positions will remain in SSHA if the new management 
school is not developed. 
 
FTEs in Priority Group 2 
Full/Associate Professor in Developmental Psychology 
Full/Associate/Assistant Professor in Political science  
Full/Associate Professor in Philosophy 
Lecturer PSOE in Economics 
Full/Associate professor in Archeological Anthropology 
Lecturer PSOE in Spanish Linguistics 
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The argumentation for these positions is made in the appended disciplinary plans.  
The total cost for start-up packages for this group of new faculty is estimated at $750-1,000,000.  
The total cost for start-up packages for this group of new faculty is estimated at $350,000. 
 
4.3. Resulting FTE distribution in the School  
 
If the 10 new FTEs with the highest priority are allocated as requested, the FTE distribution I the School 
will be as illustrated by table 10. 
 


Table 10.  Distribution of FTEs 


Current 
majors 


No of 
student
s  Minors 


Current 
FTEs 


FTE as 
% of 


majorxii 


% of 
total 
FTEs 


New 
FTEs 


New 
Total 
FTEs 


New % 
of Total 


FTEs 
Psych 226 36% 29 7 20.0% 13.6% 2 9 14.6%
undeclare
d 32 5%        
Mgmt 129 21% 9 3.5 10.0% 6.8%  3.5 5.7%
Pol Sci 63 10% 8 4 11.4% 7.8% 1 5 8.1%
Econ 26 4% 4 6 17.1% 11.7%  6 9.8%
Lit&Cult 28 5% 5 5 14.3% 9.7%  5 8.1%
History 38 6% 15 5 14.3% 9.7% 1 6 9.8%
Cog Sci 42 7% 13 4.5 12.9% 8.7% 1 5.5 8.9%
SCS 19 3%   0.0%     
WCH 18 3%   0.0%     
Total 621   35 100.0% 68.0%  40 65.0%
Cont’d          
Sociology   21 3  5.8% 1 4 6.5%
Anthropol   8 4  7.8%  4 6.5%
Heritage    1  1.9%  1 1.6%
Philosophy  13 2  3.9% 1 3 4.9%
Geog    0.5  1.0%  0.5 0.8%
Arts   7 1  1.9% 1 2 3.3%
GASP    3  5.8% 1 4 6.5%
Lang   28 1  1.9%  1 1.6%
Wri   33 1  1.9%  1 1.6%
Hum       1 1 1.6%
   TOTAL 51.5    61.5  


                                                  
xii Only faculty in disciples that support a major are included 
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5. IMPLEMENTATION 
 
5.1  Likely Challenges For The Success Of The Plan And Recommended Actions To 
Address Them 
 
There are several challenges that may difficult the success of this plan: 
 
a. Space constraints: unless adequate space is made available for lab use, this plan would not succeed as 
designed.  
ACTION: the school-wide space task force must devise proper plans to ensure adequate space. The use of 
Castle will be discussed with the other schools. 
 
b. Lowering of the ranks proposed for the hires: for the success of SSHA's strategic plans it is essential to 
achieve a proper balance between senior and junior hires.  
ACTION: we have recommended a conservative increase in senior hires in order to be proactive about 
this challenge. 
 
c. Fewer hires authorized: fewer faculty lines would seriously impair our ability to strengthen existing 
programs, develop new areas, and foster first-rate scholarship.  
ACTION: we have also acted proactively on this challenge by stressing intra-school interdisciplinarity, 
which should give us better flexibility to address hiring reductions should they occur. 
 
 
5.2 Procedures To Evaluate The Success Of The Plan 
 
The success of this plan would be measured by the degree in which we are able to achieve our goals. The 
following procedures should be of help in this regard: 
 
a. Tenured/untenured balance would be easy to measure since this is quantifiable. When the proper 
balance is achieved, effect on diversity, mentoring, leadership, and overall school climate can be 
measured by a combination of surveys and hard data. 
 
b. The creation of new programs will be evaluated by measuring student demand and satisfaction. 
Existing programs will also be evaluated in this manner. 
 
c. Success of our students in terms of acceptance to graduate programs and job market competitiveness. 
 
d. The effective use of resources would be best achieved by hires that connect different programs and 
areas. This can also be quantified. 
 
e. Interdisciplinarity within SSHA will be measured by such things as team-teaching across disciplines, 
co-sponsored research, student mentoring across disciplines and areas, new curricular programs, academic 
conferences, and the like. 
 
f. Research excellence will be evaluated by metrics such as peer-reviewed publications, attraction of 
external funding, and other traditional assessment tools. 
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APPENDIX A:  Strategic Plan for Humanities and Cultures 
 
 
FTE Request  
 
1.  African Diaspora, open rank [Literature; History] 
2.  Archaeological Anthropology, Assoc.-full Prof. [Anthro; World Heritage] 
3.  British Literature, open rank  [Literature] 
4.  Spanish Linguistics, Ass,t. Prof. [SSHA/Foreign Lang.:  split HWC and SPDS] 
5.  World Heritage/CRM/Digital, Ass’t. Prof. [World Heritage] 
6.  * World History, Ass’t. Prof.  [History] 
7.  U.S. West/Environ., Ass’t. Prof. [History] 
  
*  Position to be filled if opportunity-for-diversity senior hire unsuccessful this year. 
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LITERATURES AND CULTURES  
 
I. Vision  
 
The area of Literatures and Cultures is situated at a disciplinary crossroads that lends itself well for 
collaboration with the other schools and disciplines within SSHA. Presently, LIT courses count toward 
the B.A. in World Cultures and History, the BA in Literatures and cultures, the minor in Spanish or as 
electives for other academic programs. Language courses are the foundation students need for some of the 
LIT courses, and therefore we consider them an important component of our strategic plan.  
 
In 2006, the LIT faculty devised a plan for a Literatures and Cultures stand alone program, consisting of 
two overlapping interdisciplinary areas: Literatures and Cultures of the Hispanic World, and Literatures 
and Cultures of the English-Speaking World. The University of California, Merced major in Literatures 
and Cultures seeks to ensure that students understand the basic notion of cultural production, and that 
they are, through a variety of courses, familiarized with the inherent relationship between society and 
literature, between reading and thinking, and between self and societal forms of expression.  
 
The L&C major will enable a bold hemispheric and transatlantic approach, exploring commonalities and 
differences between native and postcolonial cultures in Europe, Africa, Asia, North America, Central 
America, South America, and the Caribbean. This broad multilingual, multicultural area is seldom studied 
in all its complexity, as more traditional programs tend to focus on specific linguistic or geographic areas.  
 
The Literatures and Cultures of the Hispanic World concentration will have a global reach and interest. It 
will include Peninsular, American, African, and Asian literatures in Spanish. Courses in this area will be 
taught mainly in Spanish. However, some will be taught in English to encourage non-Spanish speaking 
students (especially those in the L&C of the English Speaking world) to explore Hispanic literatures in 
translation. The LIT courses taught in Spanish will also be available to students interested in cultural and 
linguistic proficiency in Spanish.  The connections to the current minor in Spanish are strong and worth 
strengthening.  We agree that the combined Literature and Languages faculty should propose a Spanish 
major.  There are several viable options for such a major, and the faculty who will propose the major will 
articulate several of these in detail, evaluate these options against the reality of what resources UCM has 
available, and try to craft a compromise proposal that can sustain the support of both faculty and students 
 
The Literatures and Cultures of the English-speaking World concentration also has global reach and 
interest, and it includes British, colonial, and postcolonial literatures. This would also include what is 
traditionally covered in American Studies, and a focus on Central Valley and California literatures. As 
with the other areas, Literatures and Cultures of the English-speaking World assumes an inherent 
relationship between language and culture, and will therefore include a linguistic component. We have 
pending a proposal for a Literature minor. 
 
II. Strengths  
 
The five current ladder faculty in literature—Professors Gregg Camfield, Ignacio Lopez-Calvo, and  
Manuel Martín-Rodríguez;  Assistant Professors Jan Goggans and Cristián Ricci—are delivering the the 
required courses in the major with some significant gaps. Thus far, they have included the requisite lower 
division surveys in American and Spanish literature, lower and upper division courses in US Latino 
literature and film, and Chicano literatures and culture children’s literature; as well as upper division and 
graduate courses in theory, regional and local literatures, including environmental and contemporary 
ethnic literatures of California; and in Hispanic literatures, including interdisciplinary connections to 
literature and history of Arabic and African cultures. They have once offered courses in British Literature, 
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taught by lecturers from the writing program, and have taught only the first half of the World Literature 
survey, with a lecturer, Linda Torres, teaching the second. 
 
Overall, UCM's highly comparative approach to literature enables the interdisciplinary training of 
students in literature, cultural studies, theory, and comparative studies, while allowing us to address the 
school's goal of exploring both the world at large and the immediate community. All these emphases will 
contribute significantly to studies of gender, ethnicity and culture, and they will enable comparative 
studies of issues such as diaspora, migration, globalization, discrimination, nativism, gender roles, and 
other social phenomena.  
 
III. Weaknesses  
 


a) The lack of resources necessary to fund regular outside speakers (especially international scholars 
or writers) to keep up to date on the latest developments in the field.  


b) Too few faculty in some major areas of literary study, including African-American, British, 
Asian, Asian American, Arabic, etc.  


c) Lack of resources to sponsor Graduate Student travel and Research.  
d) Current faculty have had to teach more courses than is required and to enroll upper division 


classes beyond the norm, simply to meet demand. Growth will require more full time faculty.  
 
IV. Challenges  
 


a) Attract, hire, and retain an adequate number of high-quality faculty to teach the electives in our 
major, as well as fulfilling the needs of lower division courses.  


b) Obtain the administrative and financial support to leverage our current and future faculty 
strengths so that we can achieve prominence in the areas of (alphabetically):  


i. American Studies  
ii. California Studies  


iii. Children’s Literature  
iv. Ethnic Literatures  
v. Latin American Studies  


vi. Non-Traditional Hispanic literatures (i.e. Africa and Asia)  
vii. Peninsular Literatures  


viii. Transatlantic Studies Transcontinental Studies  
ix. US-Latino Studies  


c) Attract many more undergraduate students to L&C while retaining the high quality and 
analytically challenging WCH program that is already in place.  


 
 
V. Goals and Strategy over Medium Time Horizon (1-5 years)  
 
a. Research Opportunities and Funding  
 


i. Seminar Series in Literatures and Cultures  
Key to our hiring goals and the establishment of UC Merced as a leading research institution is 
the creation of an active seminar series where visiting researchers present their latest findings. 
Speakers in this series will not only advance the research goals of the program, they will also  
provide a valuable opportunity for interaction with other UC Merced programs that share our 
interest in literatures and cultures research.  
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ii. Implement a Center for the Humanities.  
All UC campuses have a Humanities Center. A similar center here will encourage cutting edge 
research on local and international literatures and cultures studies. The center will also provide 
possibilities of research collaboration with other disciplines such as history, anthropology, policy, 
sociology, political science and the arts.  
 
iii. Take advantage of UC Mexus in order to enhance research on Mexican, Mexican-American 
Studies and seek collaboration with Mexican scholars.  
 
iv. Seek the opportunity to establish UC Mexus-like research opportunities with Spanish and 
Northern African Universities (such as the former Del Amo Program).  
 
v. Also, seek the opportunity to establish other campus research groups, including a California 
Studies initiative, currently funded by UCOP/UCHRI, a research group on Reading and 
Reception (already in its initial stages), and others. These campus-wide proposals represent 
interdisciplinary research that can take many avenues, including courses and colloquia, such as 
the one currently underway about Labor and Migration (supervised by Prof. Goggans) or the 
Chicano/a Literature Series (directed by Prof. Martín-Rodríguez), which has already brought to  
campus  twelve scholars and writers. 


 
b. Undergraduate Program  
 
Near term, we simply want to bolster our new major in ways that retain UC Merced’s interdisciplinary 
mission, both within the concentrations themselves, and by asking students to meet breadth requirements 
in the major through electives in other fields such as Arts, Music,  
History, Sociology, and Anthropology.  
 
c. Interdisciplinary Opportunities  
 
In keeping with the campus primary directive of interdisciplinarity, the area of Literatures and Cultures is 
situated at a disciplinary crossroads, both inviting collaboration with the other schools and disciplines 
within SSHA and across the campus, and illustrating, within its own precepts, a wide ranging set of 
disciplinary approaches and interests.  
 
The proposed Literatures and Cultures major will complement and be supplemented by a wide variety of 
majors already in place, or currently proposed. The highly interdisciplinary construction of literary 
studies makes the major a logical “breeding ground” for cross cultural, comparative studies with art, 
history, music, philosophy, sociology, anthropology, economics, and political science, to name only a few 
areas. Additionally, with courses such as environmental literature, the minor in American Studies, which 
requires one course outside of SSHA, and recent theoretical trends in literature and medicine, for 
example, literature has committed itself to the exploration of technology, science and medicine, and 
natural systems. The L&C major proposal requires that at least 8 units be taken in breadth studies.  
 
d. Graduate Program  
 
The LIT faculty currently plays a major role in the World Cultures Graduate Program (WCGP).  The 
WCGP is currently at work on a proposal for the stand-alone program that will replace the Individual 
Studies currently in place.  The group is seeking funding for a retreat this spring. 
 
i. Likely placement of graduates  
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LIT and WCH students likely to be employed in educational settings, with the publishing industry, in 
advertising and media, in libraries and other cultural organizations, in local, state and national 
government offices.  
 
At the graduate level, most degree recipients find employment in academe, but graduates from 
interdisciplinary programs (like the one at UCM) have a more varied set of possibilities.  
 
LIT scholars are also employed in non-Humanities schools, as other disciplines have realized the benefits 
of having Literature and Humanities faculty within their ranksxiii. The College of Medicine at 
Pennsylvania State University, for instance, has an entire Department of Humanities, the oldest in the 
nation (established in 1967). A recent advertisement for an open-rank hire in Literature informs 
candidates that they would teach required courses in the first, second, and fourth year of medical 
school.18  
 
The job market for Literature graduates remains strong. According to data from the Modern Language 
Association, a total of 2,349 job advertisements (most of them for academic positions) were published in 
the MLA's Job Information List during 2003-04, the last year for which this organization has released 
records.  Most jobs listed in the MLA's list are for candidates who hold a Ph.D. or are ABDs.xiv 
 
e. Hiring Priorities  
 
i. Near-Term Searches  
 
As part of the HWC by-law 55 group, the Literature faculty agreed that the first hiring priority was a 
scholar of African diasporas (rank open), with many emphases possible.  Should SSHA authorize such a 
search, such a scholar might teach substantially in the Literature major.  To support the literature major, 
we contemplate our next hire to be in European Renaissance (rank open), ideally a comparatist who could 
teach both English  (especially Shakespeare) and  Spanish (especially Cervantes). This would allow us to 
cover a major period usually represented in Literatures and Cultures Departments.  A major priority in the 
Humanities, ideally shared with Cognitive Science and the Language Program, would be a Linguist who 
studies Spanish Language.  While such a scholar would not explicitly be part of the Literature group, 
language and linguistics are historically allied with literary study and would be especially useful to 
support the Spanish Language track of our Literature major. 
iii. Future searches  
 
Ideally, we would conduct one search per year into the near future, alternating between Hispanic and 
Anglophone for some time.  The first in the alternation would depend on the primary focus of our 
Renaissance hire.   
                                                  
xiii For some samples of placing records at different types of institutions see the following:  
http://www.english.ucsb.edu/grad/job_placement/index.asp  
http://web.princeton.edu/sites/english/new_web/documents/job_placement_by_school.pdf  
http://www.auburn.edu/academic/liberal_arts/english/gs/prospective/placement.htm  
http://www.brightsight.com/english/Grad/JobPlacementDetails.asp?l=b  
http://www.as.wvu.edu/english/grad/index.html 
xiv Chronicle of Higher Education. October 28, 2005. Pages: C49-50.  
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WORLD HERITAGE PROGRAM 
 
World Heritage is an emerging interdisciplinary and cross-disciplinary area that includes architecture, 
history, archaeology, art history, geography, anthropology, management, law, and other disciplines. Thus, 
faculty in this field brings together the humanities, social sciences, policy, and management, consistent 
with the interdisciplinary intent of the World Cultures program within SSHA. It is a great challenge to 
start at UCM a World Heritage Program, because there a very few cases in the world of such educational 
programs at the international level, therefore it means that there are strong potentialities to get students,  
funds, visibility and relevance in a very short time.  In order to obtain these results it is crucial to create a 
specific and dedicated infrastructure in term of human resources, hiring plans, research labs, spaces for 
demo and courses.  In this way it is really possible to obtain very encouraging results in a very short time 
and according to a multidisciplinary approach. The key features of the program, strongly technology-
oriented, will permit to create a new discipline and innovative profiles for new jobs in the field of the 
humanities, CRM, economy, computer science, educational purposes and many others. It will be also 
important to create a UNESCO chair (linked with WH Program) hosting at UCM a UNESCO educational 
program in collaboration with international scholars, managers and scientists. This activity requires a 
support from UCM and the approval of UNESCO. Whether it is in the domain of copyright and 
neighbouring rights, related rights of creativity, cultural policies, tangible as well as intangible heritage, 
cultural tourism, intercultural dialogue, the Chairs contribute in an efficient and multidisciplinary manner 
towards the sustainment of cultural diversity and by responding to the social and cultural requirements of 
our time.  
 
The Culture Chairs show that the education systems in different countries are complementary and that 
they are required to function in complete synergy, and these criteria should also be applied to the other 
Chairs in UNESCO. 
 
The Yosemite Park is in the World Heritage list and it needs diverse communication plans for preparing 
and integrating the experience of visitors. The involvement of the Park in the WH Program of UCM is a 
priority and it will be an important case studies for a multidisciplinary collaboration in training, research, 
workshops and, hopefully, for the creation of new visitor centers in Merced and in the Park (these could 
be realized by the WH Program). 
 
In addition, the world of digital technologies for cultural and natural heritage is still a new and yet to be 
fully developed field of research. At the same time, a generation of students arrives on our campuses with 
extensive experience in the computer world.  The challenge of digital technologies is to integrate the 
ontologies of data into a coordinated process of digital acquisition, processing, and communication (on 
line and off line).  The University of California, Merced has the opportunity to develop a comprehensive 
program that will bring together faculty from different fields to work with students and technicians in the 
process of reconstructing the world cultural and natural heritage. I believe that this is a crucial moment in 
scholarship as we seek for ways to remain relevant in a world of communication through technology.  On 
the other side a so ambitious program cannot depend on just one professorship and very few affiliations, 
we need to increase the capacity of this activity in order to have really “a program” at national and 
international level. For the while the development of the World Heritage program will also have many 
immediate and long-term benefits for SSHA and UC Merced. These include providing a unique minor 
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(and, eventually, a major) within SSHA to attract students to UC Merced, fostering and engendering 
interdisciplinarity across Schools within UC Merced, and attracting international graduate students who 
are seeking—and will be willing to pay for—a graduate program in this field. A World Heritage program 
will offer a range of funding possibilities to faculty throughout the humanities, an area in which financial 
sustainability is often challenging.  For the WH Program are necessary new positions in the following 
fields: virtual heritage, law and policy, legal issues in world heritage, environmental sciences.  
Since the high specialization of the world heritage field in cross-disciplinary sense, it is quite urgent also 
to create a specific Ph.D. program at UCM. In fact we have already received several requests from 
graduate students for applying a PhD program in WH.  At the MA and Ph.D. level, we expect the 
program to attract heritage management professionals, and students with humanistic and technological 
background. 
 
For the foreseeable future, the World Heritage program will be affiliated with the World Cultures 
graduate group, and with the faculty in a unit that includes History and Anthropology. In particular there 
are strong links and connections at UCM between the World Heritage Program, World Cultures and the 
School of Management. 
 
The list of new courses proposed for the next semesters (upper division) for the WH Program are: 
WH150, Cultural Landscapes and Spatial Technologies, WH190, Topics in World Heritage, WH100,  
Virtual Heritage and World Heritage, WH105 World History and World Heritage, WH110, 
Reconstructing Ancient Worlds, WH140, Cultural Heritage Policy and Practice. 
 
Spaces: Research Labs and Demo Rooms 
 
The activity of the WH Program should be articulated in different multi-tasking spaces: training labs, 
research labs and demo rooms. The training labs should be shared spaces (with other schools and 
departments) where the students can learn software, implement case studies and technological devices (in 
the future 3D laser scanners, digital photigrammetry, remote sensing, haptics, and so on). The research 
labs have to be specific spaces addressed just to multidisciplinary research projects of virtual heritage. 
Here we will host digital archives, data, metadata and specific software. Currently we have space for a 
small lab located at the third floor of the SSHA building; it is a good starting point but we expect to 
increase it in the following months and years according to the growth of the WH Program. 
The demo room will be the space for a public communication with virtual reality devices. Currently I am 
working with Marcelo Kalmann for the set up of the Power Wall, I think that we could share this space as 
demo room in this phase.  One more space could be at the third floor of the library. Here we could create 
a permanent installation able to host virtual heritage applications from all over the world. 
 
Curriculum Focus 


World Heritage will be a multidisciplinary program that integrates the digital humanities, heritage 
management and global cultural studies. We have to face the reality of the short life of technology tools.  
Therefore, it is crucial that students not only learn how to use the current state of the art, but go beyond it 
to an understanding of methodologies that will shape the use of any research tool. The challenge for our 
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contemporary classroom work is to construct a curriculum that blends humanistic interests and 
technology. 


Students will learn that the codes, metadata, and interfaces of today are in constant change and thus the 
fundamental task will be to determine how to set up a sustainable management system for digital media 
and global heritage study.   


Such teaching must involve the interaction of anthropology, history, art, archaeology, sociology, 
philosophy, and computer science.  The learning outcome from such teaching should be the acquisition of 
a methodology aimed at understanding and communicating information about intangible heritage cultural 
and natural sites.  
For each student this methodology must apply to the specialization of their field or to specific case 
studies. These teaching methods, based on the relationship between cultures, information and spatial 
technologies, should be the core of what we might offer at the Merced campus.  


Research Directions  


The world of digital technologies for cultural heritage is still a new and yet to be fully developed field of 
research. At the same time, a generation of students arrives on our campuses with extensive experience in 
the computer world.  The challenge of digital technologies is to integrate the ontologies of data into a 
coordinated process of digital acquisition, processing, and communication (on line and off line).  The 
University of California, Merced has the opportunity to develop a comprehensive program that will bring 
together faculty from different fields to work with students and technicians in the process of 
reconstructing the world cultural and natural heritage. 
I believe that this is a crucial moment in scholarship as we seek for ways to remain relevant in a world of 
communication through technology.  


Key words: World Heritage, Cultural Sites, Natural Sites, Virtual Heritage, Anthropology, Ecosystem, 
Digital Technologies. Multidisciplinary 


Topics (research and teaching): 
 
Introductory Courses  
-Cultural and Natural Sites 
- Environmental Heritage  
- Intangible heritage  
 
Heritage Management and Sustainable Communities  
- Laws, copyright and legislation issues  
- Conservation and documentation in heritage 
- Heritage and Tourism 
- CRM and economics of heritage 
 
Virtual Heritage  
 - Virtual Heritage 
- Museum Communication  
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Spatial Technologies  
-GIS 
-WEB-GIS 
- Remote Sensing 
- Digital Photogrammetry 
 
Methods and technologies 


- Social and anthropological aspects of heritage (sense of place, collective memories, ethnology, 
philosophical and epistemological issues). Target: theory, principles, definition, methodologies. 
- Spatial technologies in landscape analysis and eco-reconstruction (cultural and natural). Target: GIS, 
Web-GIS, VR Landscapes, Digital ecosystems 
- Virtual Reality, Computer Graphics and Multimedia. Target: 3D communication, virtual-immersive 
environments, multimedia tools and productions. 
- Display and communication of heritage. Target: museums, NGOs, public institutions, CRM, SMEs. 


Possible initiatives  


For launching the WH program it would be important to organize in UCM some international events, like 
workshops, conferences, seminars. For example in 2009 it could very interesting to organize a conference 
on digital landscapes at the Yosemite Park. In the same time, in collaboration with the library, it would be 
possible to plan a space (already identified at the third floor) as digital-virtual museum 


Starting from spring 2008, a training activity on Second Life will be planned with the students. UCM 
Heritage Island is the name of the virtual space on SL. 


A virtual space dedicated to the virtual reconstruction of the Roman Villa of Livia (wife of the emperor 
Augustus) will be implemented in Second Life for educational activities, e-learning, and virtual lessons 
with the students.  


Research Projects (current and future) 
 
UCM Heritage Island on Second Life 
The VR reconstruction of the ancient Roman landscape of the Valley of Imperial Fora (WEB GIS) 
The Virtual Museum of the Han Tombs of Xi’an 
The Virtual Archaeological Park of Yosemite 
Organization of Summer Schools in 3D Archaeology 
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ANTHROPOLOGY 
 
SUMMARY  
  
The Anthropology program at the University of California-Merced (UCM) distinguishes itself by 
focusing research and teaching on a select group of common research themes relevant to our local, state, 
and global communities.  The undergraduate major emphasizes methodological skill and intellectual rigor 
in addressing specific issues within these themes, and promotes undergraduate research opportunities—
including working on faculty research, service-learning, and individual research—that deepen learning 
experiences and attract students to our program.  Anthropology faculty currently contribute to two 
interdisciplinary graduate programs, and we are also building our program in anticipation of initiating a 
disciplinary graduate program at some time in the future. 
 
This document presents a plan for growth of the Anthropology program over the next five years, 
including plans for strategic hires in archaeological anthropology in AY 2008-09 and biological 
anthropology in AY 2009-2010 to support undergraduate, interdisciplinary graduate, and anticipated 
disciplinary graduate programs; development of dedicated damp teaching laboratory space in COB; 
continued development of appropriate damp and wet research laboratory space on campus in SSM, SE I, 
and/or SE II; and enhancement of library resources for undergraduate instruction.  In addition, this plan 
suggests avenues for intra- and inter-disciplinary research and partnerships involving Anthropology both 
within and beyond SSHA.  
  
1. CHALLENGES  
  
The Anthropology program must address challenges that range from those similar to any  
start-up program at UCM to those unique to this diverse discipline.  Within the next five years, the 
Anthropology program must:  
  


• Recruit additional ladder-rank faculty in the three core sub-fields sufficient to support the 
undergraduate Anthropology major and minor requirements, interdisciplinary graduate 
instruction, and the longer-range goal of a stand-alone anthropology graduate program; 


• Develop sufficient “damp” and “wet” research laboratory space for faculty and affiliated graduate 
students whose specializations necessitate such space;  


• Acquire dedicated teaching laboratory space for undergraduate education in both archaeological 
and biological anthropology; 


• Invest in instructional infrastructure in socio-cultural, archaeological, and especially biological 
anthropology to support undergraduate education; 


• Improve library resources in ethnographic, archaeological, and biological anthropology primary 
literature and multimedia; and 


• Identify and develop intersections for interdisciplinary partnerships in faculty, graduate, and 
undergraduate teaching and research within SSHA and across campus.   


  
2. STRATEGY  
  
Although an Anthropology program was envisioned within SSHA as early as 2005, the Anthropology 
program was not initiated until the Fall of 2006, with the hiring of DeLugan (socio-cultural) and Hull 
(archaeological), who represent two sub-fields within the discipline.  At this time, Hull's offer letter was 
also included a promise of necessary research and teaching laboratory space, and negotiations with then-
Dean Hakuta and administrative staff (S. Rabedeaux) resulted in identification of COB 110 for both of 
these uses.   Office space for both DeLugan and Hull was assigned in COB.  
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At the request of the SSHA Assistant Dean, a proposal for the Anthropology major was prepared and 
submitted to interim Dean Bjornsson in August of 2006, with a proposed Fall 2007 start date.  The 
proposal was shelved until Fall of 2007, however, since it appeared that FTE for additional necessary 
ladder-rank faculty for a Fall 2007 start could not be secured during AY 2006-07.  Still, CRFs prepared 
by DeLugan and Hull encompassing all courses necessary for the Anthropology major were submitted for 
approval to the SSHA faculty and were approved by the UGC.  In lieu of the Anthropology major, a 
proposal for the Anthropology minor was prepared and submitted to Dean Bjornsson by DeLugan and 
Hull in September 2006, and the Anthropology minor was approved by the Undergraduate Council 
(UGC) in November 2006.  
 
In Spring 2007, DeLugan and Hull successfully hired Vicki Wedel as assistant professor in biological 
anthropology through the UCOP President’s Postdoctoral Fellowship Program. With the successful 
completion of this search, we met the first of the goals set forth in the 2007 strategic plan for the 
Anthropology program.  Dr. Wedel is an ideal colleague, with methodological expertise in histology and 
research interests in the effects of enslavement, emancipation, race, and class on health and nutritional 
status as measured through levels of skeletal maintenance and bone remodeling.  Wedel’s cutting-edge 
methodological and topical expertise represent an approach in biological anthropology that sets the UCM 
anthropology program apart from many other programs within the UC system and beyond.  These 
strengths also promise potential partnerships with faculty in the Natural Sciences in both teaching and 
research, and will help us contribute to a cross-campus focus in health, nutrition, and the environment.  
Both Wedel and Hull were assigned research laboratory space at Castle in Fall of 2007, since no suitable 
damp laboratory space will be available on campus until construction of the Social Science and 
Management (SSM) building is complete in 2010.  The Anthropology program also established 
programmatic infrastructure in the Fall of 2007, with the development of a recruitment brochure and 
program website. 
 
The proposal for Anthropology major was submitted for review and approval by the SSHA faculty in 
November 2007, and we anticipate UGC approval for the major to begin in Fall 2008.  As part of the 
major proposal and in response to the development of the biological anthropology curriculum, CRFs for 
eight new anthropology courses were also submitted for review and approval by UGC.  With approval of 
these courses, the Anthropology program now encompasses 31 courses.  Unfortunately, instructional 
laboratory space remains a problem for the program, despite the fact that Dean Bjornsson received verbal 
assurance from the Provost's office in September of 2006 that the previous agreement with Hull regarding 
use of COB 110 as an anthropology teaching laboratory would be honored.  This space has yet to be set 
aside as a dedicated teaching laboratory required for teaching collection storage and security. 
  
Service-learning components for two Anthropology courses are in place and others are in  
development.  This service aspect of the UCM Anthropology program makes it stand out  
from other anthropology programs elsewhere in the UC system, as well as those of other  
research institutions.  For example, ANTH 170 (Ethnographic Methods) is designed to have a service-
learning research component. This course will also contribute to the Sociology minor and anticipated 
Sociology major, as well as other relevant disciplinary programs at UCM.  Anthropology coursework also 
contributes to the American Studies minor and the proposed World Heritage program, and Anthropology 
faculty and instruction are already included in both the Social and Cognitive Sciences and the World 
Cultures graduate programs.  
 
 
  
 2.1 Vision  
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We envision that intercultural understanding and experience will be fundamental to  
social, political, and economic life within the increasingly globalizing world of the 21st  
century.  Therefore, the Anthropology program at UCM will be recognized as a major  
intellectual center for research and teaching that fosters intercultural knowledge and  
competency through intra and interdisciplinary efforts and community engagement.  
  
 2.2 Mission  
  
The Anthropology program at UCM strives to provide leadership in anthropological  
research and education by articulating diverse perspectives on the human condition  
through a program that integrates traditional sub-fields of anthropological practice (socio-cultural, 
archaeological, and biological) and seeks interdisciplinary partnerships  
across diverse disciplines.  Through anthropological research and education, we value  
and promote engaged citizenship for an interdependent and diverse world, increasing  
knowledge of social and cultural dynamics within the University, local, state, national,  
and world communities.   
  
3. GOALS AND STRATEGIES  
  
Building on our currents strengths, while also considering long-term needs that fulfill our  
stated mission and initiatives within the UCM community at large, the anthropology faculty have 
identified four initial cross-field teaching and research areas for the program:  
  


• indigeneity, race, ethnicity, and the nation-state; 
• transnationalism, migration, and demography; 
• health, nutrition, and the environment; and 
• heritage, tourism, and public culture. 


  
These themes and their potential cross-campus connections are considered more fully  
in Section 3.3.  
  
Although there is only a short history of Anthropology at UCM, data from the American Anthropological 
Association, other UC anthropology programs, and the first year of anthropology instruction at UCM 
allow us anticipate how the program will grow over the next five years and, therefore, justify FTE for 
additional faculty beyond those necessary to minimally serve undergraduate majors and minors, 
interdisciplinary graduate students, undergraduate general education, and the long-term goal of a 
disciplinary graduate program.  We also recognize that as the Anthropology program grows, its potential 
interdisciplinary contribution to UCM will likely increase, as well, supporting continued growth in four 
focal research areas or beyond.  Therefore, the 5-year period covered by this Strategic Plan will be used to 
continue to fill basic needs for undergraduate instruction; track progress, enrollment, and emerging 
faculty partnerships within and beyond SSHA to facilitate future strategic planning; and envision future 
mid- to long-term goals with respect to faculty research contributions, graduate education, and the 
national and international profile of the program within the discipline.     
  
 3.1 Research Opportunities and Funding  
  
Anthropology does not typically generate large external grants that bring funding to  
campus, although it is anticipated that faculty research will provide some funding and founding faculty 
have already been successful in acquiring external funding.  For  
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example, DeLugan, along with Símon Weffer (Sociology), is currently working on a  
multi-year research project funded by the California Partnership for the San Joaquin Valley (through the 
Great Valley Center) to monitor changes in the quality of life of two targeted Merced County 
communities.  The project responds to the Governor’s executive order to address inequities in the Central 
Valley, and has already incorporated undergraduate and graduate research opportunities.  Similarly, Hull 
has an initial grant from the Bureau of Land Management to support cultural resource management 
activities and cultural heritage initiatives in an under-served region in eastern Nevada.  Fieldwork on this 
project will begin in the summer of 2008.  Our faculty will continue to explore future funding 
opportunities from foundations and government agencies (e.g., the National Science Foundation, National 
Institute of Health), with an initial emphasis on funding projects that support local initiatives. 
  
3.2 Teaching Opportunities and Enrollment  
 
The Anthropology program at UCM made a modest, but noteworthy start in the Fall of  
2006, and undergraduate course offerings and enrollment are continuing to grow in AY 2007-08.  The 
initiation of Anthropology minor has apparently already spurred enrollment, and we anticipate that 
initiation of the Anthropology major will not only increase enrollment in anthropology courses, but also 
contribute to recruitment of new undergraduate students (both freshman and transfer) and retention of 
current UCM undergraduates rethinking their intended major.  In fact, UCM lost at least two 
undergraduate students at the end of AY 2006-07 to other UC campuses (UCLA and UCSB), because the 
Anthropology major was not available.  
 
Table 1 summarizes enrollment for courses taught by Anthropology faculty during AY 2006-2007 and 
2007-2008, including disciplinary undergraduate courses and interdisciplinary undergraduate or graduate 
courses.  We view the data from AY 2006-07 as reflecting a particularly successful beginning, especially 
in light of the fact that only one of the anthropology lecture courses (ANTH 1) was listed in the 2006-07 
General Catalog and, therefore, readily known to students.  In addition, several students who completed 
an anthropology course in Fall 2006 enrolled in at least one Anthropology course in Spring 2007.  This 
pattern of students seeking out and enrolling in more than one anthropology course has continued during 
AY 2007-08, indicating the draw of anthropology courses in the future. 
 
 


Table 1. Summary of Anthropology Faculty Course Enrollment Fall 2006 through Spring 2008. 
                                                  
Semester Course # Title Instructor Enrollment
Fall 2006 ANTH 1 Introduction to Socio-cultural Anthropology DeLugan 42
Fall 2006 ANTH 


135 
Archaeology of Native California Hull 24


Sp 2007 ANTH 3 Introduction to Anthropological Archaeology Hull 24
Sp 2007 ANTH 95 Undergraduate Directed Research DeLugan 8
Sp 2007 ANTH 


110 
Transnationalism DeLugan 11


Sp 2007 CORE 
90X 


The Tourist and the Toured DeLugan 10


Sp 2007 WCH 192 Public Research Project in WCH Hull 8
Fall 2007 ANTH 1 Introduction to Socio-cultural Anthropology DeLugan 34
Fall 2007 ANTH 5 Introduction to Biological Anthropology Wedel 28
Fall 2007 ANTH 


130 
Archaeology of Colonialism Hull 30


Fall 2007 ANTH Upper Division Undergraduate Directed DeLugan 2
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195 Research 
Fall 2007 ANTH 


198 
Upper Division Directed Group Research DeLugan 6


Fall 2007 WCH 260 Social Memory Graduate Seminar DeLugan 10
Sp 2008 ANTH 3 Introduction to Anthropological Archaeology Hull 31
Sp 2008 ANTH 


170 
Ethnographic Methods DeLugan 9


Sp 2008 ANTH150 Race and Human Variation Wedel 17
Sp 2008 HIST 190 Applied Research Hull 11
Sp 2008 WCH 193 Public Research Project in SCH Hull 1
Sp 2008 WCH 262 Material Culture Hull 1*
* one SCS graduate student also auditing course 
 
The addition of biological anthropology to the curriculum in AY 2007-08 has also prompted further 
interest in anthropology courses by students within and beyond SSHA.  For example, ANTH 5 
(Introduction to Biological Anthropology) included students from all three schools during Fall of 2007, 
with students from the School of Natural Sciences accounting for more enrollment than students from the 
other two Schools combined.  Clearly, biological anthropology is of interdisciplinary interest to 
anthropology students, as well as undergraduates with pre-med aspirations and majors and minors ranging 
from biology to engineering 
 
As discussed in the proposal for the Anthropology major, the American Anthropological Association's 
1998 Biennial Survey of Anthropology Departments in the United States provides general data that allow 
us to estimate enrollment in introductory Anthropology courses as the campus grows.  The report notes:  
  


Looking at enrollment per department, the average total [annual]  
enrollment for introductory courses is 1,138.... Average enrollment is  
higher in public (1,508) compared to private (414) institutions.  As one  
would expect, the larger the institution the larger the average student  
enrollment in anthropology.  Institutions with 15,000 students or more  
reported an average of 1,921 students enrolled in introductory  
anthropology courses, compared to 1,024 in institutions with 5,000 to  
14,999 students, and 319 in those with 5,000 students or fewer. 


  
At other UC campuses, enrollment in any given introductory course generally ranges  
between 100 and 400 students, and ANTH 1 (Introduction to Socio-cultural Anthropology) already 
attracted more than 40 students during the Fall of 2006.  Adding enrollment in upper-division courses 
will, of course, increase these enrollment projections for the Anthropology program at UCM.  The 1998 
Biennial Survey of Anthropology Departments in the United States notes that “for advanced courses, the 
average total [annual] enrollment per department is 536....[with] average enrollment in advanced 
courses...higher in public (651) than private (256) institutions, in larger institutions, and in Ph.D. granting 
institutions.” 
 
Anthropology majors comprise approximately 0.5 to 3 percent of the total undergraduate student 
population at other UC campuses during the 2004-5 academic year (the last year for which data are 
available). At the four UC campuses with the largest numbers of undergraduate Anthropology majors 
(i.e., Berkeley, Los Angeles, Santa Cruz, and Santa Barbara), these students enroll in the program at a rate 
greater than would be predicted given the size of the undergraduate population for the campus and the 
number of baccalaureate programs available.  In fact, at UC Santa Cruz, Anthropology is the eighth most 
popular undergraduate major on campus. Anthropology is also consistently within the top 20 requested 
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majors for community college transfer students in the UC system.  These data highlight the demand for 
Anthropology within the UC system, a demand that parallels the increasing student interest and matching 
academic investment in anthropology within the United States, as a whole.  
 
We look forward to similar success with the Anthropology major at UCM, although we will have no data 
to anticipate growth until after the major is initiated.  One initial gauge, however, is the popularity of the 
anthropology minor, which has been available for less than one year, as there are currently seven declared 
Anthropology minors.  Curriculum for the proposed major relies exclusively on anthropology course 
offerings, but as the program grows, SSHA faculty may recognize potential for cross-listing or adding 
other upper-division Anthropology courses as electives within majors such as sociology, history, political 
science, world heritage or the arts. In addition, although anthropology has a unique burden of ensuring 
that students in the major receive training in three methodological sub-fields, we have also included an 
interdisciplinary articulation requirement for the major within one of four broad thematic areas that 
encompasses courses from other SSHA and Natural Science programs.  Reflecting anthropology’s links to 
other SSHA programs, Hull and DeLugan have already served as faculty advisors to senior thesis projects 
within World Cultures and History, and Hull oversaw WCH 192 in Spring 2007 and both HIST 190 and 
WCH 192 in Spring 2008.  
 
The School of Social Sciences, Humanities and Arts (SSHA) Strategic Plan and Academic Resource Plan 
prepared in January of 2006 recognized the unique ability of Anthropology to make a contribution to the 
undergraduate and graduate programs of both the social sciences and the humanities at UCM.  For 
example, it is clear that anthropology is a discipline of interest to students enrolling in the World Cultures 
and History graduate program, as there are current graduate students who are emphasizing anthropology 
in their studies and proposed dissertation research. In addition, Hull has been involved in cross-school 
discussions on the development of an Environmental Policy and Management program at UCM.  These 
efforts demonstrate that anthropology provides a natural interdisciplinary base from which to promote 
faculty collaboration and attract students to UCM.  All three anthropology faculty are affiliated with both 
the Social and Cognitive Science and the World Cultures graduate groups, and we envision continued 
interdisciplinary graduate instruction and advising, providing an anthropological perspective on cross-
cutting research themes. In Spring 2007 and Fall 2008 both DeLugan and Hull led one session each for 
WCH 201.  In Fall 2007, DeLugan taught WCH 260 (Social Memory) and Hull is teaching WCH 262 
(Material Culture) in Spring 2008.  DeLugan is also currently the major advisor for one World Cultures 
graduate student and in AY 2007-08 will serve on his and one additional Ph.D. oral committee.  
Similarly, Hull served on one Ph.D. oral committee in AY 2006-07 and will serve on two in AY 2007-08. 
 
 3.3 Interdisciplinary Opportunities  
  
Anthropology is inherently interdisciplinary. Through its subfields, anthropology spans  
theory, method, and inquiry common to the social sciences, humanities, and natural  
sciences.  Therefore, anthropology will substantially contribute to interdisciplinarity at UCM.  
                                                  
One of the six challenges outlined in Section 1 above is to identify anthropological  
intersections for interdisciplinary partnerships in faculty, graduate, and undergraduate  
teaching and research to fulfill the mid-term goal of creating distinctive interdisciplinary  
programs that make UCM unique within the UC system.  Such programs will serve to  
attract both students and faculty who think “outside the box.”  As noted in our 2007 strategic plan, we 
suggest that this process be initiated by developing a prioritized list of possible interdisciplinary 
undergraduate minors and/or graduate tracks or emphases by the end of AY 2008-09 in consultation with 
SSHA faculty and faculty in other schools.  Perhaps this will be addressed In the Strategic Academic 
Planning (SAP) effort currently underway at UCM.  This list will contribute to faculty hiring decisions 
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across all SSHA programs for the next five years.  Intersections with connections to anthropology might 
include:   
  


• public culture and world heritage – drawing on faculty strengths in museums, cultural resource 
management, collective identity and social memory, tourism, and heritage studies   


• citizenship and social action – drawing on faculty interests in social movements, poverty and social 
inequality, gender-race-ethnicity, the nation-state, migration, community-university partnerships, 
and activist scholarship/action research 


• health, environment, and society – drawing on SSHA and other UCM faculty interests in medicine 
and natural and social environments, including urban, rural, and natural settings 


• geographic information studies – drawing on faculty interests in spatial analysis, cultural resource 
management, and the unique applications to humanities-based teaching and research  


  
The Anthropology faculty have already been engaged in conversations with Dean Pallavicini regarding 
anthropological contributions to the proposed UCM medical school, and faculty have also contributed to 
planning documents for the new World Heritage program. 
 
Other avenues through which Anthropology faculty and the Anthropology program can  
contribute to interdisciplinarity at UCM are in the development of campus-wide research centers and 
institutes.  Hull is already affiliated with the Sierra Nevada Research Institute (SNRI), and DeLugan is 
currently involved in the planning of a Center for Research on Inequality that will focus on regional, 
national and global disparities.  As we look to the future—perhaps even beyond the five years covered by 
this plan—we can also envision the recruitment of a socio-cultural anthropologist with expertise in 
environmental issues who might contribute to initiatives at SNRI.  In addition, DeLugan is participating 
in discussions regarding a potential Multicampus Research Unit (MRU) between UCM, UC Berkeley, UC 
Center-Sacramento, and UC Davis on Poverty and Justice in the San Joaquin Valley, to be housed at 
UCM.  Anthropology faculty also support the recommendation that a Humanities-based Organized 
Research Unit be established at UCM, and anticipate contributing to that initiative if and when it is 
approved.  
  
Likewise, anthropology faculty will continue to advance excellence in individual and collaborative 
anthropological research and scholarship, with particular attention to possible participation in university 
and community solution-oriented research collaborations.  We anticipate contributing to or leading 
proposal development and grant-writing to draw resources to UCM for these research objectives.  
DeLugan has already devoted considerable energy to developing a new organization—Community-
University Research and Action for Justice (CURAJ), a Central Valley-wide initiative—that will network 
the academic community with community-based organizations to address pressing local issues.  DeLugan 
and Hull are also working to strengthen the support structure and communication network at UCM for 
faculty interested in developing and collaborating across campus on regional research as well as service-
learning and student internship opportunities. 
 
While DeLugan and Hull are currently focusing on cultivating local and regional community outreach 
projects, Wedel’s work as a member of the New York African Burial Ground Project is demonstrating 
such partnerships on a national scale.   This project involves collaboration of anthropological 
archaeologists, biological anthropologists, historians, and an active descendant community to refine 
national understanding of the effects of enslavement on New Yorkers of African descent.  As a 
contributing partner in this network of scholars, Wedel has been able to exemplify the standards of 
excellence in community partnerships to which we aspire in our research. 
  
Finally, Anthropology faculty will serve and support SSHA by promoting (both internally and externally) 
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SSHA’s inherent value to UCM, its faculty, and students in its academic leadership in both traditional and 
nontraditional fields and in addressing the long-term goal that UCM serve as an excellent research 
institution in all fields it represents.  We will work to identify existing or new fields in which SSHA and 
UCM can excel or lead in creative research and teaching, and support hiring in those fields.  
 
3.4 Resources  
  
As noted in Section 1 above, six challenges currently exist for the development of the  
Anthropology program at UCM, five of which are directly related to resources.  First, the Anthropology 
program must have sufficient faculty in the three core sub-fields to support the undergraduate minor and 
major requirements and graduate instruction. The Anthropology program now has one faculty member in 
each sub-field, but the goal is to build this out to at least two faculty within each sub-field within the 5-
year span of this strategic plan to meet these basic needs.  Although the Anthropology major will likely be 
underway by Fall 2008 and can begin with just four ladder-rank faculty, at least one additional ladder-
rank faculty in archaeological anthropology is required by Fall 2009 to move students through the major.  
In addition, at least one lecturer in biological anthropology will be necessary by Fall 2010, although a 
sixth ladder-rank FTE for this position is preferred.  In addition to supporting undergraduate and graduate 
instruction, the anticipated hires will also facilitate collaboration across the sub-fields and with other 
social science, humanities, and natural science fields to foster creative thinking, research, teaching, and 
problem-solving. 
 
We are currently searching for a senior socio-cultural anthropologist, who will bring a specialization in 
medical anthropology and be poised to articulate with the initial cross-field teaching and research areas 
identified for the Anthropology program in Section 3 above.  In addition to providing critical mass for 
initiation of the major and important mentoring and leadership for the current junior faculty, this faculty 
member will engage with the social sciences, humanities, and possibly biological sciences as well as other 
campus initiatives including the proposed medical school. Research and teaching in medical anthropology 
may address issues of intercultural understanding in medical practice and access to care, disparities in 
health status, and non-western practices and concepts of illness, healing, and grief.  
   
Our priority is to hire a senior archaeological anthropologist no later than Fall 2009.  This position is 
critical to the development of required laboratory methods courses that are a bottleneck to student 
progress through the major, given necessary enrollment limits.  Furthermore, only a tenure-track faculty 
member can access research collections required to support such instruction and work with other faculty 
to provide a variety of technical specialties.  This faculty member will bring expertise in complex 
societies and methodological interests in faunal, paleoethnobotanical, or ceramic analysis, thus 
complementing existing archaeological expertise in small-scale societies and analysis of stone tools.  The 
ideal candidate will have research interests in the social aspects of food, diet and nutrition, or plant or 
animal domestication, and will articulate with the social sciences, humanities, and natural sciences, as 
well as WCI and, perhaps, the proposed MRU on food studies based at UC Davis.  Research expertise in 
the Americas is desirable, as we envision that the Anthropology program at UCM will initially emphasize 
a hemispheric perspective, capitalizing on existing faculty expertise and interests.  This would also 
resonate with similar plans in Literature and History and will complement existing faculty research in 
areas such as indigeneity, colonialism, demography, the nation-state, migration and transnationalism, and 
public culture.  The addition of this archaeological anthropologist will also facilitate flexibility in 
teaching rotations for anthropology faculty, as a whole, thus permitting more regular instruction of 
anthropology courses incorporated in the American Studies minor and new world heritage program. 
 
As noted above, the next hiring priority after a second anthropological archaeologist is a second 
biological anthropologist.  While a lecturer in biological anthropology might help service the major 
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through periodic instruction of ANTH 5 in the short term, a lecturer is unable to contribute to upper 
division laboratory instruction, since such instruction is generally based in faculty research collections.  
Therefore, a ladder-rank faculty is required, with a preferred methodological specialization in bone 
chemistry and stable isotope analysis pertinent for addressing questions of diet and demography.   Such 
research would complement existing faculty and programmatic strengths in health, nutrition, and 
migration, while also possibly contributing to other keys areas such as ethnicity, identity, and 
demography.  We envision that this faculty member could take advantage of existing core campus ICPMS 
equipment for such research. 
  
The second resource need for the Anthropology program is sufficient “damp” and “wet” laboratory space 
for both research and teaching for faculty whose specializations require such space.  This is a particularly 
critical issue with potentially serious consequences given the resources currently available.  The lack of 
sufficient research laboratory space may hamper attracting and retaining top faculty, while the lack of 
sufficient teaching laboratory space will undermine initiation and maintenance of the Anthropology major 
and minor.  Pending completion of SSM, our short-term strategy In AY 2007-08 turned to securing 
research laboratory space at Castle for both current and anticipated faculty in biological and 
archaeological anthropology.  Anthropology research laboratory space planned for SSM—augmented by 
Wedel’s laboratory at Castle—is sufficient for current faculty in these two sub-fields.  This may not be 
true for future colleagues, however, particularly if we hire faculty whose research includes analysis of 
phytoliths, pollen, or genetic material.  The inability to reconfigure SSM anthropology laboratories to 
permit the addition of fume hoods (due to building specifications, including the lack of back-up power) 
necessary for such research means that additional research laboratory space must be identified in SEI 
and/or SEII.  Thus, anthropology faculty must be included in planning for SEII or these needs must be 
anticipated as space in SEI is reallocated with the completion of SEII.  
  
Third, we need a commitment from the Provost's office regarding dedicated teaching laboratory space for 
undergraduate education in both archaeological and biological anthropology.   Dedicated space is needed 
because substantial instructional collections must be stored on-site, institutions or agencies lending these 
archaeological and osteological collections impose strict security requirements for such storage, and off-
hour access and layout space is required for students working with collections over the course of a 
semester for laboratory classes and/or individual undergraduate research projects. We have identified one 
room (COB 110) that can suffice in the short term, and use of the adjoining room (COB 114) would be 
desirable once that space is relinquished by the Arts program upon completion of SSM.  In the long-term, 
anthropology faculty will require two dedicated, approximately 1,200 ASF teaching labs—one for 
archaeological laboratory classes and discussion sections, and the other for biological laboratory classes 
and lower division discussion sections.  If a commitment is made to long-term use of COB 110 for 
Anthropology labs, than the most-likely candidate for the second lab is COB 114, which is currently used 
for art instruction.  Since art teaching space has been programmed for SSM—and no Anthropology 
teaching laboratory space has been so designated within SSM or any other campus building—it appears 
this space could be available for Anthropology by Spring of 2010 if the planned SSM space is sufficient 
for arts instruction. Until COB 114 is made available, the Anthropology program would use COB 110 
(once dedicated to Anthropology Instruction) for both archaeological and biological anthropology 
teaching labs.  If Anthropology teaching lab space cannot be dedicated within COB, then it must be found 
in SEI or SEII.  Given the delayed construction schedule for the latter building, however, this could 
severely impact necessary laboratory instruction for undergraduate students.  We also see potential to 
incorporate landscaping outside COB 110/114 into instruction, providing an innovative and exciting 
learning experience for undergraduates studying archaeological techniques and methods. 
  
Fourth, the Anthropology program must secure internal or external funding to develop instructional 
infrastructure to support undergraduate education. This is particularly critical given the substantial 


 55







financial investment required to support biological anthropology, in particular.  Resources already 
acquired to support lower division instruction include a two locking metal storage cabinets, a glass 
display cabinet and casts of fossil hominids skulls, selected primate skulls and skeletons, and a modern 
human skeleton.  Additional materials are required to satisfy needs for ANTH 5, and additional 
instructional resources are also required for one or more upper division biological anthropology course.  
These include casts or type collections used to assess age, sex, ancestry, pathologies, and other physical 
characteristics from human skeletal remains.  We estimate that $15,000 is necessary to complete the 
collection of casts and specimens required for lower-division instructional needs in biological 
anthropology.  Cost estimates for upper-division needs in biological anthropology will depend upon the 
next faculty hire within this sub-field, but expenses for the skeletons and models needed for Wedel’s 
methods courses are estimated at $20,000.  Similarly, upper division archaeological laboratory courses 
require modest laboratory equipment and laboratory furniture (e.g., digital scales, microscopes, calipers), 
and field equipment is required for an archaeological field course or field school (e.g., GPS units, 
compasses, screens, shovels, trowels, tape measures, etc.).   It is anticipated that the total cost for both the 
archaeological laboratory and field equipment will not exceed $20,000.  Anthropology faculty are 
pursuing internal and external sources of funding to acquire necessary instructional laboratory materials. 
  
Finally, the Anthropology program—and, especially, undergraduate Anthropology majors—would be 
better served by improving the library resources in anthropology at UCM.  Although we appreciate 
library space limitations and we support the use of electronic resources whenever possible, primary 
ethnographic and archaeological literature that is typically unavailable in digital format is critical to 
teaching specific anthropological subject matter as well as developing undergraduate research and writing 
skills.  Archaeology, in particular, is inherently visual, drawing on material culture to make inferences 
ranging from technology to economy to sociopolitical organization.  Therefore, students often cannot rely 
on web-based search engines or finding aids that only provide book or article titles, since these methods 
fail to identify appropriate materials for inter-library loans for research papers.  Unlike some fields in 
which only the latest data are relevant and electronic journal articles are the disciplinary standard, primary 
ethnographic and archaeological literature are often revisited to gain additional insights and assess new 
hypotheses.  We are aware of potential opportunities to acquire all or part of personal libraries of retiring 
faculty at other California institutions, and we hope that the Library will support or initiate these or other 
efforts to acquire classic monograph series such as the University of California Publications in American 
Archaeology and Ethnology, the University of California Archaeological Survey Reports, and primary 
ethnographic literature for California or other regions as identified by  
Anthropology faculty.  Another option is to complete digital scanning of such classic series, since many 
are UC publications, and the Library has already supported a similar digital publishing effort for the 
Journal of California and Great Basin Anthropology, a publication of the Malki Museum.  Efforts are 
also underway by anthropology faculty to begin building an anthropology multimedia collection. 
  
In summary, this Strategic Plan calls for hiring one additional archaeological anthropologist (Associate 
Professor or Professor) during AY 2008-09, and one additional biological anthropologist (Open Rank) in 
AY 2009-2010.  Ladder-rank faculty are required so that anthropological research emphases within our 
program can be strengthened and students will have access to laboratory instruction and research 
opportunities. Anthropology faculty are currently working with the SSM design team to ensure adequate 
research laboratories for new hires and existing faculty, and we are continuing efforts to make the 
administration aware of critical short- and long-term teaching and research laboratory needs in 
archaeological and biological anthropology.  It is especially important that COB 110 be set aside as a 
dedicated anthropology teaching laboratory, as the anthropology major requires such space, and we hope 
that COB 114 will be available for the anthropology program after construction of SSM is complete. 
  
 3.5 Finances  
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See Section 3.1.  
  
 3.6 The Organization  
  
Anthropology faculty are currently affiliated with the Humanities and World Cultures Unit within SSHA.  
Although Anthropology also has strong links to disciplines within the Policy and Decision Science Unit, 
we view our current affiliation as both positive and productive, since it facilitates interdisciplinary 
collaboration in the establishment of the World Heritage program, joint participation in the World 
Cultures graduate group, and development of an anticipated humanities research center.  
 
As a small program for the foreseeable future, Anthropology must rely on other  
disciplines within SSHA for organizational support, as well as support for growth of the  
Anthropology faculty sufficient to initiate the major (i.e., Anthropology will not stand  
alone within the next 3-5 years).  In the short term, support for growth of Anthropology  
based strictly on enrollment is inappropriate, however, due to the required laboratory  
methods courses that have relatively low enrollment caps. Nonetheless, the Anthropology major will 
incorporate some lecture-based methods courses to the extent possible, to facilitate start-up of the major 
with the smallest possible number of ladder-rank faculty.  Anthropology faculty have worked and will 
continue to work aggressively to boost enrollment in both lower- and upper-division Anthropology 
classes for majors and non-majors to “subsidize” smaller upper-division laboratory methods courses.  For 
example, Anthropology faculty have consistently participated in SSHA- or campus-wide recruitment 
events, and have marketed undergraduate anthropology courses both within and beyond SSHA. 
 
 3.7 Implementation  
  
Implementation of this strategic plan for Anthropology depends, to a large extent, on the  
priorities and needs identified within SSHA and for UCM, as a whole.  For example,  
prioritization in hiring the two additional required ladder-rank faculty for long-term viability of the 
Anthropology major will occur at the level of the School.  Likewise, we depend upon the support of the 
administration in securing required dedicated teaching laboratory space, and we look to our partners 
across campus to support research laboratory needs and the development of interdisciplinary programs.  
Still, Anthropology faculty will work in partnership with SSHA to achieve all of the goals of this plan 
within the next five years, especially through our faculty participation in SSHA events and related efforts 
to recruit students to the Anthropology program, and through collaboration with our faculty colleagues to 
promote common academic interests through our teaching, research, and service endeavors.  
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APPENDIX B:  POLICY AND DECISION SCIENCES 
 
Table of Requested FTEs 
 
Priori
ty 


Name of 
Position 


Level 
(Lecturer/A
ssistant/ 
Associate/F
ull) 


Primary 
Major 
Contributio
n (current 
or planned) 


Secondary 
Major 
Contributio
n (optional) 


Primary 
Graduat
e Group 


Secondar
y 
Graduate 
Group 
(optional) 


Estimat
ed 
start-up 
costs 


Estimate
d Space 
needs 


Special 
needs 
and 
strategic 
consider
ations, if 
any 


1 Political 
Science 
(behavior) 


open Political 
Science 


 SCS  ~$50k office  


2 Philosoph
y 
(normative
) 


open Philosophy Env. sci., 
biomedicine
; mgmt 


SCS ENVE ~$50k office  


3 Sociology 
(race/class
/gender) 


Tenured Sociology  SCS  ~$50k Office  


4 Global 
Arts 
(ethnomus
-icology) 


Open Developing 
the Global 
Arts 
program 


   ~$50k Office  


5 Political 
Science 
(institution
s) 


open Political 
Science 


potentially 
Economics 
& Sociology 


SCS  ~$50k office  


6 Cognitive 
Science 
(perceptio
n) 


tenured Cognitive 
Science 


Computer 
science 


SCS CSE ?????? ??????  


7 Philosoph
y 
(phil. Of 
mind) 


assistant Philosophy Cognitive 
Science 


SCS  ~$50k office  


8 Economics 
(lecturer) 


Lecturer 
PSOE series 


Economics    none office  


9 Media 
Arts 
Technique 


Lecturer 
PSOE series 


Developing 
the Media 
Arts 
Technique 
program 


   ????? ????? ????? 


10 Sociology 
(institution
s) 


open Sociology potentially 
Economics 
& Political 
Science 


SCS  ~$50k office  
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11 Philosoph
y 
(aesthetics
) 


assistant Philosophy Global Arts    office  


12 Cognitive 
Science 
(neurosci) 


open Cognitive 
Science 


Biology SCS  ???? ????? ???? 


13 Economics 
(economet
rics) 


open Economics Math SCS Applied 
Math 


~$50k office  


14 Political 
Science 
(democrac
y) 


open Political 
Science 


 SCS  ~$50k Office  


15 Cognitive 
Science 
(computati
onal 
linguistics) 


open Cognitive 
Science 


 SCS  ???? ????? ???? 


 
This table was approved by a vote of the School of _____ faculty on (date). 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be 
assigned to the same priority level.  Additional considerations such as opportunity hires, spousal hires, 
diversity issues, should be noted where relevant, with further description in the text of the plan.  
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COGNITIVE SCIENCE STRATEGIC PLAN  
0. Executive Summary  
“UC Merced Cognitive Science will be one of the top ten cognitive science programs in the 
world by 2010. “  


Cognitive Science is an interdisciplinary field that combines theories and methods from 
computer science, linguistics, philosophy, psychology, and neurobiology, with the aim of 
understanding how cognition emerges within and between biological organisms and artificial 
systems. Some cognitive scientists conduct research in universities, and others pursue careers 
in areas as diverse as cognitive engineering, information sciences, management, law, service 
science, intelligent systems, graphic design, and medicine.  


Cognitive Science has quickly become a signature program at UC Merced.  It’s popular 
among undergraduates, and has captured the attention of cognitive scientists worldwide. This 
success is the result of careful planning, outstanding hires, a strong vision, and an emphasis on 
excellence in interdisciplinary research.  It is also the result of a growing interest in cognitive 
science as a field, as evidenced by a rapidly increasing number of cognitive science departments 
and programs in the US and abroad.    


To thrive, Cognitive Science must maintain balanced ties to all its related disciplines.  
Only then can it benefit from the cross-fostering of ideas in various research and teaching 
agendas on the campus while providing added value to each of the other disciplines.  Cognitive 
Science will, therefore, contribute in a balanced way to different strategic areas at UC Merced, 
for example, through links to Engineering, Biological Sciences, and Management.  Cognitive 
Science will continue to serve as a hub of scientific and academic integration amidst the 
exceptional intellectual synthesis that promises to make UC Merced unique within the University 
of California system, and among universities around the world.  


For 2008-2009, Cognitive Science plans two new faculty lines, one in visual 
perception and one in cognitive neuroscience, establishing links to biological sciences. 


1. The Challenges  
Cognitive Science has gotten off to a strong start at UC Merced, yet some challenges lie 
ahead. In particular, we need to  


      • obtain faculty positions to fill important gaps and further build areas of strength   
 • hire faculty who will actively seek and obtain extramural funding   
 • develop a stand alone Cognitive Science PhD   
 • strengthen ties to the School of Engineering  
 • build bridges to the School of Natural Science  
 • ensure that our program has strengths in multiple sub-areas of Cognitive Science  
 • improve recruiting efforts for undergraduate and graduate students  
 • expand research opportunities for students from underrepresented groups  
 • acquire adequate research space for faculty and graduate students  
 • achieve high goals and maintain visibility despite a lack of resources  
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2. The Strategy  
By raising Cognitive Science as a beacon of excellence within UC Merced, an impressively 
large and diverse array of related disciplines will be similarly raised with it. Due to its 
integration of many researchers across all schools on the campus in their joint endeavor of 
studying how biological and artificial minds work, programs such as computer science, 
psychology, economics, management, and the biological sciences will all benefit from an 
institutional commitment to Cognitive Science.  


2.1 Vision  
When college seniors the world over ask where they should do their graduate work in 


cognitive science, the faculty advisors will rattle off the top PhD programs in Cognitive 
Science: UCSD, Johns Hopkins, Edinburgh, Indiana, MIT, Brown, Rochester, and UC Merced. 
Our vision of being a top ten program is viable given our growing visibility, research strengths, 
and ability to showcase a new cognitive science program at a UC. It is also feasible given that 
the number of Cognitive Science PhD programs is still considerably smaller than the number of 
programs in related fields (e.g., Computer Science, Psychology), and given that our PhD 
program will be one of two such doctoral programs on the west coast (along with UCSD).    


Having a top ten program in Cognitive Science will yield many positive outcomes, 
especially to our students. Our undergraduates will be admitted to well-known Cognitive 
Science PhD programs, such as MIT or UCSD, or obtain profitable jobs, especially in 
companies in nearby Silicon Valley.  The latter is a likely outcome for many of our students 
given current hiring trends.  Many high tech companies plan to employ large numbers of 
service scientists (applied cognitive scientists with expertise in programming and management) 
in the coming decade.  For instance, IBM will hire 50,000 individuals in this area to secure its 
position as a world leader in service science management and engineering. To ensure they will 
have service scientists to hire, IBM is providing seed money and establishing partnerships with 
universities worldwide, such as UC Berkeley, UCSC, and universities throughout Europe and 
China. (See recent issues of Business Week and Computer World.) (For other benefits, see 
section 3.)  


UC Merced Cognitive Science will quickly become one of the signature badges of 
honor for the campus and the UC system, with considerably less investment than would be 
needed for building such prestige in other disciplines that are already represented at most 
universities. Essentially, institutional investment in Cognitive Science is a “lowhanging fruit” 
with enormous pay-off that will spread beyond the Cognitive Science Program to connected 
disciplines, including Computer Science, Psychology, Biology, Philosophy, Economics and 
Management.  As Cognitive Science is an interdisciplinary hub that connects SSHA with 
Engineering and Biological Sciences, it has the potential to benefit more comprehensively than 
the sub-areas comprising it. The resulting accumulation of synergistic activities in and through 
Cognitive Science will feed back to the various supporting disciplines, improving their own 
visibility and prestige in return.  


 
 
 
2.2 Mission 
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Through its scientifically rigorous integration of a variety of theoretical frameworks and 
methodological approaches in the study of intelligent behavior, the Cognitive Science 
Program acts as an interdisciplinary hub that both draws from and gives back to the research 
and education strengths that are growing at UC Merced throughout the Social Sciences, 
Humanities and Arts, Engineering, and Biological Sciences.  


3. Goals and Strategies  
Strengths. There are four emerging areas of research strength in the Cognitive Science 
program at UC Merced.  Each provides multiple routes for multidisciplinary interaction, and 
together they form the foundation on which expansion will be based.  These research areas 
will make our Cognitive Science program well-known:  


1. Computation, e.g., robotics (Carpin, Kallman), machine learning (Carreira-Perpinan, 
Newsam), Bayesian reasoning (Heit), neural networks (Noelle), dynamical systems 
(Yoshimi, Spivey), distributed cognition (Maglio).  


2. Reasoning, e.g., concepts (Heit), cognitive control (Noelle), artificial intelligence 
(Kallman), philosophy of mind (Yoshimi), problem-solving (Maglio)  


3. Perception, e.g., computer vision (Newsam), spatial cognition (Matlock), visual  
attention (Spivey) 


4. Language, e.g., psycholinguistics and cognitive linguistics (Matlock), sentence  
processing (Spivey)  
 


Weaknesses. First, with the aim of a dozen Cognitive Science faculty in 2012, we will not be 
able to build definitive links among all areas of cognitive science or to connect to as many 
related disciplines as we might like.  The key strengths listed above necessarily leave openings 
in certain cognitive research topics, where only one or two of our faculty will have expertise, 
such as memory, problem solving, action. However, these weaknesses are greatly outweighed 
by the benefits from having our four critical-mass strengths.  Second, we will be unable to hire 
as many neuroscientists as we would like in the next five years because we have limited 
resources for some types of neurophysiological investigation.  We hope more resources will be 
available when the Medical School comes onboard in a few years.  Third, it may become 
increasingly more difficult to conduct cognitive science research in a school with humanists, 
artists, and social scientists who do not collect controlled laboratory data.  Such a school cannot 
adequately offer the resources (e.g., lab space) that are imperative to publishing and to 
obtaining extramural funding for cognitive science research.  


Opportunities. The opportunities that arise from building a strong Cognitive Science Program 
at UC Merced are numerous.  Opportunities for interdisciplinary research methods that would 
be difficult or impossible at many other universities, such as cognitive engineering, 
computational linguistics, computational neuroscience, and decision science will be facilitated 
by the rich interaction among disciplines exhibited by our cognitive science program.  
Similarly, our program produces rare interdisciplinary educational opportunities for Cognitive 
Science undergraduates, such as project-based training that combines programming, systems 
design, experimental protocols, and experience with technologically advanced laboratory 
equipment.  Undergraduate cognitive science courses and lab opportunities also allow other 
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majors in SSHA to combine science with the arts or humanities in any number of interesting 
projects (e.g., new media; cognition of music; visual processing of art; metaphor 
comprehension; discourse analysis of literary works; comparative linguistics). They also 
provide students from Natural Sciences (NS) and the School of Engineering (SofE), for 
instance, those majoring in biology and computer science, the opportunity to take social 
science classes related to their interests (e.g., Introduction to Cognitive Science, Artificial 
Intelligence, Neural Networks, Cognitive Neuroscience).  


  Graduate training in Cognitive Science can prepare PhD’s for academic posts not only 
in cognitive science departments but also in psychology departments, philosophy departments, 
computer science departments, and linguistics departments, as well as for industry positions in 
areas related to cognitive engineering, data mining, and machine learning.  Cognitive Science 
training on our campus will also benefit students from underrepresented groups. Many of our 
current undergraduates are from ethnically diverse backgrounds or are women.  The low 
representation of women and other minorities (below 10 percent) is viewed as a problem in 
cognitive science departments and programs across the country, and among members of the 
Cognitive Science Society.    


Threats.  As with cognitive science communities everywhere, it will be important for our 
Cognitive Science Program’s image to carefully avoid the mistaken impression that cognitive 
science is just a branch of cognitive psychology.  With sustained emphases on our 
computational and neurobiological components, as well as our philosophical and theoretical 
linguistics components, Cognitive Science at UC Merced will succeed at maintaining its own 
unique identity as a dynamic interdisciplinary hub, and not an encapsulated discipline by itself. 


It will also be important for us to garner as much support as possible from UC Merced 
administration over the next five years.  Though our program is unlikely to have as many 
majors as some traditional disciplines such as Psychology, Economics, or Biological Sciences, 
our cognitive science courses will continue to have impressive enrollments and play an 
important service role for students in SSHA, Natural Sciences, and in the School of 
Engineering (see Section 3.2 for details).  Moreover, in this early phase, it is critical for us to 
foster our reputation as a rapidly growing pillar of excellence and innovation in cognitive 
science research and teaching.  A strong reputation will reap many benefits for SSHA as well 
as the campus at large, including further extramural funding and increased enrollments.  


3.1 Research Opportunities and Funding  
Although most academic programs generally seek research funding from one or two 


basic sources, the Cognitive Science Program’s research projects can, and do, draw from a 
wide variety of external research funding sources, including grants from  
 •    government institutions   
  NSF, NIH, DARPA 
 •    private institutions   
  McDonnell, Sloan  
 •    University of California partnerships  
  UCOP Digital Media Discovery Grants, CITRIS  
 •    local industry groups and high-tech companies   
  HP, IBM Research, Google  
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Our Cognitive Science program is a natural candidate for a training grant (such as an NSF 
GK12 or NIH T32) including graduate student fellowships, post-doctoral fellowships, 
conference travel funds, and its own colloquium budget.  We are already in a good position to 
seek this type of funding because our faculty have an impressive track record of external 
support.  
 
3.2 Teaching Opportunities and Enrollment  


UC Merced Cognitive Science has caught the attention of cognitive scientists 
worldwide since its inception in 2004-5. When the campus opened, cognitive science courses 
instantly caught the interest of students who wanted interdisciplinary training in human 
behavior, biology, and technology. In early 2005, a cognitive science emphasis track under 
SCS was created, and last year, our Cognitive Science majors, BA and BS, were created 
along with a Cognitive Science minor.    


The number of cognitive science majors will never be as large as the more traditional 
“bread and butter” majors, such as psychology or political science.  However, the number of 
cognitive science majors is already impressive (28 COGS majors and 3 COGS minors reported 
in September, 2007). Moreover, as is the case at UCSD, UC Berkeley or other campuses with 
cognitive science undergraduate programs, our courses function as service courses for students 
in other areas, including biology and psychology.    


Student interest in cognitive science is evident in course enrollments.  Last year saw 
419 enrollments in COGS courses: 214 in Fall 2006 and 205 in Spring 2007.  This Fall alone 
we have 294 enrollments.  Many of these were crosslisted with other areas, for instance, Heit’s 
COGS/PSY 121 or Maglio’s COGS 152/MGMT 150.   


2008-9 and beyond  


Undergraduate Training. In 2008 to 2009, we will continue to teach undergraduate COGS 
courses for majors and non-majors, especially, COGS 1 (Introduction to Cognitive Science), 
COGS 5 (Introduction to Language and Linguistics), COGS 103 (Introduction to Neural 
Networks in Cognitive Science), COGS 110 (Philosophy of Cognitive Science), COGS 121 
(Cognitive Psychology), and COGS 125 (Artificial Intelligence). We will not, however, be 
sufficiently staffed to cover all courses that are needed. Note that most Cognitive Science 
faculty teach in other areas (Heit, Psychology; Yoshimi, Philosophy; Noelle, Computer Science 
& Engineering; Maglio [adjunct], Management), and this restricts COGS offerings. Spivey 
(arrives 2008) and new hires (if successful) may teach required COGS 101 (Mind, Brain, and 
Computation) and COGS 105 (Research Methods for Cognitive Scientists) in addition to 
popular electives (e.g., COGS 140, Perception), but they will also need to develop and teach 
new courses for our graduate program.  A larger teaching staff would enable us to cover 
courses that are of interest to students but that we are unable offer at present, for instance, 
COGS 102 (Introduction to Cognitive Modeling), COGS 128 (Cognitive Engineering), COGS 
141 (Cognitive Science Applications for Management), COGS 175 (Spatial Cognition), in 
addition to courses that have yet to be developed, including Introduction to Neuroscience, 
Introduction to Computational Linguistics and Seminar in Visual Perception.  


To meet our students’ diverse needs and ensure their success in graduate school and 
the job market, we would like to establish new emphases for the Cognitive Science BA and 
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BS in 2008-9.  For the BS, current plans include emphases in Cognitive Engineering and in 
Neurobiology. For the BA, current plans include emphases in Philosophy of Mind and in 
Linguistics. The Linguistics emphasis will meet the needs of many UC Merced students with 
an interest in language.  Because there are no plans for a Linguistics major on the campus 
and because language is a pillar of cognitive science, our group is in an excellent position to 
provide training in this area.  Other emphases to be discussed include service science.  


Graduate Training. We are currently developing our stand alone PhD program and will 
apply for CCGA recognition later this year. Until CCGA approval is obtained, cognitive 
science faculty will continue to be members of, or affiliated with, the Cognitive Science 
emphasis track within the Social and Cognitive Sciences (SCS) graduate group.  Faculty will 
fill graduate-level teaching needs, such as COGS 250 (Mind, Technology, and Society 
colloquium series), and in the coming years will develop COGS courses.  There are currently 
five students in the Cognitive Science PhD program in SCS.  


We have attempted to recruit students through our website and by distributing 
pamphlets (2006-7) or other materials to undergraduates in departments of cognitive science, 
psychology, philosophy, or computer science nationwide15. When we have more faculty, we 
shall explore other ways to recruit, such as team visits to other UC campuses.  


3.3 Interdisciplinary Opportunities  
Cognitive Science at UC Merced is already firmly committed to excellence in interdisciplinary 
research. Several of our faculty conduct interdisciplinary research or collaborate with scientists 
in other disciplines.  For example, a computer scientist is developing virtual agent animation in 
collaboration with a psycholinguist.  An engineer studying pattern recognition is connecting 
with a vision researcher who conducts eye-movement recordings. A cognitive linguist studying 
sentence comprehension is collaborating with a psychologist studying visually-guided reaching 
movements. A cognitive psychologist is collaborating with a political scientist on the effects of 
context on judgments about ballot propositions.  And a computational neuroscientist exploring 
neural network modeling is interacting with a neurophilosopher experimenting with dynamical 
systems theory.  With additional hires in the areas listed in the next section, there will be 
dozens of interdisciplinary research collaborations and educational initiatives stretching 
between SSHA, Engineering, and Biological Sciences, fulfilling the promise of UC Merced as 
an institution of unparalleled excellence in interdisciplinary research and teaching.   


We will continue to initiate and foster interdisciplinary opportunities in SSHA and 
across schools. Within SSHA, we highlight our support for growth in the number of Philosophy 
faculty. (Philosophy currently has only one faculty member).  Just as there would be many 
synergies between Philosophy faculty and Cognitive Science faculty, additional Philosophy 
faculty would provide many course opportunities for Cognitive Science majors and indeed all 
other majors around the university.  In Natural Sciences, we support growth in neuroscience. 
Hiring neuroscientists will help round out Cognitive Science offerings and encourage 
interaction between Biology and Cognitive Science.  In the School of Engineering, we continue 
to offer support for hires that open up new lines of interdisciplinary research between Cognitive 


                                                  
15 See our website and the recruiting pamphlet at http://cogsci.ucmerced.edu 
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Science and Computer Science, including intelligent systems, information sciences, design, and 
data analysis.  


 
3.4 Resources 
UC Merced’s Cognitive Science faculty have strong interdisciplinary research and teaching 
interests. In their research, key areas of group strength are emerging: computation, language, 
reasoning, and perception. In teaching, some COGS courses are covered full-time and some are 
covered half-time. Only one faculty member is covering COGS courses full-time: Teenie 
Matlock.  In Fall 2008, Michael Spivey will devote all his teaching effort to COGS courses as 
well16. Faculty who teach COGS courses half-time are Evan Heit (also Psychology and 
Management), David Noelle (also Engineering), and Jeff Yoshimi (also Philosophy). Other 
faculty occasionally teach COGS courses, including Paul Maglio (Cognitive Science Adjunct 
with one COGS/MGMT course per year) and Shawn Newsam (Engineering, one graduate 
COGS course bi-annually).   


Faculty who support the graduate and research programs in Cognitive Science at UC 
Merced but who do not teach COGS classes include Stefano Carpin (Engineering), Miguel 
Carreira-Perpinan (Engineering), Michelle Chouinard (Psychology), Yarrow Dunham 
(Psychology), Marcelo Kallmann (Engineering), and Steve Nicholson (Political Science). 


Faculty Development In 2007-2008  
Efforts are currently underway to fill 1.5 FTE tenure track faculty positions in 


Cognitive Science by the end of the 2007-2008 academic year.  These positions include a 
senior position to be housed in Cognitive Science and a junior position involving a joint 
appointment between SSHA and the School of Engineering.    


The senior opening is, in many ways, a replacement for a search that failed late in the 
negotiation process last year, when a very strong and interested candidate was lost due to 
delays in our hiring procedures. The reinstantiated senior search has been fairly broad in 
terms of research area scope, and preliminary indications from the search committee suggest 
a reasonable likelihood of filling this position with a very strong candidate, though not with 
a candidate whose research interests lie in the area of visual perception, which was the focus 
of the search that failed last year.  Thus, while the cognitive science program stands to 
benefit strongly from this existing search, a priority remains for hiring a colleague with a 
research program in visual perception.  


The current junior opening is in Cognitive Engineering.  As such, it is planned to be a 
joint appointment with the School of Engineering. The search has focused on a few domains 
within the broader field of applied cognitive science, including the study of human-computer 
interaction and the development of computational models of group cognition. The schedule for 


                                                  
16 Michael Spivey is already fully engaged in searches and programming building even though he is still at 
Cornell University.  This year he is playing a leading role in the development of the Cognitive Science PhD 
program, and in the next few years, he will play a key role in easing Cognitive Science into department status. 
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this search is following standards from the field of computer science, in which interviews rarely 
take place before January, so there is currently little information concerning the likely outcome 
of this effort.  
Faculty Development In 2008-2010  


As described earlier in this document, the Cognitive Science program is strategically 
positioning itself to exhibit certain focal research strengths, including computation, reasoning, 
perception, and language. One additional faculty hire is needed in the next couple of years in 
order to firmly establish these areas of program specialization: a position in visual perception.  
Once this position is filled, we intend to shift our priorities toward areas of expertise that are 
needed to remove any residual concerns over the ability of our faculty to provide 
comprehensive training in cognitive science at both the undergraduate and graduate levels.  The 
minimal degree of breadth and balance across subfields of cognitive science represented by 
these additional hires will be critical for launching a stand-alone, CCGA-approved, Ph.D. 
program in Cognitive Science, as well as for establishing the reputation of this program 
worldwide.  


Four positions are sought for 2008 to 2010, with an initial preference for the first two 
of these during the 2008-2009 academic year.  We note at the outset that each of these 
positions has some potential to be a cross-school or cross-area appointment, although ideally 
each search should have some flexibility in this regard.  We intend to include broad interests 
on search committees, including representatives from both SSHA and the School of Natural 
Sciences for the Cognitive Neuroscience search and including representatives from both 
SSHA and the School of Engineering for the Computational Linguistics search, for example.  
During all of these searches, extra measures will be taken to solicit applications from women 
and minorities.  


Our priorities for 2008 to 2010 are as follows:  


1. Visual Perception.  


Level: Assistant or beginning Associate Professor.  This position  
could build ties with the School of Natural Sciences,  
possibly involving a split FTE.  


While visual perception is perhaps the most thoroughly studied aspect of human cognition and 
of the human brain, there are still many foundational puzzles to be solved.  For example, much 
early work on vision highlighted the forward-flowing chain of processes from the 
photoreceptors in the retina of the eye to the mental representation of scenes containing objects, 
but recent research is increasingly uncovering top-down and interactive effects in visual 
processing. Task-driven attention has been found to influence visual processing only one neural 
"step" from the retina.  Some attentional effects are interestingly cross-modal, as when 
attention to a mobile telephone conversation hinders perception of the road ahead. Imagination 
has been found to activate perceptual processes in a manner similar to when imagined objects 
are actually perceived.  Learning linguistic labels for different classes of objects can shape the 
nature of perceptual acuity.  Attention to one aspect of a scene can make a person effectively 
blind to even radical, but unrelated, events in the scene. In addition to these issues of top-down 
influences, there are many other important open questions in the world of perception, ranging 
from the mechanisms that allow us to recognize a person by their pattern of motion to the 
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reasons that certain brain systems come to specialize on the perception of faces or buildings.  
Indeed, visual perception has been focal in recent investigations into the nature of 
consciousness.  The Cognitive Science program at UC Merced needs an expert in this domain 
in order to meet its goals of program specialization, as well as to be recognized as a program of 
sufficient breadth to train the next generation of cognitive scientists.  The ideal candidate for 
this position would bring extensive skills in the methods of psychophysics, which use 
behavioral measures to uncover the structure of perceptual processes. A research program with 
strong connections to the underlying neuroscience of vision would also be desirable. Through 
this association with neuroscience, this new faculty member could help build joint programs 
between the School of Natural Sciences and SSHA, introducing new opportunities for NIH 
funding.  There are also opportunities for collaboration with School of Engineering faculty 
interested in machine vision (Newsam) or computer graphics and virtual reality (Kallmann).  
Research synergy within the Cognitive Science program would, of course, also be strong, with 
clear ties to Spivey's work on the interactions between object perception and language, 
Matlock's work on spatial perception and language, Heit's work on perceptual category 
learning, Noelle's work on attentional and cognitive control, and Yoshimi's work on 
consciousness. 


2. Cognitive Neuroscience.  


Level: Assistant or beginning Associate Professor.  This position  
could build ties with the School of Natural Sciences,  
possibly involving a split FTE.  


Cognitive Neuroscience is the study of the relationship between behavior and biology -- 
between cognition and the brain.  Cognitive neuroscientists use a broad range of methods in 
pursuit of this goal, typically involving the augmentation of experimental psychology protocols 
with neuroscientific measures.  Some cognitive neuroscientists use animal models, studying the 
effects of gene expression on behavior in rodents or directly recording neural activity in awake 
and behaving primates, for example.  Some study patient populations, examining behavioral 
changes arising from focal brain damage or dysfunction in hopes of understanding the role 
played by specific neural systems.  Most modern research programs in cognitive neuroscience, 
however, leverage sophisticated brain imaging technologies.  These technologies allow brain 
activity to be measured during the performance of cognitive tasks.  A variety of imaging 
methods exist, each with its own set of strengths and weaknesses. These include positron 
emission tomography (PET), magnetoencephalography (MEG), electroencephalography 
(EEG), and functional magnetic resonance imaging (fMRI).  In addition to imaging the brain in 
action, technologies have been developed to temporarily manipulate neural function.  These 
technologies include pharmacological methods and transcranial magnetic stimulation (TMS).  
Finally, techniques drawn from the fields of computational neuroscience and cognitive 
modeling may be used to give substance to elaborate theoretical accounts. UC Merced is poised 
to develop a world-class research and educational program in cognitive science, but this vision 
will not be realized without strong representation from the field of cognitive neuroscience.  
Increasingly, our understanding of the mind is being informed by our understanding of the 
brain.  A faculty member in cognitive neuroscience is needed to legitimize and strengthen the 
cognitive science program at UC Merced. Such an individual would also contribute to the 
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university's interdisciplinary research mission by establishing connections between cognitive 
science in the School of Social Sciences, Humanities, and the Arts and the life sciences in the 
School of Natural Sciences. Such a faculty member would introduce opportunities to ground 
current behavioral research activities in physical neural processes, and she or he would 
substantially increase the competitiveness of UC Merced when attempting to garner research 
funds from NIH programs favoring behavioral research with a connection to neural function or 
brain disease.  Recruiting a cognitive neuroscientist would also make a central contribution to 
multiple educational programs at UC Merced. Students in both social sciences and in the life 
sciences have expressed eagerness to enroll in neuroscience courses.  While such courses are 
currently listed in the UC Merced catalog (e.g., Cognitive Neuroscience), we currently lack the 
appropriate staff to offer these courses.  Undergraduate programs focusing on cognition or on 
human biology are fundamentally incomplete without some introduction to the brain and the 
central nervous system.  Thus, this position will fill a critical gap in our course offerings and in 
our undergraduate programs.  Social sciences and the life sciences represent some of the most 
popular programs at UC Merced, so this position is sure to have an enormous educational 
impact.  At this point in the university's development, it is arguably unwise to commit to the 
development of a broad research and education program in neuroscience.  Still, some expertise 
in cognitive neuroscience is needed to support our established programs.  Without focal 
investment in a neuroscience infrastructure, some methods of the cognitive neuroscientist are 
impractical, including the use of expensive brain imaging technologies like fMRI. There are 
many qualified researchers with skills in other important methods, however.  We envision 
recruiting an individual trained in relatively inexpensive techniques that are synergistic with 
established research practices at UC Merced.  For example, a researcher who uses knock-out 
gene rodent models could collaborate with local biologists who use similar methods to 
investigate non-behavioral phenomena.  Our preference for an initial cognitive neuroscience 
hire, however, would be for a researcher who uses some form of brain imaging technology with 
human participants.  A research program of this kind would connect naturally to ongoing local 
research on computational cognitive neuroscience and neural network models (Noelle and 
Yoshimi), on motion generation and perception (Kallmann), and on eye movements and 
language (Matlock and Spivey).  We are particularly interested in recruiting an expert in 
electroencephalography (EEG) and related "brain wave" analysis techniques, such as event-
related potentials (ERP).  This noninvasive imaging technology does not require much of an 
infrastructure, and it continues to provide deep insights into the neural basis of cognition. One 
promising possibility involves recruiting an EEG researcher who would be willing to develop 
methods for merging EEG imaging with the technologies used to track eye movements, in 
which our own Michael Spivey is an expert.  The development of such a collaboration would 
place UC Merced on the map as one of the only institutions in the world in which the 
relationships between perception, eye movement, and neural function can be studied in humans 
at such a fine level of detail.  In summary, the recruitment of a faculty member with expertise 
in cognitive neuroscience is critical to the success of the university's research and teaching 
missions across both cognitive science and the life sciences.  The recruitment of such a scientist 
would not require any sort of commitment to the development of an extensive neuroscience 
infrastructure at UC Merced. By focusing on relatively inexpensive brain imaging technologies 
such as EEG, this researcher could immediately begin to make substantial contributions to 
cognitive science research and to neuroscience education across the UC Merced campus. 
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3. Computational Linguistics.   


Level: Assistant or beginning Associate Professor.  This position  
        could build ties with the School of Engineering, possibly  
     involving a split FTE.  


This position will allow us to realize our goal of building strongly in language, strengthen our 
ties with the computer science program in the School of Engineering, meet important teaching 
needs in SSHA, permit us to hire in an area of linguistics that presents many opportunities for 
external funding, and provide training to our students in marketable skills. The ideal candidate 
for this faculty position will have relatively diverse training in linguistic theory, methods, and 
computer systems design, and he or she will have strengths in one or more of the following 
domains:  statistical natural language processing, probabilistic context-free grammars, machine 
learning, case-based learning algorithms, speech recognition, latent semantic analysis, dialog 
systems, translation, comparative linguistics, phonetic analysis, and corpus linguistics.  At the 
undergraduate level, this hire could teach COGS 5, Introduction to Language and Linguistics, 
which is both needed by Cognitive Science students and of interest to many non-majors in 
Literature, Psychology, and other areas of SSHA. This individual could also teach other 
undergraduate courses related to language, including COGS 180, Topics in Cognitive Science, 
for example.  At the graduate level, this new faculty member would be expected to develop and 
teach new courses on computational linguistics and other advanced topics in language. 
Recruiting from this research specialization will provide support for Teenie Matlock’s work in 
psycholinguistics, Shawn Newsam’s work in machine learning and data mining, and Michael 
Spivey’s work in sentence processing, among others. 


4. Decision Science.  


Level: Assistant Professor. This position could build ties with any         
new program in management at UC Merced.  


Many of the most important situations in our lives require us to exercise our cognitive skills in 
deliberative reasoning under uncertainty in order to acquire rewards and avoid costs. Exciting 
work is currently being done on formally characterizing our reasoning processes in such 
situations, providing insights into our behavior at home, in the workplace, in the marketplace, 
and in society.  This interdisciplinary field draws on data from cognitive psychology, 
behavioral economics, political science, and cognitive neuroscience. Some have characterized 
this innovative domain as "decision science", while others have dubbed it "neuroeconomics".  
The focus is on formal quantitative accounts of reasoning in a variety of areas, from financial 
decisions to judgments concerning health or environmental risks.  Ideal candidates for this 
position will have research interests in areas like decision making and probabilistic reasoning 
in psychology, risk perception and management in behavioral economics, political cognition in 
behavioral political science, the brain systems involved in reward-based learning in 
neuroscience, or the use of information systems for policy enforcement and decision support in 
computer science.  This new faculty member will facilitate ties with our Economics program 
and with any future School of Management.  The position, once filled, is also expected to 
generate opportunities for industrial cooperation with the Cognitive Science program, including 
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research funding and student internship programs.  This person would be expected to contribute 
to teaching in cognitive science, management, economics, and possibly political science.  A 
new colleague with this background would naturally produce opportunities for collaboration 
incorporating Evan Heit’s work on reasoning, Paul Maglio’s work on service science, and 
Shawn Newsam’s work on machine learning. 


 
Faculty Development In 2011 And Beyond  
 We intend to make Cognitive Science at UC Merced a recognized world leader in terms 
of research and education by 2010. We expect that the variety of substantial developments that 
will occur in the next few years, including the expansion of our faculty, will have a profound 
impact on our plans for future growth.  At this point in time, we continue to be committed to 
our focal areas of strength, and we plan to direct future hiring priorities toward a combination 
of these areas along with a foundational level of research-area diversity. To this end, we 
envision hiring a junior level faculty member specializing in motor control, complementing our 
strength in perception while building on local interests in such domains as eye movements.  
Our next priority would be for a colleague in spatial cognition or visual imagery, adding to our 
existing expertise in spatial effects on language and visual perception.  


While a variety of faculty from across campus currently contribute to the cognitive 
science research enterprise at UC Merced, only 2.5 FTE lines are currently involved in the 
teaching of Cognitive Science courses.  If all of the current searches are successful, and 
Spivey arrives on campus on schedule, this number will rise to 5 FTE total by the beginning 
of the 2008-2009 academic year.  These are allocated as follows:  


Faculty that Teach Only Cognitive Science Courses (3 total)  
Matlock  
Spivey  
New Senior Hire  


Faculty that Teach Half-Time Cognitive Science Courses (2 total)  
Heit (and Psychology or Management)  
Noelle (and Engineering)  
Yoshimi (and Philosophy)  


  New Cognitive Engineering Hire  


If we are successful in filling the top four priority positions outlined in this document, and if 
only two of these are hired as cross-school positions, our FTE count will rise to 8 by the 
beginning of the 2010-2011 academic year.  The additional two positions foreseen for 
immediately beyond that point (currently expected in motor control and spatial 
cognition/visual imagery), would bring the number of FTE lines associated with Cognitive 
Science teaching to 10, which we see as approaching a healthy size for this program for the 
near future. 
 
Summary Of Hiring Priorities  


2008-2009 : Visual Perception  
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2008-2009 : Cognitive Neuroscience (Split Appointment)  
2009-2010 : Computational Linguistics (Split Appointment)  
2009-2010 : Decision Science  
2010-2011 : TBD (Motor Control)  
2011-2012 : TBD (Spatial Cognition/Visual Imagery)  


 
 
3.5 Finances  
Cognitive Science faculty members have an outstanding record of extramural funding, as 
shown in Table 3 (page 17). Continuing to aggressively seek grants from NSF, NIH, and 
other agencies will help us to provide excellent training to students in our labs and sustain 
our ability to conduct world-class research in the years to come.  The following trends also 
ensure that our Cognitive Science Program will thrive:  


 • Enrollments in COGS courses are high at UC Merced (Section 3.2).  
 • Nearly 200 new Cognitive Science programs or departments have been  
  established at universities in the past 20 years, including 106 departments and 
  programs in the U.S. alone (e.g., UCSD, MIT, Johns Hopkins, Indiana  
  University, University of Rochester).  
 • Cognitive Science majors are rapidly increasing at other UC campuses (e.g., 
  there are currently about 350 majors and 30 minors at UCSD).  
 • More and more cognitive scientists are needed in the work force in the 21


st


 
   Century, especially those with strengths in computer science and 
engineering,   management, or neurobiology.  
 
Based on the growing popularity of cognitive science as well as hiring trends, we anticipate as 
many as 240 Cognitive Science majors at UC Merced by 2010. This could mean as many as 
100 students in the Cognitive Engineering track (BS), 70 students in the Neuroscience track 
(BS), and 70 students in the Cognitive Science BA in general.  (See Section 3.2 for planned 
emphases.) And it will also mean new courses and larger enrollments in the courses we 
already have.  


To cover the courses needed by Cognitive Science students and to continue to provide 
service courses to other groups on the campus, including Biology (e.g., many Biology majors), 
we will need a total of 12 Cognitive Science faculty.  


In addition to administrative funding for faculty lines, we will continue to vigorously 
pursue extramural funding. Extramural funding will enable the Cognitive Science Program to 
develop innovative, interdisciplinary projects with colleagues in SSHA, such as Economics or 
Management, and with colleagues in Engineering or Natural Sciences.  Cross-school 
collaborations have already been established. For instance, Marcelo Kallmann is setting up a 
motion capture laboratory with Teenie Matlock, Shawn Newsam, Stefano Carpin, and other 
faculty.  The lab will be useful to several other cognitive scientists and engineers at UC 
Merced, including Michael Spivey and David Noelle. Extramural funding will also help 
support graduate students so they are not permanent teaching assistants.  And it will help 
provide undergraduate students with research opportunities they need to succeed after 
graduation. The enhancement of undergraduate training resulting from this research support 
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will in turn increase enrollment of Cognitive Science majors.    
 


 


 


Table 3. Cognitive Science faculty’s external funding totals about 9.5 million dollars over 
the past five years.  
 
David Noelle  
2003 –2007  NSF Information Technology Research Grant (co-PI) “A Biologically Inspired 


Adaptive Working Memory System for Efficient Robot Control and Learning” 
$1,596,360 ($485,991 as subaward to the University of Missouri at Columbia)  


2004 – 2006  NSF Information Technology Research Grant (PI) “A Biologically Inspired Adaptive 
Working Memory System for Efficient Robot Control and Learning” (Research 
Experiences for Undergraduates Supplement) $12,000  


2004 – 2006  
Vanderbilt University Discovery Grant Program (PI)  “The Neural Basis of Rule 
Representations in Category Learning: Using fMRI to Test a Computational 
Neuroscience Model” $48,902  


2005-2008  
National Science Foundation (co-PI) “ Understanding Conceptual and Cultural 
Change: The Role of Expertise and Flexibility in Folk Medicine”  


 $618,967  


2005-2006  


DARPA (co-PI) “Biologically-Inspired Cognitive Architecture”  $342,003  


Evan Heit  
2006-2009  


NSF Perception, Action, and Cognition (PI) Identifying Reasoning Processes using 
Memory Methods $300,000  


2006-2010  


Australia Research Council (co-PI) The Development of Causal Induction $250,000  
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2004-2007  
Biotechnology and Biological Sciences Research Council (UK) (co-PI) Encoding and 
retrieval in recognition memory $250,000  


 
Teenie Matlock  
2007-2010  NSF Major Research Instrumentation (co-PI)  
 “Acquisition of Equipment to Establish a Cognitive Sensorium and Visualization Facility  
 at UC Merced”  
 $250,000 


 2006-2008  NSF Perception, Action, and Cognition (PI)  


  “Conference on the Future of Cognitive Science”  
  $26,174  


2007  UCOP Discovery Grant, Digital Media (co-PI w. Kallmann, Engineering)  


 “Cognitive Animation Workshop”  
  $14,200  


Pending  NSF Computer Research Infrastructure (co-PI w. Kallmann &Carpin, Engineering)  


 “CRI: IAD Immersive Motion Capture for Interaction with Autonomous Virtual   
  Agents”  
  $296,783 (two years)  
 
Michael Spivey  
2007-2010 NSF grant BCS-0721297 (PI) "Action Dynamics as an Index of Learning and Generalization"  


$141,823  


2007  NSF grant BCS-0739708 (co-PI) "Workshop Support: Behavioral and Cognitive Dynamics"  
$16,775  


2006-2008  NIH grant R03 HD051671 (co-PI) "Semantic Valence Tendencies in Sentence Comprehension"  
$158,000  


2006-2009 NIH grant ZRG1H0PU29 (Sponsor) NRSA Pre-doctoral Fellowship "Spatial Cognition and the 
Bilingual Brain"   


2002-2006   NIH grant R01 MH63961 (PI) "Mutual Influences Across 
Language and Vision"  $223,871  


2003  NSF grant 0318609 (PI) Workshop: Empirical Methods in Cognitive Linguistics"  $35,000  


Marcelo Kallmann  
Pending  NSF Information and Intelligent Systems (PI)    “HRI: Teaching Demonstrative Gestures to 


Interactive Humanlike Virtual Agents” $439,784 (three years)  


Pending  NSF Computer Research Infrastructure (PI w. Matlock, SSHA)  
“CRI: IAD Immersive Motion Capture for Interaction with Autonomous Virtual   
 Agents”  
  $296,783 (two years) 
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2005 –2005  US Army grant, via subcontract with USC-ICT  
*Motion Controllers for Virtual Humans* $5,000  


Shawn Newsam  
Pending:  
2008-2010 Microsoft New Faculty Fellowship (PI)   


$200,000  


Current:  
2007-2012 Department of Energy Early Career Scientist and Engineer Award (PI)  


$250,000  


2007-2008 Center for Information Technology in the Interest of Society (PI) “Terrestrial 
Remote Sensing for Monitoring Atmospheric Particulates” $99,290  


2007-2010 NSF Major Research Instrumentation (co-PI) “Acquisition of Equipment to Establish a 
Cognitive Sensorium and Visualization Facility at UC Merced” $250,000  
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ECONOMICS 
Strategic Plan  


I. Vision  
The central vision of the Economics program is to establish UC Merced as a center for 
high-quality research and teaching in the area of applied microeconomics.  We have already 
established a strong base in the fields of labor economics and economic history and in the 
coming years we will expand our coverage of applied microeconomic fields with 
recruitments in public economics, industrial organization, international trade, health 
economics, and political economy.  Because these areas of economics are closely allied 
with our current strengths, they will allow us to offer a high-quality undergraduate major 
and graduate program focused on policy-relevant empirical microeconomics.    


 
II. Strengths  


a. The Economics program is well positioned to grow and to be successful at UC 
Merced.  


i. We have a challenging major, as well as minors in economics and 
services science, with extensive involvement in teaching in the 
management program.  


ii. There is currently an Economics and Management website active 
that will position us to attract a large number of high-quality UC 
Merced students, help with faculty recruiting, and advertise our 
research to the wider academic community.  


iii. We currently have four assistant professors and one full professor, all 
with ties to labor studies which in itself sets the Economics program at 
UC Merced apart, even at our currently small size.  We have been very 
successful at building on this strength by attracting external funding for a 
conference and seminar series.  UC Merced’s Economics faculty hosted 
a conference on “The Causes and Consequences of Increased Earnings 
Inequality” which was attended by a number of world leading scholars.  
The Economics group looks forward to future events of this nature to put 
UC Merced on the map as a center of research and teaching excellent in 
Economics.  


iv. The research being conducted by the current economics and management 
faculty all has policy-relevance which positions us well to attract grant 
and contract support.  


III. Weaknesses  
a. The lack of resources necessary to fund regular outside speakers to keep up to 


date on the latest developments in the field.  This impacts our ability to deliver 
cutting-edge material in the classroom, attract leading faculty, and successfully 
launch our full scale Ph.D. program.  Internal support of this type is vital to 
fully develop UC Merced as the world class center of applied economics 
research that is well within our grasp.   


b. The lack of a large enough faculty base to support a full scale graduate 
program, which in turn weakens our ability to staff teaching assistant positions, 
conduct research, and attract high quality faculty.  
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c. An over weighted share of junior vs. senior faculty.  
d. The lack of a lecturer with Permanent Security of Employment to assist with 


staffing large enrollment lower-division courses.  
e. The lack of a research institute to provide administrative support for faculty 


research, graduate students and external grant application support. 
IV. Challenges 


a. Attract, hire, and retain an adequate number of high-quality faculty to teach the 
electives in our major, as well as fulfilling the needs of lower division courses 
which other majors also require.  


b. Obtain the administrative and financial support to leverage our current faculty 
strengths so that we can achieve prominence in the areas of:  


i. Labor Studies  
ii. Services Science  
iii. Strategy  
iv. Economic History and Political Economy  
v. Public Economics  


       c. Attract many more undergraduate students to the major while retaining the high 
  quality and analytically challenging programs that the faculty envision.  
      d. Create a new Ph.D. program in Economics.  This effort could prove to be  
  particularly challenging given that there is a great deal of competition from 
well-  established programs nationally and internationally.  However, with our goal of 
  creating research excellence in a few areas, we are likely to be well positioned 
to   create niche graduate programs that will attract outstanding students to our 
  programs.   
      e. The establishment of an Institute for Economic Performance.  The IEP research 
  agenda will utilizes tackle questions such as: How does public funding of  
  universities affect local economic growth?, Do job training programs targeting 
  the disadvantaged work?, Do flexible schedules reduce gender inequality?  The 
  results of this research will inform policy makers in the valley, state and across 
  the nation.   We would like University Relations to begin fund raising for this 
  institute as soon as possible. 
V. Goals & Strategy Over a Medium Time Horizon (1-5 years)  


 a. Research Opportunities and Funding  
 i. Seminar Series in Economics Key to our hiring goals and the 


 establishment of UC Merced as a leading research institution is 
 the creation of an active seminar series where visiting researchers 
 present their latest findings.  Speakers in this series will not only 
 advance the research goals of the program, they will also provide 
 a valuable opportunity for interaction with other UC Merced 
 programs that share our interest in policy relevant empirical 
 research.  These include current and future colleagues in political 
 science, policy, and sociology. We have obtained outside funding 
 from the University of California Contreras Fund for a seminar 
 series for the 2007/2008 and 2008/2009 academic years.  
 However after this time we will require internal funding for a 
 seminar series in Economics.  
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   ii. Part of our grant application to the Contreras Fund is the vision 
   that the funding for a seminar series will act as seed money for a 
   program in Labor Studies, an interdisciplinary program that we 
   plan to establish as a minor at UC Merced and that will  
   eventually become a Center or Institute in the School of  
   Management.  


   iii. The establishment of an Institute for Economic Performance 
   (IEP).  This institute would contain basic social science research 
   concerning the causes and consequences of differences in  
   economic performance across individuals, firms and regions.  
   The IEP research agenda will tackle questions such as: How does 
   public funding of universities affect local economic growth?, Do 
   job training programs targeting the disadvantaged work?, Do 
   flexible schedules reduce gender inequality?  The results of this 
   research will inform policy makers in the valley, state and across 
   the nation.     


 b. Undergraduate Program  
   i. Economics  
         1. Attract on average 50 economics majors per graduating 
     class by offering students rigorous applied   
     microeconomic training that will prepare them for law 
     school, policy work, private employment, and graduate 
     school.  
         2. Establish one or more emphasis tracks within the  
     Economics major, including Strategy and Policy.  
   ii. Implementation  
         1. We envision that the Economics major will reach a  
     steady-state population of approximately 500 students.  
     Reaching this objective would require a group of 25 
     faculty members to maintain a student/faculty ratio of 
     20:1 in the long-term.  
         2. In the short term, we anticipate a stock of 180 students by 
     Fall 2008. Given current filled and unfilled faculty lines, 
     that student population translates into a need for 3  
     additional lines. We request one PSOE lecturer, one 
     senior ladder-rank line and one junior ladder-rank line be 
     allocated to Economics to begin in Fall 2009.  
       c. Graduate Program  


   i. In coordination with our goal of becoming a center of excellence 
   in applied microeconomics research, the economics program 
   currently houses two graduate students who have completed their 
   foundational theory and econometric course work at other  
   institutions and are at UC Merced conducting research for their 
   dissertations.  We foresee this scale as close to the optimal size 
   for the short term because we do not currently have the faculty 
   resources to be able offer the courses necessary for a full scale 
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   graduate program.  
      d. Interdisciplinary Opportunities  
   i. Economics faculty at UC Merced already work with a wide range 
    of different programs and areas within the university.  We are 
    working on the seminar series in conjunction with Sociology and 
    hope to continue to deepen our ties and collaboration with current 
    and future Political Science faculty. We are also beginning to 
    plan an interdisciplinary minor in Labor Studies (potentially for 
    Fall 2008) that will incorporate Economics, Sociology, and  
    Cognitive Science.  With discussions about a future School of 
    Medicine, there also exists a unique opportunity to incorporate 
    health care management into the future curriculum.  
       e. Hiring Priorities  


   i. In Economics, we intend to hire a researcher in health  
   economics.  Given that health care consumes one-seventh of 
   gross domestic product and its regulatory environment is  
   extraordinarily complex, developing a research strength in this 
   area is important for a number of reasons. First, health  
   complements the research that is conducted in labor and there 
   are likely many research synergies that can be generated.  
   Second, a health economist would bolster our existing strength 
   in applied microeconomics with an applied, policy-relevant 
   focus. Finally, adding a health economist would enable the  
   Economics and Management programs to contribute to the  
   discussions currently underway regarding a School of Medicine.  
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GLOBAL ARTS STUDIES PROGRAM (GASP)  
Strategic Plan 2008-9 
 
I. Overview 
 
Current trends in arts scholarship are interdisciplinary in scope and approach, drawing from 
philosophy, sociology, anthropology, economic theory and political science as well as more 
traditional humanities disciplines such as history and literature. The Global Arts Studies 
Program (GASP) recognizes these transdisciplinary shifts in structuring the curriculum and 
setting the program’s goals. GASP’s emphasis on critical theory and cultural studies also 
underscores the interdisciplinarity of its program.  
 
The short-term goal of GASP is to strengthen the disciplinary areas currently housed at UCM, 
namely, art history and music studies. The development of strong emphases is necessary to 
build a reputation as well as to offer students a coherent curriculum that will translate into 
graduate school admissions and desirable employment opportunities. The benefit of 
concentrating on research is the high ratio of benefit to cost in terms of creating, maintaining 
and supporting a program that fosters innovative curriculum and vanguard scholarship.  
 
UCM will gain national and international recognition as GASP achieves its goal of establishing 
a high-profile program of arts scholarship by hiring faculty who demonstrate their effectiveness 
in research, publishing and teaching. 
 
II. Hiring  
 
GASP seeks 2 FTEs for 2008-09: one in art history (from 2007-08), and one in 
ethnomusicology, in order to provide the minimal number of courses for a GASP Major.  
 
Justifications:  
 
Art history: due to an unsuccessful search in 2007-08, we request to be given the allocated FTE 
and conduct the search again in 2008-09. We will strive to fill this position by broadening the 
areas of specialty (art history/visual culture studies) and ranks (both senior and junior levels) in 
our ad.  
 
Music studies: we seek an ethnomusicology scholar (either junior or senior) who specializes in 
a musical tradition of Asia or the Middle East and whose work encompasses cultural and/or 
ethnic studies. This appointment would strengthen GASP’s music program by explicitly 
addressing issues concerning globalization, postcolonialism and gender.  
 
GASP will require, at minimum, 2 FTEs per year for the next three years (2008-9, 2009-10, 
2010-11). The student enrollment numbers in our respective areas justify the petition for these 
hires and we believe our courses will continue to attain desirable student enrollments. 
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III. Objectives  


GASP will implement the following objectives:  


. • Hire faculty to strengthen current areas of arts scholarship  


. • Hire faculty to broaden the scope of the arts curriculum  


. • Build stronger connections within SSHA  


. • Build connections to the School of Engineering  


. • Heighten the visibility of the program through a series of exhibitions, performances 
    and symposia on the arts  
. • Seek extramural funding for research  
. • Actively recruit undergraduate and graduate students  
 
IV. Resources  


As indicated throughout this document, GASP will focus its energies and resources towards the 
development of a leading arts scholarship and research program.  


Additionally, arts scholarship funding is cost effective because hardware and space 
requirements are minimal, relative to other disciplines. Even with the purchase of various 
analog (book, manuscripts, scores, LPs, film) and digital materials (computers, RAID and 
network systems, software of various kinds, digital cameras), the arts will avoid many of the 
expenses of traditional arts departments by eschewing traditional practice and technique 
classes. To this end, arts practice courses have been eliminated from GASP’s strategic plans.  
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MEDIA ARTS TECHNIQUE PROGRAM  
Strategic Plan  
 


I. Overview and Rationale for Media Arts Technique Program 


     UC campuses emphasize undergraduate professional art training. Professional degrees are 
offered in variety of art forms such as acting, sculpture, music performance, film directing and 
choreography. Curricula of professional art training programs usually consist of technique 
courses (commonly enrolled in during the first two years of study, these courses pay special 
attention to methods of procedure with reference to formal details in rendering an artistic work) 
and courses whose purpose is to give students the opportunity to put technique into practice. 
Practice courses tend to stress particular forms of artistic interpretation, usually the one 
practiced by the instructors. By emphasizing certain forms of artistic interpretation in their 
advanced practice courses, undergraduate professional art training programs have contributed 
to perception that the arts are elitist and exclusivist. It can be argued that twentieth century’s 
emphasis on art as an expression of a small elite group of professional people, a concept 
proliferated by many professional art training programs located in research universities, is 
becoming invalid. In many ways, digital technology revolution has begun to return the arts to 
their former ubiquitous role in lives of individuals. In addition, contemporary artists employ 
multiple art media techniques to create original works aimed at culturally diverse global 
audience. Digital media have further contributed to integration and cross pollination of art 
forms and their dissemination throughout the world. The strict division between art disciplines 
common to all UC campuses represents art education whose goals do not adequately reflect the 
changing and fluid state of the arts today.  
     The growth of digital technology has also created an opportunity to bridge the separation 
between the arts and sciences which grew out of the industrial revolution and increased during 
last century. The rapid technological development that characterizes our times requires new 
approach to education which emphasizes adaptability and creativity, as well as integration and 
inclusivity made possible by digital technology. At the same time professional art training 
programs at research universities often invest large amount of energy and funding into 
recreating the “real world”. Instead of understanding that a research university’s unique 
mission is to provide ideal conditions for serious, in depth inquiry often not possible in the 
“real word” due to commercial and cultural pressures, many professional art training programs 
waste this opportunity by chasing after what’s “in” and what “sells”.  
     Media Arts Technique Program plans to function on several levels. The Program’s 
proposed curriculum emphasizes the essentially interdisciplinary character of contemporary 
arts by giving students the opportunity to sample multiple art disciplines and techniques from 
fine arts to performing arts, from traditional to experimental.   
     Media Arts Technique Program curriculum will aid students in development of qualities that 
will allow them to grow and to adjust to new environments and new ideas, ability necessary for 
success in contemporary world. Access to multiple art techniques also aims to give students 
tools to create new forms of creative expression, and to develop respect for diverse ways in 
which art manifests itself. Thus the principal guiding precepts of Media Arts Technique 
Program are inclusion and multiplicity.  
 


II. Media Arts Technique Program Curriculum  
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     Media Arts Technique Program curriculum plans to offer technique courses in the following 
art forms: Architecture, Digital Media Graphics, Digital Film-Making, Drawing, Music (Voice, 
Instrumental Music, and Composition), Painting, Performing Arts (Acting, Directing, and 
Dance/Movement), Photography, Sculpture and Ceramics. The Artist in Residence Program 
will complement the technique courses by giving students opportunity to study art practice with 
professional artists. Courses will be offered on both lower and upper division level. Beginner, 
intermediate and advanced courses will be available in all techniques.   


III. Media Arts Technique Major and Minor 


     Proposal for Media Arts Technique Program Major and Minor will be submitted to SSHA 
Curriculum Committee and Undergraduate Council in fall of 2008. Media Arts Technique 
Program Major will be individualized. Each student will be able to create his or her own 
course of study, choosing courses amongst the above mentioned art disciplines. Students 
enrolled in the major will first have to complete a core curriculum before they will be able to 
focus on technique, practice being the ultimate educational goal. Individualized major requires 
self-motivated, energetic and dedicated students and faculty that is made up of artists actively 
engaged in practicing their art disciplines.  
     Media Arts Technique Program Major curriculum will include cognitive science 
requirement to encourage students to explore the growing field of inquiry into the relationship 
between cognition and creative artistic expression. Media Arts Technique Program Major will 
also require students to enroll in art history and critical studies courses offered in the Global 
Arts Studies Program curriculum.   


IV. Relationship to Existing Programs 


     A unique feature of Media Arts Technique Program is its commitment to offer art technique 
courses to all UC Merced undergraduate students. The professionalization of art majors at other 
UC campuses that occurred in relatively recent past has made it difficult for non- majors to 
enroll in art technique and art practice courses. Professional art training is expensive because it 
requires  small student to professor ratio. This is because art technique and art practice for the 
most part cannot be taught on professional level to more than, on average, fifteen students at a 
time (certain techniques allow for larger number of students, for example, dance, while others 
require smaller numbers, for example, instrumental music.)  This is the reason why art 
technique courses are rarely open to non-majors. Millions of dollars are spent on the education 
of a few, while many are deprived of the educational benefits of studying multiple art forms.  
     Media Arts Technique Program curriculum aim is to aid students in integrating specialized 
art techniques into their chosen fields of study and thus to support the interdisciplinary mission 
of the university. Students will be able to sample art techniques according to their personal 
interest, or according to applicability to their major, or in order to gain perspective on their own 
disciplines.  
     In addition, enrolling in art technique courses will provide students with opportunity to 
compare rigorous intellectual understanding required for scholarship with heuristic, and 
intuitive understanding required for acquisition of art technique. 
     The ultimate mission of the Media Arts Technique Program curriculum is to enhance the 
educational experience of students enrolled in all UCM programs. Students may choose courses 
to strengthen their cognitive abilities such as visual cognition, to develop or strengthen 
creativity, to access intuitive holistic thinking and problem-solving, to increase cultural literacy 
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and communication skills, to develop empathy, to improve the ability to collaborate and to 
lead, to gain aesthetic understanding. 
     The opportunity for all students to enroll in art technique courses of choice as well as to 
pursue Media Arts Technique Minor is unique to UC Merced and should make UCM more 
competitive with its sister campuses.  
     As mentioned above Media Arts Technique Program aims to enrich the educational 
experience of all UC Merced students and thus will serve and complement multiple majors and 
programs in their educational goals. Media Arts Technique Program intends to work with 
faculty members in other disciplines interested in having particular art technique courses 
available to their majors. In addition, by providing courses Media Arts Technique Program will 
make the UC Merced campus attractive to students who are planning to pursue degrees in 
disciplines other than the arts but who are seeking to enrich their educational experience by 
acquiring art techniques.  
      In summary, four basic goals underlie the structure of Media Arts Technique Program: 


1. To offer a unique multi-disciplinary and interdisciplinary individualized art major 
2. To offer a minor in art technique and practice 
3. To make arts technique courses available to all undergraduate students regardless of 


major or discipline in order to enrich their educational experience 
4. To allow maximum flexibility in choice of courses and application of methods 
5. To create and maintain an educational environment in which diversity, cross cultural 


exploration, interdisciplinary collaboration, and inclusiveness of traditional and 
experimental art techniques and art practices will thrive 


6. To help students develop creative intelligence and cognitive abilities 
 


V. Timeline for Implementation and Resource Needs 
 
     School of Social Sciences, Humanities and Arts has been offering arts technique courses 
since fall 2005. Since then an estimated 300 students have enrolled in arts technique or art 
practice courses. These courses have been offered without being part of a Major, though 
students are able to pursue Arts Minor (which requires enrollment in art history and critical 
studies courses as well as art technique and art practice courses.)  
     Media Art Technique Program technique courses will be taught by part time and full time 
lecturers. A large number of art technique courses at other UC campuses are taught by lecturers 
and adjuncts. This is partly due to the necessity for small professor to student ratio. Full time 
lecturers teach more than ladder faculty and thus hiring them will provide students with larger 
array of choices in technique classes. The use of part time lecturers will allow flexibility in 
course offerings which is very important for development of a new Program. 
     Art technique courses and art practice courses have been so far primarily taught by a very 
small number of lecturers, each lecturer teaching one or two courses a semester (most classes 
are small in size, no more than 15 students, to deliver high quality instruction.) Implementation 
of Media Arts Technique Program and Major will require incremental growth of lecturer FTE. 
For example current proposal is to offer 7 courses (in Voice, Photography, Painting and 
Sculpture) for fall 2008 (2 ¼ Lecturer FTE) with projected student enrollment of 150 to be 
increased to 9 courses (in Voice, Photography, Sculpture, Painting, Digital Graphics and 
Dance) for spring 2009 (3 lecturer FTE) with projected enrollment of 200 students.  
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     Following are the projected long term FTE and instructional resources which when met will 
allow for the Program to be fully implemented. All space needs are covered by the classrooms 
and offices planned for the arts in the new SSHA building. 
Architecture 
 
Lecturer FTE to cover 5 to 6 courses a year, 20 dedicated computers with specialized software 
(possibly same as computers used for Digital Media Graphics) 
 
Digital Media Graphics and Digital Film-Making 
 
Lecturer FTE to cover 5 to 6 courses a year for Digital Media Graphics and 4 courses a year for 
Digital Film-Making, 20 dedicated computers with specialized software, high resolutions 
printer and scanner for Digital Media Graphics, and  20 digital video cameras, digital audio 
recorders, lighting equipment, and editing equipment for Digital Film-Making 
 
Drawing and Painting 
Lecturer FTE to cover 4 courses a year in painting and 4 courses a year in drawing, budget for 
live models, model stands and 20 drawing benches 
 
Music (Voice) 
 Lecturer FTE to cover 6 courses a year and 3-4 Directed Studies, budget for piano 
accompanist, budget to rent performance space for recitals (on and off campus),   
 
Music (Instrument and Composition) 
Lecturer FTE to cover 6 courses a year, 20 dedicated computers with specialized software, 
recording studio equipment and electronic instruments 
 
Performing Arts (Acting and Directing) 
Lecturer FTE to cover 5 to 6 courses a year, budget to rent performance space for play 
production (on and off campus), budget to pay royalties for performance texts, budget for 
costumes and props for productions, rehearsal furniture 
 
Performing Arts (Design) 
Lecturer FTE to teach one course every other semester 
 
Performing Arts (Dance and Movement) 
Lecturer FTE to cover 4 courses a year, budget to rent performance space for recitals (on and 
off campus), budget for musicians to accompany dance recitals, budget for costumes, budget 
for lighting 
 
Photography 
Lecturer FTE to cover 5-6 courses a year, access to black-and-white darkroom equipment, 20 
4x5 analog cameras, studio lighting equipment, 20 dedicated computers with specialized 
software, high resolution printer and scanner 
 
Sculpture and Ceramics 
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Lecturer FTE to cover 4 courses a year, access to kiln, slip-casting tank and glaze equipment, 
potter wheels, access to metal fabricating and welding equipment, woodworking equipment and 
plaster equipment 
   
There is currently only one full time ladder faculty member (Dunya Ramicova) teaching art 
technique and art practice courses. In order to provide continuity and focus it will be necessary 
to hire at least one full time lecturer in the next one to two years qualified to teach courses 
in one of the above mentioned art media. The Artist in Residence FTE supports 4 courses a 
year in practice of art, not art technique.  
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PHILOSOPHY 
 
Philosophy at UC Merced is envisioned as a program which emphasizes interdisciplinary and 
applied research. Some universities specialize in intersections between philosophy and the 
social sciences17, or between cognitive science and philosophy18, but none build their entire 
program around such linkages.  An “applied philosophy” program would be unique in the 
discipline and consistent with UC Merced’s commitment to applied and interdisciplinary 
research.  


As a coupled program, philosophy will focus points of conceptual connection between 
programs university-wide.  It is envisioned that most if not all philosophy hires will be able 
to contribute to other programs at UC Merced. Building towards a major in 2009, initial 
hiring will fall into two categories: (1) Applied ethics and political philosophy, and  
(2) philosophy of cognitive science.  Subsequent hires will also emphasize (3) philosophy of 
art and literature.  As a stand-alone program philosophy will offer students training in ethics, 
philosophy of mind, and aesthetics, which are recognized traditional areas of philosophy 
associated with the interdisciplinary (and increasingly marketable) applied areas just 
mentioned19. 


Research and Teaching Collaborations  


Philosophers in the envisioned program—with its emphases on applied ethics, cognitive 
science, social science, and aesthetics—will contribute to current and planned programs 
campus-wide, both in terms of curricular needs and research collaborations.  These 
collaborations will center on the areas described above: initially applied ethics and 
                                                  
17 These include: Oxford University’s long-standing program in Philosophy, Politics, and Economics 
(established in 1920); the Social Philosophy and Policy Center at Bowling Green State University;  the Values in 
Society program at University of Washington; the Center for Applied Philosophy and Public Ethics at the 
Australian National University. 
18 Notably, UC San Diego’s joint degree in cognitive science and philosophy, Oxford University’s Psychology, 
Philosophy, and Physiology program, and Washington University in St. Louis’ Philosophy Psychology, and 
Neuroscience Ph.D. program. 
19 All the mentioned areas are included in the Leiter Report’s list of 29 recognized areas of specialization in the 
Field. The Leiter report (http://www.philosophicalgourmet.com) is the standard ranking of philosophy programs 
in the English-speaking world.  Evidence of marketability is provided by Leiter’s reports on job placements in 
the discipline. 
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philosophy of cognitive science; subsequently (and to some extent, currently), philosophy of 
art and literature. In every case the hope is to both draw and contribute strength: philosophy 
is enriched by contact with current work in areas outside of philosophy and those fields are 
enriched by current research in philosophy.   


(1) Applied Ethics and Political Philosophy  


Ethicists and political philosophers who do applied research work closely with decision 
theorists, economists, game theorists, political scientists, and sociologists.  They sometimes 
work in policy centers. They also flourish in environments that specialize in the areas to which 
they apply philosophical theory.  Given UC Merced’s early investment in the fields of 
biomedical science (especially stem cell research), environmental engineering, earth systems 
science, and management, this will make the campus an attractive location for an applied 
ethicist. In fact the three major areas of applied ethics are biomedical ethics, environmental 
ethics, and business ethics, all of which overlap with these areas of specialization at UC 
Merced.  Thus, the program is envisioned as one in which students apply ethical theories and 
conceptual analyses to real world cases in a manner which is deeply informed by empirical data 
and research in disciplines outside of philosophy.    
 
In terms of curriculum, faculty in applied ethics and political philosophy could contribute to 
programs campus-wide; conversely, students in applied ethics and political philosophy 
would be expected to take courses in related disciplines as part of their degree program.   
Current or anticipated areas of curricular overlap include the following:    


Biological sciences and Bioengineering: Biomedical ethics is a standard component of 
biological science and bioengineering degree programs.  In fact, BIS 185, “Biomedical ethics,” 
is an approved, but as yet untaught, course offering.  NIH trainees are required to take a 
graduate level course, “Responsible Conduct for Research,” which addresses ethical issues; this 
course is currently taught as part of the Quantitative Systems Biology program. Other courses 
which are currently being taught and which address ethical issues include BIO 130, "Intro to 
Bioengineering," and ENGR 191, “Professional Seminar.” A planned course on tissue 
engineering will also include discussion of ethics.  Finally, BIS 10, “Genetics, Stem Cells, and 
Development” (currently taught by Provost Alley and Dean Pallavicini) addresses ethical 
issues relating to embryonic stem cells, genetic testing and genetic engineering. The latter 
course could be taken by philosophy students working in applied ethics. Finally, it is worth 
noting that faculty in the schools of Natural Science and Engineering are seeking CIRM 
(California Institute for Regenerative Medicine) funding for a formal stem cell training 
program which would need at least one lecture if not a series on "Ethics in Stem Cell 
Research.”   


Environmental Engineering and Earth Systems Science: Environmental ethics is an essential 
component of Environmental Engineering and Earth Systems Science, and has been playing 
an active role in planning and teaching already.  Ethics is a necessary component for 
engineering degree accreditation, which is currently being addressed via service learning and 
other courses.   Ethics has also been discussed as part of the planned revision of the Earth 
Systems major (in which it will become a cross-school major).  A recent grant proposal 
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submitted by Earth Systems faculty for a summer undergraduate research program in 
Yosemite included an environmental ethics component. A graduate course in Philosophy of 
Environmental Systems was taught in 2004.  Philosophy students specializing in 
environmental ethics would be expected to take courses in both programs,  including EnvE 10, 
“The Environment in Crisis”, which can be taken without any prerequisites, as well as ESS1, 
“Introduction to Earth Systems Science,” ESS 40, “Air Quality, Air Resources, and 
Environmental Health,” and  ESS 50. “ Ecosystems in California.”  


Within SSHA, there are numerous areas of curricular overlap. Management: business 
ethics is a standard part of the undergraduate curriculum.  Political Science: political 
philosophy will satisfy an upper division elective for political science students; 
conversely, philosophy students will be able to take political science courses (e.g., in 
game theory) to satisfy an upper division requirement for philosophy students. Cross-
listed courses—e.g. one in ethics and politics—are being discussed. Sociology: social and 
political philosophy will fulfill an upper division requirement in sociology, and 
philosophy students could take upper division sociology courses for credit.  It is 
envisioned that an applied ethicist would collaborate with sociology in developing 
courses focusing on ethical issues relating to race, class, and gender. Other areas:  history 
(in particular, security studies, and area of specialization in the current program), public 
policy, anthropology, and cognitive science (in particular via decision theory, a hiring 
priority in cognitive science).  


(2) Philosophy of Cognitive Science.  


Philosophy is one of the disciplines comprising the interdisciplinary field of cognitive science.  
Cognitive science studies mental processes from a variety of perspectives, including 
neuroscience, psychology, and computer science.  Philosophers consider conceptual issues 
relating to these broad interfaces and articulate theoretical frameworks for interpreting 
relevant empirical data.   Among the recommendations made by the advisory board for 
philosophy established in 2004 was that UC Merced have philosophers represented in its 
cognitive science program.   


In terms of curriculum, PHIL 1, PHIL 5, PHIL 102, PHIL 110, and PHIL 111 all count 
towards the major in cognitive science; PHIL 1, PHIL 5, and PHIL 110 have been or are 
slated to be taught. PHIL 110 and PHIL 111 are cross-listed between philosophy and 
cognitive science, and the intent is to also cross-list them with the graduate program in 
cognitive science. The current philosophy faculty member has also taught three cognitive 
science courses (two independent studies and COGS 103, all focused on neural networks), has 
participated in upper division COGS classes, and is slated to teach a cross-listed graduate 
course this Spring.  It is expected that future philosophy students will be able to take upper 
division courses in cognitive science towards the major.   


(3) Literature and Arts  


A third area of overlap involves interaction with literature and the arts.  Hires in aesthetics and 
philosophy of art could contribute to the art and literature programs and philosophy students 
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working in these areas could take courses in art and literature.  The current faculty member in 
philosophy is co-teaching a course in the world cultures and history graduate program (WCH 
225—Philosophy and Theory).  The senior literature faculty member he is co-teaching the 
course with does work in reader response theory and literary theory more broadly, and teaches 
a course on literary theory, LIT 100, which will count towards the philosophy minor and future 
major.  One of the art faculty specializes in music aesthetics and is planning to teach a course 
on music aesthetics, which will count towards the philosophy minor and major.  There are also 
plans to allow several upper division philosophy courses (e.g. PHIL 150) to count towards the 
literature major, and possibly towards art or art history. The areas of 19th and 20th century 
European philosophy— standard areas of expertise in those who specialize in philosophy of art 
or literature—have broader relevance to a number of disciplines at UC Merced, including 
anthropology (cf. Paul Rabinow’s courses on Foucault at Berkeley), literature (for which 
Continental philosophy is a central component), history (cf.  Martin Jay’s courses on the 
Frankfurt School at Berkeley), and sociology (a course covering Marx, Weber, and Durkheim 
would be a natural fit for sociology majors).  


Teaching Needs and General Education  


Philosophy departments typically make substantial contributions to undergraduate teaching, in 
light of the many general education and major requirements philosophy courses fulfill. 
Introductory philosophy and logic courses usually fulfill lower division general education and 
quantitative reasoning requirements, and philosophy courses often fulfill degree requirements 
in other majors, as noted above.  Credit hour data bear this out. Though philosophy tends to 
graduate fewer majors than other humanities and social science disciplines, it does have 
comparable enrollments.  Shown here are data from the two UC campuses where the credit 
hour data  (for philosophy as compared with music, anthropology, and political science) were 
most similar in 2005: UC Riverside and UCLA: 


 
 
Enrollments in philosophy since UC Merced opened in 2005 have been consistently high.  Each 
of the three courses offered thus far has been full or nearly full.  Following are past and 
projected enrollments:  


                                      Term                    Course               Instructor        Total    
Fall 05    PHIL 001  Yoshimi        77  
Fall 06    PHIL 001  Johansson    70  
Fall 06    PHIL 150  Yoshimi        50  
Spring  06    PHIL 005  Johansson    70  
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Spring  06    PHIL 110  Yoshimi        65  
Spring  06    PHIL 103  Johansson    25  


 
 


In fact, projections indicate that philosophy will have most students per ladder rank faculty 
within SSHA by July 2007 (see the psychology strategic plan).  


Philosophy also makes important contributions to the Core course sequence. Philosophy is the 
most heavily represented SSHA discipline in the Core course sequence, in terms of number of 
lectures.  There are currently 2.5 philosophy lectures in Core 1 (informal logic, evolution vs. 
intelligent design / philosophy of science, and ethics) and two lectures in Core 100 (decision 
making and ethics in policy).   


Student Interest  


There is evidence of student interest in an expanded philosophy program. In a poll of the 
Philosophy 1 course offered in Fall 2005, 71% of students (55/77) said they would be interested 
in a philosophy minor if it were offered. 29% (22/77) expressed an interest in a philosophy 
major. Anecdotal evidence from students and student advisers suggests that many of these 
students are looking for a way to supplement their coursework with a broader “college 
experience” that includes subject matter not available in high school. Further evidence of 
student interest is provided by the fact that a group of students independently launched a 
philosophy club (the “nonexistent philosophy club”) in 2005 and have continued to maintain it.  


Degree programs and Hiring Priorities  


The minor in philosophy was launched in 2006.  A major program will require two more 
ladder-rank faculty, and it is hoped that this can be accomplished by 2009.  Three year-hiring 
priorities are as follows:  


2008: Applied Ethics or Political Philosophy (Full; search underway)  


2009: Applied Ethics or Philosophy of Cognitive Science (Assistant)  


2010-11: Aesthetics or Core Philosophy Area (Assistant)  


2012: Applied Ethics or Philosophy of Cognitive Science (Full)  
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POLITICAL SCIENCE 
Strategic Plan  
 
1. The Challenges  
 
Political Science faces many challenges:  
. • A need to hire additional faculty to accommodate the political science  
 major.   
. • A need to develop research areas of excellence to establish UC Merced  
 political science as an outstanding program in the discipline.    
. • A need to create awareness of the political science major among current  
 and prospective undergraduates.  
. • A need to develop a graduate program in political science.  
. • A need to further integrate the political science program at UC Merced  
 with select disciplines.  
 
2. The Strategy 
 
In order to address these challenges, political science will seek to hire faculty who will 
contribute to cultivating a reputation for outstanding scholarship and teaching. The 
faculty we seek to hire will be experts in particular areas of political science (e.g., U.S. 
foreign policy, Congress), but oriented toward larger theoretical questions involving the 
study of political behavior and institutions.   


2.1 Vision  
 
Political science at UC Merced is positioned to be at the forefront of the discipline in the 
coming years. Although we acknowledge the ambitious nature of this goal, political 
science is ideally situated to absorb the myriad ideas, theories, and methods intrinsic to 
interdisciplinary environments.  In contrast to many other disciplines, political science 
has no core approach.  It is a borrowing discipline. Indeed, cutting-edge research in 
political science often grows from an idea or approach from another discipline, primarily 
economics and psychology.  In an interdisciplinary environment, a political science 
program with ample resources is poised to bring new ideas and approaches to the 
discipline, thus cultivating a reputation for innovative and ground-breaking research.   If 
we are able to hire well and fully take advantage of UC Merced’s interdisciplinary 
strengths, we believe we can develop one of the better political science programs in the 
West. There are a few very strong political science departments or programs on the 
West Coast. Aside from a handful of standout programs such as UC Berkeley, UC San 
Diego, UCLA, UC Davis, Stanford, and Caltech, there is a significant step down in 
quality.  With resources and shrewd planning, we should be able to develop into a highly 
competitive program.  


Although political science should thrive in an interdisciplinary environment, it also 
contributes to other disciplines by providing novel and interesting research questions, 
alternative approaches grown from within and outside political science, and 
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opportunities for collaborative research.    


Political science aims to be a large major at UC Merced, training students in 
traditional political science courses while blending elements of other disciplines 
relevant to the study of politics.  It also aims to train graduate students in subfield 
specialties where coursework in other disciplines will lead to innovate research 
programs.  


2.2 Mission  
 
Political science seeks to make substantial contributions to the discipline of political 
science through the publication of outstanding scholarly research.  It aims to train 
undergraduate and graduate students how to understand political phenomena using 
both theoretical and empirical approaches to the study of politics.  In conducting 
research and training students, political science aims to draw on the intellectually rich 
environment of an interdisciplinary school.  


3 Goals and Strategies 
Political science needs to do the following:  
. • Develop areas of research excellence  
. • Develop a graduate research program  
. • Build bridges to other disciplines  
. • Hire outstanding faculty with broad theoretical interests in political  
  institutions and behavior across the traditional subfields 
 
 
3.1 Research Opportunities and Funding  
 
As a program not likely to achieve a faculty the size of UC Berkeley in the near future, 
it is crucial to develop areas of excellence while still providing undergraduates a broad 
curriculum.  To achieve this goal, political science seeks to develop an emphasis on 
political behavior and institutions, the two organizing principles of the discipline. Within 
each of these areas, we will likely focus on hiring scholars with broad theoretical 
interests that bridge other disciplines.    


In the area of political behavior, we seek to hire scholars doing research informed by 
general theories of judgment and decision making.  In particular, voting behavior and 
public opinion research increasingly draws on theories found in cognitive psychology 
and tests them using experimental methods.  Scholars using these theories and 
approaches are doing innovative research in political behavior and we seek to be a 
discipline leader in this area.  We anticipate that scholars in this area will likely form 
associations with cognitive science faculty.    


 
In the area of political institutions, we plan to hire scholars with research programs 
focusing on the selection and ultimate effect of the “rules of the game” governing 
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political processes.  Given that the political science group will not consist of 30 faculty in 
the foreseeable future, we seek scholars who are general institutionalists, as opposed 
to area specialists.  Such scholars will likely form linkages with economics.  


3.2 Teaching opportunities, enrollment  
 
The Political Science undergraduate major was approved last year and since approval it 
has become the third largest major in SSHA.  The size of the major is not all that 
surprising given that Political Science is a popular major both nationwide and within the 
UC system.  Over the last three decades in the U.S., more students have graduated 
with a degree in political science than in the related fields of History, Economics, or 
Sociology (American Political Science Association)xx.  Political science is also a sought 
after degree throughout the UC system. For example, political science is the second 
most popular major at both UC Berkeley and UCLAxxi. These data emphasize the high 
level of student demand for political science, both nationally and in the state of 
California.    


3.3 Interdisciplinary opportunities  
 
Since political science often borrows ideas, theories, and approaches from other 
disciplines, it is poised to take advantage of interdisciplinary opportunities.  In particular, 
contemporary political scientists often borrow from the fields of economics and cognitive 
psychology. As such, political science envisions hiring faculty that would be interested in 
developing programs integrating political science with these disciplines. Recently, 
political science and cognitive science have begun collaborative efforts in the areas of 
research, data collection, and curriculum development. We hope to further develop this 
relationship.  In addition, we would like to foster similar relationships with economics.  
 
3.4 Resources  
 
Faculty by area, projections (5 years): Currently, there are two political science faculty 
(Hansford and Nicholson) who can teach a number of existing political science courses 
including Introduction to American Politics (POLI 1), Analysis of Political Data (POLI 10), 
Judicial Politics (POLI 102), Interest Groups and Political Parties (POLI 105), Direct 
Democracy (109), Governmental Power and the Constitution (POLI 110), Liberty, 
Equality, and the Constitution (POLI 111), Voting, Campaigns, and Elections (POLI 
120), and Public Opinion (POLI 125).  Nate Monroe, a recent hire (joining the faculty in 
July 2008), is able to teach the following courses: Controversies in American Politics 
(POLI 2), Analysis of Political Data (POLI 10), Congressional Politics (POLI 100), and 
Theoretical Models of Politics (POLI 170).  


                                                  
xx http://www.apsanet.org/section_589.cfm 
xxi See UC Berkeley’s “Assigned Majors by Academic Program” 
(http://opa.berkeley.edu/AnalysesAndReports/MajorsAndDegreesByAcadProgram.htm)   
and UCLA’s “Undergraduate Profile, Fall 2005”  
(http://www.aim.ucla.edu/home/Undergraduate_Profile_Fall_2005_viewing.pdf). 
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To meet the demands of the growing major and develop a graduate track within SCS, 
Political Science needs more faculty.  Political science must be able to offer a variety of 
courses—and not develop a reputation for limited offerings—if it is to continue on its 
trajectory of becoming a large major.  For this reason, political science should be 
allocated two to three positions per year over the next five years. New faculty members 
in all subfields are required to give students a realistic opportunity for completing the 
major.  Specifically, the introductory courses and required courses—not to mention 
graduate seminars—will quickly deplete the availability of faculty to teach upper 
division courses.  Many of these lines could be at the junior level since both Hansford 
and Nicholson are advanced assistant professors (see Faculty development below). It 
should be noted that by requiring political science majors to take two upper division 
courses outside of political science, the major utilizes existing instructional strengths 
and resourcesxxii.  


Until these faculty members are hired, political science will continue to need full-time 
lecturers to cover several courses. We view this as a short-term solution, though. To 
provide a quality major, we need to rely on ladder-rank faculty in the classroom.  


We will continue to focus on hiring faculty with broad theoretical interests in political 
behavior and institutions.  Given our small size, for example, we will avoid hiring political 
science faculty in Comparative Politics who focus narrowly on a given country.  
Although we desire to hire faculty who research the politics of specific regions (e.g., 
European politics), the focus must be sufficiently broad to be of interest to political 
scientists working in other subfields.  Thus, an ideal hire for political science in 
Comparative Politics would focus on broader questions pertaining to voting behavior, 
legislatures or political parties within a given country or region. Scholars with broad 
theoretical interests are also more likely to publish in well-regarded, mainstream political 
science journals and be able to flourish in an interdisciplinary environment.  


Faculty development. Both political science faculty members are advanced assistant 
professors. Hansford, had he remained at the University of South Carolina, would have 
gone up for tenure last year and Nicholson, had he remained at Georgia State 
University, would be a second year Associate Professor.  Although Hansford and 
Nicholson have well established research programs, both require time to do research to 
assure steady career advancement.  Our new faculty hire, Monroe, is a fourth year 
assistant professor and also needs time to further his research agenda. The hiring of 
more faculty members within the next five years is essential to giving faculty the 
opportunity to do research.    


Spaces, offices, labs. A primary concern is office and lab space. Assuming we are only 
allocated three faculty lines over the next three years as mentioned in the Strategic Plan 
and Academic Resource Plan (2006), political science will need three additional faculty 
offices.  In addition, political science needs laboratory space. Experimental methods are 
                                                  
xxii The faculty who teach these non-political science courses have been consulted about the possibility 
of political science majors taking enrolling in their classes and have not expressed any objections. 
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becoming increasingly popular in political science and they figure prominently in political 
science’s future plans.  For example, political science seeks to hire several faculty that 
use experimental methods in the coming years. Nicholson increasingly makes use of 
experimental methods and will require lab space in the near future to successfully 
conduct his current and future research.  In contrast to psychology and cognitive 
science, however, political science does not require lab space for each faculty member 
who uses experimental methods. Many political science departments have experimental 
labs where resources are pooled together.  A similar model should be adequate for the 
needs of political science faculty and graduate students.  Given a sufficiently large 
space, political science faculty might also share lab space with faculty and graduate 
students from sociology and economics.  Lack of laboratory space for political science 
faculty doing experimental work will harm efforts to recruit and retain faculty.  


3.5 Finances  
 
Political science does not have any extramural grants at this time.  However, this is not 
all that surprising given that junior faculty in political science typically do not have 
extramural grants. Next year, Hansford and Nicholson plan to individually apply for 
National Science Foundation grants. Political science also hopes to hire senior faculty 
with a record of obtaining grants and to generally foster an environment that 
encourages applying for grants. 
    
3.6 The Organization  
 
Political science is committed to an interdisciplinary environment but envisions a much 
closer association with cognitive science and economics.  The overlap in approach and 
method will benefit a political science program, especially in the areas of graduate 
student training and faculty research.  Political science graduate students trained in the 
most recent theories of cognitive psychology or economics will be poised to make 
substantial contributions to the discipline of political science.   
Political science faculty collaborating with cognitive scientists and economists will be 
similarly advantaged.    
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SOCIOLOGY STRATEGIC PLAN  
 
Introduction  
Given UC Merced’s unique location in the San Joaquin Valley, and Sociology’s traditional 
emphasis on issues of inequality and power dynamics (particularly regarding class, race/ethnicity 
and gender), UCM Sociology has the potential to be not only a strong academic unit within 
SSHA, but a bridge to the other schools on campus and the larger community as well.  Given the 
socioeconomic and demographic changes gripping the Central Valley in particular, and the State 
of California as a whole, I believe Sociology can serve to attract students at both the 
Undergraduate and Graduate level interested in studying such issues as:  
 • The complex issues of race/ethnicity that will emerge as the minority   
 populations in California grow and make the “white” population an ever-smaller  
 percentage of the whole.  
 • How minority and majority politics adapt to those changes.  
 • How collective action and social movements rise and fall in concert with the  
  aforementioned demographic and political changes.  
 • How the dynamics of neighborhood/community change given increasing   
 economic inequalities and increasing racial diversity.  
 • Increasing residential segregation.  
 
Ultimately, I see UCM developing an elite, small Sociology department.  Unlike UCLA and 
Berkley, which have some of the largest departments in the country, I envision UCM 
developing similar to Stanford, with a few key areas of study, rigorous academic programs, a 
focus on developing analytical skills, at the cutting edge methodologically, and with 
connections to the various multi-disciplinary programs throughout the university.  The ultimate 
goal for this department is to be a top 50 department within 20 years and to join our sister 
schools Berkeley and UCLA in the top-10 in the long term.  Though ambitious, I believe by 
implementing an aggressive hiring strategy combined with logical curriculum development, 
these goals are attainable.  


Hiring/Staffing  
Sociology, is one of the most popular majors throughout the UC system, on individual campuses 
and across the nation (see tables 1 and 2, and figure 1).  However, here at UCM, Sociology is 
under-represented both in relation to its popularity nationally and in the UC system, as there is 
only one Sociologist on campus.  I understand that in a time of limited resources, it is impossible 
to build every single major that is represented in SSHA.  However, given sociology’s 
prominence at the undergraduate level in both the system and nationally, it is important for 
SSHA to move quickly and aggressively so that a major can be started on campus within the next 
five years.  


Sociology is a discipline with both quantitative and qualitative methodological foci.  As a 
discipline, sociology is focused on the study of society as a whole and not just particular 
institutions or aspects of society.  A successful department will be one that addresses all of these 
key features of sociology.  


Over the next five years, I see Sociology growing along two axes.  The first axis is an emphasis 
on studying traditional sociological issues:  power, structure, agency and inequality, with a 
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particular emphasis on race, class, and gender.  The second axis is methodological, with a stress 
on where the discipline is headed. In particular, I would like to hire individuals whose research 
uses network analyses, geographic/spatial analyses, hierarchical modeling, new ethno-
methodologies, and mixed (quantitative/qualitative) methodologies.    


Sociology, as a discipline, is uniquely situated as it can speak to all of the constituent members 
of SSHA, as well as aid in developing multi-disciplinary programs.  In particular, I think 
Sociology can very quickly assist the growth of the Management Program.  Sociology’s 
flexibility and diversity, more so then any discipline aside from economics, can help quickly 
build the nascent management program.  Though high school students, their parents, and some 
undergraduates may view management programs as the exclusive providence of Economists, 
the fact is that at the elite Graduate Schools of Management and Business, sociologists play an 
integral role in a variety of working groups and emphases.  In surveying the top 20 business 
and management schools in the United States, sociologists are part of, but not limited to the 
following areas of study:  


 • Behavioral Policy 
  Science  
 • Technology and  
  Entrepreneurship 
 • Management 
  Sciences  
 • Urban  
  Studies/Planning  
 • Forestry/Natural  
  Resource Planning  
 • International  
  Business  
 • Center for  
  Entrepreneurial  
  Studies  
 • Global Business and  
  Economics  
 • Social Innovation  
 • Organizational 
  Behavior  
 • Strategy  
 • Economics  
 • Non-profit  
  Management 
 • Marketing  
 • Decision  
 • Economy and the  
  State  
 • Industrial Relations  
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 • Management 
  Behavior  
 • Organizational 
  Dynamics  
 • Organizations and 
  Markets 
 
Finally, but not any less important, is sociology’s potential connection to the humanities.  
Clearly, connections can be made quite easily with History, as a great deal of sociological work 
is historical in nature—from analyses of the African-American Civil Rights Movement, to 
changing gender roles in institutions, to diffusion of cultural norms, they all are based in 
historical methodologies.  Likewise, linkages to literature are quite natural as well.  If one looks 
at works such as Paul Beatty’s White Boy Shuffle, central to that text are themes of what is 
“Blackness,” how racial and ethnic identities developed, how such identities might be entwined 
with discussions of class, and what occurs at intersections of race, class, and gender.  Another 
intersection could be if UCM were to hire an applied ethicist, as many of the issues that I 
envision the department focusing on, issues of race, class, and gender and the power 
inequalities therein, could be complemented very well by someone that examines the ethical 
implications of these issues.  Moreover, Philosophy interfaces quite well with sociological 
theory courses.  On the one hand, a 19th century philosophy course might include readings by 
Marx, Weber, and Durkheim, which would be a natural fit for philosophy and sociology majors.  
In contrast, a contemporary philosophy course might examine Foucault, Althusser, Heidegger 
and/or Derrida all thinkers with strong ties to sociology.  


Given the ability to help the multi-disciplinary program in management and the necessity to 
grow the core parts of the discipline, I propose a two-pronged approach.  I suggest that in the 
next academic year we hire a sociologists whose emphasis is on social stratification (preferably 
with an emphasis in Race, Class, or Gender or a topic such as immigration), and then alternate 
in following years hiring for management (in Sociology) and then for the “core” of the 
program.  Therefore, it helps build both the Sociology program, and the Management Program.  
To be clear, the sociologists in management would be beholden to the Sociology program for 
determining their workload in terms of course loads and curriculum, however their courses (say 
in organizational behavior or network theory) would be able to be listed as upper division 
Sociology and Management courses, thus adding depth to both Sociology and management.  
However, their principle and “department of record,” for lack of a better phrase, would be 
management.  In the next four hiring cycles (beginning in AY 08/09) the hiring pattern would 
be:  


 
08/09—1 hire in Stratification  
09/10—1 hire, Economic/Organizational   
10/11—1 Social Psychology    
11/12—1 hire, Economic/Organizational  


Each of these hires would not only be supported by the sociologists on campus, but by the 
faculty in the rest of the school. The economic/organizational hires would have support of 
management, the Social Psychologist (who I envision as an experimentalist) would have support 
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from both Psychology and Cognitive Science, and the Stratification faculty from Political 
Science, History, Economics and Anthropology.  


Moreover, Economic/Organizational sociologists tend to use network analyses, as well as 
hierarchical modeling and those in Stratification use ethnography along with 
geographic/spatial, hierarchical and other statistical modeling.  Moreover, Economic 
Sociology is the newest and among the fastest growing sub-disciplines.  Hiring two 
sociologists in Economic/Organizational and Stratification will put the department at the 
forefront of sociological thought.  Each year my colleagues and I would aggressively look 
into the UCOP post-doctoral fellows for a possible fit.  


Furthermore, I would advocate a slightly different hiring strategy than is currently being used in 
SSHA. Given our difficulties in recruiting high caliber senior hires, I would argue that we should 
target our hires at the assistant and advanced assistant level.  The logic here is that though it 
would not give our Senior Faculty leadership the immediate assistance they need, it does provide 
a better environment for mentorship and assistance for the “new” junior hires.  Looking at 
Political Science, if all goes well Steve and Tom will both be Associates by end of 07/08 and can 
effectively mentor any future junior hires in Political Science (or for that matter, Sociology!).  
This then decreases our need for senior searches, which I believe will be largely unsuccessful in 
the near term until we can reach “critical mass” on campus, and can offer established faculty 
research centers, facilities, student populations, etc. that are attractive for them to leave their 
current institution.  


Developing the Major The first step, developing the minor, has been accomplished with the 
minor currently “on the books.” However, I believe that acting strategically, we can have a 
Sociology major up and running by AY 2010-2011, with a moderately aggressive hiring strategy 
(see above), and use of existing courses within other disciplines, and strategic use of lecturers.  
Below is a preliminary list of courses, and distribution.  To get the program up and running 
sooner Political Science 010 could be used instead of Soc 010. With four ladder-rank faculty 
(myself and 3 new hires), and strategic use of lecturers we can offer the bulk of the courses that I 
envision being part of the major— particularly the three most important upper division courses: 
research methods, Sociological theory, and the Senior Capstone. However, if we hire in the areas 
I specify above we could certainly teach in a three year rotation al of the lower division courses I 
list (with the exception of Introduction to Crime and Deviance), as well as the bulk of the 15 
upper division courses, and perhaps most importantly the research methods, theory and senior 
capstone course.  


The students would be exposed in the lower division courses to three of the major subfields 
within the discipline, and at the upper division level have a chance to explore how Sociology 
interfaces with the other disciplines, as well as become immersed in specific issues of interest to 
them.  Finally, the Sociology major will end with a capstone class that will be a yearlong 
sequence where the first semester will be developing a research question, a research plan, 
developing the theoretical basis of the final project, and beginning the actual research (be it 
historical, quantitative, or qualitative). The second semester will be principally for finishing the 
data collection and performing/writing up the final analyses into a sort of Bachelor’s thesis.  
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Requirements:  
Lower Division, 16 Units 
Intro to Sociology, (4 units)  
Choose 3 from the following 7 courses (12 units):   
 Social Stratification (4 units)  
 Introduction to the Sociology of Organizations (4 units)  
 Introduction to Social Psychology (4 units)  
 Introduction to the Sociology of Gender (4 units)  
 Introduction to Crime and Deviance (4 units)  
 Issues of Race and Ethnicity (4 units)  
 Introduction to Political Sociology (4 units)  
Upper Division, 38 Units  
Research Methods (4 units)  
Sociological Theory (4 units)  
Senior Capstone I, II (6 units)  
Choose 3 from the following 15 courses (12 units):  
 Social Movements, Protest and Collective Action (4 units)  
 Urban Inequality (4 units)  
 Advanced Issues of Gender (4 units)  
 Advanced Issues in Race and Ethnicity (4 units)  


Political Sociology (4 units)  
Advanced Organization Behavior (4 units)  
Advanced Social Psychology (4 units)  
Quantitative Methods (4 units)  
Qualitative Methods (4 units)  
Further Issues in Crime and Deviance (4 units)  
Foundations of Social Theory (4 units)  
Contemporary Social Theory (4 units)  
Sociology of Education (4 units)  
Sociology of Religion (4 units)  
Law and Society (4 units)  


12 other units from sociology or other related courses from the social sciences (Economics, 
Public Policy, Psychology, Anthropology,).  Humanities courses may be approved on a case-by-
case basis  
Total Load 54 Units  
 
Table 1. Number of Majors by Year, Across the UC System for Social Sciences, for  
AY 2000-01 Through 2004-2005.*  
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*Data not available for Santa Cruz or Santa Barbara, and UCLA is missing data for 01 and 05.  
Data from Institutional Reports for each campus.  
Table 2. Number of Majors by Department on UC Each Campus by Year, for AY 2000-01 
Through 2004-2005.*  
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*Data not available for Santa Cruz or Santa Barbara, and UCLA is missing data for 01 and 05.  
Data from Institutional Reports for each campus.  
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APPENDIX C:  PSYCHOLOGY 
 
FTE Request 
 
Developmental Health Quantitative  
Chouinard Wallander Shadish  
Dunham Current Search Current Search  
Current Search Position 1 Position 6   
Position 3 Position 2 Position 9 
Position 5 Position 4 
Position 7 Position 8  
 


1. In order to remedy the current dramatic understaffing of Psychology proportional to its student 
FTE credit hour production, we request a special allocation by the Provost of 6 new FTE faculty 
lines, taken prior to the distribution of FTEs to the Schools so as not to unduly penalize SSHA. 


2. In order to reflect normal student FTE credit hours generated by Psychology, we request an 
additional 3 FTE faculty lines for Fall 2009. 


3. We request 7 faculty offices plus 2500-3500 square feet of laboratory space for Fall 2008, 
assuming that the three current searches are successful. 


4. We request 16 faculty offices plus a total 6000-8500 square feet of laboratory space for Fall 2009 
to accommodate the needs of the current faculty, those hired in Fall 2008, and the new allocation 
of faculty lines requested in 1 and 2 above. Space is requested at an average of 400-550 square 
feet per faculty member. 


5. We request continued allocation of Lecturer funds, the amount depending on the allocation of 
new faculty lines to Psychology.  


6. We request an allocation of teaching assistant slots proportional to Psychology student credit 
hour production.  
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Summary 
 
Psychology was one of the founding disciplines in the School of Social Sciences, Humanities, and Arts, 
envisioned to be a high enrollment major that would help the university reach its enrollment goals, and to 
be a scholarly centerpiece of the university. Psychology has met that expectation through high student 
enrollment, external grant funding, and scholarly productivity. This strategic plan describes the resource 
needs of Psychology, especially regarding hiring faculty who can build specialties of excellence in 
Developmental Psychology, Health Psychology/Behavioral Medicine, and Quantitative Psychology, and 
regarding building a Psychology graduate program. It also discusses proposed improvements to the 
undergraduate Psychology major, in particular by providing better opportunities to develop excellence in 
written communication.  
 
1. The Mission and Challenges 
 
Psychology offers a broad undergraduate curriculum spanning all its subspecialties, and it seeks to 
develop a graduate program with focused excellence in a limited number of subspecialties. Psychology is 
also a discipline in an interdisciplinary environment. It must maintain its disciplinary identity in order to 
attract both faculty and students, but it must simultaneously use the diversity of its subspecialties to 
establish mutually beneficial collaborative relationships with other disciplines and other Schools at UC 
Merced.  
 
Psychology faces several challenges in achieving its mission.  


• A need for additional faculty lines to teach the high and continually rapidly increasing 
undergraduate student credit hour production in psychology, to reduce the over-reliance on 
lecturers and to reduce the unacceptably high student-faculty ratio in psychology. 


• A need to develop a formal graduate program proposal. 
• A need to increase available laboratory space.  


 
2. The Vision 
 
Psychology aims to be a pivotal discipline in UC Merced’s quest to become a premier research university. 
The role of Psychology will be to create a faculty whose research efforts are recognized in the discipline 
through excellence in publication and extramural funding, to provide a steady source of high enrollment 
courses that are taught primarily by ladder rank faculty dedicated to teaching excellence, and to cross 
disciplinary boundaries by identifying and collaborating in other strategic efforts in the university.  
 
3. The Overall Goals and Strategies 
 
Psychology has made exciting early progress towards the establishment of research and teaching 
excellence.  However, several challenges remain. In particular, psychology needs to work with the 
administration and the Academic Senate 


• To ensure that the allocation of resources to Psychology reflects its student credit hour 
production.  


• To create a graduate program in psychology. 
• To ensure that sufficient laboratory space is available for psychology faculty to do their research. 


To achieve these goals, psychology must create a vision, mission and strategic plan that are endorsed by 
Psychology faculty, by the SSHA faculty and Dean, by the Academic Senate, and by the UC Merced 
administration. The current document describes the strategic directions that Psychology will take, and 
outlines the tactical actions that are needed to solve the challenges Psychology faces.  
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4. The Organization and Administration 
 
In Fall 2007, the Psychology Section of SSHA was created, with four ladder rank faculty: Assistant 
Professor Michelle Chouinard, Assistant Professor Yarrow Dunham, Professor William Shadish (Chair), 
and Professor Jan Wallander. The Psychology Section held regular faculty meetings during the academic 
year, and given its small size, it currently functions as a committee of the whole for all decisions.  
 
5. Education 
 
5.1 Emerging Educational Needs 
 
At the undergraduate level, three key needs are emerging. First, Psychology would like to make its 
undergraduate major writing intensive. The Psychology faculty considers the ability to communicate in 
writing an important component of a high-quality education. Strong scientific writing is a critical skill in 
the discipline, foundational to efforts to provide undergraduates with the necessary skills to succeed in 
professional and post-graduate work. However, providing this training requires a major commitment of 
teaching resources, specifically in the form of teaching assistant allocations at least proportional to the 
student FTE’s generated by Psychology coursesxxiii. We will also take advantage of Writing Program 
courses, for example, by requiring majors to take WRI 117: Writing for the Social Sciences, potentially 
working with the Writing Program to develop a psychology-specific version of this course. Second, the 
number of undergraduates requesting to work on the research of Psychology faculty members is 
increasing beyond the point that the existing faculty can handle. To do so, we need more teaching 
assistant resources than we have usually been given, an amount at least proportional to the student FTE’s 
generated by Psychology coursesxxiv. We will also take advantage of Writing Program courses, for 
example, by requiring majors to take WRI 117: Writing for the Social Sciences. Second, the number of 
undergraduates requesting to work on the research of Psychology faculty members is increasing far 
beyond the point that the existing faculty can handle. Hiring more faculty will ease this problem. Third, 
we were informed by the SSHA Dean’s staff in late Fall 2007 that demand for upper division Psychology 
courses is rapidly increasing, not just from normal enrollment growth, but from the fact that the Schools 
of Engineering and of Natural Science recently changed their curricula to allow more upper division 
SSHA courses to meet their requirements. By late December, 2007, 8 of 9 upper division Psychology 
courses filled very quickly to their enrollment caps of 50-65. This resulted in some Psychology majors 
being unable to obtain upper division courses they wanted or needed, and in all transfer students being 
precluded from registering for these courses because they register at the start of the semester when classes 
have already closed. Here too, additional faculty hires can ease the strain. 
 
At the graduate level, a key need is to develop graduate education in Psychology. Our current graduate 
education occurs under the auspices of the Individual Graduate Program in Social and Cognitive 
Sciences, Psychology track. We have a small, basic set of graduate course offerings consisting of a year 
long Professional Seminar, a methods course, and a few advanced specialty courses (e.g, Developmental 
Psychology, Measurement Theory and Psychometrics). However, such an unusual degree is not widely 
marketable, and the sparse curriculum only minimally prepares our graduates adequately for independent 
research contributions. With more faculty hires in the next three years, we anticipate having the capacity 
to offer a freestanding Psychology doctoral program, and so are beginning to prepare such a proposal.  
 
                                                  
xxiii The allocation of TAs to Psychology courses in Spring 2008 met this goal, the first time that has been the 
case since UC Merced opened. We hope this trend continues.  
xxiv The allocation of TAs to Psychology courses in Spring 2008 met this goal, the first time that has been the 
case since UC Merced opened. We hope this trend continues.  
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5.2 Majors 
 
In 2007-8, Psychology has 39.5% (206) of all the 521 declared undergraduate majors in SSHAxxv. The 
ratio of Psychology majors to Psychology ladder rank faculty is over 50:1. No other major in SSHA 
comes close to this ratio. The ratios for the remaining SSHA majors are 24:1 (Political Science), 11:1 
(History), 8:1 (Cognitive Science), 5.25:1 (Literature & Cultures), and 4:1 (Economics). The ratio for 
Management, which has 122 majors, cannot be computed because Management has no faculty. Majors are 
an important metric because they consume a disproportionate amount of faculty time compared to other 
students enrolled in Psychology courses. Majors create demand to work on faculty research projects, 
request letters of recommendation and similar support, and they are more likely to consult faculty about 
career development. It is difficult to provide the Psychology major with the faculty consultation and 
interaction they deserve at a UC campus with a ratio of 50:1.  
 
5.3 Minors (No information on the number of minors is available) 
 
5.4 Enrollment Projections 
 
In 2007-8, Psychology courses generated about 30% of all SSHA student FTE credit hours: 30.2% when 
counted by discipline of the course, and 28.5% when counted by discipline of the instructor of record. As 
with the data on majors, this is far higher than any other discipline in SSHA. As a consequence, the ratio 
of student FTEs to ladder rank faculty in psychology is at least 80:1, again by far the highest in SSHA. 
This results in very crowded classes that greatly limit the ability of Psychology to engage students with 
more time consuming tasks like extensive writing and laboratory components, or to devote much time to 
individual students during office hours. The high student FTE also results in a larger number of courses 
being taught by Lecturers than in any other discipline in SSHA. We would rather have ladder rank faculty 
teaching these courses in order to provide a high quality UC undergraduate education. Throughout the 
rest of SSHA Sociology (77:1) and Political Science (60:1) both approach the Psychology ratio; but the 
rest of the SSHA disciplines are far lower (e.g., Economics 25:1, Cognitive Science 35:1, Literature & 
Cultures 14:1; History 40:1).  
 
Enrollment projections are always difficult to make in a rapidly changing environment. However, all 
indications are that the demand to enroll in Psychology courses will continue to grow rapidly at UC 
Merced. This prediction is based on the fact that Psychology courses routinely reach their enrollment caps 
very early in registration. According to a check of the Registrar’s web site on December 29th, 2007, for 
example, 8 of 9 upper division Psychology courses were closed to further enrollment, despite the fact that 
their enrollment caps were 50-65. Psychology faculty routinely receive requests from students to add to 
closed courses; we have had to take a firm stand against this to avoid further class size increases. A 
negative consequence of this is that transfer students are closed out of these courses because they do not 
register until the start of classes. Finally, there is no reason to expect that the proportion of incoming 
students who desire to major in Psychology will change, indicating a continued high future demand for 
enrollment in Psychology courses. Therefore, if more sections of courses could be offered, enrollment 
would continue to increase—probably substantially. 
 
At the graduate level, Psychology currently has five graduate students. This is a small number, even 
relative to the small number of Psychology faculty. In most Psychology graduate programs, each faculty 
member will have from 2-5 graduate students at a time. This low graduate enrollment is due to the small 
number of Psychology faculty, the primitive state of the graduate curriculum, and the lack of a presence 
                                                  
xxv These and subsequent data exclude Foreign Languages and the Writing Program, both of which are intended 
to be staffed primarily by lecturers.  
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in the standard recruitment venues. To remedy the latter, Psychology is currently developing a web page 
and an additional recruitment brochure, but the former has been slowed because of the minimal assistance 
given to the project by Information Technology. Psychology also joined the Council of Graduate 
Departments of Psychology, which will be a venue in which to publicize our program. When a full 
graduate program is available, we will place that information in standard sources such as the American 
Psychology Association’s Graduate Study in Psychology book. Thus we project a slow increase in 
graduate enrollment at first, but within five years and additional faculty, we expect to enroll 5-10 new 
students per year, resulting in 30-50 students in the program at any given time.  
 
6. Research  
 
Psychology aims to develop three areas of research excellence—Developmental Psychology, Health 
Psychology/Behavioral Medicine, and Quantitative Psychology. In addition, psychology will continue to 
foster interdisciplinary links: with UC Merced’s Cognitive Science program by hiring faculty members in 
these three areas who have overlapping interests in cognition, and with the planned medical school at UC 
Merced by hiring faculty with health-related interests. The next three paragraphs describe the immediate 
plans for Developmental, Health, and Quantitative Psychology. 
 
Developmental Psychology at UC Merced currently focuses on childhood and adolescence, with interests 
in cognitive development, language, and social development. Faculty in this area have strong overlapping 
interdisciplinary interests with Cognitive Science. Future developmental hires will build on these 
strengths, but also broaden the breadth of developmental interests at UC Merced into areas like the 
development of infants and developmental neuropsychology. Reflecting these goals, we are currently 
pursuing a hire in the area of infant development, though it is too early to say if this effort will be 
successful. If this position is filled, our next priority is hiring a faculty member with research interests in 
the area of cognitive development. Such a hire would build on the program's current strengths, and would 
add to the interdisciplinary potential of the psychology area, due to further potential cross-collaborations 
with cognitive science. Developmental neuropsychology is our second future hiring priority. A cutting-
edge research area, it potentially spans developmental, cognitive, and health psychology, as well as 
offering cross-disciplinary collaborations with cognitive science and human development/biology. 
 
Health psychology deals with interactions between the behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health psychology includes research into 
how behavior affects physical health as well as how physical health affects behavior. To do so, health 
psychology draws upon multiple knowledge bases of psychology. For example within health psychology, 
there are social psychologists who study cultural influences on health, cognitive psychologists who study 
health decision making, developmental psychologists who study family influences on children’s health, 
and physiological psychologists who study behavioral effects on the neural and immunological systems 
that are often the proximal causes of diseases. Health psychology also includes activities to promote 
physical health and prevent disease, which is often referred to as behavioral medicine. Such interventions 
can be applied at different levels, from individuals all the way to the public in general. Examples include 
psychological interventions that prevent health problems or ameliorate existing health problems, such as 
the delivery of culturally-appropriate health promotion information, and prevention programs to aid 
elementary and high school students to avoid unhealthy lifestyle habits (e.g., related to obesity, substance 
use). Health psychology faculty will bring research and teaching interests that will be highly useful in UC 
Merced’s quest to develop a medical school; and health psychology usually fares extremely well in 
generating large amounts of extramural research funding. A priority in the near future will be the addition 
of faculty in health psychology who can contribute to Developmental Psychology by, for example, 
studying issues pertaining to children’s health.  
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Quantitative Psychology is the study and development of the research designs and statistical methods that 
are used by psychologists (and other social, behavioral, and biomedical scientists) in their work. 
Compared to Developmental and Health Psychology, which are envisioned eventually to have large 
numbers of faculty, Quantitative Psychology will have a proportionally smaller number of full-time 
faculty compared to the other two areas, while also having enough faculty to offer doctoral training in 
Quantitative. The rapid addition of such faculty early in program development is essential to the 
development of a strong psychology program, for several reasons. First, it provides a good means of 
ensuring competent teaching of crucial graduate level quantitative courses in psychology that are required 
in every high-quality doctoral Psychology program. Second, it serves as a catalyst for improving the 
statistical analysis of research data for the two substantive areas of health and developmental psychology, 
improving the likelihood of successful publication. Third, given that UC Merced does not have a statistics 
department, unlike most mature universities, quantitative psychology can be a source of faculty who can 
provide critical statistical consultation on extramural grants. Such consultation is essential for large grant-
supported research programs that we hope to encourage in developmental and health psychology. 
Importantly, this expertise will benefit grant applications outside psychology as well. Fourth, the 
American Psychological Association has identified quantitative psychology as an area that needs an 
increased supply of trained faculty members. The web site of the Task Force for Increasing the Number of 
Quantitative Psychologists http://www.apa.org/science/bsaweb-tfinqp.html states: “Acknowledging the 
fact that the number of quantitative psychologists is dwindling at the same time that there is a pressing 
need for training and education in all aspects of quantitative methods, the APA Council of 
Representatives authorized a special task force in 2006…. The Task Force…was charged with addressing 
both the pipeline of qualified students and opportunities for training in quantitative psychology (with an 
emphasis on early undergraduate education through postdoctoral training).” The quantitative psychology 
program at UC Merced will help respond to that need. We will choose hires in quantitative psychology 
that complement the needs typical of developmental and health psychology, such as longitudinal data 
analysis, multilevel modeling, and categorical data analysis.  
 
In the long term, Psychology may expand beyond these three specialties, although such predictions are 
hard to make at this time. Likely candidates for long term expansion would include any of the 
physiological specialties in psychology, or social psychology. Much will depend on the mix of interests 
represented on the faculty at that time. For example, some health psychologists are trained as social 
psychologists, and they may find it attractive to expand the social psychology offerings.  
 
7. Interdisciplinary opportunities 
 
Psychology currently envisions three primary venues for interdisciplinary collaboration. First, 
Psychology has a history of support for and collaboration with the UC Merced Cognitive Science 
program. Psychology played a key role in formulating the original idea to create a Cognitive Science 
program; supported the move of several existing faculty lines from the teaching of Psychology to the 
teaching of Cognitive Science; spearheaded the creation of a new senior Cognitive Science position (to be 
filled by Michael Spivey); wrote a UCOP grant that was funded to support a conference held in May 2005 
on the future of Cognitive Science at UC Merced; and wrote the initial draft of a second conference grant 
to NSF that received a very encouraging review, which was revised and resubmitted by faculty with 
interests in Cognitive Science. The latter grant was funded, and includes faculty who teach in Psychology 
as co-PIs. In addition, Psychology has been successful in seeking and hiring faculty who have 
overlapping interests that can support the Cognitive Science program, such as the recent hire of Yarrow 
Dunham, a developmental psychologist who has strong cognitive training and interests. The Psychology 
faculty has recommended hiring two additional faculty from the current searches in Developmental and 
Quantitative Psychology, both of whom have strong cognitive interests.  
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Second, faculty who will be hired in Health Psychology will contribute to interdisciplinary collaboration 
with faculty in the School of Natural Science and the School of Engineering who are involved in the 
creation of a medical school at UC Merced. The exact form of any research collaboration will depend on 
the specialties of the faculty who are hired. However, Professors Wallander and Shadish are both 
currently participating on the committee to plan the physical plant for early medical education at UC 
Merced; and they will participate in other such endeavors as requested. 
 
Third, faculty who will be hired in Quantitative Psychology will contribute to the need for expert 
statistical consultation among faculty in the School of Natural Science and the School of Engineering who 
are involved in the creation of a medical school. For example, at the request of the Dean of Natural 
Science, Shadish wrote a document describing models for statistical consultation and training that could 
be used at UC Merced in the short to medium term future.  
 
8. Outreach 
 
Psychology strongly supports efforts to attract a diverse student body at both the undergraduate and 
graduate levels. Specific figures on the composition of the current student body are not available from 
SSHA. However, Psychology tends to attract a large proportion of female students, as well as of 
underrepresented ethnic groups. The composition of our undergraduate research teams, and of our 
graduate students, also reflects that (specifics available upon request). Finally, Psychology faculty 
routinely participate in outreach efforts. For example, Dunham is on the SSHA Recruitment and 
Retention Committee, and he has participated in one recruitment forum for psychology and cognitive 
science. Similarly, Wallander has served as a faculty speaker for the Transfer Student Recruitment into 
Psychology, Nov 2007.  
 
9. Resources 
 
9.1. Faculty  
 
Psychology has 4 (13%) of SSHA’s 30.5 faculty. If faculty were allocated in proportion to credit hours by 
either metric currently being used (in the discipline or by instructor of record), Psychology would 
currently have 9 faculty. If allocated in proportion to the number of majors (39.5%), Psychology would 
have 12 faculty. If allocated using the rule suggested in the strategic planning master document 
distributed to SSHA faculty—20 FTE students to one faculty—Psychology would have 16-17 faculty. By 
any metric, therefore, Psychology is drastically understaffed. The following table lists existing faculty and 
compares that to an allocation by the most conservative metric, student credit hour production:  
 
Academic Year Actual  Faculty Allocation 
  Beginning Faculty Given Student Credit 
  Hour Production 
 
 Fall 2005 51  45 


 Fall 2006 2.52  7.56 
 Fall 2007 43  9 
 Fall 2008 74 13 
1 Chouinard, Heit, Matlock, Shadish, Woodward 
2 Chouinard, Heit (0.5), Shadish 
3 Chouinard, Dunham, Shadish, Wallander 
4 Chouinard, Dunham, Shadish, Wallander and three positions currently being searched, assuming all 


searches are successful. 
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5 Based on planned allocation determined by the Task Force that created UC Merced, given that 
disciplinary enrollment was unknown.  


6 Based on data in the 2006-7 strategic plan.  
 
At a minimum, then, if all current searches are successful, Psychology will still be at least 6 faculty short 
of where any reasonable examination of data indicates it should be in Fall 2008. Therefore, given this 
significant shortfall in faculty lines in Psychology, our faculty FTE request has two parts: 
 
First, we request that the Provost make a special, one-time-only allocation of 6 FTE faculty lines to 
Psychology during the current strategic planning process. So as not to unduly penalize the allocation to 
SSHA in general, we request the allocation be taken first from the overall UC Merced allocation of 
faculty lines, with the remaining lines then being distributed to the three Schools according to the normal 
process.  
 
Second, because the current strategic planning process concerns hires who would not be on staff until Fall 
2009, we request the usual allocation of FTE faculty lines to Psychology based on planned growth for that 
year. Assuming SSHA receives about 10 new faculty FTEs per year, Psychology would have at least 3 of 
them each year by the most conservative metric—percent of student FTE—just to maintain the current 
(severely understaffed) status in relation to the expected enrollment growth.  
 
Therefore, our overall FTE request is for 9 new faculty lines. The current distribution of Psychology’s 7 
FTE faculty lines, assuming all current searches are successful, is 3 in Developmental (2 Assistant 
Professors, 1 Full Professor), 2 in Health (1 Assistant Professor, 1 Full Professor), and 2 in Quantitative 
(2 Full/Associate Professors). Our plans call for Developmental and Health Psychology to be about equal 
in size, and Quantitative Psychology to be somewhat smaller. We also wish to staff Psychology with as 
many tenured faculty as possible to reduce the service workload on our untenured faculty. Therefore, we 
propose to allocate the 9 new lines as follows, in order of priority:  


1. Full Professor in Health Psychology, preferably specializing in child health, cultural influences 
on health, rural health, or the prevention and treatment of health problems common in the Central 
Valley such as obesity or poor prenatal care.  


2. Assistant Professor in Health Psychology specializing in one of the areas not already hired. 
3. Full Professor in Developmental Psychology. The specialty of this hire should be in child and 


adolescent Development, but otherwise we will seek to hire the best candidate that either 
complements existing areas (cognitive development, social development), or that introduces new 
areas such as developmental neuropsychology or personality development.  


4. Full Professor in Health Psychology specializing in one of the areas not already hired.  
5. Full Professor in Developmental Psychology specializing in one of the areas not already hired. 
6. Assistant Professor in Quantitative Psychology specializing in either longitudinal data analysis or 


multilevel modeling.  
7. Assistant Professor in Developmental Psychology specializing in one of the areas not already 


hired. 
8. Assistant Professor in Health Psychology specializing in one of the areas not already hired. 
9. Assistant Professor in Quantitative Psychology specializing in one of the areas not already hired. 


If the UC administration does not allocate sufficient funds to hire tenured faculty, we would replace the 
Full Professor lines with lower rank lines. This plan would result in the following allocation of 16 faculty 
by specialty in Fall 2009 (Full Professor lines in boldface):  
 
Developmental Health Quantitative  
Chouinard Wallander Shadish  
Dunham Current Search Current Search  
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Current Search Position 1 Position 6   
Position 3 Position 2 Position 9 
Position 5 Position 4 
Position 7 Position 8  
 
In subsequent years, Psychology will continue to build these three areas in a manner consistent with the 
above description, keeping parity between Developmental and Health, with Quantitative having half to 
two-thirds as many faculty as the larger areas, and ensuring that each area has sufficient faculty to offer 
doctoral level training in its area. We may choose to cap the size of some areas if lack of student demand 
suggests doing so; or we may add an area (e.g., social, physiological) if faculty interests move in that 
direction. However, we assume that the growth of Psychology will slow over time as other majors come 
on line. We can estimate the eventual size of Psychology as likely to be about 40-45 ladder rank faculty, 
to judge from the average size of Psychology faculties at other UC academic campuses (estimated from 
web site directories, the number of ladder rank faculty in Psychology are approximately: UC Berkeley 45; 
UC Davis 45; UC Irvine 54; UCLA 68; UC Riverside 30; UC San Diego 32; UC Santa Barbara 35; UC 
Santa Cruz 30).   
 
9.2. Space 
 
Psychologists require one office per faculty member, and laboratory space. Quantitative psychology is 
probably the least space intensive area, where an allocation of 200-300 square feet of lab space per 
faculty member will suffice. Health and Developmental are more space intensive, requiring 450-600 
square feet of lab space. However, these are averages, and space needs vary within areas. Needs are larger 
for faculty with active grant funding; and some health and developmental psychologists have fewer space 
needs. We have been assured by the administration that sufficient space for these labs will be available on 
campus.  
 
Therefore, for the four current Psychology faculty, about 1500-2100 square feet of lab space is needed on 
campus. If all three current searches are successful, an additional 1100-1500 square feet will be needed by 
Fall 2008. If Psychology were to be allocated the new lines requested, estimated space needs for those 
hires in Fall 2009 would be:  


1. Full Professor in Health Psychology: 450-600 square feet. 
2. Assistant Professor in Health Psychology: 450-600 square feet. 
3. Full Professor in Developmental Psychology: 450-600 square feet. 
4. Full Professor in Health Psychology: 450-600 square feet.  
5. Full Professor in Developmental Psychology: 450-600 square feet. 
6. Assistant Professor in Quantitative Psychology: 200-300 square feet.  
7. Assistant Professor in Developmental Psychology: 450-600 square feet. 
8. Assistant Professor in Health Psychology: 450-600 square feet. 
9. Assistant Professor in Quantitative Psychology: 200-300 square feet. 


Thus, total space needs for existing and planned hires by Fall 2009 would be approximately 6000-8500 
square feet of laboratory space. This is in addition to one office per faculty member. This is only an 
estimate. In particular, our hiring experience so far is that the Full Professors we interview tend to have 
large lab spaces at their current universities in part due to having substantial active grants.  
 
We have acquainted the faculty we have interviewed with the shortage of space in SSHA and on campus 
generally; but conveyed the assurance of the administration that adequate space will be available on 
campus. In the worst case that adequate space is not available until the new building opens in 2010-11, 
these faculty have expressed a willingness to work with reduced laboratory space until that time. 
However, assuming continued growth of Psychology, it is also likely that available laboratory space in 
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the new building will be quickly consumed. Therefore, we believe that UC Merced capital planning may 
need to consider proposing a dedicated Psychology building (perhaps shared with Cognitive Science). 
That building should be planned to meet the office and laboratory needs of at least 45 faculty, and 
perhaps as many as 60 or more if cognitive science is included. That building could house other 
disciplines initially, moving them out as Psychology continues to grow to its mature status. The building 
would probably need about 25,000 to 35,000 square feet of laboratory space.  
 
9.3. Finances 
 
Psychology has the following financial needs:  


1. The Psychology Section relies on the resources of the SSHA Dean’s office for support staff. This 
can only continue for a year or two, but as the size of Psychology grows, a dedicated Psychology 
staff allocation will be needed.  


2. Psychology has been allocated the equivalent of two FTE Lecturers this academic year. The need 
for Lecturers would decrease proportionate to the number of FTE ladder rank faculty allocated to 
Psychology. However, if UC Merced wishes to maximize its student FTE enrollment, allocation 
of Lecturers to Psychology may continue be in the University’s interests. This should be judged 
on a semester by semester basis as enrollment caps in different courses and disciplines are 
apparent.  


3. Psychology requires an allocation of teaching assistantships commensurate to its enrollment.  
Although these financial needs are funded mostly by the university, Psychology strongly encourages its 
faculty to obtain extramural grant funding to help meet these needs. Active grants currently include:  


1. Shadish, W.R. (Principal Investigator). “Meta-Analysis of Single-Subject Designs”. Department 
of Education, Institute for Educational Sciences, $598,744 total costs (2005-8). 


2. Shadish, W.R. (Consultant). “Three Workshops on Quasi-Experimental Design and Analysis”, 
Spencer Foundation, $181,851 total costs (2007-8). Tom Cook, Northwestern University, 
Principal Investigator.  


3. Shadish, W.R. (Consultant). “Improving Better Quasi-Experimental Practice”, Institute for 
Educational Sciences, U.S. Department of Education. $787,612 total costs (2007-2010). Tom 
Cook, Northwestern University, Principal Investigator. 


4. Wallander, J.L. (Co-Investigator). “Brain Research to Ameliorate Impaired Neurodevelopment-
Home-based Intervention, ” NICHD/NIH.  $2,375,000 total costs (2006-20011). Wally Carlo, 
University of Alabama at Birmingham, Principal Investigator. 


5. Wallander, J.L. (Consultant). “Healthy Passages: A longitudinal, community-based study of 
adolescent health,” Centers for Disease Control, $31,000,000 (thus far; renewed yearly with appx. 
$4,500,000) (1999-open ended). Frank Franklin, University of Alabama at Birmingham, Principal 
Investigator.  


Pending grants include 
1. Dunham, Y. (Principal Investigator). “Minimal Groups and the Development of Social Category 


Knowledge”. National Science Foundation, $497,666. 
2. Wallander, J.L. (Principal Investigator). “Longitudinal cohort study of religiosity and health risk 


behaviors in adolescence”. NICHD/NIH, $3,882,022 total costs.  
3. Wallander, J.L. (Consultant). “Psychological Tests and Assessment Online Resource.” 


NICHD/NIH, $750,000 total costs, Tamara Kuhn, Sociometrcis, Principal Investigator. 
4. Wallander, J.L., (Consultant). “Promoting Use of Effective Early Intervention Programs.” , 


NICHD/NIH, $745,243 total costs. Holly Kreider, Socimetrics, Principal Investigator. 
5. Wallander, J.L. (Consultant). “Effective Treatments for Children’s Disruptive Disorders.” 


NIMH/NIH, $666,805 total costs. Holly Kreider, Socimetrics, Principal Investigator. 
These grants are particularly helpful to support graduate students in research assistantships.  
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10. Summary of requests for new resources.  
 
In summary, the Psychology Section requests the following new resources:  


7. In order to remedy the current dramatic understaffing of Psychology proportional to its student 
FTE credit hour production, we request a special allocation by the Provost of 6 new FTE faculty 
lines, taken prior to the distribution of FTEs to the Schools so as not to unduly penalize SSHA. 


8. In order to reflect normal student FTE credit hours generated by Psychology, we request an 
additional 3 FTE faculty lines for Fall 2009. 


9. We request 7 faculty offices plus 2500-3500 square feet of laboratory space for Fall 2008, 
assuming that the three current searches are successful. 


10. We request 16 faculty offices plus a total 6000-8500 square feet of laboratory space for Fall 2009 
to accommodate the needs of the current faculty, those hired in Fall 2008, and the new allocation 
of faculty lines requested in 1 and 2 above. Space is requested at an average of 400-550 square 
feet per faculty member. 


11. We request continued allocation of Lecturer funds, the amount depending on the allocation of 
new faculty lines to Psychology.  


12. We request an allocation of teaching assistant slots proportional to Psychology student credit 
hour production.  
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APPENDIX D: THE WRITING PROGRAM 
Plan 2008-2009 
 
The Writing Program is staffed by Non-Senate Faculty (NSF) lecturers whose employment is directly 
tied to undergraduate enrollment.    In most respects, our hiring plans are contingent on freshman 
enrollment in required first-year courses (WRI 1, WRI 10, and Core 1 discussion sections).  
Increasingly, we must also align projected enrollment in upper-division writing courses with the need 
for additional hires.  For instance, the Writing Program offers 10 sections of WRI 116 (Science Writing 
in the Natural Sciences) as the main option available to NS students who must fulfill a School 
requirement in communication.  For Spring semester 2008 we are also staffing 10 sections of other 
upper-division writing courses (WRI 100, 117, 118, 119) as an alternative to Core 100, a required 
general education course that is not being offered at this time.   We anticipate a similar responsibility 
for staffing Core 100 “equivalent” courses next year (AY2008-2009).  Moreover, we have strong 
enrollment each semester for courses that fulfill the minor in writing.   


 
Currently, the Writing Program employs the equivalent of 25 full-time NSF lecturers (equivalency is 
based on total number of sections taught by full-time and part-time hires).   Next academic year, 
AY2008-2009, we will need to staff an additional 20% of writing courses to remain steady-state.  That 
increase reflects the adjusted teaching load for writing lecturers in the UC system next academic year 
that will be reduced from six courses annually to five courses annually.   Thus, in a steady-state 
projection of current hiring needs, we will be requesting a minimum of five more full-time positions, 
bringing the total number of full-time equivalent Writing Program lecturers to 30.   


 
Those 30 NSF lecturers teach one/third of all courses taken by freshmen their first year.   They also 
currently teach nearly all upper-division requirements for general education, requirements that must be 
offered in order for students to graduate in four years.   In all, the Writing Program annually staffs 
about 130 – 140 sections of undergraduate courses, generating more than 55% of all FTE for 
Humanities and World Cultures.   This percentage does not include FTE from approximately 40 
sections of Core 1 that is also assigned to the Writing Program.      
 
We are also requesting two more NSF appointments to staff a pending writing requirement in 
psychology (WRI 101) and a pending general education requirement for engineering majors (WRI 102).   


 
Staffing Requests for AY 2008-2009: 
 
1. 32 full-time NSF appointments or approximately $1,440,000 in salary  
allocations (not including benefits). Specific staffing needs are shown below: 


 
WRI 1:    35-40 sections (700-800 students; about 67% failure rate for the AWPE  
                and about 10% failure rate in Fall semester sections of WRI 1) 
WRI 10:  35-40 sections (700-800 students, including those from AY 2007-2008  


   who deferred taking this course until their sophomore year, as is the 
   policy in the School of Engineering) 


WRI 25 2-3 sections 
WRI 30 1-2 sections 
WRI 100 6 sections 
WRI 101          (pending) 5 sections [for psychology majors] 
WRI 102          (pending) 5 sections [for engineering majors] 
WRI 105  2 section 
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WRI 110 2 sections 
WRI 112         (pending) 1 section  
WRI 114         (pending) 1 section 
WRI 116 10-12 sections 
WRI 117 6 sections 
WRI 118 1-2 sections 
WRI 119 1-2 sections 
Core 1:  40 sections (800 students; including about 60-80 who could not  


take this course their freshman year) 
USTU 10  (pending) 1 section 
EDUC 10 (pending) 1 section 


    
 


2. Given the size and complexity of the Writing Program, I am requesting the 
appointment of a second Assistant Director who will assume responsibility for supervising 
general education courses (Core 1) and upper-division writing courses (WRI 100, 101 pending, 
102 pending, 112 pending, 114 pending, 115, 116, 117, 118, 119, 125, 130, and 131).   
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		Computational Administrative Support:  While faculty start-up funds have been used for building a modern parallel-computation cluster, long-term financial support for its administration is required.  Having an Information Technology person on-site to support the computational administration of the Applied Mathematics cluster, and potentially others, will ensure an optimal use of our resources and will benefit both our educational and research missions. The School of Natural Sciences has hired a full-time system administrator to set up databases and infrastructure for all academic programs. It is expected that faculty research grants and start-up funds will be used to help pay for around 10% of the system administrator’s time for administration of the applied mathematics cluster.

		Research - The biological and biomedical sciences at UC Merced encompass several research themes described below.  Linking all of these themes is the strategy of using methods that integrate large data sets, such as genomic or proteomic data, or produce quantitative data at the single cell or even single molecule level.  Another linking theme is the goal of quantitative characterization of biological processes with ultimate aim of predictive models.

		1. Predictive Understanding of Cellular Interactions and Cell Fate Decisions

		4. Cross-disciplinary and cross-school linkages  Multidisciplinary research is a founding principle of UC Merced and the biological/biomedical sciences offer many opportunities for cross-disciplinary and cross-school collaborations. The fields of chemistry and biology have had a long and fruitful partnership, leading to a detailed understanding of many of the chemical processes underlying life. Recently, there has started to be a reciprocal flow of information from biology to chemistry with biology providing “metaphors” for new chemical strategies, such as self-replicating chemicals. Ultimately, biological examples could provide more detailed designs and design principles for practical chemical applications such as catalysts or detectors. Likewise, chemistry informs the biological sciences by providing accurate chemical means of monitoring biological systems. Chemical biology could also have strong synergies with the bioengineering program in the School of Engineering. Similarly, large-scale, inexpensive DNA sequencing have placed evolutionary approaches at the center of modern biological research. The genomes of hundreds of eukaryotic and prokaryotic organisms are being sequenced at a very fast pace and experimental and analytical evolutionary methods are being used to asses the functions and potential of genes and genomes. Those technological advances have caused evolutionary biology to advance from studies that are merely interesting to those that have important applications such as engineering proteins, developing improved strategies for treating diseases, and identifying the underlying causes of genetic disorders. The UC Merced faculty is using evolutionary biology to understand a range of problems ranging from the origins of disease to the emergence of antibiotic-resistant microbes. This research program also has the potential for strong linkages to programs in Integrative Biology and Earth Systems Science, and Environmental Engineering.

		Courses developed for the life sciences majors and graduate groups are also relevant to a number of majors outside biology. A number of the bioscience core courses, such as Molecular Biology and Biochemistry will be necessary for other majors such as the Chemical Biology emphasis area in the Chemical Sciences major and the Bioengineering degree offered by the School of Engineering. Earth System Science majors with an ecosystems and conservation biology emphasis will take lower division and core biology classes, and upper division IB and ESS courses in this emphasis area will often be cross-listed. Additionally, the biological sciences program offers a number of lower division general educations courses in biology and health that will be of interest to students from any major or school.

		Table E3: Facilities Required for Biological/Biomedical Sciences Research 

		Laboratories:  Space for biomedical/biological laboratory research is a challenge. Core facilities required dedicated shared space that should not come at the expense of laboratory space of individual faculty. Each of the new faculty will require a bare minimum per CPEC average of ~700 square ft (assuming about 50% senior faculty). The reality is that it will be necessary to offer, on average, twice that amount to be competitive and to be able to recruit stellar faculty at all levels. Faculty recruitment and programmatic success requires resources in the form of start-up packages, laboratory and office space, and institutional investment for equipment and staff. Finally, each of the cores described above will require at least a 0.5 time staff member. Typical start-up packages in the life sciences are in the range of $500K - $1M, even for junior faculty. 

		Overview - Environmental Sciences and Integrative and Evolutionary Biology were established as initial areas of research and education excellence at UC Merced. Earth Systems Science (ESS) was designated as one of the first undergraduate majors in Natural Sciences (SNS), Environmental Engineering (ENVE) as a first major in the School of Engineering (SE), and the Environmental Systems (ES) graduate group as a joint SNS and SE graduate program awarding M.S. and Ph.D. degrees. In 2006, the Integrative Biology (IB) track within the Biological Sciences (BIS) was approved for study of comparative and evolutionary biology. A revision of the ESS undergraduate major is underway, with the goal of strengthening the interdisciplinary nature of the major through cross-school faculty support to reflect the broad and diverse nature of environmental sciences. The Sierra Nevada Research Institute (SNRI) is a cross-school institute through which faculty, researchers, and students conduct basic and applied research on environmental issues, using the San Joaquin Valley and the Sierra Nevada as their outdoor laboratory. Existing research collaborations and coordinated teaching efforts between SNS and SE in this area, as well as recent successes in faculty recruitment in the School of Social Sciences, Humanities and Arts (SSHA) in the areas of environmental policy and economics emphasize our cross-school, interdisciplinary nature. Environmental Health Sciences, focusing on research at the intersection of environment and health, is an emerging area at UC Merced. Given the breadth of research and education encompassed in this area, a major challenge for program development is to identify and build strategic areas in which UC Merced can excel while providing sufficient program breath and depth to support undergraduate majors and graduate education. The following plan was developed based on previous years’ plans and consideration of strategic plans from graduate groups, SNRI, and faculty from other schools with interests in environmental research.

		a. Environmental Sciences





		Global Change Science - Ecosystems encompass living organisms and the abiotic environment they inhabit. The science of global change employs a genome- to ecosystem-level perspective to understand interactions among organisms and the environment with an emphasis on discovering the effects of climate change, land use, pollution, biodiversity loss and other environmental pressures on ecosystems. Research in this area examines both past environmental changes and their impact on evolution as well as modeling future global change scenarios. Global change science examines how these alterations influence the interactions among organisms, ecosystem processes, and other Earth System components such as oceans, the atmosphere, and soils. Both significant needs for new knowledge in stressed regional and global ecosystems and new research initiatives in this region make this a compelling opportunity for UC Merced. For example, the California Ecological Observing Network (CALEON) planning group has proposed the San Joaquin Valley and Southern Sierra as a focus for new research infrastructure. Extramural funding in global change research initiatives and environmental biology from NSF, EPA, DOE, NASA, USDA, and other agencies are currently on the order of $3 billion. We have begun to develop expertise in the area of global change science, with faculty in evolutionary and conservation genetics, ecosystem and fire ecology, and macroecology. In AY 2007-2008, we are searching for three positions in ecology, with up to two senior faculty appointments (Table E6). We anticipate that these new faculty may contribute to this area and that some fraction of the new senior faculty will provide leadership and direction. Forefront advances in this field are occurring at the interface between biological systems and physical sciences. The addition of new faculty in the area of ecology strengthens expertise in environmental life sciences. In order to continue to develop a nationally and internationally competitive program grounded in both life and physical sciences, we need to continue to build complementary expertise in the area physical surface processes/ecohydrology (Table E6). Future positions in soil biogeochemist, conservation biology, and others listed in Table E6 would further strengthen the global change science research area. 

		Table E5: Current Environmental Science and Integrative and Evolutionary Biology Faculty FTE’s Across Graduate Groups and Schools

		ES

		QSB



		* SNS Faculty: AA: Andres Aguilar; MB: Miriam Barlow; MD: Michael Dawson; BD: Benoît Dayrat; LK: Lara Kueppers MM: Monica Medina; PO: Peggy O’Day†; JR: Jason Raymond; ST: Sam Traina† (0% FTE); †denotes tenured faculty. Faculty contributing from SE and SSHA not listed.

		b. Integrative and Evolutionary Biology



		Biocomplexity and Evolution - Biocomplexity research explores the emergence of self-organized, complex behaviors or structures from the interaction of many simple agents in the environment. Such emergent complexity is a hallmark of life, from the organization of molecules into cellular machinery, through the organization of cells into tissues, to the organization of individuals into communities. The study of biocomplexity in the environment requires novel approaches to understanding pattern and process across multiple temporal and spatial scales, and draws upon interdisciplinary efforts at the interface of biology, physics, chemistry, and mathematics. Biocomplexity in the Environment research is a Priority Area at the National Science Foundation, with over $35,000,000 currently allocated in grant funds for 2007. Additional potential funding sources in biocomplexity research include the National Institute of Health, the Department of Energy, NASA, the James S. McDonnell Foundation, and the Moore Foundation. Biocomplexity research at UC Merced addresses a diverse range of questions relevant to integrative biology such as: What are the forces that shape the magnitude and diversity of life across multiple temporal and spatial scales? How do systems with living components respond and adapt to stress? Are adaptation and change predictable? How do organisms within and between populations interact and evolve? A core group of faculty in this research theme is developing at UC Merced (see Table E5) that is represented strongly in the QSB graduate group, and priorities in this area overlap with the other research themes in ES and QSB. To adequately develop strength in this theme and to fulfill undergraduate and graduate teaching will require further expertise in plant biology and ecology. Future positions in evolution of development, comparative evolutionary physiology, and paleoecology would solidify research in this area (Table E6). 

		AY 2007-2008

		AY 2008-2009

		AY 2009 and beyond

		c. Environmental Health Sciences





		Table E7: Current faculty FTEs who would contribute to the development of research in Environmental Health Sciences.

		ES

		QSB



		Faculty: AA: Andres Aguilar; MB: Miriam Barlow; YC: Yihsu Chen; JC: Jinah Choi; MD: Michael Dawson; HF: Henry Forman†; QG: Qinghua Guo; LK: Lara Kueppers; VL: Valerie Leppert†; PO: Peggy O’Day†; DO: David Ojcius†; RO: Rudy Ortiz; WR: Wolfgang Rogge†; TW: Tony Westerling. †denotes tenured faculty.

		Atmospheric Pollution and Health - Air pollution in the Central Valley is a daily burden on human and ecosystem health and well-being. Organic and inorganic particulates, persistent organic pollutants, and precursor gases for ozone formation are produced during routine agricultural practices and weekday commutes. These pollutants are lofted into the atmosphere to interact with other chemicals or microbes and are eventually deposited in the respiratory systems of humans and animals, as well as on plant leaves. The resulting effects on human and ecosystem health are devastating. A significant air pollution-related research effort aimed at the understanding and mitigating the escalating air quality problems in the Central Valley, Sierra Nevada, and elsewhere has already been initiated in the Environmental Systems graduate group. Two new air pollution hires (Wolfgang Rogge and a junior position in progress, both in SE) have added strength in measurement and analysis of atmospheric pollutants, and will contribute to research on human and ecological exposure. Strength in this research area can be built through the addition of FTE’s in environmental toxicology, environmental epidemiology, and environmental microbiology, which will add to current expertise in pathophysiology (HF, RO), particle and surface chemistry (VL, PO), and land use-atmosphere interactions (LK) (Table E7). UC Merced is well poised to conduct critically needed basic research in this area, as well as to developing solutions to these complex environmental and public health problems. This area would benefit from the addition of faculty in atmospheric chemistry and environmental/ecological biostatistics.

		Ecology of Infectious Disease - Infectious disease agents affect all living organisms, can have complex life histories involving multiple species, and can be specialists or generalists in terms of host preference.  A better understanding of the ecological and socio-ecological determinants of transmission by vectors (e.g., insects, rodents, birds) or abiotic agents (e.g., dust, water, weather systems), the population dynamics of reservoir species, the transmission to humans or other hosts, or the cultural, social, behavioral, and economic dimensions of disease communication is needed.  The interface between humans and both domestic and wild animals is a region rife with opportunity for emerging diseases – those that were not pathogenic in the original host, but are in the new host (e.g., Hantavirus, SARS).  Evolution of infectious agents and their plant and animal hosts is also a critical component of research for understanding the ecology of infectious disease. UC Merced is uniquely positioned for research in this area, literally located in the transition zone between suburban, agricultural and natural ecosystems. Migratory birds use Central Valley agricultural fields as stopover points, and human migration supports the agricultural industry. Air pollution can make stressed organisms more susceptible to infection. Building strength in this research area requires the addition of FTE’s in environmental toxicology, environmental microbiology, emerging zoonoses/immunology, and environmental/ecological biostatistics (Table E4) to complement initial expertise in evolution (MB, MD), cell level host-pathogen interactions (JC, DO), environmental epidemiology (YC), and population genetics (AA).

		Table E8: Proposed SNS and cross-unit faculty in Environmental Health Sciences

		AY 2007-2008

		AY 2008-2009

		AY 2009 and beyond

		Teaching -  Faculty in Environmental Sciences, Integrative and Evolutionary Biology, and Environmental Health Sciences Contributions to Undergraduate and Graduate Programs.

		Undergraduate Programs:  SNS faculty members with interests in environmentally related research contribute primarily to undergraduate Biological Sciences (BIS) and Earth Systems Science (ESS) majors. A number of SNS faculty with interests in Biocomplexity and Evolution form the core of the Integrative Biology (IB) emphasis in BIS, whereas SNS faculty shown in table E8 (previous page), together with faculty from other schools, contribute to the ESS major.  SNS Faculty indicated above contribute to other tracks in the current BIS major and to the Chemical Sciences major, particularly Biochemistry and Environmental Chemistry.  Faculty contributions to multiple undergraduate majors is a strength for the school and valued by the faculty involved.  However, faculty should be vested in the undergraduate majors to which they contribute.  

		Discussions are in progress regarding the feasibility of changing the ESS major to a cross-school major to enable faculty who teach the courses to have full participation in programmatic direction and student mentoring. This change would also enable the formulation of undergraduate tracks, minors, or new majors that intersect with Social Sciences and Management, with potential increases in student participation. Plans are in development for a separate Integrative Biology major, to be implemented when sufficient faculty are on-board to support the major. We foresee the diverse faculty who contribute to environmental research as those who will continue to contribute to a number of undergraduate majors in the future, rather than aligning strictly with a single major. From a student viewpoint, however, it is advantageous to clearly define the differences between majors such as ESS and IB when the programs share courses and faculty. Evolution of these majors will include discussion and revisions to distinguish program content and educational objectives for the student. The faculty lines proposed above will contribute to existing undergraduate programs by filling programmatic course needs and assembling a critical mass of faculty to deliver the curriculum. Furthermore, additional of faculty in the Environmental Health Sciences will contribute to proposed development of undergraduate programs in Biochemistry and Microbiology and Immunology, as well as supporting current majors.

		Resources - Development of a stellar program in Environmental Sciences, Integrative and Evolutionary Biology, and Environmental Health Sciences requires resources in faculty, space and centralized core research facilities. 





		 Space and Facilities - Environmentally related faculty require a range of resources to support research that may encompass laboratory, field, and/or computational methods. Both junior and senior faculty will need adequate start-up packages, laboratory and office space, and institutional investment for equipment, both shared as noted above and individual. Each of the new faculty will require at least the CPEC average of ~700 square ft (assuming about 50% senior faculty), in addition to adequate space for centralized facilities that these faculty might use. With the possible exception of an epidemiologist or ecological biostatistician, new Environmental Health Sciences faculty require standard wet lab space with fume hoods, analytical instrumentation, and/or field equipment. New faculty in atmospheric chemistry and toxicology would likely take advantage of the Environmental Analytical Facility, and also the Imaging and Microscopy Facility or the Genomics Core lab, depending on their particular research. Depending on their research emphases, the Environmental Toxicologist, Emerging Zoonoses, and/or Animal Responses to Air Pollution researchers may need access to the vivarium or a biosafety level three (BSL3) facility (unless certain agents are avoided). Environmental Health Sciences faculty could also make use of core facilities under development by current QSB, ES, Applied Math, and Chemistry faculty. 

		Cross-disciplinary and cross-school linkages: The fundamental principles of Physics form the foundation for all of modern science and engineering. While there remain exciting unsolved problems in pure physics there is increasing interest in the frontiers that lie at the intersection with other disciplines including the life sciences, earth and environmental sciences, and engineering. The Biological Physics program is explicitly interdisciplinary between the physical and life sciences, and there should be extensive opportunities for collaboration across these groups.  In particular, Biological Physics faculty are expected to have research interests that overlap Biochemistry, Molecular Biology and engineering, particularly Bioengineering. Finally, this research area offers a natural interface with the proposed medical school. Interdisciplinary collaborative science is one of the strengths that UC Merced can leverage as a research institution, and this strength should be fostered as a means of bolstering the resources and potential of both biological and physical science at UC Merced.

		Faculty: At a bare minimum twelve FTEs will be needed to teach the core of the undergraduate and graduate physics curriculum, with more faculty needed to provide depth in our course offerings and to provide a critical mass for an effective research environment. This implies a hiring rate of at least two faculty per year. We currently have five FTEs dedicated to teaching physics (Profs. Chiao and Winston at 1/2 FTE each and Profs. Mitchell, Ghosh, Gopinathan, and Sharping at 1 FTE each.)

		F. ACADEMIC PROGRAMS

		Earth Systems Science - The Earth Systems Science (ESS) program was devised with an interdisciplinary core + emphasis model. Current emphasis tracks are: Atmospheric Sciences, Ecosystem Science, Geochemistry and Biogeochemistry, and Hydrologic and Climate Sciences. The ESS undergraduate degree program was formulated and is currently being supported by more ENG faculty than NS faculty (5 ENG vs. 3 NS plus two joint appointments), often through co-listed upper division ESS-ENVE courses. Because the ESS major is evolving to a true cross-school major, we propose that ESS should be formally established as a cross-school major, with potential re-formulation of the degree to be determined by the participating faculty. An exploratory committee is forming to perform the needed revisions to the major, and assure that an appropriate administrative structure is created to administer the major. We believe that with the recent and near term addition of critical faculty, and an aggressive revision and recruiting effort, ESS will be transformed into a long-term viable major at UCM. In established universities, majors in the environmental area generally constitute about 3-5% of all undergraduates.

		Applied Mathematics - Applied Mathematics (AM) was initiated in Fall of AY 2006-2007. This graduate group offers M.S. and Ph.D. degrees. This graduate program educate students in partial differential equations, numerical analysis and scientific computing, and asymptotic and perturbation analysis, among other special topics such as dynamical systems, computational fluid mechanics, nonlinear wave propagation, inverse problems, iterative methods, etc. Doctoral research projects are multi-disciplinary by construction and complement and contribute to the research going on in other graduate groups.

		G. INITIATIVES

		H. SPACE AND FACILITIES 

		I. PUBLIC SERVICE

		J. METRICS OF SUCCESS FOR RESEARCH AND ACADEMIC PROGRAMS

		Overall Metrics





		Nat Sci Comparative Data table - 2005 - 2010_1
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University of California, Merced 


 


Principles of Community 


 


The University of California, Merced is committed to learning, teaching and serving the people 
of the San Joaquin Valley, California, the nation, and the world, through excellence in educa-
tion, research and public service. We strive to provide educational opportunities for all. 


Our founding principles of community guide both the individual and collective behaviors of 
students, faculty, and staff. The university expects that all of its members will emulate these 
fundamental principles as individuals and as a community. 


• We celebrate the spirit of academic excellence and strive to promote our University and its 
strengths through our daily interactions with students, staff, faculty and the community at 
large. 


• We maintain a working and learning environment based on integrity, fairness, cooperation, 
professionalism and respect. 


• We are a community comprised of individuals with multiple cultures, lifestyles, and beliefs. 
We celebrate this diversity for the breadth of ideas and perspectives it brings. 


• We value the creativity of our students, staff, and faculty, and acknowledge both their indi-
vidual and collaborative achievements. 


• We encourage health and wellness and strive to develop a sense of environmental responsi-
bility and stewardship among all the members of our community. 


• We are committed to achieving tolerance in our community. All persons--faculty, staff, and 
students – regardless of background or lifestyle should participate and work together in a 
collegial atmosphere that we strive to make free of any and all acts of discrimination or har-
assment. 


• We respect, support and value the civil and respectful expression of individual beliefs and 
opinions. 


 
Note: These are the Founding Principles of Community of the University of California, 
Merced. In the years ahead, they will undoubtedly be reviewed and modified by future UC 
Merced faculty, students and staff. 


UC Merced, 2005-2006 Catalog, Page 10 
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University of California, Merced 


 
 
 


University of California, Merced 
Mission Statement 


 
 


The distinctive mission of the University is to serve society as a center of 
higher learning, providing long-term societal benefits through transmitting 
advanced knowledge, discovering new knowledge, and functioning as an 
active working    repository of organized knowledge. That obligation, more 
specifically, includes   undergraduate education, graduate and professional 
education, research and other kinds of   public service, which are shaped 
and bounded by the central pervasive mission of discovering and advancing 
knowledge. 


UC Merced, 2005-2006 Catalog, Page 10 
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University of California, Merced 


 
 


Frequently Called Numbers 
 
School of Natural Sciences 
 
Dr. Maria Pallavicini, Dean     (209) 228-2969 


Scott Stehle, Executive Assistant to the Dean  (209) 228-2969 


De Acker, Assistant Dean     (209) 228-6984 


Mireille Smith, Director of Operations   (209) 228-4162 


Tammy Johnson, Student Affairs Manager  (209) 228-4004 


Angie Cendejas, Lead Student Advisor   (209) 228-6904 


Jesus Jimenez, Student Advisor    (209) 228-4184 


Erica Robbins, Pre-Health Advisor   (209) 228-4602 


Katherine Brown, Grad Student Coordinator  (209) 228-4292 


Jim Whalen, Natural Sciences Inst. Lab Coordinator (209) 288-7642 


Donna Jaramillo-Fellin, Phys. Sci. Inst. Lab Coord. (209) 675-1498 


Mark Lutz, Sci & Eng Building Manager   (209) 228-7819 


 
Campus Contacts 
Campus Police, On-Campus Security   (209) 228-2677 (228-COPS) 
Facilities Management     (209) 228-7877 
Academic Personnel     (209) 228-7948 
Bob Cat Bookstore     (209) 228-2665 (228-BOOK) 
Career Services      (209) 228-7272 
Communications Office     (209) 228-4432 
Counseling Services     (209) 228-4276 
Human Resources      (209) 724-4456 
Information Technology     (209) 228-4357 (228-HELP) 
Office of the Registrar     (209) 228-2734 
Residence/Student Life     (209) 228-4663 
Student Advising and Learning Center, Tutoring  (209) 228-7252  
University Library      (209) 228-4444 
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University of California, Merced 


Academic Calendar: 2008-2009 
 


Summer Session 2008 
 
Instructional Start (8 week session)      June 16, 2008 
Last day to Add (instructor signature/permission required)  June 20, 2008 
Last day to Drop without a “W”     June 23, 2008 
Independence Day Holiday (No classes)    July 4, 2008 
Last day to Drop (instructor and Dean permission required)  July 11, 2008 
Session Ends        August 8, 2008 
 
Fall Semester 2008 
 
Fall Semester Administrative Start     Monday, August 18, 2008       
Housing Move-In       Friday, August 22, 2008 
Fall Instruction Begins      Tuesday, August 26, 2008 
Labor Day Holiday       Monday, September 1, 2008 
Veterans Day Holiday       Tuesday, November 11, 2008  
Thanksgiving Holiday       Thursday, November 27, 2008 -  
         Friday, November 28, 2008 
Fall Instruction Ends       Wednesday, December 10, 2008 
Final Exam Preparation (no classes)     Thursday, December 11, 2008  
Final Exams        Friday, December 12, 2008 -   
         Thursday, December 18, 2008 
Fall Semester Ends       Thursday, December 18, 2008 
Winter Holiday       Thursday, December 25, 2008 -  
         Friday, December 26, 2008 
New Years Holiday       Wednesday, December 31, 2008 -  
         Thursday, January 1, 2009 
Spring Semester 2009 
 
Spring Semester Administrative Start             Tuesday, January 13, 2009      
Martin Luther King Jr. Holiday & Housing Move-In        Monday, January 19, 2009 
Spring Instruction Begins      Tuesday, January 20, 2009 
President's Day       Monday, February 16, 2009 
Spring Recess (no classes)      Monday, March 23, 2009 -  
         Thursday March 26, 2009         
Cesar Chavez Holiday       Friday, March 27, 2009 
Instruction Ends       Friday, May 8, 2009 
Final Exam Preparation      Saturday, May 9, 2009 -   
         Sunday, May 10, 2009 
Final Exams        Monday, May 11, 2009 -   
         Friday, May 15, 2009 
Semester Ends        Friday, May 15, 2009 
Commencement       Saturday, May 16, 2009 
 
For specific questions or concerns regarding add/drop deadlines, over-enrolling your course, etc...please  
contact Angie Cendejas, Jesus Jimenez , Katherine Brown or Tammy Johnson in Natural Sciences. 
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University of California, Merced 


 
The Family Education Rights and Privacy Act 


 
 
The Family Educational Rights and Privacy Act (FERPA) (20 U.S.C. § 1232g; 34 CFR Part 99) is a Federal 
law that protects the privacy of student education records. The law applies to all schools that receive funds  
under an applicable program of the U.S. Department of Education. FERPA gives parents certain rights with  
respect to their children's education records. These rights transfer to the student when he or she reaches the age 
of 18 or attends a school beyond the high school level. Students to whom the rights have transferred are 
"eligible students." 
 


• Parents or eligible students have the right to inspect and review the student's education records      
maintained by the school. Schools are not required to provide copies of records unless, for reasons such as 
great distance, it is impossible for parents or eligible students to review the records. Schools may charge a 
fee for copies. 
 
• Parents or eligible students have the right to request that a school correct records which they believe to 
be inaccurate or misleading. If the school decides not to amend the record, the parent or eligible student 
then has the right to a formal hearing. After the hearing, if the school still decides not to amend the record, 
the parent or eligible student has the right to place a statement with the record setting forth his or her view 
about the contested information. 
 
• Generally, schools must have written permission from the parent or eligible student in order to release 
any information from a student's education record. However, FERPA allows schools to disclose those    
records, without consent, to the following parties or under the following conditions (34 CFR § 99.31): 


  -School officials with legitimate educational interest; 
  -Other schools to which a student is transferring; 
  -Specified officials for audit or evaluation purposes; 
  -Appropriate parties in connection with financial aid to a student; 
  -Organizations conducting certain studies for or on behalf of the school; 
  -Accrediting organizations; 
  -To comply with a judicial order or lawfully issued subpoena; 
  -Appropriate officials in cases of health and safety emergencies; and 
  -State and local authorities, within a juvenile justice system, pursuant to specific State law. 
 
Schools may disclose, without consent, "directory" information such as a student's name, address, telephone 
number, date and place of birth, honors and awards, and dates of attendance. However, schools must tell     
parents and eligible students about directory information and allow parents and eligible students a reasonable 
amount of time to request that the school not disclose directory information about them. Schools must notify 
parents and eligible students annually of their rights under FERPA. 


Family Educational Rights& Privacy Act 
retrieved from http://www.ed.gov 
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University of California, Merced 


 
 


Mid-Semester Grade Reporting 
 
 
 Mid-Semester Grade Reporting for all lower division courses is a UC Merced    
tradition. On May 16th, 2005 the Undergraduate Council (UGC) approved and adapted 
mid-semester grade reporting. The intent of mid-semester grades is to provide students in 
lower division courses early feedback (both positive and negative) regarding their       
academic performance.  The reports will provide an opportunity to offer positive          
reinforcement and motivation to those who are doing well, in addition to identifying 
those who are struggling.  Mid-semester grades also allow faculty, advisors, and services 
on campus to intervene with students, who are in   academic difficulty, while there is still 
time in the semester to improve their performance and be successful.  
 
Process/Logistics: 
 
• Mid-Semester Grades are usually due by 4pm on the Friday of  the eighth week of the  


semester. 
 
• Mid-term Grades are submitted via the gradebook function of an instructors UCM 


CROPS course webpage. 
 
• Grades are submitted as letter grades for all courses except courses for which P/NP is 


the only grading option.  
 
 Mid-semester grade reports are temporary and are replaced by final, permanent 
grade records at the end of the semester. Pre-registration for the following semester will 
begin approximately four weeks after Mid-semester grade reports are available to stu-
dents.  Students with one or more D or F grade(s) will have a block placed on their regis-
tration for the subsequent semester. All first-year students with a D or F grade on their 
mid-term report will have a hold placed on their registration and will be required to par-
ticipate in an Academic  Success Workshop.  Sophomores with a D or F grade also will 
have a block, will be encouraged to attend an Academic Success Workshop, but can get 
their hold released by meeting with their academic advisor.  This ensures that students, 
whose grades are poor, communicate with an advisor in case the former are in need of 
any special attention.    


Continued 
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University of California, Merced 


 
 


Academic Success Workshops 
 
 
Academic Success Workshops will be offered repeatedly during the period between           
Mid-Semester grade submission and the start of the registration period for the next       
semester. 
 
At the workshop, students are asked to individually assess themselves using an Academic   
Success worksheet.  This is followed by a general discussion where the advisors review 
with the group the policies relevant to academic probation and suspension, and they also 
answer students’ questions.   
 
Students then meet in small groups with an advisor and discuss some of the items that 
they   selected on the self assessment.  Students are asked to speak only about issues that 
they are comfortable discussing among peers, and they are invited to speak with a faculty 
member or advisor in private.  The discussion leaders turn the conversation toward stu-
dent services and general ideas for helping each participant’s problems to be addressed.   
 
Finally, students are asked to write out their newly formulated plans for success.  Before    
leaving, each student reads his or her plan to the small group, and hands in the worksheet.  
The faculty or advisor sends a copy of the success plan to the student during the           
following days, and calls, sends an e-mail or has an in-person appointment with each 
group member within 3-4 weeks of the session to keep in touch with the students and to 
find out if they need further    assistance. 
 
Students who fail to attend a workshop, yet who wish to be registered for the next term, 
may fill out a self assessment, which will be available in the Student Advising and   
Learning Center or online, and then visit their School advisor to discuss a success plan, 
individually. 
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University of California, Merced 


Student Services 
 
 


Office of the Registrar 
 
Assistant Vice Chancellor of Enrollment Management: Kevin Browne 
Assistant Registrar: Steve Noret 
Contact: Kolligan Library, 1st Floor 
 (209) 228-4265 
 http://registrar.ucmerced.edu/ 
 
The Office of the Registrar handles all class scheduling and registration. Students wishing to add courses after 
the first week of class must fill out a “Course Additions or Changes” form that must be signed by the instructor 
of record and returned to the Registrar’s Office for processing. A copy of this form is included in the Appendix 
of this Guide and is available at the registrar’s website.  
 
Tutoring Services 
 
Director: Elizabeth Boretz 
Contact: Student Advising and Learning Center, Kolligan Library, Room 172 
 (209) 228-2993 
 http://learning.ucmerced.edu/  
 
Tutoring will be available as of the third week of classes. Tutors will be available for many of the introductory 
level lower division courses. Students can attend drop-in group sessions or schedule one-on-one appointments. 
Students can drop by the  center to sign-up for tutoring. The tutoring schedule can also be found at the website          
or by visiting the Student Advising and Learning Center during the third week of classes. 
 
Counseling Services 
 
Director: Debra Kotler 
Contact: Kolligan Library, Room 113 
 (209) 228-4266 
 http://counseling.ucmerced.edu/ 
 
Counseling Services offers assistance for all students free of charge. Students are treated in a secure,              
confidential environment for any number of psychological and emotional health issues. These services will be 
crucial as students face the many challenges associated with college life. With this in mind, faculty and staff 
should feel free to refer any student to the Counseling Services, either by speaking directly with the student or 
passing the student’s name onto Counseling Services staff. All information is kept confidential.  
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University of California, Merced 


 
 
 
Disability Services Center 
 
Director: Alan Grisby, Ph.D. 
Contact: Kolligan Library, Room 107 
 (209) 228-7862 
 http://disability.ucmerced.edu/ 
 
Disability Services Center supports students with various forms of disability by providing opportunities to    
participate fully in the academic community. It is the responsibility of the student to self-identify if services or 
special considerations  are needed; this information is strictly voluntary and must be kept confidential. Faculty 
members may give the students an opportunity to reveal any limiting condition that may affect their              
performance by including a statement on their syllabus such as “ Any student who has a disability that might 
interfere with his/her work, please see me as soon as possible, at my office”. 
 
Office of Student Life 
 
Assistant Vice Chancellor of Student Affairs, Charles Nies 
Contact: Kolligan Library, Room 184 
 (209) 228-5433 
 http://studentlife.ucmerced.edu/ 
 
Students interested in co-curricular involvement on campus including leadership development, intercultural 
programs, community service, clubs and student government should visit the Office of Student Life. Student 
Life is also the starting point for the establishment of student clubs and programming. This office also houses 
judicial affairs and oversees student conduct and discipline. 
 
 
Career Services Center 
 
Assistant Director: Kelly Patterson 
Contact: Kolligan Library, Room 127     
 (209) 228-4259 
 http://careerservices.ucmerced.edu/ 
 
The Career Services Center is the central location for students employment (on-and off– campus). The Center 
has a variety of assessment tools students can use to explore career options, develop career goals and develop 
job-search skills. In collaboration with the Student Advising and Learning Center, the staff will assist students 
in pursing post-baccalaureate education. The Career Services staff  is also developing an extensive internship 
program.  
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University of California, Merced 


Enrollment  & Enrollment Limits 


 


Enrolling in Courses 
Registration allows students to enroll in courses at the University. UC Merced students must register each semester 
using the online web-based registration system named MyRegistration. The registration process includes enrolling in 
classes, paying fees and other financial obligations, filing a current address with the Office of the Registrar, and  
completing and filing other information forms. 


MyRegistration is an interactive computer system that allows the student to enroll in classes via the Internet. With 
UC Merced's web registration a student will always receive the most up-to-date information regarding their           
registration and class enrollment. Pre-assigned appointments that are spread throughout the registration period     
regulate access to the web registration system. For security purposes, students are assigned a unique login user code 
and password that must be entered to access MyRegistration. They may then add and drop courses during the        
adjustment period, which starts one week before instruction and extends through the first three weeks of instruction. 


 


Late Registration 


Late registration begins after the first day of instruction and privileges extend through the 10th day of instruction, but   
students are assessed an appropriate fee. Registration after the deadline is allowed only if action or inaction on the part 
of the university delayed registration. A recommendation from the student's school is required. 


Adding and Dropping Courses 


Adding a Course 


During the first week of instruction students may add a course (s) provided that space is available. During the second 
and third weeks of instruction, a student may add courses only with the permission of the instructor. After the third 
week of instruction, students may add a class only with the permission of both the instructor and the appropriate Dean. 
A fee will be assessed for adding a course after the third week. 


 


1 st week students may add if space available (students enroll themselves) 


2 nd -3 rd week with instructor's approval (instructor’s signature on form required) 
after 3 rd week fee assessed and only with instructor's and appropriate Dean's approval 


(signatures of instructor and Dean required) 


http://registrar.ucmerced.edu 
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University of California, Merced 


Enrollment  & Enrollment Limits 


 


Dropping a Course 


During the first three weeks of instruction, students may drop a class(es) without paying a fee and without the 
appropriate Dean's approval. After the third week of instruction, a student may drop only if the student is not 
failing the course, is not subject to disqualification, and if dropping the course would be to the educational 
benefit of the student. For courses dropped after the 3rd week of instruction, a student must receive the appro-
priate Dean's approval, a fee will be assessed, and a notation indicating the week of the term in which the 
course was dropped will appear on the student's transcript. The Undergraduate Council may designate certain 
courses to have a drop date that is shorter than three weeks. 


 


Course Substitutions 


Students may petition the appropriate dean to substitute a suitable course in place of a required course (for a 
general education course: petition the Dean of College One; for a major course: petition the dean of the 
School in which the major resides). Petition forms are available on the Publications and Forms portion of this 
web site or at the following web sites: Student Advising & Learning Center, College One, and Schools. 


1 st -3 rd week no penalty 


after 3 rd week fee assessed and only with the appropriate Dean's approval 


 


Retroactive Add 


In some rare circumstances, students are allowed to add a course after the course is completed. Petitions for 
retroactive adds are available from the Publications and Forms portion of this web site. Each petition must 
include the reason for the student’s failure to add the course during the semester in which it is offered. The 
petition must be supported by the instructor’s signed approval, together with a statement from the instructor 
indicating knowledge of the student’s participation and performance during the presentation of the course in 
question and the instructor’s understanding as to the reason for the student’s failure to add the course before 
the end of the semester. Once the petition is complete, it should be forwarded to the appropriate School Dean 
for review and approval. A course grade must be assigned by the instructor. A fee is applicable on all retroac-
tive adds. 


Retroactive Drop 


Occasionally, in exceptional circumstances, students are allowed to drop a course after the course is com-
pleted. Reasons for seeking a retroactive drop are very specific: medical problems, severe emotional difficul-
ties, or recent death or severe illness in the immediate family. Petitions are available from the Office of the 
Registrar and should include a detailed account of the problem, appropriate documentation and an adequate 
explanation of why an I grade or late drop was not taken during the semester in which the problem occurred. 
The instructor’s signature is required on the petition. Once the petition is complete, it should be forwarded to 
the appropriate School Dean for review and approval. A fee is applicable on all retroactive drops. 
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Enrollment  & Enrollment Limits 


 


Repetition of Courses 


A student may repeat only those courses in which a grade of D, F, U, or Not Passed was received. Undergraduate courses in 
which a grade of D or F has been earned may not be repeated on a Passed/Not Passed basis. Similarly, a graduate course in which 
a C, D or F grade is received may not be repeated with the S/U option. 


Repetition of a course more than once requires approval by the appropriate Dean in all instances. Degree credit for a course will 
be given only once, but the grade assigned at each enrollment shall be permanently recorded. 


In computing grade-point average of an undergraduate who repeats courses in which the student received a D or F, only the most 
recently earned grade and grade points shall be used for the first 16 units repeated. In the case of further repetitions, the grade-
point average shall be based on all grades assigned and total units attempted. 


 


Midterm Examinations 


The number of midterm examinations varies at the discretion of the instructor. In undergraduate courses for which a midterm 
examination is required, each student has the right to take the midterm (or submit the take-home examination as opted by the 
instructor) during one of the regularly scheduled meetings of the class as defined in the Class Schedule. The scheduling of a 
midterm examination at a time other than a regularly scheduled class meeting requires mutual consent of the instructor and 
each student registered in the course. A student who does not consent in writing to the different time must be permitted to take 
the examination (or submit the take-home examination) at the officially scheduled time. A student who consents in writing to 
the change of examination time waives the right to take the midterm at the officially scheduled time. 


Final Examinations 


Scheduling 


The Schedule of Classes lists the times that final examinations are to be held. These are set up according to the day-and-hour 
periods in which the classes are given during the semester. This information is available online or in the Schedule of Classes 
each term so that students can avoid final examination conflicts. A student who has multiple exams on the same day may dis-
cuss the situation with the instructors of the courses. There is no regulation mandating a change. 


Examinations 


 


Disabilities 


Students with documented disabilities may be entitled to in-class accommodations. The student shall provide the instruc-
tor with a letter from the Disability Services (DS) recommending those academic accommodations that the instructor is 
responsible for providing. Students must request accommodation as soon as possible, to allow the university reasonable 
time to evaluate the request and offer necessary adjustments. No accommodations shall alter the nature of the academic 
demands made of the student nor decrease the standards and types of academic performance, nor require facilities or 
personnel that cannot reasonably be provided. The instructor should consult with the student and DS on any questions or 
concerns. 
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GRADING 
Grades: The work of all students on the UC Merced campus is reported in terms of the following grades: 


 


Grades of A, B, C and D may be modified by a plus (+) or minus (-). 


Credit toward Degree Requirements: A course in which the grade A, B, C, D, P, or S is received is counted toward degree 


requirements. A course in which the grade F, NP, or U is received is not counted toward degree requirements. Grades of I or 


IP are not counted until such times as they are replaced by grades A, B, C, D, P, or S. 


Grade Points: Grade points are assigned as follows: A+ = 4.0, A = 4.0, A- = 3.7, B+ = 3.3, B = 3.0, B- = 2.7,  C+ = 2.3,        


C = 2.0, C- = 1.7, D+ = 1.3, D = 1.0, D-= 0.7, F = 0.0, I= 0.0, P/NP = N/A. The grades P, S, NP, U, I, and IP carry no grade 


points and the units in courses so graded are excluded in determination of the grade-point average. 


Grade-Point Average: A student's grade-point average is computed on courses undertaken in the University of California, 


with the exception of courses undertaken in University Extension. Grades A, B, C, D, and F are used in determining the  


grade-point average; grades I, IP, P, S, NP, and U, carry no grade points and are excluded from all grade-point computations. 


The Grade of I, is excluded from computations. 


Change of Grade: All grades except Incomplete and In-Progress are considered final when assigned by an instructor at the 


end of a term. An instructor may request a change of grade when a computational or procedural error occurred in  the original 


assignment of a grade, but a grade may not be changed as a result of re-evaluation of a student's work.  No final grade may be 


revised as a result of reexamination or the submission of additional work after the close of term. 


A (excellent) 


B (good)  


C (fair) 


D (barely passing)  


F (not passing) 


P (passed at a minimum level of C- or better by an undergraduate student) 


S (satisfactory - passed at a minimum level of B or better by a graduate student) 


NP (not passed) 


U (unsatisfactory) 


I (incomplete) 


IP (in progress) 


NR ( No report, when an instructor fails to report a grade for a student). 
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Grade I (Incomplete): The grade of I may be assigned when the instructor determines that a student’s work is of passing 
quality and represents a significant portion of the requirements for a final grade, but is incomplete for a good cause. (Good 
cause may include current illness, serious personal problems, an accident, a recent death in the immediate family, a large and 
necessary increase in working hours or other situations of equal gravity). It is the student’s responsibility to obtain written   
permission from the instructor to receive an I grade as opposed to a non-passing grade. An Incomplete petition is available 
from the Office of the Registrar’s web site and must be filed prior to the end of the final examination period. If, however,   
extenuating circumstances exist where submission of the I grade petition is not possible before the end of the final examination 
period, an instructor may submit an I grade; however, the petition, including student and instructor signatures, must be        
submitted to the Office of the Registrar before the first day of instruction of the next semester (which would include the      
summer sessions). If the petition is not received by the Office of the Registrar before the first day of instruction of the next 
semester, then the I grade will revert to an F, NP, or U. 


If an I grade is assigned, students may receive unit credit and grade points by satisfactorily completing the coursework as 
specified by the instructor. Students should not re-enroll in the course; if they do, it is recorded twice on the transcript. Once 
an I grade is assigned, it remains permanently on the transcript along with the passing grade students may laternreceive for that 
course. 


I grades are not counted in computing the grade point average. An I grade received in the fall term must be replaced by the 
first day of instruction in the following fall term. An I grade received in the spring or summer terms must be replaced by the 
first day of instruction in the following spring term. 


Except as noted below, any I grade that has not been replaced within the deadlines above will be converted to grade F (or NP/
U if taken passed/not passed). After that time, but not retroactively, the grade is counted in computing a student’s grade point 
average. 


Exception: If a degree is conferred before the end of the deadlines above following the assignment of an I grade, the grade will 
not be converted to an F (or NP/U). However, the student still has the option of removing the I grade within the deadlines 
above. Students with 15 or more units of I on their record may not register without permission of the 
appropriate dean. 


Grade IP (In Progress): For a course extending over more than one term where the evaluation of the student’s performance is 
deferred until the end of the final term, provisional grades of In Progress (IP) shall be assigned in the intervening terms. The 
provisional grades shall be replaced by the final grade if the student completes the full sequence. The grade IP is not included 
in the grade point average. If the full sequence of courses is not completed, the IP will be replaced by a grade of Incomplete. 
Further changes in the student’s record will be subject to the rules pertaining to I grades. 


Passed/Not Passed (P/NP): Undergraduate students in good standing who are enrolled in at least 12 units may take certain 
courses on a passed/not passed (P/NP) basis. Students may enroll in one course each term on a P/NP basis (two courses if they 
have not elected the P/NP in the preceding term), not including Freshman Seminars which are always P/NP courses. 


Changes to and from the P/NP option must be made during the enrollment period. No changes can be made after the first two 
weeks of classes without the approval of the appropriate dean. A student may not repeat on a P/NP basis a course that was  
previously taken on a letter-graded basis. 


The grade P is assigned for a letter grade of C- or better. If the student earns a grade of D+ or below, the grade will be re-
corded as NP. In both cases, the student’s grade will not be computed into the grade point average. 


Credit for courses taken on a P/NP basis is limited to one-third of the total units taken and passed on the UC Merced campus at 
the time the degree is awarded. 
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Passed/Not Passed (P/NP) continued:  


A course that is required or a prerequisite for a student’s major may be taken on a P/NP basis only upon approval of the      
faculty. Schools may designate some courses as passed/not passed only. Students do not have the option of taking these 
courses for a letter grade. 


Satisfactory/Unsatisfactory (S/U): The grade of S is awarded to graduate students for work in graduate courses that          
otherwise would receive a grade of B or better. 


Graduate students, under certain circumstances, may be assigned grades of S or U, but units earned in this way will not be 
counted in calculating the grade point average. Petitions to elect S/U grading are available from the Graduate Division’s web 
site at gradstudies.ucmerced.edu and must be signed by the student’s graduate advisor. Graduate students may petition to take 
no more than one course per semester on an S/U grading basis. A graduate course in which a C, D or F grade is received may 
not be repeated with the S/U option. 


In specific approved courses, instructors will assign only Satisfactory or Unsatisfactory grades. Such courses count toward the 
maximum number of units graded S allowable toward the degree, as specified by each degree program. 


Grading Options 


Unless otherwise stated in the course description, each course is letter graded with a P/NP or S/U option (unless required for 
your major or graduate program), not including Freshman Seminars which are always P/NP courses. 


Students have until the end of the second week of each semester to change the grade option on a course via MyRegistration, 
accessible through MyUCMerced. After the second week of each semester and up until the last day of instruction for that   
semester, a student may only change the grade option on a course with the approval of their School dean using the              
Course Addition/Change form. Students in good standing who are changing a grade option for a course from a letter grade to a 
P/NP option must conform to the rules guiding the taking of courses on a P/NP basis (see section on Passed/Not Passed). 


Retroactive Grade Changes 


All grades except I and IP are final when filed by an instructor at the end of the semester. No final grade except I may be re-
vised by examination or the submission of additional work after the close of the semester. 


If a clerical or procedural error in the reporting of a grade by the instructor can be documented, the student may request a 
change of grade with a petition available from school dean’s office. The request must be made by the fifth week of the        
following semester. 


Grade changes for “clerical” errors (such as incorrect addition of points), upon documentation, are automatically granted.   
Requests to interchange P, NP, S or U grades with normal letter grades based upon student need (such as to allow graduation 
or to meet entrance requirements for professional school) do not involve clerical or procedural errors and are automatically 
denied. Thus, students should exercise the Passed/Not Passed or Satisfactory/Unsatisfactory grading options with caution. 


Students are reminded of their responsibility to be aware of the procedures and regulations contained in this catalog and the 
Schedule of Classes, to verify their class schedule and to familiarize themselves with the expectations of their instructors. No 
changes, except completion of an I grade as noted above, can be made to the student’s record once he or she has graduated. 
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CHAPTER VIII: ACADEMIC HONESTY POLICY  
 
Preliminary Statement  
 
Academic integrity is the foundation of an academic community. Academic integrity applies to research as well as undergraduate 
and graduate coursework.  
 
800.00 Definitions  
 
Academic misconduct includes, but is not limited to cheating, fabrication, plagiarism, altering graded examinations for additional 
credit, having another person take an examination for you, or facilitating academic dishonesty or as further specified in this policy or 
other campus regulations.  
 
Cheating is the unauthorized use of information in any academic exercise, or other attempt to obtain credit for work or a more     
positive academic evaluation of work through deception or dishonesty. Cheating includes, but is not limited to: copying from others 
during an examination; sharing answers for a take-home examination without permission; using notes without permission during an 
examination; using notes stored on an electronic device without permission during an examination; using an electronic device to  
obtain information during an exam without permission; taking an examination for another student; asking or allowing another person 
to take an examination for you; tampering with an examination after it has been corrected, then returning it for more credit than   
deserved; submitting substantial portions of the same academic work for credit in more than one course without consulting the     
second instructor; preparing answers or writing notes in a blue book before an examination; falsifying laboratory, or other research, 
data or using another person’s data without proper attribution; allowing others to do the research and writing of an assigned paper 
(for example, using a commercial term paper service or downloading a paper from the internet); and working with another person on 
a project that is specified as an individual project.  
 
Plagiarism refers to the use of another’s ideas or words without proper attribution or credit. This includes, but is not limited to: 
copying from the writings or works of others into one's academic assignment without attribution, or submitting such work as if it 
were one's own; using the views, opinions, or insights of another without acknowledgment; or paraphrasing the ideas of another 
without proper attribution. Credit must be given: for every direct quotation; when a work is paraphrased or summarized, in whole or 
in part (even if only brief passages), in your own words; and for information which is not common knowledge. The requirement to 
give credit applies to published sources, information obtained from electronic searches, and unpublished sources.  
 
Collusion is when any student knowingly or intentionally helps another student to perform any of the above acts of cheating or   
plagiarism. Students who collude are subject to discipline for academic dishonesty. No distinction is made between those who cheat 
or plagiarize and those who willingly facilitate cheating or plagiarism.  
 
801.00 Notice to Students  
 
Instructors (faculty, lecturers, TAs and so forth) should explain to students at the outset of a course and on the syllabus the behavior 
expected of them when taking examinations or preparing and submitting other course work.  
 
In some courses, instructors will announce that it is allowed for students to work together. In such cases, all students should write up 
their work independently of one another, unless explicit approval has been given to a common write-up. Students should write on 
their paper the names of other students with whom they have collaborated.  
 
Any member of the university community who suspects that a violation of the academic honesty policy may have occurred may re-
port it to the instructor of record. If the instructor of record is unavailable, or the case is outside the scope of the course, it should be 
reported to the dean of the School/College/Graduate Division offering the course.  
 
 
 
 
 
 


Academic Integrity Policy 
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802.00 Approaches to Violations  
 
Discipline for academically dishonest behavior is exercised on two levels:  
 
1. Stage 1 (Instructor-Led Process)  
 
The instructor of record for the course has the authority to handle an incident of student academic misconduct directly, by any of the 
following means:  
 
a. assigning a failing grade for the course  
 
b. assigning a failing grade for the course, with additional notation placed on the student’s transcript that the failing grade was the 
result of a violation of the Academic Honesty Policy  
 
c. assigning a failing or zero grade for the piece of work  
 
d. lowering the grade on the piece of work  
 
e. assignment of additional work or reexamination  
 
If any violation of the UCM Academic Honesty Policy is suspected in a course, the instructor of record must fill out the Faculty Re-
port for Academic Misconduct and then meet formally with the student(s) involved to explain the suspected misconduct and the aca-
demic sanctions the instructor is recommending. If the student(s) admits to the violation and accepts the sanctions, the instructor and 
student sign the Faculty Report Form and the instructor submits the form to Judicial Affairs. If the student refuses to admit that a 
violation has taken place or refuses to meet with the instructor, the instructor must provide written notification to the student and the 
dean of the School/College/Graduate Division offering the course outlining what remedies the instructor elects to impose. In addi-
tion, the instructor must submit a copy of the written notification and the Faculty Report Form to Judicial Affairs. The Form will be 
kept on file in Judicial Affairs for the duration of the student's enrollment at UCM.  
 
A student may ask for a review of the action taken by the instructor by submitting a written request to the dean of the School/
College/Graduate Division offering the course. The dean may either respond to the request or refer the matter to the Office of Judi-
cial Affairs for an advisory opinion. If the dean is the instructor of the course, the request for review should be forwarded to the Ex-
ecutive Vice Chancellor and Provost. Students have ten working days to submit a written request for review; the dean/EVC has ten 
days to review the request and respond to the student in writing. The dean/EVC may take action to revise or revoke the action of the 
instructor on the basis that the instructor failed to follow the procedures set forth herein, or that the instructor’s action was based on 
impermissible criteria (for example, discrimination on the basis of race, ethnicity, national origin, or sex).  
 
2. Stage 2 (Formal Disciplinary Procedures)  
 
If the instructor of record believes that the academic misconduct was especially serious, he/she can recommend in writing that action 
be taken by the dean of the School/College/Graduate Division offering the course. If dean agrees that the conduct is especially seri-
ous, he/she will refer the case to the Office of Judicial Affairs for investigation.  
 
The Office of Judicial Affairs may conduct interviews that may include the reporting party, all witnesses, and any person(s) alleged 
to have violated the University regulation. All persons accused will be informed in writing of the nature of the charge, his/her rights, 
and the procedures to be followed.  
 
If the preliminary investigation does not result in the withdrawal of charges by the Office of Judicial Affairs, in consultation with the 
dean, the case will be heard by the Faculty/Student Academic Conduct Board. The dean or his/her designee will serve as the chair of 
the Academic Conduct Board. The Faculty/Student Academic Conduct Board will be comprised of: three faculty members nomi-
nated by the Committee on Committees, one undergraduate, one graduate student, and a staff member from the Office of Judicial 
Affairs or designee. At least five members of the Board must be present for a hearing to take place. The University’s case will be 
presented by the a staff member of the Office of Judicial Affairs or designee.  
 
All hearings for alleged academic or behavioral conduct violations will respect students’ due process rights. Detailed instructions 
about how hearings will be conducted are included in Chapter VII of the Student Handbook.  
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In sum, persons involved in the Conduct Hearing process have the following rights and responsibilities:  
 
The Student:  
 
1. Shall be served with a written notice of the specific charges, the time and the place of the hearing, and a copy of the procedures 
which will govern the hearing at least five calendar days prior to the hearing.  
 
2. May be accompanied by an advisor, however, students will be expected to speak for themselves.  
 
3. Is entitled to be present during the hearing while evidence is being presented and may remain until the Board begins confidential 
deliberations.  
 
4. Shall have the right to produce witnesses and confront and cross-examine all witnesses.  
 
The Academic Conduct Board:  
 
1. Shall base its findings upon the preponderance of evidence.  
 
2. Shall keep summary minutes of the hearing which will be available to the student within seven working days following the hear-
ing.  
 
The student shall receive written notice, by registered mail, within five working days following the hearing informing him/her of any 
decision, including recommended sanctions, if applicable.  
 
803.00 Sanctions for Stage 2 (Formal Disciplinary Procedures)  
Individuals found responsible by the Faculty/Student Academic Conduct Board for violating University policies or regulations re-
garding academic honesty may receive the following sanctions:  
 
803.01 Disciplinary Probation:  
A status imposed for a specified period of time during which a student must demonstrate conduct that conforms to University stan-
dards. Conditions restricting the student's privileges or eligibility for activities may be imposed. Misconduct during the probationary 
period or violation of any conditions of the probation may result in further disciplinary action, normally in the form of Suspension or 
Dismissal. The sanction of probation is normally limited to a student’s first violation.  
 
803.02 Loss of Privileges and Exclusion from Activities:  
Specific exclusions or loss of privileges for a specified academic term or terms.  
 
803.03 Suspension:  
Termination of student status for a specified term or terms. This sanction will be noted on the student’s academic transcript during 
the term(s) of suspension.  
 
803.04 Dismissal:  
Termination of student status from the University for an indefinite period. Students who are dismissed may not return to UCM with-
out the express permission of the Chancellor. This sanction will be noted on the student’s academic transcript.  
 
Disciplinary sanctions may be imposed instead of or in addition to the sanctions listed above and may include, but are not limited to, 
the following.  
 
1. In cases where a determination of academic misconduct has been made and where close supervision of a student's academic con-
duct seems appropriate, course instructors may be requested to specifically monitor or separately test that student for a specified pe-
riod of time.  
2. Work, research projects, or community service projects may be assigned.  
3. Violations of any of the conditions imposed under this section can be cause for further disciplinary action, usually in the form of 
loss of privileges and exclusion from activities, suspension, or dismissal.  
Sanctions are assigned with the intent of correlating the sanction with the extent and severity of the violation(s) as well as any past 
violations.  
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804.00 Appeals  
 
Appeals by a student, following Stage 2 sanctions, must be directed to the Executive Vice Chancellor and Provost. The EVC will 
only review written materials regarding the case including hearing documents provided by the chair, the appeal letter provided by the 
student outlining the rationale for the appeal, and any new evidence provided by the student which was previously unavailable at the 
time of the hearing. Appeals shall be limited to the following:  
 
1. Whether there is substantial evidence to support the finding(s) of violation of university policies or campus regulations for which 
the discipline was imposed.  
 
2. Whether there is evidence, which could not be adduced at the time of the original hearing and which is likely to change the result.  
 
3. Whether there was procedural unfairness at the conduct of the hearing.  
 
4. Whether the sanctions imposed were too harsh given the findings of fact and relevant circumstances.  
 
Any appeal to the Executive Vice Chancellor and Provost must be made in writing and received by the EVC within 10 working days 
after the student receives the decision of the Academic Conduct Board. The decision of the Executive Vice Chancellor and Provost 
or his/her designee is final and shall be conveyed to the student and the student’s dean in writing within 15 working days of receipts 
of the appeal letter. The EVC or his/her designee will then formally notify all other parties involved in the case of the outcome of the 
appeal.  
 
If an academic honesty case whose outcome would affect the student’s grade remains under investigation or appeal at the time final 
grades are due, the instructor of record shall assign a grade of “NR” until the case is resolved.  
 
805.00 Maintenance of Disciplinary Records  
Disciplinary records regarding academic misconduct will be maintained in the Office of Judicial Affairs as long as the student is en-
rolled and for a minimum of five years thereafter. Records will then be destroyed unless the Office of Judicial Affairs determines 
there is good reason to retain the records beyond that date.  
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If you have an occurrence or potential occurrence of academic dishonesty in your course, we encourage you to discuss the situation 
with the course instructor (for TAs) or with the course lead faculty member or course   coordinator (for instructors). We strive to find 
a fair resolution for all situations. 
 
The lead faculty members and coordinators are:  
 
Kevin Mitchell for Physics, 
Anne M. Kelley for Chemistry 
Michael Sprague and Arnold Kim for Math 
 
You may also discuss the situation with Assistant Dean De Acker, or Tammy Johnson.  
 
The best way to avoid Academic Dishonesty is to prevent it! 
 
State clear expectations in your course syllabus. Tell students specifically if they are or are not allowed to work together on          
assignments. It may be obvious to you that working together and turning in identical assignments may not be the same thing, but it’s 
not always so to your students.  
 
In exams, encourage students who are friends to sit far apart. It is permissible to use assigned seating or to move students to alternate 
seating prior to the start of an exam.  
 
During an exam:  
 
If you suspect that students are sharing information, move them apart to stop the sharing. Be as non-confrontational as possible. One 
suggestion would be to tell the student you’re moving you’re worried someone else may be looking at their paper and you want to 
protect the integrity of their work.  
 
If you catch a student with notes or other unauthorized course materials, take away the materials, make a note for yourself of what 
portions of the exam had been completed and a memo of what you observed. It’s best to allow the student to finish the exam once 
you’ve confiscated the unauthorized materials. If other proctors    observed the situation, as them to make a memo as well. These 
procedures will assist you later on if/when action is taken.  
 
 
 
 
 
 
 
 


Additional Academic Integrity        
Instructions for Lecturers & TAs & Teaching Assistants 
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Common Data Set 2008-09


CDS-I Page 1CDS-I Page 1


I. INSTRUCTIONAL FACULTY AND CLASS SIZE


I1


Please report the number of instructional faculty members in each category for Fall 2008. Include 
faculty who are on your institution’s payroll on the census date your institution uses for 
IPEDS/AAUP.
The following definition of full-time instructional faculty is used by the American Association of University Professors (AAUP) in its 
annual Faculty Compensation Survey (the part time definitions are not used by AAUP). Instructional Faculty is defined as those 
members of the instructional-research staff whose major regular assignment is instruction, including those with released time for 
research. Use the chart below to determine inclusions and exclusions:


Full-time Part-time
(a) instructional faculty in preclinical and clinical medicine, faculty who are not paid (e.g., 
those who donate their services or are in the military), or research-only faculty, post-
doctoral fellows, or pre-doctoral fellows


Exclude Include only if 
they teach one 
or more non-
clinical credit 
courses


(b) administrative officers with titles such as dean of students, librarian, registrar, coach, 
and the like, even though they may devote part of their time to classroom instruction and 
may have faculty status


Exclude Include if they 
teach one or 
more non-
clinical credit 
courses


(c) other administrators/staff who teach one or more non-clinical credit courses even 
though they do not have faculty status


Exclude Include


(d) undergraduate or graduate students who assist in the instruction of courses, but 
have titles such as teaching assistant, teaching fellow, and the like


Exclude Exclude


(e) faculty on sabbatical or leave with pay Include Exclude


(f) faculty on leave without pay Exclude Exclude


(g) replacement faculty for faculty on sabbatical leave or leave with pay Exclude Include


F ll ti i t ti l f lt f lt l d f ll ti b i f i t ti (i l di th ith l d ti f h)Full-time instructional faculty:  faculty employed on a full-time basis for instruction (including those with released time for research)


Part-time instructional faculty: Adjuncts and other instructors being paid solely for part-time classroom instruction. Also includes full-
time faculty teaching less than two semesters, three quarters, two trimesters, or two four-month sessions. Employees who are not 
considered full-time instructional faculty but who teach one or more non-clinical credit courses may be counted as part-time faculty.


Minority faculty:  includes faculty who designate themselves as black, non-Hispanic; American Indian or Alaska Native; Asian or 
Pacific Islander; or Hispanic.
Doctorate:  includes  Doctor of Education, Doctor of Juridical Science, Doctor of Public Health, and Doctor of Philosophy degree in 
any field such as agronomy, food technology, education, engineering, public administration, ophthalmology, or radiology.


First-professional:  includes the fields of dentistry (DDS or DMD), medicine (MD), optometry (OD), osteopathic medicine (DO), 
pharmacy (DPharm or BPharm), podiatric medicine (DPM), veterinary medicine (DVM), chiropractic (DC or DCM), law (JD) and 
theological professions (MDiv, MHL).
Terminal degree:  the highest degree in a field: example, M. Arch (architecture) and MFA (master of fine arts).


I1 Full-Time Part-Time Total
I1 a) Total number of instructional faculty 170 32 202
I1 b) Total number who are members of minority groups 46 6 52
I1 c) Total number who are women 65 18 83
I1 d) Total number who are men 105 14 119
I1 e) Total number who are nonresident aliens (international) 14 1 15


I1
f) Total number with doctorate, first professional, or other terminal 


degree 144 14 158


I1
g) Total number whose highest degree is a master's but not a terminal 


master's 23 13 36
I1 h) Total number whose highest degree is a bachelor's 3 5 8


I1 i) Total number whose highest degree is unknown or other  (Note:  
Items f, g, h, and i must sum up to item a.) 0 0 0


I1 j) Total number in stand-alone graduate/ professional programs in 
which faculty teach virtually only graduate-level students 0 0 0
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recitation and discussion subsections that are supplementary in nature and are scheduled to meet


I2 Student to Faculty Ratio
Report the Fall 2008 ratio of full-time equivalent students (full-time plus 1/3 part time) to full-time equivalent 
instructional faculty (full time plus 1/3 part time). In the ratio calculations, exclude both faculty and students 
in stand-alone graduate or professional programs such as medicine, law, veterinary, dentistry, social work, 
business, or public health in which faculty teach virtually only graduate-level students. Do not count 
undergraduate or graduate student teaching assistants as faculty.


I2 Fall 2008 Student to Faculty ratio 15 to 1 (based on 2709 students
and 181 faculty).


I3 Undergraduate Class Size
In the table below, please use the following definitions to report information about the size of classes and 
class sections offered in the Fall 2008 term.
Class Sections:   A class section is an organized course offered for credit, identified by discipline and 
number, meeting at a stated time or times in a classroom or similar setting, and not a subsection such as a 
laboratory or discussion session. Undergraduate class sections are defined as any sections in which at 
least one degree-seeking undergraduate student is enrolled for credit. Exclude distance learning classes 
and noncredit classes and individual instruction such as dissertation or thesis research, music instruction, 
or one-to-one readings. Exclude students in independent study, co-operative programs, internships, foreign 
language taped tutor sessions, practicums, and all students in one-on-one classes. Each class section 
should be counted only once and should not be duplicated because of course catalog cross-listings.


Class Subsections:   A class subsection includes any subsection of a course, such as laboratory, 
recitation and discussion subsections that are supplementary in nature and are scheduled to meet,              
separately from the lecture portion of the course. Undergraduate subsections are defined as any 
subsections of courses in which degree-seeking undergraduate students enrolled for credit. As above, 
exclude noncredit classes and individual instruction such as dissertation or thesis research, music 
instruction, or one-to-one readings. Each class subsection should be counted only once and should not be 
duplicated because of cross-listings.
Using the above definitions, please report for each of the following class-size intervals the number of class 
sections and class subsections offered in Fall 2008. For example, a lecture class with 800 students who 
met at another time in 40 separate labs with 20 students should be counted once in the “100+” column in 
the class section column and 40 times under the “20-29” column of the class subsections table. 


I3 Number of Class Sections with Undergraduates Enrolled


I3 Undergraduate Class Size (provide numbers)
I3 CLASS 


SECTIONS
2-9 10-19 20-29 30-39 40-49 50-99 100+ Total


I3 37 98 81 26 13 38 14 307


I3 CLASS SUB-
SECTIONS


2-9 10-19 20-29 30-39 40-49 50-99 100+ Total
I3 9 84 90 14 1 6 3 207
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MAPP Section 200: 
Recruitment - Academic Senate Titles 
 
The following policies and procedures are intended to supplement the Academic 
Personnel Manual (APM) and have been developed to support the University’s goal 
of recruiting the highest quality faculty by ensuring a large and diverse pool of 
qualified candidates. 
 


201.  ROLES 


201-1.  Search Committee/Chair  
 
 Writes search plan 
 Submits a complete Job Posting Request and External Advertising Form for 


APC and Dean’s approval 
 Reviews candidate applications and formulates list of finalists to be 


interviewed 
 Completes Affirmative Action Data for Academic Personnel Chair and Dean 


approval 
 Writes case analysis for selected candidate 
 Forwards case materials to Academic Personnel Chair for faculty vote 


201-2.  Academic Personnel Chair (APC) 
 
 Reviews the search plan 
 Reviews Affirmative Action Data at each stage of the search process 
 Works with School staff and Search Chair to request extramural letters and 


submitted materials 
 Reviews case analysis from Search Committee 
 Arranges meeting with faculty to discuss the proposed candidate 
 Writes transmittal letter that includes faculty vote record and content of 


faculty discussion 
 Forwards review file and required documentation to Dean 


201-3.  Dean 
 
 Appoints the chair for each search committee and approves the slate of 


proposed committee members 
 Approves the final search plan 
 Reviews and approves Affirmative Action Data throughout the search process 
 Meets with all candidates selected for interviews 
 Writes Dean’s Recommendation Letter proposing appointment 
 Writes Salary Justification Letter 
 Writes Dean’s Confidential Letter (if necessary) 
 Forwards review file and required documentation to Academic Personnel 


Office and EVC/ Provost 
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201-4.  Academic Personnel Office (APO) 
 


 Works with Search Committees to place all academic position advertisements 
 Works with School staff during candidate review process to ensure a 


complete and accurate review file  
 Receives review file and ensures compliance with policy and procedures  
 Forwards completed review file to Academic Senate Office for the Committee 


on Academic Personnel 


201-5.  Committee on Academic Personnel (CAP) 
 


 Assesses the proposed appointment and supporting materials  
 Forwards CAP recommendation to EVC/ Provost 
 


205.  PROCESS 


205-1.  Search Committee/Chair/Designate 
 


a.  Developing the search plan 


After consultation with the APC, the Search Chair and Committee meet to 
develop the search plan, review recruitment procedures, create ads, and 
develop an external publication list that fulfills diversity goals.  The Search 
Chair forwards the search plan and the advertising request forms to the APC.  
In order to fulfill possible visa requirements, all advertising requests must 
include at least one print ad. 


b.  Reviewing applicant pool data and conducting candidate 
interviews 


As the search progresses, the Search Chair, APC and Dean review statistical 
applicant pool data throughout the search and pursue additional diversity 
search methods as needed.  Search Chair completes Total Applicant 
Information in Affirmative Action Summary and submits to APC.  After closing 
date of search has passed, the formal application review process begins by 
the search committee.*  When the search committee, in consultation with 
the Dean and APC determines that the pool composition is appropriate, the 
search committee proceeds by selecting a short list of candidates, inviting 
candidates for campus interviews and presentation of research.   


*If the search committee wishes to extend the position beyond the original 
closing date, the Search Chair must inform APO of the new closing date prior 
to the date the position closes.  If the position has already closed and the 
search committee wants to reopen the position, the Search Chair must 
inform APO who will re-open the search with the new closing date.  The new 
closing date must be set at a minimum of 30 days from the date it is 
reopened. 
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c.  Selecting the candidate 


The search committee selects a final candidate by approved voting method.  
The search committee chair then completes the Affirmative Action Summary 
with information regarding the list of finalists and reasons for non-selection 
for hire and forwards it to the APC and Dean.  


d.  Preparing case analysis 


The Search Chair assembles case materials and reviews extramural letters.  
The Search Chair writes the case analysis and forwards case to APC.   


e.  Presenting the case analysis at faculty meeting 


After the APC reviews the case analysis, the Search Chair or APC presents it 
to the faculty.  After a full discussion of the candidate’s qualifications, the 
faculty votes on the proposed candidate. 


205-2.  Academic Personnel Chair (APC) 
 
 a.  Developing the search plan 


 
Before the recruitments begin, the Academic Personnel Chair (APC) meets 
with the search committee chairs to review recruitment procedure and 
diversity goals for each search. Throughout the search process, the APC 
consults with the search committee chairs to ensure the plans and 
advertisements are complete and will aid in fulfilling the goal of creating a 
broad and diverse pool of candidates.  


The APC reviews the search plans and proposed position advertisements for 
each recruitment. The APC forwards the search plan and advertisement 
forms to the Dean. After the Dean’s review, the APC forwards the completed 
search plan to the Academic Personnel Office.  


b.  Reviewing applicant pool data 


Throughout the development of the pool and before the search pool closes, 
the APC reviews the affirmative action data with the search chair and Dean to 
assess if it is broad and diverse pool. If the APC judges the pool to be 
insufficient, the APC works with the search chair to develop additional 
measures to broaden the pool’s diversity for example, advertising in 
additional journals or websites. If the APC judges the pool to be developing a 
broad representation of women and underrepresented groups, the search 
continues. When the pools are closed, the APC again reviews the affirmative 
action data for the entire pool and certifies the search pool. 


The APC reviews the affirmative action data of the candidates who are under 
serious consideration or who are on the “short-list”. The search committee 
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indicates the candidates who have been selected to bring to campus for 
interviews. If there is not sufficient diversity represented in the short-list 
candidate group, the APC works with the search chair to review the pool to 
ensure the review process included all potential candidates. The APC signs 
the Affirmative Action Review Form to indicate approval of the short-list 
candidates and forwards it to the School Dean. 


 c.  Requesting extramural letters 


The APC works with the Search Chair and School staff to ensure the 
appropriate extramural letters have been requested, interviews are 
scheduled, and that travel and seminar details for all candidates have been 
arranged. The APC ensures staff notify faculty of all candidate visits and the 
schedules for the research presentations.  


d.  Reviewing the case analysis, and posting for faculty review 


Following the receipt of the Search Committee case analysis, the APC 
ensures the staff posts the case analysis and required materials for a 
minimum of 3 days prior to the faculty meeting. The faculty of each School 
may, as a whole, agree to a different time period and posting method. 


The review file contains the following: the candidate’s curriculum vitae, 
statement on research and teaching (if provided), and all extramural letters 
that were solicited. The teaching evaluations (if not available additional 
evidence of teaching ability required) and the candidate’s publications or 
creative material should be made available for the faculty to review. These 
may be made available in the School office if they cannot be posted on-line.   


e.  Faculty discussion and vote 


The APC meets with the faculty to discuss the proposed candidate. The APC 
or the Search Chair presents the search committee’s case analysis and allows 
for a full discussion of the candidate’s qualifications. When the discussion has 
concluded, the APC follows the School’s bylaws and voting procedures to 
obtain a vote on the proposed candidate and records the vote and faculty 
discussion to include in the Transmittal Letter.  


f.  Assembling the transmittal letter 


The Transmittal Letter written by the APC is a critical component of the 
review file.  It recommends the appointment including the rank, step and 
effective date of the appointment.  The Transmittal Letter also conveys the 
faculty vote and, in expanding on that vote, provides a detailed accounting of 
faculty members’ voting.  As this is the official record of the faculty’s view of 
the candidate, the vote is given considerable importance by other reviewing 
bodies.  Hence, Schools should develop guidelines that encourage the 
maximum number of faculty to participate in the evaluation of candidates.  
Excessive abstentions or a small number of votes relative to the number of 
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faculty eligible to vote are likely to raise concerns about the appointment as 
other reviewers evaluate the file. 


The Transmittal Letter is the single document that reflects the discussion of 
the faculty.  Hence, the letter should be balanced, identifying strengths and 
specific accomplishments; but also identifying any criticisms and reservations 
that help explain the faculty’s opinion and vote.    


 g.  Reviewing the Academic Personnel Chair’s transmittal letter 


When the APC has completed the transmittal letter, the School staff posts it 
and notifies the faculty that the transmittal letter is available for review for a 
minimum of 3 days, or the School’s agreed upon duration. Any faculty 
concerns about the transmittal letter should be discussed with the APC. Any 
substantive revision to the transmittal letter must be posted and the faculty 
notified. 


The transmittal letter and case analysis encompass all faculty opinions and is 
the sole letter representing the views of the faculty. Once the transmittal 
letter has been finalized, the APC forwards the case file, case analysis, and 
the transmittal letter to the School Dean.  


For Recruitment forms click here. 


For Appointment Checklist click here. 


For sample solicitation letters click here. 


205-3.  Dean 


 a.  Developing the search committee 


The Dean meets with the APC to review planned recruitments.  The Dean 
then appoints the chair for each search committee and approves the slate of 
committee members. The Dean reviews search plans and position 
advertisements for each search. 


b.  Reviewing applicant pool data 


The Dean reviews affirmative action information data for the search pools 
and consults with the APC regarding the diversity of the pools. It is the 
responsibility of the Dean, the APC and Search Chair to ensure the efforts to 
recruit a diverse faculty are successful. The Dean and/or the APC may stop a 
search at any point during the process and require the search committee to 
take additional steps to diversify the pool of qualified candidates. 


 The Dean meets with all candidates that are selected for interviews.  
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c.  Writing Dean’s recommendation and salary justification letters 


The Dean assesses the Transmittal Letter, Case Analysis and other evidence 
provided in the review file to ensure that the School review is fair and 
rigorous in maintaining University standards. The Dean writes a letter that 
recommends a proposed action and includes additional analysis as needed.  
The Dean writes a separate letter justifying the recommended salary if 
needed. 


 d.  Writing Dean’s confidential letter 


The Dean may submit a separate letter indicating his/her own analysis and 
recommendation. A Dean’s confidential letter may also be used to address 
unresolved issues related to a case. 


 e.  Forwarding the review file 


The Dean’s recommendation letter is included with the review file materials. 
The Dean ensures the School staff forward the case file that includes: 
Transmittal Letter, Case Analysis, publications, and teaching information to 
the Executive Vice Chancellor/Provost and the Academic Personnel Office. 


205-4.  Academic Personnel Office (APO) 


 a.  Posting ads 


The Academic Personnel Office (APO) is responsible for placing all academic 
position advertisements. The APO staff work with the search committee 
chairs and the APC to place the ads in the appropriate journals and websites.  


 b.  Reviewing the case file materials 


The APO works with the School staff to process the review file and other 
materials required for the appointment. Every effort is made to conduct the 
review expeditiously; however, careful review is necessary to ensure that all 
policies and procedures are followed. If there are any questions about the 
materials submitted, the APO staff alerts the School staff, APC, and the Dean 
to complete the review file before it is submitted to the Academic Senate 
Office for the Committee on Academic Personnel (CAP) to review. 


Once assembled, the review file should not be altered, i.e. no additional 
materials should be added or subtracted. The guiding principle in this policy 
is that the faculty vote is based on a particular set of information.  If that 
information changes in any substantive way, then the faculty should be 
notified and have the opportunity to review any changes.  In practice, this 
means that additional letters from School faculty are not appropriate and will 
not be accepted.  The Case Analysis and the Transmittal Letter represent the 
faculty viewpoint.  If any substantive changes to a file occur that would result 
in material being subtracted, such as an external reviewer withdrawing 
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his/her letter or a publisher deciding not to publish an article that had 
previously been accepted, the faculty must be notified and the revised file 
made available for review.  Scholarly work accepted for publication after the 
file has been assembled should be treated similarly, faculty should be notified 
and the revised file made available for review. 


 c.  Maintaining faculty records 


Complete records of the search, including applicant files and any search 
committee reports, must be maintained by the Dean’s Office for a minimum 
period of three years after the close of recruitment. APO is the office of 
record for all academic personnel files, the final search plans, Search Activity 
Forms, and Statements. 


 
210.  GUIDELINES 


210-1.  Case Analysis 


The APC works with the search committee chairs to ensure that the Case Analysis 
includes the following characteristics and detail: The Search Committee’s Case 
Analysis must provide a comprehensive assessment of the candidate’s 
qualifications, supported by evidence from extramural letters.  The Case Analysis 
should be a complete professional evaluation (accurate and analytic), including both 
supportive and contrary evidence. The Case Analysis should strive for balance, yet 
be succinct. Extended quotations from supporting documents (e.g. extramural 
letters) and rhetorical statements are to be avoided. 


Accurate and analytical letters from extramural reviewers are essential in the 
review process. The Case Analysis should include an assessment of the significance 
of particular extramural views or judgments.  The reviewers should be scholars who 
have achieved the same rank as the proposed candidate.  Extramural reviewers 
who have provided confidential letters of evaluation should not be identified, except 
by means of a coded list (e.g. "Reviewer A").  (The List of Candidate/School 
Suggested Reviewers should note the relationship between the reviewer and the 
candidate and the rank of the reviewer.) 


The Search Committee’s Case Analysis includes an analytical evaluation with regard 
to the four review areas. 
 


a.  Research 
 
Present a full evaluation of the candidate's research record, indicating the 
significance of the research accomplishments.  In addition, the case report 
should critique representative pieces of work (e.g. papers, books, artwork, 
costumes, etc. In certain fields such as art, dance, music, literature, and 
drama, distinguished creativity should receive consideration equivalent to 
that accorded distinction attained in research.  In evaluating artistic 
creativity, an attempt should be made to define the candidate's merit in the 
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light of such criteria as originality, scope, richness, and depth of creative 
expression. An important element of distinction is the extent of regional, 
national, or international recognition. 


 
b.  Teaching 
 
The Case Analysis should include an assessment of available information on 
the candidate’s teaching experience and the significance of the record. This 
may include overall contributions of the candidate to the development of 
curriculum, academic advising, or thesis and dissertation directorship.  If 
candidate has no teaching experience, case analysis should address his/her 
teaching potential and philosophy.     


  
 c.  Professional Activity (If available) 
 


Include an analysis of available information regarding the candidate's 
professional experience, indicating the most prominent features of the 
record. Describe the significance of honors, awards and extramural grants.   


 d.  University and Public Service (If available) 


 The Case Analysis should  include a discussion of available information on the 
candidate's service record and indicate the significance of the record. 


 e.   Contribution to Diversity and Equal Opportunity 


The Case Analysis should evaluate the contributions the candidate has made 
to promote diversity and equal opportunity in the areas of teaching, 
research, professional and public service as set forth in APM210.   Candidates 
who have engaged in service to increase participation and remove the 
barriers that prevent full participation of all qualified people, including 
women, minorities, veterans and people with disabilities in the science and 
engineering field as well as in the various disciplines of social sciences, 
humanities, fine arts and education should be given recognition.  Engaging in 
this service is critical to developing a scientific and educated workforce with 
the values, culture and perspectives to provide solutions to pressing local, 
state, national and international problems.  (Refer to UCM-AP46A and UCM-
AP46B for guidelines.) 


210-2.  Recruiting international candidates 
 
During recruitment, special attention must be given to the employment eligibility of 
any non-immigrants in the pool to be sure that such candidates can obtain visas 
that allow compensation for services. Appropriate visas can take several months to 
obtain. When a final candidate is selected and it is evident that a visa or change in 
visa status will be necessary, the APC must contact the Academic Personnel Office. 
While an application for a visa cannot be finalized until the appointment is 
approved, some preliminary inquiries can help to get a start on the visa process. 
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Once the appointment for the candidate is approved, the Academic Personnel Office 
will assist the incoming faculty member throughout the visa process. 
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Community Service Committee 
 
The purpose of this committee is to partner with existing organizations to reach out and help 
within our community.  If you are talented at networking and welcome forming relationships 
between the Merced and campus community, then please consider joining the Community 
Service Committee.  If you are interested in participating on this committee, please contact Co-
Chair Mark Maxwell at mmaxwell@ucmerced.edu or Co-Chair Becky Smith at 
rsmith7@ucmerced.edu.  
 


Fundraiser/Scholarship Committee 
 
This committee will work to organize fundraising activities (e.g., special events, fundraisers and 
mailers) in support of the Staff Assembly scholarship program, staff development and other 
similar programs that promote the well-being of UC Merced staff.  If you are interested in 
participating on this committee, please contact Co-Chair Robin Petsick at 
rpetsick@ucmerced.edu or Co-Chair Beck Smith at rsmith7@ucmerced.edu.  
 


Mentorship/Staff Development Committee 
 
The purpose of this committee is to form a mentorship pilot program at UC Merced.  It will work 
to create an outline for a new staff development program at UC Merced which could be 
evaluated or implemented by the campus.  Much of the work will involve researching similar 
programs at other UC campuses and analyzing how a program at UC Merced could benefit staff.  
If you are interested in participating on this committee, please contact Chair Brian Gresham at 
bgresham@ucmerced.edu.   
 


Staff Appreciation/Staff Picnic Committee 
 
Staff Assembly in conjunction with the Chancellor’s office has established Staff Appreciation 
Awards that are presented annually at the Staff Picnic.  This committee has two objectives:  (1) 
review the guidelines for the Staff Appreciation Award/administer the process; (2) plan the 
Annual Staff Appreciation Week and Staff Picnic.  The committee determines the date, time, 
location, entertainment (employee talent/outside entertainers), menu/caterer, and invitees for the 
event.  This committee will meet the second Tuesday of the month from Noon-1:00 p.m.  As the 
event approaches, meetings will increase to bi-weekly.  Please contact Co-Chair Stephanie 
Peterson at speterson@ucmerced.edu or Co-Chair Robert Buel at rbuel@ucmerced.edu if you are 
interested. 


 


UC Merced Staff Assembly 
 


Committees 





































Writing Program  Portfolio Reading Project 
 
Reading date:  Thursday, 22 May 2008, 9:00 AM – 5:00 PM 
 
Venue:  Classroom Building, Classroom 209 
 
Workshop Participants:  Tom Hothem, Sue Varnot, Paul Gibbons, Jared Stanley, Carol 
Ellis, Susan Miller, Susan Bohrer, Byron Webb, Kris Van Bebber, Christopher Ramirez, 
Adriana Signorini, Loren Qualls, Candice Adam-Medefind, Karen Dunn-Haley, Meredith 
Oda, Jazmine Finley, Robert Ochsner, Eve Holwell   
 
Stipend:  $250 
 
Narrative:  The goal of this project is to increase faculty familiarity with process-oriented 


writing by reviewing a selection of lower-division developmental portfolios, selected on 


the basis of correlated pre and post-test student exams. This program-wide assessment 


project is among the ways that UC Merced academic programs can demonstrate learner 


successes, document student needs, and calibrate curriculum. It also articulates with our 


goal of determining course outcomes, as embodied in student portfolios. 


 


This initiative seeks faculty who are interested in programmatic assessment projects, 


including those faculty who have no prior experience in assessment activities. The annual 


project’s overall goals include:  (1) reviewing portfolio samples and assignment sheets, 


and (2) reading and ranking selected portfolios. By familiarizing faculty with a range of 


portfolio design options and assignment sheets, we will be able to check for inter-rater 


reliability and define a program-wide portfolio rubric. This rubric will be used to 


determine holistic rankings of 1-4, which is roughly correlated to the AWPE holistic 


scores for writing exams. A faculty group will then evaluate the score results to 


determine potential connections between process and product-oriented writing. In 


addition to faculty professional development support, this project will also include an 


archive of range finders, results, and analysis relevant to the WASC accreditation 


process.   


Important “Homework”:  Prior to the workshop, participants should familiarize 


themselves with sample portfolios, virtual copies of which will be distributed via 


email Monday, 19 May. 







   Assessment Workshop: Surveys and Diagnostics * 


27 October 2007 
Classroom Building 129 


 
9:00-9:45  Reception 
 
9:45-10:00  Opening remarks (Anne Zanzucchi) 
 
10:00-10:15 Discussion 


o What can we learn from diagnostic exams?   
o What can’t we learn from an exam, and what are some alternatives? 


 
10:15-10:30 Effective assessment features 
 
10:30-10:45 Coaching techniques 
 
10:45-12:00 Essay diagnostic reading and scoring 
 
12:00-12:45 Lunch 


o What is complicated about coaching on-line? 
o What are the advantages and disadvantages of on-line holistic essay scoring? 


 
12:45-1:00 On-line roles for coaching 
 
1:00-1:30 Readers with patterns 
 
1:30-1:45 Discuss responses   
 
1:45-2:15 Negotiating split scores 
 
2:15-2:30 Discuss responses 
 
2:30-2:45 Break 


o Beside pre / post exams in writing or reading, what are some other ways to directly 
measure student learning? 


 
2:45-3:00 Reading diagnostic models  
 
3:00-3:45 Reading diagnostics scoring and discussion 
 
3:45-4:15 Reporting strategies (for program-wide or portfolio purposes) 
 
4:15-4:30 Concluding thoughts  
 


* Special thanks to the Hewlett Foundation 
and the UC Merced Writing Program for sponsoring this event * 







AGENDA 


 
9:00–9:15 Breakfast and settling in 
 
9:15–10:40 Discussion and initial rubric development   
  Guiding questions:  • How do you use portfolios? • How do you assess  
  them? • What characterizes a successful portfolio? • What course  
  outcomes does a successful portfolio embody? 
 
10:40–10:50 Mid-morning break 
 
10:50–11:30 Read sample portfolios and test initial rubric 
 
11:30–12:00 Revisit/fine-tune rubric 
 
12:00–1:00 Lunch 
 
1:00–1:30 Review/revise rubric 
 
1:30–3:50 Live reading of portfolios 
 
3:50–4:00 Mid-afternoon break 
 
4:00–5:00 Discussion of portfolios and reflection on the process 
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http://ucmtransfers.pbworks.com/






CAMPUS ENROLLMENT BY CLASS LEVEL


Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008


Freshmen 0 761 585 808 1,110


Sophomore 0 8 430 372 478


Junior 0 67 109 455 479


Senior 0 1 84 114 466


Second Baccalaureate 0 1 2 1 1


Total Undergraduate 0 838 1,210 1,750 2,534


Master's 2 10 16 18 28


Doctoral 7 27 60 93 128


Doctoral - Advanced to Candidacy 0 0 0 10 28


Total Graduate 9 37 76 121 184


Total Student Enrollment 9 875 1,286 1,871 2,718


Lower Division 0 769 1,015 1,180 1,588


Upper Division 0 69 195 570 946


Graduate 9 37 76 121 184


Total Student Enrollment 9 875 1,286 1,871 2,718


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


Note: Second Baccalaureate students have graduated from a baccalaureate program and are pursing a second undergraduate degree


Note: Class levels are as of the census date.  The number of transferable units is not always finalized by census; 
therefore, class level (especially for transfer students) may be updated during the semester.


Data Source: IPA Enrollment Table


Prepared by Institutional Planning and Analysis





		Class Level






http://registrar.ucmerced.edu/2.asp?uc=1&lvl2=73&lvl3=73&lvl4=81&contentid=119#EnrollinginCourses






http://learning.ucmerced.edu/peer-academic-advisors










https://eng.ucmerced.edu/soe/prospective/pros-old/froshseminar
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Proposal for the Development of a Graduate Program leading to 
 M.S. and Ph.D. Degrees in Environmental Systems 


University of California, Merced 
 
 
 
1. INTRODUCTION 
 
This proposal is for establishing the Environmental Systems (ES) graduate program leading to 
M.S. and Ph.D. degrees at the University of California, Merced.  UC Merced opened officially in 
September 2005, but the majority of the current ES graduate group members are Founding 
Faculty who arrived at UC Merced in 2003.  In order to maintain their active research programs, 
these faculty members began recruiting graduate research assistants for admission to the ES 
program in Fall 2004.  These students were enrolled in the Individual Graduate Program (IGP), 
which was approved by the Coordinating Committee on Graduate Affairs (CCGA) prior to Fall 
2004.  Since its inception, the IGP has been established as an interim vehicle to launch 
interdisciplinary graduate education for high quality students at UC Merced. We believe that the 
ES program is now ready to emerge from under the IGP umbrella as an official graduate 
program. 
 
1.1 Program Objectives and Distinct Features 
The ES program will equip students with the knowledge and skills necessary to improve the 
scientific understanding of coupled Earth systems--atmosphere, hydrosphere, lithosphere and 
biosphere--and to use this understanding to (1) more optimally manage natural resources and (2) 
engineer the restoration of impaired environments. This improvement in understanding is gained 
through the systematic study of biological, chemical and physical processes, and through 
rigorous individualized research programs in natural and engineered environments. Courses are 
designed to provide the scientific principles underlying the function and sustainability of natural 
and engineered environmental systems. The ES program places the principles of natural science 
and engineering in the context of (1) ascertaining fundamental processes and properties of 
environmental systems, (2) integrating physical, chemical and biological cycles and (3) pollution 
prevention, treatment and ecosystem restoration.  
UC Merced’s unique geographical location, its relationship with neighboring institutions and its 
seemless integration of science and engineering will render the ES program distinct from similar 
programs in California and elsewhere.  In particular, a substantial part of UC Merced’s initial 
development as a research institution has been the structuring of meaningful relationships with 
the National Park Service and the Lawrence Livermore National Laboratory, with a particular 
emphasis on coupling scientific enquiry with engineering analysis.  
 
1.2 UC Merced Faculty Strength in the Field 
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Faculty CVs are attached in Appendix A and point to the groups’ research strengths in Earth 
systems science, ecology, spatial analysis, environmental engineering, geochemistry, solar 
energy, climatology, hydrology, policy, and economics, including the following specific areas: 


• mountain hydrology  
• polar ice cores  
• water resources management 
• climate assessment & applications  
• distributed, embedded environmental observations 
• environmental spatial analysis  
• chemical fate & transport phenomena 
• molecular-to-macroscopic aqueous and interfacial geochemistry  
• solar energy systems  
• biogeochemistry of mountain catchments and ecosystems 
• theoretical ecology  
• community ecology 
• molecular ecology 
• environmental policy and economics 
• energy policy and economics 
• public health 


 
1.3 Program Development:  Current and Projected Size 
 
The ES Program (under the IGP) has been admitting students since fall 2004.  With minimal 
formal advertisement the preceding year, and the inaugural pool (14 students) were comprised 
from a combination of local students and students who accompanied faculty members from their 
previous institutions.  Four additional students admitted and enrolled in Fall 2005 from a pool of 
16 applicants (14 domestic, 2 international).  One ES student, Daniel Santillano, completed an 
MS degree in June 2006.  In Fall 2006, six students were admitted and five enrolled from a pool 
of 23 applicants (12 domestic, 11 international). There are currently 25 graduate students in the 
program (7 MS and 18 PhD).  As discussed in the strategic plans of our three schools and the ES 
group, our goal is to add to the ES group through faculty hires in Engineering, Natural Sciences, 
and cross-School initiatives (see Section 6. Resources).  We have been highly successful in this 
regard, having added eight new faculty members to the group in October 2006. Assuming a 
graduate student-to-faculty ratio of 3:1 and an increase in faculty number to 25, we project that 
the graduate student population will grow to roughly 75 over the next few years.  The group is 
currently considering the addition of a professional MS degree, which might cause this number 
to increase by an additional 15 to 30 Plan II (coursework-only) MS students. 
 


Table 1.  Environmental Systems Faculty Research Groups as of September 2007. 
 


 
Faculty 


MS 
Students


PhD 
Students 


Postdocs Research 
staff 


 
Roger Bales, Professor 
Martha Conklin, Professor 
Qinghua Guo, Asst. Professor 
Tom Harmon, Professor 


 
1 
 


 
4 


 
3 
1 
2 
2 


 
3 
1 
1 
2 


 
1 
 


1 
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Valerie Lepper, Assoc. Professor 
Peggy O’Day, Professor 
Sam Traina, Professor 
Roland Winston, Professor 
Jeff Wright, Professor 
Anthony Westerling, Asst. Professor 
Wei-Chin Chun, Asst. Professor 
Benoit Dayrat, Asst. Professor 
Lara Kueppers, Asst. Professor 
Yihsu Chen, Asst. Professor 
Carlos Coimbra, Assoc. Professor 
Gerardo Diaz, Asst. Professor 
Andy Aguilar, Asst. Professor 
 


 
 
 


1.5 
0.5 


 
 
 
 
 
 
 


1 
3 
2 
1 
 
 
 


1 
 
 


1 
1 


 
2 
2 


 
1 
 


1 


TOTALS 7 18 11 4 
 
 
 
1.4 Relationship to Existing UC Merced Programs and Academic Plans 
 
Most of the members are also active participants in the Sierra Nevada Research Institute, which 
is directed by ES group member Sam Traina.  The Sierra Nevada Research Institute (SNRI) is a 
key entity that will facilitate the ES program’s interdisciplinary approaches to research and 
graduate education. This Institute provides an important nexus for research and graduate training 
across the boundaries of the three divisions. The intent in establishing this nascent ORU was to 
define a structure that would focus on significant problems that are pertinent to life in the Central 
Valley and adjacent Sierra Nevada, and yet have global implications for the future. The Sierra 
Nevada Research Institute will carry out research on critical issues that affect humankind's 
ability to live in an environmentally sustainable way: population growth and development, water 
and watersheds, air quality, fire ecology, biodiversity, climate change, and resource management 
and policy. These issues are especially vital to sustaining the natural resources of the San Joaquin 
Valley and Sierra Nevada. The Sierra Nevada Research Institute bridges the natural sciences, 
engineering, and policy sciences and provides a broad interdisciplinary experience for graduate 
students working in association with its faculty. 
 
In addition to research efforts at UC Merced, ES faculty members collaborate with other UC 
investigators and with scientists at the following institutions: Lawrence Livermore National 
Laboratory, Lawrence Berkeley National Laboratory, the National Park Service at Yosemite and 
Sequoia/Kings Canyon Parks, the U.S. Geological Survey and others.  
 
1.5 Interrelationship with other UC or Regional Institution Programs 
 
1.5.1 Other UC Programs in California.  There are many environmental science and 
engineering, and environmentally oriented Earth system science graduate programs in the UC 
system (see Table 2).  The proposed ES program encompasses environmental engineering, Earth 
system science and ecological content in a manner clearly distinct from the more traditional, 
discipline-specific environmental engineering and science programs (e.g., programs 4, 8, 13, and 
16 in Table 2), and Earth system science programs (3, 5, and 12).  Several of the other programs 
listed incorporate some aspects of the proposed program, but place more emphasis on the social 
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science component associated ecology and conservation perspectives (6, 11, 15).  That is, the 
programs at other campuses tend to be centered around faculty and students from a single 
department or school, whereas our aim is to maintain an environmental breadth across multiple 
schools. 


The remaining programs have objectives and content that are similar to the proposed ES 
program.  However, the UCLA Environmental Science & Engineering program and the Bren 
School MS programs are more professionally oriented.  It will benefit the proposed ES graduate 
group to examine these programs if and when it decides to develop a professional MS degree 
program.  The UCR Environmental Sciences program and, in some respects, its Soil and Water 
Sciences program, along with the UCSB Bren School’s PhD program and a number of the UC 
Davis graduate group programs all tend to overlap with the proposed program to a large extent in 
terms of overall philosophy and objectives.  Differences amongst these programs are mainly a 
function of the specific faculty interests and the regional environmental issues that commonly 
confront students.  The healthy enrollment and success of these programs is a good indicator of 
the demand for a similar effort focusing on problems of California’s Central Valley and the 
Sierra Nevada. In particular, the UCR Environmental Sciences program was established recently 
(2000), and may serve as the best gauge of the prospects for the proposed program.   


 
Table 2.  A tabular list contrasting UC graduate research and professional degree 
programs conducing research in environmental science and engineering, Earth systems 
science, and resource management. 
 


 
Graduate Program 


 
Faculty 


Current 
Enrollment 


 
Areas of Emphasis 


 
1. Environmental Sciences 
UC Riverside    
http://ese.ucr.edu/es/about.html


 
21 fte 


 
14 PhD 
3 MS 


 
 
 


 
This is a relatively young interdepartmental 
program (2000) with 21 fte named in 
Environmental Sciences, plus 20-25 more 
participating faculty from various other 
departments.  Program strives for an 
interdisciplinary research environment, with 
formal coursework in topics ranging from 
pollutant transport and fate in soil, water 
and air, to toxicology, to environmental law 
and policy. 
 


 
2. Soil and Water Sciences 
UC Riverside 
http://soilwater.ucr.edu/
 


 
17 fte 


6 adjunct 


  
This program employs many of the same 
faculty as the newer Environmental 
Sciences program, and offers training in the 
chemistry, physics, biology, and ecology of 
soils, water bodies, and wetlands. Areas of 
specialization include: soil and aquatic 
chemistry, watershed and groundwater 
hydrology, soil and aquatic microbiology, 
soil-plant relations and biogeochemistry, 
bioremediation and phytoremediation, soil 
genesis, mineralogy, geomorphology, and 
ecotoxicology of soils and sediments 
 


 5



http://ese.ucr.edu/es/about.html

http://soilwater.ucr.edu/





 
3. Earth Sciences 
UC Riverside 
http://www.earthscience.ucr.edu/  
 


 
14 fte 


4 adjunct 


  
This is a science-based program with little 
or no content related to engineering, policy, 
and management.  Areas of specialization in 
this program include geochemistry, 
hydrogeology, and climatology.   
  


 
4. Environmental Engineering 
UC Irvine 
http://www.eng.uci.edu/ene/grad
 


 
8 fte 


  
This is an engineering and science-based 
program emphasizing pollution control 
technologies and understanding the 
transport and fate of pollutants in the 
environment. 
 


 
5. Earth System Science 
UC Irvine 
http://www.ess.uci.edu/
 


 
22 fte 


 
33 PhD 


 
This program focuses on the science of the 
Earth as a system-- global environmental 
chemistry and climate change along with 
the underlying chemistry, physics, and 
biology. At present there is little, if any, 
activity in solid earth geophysics, geology, 
petrology, and other more traditional topics. 
Instead, emphasis is on atmospheric 
chemistry, climate, and the biogeochemistry 
of land, ocean, and atmosphere.  (note: no 
terminal MS program at this time) 
 


 
6. Environmental Studies 
UC Santa Cruz 
http://envs.ucsc.edu/graduate/
 


 
17 fte 


 
59 PhD 


 
This PhD program draws principally from 
two areas of knowledge: ecology and social 
science. Interests in ecology include 
conservation biology and global change 
ecology and agroecology. Interests in social 
science bridge the dimension between 
environmental policy analysis and political 
economy of the environment. These all are 
historically independent fields and this 
program, which began in 1994, claims to be 
one of the first to link them. 
 


 
7. Environmental Science & 
Engineering 
UCLA 
http://www.ph.ucla.edu/ese/
 


 
4 fte 


21 assoc. 
fte 


 
40 D.Env. 


 


 
The interdepartmental program offers a 
D.Env. degree which is intended as a 
multidisciplinary, profession doctorate.  The 
program research and training activities are 
both experimental and analytical in nature, 
often involving laboratory or field studies 
but also modeling and policy analysis.  
Research and instruction recognize the 
interconnections between soil, air, water 
and biota, as well as the interdependence of 
human and ecological health. Equally 
important, the program emphasizes the 
interactions and interdependencies between 
science, engineering, public policy 
economics and law in the protection of the 
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environment and public health. 
 


 
8. Civil & Environmental 
Engineering 
UCLA 
http://www.cee.ucla.edu/grad/phd
ee.htm
 


 
7 fte 


3 adjunct 


 
20 MS 
25 PhD 


 
This is an engineering and science-based 
MS/PhD program emphasizing pollution 
control technologies and understanding the 
transport and fate of pollutants in the 
environment. 


 
9. Bren School of Environmental 
Science & Management 
UC Santa Barbara 
http://www.bren.ucsb.edu/academ
ics/
 


 
17 fte 


3 adjunct 


 
126 MS 
31 PhD 


 
(1) Master’s of Environmental Science and 
Management - a professional Masters (not 
intermediate degree).  Group project is a 
unique aspect of the program, serving as a 
thesis. 
(2) PhD in Env Sci and Management - 
Specialties include biogeography, 
hydrology, Earth system science, 
environmental and resource economics, 
pollutant fate and transport, ecology, 
limnology, environmental and ecological 
restoration, environmental microbiology. 
(3) PhD in Economics and Environmental 
Science - Ph.D.-level training in economics 
and a companion area of natural science 
(climate, hydrology, applied ecology, or 
marine science) 
 


 
11. Environmental Science, Policy 
& Management 
UC Berkeley 
http://espm.berkeley.edu/gradprog
rams/
 


 
67 fte 


 
4 MS/217 


PhD 


 
M.S. and Ph.D. (primarily) degree program.   
The three divisions of ESPM are Ecosystem 
Science, Insect Biology, and Society & 
Environment. Faculty expertise includes 
conservation biology, forestry, molecular 
biology, population ecology, political 
ecology, entomology, plant ecology, 
sociology, history, wildlife ecology, 
political science, and many other fields. 
 


 
12. Earth & Planetary Science 
UC Berkeley 
http://eps.berkeley.edu/education/
graduate.php
 


 
12 fte 
(env 


emphasis) 


  
M.S. and Ph.D. degrees with emphasis in 6 
areas, including geochemistry, atmospheric 
science, and environmental earth science. 


 
13. Environmental Engineering 
UC Berkeley 
http://www.ce.berkeley.edu/env/
 


 
15 fte 


 
68 MS/PhD 


 
M.S. and Ph.D. degrees; engineering-based 
research and curriculum addressing 
complex problems that require innovative 
solutions to physical, chemical, and 
ecological issues across all relevant 
environmental media including air, water, 
and soil. 
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14. Atmospheric Science, 
Hydrologic Science, Soil & 
Biogeochemistry Graduate 
Groups 
UC Davis 
http://lawr.ucdavis.edu/graduate_s
bg.htm
 


60 fte 120 
MS/PhD 


3 MS and Ph.D. programs in Atmospheric 
Science, Soil Science, and Hydrology.   
 


 
15. Environmental Policy & 
Management, Ecosystems & 
Landscape Ecology, Restoration 
Ecology, Conservation Ecology 
UC Davis  
http://ecology.ucdavis.edu/
 
 
 


 
17 fte 


 
120 


MS/PhD 


 
Several multidisciplinary programs within 
the Graduate Group in Ecology.   The 
program integrates the graduate ecology 
program with faculty and courses in 
Agricultural and Resource Economics, 
Applied Sciences, Civil and Environmental 
Engineering, Environmental Studies, 
Political Science, and the School of Law. 
The result is a program leading to the M.S. 
and Ph.D. degrees in Ecology that offers 
students rigorous preparation in policy 
analysis and quantitative social science.     
 


 
16. Civil & Environmental 
Engineering 
UC Davis 
http://cee.engr.ucdavis.edu/Studen
t/Prospective/graduate/env.htm
 


 
15 fte 


 
81 MS 
68 PhD 


 
M.S. and Ph.D. degrees with emphasis in 
environmental engineering and water 
resources engineering, including physical, 
chemical and biological processes in natural 
and engineered systems, environmental 
fluid dynamics, resource management and 
economics, and others. 
 


 
1.5.2 Cooperation or Competition with other Institutions.  UCM ES group recognizes the 
excellence of our sister campuses and their environmental graduate programs and seeks to 
complement and extend that excellence.  For example, Professors Roger Bales and Tom Harmon 
are currently members of the UC Davis Hydrologic Sciences graduate group.  In the early stages 
of the ES program, ties such as these will afford UCM graduate students a broader array of 
coursework and faculty advising expertise than will be available at UCM as a stand-alone 
institution.  These UC ties, along with those to neighboring institutions like CSU-Fresno and 
CSU-Stanislaus, are also proving to be a good source of graduate student applicants to our 
nascent program. 


While we are excited about cooperative opportunities with our sister campuses and neighboring 
institutions, we fully expect to compete with them for the best graduate students in the near 
future.  UCM’s unique location and relationship with neighboring institutions will help to make 
its case as a competitive alternative to similar programs.  In particular, a substantial part of 
UCM’s initial development as a research institution has been the structuring of meaningful 
relationships with the National Park Service and the Lawrence Livermore National Laboratory.  


As part of the SNRI and ES graduate group focus on the ecosystems of Sierra Nevada and the 
Central Valley, Director Traina has developed and staffed a field station within Yosemite and is 
in the advanced stages of developing a field station Sequoia/Kings Canyon National Parks.  The 
leadership of both national parks is firmly committed to developing strong multidimensional 
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relationships with UCM that will provide important research opportunities for our students.  The 
Park directors have been instrumental in identifying and providing access to on-sight research 
stations that will facilitate both environmental and cultural research activities within the parks. 
The Yosemite Fund, a private foundation, has provided support to prepare a field station within 
the confines of the park that has been turned over to UCM/SNRI for the use of its faculty and 
students. In addition to the interactions with the most proximate of the National Parks, there is a 
strong desire on the part of both the National Park Service and UC Merced to develop a long-
term working relationship that will be beneficial to both entities and will provide meaningful 
research, education and employment opportunities for our graduate students. 


1.6 Program Administration  
The UCM Graduate Council oversees the graduate programs on campus, and it has reviewed and 
endorsed this proposal (see Appendix B letter of support). The ES program by-laws (see 
Appendix C) establish program oversight and resource allocation by an elected academic Dean.  
Jeff Wright, Dean of the School of Engineering, currently holds this position (see Appendix B 
letter of support).  The admissions process is administered by UCM Graduate Division (Sam 
Traina, Dean of Graduate Studies), with administrative assistance provided by his staff.  
Administrative support will become an issue as the ES program grows and other UCM graduate 
programs emerge.  Our ES 2005-06 Strategic Plan (see Appendix D) contains a request for a 
separate administrative staff in support of this program. 


The School of Engineering has hired a graduate student affairs person who started work in 
August 2007.  Ms. Tomiko Hales will help students with academic administrative matters as well 
as with RA and TA paperwork.  She will assist the ES Admissions Committee with the 
admission process and recruiting. 
 


Issues pertaining to ES graduate group membership and day-to-day program administration are 
described in the by-laws (Appendix C).  The current ES Chair is Professor Tom Harmon; the 
Vice-Chair is Professor Martha Conklin.  Current committees are the Executive (EC), 
Membership (MC), Educational Policy (EPC), Graduate Advising (GAC), and Admissions 
Committees (ACC).  Currently all ES group members are members of the Executive and 
Membership Committees.  We expect this will change as the group size grows.  The ES Group 
meets twice per year formally, and more frequently on an informal basis. 
 
1.7 Program Evaluation Plan 
The graduate group structure is meant to instill a culture of interdisciplinary education and 
research.  Given the startup nature of UC Merced, and the limited array of formal graduate 
course offerings, it will be critical to obtain regular feedback from the students and faculty who 
participate in the program. 


1.7.1 Program Self-Evaluation. Annual surveys and exit interviews of the students will be 
conducted in order to define problems and to initiate solutions in timely manner.  In addition, the 
development committee will hold an open forum each semester to provide an opportunity for 
student questions and feedback. Student representation on the development committee will also 
assure that student issues are brought forth and addressed. 
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1.7.2 Campus-Wide Evaluation.  Graduate Council will review the ES graduate group on a 5-
year cycle following standard procedures adopted for program review at UC Merced.  Prior to 
each 5-year review, the ES graduate group will prepare and conduct a self-review culminating in 
a report to the Graduate Council for use in their review. 
 
2. PROGRAM OF STUDY 
The Environmental Systems (ES) graduate program strives to equip students with the knowledge 
and skills to improve the scientific understanding of the Earth as coupled systems of atmosphere, 
hydrosphere, lithosphere and biosphere. This understanding is gained through the systematic 
study of biological, chemical and physical processes. Courses are designed to provide the 
scientific principles underlying the function and sustainability of natural and engineered 
environmental systems. The program places the principles of natural science and engineering in 
the context of (1) pollution prevention, treatment and ecosystem restoration, and (2) integrating 
physical, chemical and biological cycles. ES program faculty members are affiliated with the 
Schools of Natural Sciences and Engineering. The ES graduate program leads to M.S. and Ph.D. 
degrees in Environmental Systems. Programs of study emphasize laboratory, field and modeling 
studies of the natural and engineered environments from an interdisciplinary perspective. 


2.1 Admissions Procedures and Requirements 


All students seeking admission to the ES program must make a formal application for admission. 
We encourage applicants to use the on-line application to streamline the process. Applications 
are reviewed by the Admissions Committee, which makes recommendations on admission to the 
Group Chair; the Dean of Graduate Studies makes final decisions on admission.  The deadline 
for receipt of applications is January 15 for enrollment in Fall semester. Enrollment in other 
semesters will be considered on an individual basis. Applicants are encouraged to contact 
individual faculty members about their areas of research and teaching interests prior to applying. 


Materials to be submitted: 
• Official application form 
• Application fee 
• Official transcripts from all prior university or college attendance 
• An official Graduate Record Exam (GRE) score report (only the general tests are 


required) 
• A statement of research interests and career goals 
• Three letters of recommendation from instructors or supervisors who can comment on the 


applicant's scholarly ability and promise as a researcher (letters from faculty are 
preferred) 


• Official score reports from the Test of English as a Foreign Language (TOEFL), if the 
applicant’s native language or language of instruction is other than English.  The Test of 
Spoken English (TSE) is recommended (not required) for admission, but is required for 
such applicants who wish to be considered for teaching assistantship (TA) positions. 


The minimum requirement for graduate admission to UCM is a bachelor's degree with grade 
point average for upper division courses of 3.0 or greater on a 4.0 scale. Performance on the 
GRE, distribution of undergraduate grades, accomplishments in undergraduate research, and 
letters of recommendation will also be evaluated as important determinants of an applicant's 
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potential for success in graduate education.  Students will be considered for the degree program 
for which they apply.  Students admitted to the M.S. program and later wishing to gain 
admission to the Ph.D. program must be re-evaluated by the ES Admissions Committee, and 
should supply the committee with letters of recommendation from the proposed dissertation 
advisor and two additional members of the ES graduate program. 


Students with undergraduate degrees in engineering, physical geography, or natural sciences 
normally have a background that is well suited to the M.S. and Ph.D. programs in environmental 
systems. Applicants with other degrees will be examined on a case-by-case basis. Students are 
expected to have some proficiency in chemistry, physics, and calculus. 


2.2 General Requirements for Advanced Degrees 


2.2.1 Residency.   In accordance with SR 682 and 686, the minimum residency requirement for 
any advanced degree is two semesters. The minimum residency requirement for the Ph.D. degree 
is four semesters. Before advancement to candidacy Ph.D. students must be registered in regular 
University courses as a full-time student for at least two semesters. M.S. students must be 
registered as a full-time student for at least one semester before advancement to candidacy. M.S. 
students must, prior to conferral of the degree, be in residency for at least one semester after 
advancement to candidacy before conferral of the degree. Residency is established by 
satisfactory completion of at least one upper division or graduate course of four units or more per 
term. 


2.2.2 Scholarship.  Graduate students must maintain at least a 3.0 grade point average to be 
considered in good academic standing or to be awarded an academic graduate degree. A student 
whose cumulative graduate grade-point average falls below 3.0, or is judged by his or her major 
professor and degree committee to be making unsatisfactory progress toward the degree , may be 
placed on academic probation. If academic probation is recommended, then the student has the 
right to appeal this decision to the Academic Advising Committee (or subset of this committee 
that does not overlap with the student’s degree committee).  A student on probation will then be 
allowed a maximum of two semesters to make up deficiencies and be returned to good academic 
standing. Otherwise, the student will be dismissed from the graduate program. Specifically: 


1) Only courses in the 100 and 200 series in which the student receives grades of "A", "B", and 
"S" may be counted as satisfying the requirements for advanced degrees. Courses in which a 
student receives a "C" or lower cannot be used to satisfy the unit requirement for the M.S. degree 
but will count in determining the grade point average.. 


2) Courses graded "S/U" will not be counted in determining grade point averages. 


3) Candidates must be in good academic standing in order to qualify for advancement to 
candidacy. 


4) Candidates must make satisfactory progress on their programs of study as determined by their 
major professor and their degree committee. 


2.3 Masters Degree (thesis option, Plan I; non-thesis option, Plan II) 
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The Masters of Science degree is not granted by the University of California merely for the 
fulfillment of technical requirements, such as residency or completion of fundamental courses. 
The recipient of a M.S. degree is understood to possess a thorough understanding of a broad field 
of knowledge and to have given evidence of accomplishment in that field. 


There are two options for the Environmental Systems (ES) M.S. degree. The ES M.S. thesis 
option (Plan I) is designed to educate students to be professionals in environmental systems, both 
by coursework preparation and completing an independent research project. This program is 
designed to take two years to complete. The ES M.S. non-thesis option (Plan II) is designed to 
provide students with the technical expertise to be professionals in environmental systems or as 
coursework preparation for a doctoral program. This program is designed to take one year to 
complete. 


2.3.1 Requirements.  The ES group has established the following requirements for the M.S. 
degree: 


• Complete at least two semesters of full-time academic residence (12 units minimum) at 
UC Merced; 


• Complete coursework as outlined in Coursework Requirements (see below); 
• Give an oral presentation in a seminar class or a poster or oral presentation at an 


approved professional conference; 
• Present and successfully defend a M.S. thesis containing an original research (Plan I); 
• Pass the comprehensive examination (Plan II). 


2.3.2 Selection of a Major Professor.  All incoming M.S. students will be assigned an interim 
major professor during the semester (usually summer) immediately prior to enrollment. We 
recommend that all M.S. students chose their major professors by the end of their first semester. 
This is mandatory for Plan II M.S. students. Plan I M.S. students are required to have selected a 
major professor by the end of their second semester. Major professors must be ladder ranked ES 
faculty. 


For the ES thesis option (Plan I), the heart of this program is the completion of a piece of original 
scientific research leading to the preparation and defense of a M.S. thesis. To this end, each 
student should discuss research interests and possible M.S. projects with a broad range of the ES 
faculty as early as possible, and select a major professor early during the first year of study. 
Selection of a major professor must occur before the student’s degree committee can be 
constituted. The student and the major professor together will develop a research topic. Research 
will be expected to occupy a majority of the student’s time after the first year of residence. 
Interdisciplinary projects are highly encouraged, as are research collaborations with faculty or 
senior scientists outside UC Merced. 


For the ES non-thesis option (Plan II), the course program should be determined before the first 
semester the interim major professor will help the student design his/her program. The major 
professor will chair the comprehensive examination. 


2.3.3 Coursework Requirements.  Each student is expected to develop graduate-level 
competency in ES. Graduate students in the Environmental Systems group are required to submit 
a program of study to the interim advisor and the Academic Advising Committee upon 
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enrollment in the program. All program of studies are to be approved by the Academic Advising 
Committee. Coursework requirements are: 


1) Plan I requires completion of at least 24 units of work at the upper division and graduate 
levels and submission of a thesis. At least 18 of the 24 units required must be strictly graduate 
work in the major subject. 


2) Plan II requires completion of at least 32 units of upper division and graduate courses and 
satisfactory performance on a comprehensive final examination. At least 24 of the 32 units 
required must be strictly graduate courses in the major subject. No more than 2 units of research 
(299 courses or equivalent) may be used in satisfying the 32 unit graduate course requirement. 


As there is considerable freedom in the program, each student is expected to assume 
responsibility for designing his/her program. 


2.3.4 Transferring Credit.  Though ordinarily all work for the M.S. degree is done in residence, 
some work taken elsewhere may be credited toward the degree. The normal limit for such 
transfer work is two courses from another institution or up to one half of the unit requirement 
from another campus of the University of California, provided the units were not used to satisfy 
the requirements for another degree. The following regulations apply specifically to the transfer 
of units toward M.S. degree requirements: 


1) Units taken elsewhere than the University of California may not be used to reduce the 
minimum residence requirement or the minimum requirement in the 200 series courses taken at 
the University. 


2) Requests for transfer credit are to be made prior to or at the time of advancement to 
candidacy. The major professor should make a request to the Dean specifying the units and 
courses involved, and provide an official transcript for the course (s). 


2.3.5 Faculty Committee for M.S. Degree.  Once the M.S. student selects his/her major 
professor, he/she, in consultation with the major professor and program faculty, forms a degree 
committee. The role of the degree committee is to advise on and supervise the student's choice of 
courses, thesis research, serve on examination committees, and/or review and pass upon the 
merits of the thesis. The degree committee is composed of a minimum of three members, 
including the major professor; the majority of the committee must be ladder ranked ES faculty. 
Other committee members may be regular or adjunct faculty from any UC campus, or an 
individual from outside the University of California who has special expertise and qualifications. 
In this case, the major professor should submit a brief statement indicating the appointee's 
affiliation and title and how the prospective appointee has special expertise or qualifications that 
are not represented on the campus. In addition to the justification letter from the major professor, 
a curriculum vitae and a letter from the proposed appointee indicating a willingness to serve 
must be submitted to the Dean of Graduate Studies for review and approval. The committee 
membership must be approved by the Dean of Graduate Studies. 


Reconstitution of the committee may be justified by a substantial change in the student's thesis 
topic or may be required by the departure of a committee member from the university. Also, if a 
committee member's absence from campus for an extended period of time makes scheduling of 
examinations unreasonably difficult, the student may request that the committee be reconstituted. 
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When membership changes must be made, the major professor in consultation with the student 
should recommend a new committee member, giving the reason for the change. Changes to the 
degree committee must be approved by the Dean of Graduate Studies 


2.3.6 Advancement to Candidacy.  Every student must file an official application for 
advancement to candidacy after completion of at least one half of the unit requirements for the 
degree and at least one semester before completion of all degree requirements. The requirements 
for advancement to candidacy are: 


A minimum of one semester of residency 


Plan I: Completion of at least 12 units of coursework at the 100/200 level (see Course 
Requirements) 


Plan II: Completion of at least 16 units of coursework at the 100/200 level (see Course 
Requirements) 


Every student must file an official application for advancement to candidacy after completion of 
at least one half of the unit requirements for the degree and at least one semester before 
completion of all degree requirements. 


Advancement to candidacy is approved by the Dean of Graduate Studies after verification that 
the student has fulfilled the candidacy requirements. If changes need to be made in a student’s 
program for the degree after advancement to candidacy, the major professor must make 
recommendations for such changes to the Dean of Graduate Studies. 


2.3.7 Plan I: Thesis and Final Examination. The M.S. thesis must be written on a topic 
approved by the degree committee. The topic should be acceptable to all members of the degree 
committee, when they agree to serve, and a joint meeting of the committee members and the 
student should be held at that time. 


The M.S. thesis must be the student’s independent and creative work that can stand the test of 
peer review. The expectation is that the material will serve as the basis for publication(s) in a 
peer-reviewed journal. The student is encouraged to discuss with members of the degree 
committee both the substance and the preparation of the thesis well in advance of the planned 
defense date. 


The student must provide a copy of the thesis to each member of the degree committee and allow 
each committee member at least two weeks to read and comment on it. If one or more committee 
members believe that there are significant errors or shortcomings in the thesis, or that the scope 
or nature of the work is not adequate, then the student must address these shortcomings before 
scheduling a defense. Once the committee members are in agreement that the thesis is ready to 
be defended (even though minor errors or matters of controversy may still exist), the final 
examination date may be scheduled by the student in consultation with the committee. The date 
must be reported to the Dean of Graduate Studies, and one copy of the thesis filed, no later than 
two weeks before the proposed date of the final examination. 


The M.S. final examination consists of an open seminar on the M.S. work followed by a closed 
oral examination by the degree committee. No student should appear for this examination until 


 14







after she or he has been advanced to candidacy by the Dean of Graduate Studies. A student must 
be registered or in current filing fee status when the examination is taken. 


Oral thesis examinations may not be longer than three hours. All members of the degree 
committee must be in attendance for an oral M.S. final examination (connection via 
videoconferencing is acceptable). An ES faculty member of the degree committee, who is not the 
major professor, will chair the thesis defense. During the examination, the student is expected to 
explain the significance of the thesis research, justify the methods employed, and defend the 
conclusions reached. At the conclusion of the examination, the committee shall vote on whether 
both the written thesis and the student’s performance on the exam are of satisfactory quality to 
earn a University of California M.S. degree. A simple majority is required for a pass. All 
members of the degree committee sign the final thesis. 


Members of the committee may vote to make conferral of the degree contingent on corrections 
and/or revisions to the thesis. In this case, the committee will select one member, normally the 
major professor, who will be responsible for approving the final version of the thesis that is 
submitted to Dean of Graduate Studies. 


If the thesis is regarded as of less than acceptable quality, the student should be given an 
appropriate period of time, clearly specified by the committee, in which to improve her/his work. 
If, after that period of time(usually a semester or more), the thesis is still unacceptable to a 
majority of the committee, the majority may recommend to the Dean of Graduate Studies that the 
student be disqualified from further graduate study. 


2.3.8 Plan II:  Comprehensive Examination.  The Comprehensive Examination is normally 
administered at the end of the spring semester and should be taken by students who have 
completed their Plan II course requirements. No student should appear for this examination until 
after she or he has been advanced to candidacy by the Dean of Graduate Studies. A student must 
be registered, or in filing fee status when the examination is taken. 


The degree committee conducts the M.S. comprehensive examination. A comprehensive 
examination in the major subject may be written, oral, or both at the discretion of the degree 
committee. The format of the comprehensive examination will be determined by the degree 
committee at the time of advancement to candidacy. All committee members must be present for 
the oral (portion of the) examination. Oral comprehensive examinations may not be longer than 
three hours. A unanimous vote is required of the committee to pass a student on the 
comprehensive examination. If a student does not pass the examination, she/he may be 
reexamined. Changes in the composition of the committee may be made only for reasons of clear 
necessity (e.g. the extended absence of a member from the campus). The examination may not be 
repeated more than once. A student who does not pass on the second attempt is thereby subject to 
disqualification from further work as a graduate student in this program. The results of all M.S. 
comprehensive examinations must be reported to Dean of Graduate Studies. 


2.4 Doctoral Degree 


The Doctor of Philosophy degree is not granted by the University of California merely for the 
fulfillment of technical requirements, such as residence or the completion of fundamental 
courses. The recipient of a Ph.D. degree is understood to possess thorough knowledge of a broad 


 15







field of learning and to have demonstrated evidence of distinguished accomplishment in that 
field; the degree is a warrant of critical ability and powers of imaginative synthesis. The degree 
also signifies that the recipient has presented a doctoral dissertation containing an original 
contribution to knowledge in his or her chosen field of study. 


2.4.1 Requirements.  The ES group has established the following requirements for the Ph.D. 
degree: 


• Complete at least four semesters of full-time academic residence (12 units minimum) at 
UC Merced 


• Complete the Environmental Systems course with a letter grade of at least "B" 
• Complete a seminar course on current ES topics 
• Complete a minimum of 12 units of graded Environmental Systems courses while in 


residence 
• Complete two semesters of the Environmental Systems seminar series as an enrolled 


student 
• Pass the oral Ph.D. qualifying examination 
• Complete a research proposal for the doctoral dissertation 
• Present an open technical seminar at least once while in residence 
• Present and successfully defend a doctoral dissertation containing an original contribution 


to knowledge in the field. 


2.4.2 Selection of a Major Professor.  The heart of the Environmental Systems Ph.D. program is 
the completion of a piece of original scientific research leading to the preparation and defense of 
a Ph.D. thesis. To this end, each student should discuss research interests and possible Ph.D. 
projects with all of the faculty in the group as early as possible, and select a faculty research 
advisor (major professor) by the end of the first year of study. Selection of a major professor 
must occur before the student's degree committee can be constituted. The student and the major 
professor together will develop a research topic, and research will normally occupy a majority of 
the student's time after the first year of residence. Interdisciplinary projects are highly 
encouraged, as are research collaborations with faculty or senior scientists outside UC Merced. 
Students will be assigned an interim adviser and an interim advising committee when they first 
enroll, unless the student already has chosen an adviser. 


2.4.3 Coursework Requirements.  Students in the Ph.D. program are expected to demonstrate 
core knowledge in three areas represented by the ES group and equivalent to or surpassing that 
of the M.S. degree.  This requirement may be satisfied by some combination of course work, 
independent study, and research.  Before registering for classes, graduate students in ES, in 
consultation with their interim advisor and are required to submit a program of study to 
Academic Advising Committee (AAC) for approval before registering for classes. Later, 
typically during the student’s second semester, the ES AAC will conduct a formal review to 
assess student proficiency and specify further course requirements in the student’s program of 
study.  The program of study must then be updated annually until the student advances to 
candidacy, with any changes approved by the Academic Advising Committee. In addition, there 
is a coursework requirement of a minimum of 12 graded ES course units in residence.  Included 
in these units is a prescribed course in environmental systems (with a grade of B or higher), if 
such a course has not been previously completed.  Enrollment in at least 2 semesters of a 


 16







graduate seminar in current ES topics is also required. As there is considerable amount of 
freedom in the program, each student is expected to assume responsibility for designing his/her 
program. Each student is expected to develop graduate-level competency in both their specific 
area of research as well as in ES. 


2.4.4 Faculty Committees for the Ph.D. Degree.  All incoming Ph.D. students will be assigned 
an interim advising committee consisting of three members, including his/her major professor, 
when selected. After the Ph.D. student selects his/her major professor but before commencing 
dissertation research, he/she, in consultation with the major professor and program faculty, forms 
a degree committee to advise on and supervise the student's dissertation research, serve on 
examination committees, and review and pass upon the merits of the doctoral dissertation. Final 
approval of the membership on these committees rests with the Dean of Graduate Studies. 


Advanced Ph.D. degree committees in the Environmental Systems group consist of a minimum 
of four members, the majority must be ladder ranked faculty in ES. One committee member must 
be from outside of the ES group, and may be a regular or adjunct faculty member from any UC 
campus or an individual from outside the University of California who has special expertise and 
qualifications. In this case, the major professor should submit a brief statement indicating the 
appointee's affiliation and title and how the prospective appointee has special expertise or 
qualifications that are not represented on the campus. In addition to the justification letter from 
the major professor, a curriculum vitae and a letter from the proposed appointee indicating a 
willingness to serve must be submitted to the Dean of Graduate Studies for review and approval. 


All members of the degree committee must be in attendance for the qualifying and Ph.D. final 
examinations (connection via videoconferencing is acceptable). An ES ladder ranked faculty 
member of the degree committee, who is not the major professor, will chair the examinations. If 
a committee member's absence from campus for an extended period of time makes scheduling of 
examinations unreasonably difficult, the student may request that the committee be reconstituted. 
Reconstitution of the committee may also be justified by a substantial change in the student's 
thesis topic or may be required by the departure of a committee member from the university. 
When membership changes must be made, the major professor in consultation with the student 
should recommend a new committee member, giving the reason for the change. Changes in 
committee membership must be approved by the Dean of Graduate Studies. 


2.4.5 Ph.D. Qualifying Examination.  All students in the Environmental Systems Ph.D. program 
are required to pass an oral qualifying examination before advancement to candidacy for the 
Ph.D. degree. The qualifying examination is normally taken after completion of a majority of 
formal coursework, but no later than before the end of the fourth semester in residence 
(excluding summer semesters), unless the student successfully petitions Academic Advising 
Committee for a later date. The purpose of the exam is to test basic knowledge and the ability to 
formulate and defend two proposals for original research. The student’s major advisor and other 
faculty may assist the student in preparing through recommended coursework, reading, or other 
avenues of investigation.  The two proposals for the qualifying examination (five pages each) 
should present propositions for original research on two substantially different topics and outline 
a tractable approach for carrying out the research.  The intent of this examination is to ascertain 
the breadth of a student's comprehension of fundamental facts and principles that apply in his or 
her major field of study, and the student's ability to implement research methods. Both 
requirements will also determine the student's ability to think critically about the theoretical and 
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practical aspects of the field. Accordingly, the examination should be focused on the student's 
field of research but may and should venture into other areas of scholarship that underlie or 
impinge on the dissertation topic. 


Proposal topics must be approved by the members of the student’s degree committee.  
The student must meet with his/her degree committee not less than six weeks in advance 
of the oral examination for approval of the two proposal topics.  Prior to this meeting, the 
student will submit draft titles of the proposals to the committee members, which will be 
discussed at the meeting with the student and modified as the committee sees fit.  
Following the meeting, it is the student’s responsibility to develop clear, concise written 
proposals on the topics approved by the committee. The student will submit his/her 
proposals to the degree committee not less than two weeks before the oral examination 
date. Qualifying examinations may not be longer than three hours. 
For each proposal, the degree committee will expect the student to identify a valid scientific 
problem of intrinsic value to the scientific community and to develop a research plan to study the 
problem.  Proposals may take the form of theoretical developments, computations, field and/or 
laboratory studies, the exploration of a new technique, or combinations of approaches.  One 
proposal may be related to research that the student wishes to pursue for his/her Ph.D. 
dissertation, but this is not a requirement.  The student is also permitted to develop proposals 
from work previously performed in a seminar or other coursework.   
The date of the examination is arranged between the student and the committee members. The 
committee conducts the examination, and immediately thereafter submits the results of the 
examination to the Dean of Graduate Studies. Possible outcomes are: 


1) Pass (conditions may not be appended to a pass decision) 


2) Conditional pass (acceptable conditions include prescribed courses or rewritten proposals) 


3) Fail (one re-examination allowed) 


The committee members should include in their evaluations of the student such factors as 
relevant portions of the previous academic record, performance on the examination, and an 
overall evaluation of the student's performance and potential for scholarly research as indicated 
during the examination and the research proposals. The committee should strive to reach a 
unanimous decision. If a unanimous decision is reached, the committee shall inform the student 
of its decision in one of the forms listed above. If the decision is "Conditional Pass" or "Fail", the 
chairperson of the committee must include in a report a specific statement, which may include a 
minority report, explaining its decision and must inform the student of its decision. In the case of 
a "Conditional Pass" the committee must include in its report a further statement of its terms and 
inform the student of those terms. In those cases when it is not possible for the members to 
resolve their differences, the student should be informed of the nature of those differences and 
each member should submit a detailed assessment of the student's performance to the Graduate 
Council. The Council will use these individual reports to adjudicate the result. 


A student who has failed the examination may repeat the qualifying examination after a 
preparation time of at least three months. The examination must be held by the same committee 
except that members may be replaced, with the approval of the major professor, for cause such as 
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extended absence from the campus. Failure to pass the examination on the second attempt means 
that the student is subject to disqualification from further study for the doctoral degree. After a 
second examination, only PASS or FAIL is recognized by the Dean of Graduate Studies. 


2.4.6 Research Proposal.  After successful completion of their oral examination the student will 
prepare his/her research proposal in consultation with their major advisor, and will submit the 
completed proposal to committee members for review. The document (typically five to ten 
pages) will describe his or her research topic, summarizes progress to date, and outlines what he 
or she proposes to do, why it is relevant, and what will be learned. The committee will review 
this document and determine if the student has outlined a project that is appropriate for a Ph.D. 
Committee members will respond within two weeks of receiving the research proposal. If any 
committee member has serious reservations regarding proposal content, a meeting of the entire 
committee with the student will be called to discuss the proposed research. The student is then 
given a month to rewrite the research plan. After any revisions to the research proposal, the 
student will submit the final version to committee members for approval. Committee members 
will indicate their approval of the research proposal by signing the Advancement to Candidacy 
form.  


2.4.7 Advancement to Candidacy.  The requirements for advancement to candidacy are: 
• A minimum of two semesters of residency 
• Completion of the 12 graded ES courses (including ES 200 Environmental Systems) with 


grade “B” or better 
• Passing of the qualifying exam 
• Approval of the written research proposal on his or her proposed research topic 


The student must fill out an application for advancement to candidacy that is signed by the major 
professor and the degree committee, the Environmental Systems Chair and submitted to the Dean 
of Graduate Studies. Upon advancement to candidacy for the degree, the degree committee is 
then charged to guide the student in research and in the preparation of the dissertation. 
Advancement to candidacy must occur no later than the sixth semester of residence in the ES 
program. 


2.4.8 Seminars.  All students in the Environmental Systems group are required to present an 
open technical seminar at least once during their residence in the graduate group. The topic of 
the seminar may be the student's own research or it may be any other topic that falls within the 
areas of study spanned by the group, broadly defined. The seminar may be presented as part of a 
regular seminar series or, if necessary, as a special seminar. The open presentation given as part 
of the Ph.D. defense may be counted as the required seminar. 


2.4.9 Dissertation and Final Examination. The Ph.D. dissertation must be creative and 
independent work that can stand the test of peer review. The expectation is that the material will 
serve as the basis for publication(s) in a peer-reviewed journal. The work must be the student's, 
and it must be original and defensible. The student is encouraged to discuss with members of the 
degree committee both the substance and the preparation of the dissertation well in advance of 
the planned date of final examination and dissertation defense. 


The student must provide a copy of the dissertation to each member of the degree committee and 
allow each committee member at least three weeks to read and comment on it before scheduling 
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the date of the final defense. If one or more committee members believe that there are significant 
errors or shortcomings in the dissertation or that the scope or nature of the work is not adequate, 
the student must address these shortcomings before scheduling the defense. Once the committee 
members are in agreement that the dissertation is ready to be defended (although minor errors or 
matters of controversy may still exist), the final examination date may be scheduled by the 
student in consultation with the committee. Final examinations may not be longer than three 
hours. The date must be reported to the Dean of Graduate Studies, and one copy of the 
dissertation filed, no later than three weeks before the proposed date of the final examination. 


The Ph.D. final examination consists of an open seminar on the dissertation work followed by a 
closed examination by the degree committee. During the examination, the student is expected to 
explain the significance of the dissertation research, justify the methods employed, and defend 
the conclusions reached. At the conclusion of the examination, the committee shall vote on 
whether both the written dissertation and the student's performance on the exam are of 
satisfactory quality to earn a Ph.D. degree from the University of California. A simple majority is 
required for a pass. Members of the committee may vote to make conferral of the degree 
contingent on corrections and/or revisions to the dissertation. In this case, the committee will 
select one member, normally the major professor, who will be responsible for approving the final 
version of the dissertation that is submitted to Division of Graduate Studies. All members of the 
degree committee must sign the final dissertation.  


2.5 Nominal Times to M.S. and Ph.D. Degrees 
The M.S. and Ph.D. programs, while overlapping in course offerings, promote different career 
trajectories and the M.S. program is not considered to be a prerequisite for the Ph.D. program.  
Students who complete the terminal M.S. degree will frequently work professionally in 
engineering and earth systems science in the context of private consulting firms, government 
agencies, or non-government organizations.  Students completing the Ph.D. program will be 
equipped for careers in research and teaching.   
The nominal time for completion of the M.S. program is 3 semesters (non-thesis plan) and 4 
semesters for the thesis plan.  The thesis plan often requires that the student work on their 
research project over the summer.  Nominal time for completion of the Ph.D. degree for a 
student entering the program with an M.S. degree in a relevant field is 4 years.  Students entering 
the program without an M.S. degree typically will require an additional year or more of study to 
prepare themselves to complete their doctoral research. 
In some instances a student may need to withdraw from the Ph.D. program for non-academic 
reasons.  This student may be considered for an M.S. degree through either the thesis or non-
thesis plan, and is referred to section 2.3 for the M.S. degree requirements. 
 
3.  PROGRAM DEMAND AND JOB PROSPECTS  
 
Healthy enrollment in related UC programs (Table 2) suggests that there is ample student 
demand for environmental science and engineering graduate programs. Table 3 provides the 
application and enrollment numbers for the first 3 years of the ES program at UCM. It is worth 
noting that these numbers were achieved with a minimum of advertisement.  Given the startup 
conditions and extensive administrative demands on UCM faculty, the ES group has initially 
limited admissions to students needed to staff their research projects.  However, we are now 
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considering admitting larger numbers of students, such as may be associated with professional-
type MS programs. 
Environmental Systems includes a broad array of research efforts aimed at improving 
understanding of components of the natural environment through the systematic study of the 
biological, chemical, and physical processes between and among those components.  This 
research is frequently motivated by a desire to apply science and engineering principles to reduce 
adverse effects of solid, liquid, and gaseous discharges on the land, and to improve the quality 
and quantity of surface water, groundwater, and air resources that might be impacted by human 
activities that threaten those resources. The graduate experience will integrate natural sciences 
and environmental engineering. Environmental systems research is intended to develop an 
understanding of the scientific principles underlying the function and sustainability of natural 
and engineered ecosystems. In many cases, environmental systems research will integrate 
biological, chemical and physical processes used in conjunction with engineered systems to 
restore the usefulness of polluted land, water and air resources. Environmental systems research 
is intended to develop an understanding of the scientific principles required to integrate 
biological, chemical, and physical processes used in conjunction with engineered systems to 
restore the usefulness of polluted land, water, and air resources.  The program emphasizes 
science and engineering principles underlying pollution avoidance, as well as pollution treatment 
and reparation.  Advances that might be expected to result from this research include, but are not 
limited to, ecosystem modeling, improved sensors, innovative production processes, waste 
reduction and recycling, advanced information systems used for environmental monitoring and 
assessment, and industrial and agricultural process enhancement.  Research may be directed 
toward ecosystem restoration, predicting ecosystem change, improving the cost-effectiveness of 
pollution assessment and control as well as developing new principles for pollution avoidance 
technologies.  
Graduates from the proposed program will find jobs in research/academia, government agencies 
(e.g., state and federal EPA, U.S. Geological Survey, U.S. Bureau of Reclamation, National Park 
Service, etc.) private consulting firms, and non-government organizations (NGOs).  The U.S. 
Bureau of Labor Statistics is optimistic about career opportunities for environmental scientists, 
hydrologists and environmental engineers, three job categories which will likely be indicative of 
the marketability of Environmental Systems graduates (http://www.bls.gov/oco/ocos050.htm).  
Environmental scientists and hydrologists held about 81,000 jobs in 2004 (not including faculty 
positions). Environmental scientist jobs are expected to grow by 9 to 17% between 2004 and 
2014.  The outlook is better for hydrologists (> 26% over the same time), especially in areas 
where populations is increasing in environmentally sensitive, water-scarce areas, which describes 
many parts of California and the southwestern U.S.  The environmental engineering (49,000 jobs 
in 2004) job growth rate is projected to be “much faster than average” growth (>26%) between 
2004 and 2014. 
 
4. FACULTY AND AFFILIATES 
 
The ES program faculty members are affiliated with the Schools of Natural Sciences (NS), 
Engineering (SoE), and Social Sciences, Humanities and Arts (SSHA) (click name for faculty 
websites, or see Appendix A for CVs): 
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• Andres Aguilar, Assistant Professor of Natural Sciences 
• Roger Bales, Professor of Engineering  
• Martha Conklin, Professor of Engineering  
• Yihsu Chen, Assistant Professor of Engineering and Social Sciences, Humanities and 


Arts 
• Wei-Chun Chin, Assistant Professor of Engineering 
• Carlos Coimbra, Acting Associate Professor of Engineering 
• Michael Dawson, Assistant Professor of Natural Sciences 
• Benoit Dayrat, Assistant Professor of Natural Sciences 
• Gerardo Diaz, Assistant Professor of Engineering 
• Jessica Green, Assistant Professor of Natural Sciences  
• Qinghua Guo, Assistant Professor of Engineering  
• Thomas Harmon, Professor of Engineering and Chair of the Environmental Systems 


Graduate Program 
• Lara Kueppers, Assistant Professor of Natural Sciences 
• Valerie Leppert, Associate Professor of Engineering 
• Monica Medina, Assistant Professor of Natural Sciences 
• Peggy O'Day, Professor of Natural Sciences 
• Wolfgang Rogge, Associate Professor, School of Engineering 
• Samuel Traina, Professor of Natural Sciences and Engineering; Director of the Sierra 


Nevada Research Institute, Acting Vice-Chancellor of Research and Dean of Graduate 
Studies  


• Anthony Westerling, Assistant Professor of Engineering and Social Sciences, Humanities 
and Arts 


• Roland Winston, Professor of Natural Sciences and Engineering  
• Jeff Wright, Professor and Dean of Engineering 


 
Two affiliates are: 
 


• Dr. Philip Duffy (LLNL), Adjunct Professor of Natural Sciences 
• Dr. Nigel Quinn (LBNL), Adjunct Research Engineer, School of Engineering 


 
Affiliated research staff are: 


• Dr. Eric Berlow (SNRI), Station Manager 
• Dr. Liying Zhao, Environmental Analytical Laboratory (EAL) Manager 
 


 
5. COURSES 
 
Table 3 summarizes potential course offerings in the ES program along with the most recent 
instructor and other faculty who will teach the course on a rotational basis or as needed (e.g., 
sabbatical by regular instructor).  The table does not reflect teaching assignments.  With our 
starting contingent of graduate students we have been reassessing course offerings on a semester-
by-semester basis.  As we are now a larger group, and as our undergraduate teaching needs are 
becoming more clear, we are attempting to revisit our curriculum to converge on a more 
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definitive plan.  As of Fall 2007, the unofficial ES teaching load for its member faculty is as 
follows: 


(1) One co-listed course per year serving upper division undergraduates (biology, 
environmental engineering, and/or earth systems science majors and entry-level ES 
graduate students. 


(2) One research-oriented graduate course every two years 
 


In addition to these courses, the ES program has offered ES 291 Environmental Systems Seminar 
since Fall 2004 (the first and longest running seminar series at UC Merced).  Graduate research 
(ES 295), directed group study (ES 298), and directed independent study (ES 299) courses are 
also used extensively while we continue to add new faculty and expand formal course offerings. 
 
Table 3. Environmental Systems graduate (200-level) courses and relevant undergraduate 
(100-level) courses. 
 
 
Course No. 


 
Title (units) - Description 


 
Frequency 
(last offered) 


 
Instructor(s) 


 
Backup Instructor(s) 


 
ES 200 


 
Environmental Systems (3) - This course will 
explore linkages in environmental systems and 
tools to evaluate important features of those 
systems. This will be done by examining the 
characteristics of different Earth compartments 
(pedosphere, lithosphere, biosphere, atmosphere 
and hydrosphere) in terms of mass and energy 
balance, residence times and interactions.  
 


 
Annually 


(F05) 


 
Conklin 
Traina 
 


 
All ES faculty 


 
ES 202 


 
Chemistry and Mineralogy of Soils (3) - 
Thermodynamics and kinetics of chemical 
process in soil systems. Formation and 
identification of common minerals, adsorption/ 
desorption, precipitation/dissolution, electro-
chemical reactions in soils.  
 


 
Biannually 


(Sp06) 


 
Traina 


 
O’Day 


 
ES 203 


 
Geochemistry of Earth Systems (3) -
Quantitative analysis of Earth systems using 
principles of thermodynamics, kinetics and 
isotope geochemistry; solution mineral 
equilibrium and phase relations; equilibrium and 
reactive transport approaches to modeling 
geochemical processes at ambient and elevated 
temperatures.  
 


 
Triannually 


(Spring 2005) 
 


 
O’Day 


 
Traina 


 
ES 204 


 
Environmental Organic Chemistry (3) - Focus 
on organic chemical reactions in soils and 
sedimentary environments. Formation and 
weathering of natural organic matter and 
reactions of natural organic matter with 
pollutants. 
 


 
Biannually 


 


 
Conklin 


 
O’Day 
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ES 205 


 
Watershed Biogeochemistry (3) - Movement, 
storage and transformations involving water, 
nutrients and solutes in natural and human 
impacted watersheds; biological and chemical 
processes; modeling of biogeochemical 
processes. Interactions of watersheds with lakes 
and streams. 
 


 
As needed 


 


 
Conklin 


 
Harmon 


 
ES 206 


 
Instrumental Methods in Environmental 
Systems (4)  
 


 
Biannually 


 
EAL Staff 
(O’Day) 


 
 
 


 
ES 207 


 
Environmental Data Analysis (3) - The 
objective of this class is to provide students with 
probabilistic and statistical methods to analyze 
environmental data. This class will emphasize on 
both theoretical and applied aspects of data 
analysis methods. Topics include: distribution, 
hypothesis test, linear regression, multiple 
regression, uncertainty analysis, outlier 
detection, and sample design. 
 


 
Biannually 


 


 
Guo 


 
Chen 


 
ES 208 


 
Surface and Colloid Chemistry 
of Earth Materials (3) - Surface, colloid and 
interfacial chemistry related to soil, 
environmental and microbial applications; 
properties, energetics and reactivity of surfaces 
and interfaces of earth materials; the role of 
mineral surfaces in-promoting and catalyzing 
chemical phenomena at phase boundaries. 
 


 
Biannually 
(Fall 2007) 


 


 
Traina 


 
O’Day 


 
ES 209 


 
ES 209: Chemistry and Mineralogy of 
Earth Materials (3) - Chemical principles, 
structure and bonding of minerals and Earth 
materials, including crystallography (symmetry, 
space groups, group theory), coordination 
chemistry, bonding models (valence bond, 
crystal field, and MO theories), and electronic 
and magnetic properties. 
 


 
As needed 


 


 
O’Day 


 
Traina 


 
ES 212 


 
ES 212: Subsurface Hydrology (3) – Hydrology, 
Prinicples of groundwater flow, well hydraulics, 
regional groundwater flow, unsaturated zone 
hydraulics, greophysical techniques, numerical 
gsoil and groundwater modeling, design project. 
 


 
Annually 


 
Harmon 


 
TBN 


 
ES 214 


 
ES 214: Mountain Hydrology of the 
Western U.S. (4) - Principles of snow formation, 
occurrence, and measurement; components of 
evapotranspiration; runoff generation; ground-
water recharge processes; water resource 
assessments; and resource management. 
 


 
Biannually 


 


 
Bales 


 
Harmon 
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ES 218 


 
ES 218: Global Change (4) -Detection of, 
adaptation to and mitigation of global climate 
change. Climate-change science, sources, sinks 
and atmospheric cycling of greenhouse gases. 
Societal context for implementing engineered 
responses. Assessment of options for responding 
to the threat of climate change. 
 


 
Biannually 


 


 
Westerling 


 
Duffy 


 
ES 221 


 
Environmental Microbiology (4) - 
Fundamentals of environmental microbiology: 
physiology, biochemistry, metabolism, growth 
energetics and kinetics, ecology, pathogenicity 
and genetics, with application to both engineered 
and natural environmental systems. Specific 
applications to water, wastewater and the 
environmental fate of pollutants. 
 


 
Biannually 


 


 
TBN 


 
TBN 


 
ES 224 


 
Terrestrial Ecosystem Ecology - Ecosystem 
ecology is the study of interactions between 
organisms and their environment. Focus on 
energy, water and nutrient flows through the 
living (plants, animals, microbes) and non-living 
(soils, atmosphere) components of ecosystems. 
This course examines both natural and 
human-modified terrestrial ecosystems. Graduate 
requirements include preparation and peer 
review of a research proposal. 
 


 
Annually 


 
Kueppers 


 
TBN 


 
ES 225 


 
Microbial Ecology (4) - Advanced course in 
microbiological systems, laboratory and field 
techniques. 
 


 
Biannually 


 
TBN 


 
TBN 


 
ES 226 


 
Environmental Genomics (4) - Introduction to 
the principles and methods of genomics as 
applied to the understanding of ecosystems. 
Population genetics, adaptation to environmental 
change, genomic analysis of environmental 
microbial communities; experimental and 
computational methods relevant to 
environmental genomics. 
 


 
Biannually 


 


 
TBN 


 
TBN 


 
ES 228 


 
Ecological Modeling (3) - Advanced course on 
modeling population dynamics and the flow of 
energy and matter in ecosystems. 
 


 
As needed 


 


 
TBN 


 
TBN 


 
ES 232 


 
Climatology (3) - The global and surface energy 
balance; the hydrologic cycle; the influence on 
climate of the atmospheric and oceanic 
circulation; climate history, sensitivity, 
modeling, and natural and anthropogenic change. 
 


 
As needed 


 


 
Westerling 


 
Bales, Duffy 
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ES 234 


 
Air Pollution and Resources [3] 
Chemistry and physics of atmospheric pollutants, 
urban air pollution, visibility, mitigation 
and resource economics. 
 


 
Biannually 


 


 
Rogge 


 
TBN 


 
ES 235 
ENGR 135 


 
Heat Transfer (4) - Study of conduction, 
convection and radiation heat transfer, with 
applications to engineering problems. 
 


 
Annually 


(S 07) 
 


 
Coimbra 


 
Diaz 


 
ES 236 
MEAM 236 
 


 
Advanced Mass Transfer (4) 
Steady and unsteady mass diffusion; mass 
convection, simultaneous heat and mass transfer; 
Fick's law in a moving medium; similarity and 
integral methods in mass transfer; high mass 
transfer theory; researh project in mass transport. 
 


 
Biannually 


 
Coimbra 


 
TBN 


 
ES 237 
MEAM 251 
 


 
Viscous Flows (4)  Study of the Navier-Stokes 
equations; Stokes' problems; creeping flows; 
internal and external flows; similarity and 
integral methods in boundary layer flows; 
stability and transition to turbulence. 
 


 
Annually 


(F 07) 


 
Coimbra 


 
Diaz 


 
ES 240 


 
Water Resources Planning and Management 
(3) - Basic concepts of and issues in water 
resources management, water resources 
planning, institutional and policy processes. 
Quantitative analytical methods in water 
resources planning and management; 
introduction to systems analysis, multi-objective 
planning and risk assessment. 
 


 
As needed 


 


 
Wright 


 
TBN 


 
ES 252 
(EnvE 152) 


 
Remote Sensing of the Environment (3) - 
Fundamentals of electromagnetic remote 
sensing, concepts of information extraction and 
applications pertinent to environmental 
engineering and Earth systems science. 
Emphasis on water and other resource 
management topics. 
 


 
Annually 


 


 
Guo 


 
TBN 


 
ES 260 
(EnvE 160) 


 
Sustainable Energy (4) - Current systems for 
energy supply and use. Renewable energy 
resources, transport, storage and transformation 
technologies. Technological opportunities for 
improving end-use energy efficiency. Recovery, 
sequestration and disposal of greenhouse gases 
from fossil-fuel combustion. 
 


 
Annually 


 


 
Winston 


 
TBN 
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ES 262 


 
Modeling and Design of Energy Systems (3) - 
Concepts and applications of solar thermal 
processes; applications of solar collectors 
for water heating; active and passive building 
heating and cooling; fundamentals and 
design of wind energy systems; economics 
of solar energy. 


 


 
Biannually 


 


 
Winston 


 
TBN 


 
ES 270 
(EnvE 170) 


 
Contaminant Fate and Transport (3) 
Properties and behavior of organic and 
metal contaminants, in soils, groundwater, 
surface waters and air. Emphasis on phase 
transfer and transport for organic compounds; 
complexation and surface processes 
for metals. Modeling of environmentally 
important compounds, photochemical 
reactions, natural organic matter, sorption 
phenomena. 
 


 
Annually 


 
Harmon 


 
Conklin, Traina 


ES 291 Environmental Systems Seminar (2) – This is 
a technical seminar series in which invited 
scholars present to and interact with ES graduate 
students on research and policy issues. 
 


Each semester 
(Spr06) 


All ES faculty  


ES 292 Special Topics in Environmental Systems (2-
4) Treatment of a special topic or theme in 
Environmental Systems. 
 


Annually 
(Spr06) 


All ES faculty  


 
 
 


 
Courses under development by new faculty 


   


     
 
ES TBD 
 


 
Biodiversity in Environmental Systems 


 
As needed 


 
Dayrat 


 
TBN 


 
ES TBD 


 
Application and advances in molecular 
ecology (TBD) 
 


 
Annually 


 
Aguilar 


 
TBN 


 
ES TBD 


 
Statistical Analysis and Data Visualization 


 
Annually 


 
Westerling 


 
Guo 
 


 
ES TBD 
 


 
Natural Resources and Environmental 
Economics 
 


 
Biannually 
(Fall 2008) 


 
Y. Chen 


 
TBN 


 
ES TBD 


 
Decision Analysis and Theory 


 
Biannually 


 
Y. Chen 


 
TBN 
 


 
ES TBD 
 


 
Computational Heat Transfer 


 
Biannually 


 
Diaz 


 
TBN 


 
 


 
Upper division courses of interest to ES 
graduate students 
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EnvE 110 


 
Hydrology and Climate (4) - Basics of the 
hydrological cycle and the global climate 
system. Fundamentals of surface water 
hydrology, hydrometeorology, evaporation, 
precipitation, statistical and probabilistic 
methods, unit hydrograph and flood routing. 
 


 
Annually 


 
Bales 


 
Harmon 


 
EnvE/ESS 
100 


 
Environmental Chemistry (4) - Chemical 
principles of Earth and environmental 
systems focusing on environmental processes in 
water, soil and air. Emphasis on acid-base 
chemistry, aqueous speciation, mineral and gas 
solubility, oxidation and reduction, and isotopes. 
 


 
Annually 


 
O’Day 


 
Conklin 


 
EnvE 130 


 
Meteorology and Air Pollution (4) - Basic 
physics and thermodynamics of the 
atmosphere; fundamentals of atmospheric 
sciences important to environmental 
problems; chemistry and physics of 
atmospheric pollutants; visibility; air quality 
modeling; emissions; and air pollution 
control strategies.. 
 


 
Annually 


 
Rogge 


 
Bales 


 
ESS 141   


 
Environmental Science and Policy (4) -  In 
depth-analysis of environmental case studies. 
Focus on science critical to policy development 
and implementation, the policy-making process, 
and policy outcomes. Special emphasis on 
interaction between scientific information and 
policy-making. Example topics include Western 
water resources, biodiversity conservation, and 
global warming. Emphasis on written and oral 
communication and critical analysis. 
 


 
Annually 


 
Kueppers   


 
Westerling 
  


 
EnvE 180 


 
Spatial Analysis and Modeling (4) – Principles 
of geographic information systems (GIS); 
applications of GIS to environmental, water and 
resource management issues; problem solving 
with GIS; spatial interpolation techniques, model 
integration. 
 


 
Annually 


(F05) 


 
Guo 


 
TBN 


 
EnvE 181 


 
Field Methods in Snow Hydrology (1-3) - 
Properties and measurement of snow. Principles 
of snow metamorphism and melting. Field 
workshops. 
 


 
Annually 
(Spr05) 


 
Bales 


 
TBN 


 
EnvE 182 


 
Field Methods in Surface Hydrology (1-3) 
Measurement and interpretation of data; 
stream gauging, hydrography and limnology 
exercises; evaporation studies; micro-
meteorological instruments and methods; 
discharge measurement; flood plain mapping; 
preparation of hydrologic reports. Field 
workshops. 
 


 
Biannually 


 
Bales 


 
Harmon 
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EnvE 183 


 
Field Methods in Subsurface Hydrology 
Introduction to fundamental field instruments 
used for vadose zone and subsurface 
field investigations.  
 


 
Biannually 


(Spr08) 


 
Harmon 


 
Traina 


 
EnvE 184 


 
Field Methods in Environmental Chemistry 
(1-3) - Introduction to the fundamental field 
instruments used for environmental chemistry 
field investigations. Air, water and soil 
sample collection and preservation procedures. 
Particle separation and analysis, ion 
selective electrodes, colorimetric assays for 
nutrients and metallic species, extraction 
of organic species. 
 


 
Annually 
(Spr08) 


 
Conklin 


 
O’Day, Traina 


Footnotes: 
TBN (to be named):  Current priorities in Environmental Systems strategic hiring plan included 
(i) air pollution engineering/science, (ii) environmental microbiology, (iii) microbial ecology, 
(iv) ecosystem science, (v) global change ecology, and (vi) sustainability science. 
 
6. RESOURCE REQUIREMENTS 
 
6.1 Faculty FTE 
 
The ES graduate group participated in UCM’s strategic planning process during the 2005-06 
academic year.  The main goal of the group is to become an internationally recognized, premier 
graduate research program that emphasizes interdisciplinary studies of complex environmental 
systems.  To achieve this status, we plan to (1) hire several key faculty members with direct ties to 
the ES group, (2) invest ES group effort in several current cross-school hiring initiatives to maximize 
interdisciplinary opportunities across all schools, and (3) formalize ties with neighboring institutions 
through adjunct faculty and professional research staff appointments (e.g., Lawrence Livermore 
National Lab, Lawrence Berkeley National Lab, National Park Service).  Each of these activities is 
discussed further in the following sections. 
 
6.1.1 Key Faculty Hires.  UPDATE  The ES faculty recognizes that the strength and uniqueness 
of our program lies in its position at the interface between science and engineering disciplines.  
As such, an important tenet of our strategic plan for faculty growth is to maintain a 
complementary balance of faculty in the Schools of Engineering and Natural Sciences, or joint 
positions, when appropriate, in strategic areas.  We have identified the following areas to fill 
strategic needs in the ES program as either single- or cross-school FTE’s towards maintaining 
this interdisciplinary program-building approach: 
 
Searches in Progress (authorized either from original school allocations or AY ’05-’06 cross-unit 
FTE (1)):   


A. Air Pollution Science and Engineering (1) : Search has identified one candidate, senior 
search is ongoing).  Professor Wolfgang Rogge joined the faculty July 2007.  We are 
seeking an additional person in the area of environmental science and engineering focused 
on air pollution in order to allow the ES group to better address regional and national air 
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quality problems.  Recognizing California’s increasingly poor air quality and the resulting 
negative impact on human health and the environment  this area of research is 
conspicuously absent at UC Merced. Desirable areas of interest include biogenic 
emissions, urban and regional aerosols, and atmospheric chemistry, using approaches that 
may include laboratory or field measurements, or modeling.  Ideally, we envision a 
Natural Science-Engineering joint hire. 


 
B. Microbial Ecology (NS position):  This position was allocated from the original 20 in NS.  


A candidate was identified and approved by CAP.  Negotiations will begin once a spousal 
issue is resolved.  This position has a high priority as we currently have no faculty 
representation in either NS or ENG in the broad area of microbiology of the environment. 


 
C. Ecology/Ecosystem Science (NS position):  This position was allocated from the original 


20 in NS.  A search was conducted last year that was not successful.  The position was 
closed and will be re-advertised.  This area has a high priority because of the need to 
supply missing expertise in ecology and strengthen interdisciplinary links between 
biological and physio-chemical environmental systems.   


 
D. Ecology/Ecosystems Science (NS position):  This position has not yet been detailed, but 


will be a replacement hire (NS faculty Jessica Green left UCM in July 2007). 
 


NOTE:  FTEs for positions B, C and D have been allocated as of August 2007. 
 
Requested positions: AY ’06-’07: 


E. Sustainability Science. The ES Group sees a need for an FTE working on research in one 
or more areas of the emerging domain of sustainability.  For UC Merced, we envision a 
interdisciplinary scholar working at the interface of science, engineering, and social 
problems pertaining to one or more of the critical sectors in sustainability from the 
perspective of SNRI and globally:  water and sanitation, energy, environment and health, 
agriculture, biodiversity, and sustainable cities.  Pertinent subtopics may include climate 
change and effects (e.g., water resources, biodiversity), global and regional population 
growth, urbanization, poverty and food production, environmental health, and global 
economics.    


 
NOTE:  FTE for position E has been ALLOCATED as of AUGUST 2007. 
 
F. Environmental Microbiology.  Environmental microbiologist is seen by the ES Group as 


another high priority hire if we are to achieve national competitiveness.  This individual is 
necessary both at the graduate and undergraduate level for teaching (environmental 
microbiology) and expanding the capabilities of the group.   This individual would be 
expected to provide a connection between ES with biosciences. Leading environmental 
research programs in the nation include a strong core subgroup of environmental 
microbiology and microbial ecology, typically 2-3 investigators.  Engineering successfully 
identified a senior candidate for this position in 2004-05, but the candidate’s current 
institution successfully retained that individual.  The emphasis on this position is 
engineering microbiology, including the characterization of microbial communities in 
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both natural and engineered systems.  This individual would be expected to team with 
microbial ecology and ecosystem science faculty from Natural Sciences  to give the ES 
group a strong emphasis in this critical dimension of environmental systems. 


 
G. Spatial Analysis/Earth Surficial Processes.  The ES Group has also identified spatial 


analysis as an area for strategic recruitment.  An individual working in the area of surficial 
processes would be appropriate, including areas such as landform/landscape evolution and 
forecasting, land surface geochronology, sediment transport, and land use-ecosystem 
interactions. This candidate might be well-suited for a hire in Natural Sciences, 
Engineering, or jointly between the schools.  The group envisions that a hire in this area 
would provide the viable research core (along with Assistant Professors Shawn Newman 
(Computer Scientist) and Qinghua Guo) that would position the group competitively in 
the rapidly expanding area of research associated with multiscale observations and 
analyses of environmental patterns and processes through remote sensing, data mining, 
and feature extraction.  Areas of interest to the ES group will depend on hires during the 
interim, but may include erosion and/or sediment transport, process geomorphology, 
ecohydrology, and hydrogeology.      


 
6.1.2 Investment in Cross-School Faculty Hiring Initiatives.  The ES group will continue to 
commit substantial effort to the on-going cross-unit searches aimed at identifying scholars who can 
bridge strategic gaps between UCM’s Schools.  These searches were identified as a result of UCM’s 
previous strategic plan, and are in the broad areas of (1) environmental economics, (2) 
environmental policy, (3) chemistry and nanotechnology (with potential environmental 
applications), (4) materials and energy, and (5) evolutionary biology.  In all cases the faculty 
appointment may reside within a single School, or may be joint between Schools, depending on the 
specific hire. In each case, the ES group recognizes potential for synergistic appointments although 
these individuals may not be principally associated with the ES group.  For example, the 
environmental economist’s research would address the economics or political economy of resource 
allocation, including market approaches to resource allocation; human impacts on the environment; 
economic effects of environmental change; the economic impact and design of environmental 
regulation; or the economics and finance of regulatory policy or infrastructure related to natural 
resource allocation.  Similarly, the environmental policy candidate may be identified with interests 
in resource management policy; spatial aspects of environmental change; environmental 
consequences of urbanism and development; environmental justice; health and the environment; or 
cultural, political or economic dimensions of environmental policy.  
 
6.1.3 Adjunct Faculty and Research Staff Appointments.  At present the ES group has appointed 
one adjunct professor (Dr. Phil Duffy, LLNL) and one research engineer (Dr. Nigel Quinn, LBNL), 
all of which have already contributed by way of authoring extramural grants and co-advising UCM 
graduate students.  Professor Traina and ES faculty were awarded a grant by the NSF for technician 
support for the Environmental Analytical Laboratory (EAL). UC Merced provides matching support 
for this individual, Dr. Liying Zhao, who started work on September 2006.  In additions, Dr. Eric 
Berlow was appointed in Fall 2006 as the Sierra Nevada Research Institute Station Manager at the 
SNRI Wawona Station in Yosemite NP.     
 


 31







6.2 Library Acquisition 
 
The UC Merced library opened its doors in 2005 with complete access for students and faculty to 
the combined collections of all of the University of California Libraries. The combined 
collection totals approximately 32M bound volumes and millions of items in other formats, 
including microfilm and sound recordings. Electronic access to extensive on-line information is 
available to all UC faculty and students through the California Digital Library.  
As one of UC Merced’s first three academic buildings, the Leo and Dottie Kolligian Library  is a 
university research library of the 21st century, integrating physical and digital collections. The 
resources and services available are accessible from computers connected to the campus network 
and to the Internet. Some Library resources will be in either physical or digital mode. The mix of 
material will ultimately be determined by a faculty committee to guide acquisitions.  
Early collection development has focused on the acquisition of gift materials that will support 
planned research and instructional programs. Volume count to date is in the tens of thousands. 
Scholarly journals include those in life sciences, geophysics, psychology, sociology, linguistics 
and public administration. Monograph collections include 750 rare books and brochures, 4,500 
volumes about Native Americans and 1,500 volumes of Spanish literature. Materials in other 
formats include a collection of Asian music recordings and books about Asian music and a 
complete set of Early American Imprints on microcard. The early Library partnership with the 
National Park Service and the Ruth and Sherman Lee Institute for Japanese Art are early 
indicators that digitization of unique material and provision of online access will be a vital 
strategy for the development of special collections in support of research needs.  
 
6.3 Computing 
 
Academic computing resources are readily available at this stage of UC Merced’s development.  
Several high performance computational clusters have been created by Natural Science and 
Engineering faculty, and are typically available for computationally intense research topics by 
ES graduate students and their mentors.  A Geographic Information Systems computational lab is 
vital to the research of several ES faculty, and is currently being developed by Professors Guo 
and Bales in support of courses (ENGR 180, ES 240, ES 252, etc.).   
 
6.4 Equipment 
Professor Traina and ES faculty were awarded a grant by the NSF for technician support for the 
Environmental Analytical Laboratory (EAL). UC Merced provides matching support for this 
individual, Dr. Liying Zhao, who started work on September 2006.  The EAL, which is dedicated 
to graduate research for the ES program, is equipped with the following major equipment: 
Aglient 7500cs inductively coupled plasma-mass spectrometer (ICPMS); Perkin-Elmer Optima 
4000 DV inductively coupled plasma-atomic emission spectrometer (ICP-AES); Perkin-Elmer 
AAnalyst 600 graphite furnace atomic absorption spectrometer; two Dionex ICS 2000 ion 
chromatographs (one for cations, one for anions) equipped with pulsed electrochemical 
conductivity detectors; Agilent CP-3800 gas chromatograph coupled to an Agilent Saturn 2200 
tandem mass spectrometer (GC-MS-MS); HP 6890 Gas Chromatograph equipped with electron 
capture and flame ionization detectors; Anton Paar Multiwave 3000 microwave digestion system 
(for solids digestion) and muffle furnace; Shimadzu TOC-VCSH total organic carbon analyzer 
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coupled to an AS1-V auto-sampler, a TNM-1 nitrogen module, and a SSM-5000A furnace for 
the determination of organic C and N in solid and liquid samples; and a Lachat QuikChem-8500 
flow injection auto-analyzer. We anticipate adding an HPLC to this compliment of instruments 
within the next 3 months.   
The Imaging and Microscopy Facility (IMF) is the first centralized, recharge-based research 
facility at UC Merced.  This facility houses a FEI Quanta 200 environmental scanning electron 
microscope (E-SEM) with an EDAX Genesis 2000 EDS system, and a JEOL-2010 high 
resolution transmission electron microscope (TEM) equipped with a Gatan Image Filter (Gatan 
Model GIF2002) for electron energy-loss spectroscopy, an energy dispersive spectrometer with 
an ultra-thin window detector for light-element mapping, and liquid nitrogen cryotransfer holder. 
The facility is staffed with a full-time laboratory manager, who is responsible for student training 
and support as well as routine instrument maintenance. 
 
6.5 Space and Capital Facilities 
The majority of the ES faculty moved into the newly completed Science and Engineering 1 
(SE1) building. SE1 consists of over 100,000 ASF with laboratory and office space for 92 
faculty and laboratory desk space for graduate students and postdoctoral students in the 
laboratories.  The space is currently configured in a manner that mixes ES faculty regardless of 
their school affiliations.  This configuration is optimal for the interdisciplinary research mission 
of the program.  The same cannot be said for the graduate student office space in SE1, which is 
inadequate and fragmented, eliminating opportunities for informal collaborative learning and 
cross-disciplinary research amongst the students.  Another issues is the Environmental Analytical 
Laboratory (EAL), which remains housed in its original location at the Castle facilities.  The 
EAL is needed by a large number of the ES graduate researchers, staff, and faculty, and this 
arrangement reduces research efficiency by further fragmenting the efforts of the group.  Both of 
these issues are currently under negotiation between the administration, the ES group, and SNRI. 
 
NOTE:  As of May 2007, it was decided that a large portion of the EAL facilities would be 
moved to campus.  Changes in space infrastructure (e.g., electrical) are currently being 
undertaken to accommodate the move. 
 
7. GRADUATE STUDENT SUPPORT 
In principle, our goal is to provide a minimum of four years of stipend support for each graduate 
student accepted into the doctoral program. Under ideal conditions we would hope that central 
support would be available for a student’s first year or two years in a program. Currently, there is 
a shortage of teaching assistants (TAs) at UC Merced, and early support for the students is 
generally available (albeit across a broader spectrum of undergraduate courses than most 
environmental graduate students would typically experience).  This surplus in TA positions is 
expected to disappear as other graduate programs appear at UC Merced. 


At our sister campuses, fellowships (so-called “block grants”) are also used to attract and support 
graduate students in their early years.  No fellowship money was available for UC Merced in 
2004-05, and approximately $90,000 in fellowship money was made available to UC Merced in 
2005-06 (across all disciplines). This level of support is insufficient for a fledgling campus, and 
projections indicate a substantial deficit in the funds available to fully support the proposed 
graduate student population at UC Merced. In order for us to close this gap we will need to 
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capitalize on a wide variety of funding sources and other resources to support graduate education 
in the earliest years of the campus.   In the early development phase of the ES program, and 
UC Merced graduate education as a whole, it is critical that larger block grant allocations be 
made available for graduate student recruitment and retention.  This is especially the case 
from the perspective of assisting the many junior faculty at UC Merced. 


Beyond early support from special fellowships and TA positions, the ES faculty mentors are 
assuming responsibility for the stipend and fees of their graduate students. At this stage the 
faculty have proven that they can successfully compete for large-scope extramural funding in 
support of our research and training mission, having garnered more than $6M total over the past 
2.5 years.   
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APPENDIX A:  CPEC Information 


 


 


1. Name of Program:  Environmental Systems 


2. Campus:  Merced 


3. Degree/Certificate:   M.S.,  Ph.D. 


4. CIP Classification:    (to be completed by UCOP) ____________________ 


5. Date to be started:    January 1, 2008 


6. If modification of existing program, ..:     New program 


7. Purpose (academic or professional training) and distinctive features (how does this 
program differ from others, if any, offered in California?): 


The proposed Environmental Systems (ES) program includes professional training aspects to 
equip M.S. graduates with knowledge and skills necessary to enter the work force in a variety 
of jobs, ranging from private consulting firms, to public agencies, and non-government 
organizations (NGOs).  The Ph.D. program emphasizes academic training to promote careers 
in college and university teaching and research, as well as mission-oriented research such as 
for national laboratories and other government and public sector research institutions. 


The proposed program strives to be unique, and is probably most similar to UC Berkeley’s 
Environmental Science, Policy & Management (ESPM) program.  Like ESPM, the ES 
program addresses environmental research issues ranging from earth and ecological science 
to environmental economics and policy.  Unlike ESPM, however, the ES program also has 
strong environmental engineering and hydrologic science components.. 


8. Type(s) of students to be served: 


The program will serve a broad array of students including those with background in 
environmental and other engineering disciplines, physical and biological sciences, such as 
ecology, geography, and resource management. 


9. If program is not in current campus academic plan, give reason for proposing 
program now: 


The program is in the UC Merced academic plan. 
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10. If the program requires approval of a licensure board, what is the status of such 
approval? 


No such approval is required. 


11. Please list special features of the program: 
All academic requirements are described in sections 2.3 (M.S. program) and 2.4 (Ph.D 
program) of the proposal. 


12. List all new courses required: 
All courses are new and tabulated in section 5 of the proposal. 


13. List all other require courses: 
Not applicable. 


14. List UC campuses and other California institutions which now offer or plan to offer 
this program or closely related programs: 


There are numerous environmentally oriented graduate research programs in the UC system.  
These are summarized in section 1.5 of the proposal.  As noted above, the ESPM program at 
UC Berkeley is probably the most similar to the proposed program.  However, the ES 
program has stronger ties to engineering than the Berkeley program and also has unique 
regional ties to research topics in the San Joaquin Valley and central Sierra Nevada 
(including Yosemite, Sequoia, and Kings Canyon National Parks) through its faculty’s 
participation in the Sierra Nevada Research Institute. 


15. List any related program offered by the proposing institution and explain the 
relationship: 


There are no similar programs at UC Merced. 


16. Summarize employment prospect for graduates of the proposed program.  Give 
results of a job market survey if such has been made: 


No survey has been made, but we anticipate excellent job prospects for graduates of this 
program based on projections by the Bureau of Labor Statistics and Fortune Magazaine 
(March, 2005 issue).  We expect our M.S. graduates will find employment with private 
engineering and hydrologic science firms, federal agencies such as the U.S. Forest Service, 
National Park Service, U.S. Enivonmental Protection Agency, as well as state resources 
agencies, such as the Department of Water Resources, Fish and Game, Water Quality Control 
Board, and Air Resources Board.   Ph.D. graduates will find positions in similar agencies 
along with research and teaching positions in teaching and research universities. 


17. Give an estimated enrollment for the first five years and state the basis for the 
estimate: 


We anticipate an steady enrollment of approximately 25 M.S. students and 50 Ph.D. students 
within five years.  This estimate a faculty of 25 and a student:faculty ratio of 3:1. 


18. Give estimates of the additional cost of the program by year for 5 years in each of 
the following categories: 
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a. FTE faculty – We expect to hire 3-4 additional faculty in the areas of air 
quality/atmospheric chemistry (2), environmental microbiology/microbial 
ecology, and resource management.  Searches are on-going for the first 3 position 
and the fourth position is has been given high priority in the strategic plans of the 
graduate group.   These faculty appointments will be in the Schools of 
Engineering, Natural Sciences, and Social Science Humanities and Arts; in some 
cases there will be split-appointments. 


b. Library Acquisitions – We anticipate no significant impact here. 


c. Computing – Computing resources will be provided by existing University and 
School of Engineering computing facilities. 


d. Other facilities and equipment – Teaching materials (e.g., lab suipplies and 
equipment) will be provided by the Schools of Engineering and Natural Sciences 
through co-listed courses offered for upper division undergraduates and ES 
graduate students.  For strictly graduate courses, resources will be provided by the 
School of Engineering, whose Dean oversees the ES program. 


19. How and by what agencies will the program be evaluated. 
The ES program will be evaluated by an external review committee of UC faculty on a five 
year cycle.  The Executive Committee will prepare a report for prior review by the committee 
in accord with UC policy.  After reviewing this document, the review committee will make a 
site visit to meet with ES faculty and students, and review the program. 


In order to improve the program from the employer’s perspective, and external advisory 
board will be constituted within one year of the program’s approval.  Membership for this 
committee will be sought from the private, NGO, and government sectors. 
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Roger C. Bales 
 


School of Engineering 
University of California 


Merced, CA 95344-2039 Office: 209-724-4348 Mobile: 209-658-7148 
Fax: 209-724-4459 Email: rbalesr@ucmerced.edu 


Homepage: http://faculty.ucmerced.edu/rbales 


 
 
 
Research Interests 
Mountain hydrology and biogeochemistry, polar snow and ice, climate impacts and water 
resources. 
 
EDUCATION 
Ph.D. 1985 Environmental Engineering Science, California Institute of Technology 
M.S. 1984 Social Science, California Institute of Technology 
M.S. 1975 Civil Engineering, University of California, Berkeley 
B.S. 1974 Civil Engineering, Purdue University 
 
EMPLOYMENT 
2003-present: School of Engineering, University of California, Merced (Professor and founding 


faculty member). 
1984-2003: Department of Hydrology and Water Resources, University of Arizona, (Assistant 


Professor 1984-1989, Associate Professor 1989-1995, Professor 1995-2004). 
1980-84: Graduate Research Assistant, California Institute of Technology. 
1975-80: Project Manager and Project Engineer, Brown and Caldwell, Pasadena, California 
 
REGISTRATION 
Civil Engineer 27677, California 
 
OTHER APPOINTMENTS 
2004-present.  Member, Hydrology Graduate Group, University of California, Davis. 
2000-2003: Deputy Director NSF, Center for the Sustainability of Semi-Arid Hydrology and 


Riparian Areas, University of Arizona 
2000-2003: Member, Committee on Remote Sensing and Spatial Analysis, University of 


Arizona. 
1999-2003: Director, Regional Earth Science Applications Center, University of Arizona  
1997-1999: Director, Institute for the Study of Planet Earth, University of Arizona 
1994-2003: Member, Interdisciplinary Committee for Global Change, University of Arizona.  


Chair, 1994-1997. 
1994-2000: Investigator, Center for Toxicology, University of Arizona. 
1994-1995: Visiting Fellow, Udall Center for Studies in Public Policy, University of Arizona. 
1989-93: Associate Researcher, Department of Geography, University of California, Santa 


Barbara. 
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PROFESSIONAL SOCIETIES 
American Geophysical Union (Fellow), American Society for the Advancement of Science 
(Fellow), American Meteorological Society (Fellow), American Society of Civil Engineers, 
American Chemical Society, Association of Environmental Engineering Professors. 


 
PROFESSIONAL ACTIVITIES 
2004-present.  Member, Committee on Integrated Hydrologic Observations, Water Science and 


Technology Board, National Research Council. 
2003-2005:  Member, Committee on Metrics for Global Change Research, National Research 


Council. 
2002-2004: Member, Committee on Geophysical and Environmental Data, National Research 


Council. 
2001-present: Member Representative, Consortium of Universities for the Advancement of 


Hydrologic Science, Inc.  2001-2004 Member, Board of Directors. 2001-2003 Member, 
Executive Committee.  2000-2001 Chair, steering committee to form consortium and PI on 
grant that funded the consortium. 


2000-present: Steering Committee Chair and Science Coordination Office Director, Summit 
Greenland Environmental Observatory. 


1999-2000, Chair, Steering Committee, Southwest Regional Assessment, U.C. Global Change 
Research Program; Member, Regional Assessment Team. 


2000-2002: Member, Advisory Committee, Geosciences Directorate, National Science 
Foundation. 


2000-2002, Steering Committee, Eos, Transactions, American Geophysical Union. Hydrology 
Editor, 1997-2001. 


1999-2002: Member, Committee on Hydrologic Sciences, National Research Council. 
1999-2001: Chair, Ice Core Working Group. Member, 1997-1999. 
1999-2000: Member, Water Cycle Study Group, U.S. Global Change Research Program. 
1994-1996: Hydrology section secretary, American Geophysical Union. 
1992-1996: Associate editor, Water Resources Research. 
1992-1996: Member, Committee on Glaciology, National Research Council. 
1991-1996: U.S. representative, International Commission on Water Quality, International 


Association of Hydrologic Sciences. 
1991-1995: Chair, Snow-Atmosphere Chemical Exchange Working Group, International 


Commission for Snow and Ice. 
1990-1993: Fall meeting program chair, Hydrology Section, American Geophysical Union. 
1987-1990: Steering Committee, Snow Chemistry Working Group, International Commission 


for Snow and Ice. 
1985-1990: Water Quality Committee, Hydrology Section, American Geophysical Union. 
1989-1991: Coagulation Research Committee, American Water Works Association. 
 
Five relevant publications 
N.P.Molotch,R.C. Bales, M. Colee, J. Dozier, Estimating the spatial distribution of snow water 


equivalent in an alpine basin using binary regression tree models: the impact of digital 
elevation data and independent variable selection, Hydrol. Proc., 19: 1459-1479, 2005. 


T. Meixner, J.R. Shaw, R.C. Bales, Temporal and spatial variability of cation and silica export in 
an alpine watershed, Emerald Lake, California. Hydrol. Proc. 18(10): 1759-1776, 2004. 
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A.K. Huth, A. Leydecker, J.O. Sickman, R.C. Bales, A two-component hydrograph separation 
for three high-elevation catchments in the Sierra Nevada, California, Hydrol. Proc. 18 
(9):1721-1733, 2004. 


J.A. Rohrbough, D.R. Davis, R.C. Bales, Spatial variability of snow chemistry in an alpine 
snowpack, southern Wyoming, Water Resour. Res., 39(7): 1190-1201,2003. 


S.R. Fassnacht, K.A. Dressler, R.C. Bales, Snow water equivalent interpolation for the Colorado 
River Basin from snow telemetry (SNOTEL) data, Water Resour. Res., 39(8): 1208-1217, 
2003. 


Five other publications 
R.C. Bales, D.M. Liverman, B.J. Morehouse.  Integrated assessment as a step toward reducing 


climate vulnerability in the southwestern United States, Bull. Am. Met. Society, 85: 1727–
1734, 2004.    


J.F. Burkhart, M.H. Hutterli, R.C. Bales J.R. McConnell, Seasonal accumulation timing and 
preservation of nitrate in firn at Summit, Greenland, J. Geophys. Res., D19302, 2004 


M.A. Hutterli, J.R. McConnell, G. Chen, R.C. Bales, D.D. Davis, D.H. Lenschow, 
Formaldehyde and hydrogen peroxide in air, snow and interstitial air at South Pole, Atmos. 
Environ. 38:5439-5450, 2004. 


H.W. Jacobi, R.C. Bales, R.E. Honrath, M.C. Peterson, J. E. Dibb, A.L. Swanson, M. R. Albert, 
Reactive trace gases measured in the interstitial air of surface snow at Summit,Greenland, 
Atmos. Environ., 38: 1687-97, 2004. 


T. Meixner, R.C. Bales, Hydrochemical modeling of coupled C and N cycling in high-elevation 
catchments:  Importance of snow cover, Biogeochemistry, 62(3): 289-308, 2003. 


 
CURRENT STUDENTS AND POSTDOCS 
Ph.D. Ricardo Cisneros, Markus Frey. 
M.S. Sarah Martin. 
Postdoctoral. F. Liu, R. Rice 
 


FORMER STUDENTS AND POSTDOCS 
M. S.: J. F. Burkhart, B. J. Cadle, S. M. Carroll, J. Clemmons, S. Hinkle, D. Hunter, A. Kramer-


Huth, D. G. Kebler, T. Kinoshita, A. Klein, T. W. Kroeger, D. Lawler, P. W. Lawson, D. 
McCaulou, K. L. McClellen, P. A. Noppe, C. Peters, C. E. Petersen, J.A. Rohrbough, J.R. 
Shaw, D. A. Stanley, K. Stocking, P. Whitaker, T. W. Whitehead, J. R. Winterle, B. D. 
Wolaver.  


Ph. D.: J. Burkhart, Z. K. Chowdhury, K. Dressler, R. Harrington, A. Kramer-Huth, S. Li, R. A. 
Matzner, J. R. McConnell, T. Meixner, N. Molotch, D. L. Pardieck, R. H. Galarraga-
Sanchez, J. E. Szecsody, M. P. Valdez, R. A. Wolford.  


Postdoctoral: M. Anklin, C. Brown-Mitic, D. W. Cline, S. R. Fassnacht, M. Glueck, M. Hutterli, 
H. W. Jacobi, J. Morrill, A. Seth, 


 
OTHER INFORMATION 


Current Research Collaborators: M. Albert, C. Anastasio, T. Cahill, J. Dibb, J. Dozier, J. 
Frew, G. Huey, J. Kahl, B. Lefer, J. McConnell, N. Miller, A. Nolin, T. Painter, R. Shetter, R. 
Stewart, D. Tanner. 


Graduate Advisor: J. J. Morgan. 
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Wei-Chun Chin, Assistant Professor of Engineering 


 
EDUCATION/TRAINING   


INSTITUTION AND LOCATION DEGREE YEAR(s) FIELD OF STUDY 
National Tsing-Hua University (Taiwan) B.S. 1987 Chemical Engineering 
National Tsing-Hua University (Taiwan) M.S. 1989 Chemical Engineering 
The University of Washington M.S.E. 1996 Bioengineering 
The University of Washington Ph.D. 2000 Bioengineering 
Johns Hopkins University Post-doc 2001 Biomedical Engineering 


 
A. Positions and Honors: 
 
Positions and Employment 
1991-1992     Laboratory Technician, Academia Sinica, Taiwan     
1992-2000     Research Assistant, University of Washington 
2000-2001      Postdoctoral Fellow, Biomedical Engineering, Johns Hopkins University   
2001-2004 Visiting Assistant Professor, Chemical & Biomedical Engineering, Florida State 


University 
2004-2005 Assistant Professor, Chemical & Biomedical Engineering, Florida State 


University 
2005- Assistant Professor, School of Engineering, University of California, Merced 
 
Honors and Fellowships:   
1985-1986         Book Coupon Awards 
1988-1989        Department of Education Fellowship 
1989                Phi Tau Phi (Taiwan) 
1999               Nomination for Harold M. Weintraub Awards 
1998-2000 Nanotechnology Fellowship (University of Washington) 
2002   First-Year Assistant Professor Award 
 
B. Publications: 
 


1. Chin W-C, Orellana MV, Verdugo P.  Spontaneous assembly of marine dissolved organic 
matter into polymer gels. Nature 1998. 391:568-572. 


 
2. Nguyen T*, Chin W-C*, Verdugo P.  Role of Ca2+/K+ ion exchange in intracellular 


storage and release of Ca2+. Nature 1998. 395:908-912.   
*These authors contributed equally to this work. 
 


3. Dabrowski M J, Chen JP, Shi HQ, Chin W-C, Atkins WM. Strategies for protein-based 
nanofabrication: Ni2+-NTA as a chemical mask to control biologically imposed 
symmetry. Chem. Biol.1998. 5:689-697. 
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4. Nguyen T, Chin W-C, O'Brien JA, Verdugo P, Berger AJ.  Intracellular regulatory 
pathways of rat ependymocytes. J. Physiol. (London) 2001. 531:131-140. 


 
5. Quesada I, Chin W-C, Steed J, Campos-Bedolla P, Verdugo P. Mouse mast cell secretory 


granules can function as intracellular ionic oscillators. Biophys. J. 2001. 80:2133-2139. 
 


6. Chin W-C, Quesada I, Nugyen T, Verdugo P. Oscillations of pH inside the secretory 
granule control the gain of  Ca2+ release for signal transduction in goblet cells exocytosis.  
Novartis Foundation (Ciba Foundation) Symposium, 2002, 248: 132-141. 


 
7. Quesada I, Chin W-C, Verdugo P. ATP-independent lumenal oscillations and release of 


Ca2+ and H+ from mast cell secretory granules: implications for signal transduction. 
Biophys. J. 2003. 85: 963-970. 


 
8. Orellana MV, Lessard EJ, Dycus E, Chin W-C, Foy MS, Verdugo P. Development of a 


high specificity ELISA assay to trace the source and fate of biopolymers in seawater. 
Mar. Chem. 2003. 83: 89-99. 


 
9. Chin W-C, Orellana MV, Quesada I, Verdugo P. Secretion in unicellular marine 


phytoplankton: demonstration of regulated exocytosis in Phaeocystis globosa. Plant Cell 
Physiol. 2004. 45(5): 535-542. 


 
10. Chin W-C, Quesada I, Steed J, Verdugo P. Modeling Ca-polyanion crosslinking in 


secretory networks. Assessment of charge density and bond affinity in polyanionic 
secretory network. Macromol. Symp. 2005. 227: 89-96. 


 
11. Quesada I, Chin W-C, Verdugo P. Mechanisms of signal transduction in photo-stimulated 


secretion in Phaeocystis globosa. FEBS Lett. 2006. 580: 2201-2206. 
 


12. Zheng J, Chin W-C, Khijniak E, Khijniak E Jr, Pollack GH. Surfaces and interfacial 
water: Evidence that hydrophilic surfaces have long-range impact. Adv. Colloid. 
Interface Sci. (in press). 
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Martha H. Conklin 
 


School of Engineering 
University of California, Merced 


Merced, California 9530 
 


Telephone: 209-724-4349 Internet: 
mconklin@ucmerced.edu 


Fax: 209-724-4459 System: 209-724-4400 
 


RESEARCH INTERESTS 
Metal transport in natural waters, surface water/shallow groundwater interactions, 
biogeochemistry, organic chemical distribution in soil and ground water, chemical processes in 
snow, K-12 environmental education. 
 


EDUCATION 
Ph.D. 1986 Environmental Engineering Science, California Institute of Technology 
M.S. 1980 Environmental Engineering Science, California Institute of Technology 
A.B. 1976 Physics, Mount Holyoke College 
 


EMPLOYMENT 
2003-present: Professor, School of Engineering, University of California, Merced 
1987-2003: Department of Hydrology and Water Resources, University of Arizona (Assistant 


Research Hydrologist 1987-89, Research Assistant Professor 1989-90, Assistant Professor 
1990-1996, Associate Professor 1996-2002, Professor 2002-2003). 


1986-87: Associate Engineer, Environ Corp., Washington, D.C. 
1979-86: Graduate Research Assistant, California Institute of Technology. 
1976-79: Air Quality Scientist, Environmental Research & Technology, Concord, 


Massachusetts. 
 


OTHER APPOINTMENTS  
1998-1999: Fellow, Udall Center for Studies in Public Policy, University of Arizona. 


1994-2003: Investigator, Center for Toxicology, University of Arizona. 


1994-2003: Member, Interdisciplinary Committee for Global Change, University of Arizona. 
 


PROFESSIONAL SOCIETIES 
American Geophysical Union, American Society of Limnology and Oceanography, Association 
of Enivironmental Engineering and Science Professors, American Chemical Society, American 
Society for the Advancement of Science, American Water Resources Association. 
 


SELECTED PUBLICATIONS 
Relevant and Recent Refereed Journal Papers 
Morrill, J.C., R.C. Bales and M.H. Conklin, Estimating Stream Temperature from Air 


Temperature: Implications for Future Water Quality, Journal of Environmental Engineering, 
131, 139, 2005. 
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J.W. Harvey, M.H. Conklin and R.S. Koelsch.  Predicting changes in hydrologic retention in an 
evolving semi-arid alluvial stream, Advances in Water Resources, 26, 939-950, 2003. 


J.E. Villinski, J.E. Saiers and M.H. Conklin, The effects of reaction-product formation on the 
reductive dissolution of MnO2 by Fe(II). Environmental Science and Technology, 37, 5589-
5596, 2003. 


N. Melitas, M. Conklin and J. Farrell.  Electrochemical study of arsenate and water reduction on 
iron media used for arsenic removal from potable water.  Environmental Science and 
Technology,36, 3188-3193, 2002. 


J.A.K. Silva, R. G. Bruant and M.H. Conklin.  Equilibrium partitioning of chlorinated solvents in 
vadose zone: Low foc geomedia, Environmental Science and Technology, 36, 1613-1619, 
2002.   


J. Villinski, P.A. O’Day, T.L. Corley and M.H. Conklin. In situ spectroscopic and solution 
analyses of the reductive dissolution of MnO2 by Fe(II). Environmental Science Technology. 
35, 1157-1163, 2001. 


J.T. Kay, M. H. Conklin, C.C. Fuller and P.A. O’Day.  Processes of nickel and cobalt uptake by 
a manganese oxide forming sediment in Pinal Creek, Globe Mining District, Arizona. 
Environmental Science and Technology, 35, 4719-4725, 2001. 


J. Choi, J.W. Harvey and M.H. Conklin. Characterizing multiple timescales of stream and 
storage zone interaction that affect solute fate and transport in drainage basins. Water 
Resources Research, 36(6), 1511-1518, 2000. 


R.G. Bruant, Jr., and M.H. Conklin. Adsorption of trichloroethene at the air/water interface. 
Environmental Science & Technology, 35(2), 362-364, 2001. 


R.G. Bruant, Jr., and M.H. Conklin. Dynamic determination of vapor/water interface adsorption 
for volatile organic compounds (VHOCs) using axisymmetric drop shape analysis: Procedure 
and analysis of benzene adsorption. The Journal of Physical Chemistry B, 104(47), 11146-
11152, 2000. 


J. Choi, M.H. Conklin, R.C. Bales, R.A. Sommerfeld.  Experimental investigation of SO2 uptake 
in snow. Atmospheric Environment, 34: 793-801, 2000  


 
CURRENT STUDENTS 


Ph.D.: Glenn Shaw (University of California, Merced. 
 
 


CURRENT POSTDOCTORAL FELLOWS 
Sarah May, Fengjing Liu 
 


FORMER POSTDOCTORAL FELLOWS 
Jean Morrill, John Villinski 
 


FORMER PHD STUDENTS 
Robert Bruant, Chunming Yu, Ingrid Padilla, Jungyill Choi, David Quanrud, John Villinski. 
 


COLLABORATORS 
Michael Hoffman (dissertation advisor), Christopher Fuller (USGS), G. Bryant Hudson (LLNL), 


Jean Moran (LLNL), Gregory Nims (LLNL), Roger Bales (UCM), David Goodrich (USDA 
ARS) 


 45







QINGHUA GUO, Assistant Professor of Engineering 
 
School of Engineering, University of California at Merced 
P.O. Box 2039, Merced, CA  95344 
Email: qguo@ucmerced.edu     Phone: (209) 724-2911, Fax: (209) 724-2912 
 
EDUCATION 
Institution Major     Degree & Year 
University of California at Berkeley  Environmental Sciences  Ph.D. 2005 
Peking University, China  GIS and Remote Sensing  M.S.  1999 
Peking University, China Environmental Sciences  B.S.  1996 
 
APPOINTMENTS 
2005 - Present  Assistant professor, University of California at Merced 
1999 - 2005  Research assistant, University of California at Berkeley 
1996 - 1999    Research assistant, Peking University, China 
 
PUBLICATIONS 
Guo, Q., Kelly, M., Graham, C. 2005. Support vector machines for predicting distribution of 


Sudden Oak Death in California. Ecological Modelling. 182: 75-90. 
Guo, Q., Kelly, M. 2004. Interpretation of scale in paired quadrat variance methods. Journal of 


Vegetation Science. 15: 763-770. 
Liu D., P. Gong, M. Kelly, Q. Guo, In press. Automatic registration of airborne images by 


combining area-based methods with local transformation models. Photogrammetric 
Engineering and Remote Sensing.  


Kim, J., Guo, Q., Baldocchi, D., Xu, L., Leclerc, M. In Press. Upscaling CO2 fluxes from tower 
to landscape: overlaying tower flux footprint calculations on high resolution (IKONOS) 
vegetation density images. Agricultural and Forest Meteorology. 


Wieczorek,J., Guo, Q., Hijmans, R. 2004. The Point-Radius method for georeferencing locality 
and calculating associated uncertainty. International Journal of Geographical 
Information Science. 18: 745-767 


Kelly, M., Sharri, D., Guo, Q., Liu, D. 2004. A comparison of standard and hybrid classifier 
methods for mapping hardwood mortality in areas affected by "sudden oak death". 
Photogrammetric Engineering and Remote Sensing. 70: 1229-1239. 


Piao, S., Fang, J., Ji, W., Guo, Q., Ke, J., Tao, S. 2004. Variation in a satellite-based vegetation 
index in relation to climate in China. Journal of Vegetation Science. 15: 219-226.   


Fang, J., Piao, S., Field, C., Pan, Y., Guo, Q., et. al. 2003. Increasing net primary production in 
China from 1982 to 1999. Frontiers in Ecology and the Environment. 1: 293-297. 


Piao, S., Fang, J., Zhou, L., Guo, Q., et. al. 2003. Interannual variation of monthly and seasonal 
normalized difference vegetation index (NDVI) in China from 1982 to 1999. Journal of 
Geophysical Research. 108(D14), 10.1029/2002JD002848. 


Piao, S., Fang, J., Guo, Q. 2001. Terrestrial net primary production and its spatio-temporal 
patterns in China during 1982—1999. Acta Scientiarum Naturalium Universitatis 
Pekinensis (in Chinese). 37: 536-569. 
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Piao, S., Fang, J., Guo, Q. 2001. Estimation of net primary production in China. Acta 
Phytoecologica Sinica (in Chinese). 25: 603-609. 


Zeng, H. Yu, H., Guo, Q. 2000. Simulation of urban growth based on a Cellular Automata 
model in Longhua Town, ShenZhen city. Acta Ecologica Sinica (in Chinese). 20: 545-
551. 


Guo, Q., Yu, H., Cao, Y., Zhang, Z. 1999. The remote sensing study on the characteristics of 
Forest-Steppe Ecotone. Univesitatis Pekinensis (in Chinese). 35: 550-557. 


Fang, J. Guo, Q., Liu, G. 1999. Distribution pattern of Chinese Beech (Fagus L.) species in 
relation to topology. Acta Botanica Sinica (in Chinese). 41: 766-774. 


Zeng, H., Guo, Q., Yu, H. 1999. Spatial analysis of landscape human transforming in Fenggang 
Town, Dongguan City. Acta Ecological Sinica (in Chinese). 19: 298-303. 


Zeng, H., Shao, N., Guo, Q. 1999. A Study of landscape heterogeneity in the Eastern Pearl River 
Delta. Acta Geographica Sinica (in Chinese). 54: 255-262. 


Zeng, H., Tan, J., Guo, Q. 1999. Landscape change in Eastern Pearl River Delta—a case study 
of ChangPing Town, Dongguan City. Scientia Geographica Sinica (in Chinese). 19, 73-
77. 


Zeng, H., Guo, Q., Liu, X. 1998. Effects of spatial resolution on landscape pattern –a case study 
of Eastern Pearl River Delta. Univesitatis Pekinensis (in Chinese). 34: 820-826. 


Zeng, H., Tan, J., Guo, Q. 1998. A landscape study of element transferring pattern and changing 
of ChangPing Town in Eastern Part of Pearl River Delta. Journal of Basic Science and 
Engineer (in Chinese). 6: 562-567. 


Zeng, H., Guo, Q., Liu, J. 1997. Analyses of landscape ecological-changing characteristics of 
Dongguan City. China Environmental Sciences (in Chinese). 17: 422-425. 


 
AWARDS 
2004  Student Honors Paper Competition (2nd Place):  Remote Sensing Specialty 


Group, 100th Annual Meeting of the Association of American Geographers  
2001-2002  Carolyn Meek Scholarship: UC Berkeley 
2001 NASA-MSU Professional Enhancement Award: US-International Association 


for Landscape Ecology 
1998-1999   Jiu Ding-Xuan Scholarship: Peking Univ. 
1997-1998  Outstanding Youth Scientist Award: Peking Univ. 
1994-1995  Excellent Academic Scholarship: Peking Univ. 
1992-1993   Excellent Social Work Award: Peking Univ. 


 


PROFESSIONAL SERVICE 
Reviewer 


International Journal of Remote Sensing, Remote Sensing of Environment 
Data Knowledge and Engineering, Acta Ecological Sinica 
Journal of Spatial Hydrology, ASPRS 2006 Annual Conference 


Society Membership 
Association of American Geographers (AAG) 
American Geophysical Union (AGU) 
American Society for Photogrammetry and Remote Sensing (ASPRS) 
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JESSICA L. GREEN, Assistant Professor of Natural Sciences 
University of California, P.O. Box 2039, Merced, CA 95344; Phone: 209-724-4000 


Email: jgreen@ucmerced.edu; Web Page: http://faculty.ucmerced.edu/jgreen/  
 


PROFESSIONAL PREPARATION 
Education 
University of California, Los Angeles  Civil and Environmental Engineering B.S. 1992 
University of California, Berkeley  Civil and Environmental Engineering M.S. 1994 
University of California, Berkeley  Nuclear Engineering   Ph.D. 2001 
 
Postdoctoral Institutions 
Rocky Mountain Biological Laboratory, Colorado      2001 
Macquarie and Sydney University, Australia      2002 - 2003 
University of California, Davis        2003 - 2004 
 
APPOINTMENTS 
• July 2004 – present Assistant Professor.  School of Natural Sciences, University of California, 


Merced, California. 
• 2002 – 2004 NSF Bioinformatics Postdoctoral Fellow.  Bioinformatics analysis of the effects 


of spatial scale and phylogenetic resolution on biodiversity theory: tests in a microbial 
landscape  DEB/DBI-0107555.   


• 2004 Affiliated Faculty.  Complex Systems Summer School, Santa Fe Institute. 
• 2000-2001 Graduate Fellow.  University of California President’s Dissertation-Year 


Fellowship.  
• 2000 Graduate Fellow.  Phi Beta Kappa Northern California Association 


Graduate Fellowship. 
• 1999-2000 Graduate Fellow.  UC Toxics Research and Teaching Fellowship Program. 
 
5 MOST RELEVANT PUBLICATIONS 
Green, J.L., B. Bohannan.  In press.  Spatial scaling of microbial biodiversity.  Trends in Ecology and 


Evolution. 
Green, J.L., Hastings, A., Arzberger, P., Ayala, F., Cottingham, L., Cuddington, K., Davis, F., 


Dunne, J., Fortin, M.J., Gerber, L., Neubert, M.  Complexity in ecology and conservation: 
mathematical, statistical, and computational challenges.  Bioscience 55: 501-510. 


Green, J.L., Holmes, A.J., Westoby, M., Oliver, I., Briscoe, D., Dangerfield, M., Gillings, M., 
Beattie, A.  2004.  Spatial scaling of microbial eukaryote diversity.  Nature 432: 747-750. 


Green. J.L., Harte, J., Ostling, A.  2003.  Species richness, endemism and abundance patterns: tests 
of two fractal models in a serpentine grassland.  Ecology Letters 6: 919-928.


Green, J.L., A. Ostling.  2003.  Endemics-area relationships: the influence of species dominance and 
spatial aggregation.   Ecology 84: 3090-3097. 


 
FIVE OTHER PUBLICATIONS 
Hughes, J.B., Bohannan, B.J.M., Brown, J.H., Colwell, R.K., Fuhrman, J., Green, J.L., Horner-


Devine, M.C., Kange, J.A., Krumins, J.A., Kuske, C., Morin, P., Naeem, S., Øvereas, L., 
Reysenback, A-L., Smith, V., Staley, J.  2006.  Microbial biogeography:  putting microbes on the 
map.   Nature Reviews Microbiology: 4: 102 – 112.  
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Harte, J., Ostling, A., Green, J.L., A. Kinzig.  2004.  Climate change and extinction.  Nature 430: 
145-148 


Green, J.L., Harte, J., Ostling, A., 2001.  Climate change and biodiversity loss, in Biotic Homogenization: 
the Loss of Diversity Through Invasion and Extinction.  Edited by J. L. Lockwood and M.  McKinney, 
Kluwer Academic/Plenum Publishers, New York. 


Banavar, J.R., Green, J.L., Harte, J., Maritan, A., 1999.  Finite size scaling in ecology.  Physical 
Review Letters 83: 4212-4214. 


Harte, J., Kinzig, A., Green, J., 1999.  Self-similarity in the distribution and abundance of species.  
Science 284: 334-336  


 
GRANTS 
Green, J.L. (PI) and B. J. M. Bohannan.  Spatial scaling of bacterial biodiversity.  NSF: DEB.  


$480,000.  3/1/2006 – 2/28/2008. 
Green, J.L.  Spatial scaling of microbial diversity in the environment:  biostatistical challenges.  


NSF: MCB- 0500124.  $49, 425.   11/1/05 – 10/31/06.  
 
SYNERGISTIC ACTIVITIES 
•  Founding faculty at the University of California at Merced, the tenth campus in the University of 


California and the first American research university to be built in the 21st century. 
•  Serve on the Smithsonian Institution Biodiversity Science and Education Initiative Task Force 
•  Chair of Santa Fe Institute working group “Unifying Current Theories of Ecology”, October 2006.  


Co-organizers: Drew Allen, Steve Hubbell, Pablo Marquet. 
•  Actively working to engage K-12 students in quantitative environmental problem solving in Merced 


County School District. 
•  Member of working group at NCEAS addressing Patterns in Microbial Biodiversity, April 2005.  The 


group of 20 was organized by Brendan Bohannan of Stanford University. 
 
ADVISORS 
Masters:  Lisa Alvarez-Cohen (University of California, Berkeley) 
Ph.D.:  John Harte and William Kastenberg (University of California, Berkeley) 
Postdoc:  Alan Hastings (University of California, Davis), Mark Westoby (Macquarie University, 
Australia), Andrew Holmes (University of Sydney, Australia)    
 
CURRENT ADVISING 
Postdoctoral Assistants  


• Hélène Morlon (Center for Computational Biology UCM) 
• Ethan White (NSF Postdoctoral Fellowship in Biological Informatics).  Jessica Green and ecologist Brian 


Enquist (University of Arizona) are the co-sponsors for White’s 2-year fellowship.   
 


Graduate Students  
• Jeanie Hinds (1st year Environmental Systems PhD student). 
• Daniel Santillano (2nd year Environmental Systems Master’s student - Genomics Fellowship from the 


Society for Advancement of Chicanos and Native Americans in Science (SACNAS)) 
 


Research Assistants  
• Jessica Bryant (B.S. UC Santa Cruz 2005).   
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Thomas C. Harmon, Professor of Engineering 
School of Engineering 
University of California, Merced, CA  
Phone:  (209) 724-4337;  Fax:  (209) 724-4356 
Email:   tharmon@ucmerced.edu 
 
EDUCATION 


The Johns Hopkins University   B.S. Civil Engineering   1985 
Stanford University   M.S. Civil & Environ. Engineering 1986 
Stanford University   Ph.D. Civil & Environ. Engineering 1992 


 
APPOINTMENTS 


July 2005-present Professor and Founding Faculty Member, School of  
   Engineering, University of California, Merced 
 
July 2003-2005  Associate Professor and Founding Faculty Member, School of  
   Engineering, University of California, Merced 
 
July 1999- 2003  Associate Professor, Department of Civil & Environmental  


Engineering, University of California, Los Angeles 
 


July 1992- 1999  Assistant Professor, Department of Civil & Environmental  
Engineering, University of California, Los Angeles 


 
PROFESSIONAL AFFILIATIONS:    
Association of Environmental Engineering Scientists & Professors (AEESP), American Geophysical Union 
(AGU), American Chemical Society (ACS), American Society of Civil Engineers (ASCE) 
 
RECENT PUBLICATIONS 
 
Bendikov, T.A. and Harmon, T.C. Long-lived solid state perchlorate ion selective sensor based on doped 


poly(3,4-ethylenedioxythiophene) (PEDOT) films, Analytica Chimica Acta, 551, 30-36, 2005. 
Bendikov, T.A., Kim, J. and Harmon, T.C., Development and Environmental Application of a Nitrate 


Selective Microsensor Based on Doped Polypyrrole Films, Sensors and Actuators B: Chemical, 
106(2), 512-517, 2005. 


Kim, J., Y. Park and T. C. Harmon, Real-Time Model Parameter Estimation in Support of Analyzing 
Transport in Porous Media, Groundwater Monitoring and Remediation, 25(2), 1-9, 2005. 


Bendikov, T.A. and T.C. Harmon. A Sensitive and Highly Selective Nitrate Ion Selective Electrode from 
a Pencil Lead:  An Analytical Laboratory Experiment, Journal of Chemical Education, 82(3), 439-
442, 2005. 


Sciortino, A., T.C. Harmon and Yeh W. W-G., Experimental Design and Model Parameter Estimation for 
Locating a Dissolving DNAPL Pool in Groundwater, Water Resources Research, 38(5), U290-U298, 
2002. 


Saez, J.A. and T.C. Harmon, Optimal two-stage ground water pump-and-treat subject to slowly desorbing 
and persisting sources, in press Ground Water, January 2006. 


Shih, T., Y. Rong, T. Harmon and M. Suffet. Evaluation of the Impact of Fuel Hydrocarbons and 
Oxygenates on Groundwater Resources, Environmental Science and Technology, 38(1), 42-48, 2004. 
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Khachikian, C S. and Harmon, T.C.,  Long-Term Studies of the Effects of NVOCs on the Surface Areas 
of Porous Media, Journal of Environmental Quality, 31(4), 1309-1315, 2002. 


Burks, G.A. and Harmon, T.C., Volatilization of Solid Phase PAH Mixtures, Journal of Chemical & 
Engineering Data, 46, 944-949, 2001. 


Harmon, T.C., Burks, G.A., Aycaguer, A-C., and Jackson, K.  Thermally Enhanced Vapor Extraction for 
Removing PAHs from Lampblack-Contaminated Soil, Journal of Environmental Engineering, 
127(11), 986-993, 2001. 


 
SYNERGISTIC ACTIVITIES 
Thomas Harmon (PI) is Harmon is currently collaborating on the science and technology Center for 
Embedded Networked Sensing (CENS) (#CCR-012077, 8/02-7/07, $20M), where he is directing the 
contaminant assessment and management applications research thrust areas. He is also a member of the 
CENS Research Executive Committee.  One doctoral student and one postdoctoral scholar are currently 
receiving training on this project.  To date three journal articles are in press [Ben05a, Ben05b; Kim05].  
He is currently one of 5 co-PIs on the NSF ITR Networked Infomechanical Systems (NIMS), funded at a 
level of $7.5M from 10/2003 to 9/2008; one of 5 co-PIs on the Biocomplexity Award Automated-
Minirhizotron and Arrayed Rhizosphere Soil Sensors (10/04-9/09; $2M); and PI of a CLEANER 
Planning Grant (8/04-7/05, $86K) Embedded Networked Sensing in Support of a CLEANER 
California Water Cycle.  Prof. Harmon was previously PI of a CAREER Award (BES 9502170, 1995-
2000) Phase Equilibria and Mass Transfer Characteristics of Nonvolatile Organic Chemicals in 
Unsaturated Soils.  This project resulted in 6 journal papers [Yu99, Kha00a,b, Bur01, Har01, Kha02] and 
3 PhDs, and 3 undergraduates received research experience on the project.  He was also PI of a Combined 
Research-Curriculum Development Award (1998-2002) Virtual Reality in the Environmental 
Engineering Curriculum.  Several undergraduate programmers and two graduate students received 
pedagogical development experience on this project, which results in to educational research journal 
articles [Chu01; Har02]. 
 
COLLABORATORS AND OTHER AFFILIATIONS (past 4 years) 
William Yeh,  Phil Rundel,  Jennifer Jay, Steve Margulis, Deborah Estrin, Greg Pottie, Jack Judy, Chih-
Ming Ho, William Sandoval, Mani Srivastava, Richard Ambrose, William Kaiser, Eva Baker, John 
Villasensor (all UCLA), Janet Hering, Yu-Chong Tai (Caltech), Michael Allen, Edith Allen, Michael 
Hamilton (all UC-Riverside), Ari Requicha, Ramesh Govindan, Gaurav Sukhatme David Caron (U. 
Southern Cal.), John Gamon, Tina Salmassi, Fred Daneshgaran (Cal. State LA), Roger Bales, Sam 
Traina, Peggy O’Day, Martha Conklin, Jeff Wright, Christopher Viney, Valerie Leppert (UC Merced), 
Nigel Quinn, Norm Miller (Lawrence Berkeley National Lab), Andy Thompson, Reed Maxwell 
(Lawrence Livermore National Lab), Charlie Kratzer, Joe Domalgalski (USGS Sacremento) 
 
Former Doctoral Students:  Dung Kong, Los Angeles Co. Sanitation District, Brian Dela Barre 
(TetraTech/EMI), Antonella Sciortino (Cal. State Long Beach), Crist Khachikian (Cal. State Los 
Angeles), Glenn Burks (ERI Consultants), Priti Bhrama (NOAA), Moises Carvalho (2003), J. Saez 
(2004), Jason Fisher (2005). 
 
Current graduate students:  Masood Hosseini, Yeonjeong Park, John Ewart 
 
Former Postdoctoral Scholars:  Tatyana Bendikov (Weizmann Institute), Kevin Jackson (Uniroyal 
Tires), Hyung-Shin Sun (Bookman-Edmonston Constultants)  
 
Current Postdoctoral Scholars:  Jason Fisher, Alex Ratko 
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Valerie J. Leppert, Associate Professor of Engineering 
 
Professional Preparation 
 
Sonoma State University Biology B.A. 1986 
Sonoma State University Physics/Chemistry B.A. (with distinction) 1987 
Northwestern University Mater. Sci. and Eng.  Ph.D. 1994 
 
Appointments 
07/04 - present Founding Director, Imaging and Microscopy Facility, University of California at 


Merced, School of Engineering 
07/04 - present Founding Director, Foster Family Center for Engineering Service Learning, University 


of California at Merced, School of Engineering 
07/05 - present Associate Professor, Founding Faculty, University of California at Merced, School of 


Engineering 07/05 - present  
07/03 - 07/05 Assistant Professor, Founding Faculty, University of California at Merced, School of 


Engineering 
07/03 - 07/05 Visiting Assistant Professor, University of California at Davis, Department of 


Chemical Engineering and Materials Science 
08/01 – 07/03 Assistant Professional Researcher, University of California at Davis, Department of 


Chemical Engineering and Materials Science  
11/99 – 08/01 Assistant Adjunct Professor, University of California at Davis, Department of 


Chemical Engineering and Materials Science 
03/95 – 11/99 Lecturer and Post-Graduate Researcher, University of California at Davis, Department 


of Chemical Engineering and Materials Science 
09/87 – 12/93 Research Assistant, Northwestern University, Department of Materials Science and 


Engineering  
12/84 – 09/96 Biologist, Anatec Laboratories, Santa Rosa, CA   
 
Five Publications 
 
1. A. Harvey, B. Guo, I. Kennedy, S. Risbud, and V. Leppert, "A Systematic Study of the Oxygen K-


edge in the Cubic and Less Common Monoclinic Phases of the Rare Earth Oxides (Ho, Er, Tm, Yb) 
by Electron Energy Loss Spectroscopy", J. Phys. Condens. Matter, 18:1 (2006) 


2. J. Jasinski, I.M. Kennedy, K.E. Pinkerton, and V.J. Leppert, "Surface Oxidation State of Combustion-
Synthesized γ-Fe2O3 Nanoparticles Determined by Electron Energy-Loss Spectroscopy in the 
Transmission Electron Microscope", Sensors and Actuators B: Chemical, 109:19 (2005) 


3. Y.M. Zhou, A. Aust, I.M. Kennedy, V.J. Leppert, S.V. Teague, and K.E. Pinkerton, "Reduced Lung 
Cell Proliferation Following Short-Term Exposure to Ultrafine Soot and Iron Particles in Neonatal 
Rats: Key to Impaired Lung Growth?", Inhal. Toxic. 16:1 (2004) 


4. Madewell, B.R., S.M. Griffey, M.C. McEntee, V.J. Leppert, and R.J. Munn, “Feline Vaccine-
associated Fibrosarcoma: An Ultrastructural Study of 20 Tumors (1996-1999),” Vet. Path. 38:196 
(2001) 


5.  Yang, Y., V.J. Leppert, S.H. Risbud, B. Twamley, P.P. Power, and H.W.H. Lee, "Blue Luminescence 
from Amorphous GaN Nanoparticles Synthesized In Situ in a Polymer,” Appl. Phys. Lett. 74, 2262 
(1999) 


 
Five Other Publications 
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1. Zhou, Y.M., C.Y. Zhong, I.M. Kennedy, V.J. Leppert, and K.E. Pinkerton, "Oxidative Stress and 
Activation of NFΚB in the Lungs of Healthy Adult Rats:  A Synergistic Interaction Between Soot and 
Transition Metal Iron Particles,” Toxic. and Appl. Pharm. 190:157 (2003) 


2. Leppert, V.J., A.K. Murali, S.H. Risbud, M. Stender, P.P. Power, C. Nelson, P. Banerjee, and A.M. 
Mayes, “Microscopy and Microanalysis of Ordered Arrays of Size-controlled Ga-Nitride 
Nanoclusters in a Block Copolymer Matrix,” Phil.  Mag. B 82:1047 (2002) 


3.  Leppert, V.J., C.J. Zhang, H.W.H Lee, I.M. Kennedy, and S.H. Risbud,  "Observation of Quantum 
Confined Excited States of GaN Nanocrystals," Appl. Phys. Lett. 72:3035 (1998) 


4. Leppert, V.J., S. Mahamuni, N.R. Kumbhojkar, and S.H. Risbud, “Structural and Optical 
Characteristics of  ZnSe Nanocrystals Synthesized in the Presence of a Polymer Capping Agent,” 
Mater. Sci. Eng. B 52:89 (1998) 


5. Leppert, V.J., S.H. Risbud, and M.J. Fendorf, “High-resolution Electron Microscopy and 
Microanalysis of ZnSe Quantum Dots in Glass Matrices,” Phil. Mag. L. 75:29 (1997) 


 
Synergistic Activities  
 
1.   Research Facility Development:  Founding Director for UC Merced Imaging and Microscopy 


Facility, Co-Founder of Electron Microscopy Materials Science Central Facilities at UC Davis.   
2.  Curriculum Innovation:  Director of Engineering Service Learning and PI for UC Merced EPICS 


(Engineering Projects in Community Service) grant through Purdue University, funded by NSF CLC 
program.  Chair of Engineering Service Learning Committee.  UC Merced EPICS service learning 
mentor for students who constructed a physics exhibit for the Castle Science and Technology Center 
in Atwater, CA. 


3.   Professional Activities: Poster Session I chair, NSF International Workshop on Nanomaterials, 
September 30 – October 2, 2002, Brasov, Romania; Nanocomposite Symposium co-chair, 9th 
International Conference on Composites Engineering, July 1-6, 2002, San Diego, CA; NSF Panel 
Reviewer, Instrumentation Development for Biological Research, 2001-2005; NSF Mail-In Reviewer, 
Electrochemistry and Surface Chemistry, Ceramics, and Metals Programs, 2001-2005. 


  
Honors and Awards 
2005    Research Fellowship, International Center for Young Scientists, Japan National Institute of 


Materials Science  
2004  Invited Participant, National Academy of Engineering 10th Annual Symposium on Frontiers of 


Engineering 
2003  Finalist, UC Davis Academic Federation Award for Excellence in Research 
2002 NSF Advance Fellows Award - Electron Microscopy of Nanomaterials 
1992 Alpha Sigma Mu - National Metallurgical and Materials Engineering Honor Society 
1987   Graduation with Distinction in Chemistry, SSU 
 
Organizations 
Materials Research Society  Microscopy Society of America Soc. of Women Engineers 
American Physical Society  Northern California Society for Microscopy 


 
Ph.D. Advisor:  R.P.H. Chang, Northwestern U. 
Postdoctoral Advisor:  S.H. Risbud, UC Davis 
Students:  Graduate - Rebecca Chacon (M.S., 12/04), Ashley Harvey (Ph.D., 1/06), Geoff McCool (M.S., 
6/04), Undergraduate - Christina Zhang, Bridget Bonner, John Tseng, Cameron Shelton, Derek Shon, 
Jack Ostrowski, Paul Sherrill, Ben Sherrill, Anthony Hayes, Ryan Dewitt, Kip Hensley, Nathan Graves, 
Matthew Nelson, Cameron Hoyle 


 53







 
MÓNICA MEDINA 


 
University of California, Merced 
Merced, CA 95344     Current position: 
tel: (209) 724-4309     Assistant Professor 
e-mail: mmedina@ucmerced.edu   School of Natural Sciences 
 
 
EDUCATION 
 
Ph.D. 1998. Marine Biology and Fisheries (MBF). Rosenstiel School of Marine and Atmospheric 


Science. University of Miami. Molecular Systematics and Population Genetics of Sea Hares 
(Gastropoda: Opisthobranchia: Anaspidea). 


B.S. 1989. Biology. Universidad de Los Andes. Bogotá, Colombia.  
 
PROFESSIONAL EXPERIENCE 
 
Assistant professor. July 2005-current. University of California, Merced. School of Natural Sciences. 
Research scientist. (2000 - 2005). Lawrence Berkeley National Laboratory - DOE Joint Genome 


Institute. Walnut Creek, CA. Comparative and functional genomics.  
Research associate (2001 - Present). California Academy of Sciences (CAS). Invertebrate Zoology and 


Geology Department. 
Postdoctoral research fellow. (2000). California Academy of Sciences (CAS). San Francisco, CA. 


Nudibranch systematics.  
Postdoctoral research fellow. (1998-2000). Marine Biological Laboratory (MBL). Woods Hole, MA. 


Eukaryotic and metazoan evolution. P.I. Mitchell Sogin. 
 
Teaching Experience 
 
Assistant professor. (present). Evolution, Evolution and Development & Genome Biology. UC Merced. 
Invited visiting professor. (2003). Introduction to Genome Science. Universidad Nacional. Bogotá. 


Colombia. 
Invited visiting professor. (2002). Graduate course on molecular phylogenetics. Universidad de Cadiz. 


Spain. 
 
HONORS 
 
2005. Elected fellow of the California Academy of Sciences. San Francisco, CA. 
2000. Sigma-Xi associate member. 
 
RECENT PUBLICATIONS 
 
Concepcion, G.T., M. Medina and R.J. Toonen (in press). Non-coding mitochondrial loci for corals. 


Molecular Ecology Notes. 
Tyler, B.M., S. Tripathy, X. Zhang, P. Dehal, R. Jiang, A. Aerts, C.M.B. Damasceno, D Dou, I. Dubchak, 


M. Gijzen, S. Gordon, F. Govers, N. Grunwald,W. Huang,  K. Ivors, S. Kamoun, K. Krampis, 
Kurt Lamour, W. H. McDonald, M. Medina, H. Meijer, E. Nordberg, M.D. Ospina-Giraldo, P. 
Morris, N. Putnam, S. Rash, J. K.C. Rose,5 Y. Sakihama, A. Salamov, A. Savidor, B. Smith, J. 
Smith, B. W. S. Sobral, A. Terry, T. Torto-Alalibo, J. Win, H. Zhang, I. Grigoriev, D. Rokhsar, 
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and J. Boore. (2006) Phytophthora Genome Sequences Uncover Evolutionary Origins and 
Mechanisms of Pathogenesis. Science 313(5791):1261-1266. 


Medina, M., A. Collins, T. Takaoka, J. Kuehl, and J. Boore. (2006). Naked corals: Skeleton Loss in 
Scleractinia. Proceedings of the National Academy of Sciences US. 103(24):9096-9100. 


Pola, M, Y. Valles and M. Medina, and T. Gosliner. (2006) Taxonomic status of Tambja abdere and 
Tambja fusca based on morphological and molecular evidence, with comments on the phylogeny 
of the subfamily Nembrothinae (Nudibranchia, Polyceridae). Annales Zoologici Fennici 43:52-
64. 


Collins, A.G., P. Schuchert, A.C. Marques, T. Jankowski, M. Medina and B. Schierwater (2006). 
Cnidarian Phylogeny and Character Evolution Clarified by New Large and Small Subunit rDNA 
Data and an Assessment of the Utility of Phylogenetic Mixture Models. Systematic Biology 
55(1):97-115. 


Medina, M., T.M. Collins, and P.J. Walsh. (2005). Phylogeny of the sea hares in the Aplysia clade based 
on mitochondrial DNA sequence data. Bulletin of Marine Science 76(3):691-698. 


Medina, M. (2005) Genomes, Phylogeny and Evolutionary Systems Biology. Proceedings of the 
National Academy of Sciences USA. 102:6630-6635. 


Armbrust, E. V., J.A. Berges, C. Bowler, B.R. Green, D. Martinez, N.H. Putnam, S. Zhou, A.E. Allen, 
K.E. Apt, M. Bechner, M.A. Brzezinski, B.K. Chaal, A. Chiovitti, A.K. Davis, M.S. Demarest, J. 
C. Detter, T. Glavina, D. Goodstein, M. Z. Hadi, U. Hellsten, M. Hildebrand, B.D. Jenkins, J. 
Jurka, V.V. Kapitonov, N. Kröger, W.W.Y. Lau, T.W. Lane, F.W. Larimer, J.C. Lippmeier, S. 
Lucas, M. Medina, A. Montsant, M. Obornik, M. Schnitzler Parker, B. Palenik, G.J. Pazour, 
P.M. Richardson, T.A. Rynearson, M.A. Saito, D.C. Schwartz, K. Thamatrakoln, K. Valentin, A. 
Vardi, F.P. Wilkerson, D. S. Rokhsar. (2004). The genome of the diatom Thalassiosira 
pseudonana: ecology, evolution, and metabolism. Science 301:79-86. (Selected by Faculty of 
1000). 


Boore, JL, M. Medina, and L.A. Rosenberg. (2004). Complete sequences of two highly rearranged 
molluscan mitochondrial genomes, those of the scaphopod Graptacme eborea and of the bivalve 
Mytilus edulis. Molecular Biology and Evolution. 21(8):1492-15003. 


Medina, M., A. Collins, J. Taylor, J.W. Valentine, J. Lipps, L. Amaral-Zettler, and M.L. Sogin. 
(2003). Phylogeny of Opisthokonta and the evolution of multicellularity and complexity in 
Fungi and Metazoa. International Journal of Astrobiology 2:203-211. 


Walsh, P.J., G.D. Meyer, M. Medina, M.L. Bernstein, J. Barimo, and T. Mommsen. (2003). A second 
glutamine synthetase gene with expression in the gills of the ureotelic gulf toadfish (Opsanus 
beta). Journal of Experimental Biology 206:1523-1533. 


Dehal P, Satou Y, Campbell RK, Chapman J, Degnan B, De Tomaso A, Davidson B, Di Gregorio A, 
Gelpke M, Goodstein DM, Harafuji N, Hastings KE, Ho I, Hotta K, Huang W, Kawashima T, 
Lemaire P, Martinez D, Meinertzhagen IA, Necula S, Nonaka M, Putnam N, Rash S, Saiga H, 
Satake M, Terry A, Yamada L, Wang HG, Awazu S, Azumi K, Boore J, Branno M, Chin-Bow S, 
DeSantis R, Doyle S, Francino P, Keys DN, Haga S, Hayashi H, Hino K, Imai KS, Inaba K, Kano 
S, Kobayashi K, Kobayashi M, Lee BI, Makabe KW, Manohar C, Matassi G, Medina M, 
Mochizuki Y, Mount S, Morishita T, Miura S, Nakayama A, Nishizaka S, Nomoto H, Ohta F, 
Oishi K, Rigoutsos I, Sano M, Sasaki A, Sasakura Y, Shoguchi E, Shin-i T, Spagnuolo A, 
Stainier D, Suzuki MM, Tassy O, Takatori N, Tokuoka M, Yagi K, Yoshizaki F, Wada S, Zhang 
C, Hyatt PD, Larimer F, Detter C, Doggett N, Glavina T, Hawkins T, Richardson P, Lucas S, 
Kohara Y, Levine M, Satoh N, Rokhsar DS. (2002). The draft genome of Ciona intestinalis: 
Insights into chordate and vertebrate origins. Science 298:2157-2167. (Selected by Faculty of 
1000). 


Medina. M., T.M. Collins, and P.J. Walsh. (2001). MtDNA ribosomal gene phylogeny of sea hares in the 
genus Aplysia (Gastropoda, Opisthobranchia, Anaspidea): Implications for comparative 
neurobiology. Systematic Biology 50(5):676-688. 
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Peggy A. O'Day 
Professor,  School of Natural Sciences, University of California, Merced 


 
Education  1992 Ph.D., Stanford University, Stanford, CA, Applied Earth Sciences 
 1984 M.S., Cornell University, Ithaca, NY, Geological Sciences 
 1981 B.S., University of California, Davis, CA, Geology, with Honors 
 
Professional Experience 
2005-present: Professor & Founding Faculty, University of California, Merced 
2003-2005: Associate Professor & Founding Faculty, University of California, Merced 
2002-2003: Department of Chemistry & Biochemistry, Arizona State University, 50% position 
2000-2003: Associate Professor, Department of Geological Sciences, Arizona State University 
2000-2001: Visiting Scholar, Lawrence Livermore National Laboratory, Livermore, CA 
1994-2000: Assistant Professor, Geology Department, Arizona State University 
1992-1994: Post-Doctoral Research Fellow, University of California, Berkeley 
1987-1992: Ph.D. Candidate, Applied Earth Sciences, Stanford University 
1986-1987: Research Assistant, Environmental Science & Engineering, Rice University 
 
Professional Activities and Awards 
Gast Lecturer, Goldschmidt Conference, Geochemical Society, Copenhagen DK, 2004 
Associate Editor, Geochimica et Cosmochimica Acta, 2001-present 
Panel Review Member, NSF-EAR Instrumentation and Facilities Program, 2003-2006 
American Chemical Society, Geochemistry Division, Program Chair, 2001; Chair, 2002 
Mineral & Rock Physics Committee Member, American Geophysical Union, 2000-2002 
GeoSync Society, American Geophysical Union, Chair, 2000-2001 
National Science Foundation, Faculty Early Career Award, 1996-2000 
Mineralogical Society of America, National Visiting Lecturer, 1995-1996 
National Science Foundation, Post-Doctoral Research Fellow, Earth Sciences, 1992-1994 
 
Experience and Research Interests 
Mineral-aqueous interface geochemistry; chemistry and mobility of contaminants in the environment; 
geochemical and biogeochemical applications of spectroscopy and microscopy, in particular synchrotron 
X-ray methods; inorganic, organic, and microbial chemistry at ambient and hydrothermal conditions. 
 
Synergistic Activities 
Participant, Sally Ride Science Festival, Arizona State University, 2003 
Participant, DSV Alvin/Atlantis Cruise Extreme 2002, 9°N East Pacific Rise 
Participant, DSV Alvin/Atlantis Cruise Extreme 2001, 9°N East Pacific Rise 
Participant, Interdisciplinary Workshop on Nanogeoscience, 2002   
Faculty Participant, ASU “Down-to-Earth” K-12 Education and Outreach Program, 2000-2003 
Faculty Participant, NSF-IGERT Program in Urban Ecology, 2000-2003 
 
Five Publications Related to the Proposed Research 
 
1. O'Day, P. A., Vlassopoulos, D., Meng, X. and Benning, L. G., Editors, (2005) Advances in Arsenic 


Research: Integration of Experimental and Observational Studies and Implications for Mitigation, 
American Chemical Society Symposium Series 915, 433 pp. 


2. O'Day, P. A., Vlassopoulos, D., Root, R., and Rivera, N. (2004) The influence of sulfur and iron on 
dissolved arsenic concentrations in the shallow subsurface under changing redox conditions, Proc. 
Nat. Acad. Sciences 101, 13703-13708. 
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3. O'Day, P. A., Rivera, N., Root, R., and Carroll, S. A. (2004) X-ray absorption spectroscopic study of 
iron reference compounds for the analysis of natural sediments, Am. Miner. 89, 572-585. 


4. Kneebone, P. E., O'Day, P. A., Jones, N., and Hering, J. G. (2002) Deposition and fate of arsenic in 
iron-and arsenic-enriched sediments, Environ. Sci. Tech. 36, 381-386. 


5. Carroll, S. A., O’Day, P. A., Esser, B., and Randall, S. (2002) Speciation and fate of trace metals in 
estuarine sediments under reduced and oxidized conditions, Seaplane Lagoon, Alameda Naval Air 
Station (USA), Geochem. Trans. 3(10), 81-101. 


 
Five Other Publications 
1. McCliment, E.A., Voglesonger, K. M., O’Day, P. A., Dunn, E. E., Holloway, J. R., and Cary, S. C. 


(2006) Colonization of nascent, deep-sea hydrothermal vents by a novel Archaeal and Nanoarchaeotal 
assemblage, Environ. Microbiology (8(1), 114-125). 


2. Savage, K. S., Bird, D. K., and O'Day, P. A. (2005) Arsenic speciation in synthetic jarosite, Chem. 
Geol. 215, 473-498. 


3. Vlassopoulos, D., O'Day, P. A., Rivera, N., Rafferty, M. T., and Andrews, C. B. (2005) Arsenic 
removal by granular iron: A field-based study of rates, mechanisms and long-term performance, in 
Advances in Arsenic Research: Integration of Experimental and Observational Studies and 
Implications for Mitigation, O’Day et al. (Eds.), ACS Symposium Series 915, 344-360. 


4. O'Day, P. A., Carroll, S. A., Randall, S., Martinelli, R. E., Anderson, S. L., Knezovich, J. P., and 
Jelinski, J. (2000) Metal speciation and toxicity in contaminated estuary sediments, Alameda Naval 
Air Station, California, Environ. Sci. Tech. 34, 3665-3673. 


5. O'Day, P. A. (1999) Molecular environmental geochemistry, Rev. Geophys. 37, 249-274. 
 
Collaborators (last 36 months) 
D.K. Bird (Stanford), S.C. Cary (Univ. Delaware), S.A. Carroll (LLNL), J. Chorover (Univ. Arizona), L. 


Criscenti (Sandia), C.C. Fuller (USGS), F. Garrido (CSIS, Madrid, Spain), L. Garvie (Arizona State), 
J.G. Hering (Caltech), R. Hervig (Arizona State), J.R. Holloway (Arizona State), K. Mueller (Penn 
State), K.S. Savage (Vanderbilt Univ.), J. Serne (PNNL), E. Shock (Arizona State), C. Steefel 
(LBNL), G.A. Waychunas (LBNL), D. Vlassopoulos (SSPA) 


 
Graduate Student Advisees 


 UC Merced Nelson Rivera (Ph.D.) Robert Root (Ph.D.) Dorothy Beals (Ph.D.) 
 


Arizona State University 
Lara Heister (M.S. ’97) Dawn Ashbridge (M.S. ’02) 
Katherine Geiger (M.S. ’99) Robert Root (M.S. ‘03) 
Jill Best (M.S. ‘02) Ken Voglesonger (Ph.D. ‘04) 
Nelson Rivera (M.S. ‘04)  


 
Post-Doctoral Scholars (current): Virginia Illera Ramon; Sunkyung Choi 


Previous: Nita Sahai (Univ. of Wisconsin) 
 
Graduate Advisors:  George A. Parks, Gordon E. Brown, Jr. (Stanford University) 
 
Post-graduate Sponsor:  Harold C. Helgeson (UC Berkeley) 
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Samuel Justin Traina 
Sierra Nevada Research Institute 
University of California, Merced 


P.O. Box 2039 
Merced, CA  95344 
Tel. 209.724.4311 
Fax. 209.724.4424 


e-mail: straina@ucmerced.edu
 


Education: B.S., Soil Science, 1978, University of California, Berkeley; Ph.D., Soil 
Chemistry, 1983, University of California, Berkeley. 
 
Professional Experience: Postdoctoral Scientist, Department of Soil and Environmental 
Sciences, University of California, Riverside (1983-1984); Assistant Research Professor, 
Department of Soil and Environmental Sciences, University of California, Riverside (1984-
1985); Assistant Professor, Department of Agronomy, Assistant Professor, Environmental 
Biology, The Ohio State University, (1985-1991); Associate Professor, Department of 
Agronomy, Associate Professor, Environmental Science, The Ohio State University (1991-
1994); Associate Professor, School of Natural Resources, Associate Professor, Environmental 
Science, Associate Professor, Department of Geological Science, The Ohio State University, 
(1994-1997); Director of the Graduate Program in Environmental Science, The Ohio State 
University, (1995-1998); Professor, School of Natural Resources, Professor, Environmental 
Science and Professor,  Department of Geological Science, The Ohio State University, (1997–
present); Cox Visiting Professor of Earth Sciences, Stanford University (1998). Co-Director, The 
Ohio State University EMSI (2000-July 1, 2002), Adjunct Professor, OSU, (2002- present). 
Professor of Natural Science, Professor of Engineering, University of California, Merced; 
Founding Director, Sierra Nevada Research Institute, University of California, Merced (7/1/02 - 
present). 
 
Professional Service: Review of DOE Subsurface Science Program, Deep Microbiology and 
Co-contaminants Programs (1994); US EPA, Exploratory Research Program, Panel Member 
(1994); USDA, National Research Initiative, Panel Member (1994); USDA National Research 
Initiative. Panel Chair (1996); DOE, ER-NABIR Program, Panel Member (1996); DOE, ER-
NABIR Program, Biogeochemical Dynamics Group, Panel Chair (1997); National Academy of 
Science/National Research Council Panel on Remediation of Naval Weapons Sites, Panel 
Member (1997-1998); DOE, OS-ER-EMSP, Hydrogeology Panel Chair (1999); Clay Minerals 
Society Technical Program Chair (1999); Chair of Clarke Medal Committee, The Geochemistry 
Society (1999). DOE-EMSP Chemistry Panel Member (2001). Panel Review of Heavy Element 
Chemistry Group, Los Alamos National Laboratory (2001), Panel Review of Earth Science 
Division of LBL (2003). DOE- ERD subcommittee of BERAC, 2003-present 


Honors:  Distinguished Graduate Teaching Award, UC Berkeley, 1981. Distinguished Research 
Award, Ohio Agricultural Research and Development Center, 1990; Multidisciplinary Team 
Research Award, Ohio Agricultural Research and Development Center, 1998; Cox Visiting 
Professor, School of Earth Sciences, Stanford University, 1998. Fellow Soil Science Society of 
America, 2001, Jackson Award, Clay Minerals Society, 2005. 
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Research Interests: Environmental chemistry, soil chemistry and geochemistry of organic and 
inorganic contaminants in terrestrial and aquatic environments; thermodynamic, kinetic and 
spectroscopic studies of contaminant solution and surface chemistry; remediation of 
contaminants in soils, sediments and aquatic systems.  Spectroscopic studies of contaminant-
surface interactions. 


Five Relevant Publications: 
He, Y. Thomas, Chen, Chia-Chen and Traina, Samuel J. 2004. Inhibited Cr(VI) reduction by 


aqueous Fe(II) under hyper-alkaline conditions. Environ. Sci. Tech. 38:5535-5539. 
 
Klupinski, Theodore P.; Chin, Yu-Ping; Traina, Samuel J. 2004. Abiotic Degradation of 


Pentachloronitrobenzene by Fe(II): Reactions on Goethite and Iron Oxide Nanoparticles. 
Environ. Sci. Tech. 38:4353-4360. 


Zachara, John M.; Ainsworth, Calvin C.; Brown, Gordon E.; Catalano, Jeffrey G.; McKinley, 
James P.; Qafoku, Odeta; Smith, Steven C.; Szecsody, James E.; Traina, Sam J.; Warner, 
Jeffrey A.  Chromium speciation and mobility in a high level nuclear waste vadose zone 
plume.   2004. Geochimica et Cosmochimica Acta  68(1),  13-30. 


 
He, Y.T., and S.J. Traina. 2005. Cr(VI) reduction and immobilization by magnetite under 


alkaline pH conditions: the role of passivation. Environ. Sci. Technol. 2005 39(12)4499-
4504. 


 
He, Y.T., J.M. Bigham, and S.J. Traina. 2005. Biotite dissolution and Cr(VI) reduction at 


elevated pH and ionic strength. Geochim. Cosmochim. Acta 2005 34(2) 676-686. 
 
Five Other Publications: 
Templeton, A.S., T.P. Trainor, S.J. Traina, A.M. Spromann and G.E. Brown, Jr. 2001 Pb(II) 


distributions at biofilm-metal oxide interfaces. Proceed Nation. Acad. Sci. 98(21),  11897-
11902. 


Traina, S.J., N. Fendinger, and D. McAvoy. 2002. Fate of polydimethylsilicone in biosolids-
amended field plots.  J. Environ. Qual. 31:247-255. 


Adhiya, J., X. Cai, R.T. Sayre, S.J. Traina. 2002. Binding of aqueous cadmium by the 
lyophilized biomass of Chlamydomonas reinhardtii. Colloids Surf. A: Physico. Engin . Asp. 
210:1-11. 


 
Williams, D.J., J.M. Bigham, C.A. Cravotta, S.J. Traina, J.E. Anderson and J.G. Lyon. 2002. 


Assessing mine drainage water quality from the color and spectral reflectance of chemical 
precipitates.  Appl. Geochem. 17:1273-1286  


Siripornadulsil, S., S. Traina, D.P. S. Verma, and R.T. Sayre. 2002. Molecular mechanisms of 
proline-mediated tolerance to heavy metals in transgenic microalgae. Plant Cell. 14:2837-
2847.


 
Ph.D. Advisor:  Harvey Doner, University of California, Berkeley 
Post-Doctoral Advisor:  Garrison Sposito, University of California, Riverside 
 
 


 59







 


 
 


APPENDIX C:  Environmental Systems  
Letters of Support 


 60







 


 


 
 
 
 


APPENDIX D:  Environmental Systems  
Administrative Bylaws 


 61







UC Merced Graduate Group in Environmental Systems 


BYLAWS 


Article I: Objective 


The graduate emphasis in Environmental Systems is organized to establish and administer a 
program of instruction and research leading to the M.S. and Ph.D. in conformance with the 
regulations of the Graduate Council and the Division of Graduate Studies at the University of 
California, Merced. The Graduate Group is responsible for establishing standards and 
requirements for the M.S. and Ph.D. degrees and certifying satisfactory completion by 
candidates.  


The Group function is to provide a focus for graduate training in Environmental Systems by 
facilitating the research interactions among and between graduate students and faculty. By its 
very nature the study of environmental systems is multifaceted and draws on the expertise of the 
Natural Sciences, and Engineering disciplines, as well as those within the Social and Behavioral 
Sciences, and Management. The principal focal areas of the Group include, but are not limited to 
Atmospheric Sciences, Earth Systems Science, Ecology, Environmental Geochemistry, 
Hydrology and Water Resources Management, and Environmental Engineering; this is not 
intended to preclude the growth into other areas. As the breadth of faculty expertise grows in the 
coming years there is expected to be broad faculty representation in this group from across the 
University.  


Article II: Membership 


Membership shall be opened to faculty who are actively involved in scientific inquiry and 
scholarship in the broad realms of environmental science, ecology and environmental 
engineering. Membership is not limited to UC Merced ladder faculty and may include ladder 
faculty members from other UC campuses. Voting privileges on ES Group policy and by-law 
matters are restricted to UC Merced ES Group members who are ladder faculty.  


Members of the University faculty wishing to be appointed to the graduate faculty in the Group 
must submit a written request to the Chair indicating their interest in participating in the group. 
This should be accompanied by a current c.v. Materials will be evaluated by the Executive 
Committee for the appropriateness of the appointment to the Graduate Group faculty. At the 
Executive Committee’s discretion an ad hoc committee may be appointed to solicit input from 
the graduate group and provide a recommendation. Applicants will be admitted to the group if 
their application receives a majority vote of the Executive Committee.  


Faculty will be expected to participate actively in the program. The faculty member is 
responsible for providing the Executive Committee with appropriate documentation of 
performance. The Committee will conduct a review of the membership on a periodic basis of 
four years using the following metrics: 1) An active research program indicated by significant 
publication in the principal peer-reviewed journals of the field during the past three years. 2) A 
significant contribution to graduate mentorship and training by either advising a student in their 
laboratory or by formal graduate teaching through research seminars and courses. 3) General 
contribution to graduate research training through participation in the management of the 
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graduate program through service on the Graduate Council or one of the standing committees of 
the group.  


Article III: Organization and Administration 


All policy and procedure issues will be developed through the Executive Committee (EC) which 
will consist of five members,. including the Graduate Group Chair and Vice-Chair. All EC 
members have voting rights. The Graduate Group Chair will chair the EC. It is the responsibility 
of the Chair and the Vice-Chair to voice the results of EC deliberations to pertinent academic and 
research administrative units, and to the Dean providing oversight and resources to the Group. 
EC. . Election procedures and specific duties of the Graduate Group Chair, Vice-Chair and 
Executive Committee are discussed in the following articles. 


Article IV: Academic Dean 


The Dean providing oversight and resources for the ES Graduate Group will be elected by a 
simple majority vote of the group members. This appointment must be renewed by vote every 
five years or less.  [By Unanimous vote Jeff Wright (Dean, School of Engineering) was named 
ES Graduate Group Academic Dean starting July 1, 2005] 


Article V: Graduate Group Chair  


The Executive Committee (EC) will solicit the names of nominees for the Group Chair. The EC 
will then present a list of at least two nominees willing to serve to the group’s faculty for vote. 
All votes will remain confidential. In the event that no candidate obtains a simple majority of 
votes, a run-off vote will be conducted between the top two candidates from the initial vote. 
Once a majority candidate has been identified, the EC will forward the name to the Dean of 
Graduate Studies. The normal term of appointment will be three years.  


The Chair’s responsibilities are:  


1) Calling and presiding over the Group meetings in the Fall and Spring semesters 2) Calling and 
presiding over meetings of the Executive Committee, and 3) Acting on behalf of the EC as the 
administrative liaison between the Group and the relevant academic Dean, the Graduate Council, 
the Division of Graduate Studies, and other campus units.  


Article VI: Graduate Group Vice-Chair 


The Executive Committee (EC) will solicit the names of nominees for the Group Vice-Chair. 
The EC will then present a list of at least two nominees willing to serve to the group’s faculty for 
vote. All votes will remain confidential. In the event that no candidate obtains a simple majority 
of votes, a run-off vote will be conducted between the top two candidates from the initial vote. 
Once a majority candidate has been identified, the EC will forward the name to the Dean of 
Graduate Studies. The normal term of appointment will be three years.  


The Vice-Chair’s responsibilities are:  


1) Presiding over the Group and EC meetings in the Chair’s absence 2) Acting, along with the 
Chair, and on behalf of the EC, as the administrative liaison between the Group and the relevant 
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academic Dean, the Graduate Council, the Division of Graduate Studies, and other campus units. 
3) Serving as Chair of the Educational Policy Committee  


Article VII: Committees 


The EC will appoint members to the following standing committees at the beginning of Fall 
term. The Executive Committee may choose to not constitute a particular committee as a 
separate body, in which case the EC will assume the responsibilities of that committee. 
Committee formation and appointments will be reviewed on an annual basis.  


1) Executive Committee (EC) 


The EC shall, in consultation with the faculty, determine and implement policy for the good of 
the Group, establish and guide the educational requirements of the Group, and represent the 
interests of the Group to University and other agencies.  


The EC shall consist of five elected members (3 EC members plus the Group Chair and Vice-
Chair) who will serve a term of three years. Committee memberships will be staggered by one 
year to maintain a range of experience across the committee. Membership may be extended for 
one year beyond the three-year term by a majority vote of the Group faculty.  


It will be the responsibility of the Executive Committee to prepare an annual slate of nominees to 
be put before the membership for election to serve on the Executive Committee in subsequent 
years, assuming one or more members has completed his/her term.  


The Executive Committee will make appointments to the standing committees of the Group. The 
term of service in each group will be three years. Extensions beyond the three-year term require 
a majority vote of the Executive Committee for each year of the extension. 


The Executive Committee will approve faculty appointments to the Group based on 
recommendations from the Membership Committee. These approvals will require a simple 
majority of the Committee.  


2) Membership Committee 


The Membership Committee will be responsible for reviewing applications from faculty who 
wish to be part of the Group. In addition, the Committee will review the membership of the 
Group every three years. The Membership committee will recommend approval or denials for 
membership to the Executive Committee. This committee will be constituted by at least three 
Group members appointed by the EC. The term of service is two years, and appointments are 
renewable. 


3) Educational Policy Committee 


The Educational Policy Committee (EPC) is responsible for establishing and guiding the 
educational programs of the Group. The Group Vice-Chair will chair the EPC. The EPC is 
charged with establishing and maintaining documentation on the ES curriculum, and committee 
will periodically prepare for system reviews of the ES program, including the five-year review. 
The EPC, in consultation with the group faculty, will coordinate and document changes in 
programmatic requirements of the ES program, and present proposed changes to the voting body. 
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This committee will be constituted by at least two Group members appointed by the EC, and the 
Group Vice-Chair, who will preside over the EPC. The term of service will two years for the 
regular members, and appointments are renewable. 


4) Graduate Advising Committee 


Members of the Advising committee will be responsible for advising students on initial 
enrollment, serving as interim major professors as needed, assisting students in identifying their 
major professor(s), approving programs of study, and monitoring the progress toward degree. 
The advising committee, together with the major professor, is charged with reviewing previous 
coursework of incoming students and recommending a program of study that considers both the 
policies of ES and the student’s goals. This committee will be constituted by at least three Group 
members appointed by the EC. The term of service is two years, and appointments are 
renewable. 
Student grievances requiring adjudication may stem from disputed examination results, GSR 
appointment termination, or other issues. Students have the right to pursue grievances with the 
Advising Committee, which will assemble, review pertinent information, and provide a written 
summary to the Executive Committee within 30 calendar days of the student grievance. 
Extensions may be granted in writing by the Group Chair when warranted by key parties on 
either side of the grievance (e.g., extended travel obligations, illness). Advising and Executive 
Committee members who are members of the examination committee will recuse themselves 
from the review process, but may be interviewed by the remaining committee members. The 
Executive Committee will rule on the case. Students have the right to appeal this ruling to the 
Dean of Graduate Studies within 30 calendar days. The Graduate Dean may request that the 
graduate program's Lead Dean and/or other appropriate parties investigate the student's 
concerns or grievances and determine appropriate resolutions. Ultimately, the final resolution of 
all disputes lies with the Dean of the Graduate Division as described in UC Merced's Graduate 
Advisors Handbook. In the event that the dispute involves the Graduate Dean in her/his role as a 
faculty member, then the final resolution of all disputes resides with the Executive Vice 
Chancellor. 


5) Admissions Committee 


The Admissions committee is charged with the development of recruiting materials for the 
Group, reviewing applications for admissions, making recommendations for admissions to the 
Dean of Graduate Studies, exploring graduate student support mechanisms, and allocating 
intramural financial assistance. This committee will be constituted by at least three Group 
members appointed by the EC. The term of service is two years, and appointments are 
renewable. 


Article VIII: Student Representative 


A student representative will be included in all deliberations that revolve around issues having to 
do with educational policy and curriculum. The student representative will be elected by the 
current graduate students in the enrolled in the ES Graduate Group. The student representative 
will serve a one-year term and may be re-elected for a second term.  


Article IX: Meetings 
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The membership of the Group should meet each fall and spring term. The Group chair is 
responsible for calling all regular and special meetings of the membership. The EC should meet 
on a bi-monthly basis, or more frequently as necessary. 


Article X: Quorum 


Issues that require a vote of the membership need to have a 50% quorum present. Group 
decisions will be determined by simple majority of those voting.  


Article XI: Amendments 


Amendments to the By-Laws require approval by two-thirds of the voting members of the group. 
Written notice of the proposed amendment shall be sent to each member prior to the meeting at 
which the amendment is to be discussed. All amendments must also be submitted to Graduate 
Council for review and final approval.  
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November 3, 2005 
 
    


To: Keith Alley, Vice-Chancellor for Research/Dean of Graduate Studies 
 
From: Tom Harmon, Chair, Environmental Systems Graduate Program 
 
Subject: Short-Term Strategic Plan 


 
This memorandum outlines the short-term strategic plan for the Environmental Systems (ES) 
Graduate Group.  This document is the result of discussions amongst the ES faculty and non-ES 
faculty associated with the on-going and prospective faculty searched discussed below.   Six of 
the nine ES faculty provided input and endorsed the plan.  Others were unable to respond within 
the time frame for this memo, but have provided input in the past.   
 
The overriding goal of the Environmental Systems graduate group is to become an internationally 
recognized, premier graduate research program that emphasizes interdisciplinary studies of complex 
environmental systems.  To achieve this status, we plan to (1) hire several key faculty members with 
direct ties to the ES group, (2) invest ES group effort in  several  current cross-school hiring 
initiatives to maximize interdisciplinary opportunities across all schools, (3) enhance our existing 
graduate degree program, and (4) successfully compete for large-scope extramural funding in 
support of our research and training mission by (i) attracting top graduate students, postdoctoral 
researchers and research scientists, and (ii) increasing the involvement of adjunct researchers in 
activities of the group.  Each of these activities is discussed further in the following sections. 
 
(1) Key Faculty Hires.  The ES faculty recognize that the strength and uniqueness of our program 
lies in its position at the interface between science and engineering desciplines.  As such, an 
important tenet of our strategic plan for faculty growth is to maintain a complementary balance of 
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faculty in the Schools of Engineering and Natural Sciences, or joint positions, when appropriate, in 
strategic areas.  We have identified the following areas to fill strategic needs in the ES program as 
either single- or cross-school FTE’s towards maintaining this interdisciplinary program-building 
approach: 
 
Searches in Progress (authorized either from original school allocations or AY ’05-’06 cross-unit 
FTE (1)): 


H. Air Pollution Science and Engineering (2) : ENG position in negotiations; ENG or NS in 
progress).  We are seeking an open-rank professor in the area of environmental science and 
engineering focused on air pollution in order to allow the ES group to better address regional 
and national air quality problems.  This position is in addition to the recently concluded 
search for a senior air resources engineering person as an inaugural faculty hire (candidate 
was identified and negotiations are on-going).  Recognizing California’s increasingly poor air 
quality and the resulting negative impact on human health and the environment  this area of 
research is conspicuously absent at UC Merced. Desirable areas of interest include biogenic 
emissions, urban and regional aerosols, and atmospheric chemistry, using approaches that 
may include laboratory or field measurements, or modeling.  Ideally, we envision a Natural 
Science-Engineering joint hire. 


 
I. Microbial Ecology (NS position):  This position was allocated from the original 20 in NS.  A 


candidate was identified and approved by CAP.  Negotiations will begin once a spousal issue 
is resolved.  This position has a high priority as we currently have no faculty representation in 
either NS or ENG in the broad area of microbiology of the environment. 


 
J. Ecology/Ecosystem Science (NS position):  This position was allocated from the original 20 


in NS.  A search was conducted last year that was not successful.  The position was closed 
and re-opened this fall; applications at the assistant professor level are currently being 
accepted.  This area has a high priority because of the need to supply missing expertise in 
ecology and strengthen interdisciplinary links between biological and physio-chemical 
environmental systems.   


 
Requested positions: AY ’06-’07: 


K. Environmental Microbiology.  Environmental microbiologist is seen by the ES Group as 
another high priority hire if we are to achieve national competitiveness.  This individual is 
necessary both at the graduate and undergraduate level for teaching (environmental 
microbiology) and expanding the capabilities of the group.   This individual would be 
expected to provide a connection between ES with biosciences. Leading environmental 
research programs in the nation include a strong core subgroup of environmental 
microbiology and microbial ecology, typically 2-3 investigators.  Engineering successfully 
identified a senior candidate for this position in 2004-05, but the candidate’s current 
institution successfully retained that individual.  The emphasis on this position is engineering 
microbiology, including the characterization of microbial communities in both natural and 
engineered systems.  This individual would be expected to team with microbial ecology and 
ecosystem science faculty from Natural Sciences (Asst. Professor Jessica Green, a senior hire 
currently in negotiation, and mid-career hire in progress) to give the ES group a strong 
emphasis in this critical dimension of environmental systems. 
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L. Spatial Analysis/Earth Surficial Processes.  The ES Group has also identified spatial analysis 


as an area for strategic recruitment.  An individual working in the area of surficial processes 
would be appropriate, including areas such as landform/landscape evolution and forecasting, 
land surface geochronology, sediment transport, and land use-ecosystem interactions. This 
candidate might be well-suited for a hire in Natural Sciences, Engineering, or jointly between 
the schools.  The group envisions that a hire in this area would provide the viable research 
core (along with Assistant Professors Shawn Newman and Qinghua Guo) that would position 
the group competitively in the rapidly expanding area of research associated with multiscale 
observations and analyses of environmental patterns and processes through remote sensing, 
data mining, and feature extraction.  Areas of interest to the ES group will depend on hires 
during the interim, but may include erosion and/or sediment transport, process 
geomorphology, ecohydrology, and hydrogeology.      


 
(2) Investment in Cross-School Faculty Hiring Initiatives.  The ES group will continue to commit 
substantial effort to the on-going cross-unit searches aimed at identifying scholars who can bridge 
strategic gaps between UCM’s Schools.  These searches were identified as a result of UCM’s 
previous strategic plan, and are in the broad areas of (1) environmental economics, (2) 
environmental policy, (3) chemistry and nanotechnology (with potential environmental 
applications), (4) materials and energy, and (5) evolutionary biology.  In all cases the faculty 
appointment may reside within a single School, or may be joint between Schools, depending on the 
specific hire. In each case, the ES group recognizes potential for synergistic appointments although 
these individuals may not be principally associated with the ES group.  For example, the 
environmental economist’s research would address the economics or political economy of resource 
allocation, including market approaches to resource allocation; human impacts on the environment; 
economic effects of environmental change; the economic impact and design of environmental 
regulation; or the economics and finance of regulatory policy or infrastructure related to natural 
resource allocation.  Similarly, the environmental policy candidate may be identified with interests 
in resource management policy; spatial aspects of environmental change; environmental 
consequences of urbanism and development; environmental justice; health and the environment; or 
cultural, political or economic dimensions of environmental policy.  
 
(3) Graduate Degree Program.  A vigorous graduate degree program underlies all successful 
academic research programs, and the successful development of such programs will be the 
cornerstone of UCM’s legacy as a research institution.  Our short-term goal is to increase our 
graduate enrollment of high quality domestic and international graduate students in the ES program 
by (1) increasing our recruiting efforts in terms of both Web-based presence and extramural 
recruiting materials and presence, and by (2) solidifying and expanding (contingent on additional 
faculty hires) our graduate and co-listed course offerings to attract a larger number of M.S. students 
focused on career development (professional M.S. degree). 
 To attract quality graduate students consistently, we recognize that the ES group will need to 
offer a reasonable number of fundamental/core and advanced research-level courses on a consistent 
basis.  We are currently exploring the best plan for such course offerings.  Regardless, it is clear that 
such a plan will impact the number of undergraduate courses that ES faculty are able to offer.  For 
example, one reasonable plan might see a typical ES faculty member alternating between 2 
undergraduate plus 1 graduate course in year 1, followed by 2 graduate courses and 1 undergraduate 
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course in year 2, and so on.  In order to develop nationally recognized professional M.S. programs 
that consistently attract top quality students, we need sufficient faculty in key areas to balance 
teaching load with research, and complementary faculty associated with the School of Management.  
We envision several areas that would be popular M.S. professional programs, e.g., Environmental 
systems engineering; water resources engineering and management; geospatial analysis; public lands 
conservation and management.   
 Maintaining a graduate program requires that we have a repository for student files, 
administrative help in creating forms, maintaining files, scheduling meetings, handling course 
requests, particularly as we expand program offerings at the M.S. level.   In a traditional university, 
these were handled on the department level.  Currently we have no such support.  We anticipate 
needing someone 0.25 time in the incoming year and increasing this support as the graduate program 
grows.  In addition, we recommend naming an Assistant Dean of Graduate Studies to assist Graduate 
Dean Alley in overseeing the graduate curricula before the number of programs increases.  
 
4) Extramural Support for Research.  The ES group has already enjoyed enormous success in 
acquiring extramural funding in support of its laboratory facilities and field research (more than $6M 
total over the past 2.5 years!).  Funding aside, however, there is a sentiment that we are currently 
supporting as many students as we can personally handle given the high administrative overhead 
taxing faculty at UCM, and by the lack of research space for personnel, laboratory experiments, and 
equipment. As the ES group grows to a critical mass by making the types of interdisciplinary hires 
noted above, we expect the administrative load to normalize. We are then in a strong position to 
become nationally competitive for major research grants and centers.  We have already begun to lay 
the foundation for such efforts in the context of our interactions with large-scale hydrologic and 
environmental engineering observatory initiatives, consistently successful grant proposals to the 
NSF’s Major Research Instrumentation (MRI) program, and numerous individual investigator 
awards.  Furthermore, expansion of research in the context of larger centers, initiatives, or 
centralized laboratory facilities requires adequate research space for a variety of research activities 
(offices, wet labs, computing labs, equipment). 


At this point the 9 ES faculty are building active research groups (Table 1).  The current 
census includes 6 M.S. and 12 Ph.D. students, as well as 11 postdocs and 3 staff researchers (e.g., 
programmers, lab technicians.  As the number of graduate students is expected to continue to 
increase, a high priority need is to hire a full-time laboratory manager for the environmental 
analytical laboratory.  This need will be met in the current year, in part, through an NSF grant.  It is 
important to make this a continuing, sustainable position.  With growth of the extramural research 
program it will become necessary to provide additional continuity in some of the long-term research 
activities through professional researchers affiliated with the group.  This is being explored with 
some of the current postdocs. 


At present there are 2 adjunct researchers (Duffy, Quinn) affiliated with the ES group, and 
have already contributed by way of authoring successful extramural grants and co-advising UCM 
graduate students.  Four additional government scientists have expressed interest in being involved 
with supervising graduate students, teaching, or being Co-PI’s on grants.  Over the next year we 
expect to affiliate at least two more government scientists with the Environmental Systems Group. 
 
Table 1.  Environmental Systems Faculty Research Groups as of December 2005. 
 
 Under- MS PhD Postdocs Research 
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Faculty Grads Students Students staff 
 
Roger Bales, Professor 
Martha Conklin, Professor 
Jessica Green, Asst. Professor 
Qinghua Guo, Asst. Professor 
Tom Harmon, Professor 
Peggy O’Day, Professor 
Sam Traina, Professor 
Roland Winston, Professor 
Jeff Wright, Professor 


 
1 
 
 
 
1 
 
 
 
2 
 


 
1 
 
 
 
2 
1 
 


1.5 
0.5 


 
2 
1 
2 
 
2 
2 
2 
1 


 
3 
1 
1 
 
2 
2 
2 


 
1 
 
1 
 
 
 
 
1 


TOTALS 4 6 12 11 3 
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		1. INTRODUCTION

		UC Merced’s unique geographical location, its relationship with neighboring institutions and its seemless integration of science and engineering will render the ES program distinct from similar programs in California and elsewhere.  In particular, a substantial part of UC Merced’s initial development as a research institution has been the structuring of meaningful relationships with the National Park Service and the Lawrence Livermore National Laboratory, with a particular emphasis on coupling scientific enquiry with engineering analysis. 

		1.5 Interrelationship with other UC or Regional Institution Programs

		1.6 Program Administration 

		3.  PROGRAM DEMAND AND JOB PROSPECTS 

		6.1 Faculty FTE

		6.2 Library Acquisition

		6.3 Computing

		Research Interests

		EDUCATION

		EMPLOYMENT

		REGISTRATION

		OTHER APPOINTMENTS

		PROFESSIONAL SOCIETIES

		PROFESSIONAL ACTIVITIES

		CURRENT STUDENTS AND POSTDOCS









		School of Engineering, University of California at Merced

		P.O. Box 2039, Merced, CA  95344

		Email: qguo@ucmerced.edu     Phone: (209) 724-2911, Fax: (209) 724-2912

		EDUCATION

		APPOINTMENTS

		1996 - 1999    Research assistant, Peking University, China

		PUBLICATIONS

		Zeng, H., Guo, Q., Liu, J. 1997. Analyses of landscape ecological-changing characteristics of Dongguan City. China Environmental Sciences (in Chinese). 17: 422-425.







		AWARDS

		PROFESSIONAL SERVICE

		Reviewer

		International Journal of Remote Sensing, Remote Sensing of Environment

		Data Knowledge and Engineering, Acta Ecological Sinica

		Journal of Spatial Hydrology, ASPRS 2006 Annual Conference

		Society Membership



		Association of American Geographers (AAG)





		Appointments

		03/95 – 11/99 Lecturer and Post-Graduate Researcher, University of California at Davis, Department of Chemical Engineering and Materials Science

		09/87 – 12/93 Research Assistant, Northwestern University, Department of Materials Science and Engineering 

		Organizations

		Teaching Experience

		Medina, M., A. Collins, J. Taylor, J.W. Valentine, J. Lipps, L. Amaral-Zettler, and M.L. Sogin. (2003). Phylogeny of Opisthokonta and the evolution of multicellularity and complexity in Fungi and Metazoa. International Journal of Astrobiology 2:203-211.



		Professional Experience

		Professional Activities and Awards

		Experience and Research Interests

		Synergistic Activities

		 Samuel Justin Traina

		Education: B.S., Soil Science, 1978, University of California, Berkeley; Ph.D., Soil Chemistry, 1983, University of California, Berkeley.






Student Course Evaluation 
University of California, Merced 


Spring 2008 
 
 
 


CRN:             Course Number:   
 
 
Course Title:      Instructors Name:   
  
 
 
Please use this form to evaluate the course and your instructors thoughtfully, candidly, and 
concisely.  This form will be used to consider the value of the course. 
 
Please do not sign this form.  It should be anonymous.  Thank you for your comments! 
 
Numerical Evaluations 
 
Considering both the limitations and possibilities of the course and subject, how would you 
evaluate the overall teaching effectiveness of the instructor? 
 
1  2  3  4  5  6  7 
 
Narrative Evaluation (comments) 
 
______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________ 


  







University of California, Merced
School of Natural Sciences


Please print the name of your instructor, the course title, and section you are evaluating.


Instructor: Semester: 


Course: Section Number:


Use the scale below to rate the instructor on the following statements:


Strongly Somewhat Neither Agree Somewhat Strongly Not
Disagree Disagree Disagree nor Disagree Agree Agree Agree Applicable


1 2 3 4 5 6 7 N/A


Statements Score


7.  The instructor displays enthusiasm for the subject matter.


8.  Gives interesting and stimulating assignments that are valuable components of this 
course.


1.  This class is well organized.


2.  I know what is expected of me in this class.


3.  The instructor seems well prepared for class.


4.  The instructor explains clearly.


6.  The instructor answers student questions well.


9.  Gives exams that permit students to show their understanding.


10.  Grading practices in this course are fair.


13.   I learned a great deal in this course.


14.   Overall this instructor is effective.


11.  The instructor is available for consultation outside of class.


12.  In this class, I am treated equitably and with respect.


15.  This course was worthwhile compared with others at UC Merced.


5.  There is sufficient time in class for questions and discussion.


University of California, Merced
School of Natural Sciences


Instructional Evaluation







Please answer the following questions:


1. What do you appreciate most about the course or instructor?


3.  What could the instructor do to improve this course?


4.  Other comments or suggestions.


2.  Please identify what you perceive to be the greatest strengths and weaknesses of this instructor's teaching.


University of California, Merced
School of Natural Sciences


Instructional Evaluation







    
 
Course:___________________________ Section:_________________________ 
  
Instructor:________________________ CRN:___________________________ 
  
Self evaluation 
 


1. In my academic program, this course is best described as: 
a In my major 
b In my minor 
c General Education requirement 
d An elective 
e Other 


  
Instructor Evaluation 
 


2. What is your overall rating of this instructor’s teaching effectiveness? 
a Almost always effective 
b Usually effective 
c Sometimes effective 
d Rarely effective 
e Almost never effective 


  
3. The instructor clearly explained the course material. 


a Strongly agree 
b Agree 
c Uncertain 
d Disagree 
e Strongly Disagree 


  
4. I was treated fairly and with respect in this course by the instructor. 


a Strongly agree 
b Agree 
c Uncertain 
d Disagree 
e Strongly Disagree 


  
Course Evaluation 
 


5. What is your overall rating of this course? 
a Excellent 
b Above average 
c Average 
d Below average 
e Poor 


  
6. The materials used in this course (text, readings, notes, websites, etc.) 


are: 
a Almost always effective 
b Usually effective 
c Sometimes effective 
d Rarely effective 
e Almost never effective 


  
7. Rate the usefulness of the course tests, homework, papers, reports and 


special projects, etc. in helping you learn: 
a Almost always useful 
b Usually useful 
c Sometimes useful 
d Rarely useful 
e Almost never useful 
  


Additional questions on back, please continue. 


 
    







 
What did you like most about the course and instructor? 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


What would you change about the course, if anything? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Other comments or suggestions: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 








3/2/2009 


UC Merced Human Resources 
New Employee Orientation Program 


 
 
 


At the New Employee Orientation, you will gain valuable information to help you embark on a successful career at UC Merced. 
Presenters from across the campus will familiarize you with the University and the many resources available to staff.  


 
All newly hired staff should attend. This Orientation is not appropriate for student employees.  


 
Registration Required: No drop-ins please! To register, please send the following information via email to benefits@ucmerced.edu: 


 
• Name   
• Email Address 
• Department 


• Title 
• Supervisor’s Name 
• Hire Date 


 
If email is unavailable, call Human Resources at 228-2363 to register.  
 


Program Date & Time Location RSVP Required? 
 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Friday, March 6 


8:00 – 12:00 
 


 
Kolligian Library KL460,  


Campus  


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Friday, April 3 
8:00 – 12:00 


 


 
KL 232, Chancellor’s Conference Room 


Campus 


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Friday, May 1 
8:00 – 12:00 


 


 
KL 232, Chancellor’s Conference Room 


Campus 
 


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Friday, June 5 
8:00 – 12:00 


 


 
KL 232, Chancellor’s Conference Room 


Campus 


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Thursday, July 2nd 


8:00 – 12:00 
 


 
KL 232, Chancellor’s Conference Room 


Campus 


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 
 


 
Friday, August 7 


8:00 – 12:00 
 


 
KL 232, Chancellor’s Conference Room 


Campus 


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Friday, September 4 


8:00 – 12:00 
 


 
KL 232, Chancellor’s Conference Room 


Campus 


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Friday, October 2 


8:00 – 12:00 
 


 
KL 232, Chancellor’s Conference Room 


Campus 


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Friday, November 6 


8:00 – 12:00 
 


 
KL 232, Chancellor’s Conference Room 


Campus 
 


 
Yes, email 


benefits@ucmerced.edu 
 


 
New Employee Orientation 
(Benefits Orientation 11-1) 


 
Friday, December 4 


8:00 – 12:00 
 


 
KL 232, Chancellor’s Conference Room 


Campus 


 
Yes, email 


benefits@ucmerced.edu 
 


 


New Employee Orientation Schedule 2009 








http://writelooklisten.googlepages.com/about






https://es.ucmerced.edu/spring-2009-seminar






Assessment Workshop  
Summary Report 
26 & 27 October 2007 
 
In the Hewlett and Writing Program sponsored Assessment Workshop, we explored direct and 
indirect assessment measures of intended student learning outcomes.  Our focus in scenarios was 
on current Writing Program assessment initiatives, including course evaluations (indirect) and 
pre / post diagnostic exams (direct).  Our broader goal is to sustain these and new assessment 
initiatives, so that we can demonstrate student success rates, calibrate curriculum, and develop 
academic-support initiatives.  All assessment evidence will enable us to better assist individual 
students and faculty, and to plan more effectively for the entire Writing Program. 
 
During the first day of the workshop, we reviewed assessment vocabulary and discussed its 
diverse purposes, particularly with its implications for faculty development, student learning and 
institutional knowledge (list appended below as Appendix A).  In small groups, teams of WP 
faculty discussed the learning outcome of “collaboration and teamwork” and then developed a 
list related to “Pedagogy” (teaching methods) and “Curriculum” (the content or how the students 
will engage with the objectives).  From this activity, we noticed that all of us had a rich 
vocabulary for curriculum content, but had difficulty articulating abstract / theoretical 
connections to the curriculum.  We found that by breaking down the outcome – “collaboration” – 
helped with considering ways to theorize it with phrases like active learning, team building, etc.  
In essence we looked at the curriculum and considered what it would specifically teach about 
collaboration.  We then concluded that these specific lists help us focus on important goals and 
realistic ways to achieve them. 
 
In the afternoon session, we discussed rubrics and survey design.  Rubrics are another way to 
articulate goals and standards.  Surveys can then indirectly measure the extent to which students 
understand these objectives.  With SNAP technology, we were able to develop several needs- 
assessment surveys related to a capstone portfolio project in WRI 116. 
 
Day two of the workshop was dedicated to direct assessment, particularly diagnostic writing 
exams.  Our initial discussion focused on the importance of context for any assessment measure 
to be reliable and valid.  Because exams often become over-determined as a measurement of 
student skill levels, we also explored parallel direct measures that complement our pedagogy.  
Participants agreed that a focused but robust assessment initiative in portfolio evaluation would 
be desirable.  The key would be to triangulate results from diagnostic, survey and portfolio data 
to confirm what we hope to demonstrate as a program.  Currently, the broad focus is on value-
added components of WRI 1 and WRI 10 instruction.  Another important consideration will be to 
balance faculty workload with these initiatives to create focused but accurate assessment without 
imposing too much on faculty time. 
 
The late morning and afternoon included role playing as table leaders during an in-person 
reading of diagnostics as well as coaches in an on-line reading context (archived on MWP 
Discussion Board).  We found that our goals as table leaders – authority, compassion, and 
availability -- were difficult to maintain with the clerical task of redistributing copies and 







tracking data.  It become evident that for coaches to be involved in answering questions and 
checking readings, we will need clerical support.   
 
These workshop days concluded with a discussion of how our experiences could translate into 
some initiatives.  The following are some recommendations for future discussions with WP 
faculty and staff: 
 


o An archive of needs assessment SNAP surveys for faculty use during the semester (to 
supplement course and / or instructor evaluations) 


o A program-wide portfolio assessment initiative beginning Spring 2008.  To maintain 
reasonable workload, the portfolios could be selected based on the random students 
evaluated for the pre and post-test readings.  Also, we would ask that faculty have one 
ground rule in common with their portfolio assignments – students choose to revise one 
assignment thoroughly.  This common approach would allow for faculty creativity with 
curriculum while maintaining a common measurement. 


o WP faculty as table leaders for diagnostic reading project with some clerical support, 
perhaps from a student employee.  These table leaders, as a committee, would be 
responsible for selecting readings for exams and choosing the range finders for exam 
reading sessions.   


 
Appendix A 
 
“Potential Purposes for Assessment” 
 


o Develops pedagogy 
o Improves curriculum 
o Gives students voice 
o Reveals attitudes about learning 
o Clarifies objectives and intended outcomes 
o Identifies gaps / learning strengths & weakness 
o Pace curriculum 
o Communication among faculty 
o Transparency, accountability 
o Impacts teaching, learning, scholarship 
o Models academic process 


 
      








https://eng.ucmerced.edu/ucmeri/research-focus-areas






http://www.greatvalley.org/about_us/board.aspx






BYLAWS OF THE FACULTY OF THE SCHOOL OF SOCIAL SCIENCES, 
HUMANITIES AND ARTS (Revised November 2007) 


 
 
Part I. FUNCTIONS 


1. The Faculty of the School of Social Sciences, Humanities and Arts shall conduct 
the government of the School of Social Sciences, Humanities and Arts, subject to 
the following limitations: 


A. The Faculty is a Committee of the Merced Division of the Academic 
Senate, is responsible to the Division, and may from time to time be 
instructed by the Division. 


B. Graduate study and higher degrees are subject to the rules and 
coordinating powers of the Graduate and Research Council. 


C. The Faculty is not responsible for student discipline. 


Part II.MEMBERSHIP 


2. The Faculty of the School of Social Sciences, Humanities and Arts shall consist of 
those members of the Academic Senate designated in the Merced Division 
Bylaws, Part III.2. Instructors of less than two years service shall not be entitled 
to vote. 


Part III. OFFICERS 


3. The Chair of the Faculty will be elected annually from among the voting 
members. The election shall take place within the last three weeks of instruction 
of the Spring semester with the start of the Chair’s term beginning on the first 
day of instruction of the Fall semester. A partial term counts as a full term. 


  The Chair shall be elected by the following process: 


A. Not fewer than 30 calendar days prior to the election, the School’s 
Management Services Officer (MSO) must mail to each voting member of 
the Faculty a Notice of the Election. 


B. Nominating Petitions must be filed with the MSO within 14 calendar days 
following mailing of the Notice of Election. A Nominating Petition must 
be signed by 3 voting members of the Faculty. The nominee must certify 
willingness to serve if elected. 







C. At least 14 calendar days before the Election, the MSO must provide to 
each voter, either by mail or electronically, a list of all nominees. The list of 
nominees must be accompanied by a ballot listing the nominees 
alphabetically. In the case of mail ballots, each voter must receive a plain 
envelope in which to enclose the marked ballot, and a further envelope 
addressed to the MSO to be used for return of the sealed ballot. The 
envelope addressed to the MSO must have a space for the signature of the 
voter. For electronic voting, the MSO must utilize a system that verifies 
each voterʹs identity and maintains security. Each voter must be provided 
access to this system at least 14 calendar days before the Election. 


  A voter must be notified that: 


  All ballots must be returned to the MSO no later than the date of the 
election; 


  A ballot is invalid if more names are marked than there are vacancies 
to be filled or, in the case of mail ballots, if the ballot lacks the 
signature of the voter in the space provided on the return envelope; 


  A voter who spoils a paper ballot may, by tearing it across once and 
returning it to the MSO, obtain another. 


  Throughout these Bylaws the term “mail ballot” shall denote either a mail 
or an electronic ballot and the term “mail” shall denote either postal or 
electronic mail. 


D. Candidates receiving the most votes are to be declared elected. In the 
event of a tie, the winner will be chosen by random coin‐toss. 


E. In case there is only one candidate nominated for the position of Chair at 
the conclusion of the nomination period, the election by ballot shall be 
omitted and the sole candidate shall be declared elected. 


F. If the position of Chair becomes vacant prior to completion of the elected 
term, the Executive Committee shall appoint a replacement to serve the 
unexpired part of the term. In filling a vacancy the Committee is 
instructed to give consideration to nominees not elected but receiving the 
highest vote in the immediately preceding election. 







Duties of the Chair include: 


A. representing the Faculty in all appropriate aspects of the School; 
B. advising the Dean in the administration of the School; 
C. establishing and maintaining liaison with other Faculties of the Merced 


Division; 
D. initiating the election of new officers within 30 days of the last day of 


instruction of the Spring semester and charging the School’s MSO to 
conduct the election in accordance with the bylaws. 


Part IV. COMMITTEES 


4. Executive Committee 


  This Committee consists of the Dean of the School, ex officio, the elected Chair of 
the Faculty, the Chairs of each Bylaw 55 Unit within the School, and an 
untenured faculty elected by the untenured faculty members of the Faculty. The 
election of the untenured faculty member shall take place at the same time and in 
the same manner as the election for the Chair of the Faculty. The Chair of the 
Faculty shall serve as the Chair of the Executive Committee. The voting members 
of the Executive Committee shall choose their own vice chair. 


5. Curriculum Committee 
A. The number of Curriculum Committee members will be determined by 


the number of Bylaw 55 Units within the School plus two. The Dean (or 
the Dean’s designate) and the Chair of the Faculty shall be ex officio, non‐
voting members. The slots on the Committee shall be apportioned 
according to the Sainte‐Lagüe Method, as described in the Appendix. The 
voting members of the Committee shall choose their own committee chair 
from among the committee’s voting membership. 


B. The Committee shall review and approve or disapprove requests for new 
courses or changes in existing courses that have been approved by a 
majority of faculty in the relevant Bylaw 55 Unit. The Committee shall 
transmit to the Dean those approved for submission to the Merced 
Division’s Undergraduate Council. The Committee may, by majority vote, 
abdicate its delegated authority to approve one or more specific courses to 
the Faculty. 


C. The Committee shall be charged with the examination of existing and 
proposed SSHA curricula (e.g., majors, minors, general education 
requirements). The results of such study and proposals from the Bylaw 55 







Units or other faculty groups within SSHA regarding changes in curricula, 
as well as any other proposed changes in School requirements for 
undergraduate degrees, shall be submitted with recommendations to the 
SSHA Faculty for final action. 


D. The Committee shall develop and maintain a current list of courses that 
may be taken in satisfaction of the general education topical breadth 
requirements for SSHA undergraduate degrees. 


E. The Committee shall advise the Dean on matters pertaining to relations 
with community colleges. 


Part V. MEETINGS 


6. The Faculty shall meet at such times as it may determine or at the call of the 
Chair. Upon the written request of seven voting members, a special meeting 
must be called by the Chair or, in his or her absence or disability, by the Vice 
Chair of the Executive Committee. The call to all meetings must be sent to all 
members of the School faculty at least five days of instruction prior to the 
meeting. 
 


7. The Chair of the Faculty is authorized to call informal meetings of the Faculty for 
the purpose of presentation or discussion of matters of interest to the Faculty or a 
large group thereof. 


Part VI. QUORUM 


8. The lesser of forty percent or fifteen voting members shall constitute a quorum. 


Part VII. VOTING REQUIREMENTS 


9. The foregoing Bylaws may be added to, amended or repealed at any regular or 
special meeting by a two‐thirds vote of all the voting members present, provided 
that written notice of amendment shall have been sent to each member of the 
Faculty at least five days of instruction previous to the meeting at which the 
amendment is to be moved. Abstentions will not count in calculation of the two‐
thirds majority required. No amendment shall be made that is inconsistent with 
legislation of the Academic Senate or the Merced Division of the Academic 
Senate. 
 







10. Approval of any other matter brought to a vote of the Faculty requires a majority 
of votes cast, not counting abstentions. 
 


11. The actual method of voting shall be determined by the eligible voters; subject, 
however, to the provision that no voter may be denied the option to require a 
secret ballot. 







Appendix 


The Sainte‐Lagüe Method of apportionment works as follows: First, one 
representative of the available Curriculum Committee slots is given to each Bylaw 
55 Unit within the School. Then, the Bylaw 55 Unit with the largest population is 
given the next representative, and that Unit’s population is divided by 3. Then, 
again, the resultant populations are compared, and the Unit with the largest 
population is given the next available representative, and that Unit’s population is 
divided by 3. This procedure continues until all representatives on the Curriculum 
Committee are allocated.  


If a faculty member has a split appointment between two Bylaw 55 Units within the 
School, with full voting rights in each Unit, then for accounting purposes each Unit’s 
population will be credited with one‐half of that split‐appointee’s membership. The 
Dean shall keep a list of the Faculty members and their Bylaw 55 Unit 
designation(s).  


Each Bylaw 55 Unit shall establish its own internal procedures for populating its 
apportioned number of Curriculum Committee positions. 
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Program Review Guidelines 
 
Introduction & Purpose 


 
The UC Merced Student Affairs Strategic Plan, WASC guidelines and the Student Fee 
Advisory Committee all expect that the Division of Student Affairs will establish a 
process that ensures Student Affairs programs and services are ready and able to meet 
the needs of an ever‐changing student body. As a Division committed to continuous 
programmatic improvement, Student Affairs must systematically assess, acknowledge, 
and appropriately respond to new challenges, identify potential opportunities, and 
routinely strive to enhance our programs and services. The adoption and 
implementation of the program review guidelines detailed in this document are 
important steps towards achieving many of Student Affairs’ goals. In addition, the 
program review process provides a powerful vehicle for answering public calls for 
increased organizational accountability and providing documentation of Student Affairs’ 
valuable contributions to student learning and development outcomes.  
 
Key Guiding Principles 


 
The Student Affairs Program Review process is a formative assessment tool designed to 
enhance organizational performance via the systematic review of data pertaining to 
department activities, service delivery and use, resource management, and 
contributions to the advancement of the Student Affairs mission and strategic plan.  
 
More specifically, the purposes of program review are:  


 Facilitate systematic reflection and documentation within Student Affairs units 
on organizational performance with respect to objectives, university priorities, 
and the Student Affairs mission, aspirations, and strategic goals; 


 Provide evidence of the excellence and effectiveness of the units’ programs, 
activities, services, and operations;  


 Foster a contemporary understanding of UC Merced’s students’ characteristics, 
needs, and experiences; 


 Assess the department’s effectiveness with respect to contributing to student 
learning and development outcomes and/or business and service outcomes;  


 Encourage strategic thinking about the department’s plans for the future;  


 Define ways, primarily within existing resources, that a department can continue 
to improve in the quality of its programs, services, activities, and operations; and 


 Identify obstacles that inhibit the unit from achieving its desired goals and 
develop an action plan for managing these obstacles.  


 Provide an opportunity for a simultaneous evaluation of the unit head 
independent of the evaluation of the department. 
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The Division of Student Affairs mission statement, learning objectives and current 
strategic plan provide the foundation for the Student Affairs Program Review process. 
 
UC Merced Student Affairs Mission Statement 
Student Affairs recruits and develops dedicated students and staff who are committed 
to lifelong learning. In keeping with the University’s Principles of Community, we 
cultivate a campus environment characterized by respect for human dignity and 
diversity. Toward these aims, Student Affairs promotes an enriched learning 
environment, often collaborating with faculty and units campus wide, to provide 
students with opportunities to realize their intellectual, physical, social, and emotional 
potential. 
 
Vision Statement  
The Division of Student Affairs strives to become a leading model of innovative 
approaches for student‐centered initiatives as we deliberately grow to meet the 
expanding needs of our richly diverse students, alumni, and greater community. 
 
Learning Outcomes Statement 
The Division of Student Affairs strives to add to the students’ complete educational 
experience at UC Merced through our efforts to: 


 Improve confidence in their abilities (learning, social, critical thinking, creativity, 
problem solving, and purposeful risk taking) 


 Develop a sense of civic responsibility and engagement 


 Demonstrate effective written, verbal, and technological communication 


 Increase capacity for leadership and teamwork 


 Articulate a sense of self, identity, and knowledge of their effect on others 


 Develop an understanding and appreciation of human differences 
 
Consistent with our mission, vision and learning objectives, the program review process 
provides an opportunity for Student Affairs staff members to systematically review 
organizational efforts directed towards enhancing the academic and educational 
experiences of UC Merced students; listening and responding to the experiences, needs, 
and interests of students from all backgrounds and communities; cultivating respectful 
and learning‐centered professional environments; maximizing technological efficiencies; 
and serving as responsible stewards of institutional resources. Beyond merely providing 
a means to systematically survey unit activities and management practices, the program 
review process facilitates the translation of assessment data into strategic action plans 
focused on ensuring the continuous improvement of organizational performance and 
the advancement of mission‐critical activities.  
 
The program review guidelines also reflect the values that have historically guided 
Student Affairs assessment activities. More specifically, the guidelines outlined in this 
document: 
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 demonstrate a respect for students from all backgrounds and communities;  


 highlight the importance of including student voices in the process and products 
of assessment;  


 underscore the value of identifying and assessing student learning and 
development outcomes;   


 promote the effective use of organizational resources;  


 prioritize the development of quality programs that meet students’ ever‐
changing needs; and  


 maintain a focus on connecting Student Affairs activities to the broader 
institutional mission and strategic priorities.  


 
The primary reason for conducting program reviews is to ensure the continuation of 
high quality programs and services in Student Affairs and to make sure that our offerings 
are central to the role and mission, priorities, and strategic goals of Student Affairs and 
the University. 
 
Program Review Budget 


 
The Student Affairs Program Review process will require a commitment of time and 
resources from everyone involved.  It is assumed that the financial support for all steps 
in the program review process will be absorbed at the department level.  As such, cost 
efficiency should be a consideration (although not necessarily the deciding factor) with 
respect to selection of panel members for both the internal and external phases of the 
program review process.  If the program review process causes financial hardship for a 
department, the Director should submit a program review budget and request for funds 
to his/her AVC who will discuss the request with the VCSA and the other AVCs.  Budget 
requests will be considered on a case‐by‐case basis.   
 
Program Review Cycle 


 
Student Affairs unit reviews will normally occur on a five‐year cycle.  Since this is a new 
process for UC Merced’s Student Affairs units, a pilot will be conducted with three units 
starting in the summer of 2009.  Based upon that experience, modifications of these 
guidelines may occur and then a schedule will be developed by the VCSA and the AVCs 
in consultation with the unit directors and the Student Fee Advisory Committee, if 
Registration Fee funding is involved.   
 
When possible, the schedule will be coordinated with other review and accreditation 
activities.  It is important to note that accreditation reviews are conducted for other 
purposes and do not take the place of the Student Affairs’ Program Review.  However, 
elements of and preparation for these reviews may overlap and therefore coordination 
of these reviews will occur to eliminate unnecessary duplication of effort.  
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A unit may request a program review at any time.  If human and fiscal resources are 
available, this request will be accommodated.  When circumstances warrant, a request 
to extend or postpone a scheduled program review may be submitted in writing to the 
appropriate AVC.  The VCSA and the other AVCs will review this request and respond to 
the Director of the department.  In situations where the program review findings 
indicated very serious problems in the department, the department may be added back 
into the schedule for re‐review on an accelerated basis to ensure that the identified 
problems have been addressed. 
 
Program Review Process and Timeline  


 
The Student Affairs Program Review process consists of six steps: 1) Pre‐Review 
Preparation, 2) Department Self‐Study and Report, 3) External Program Review Site Visit 
and Report, 4) Developing the Department Action Plan, 5) Implementing the 
Department Action Plan and 6) Comprehensive Unit Head Evaluation.  The guidelines for 
each step are provided below.  While these guidelines are not binding and may be 
adapted to the needs of the individual department under review, they should be 
followed as closely as possible. 
 
As outlined below, the Student Affairs Program Review protocol should take 
approximately 16 months to complete. The program review cycle begins in May when 
the department receives written notification that they are scheduled for review and 
ends in August of the following year with the submission of the department’s action 
plan. Departmental pre‐review preparations will likely begin well in advance of the 
program review cycle, however, as many units engage in the annual collection and 
analysis of assessment data.   
 
Although the suggested 16 month timeline is intended to structure and standardize the 
review process, the actual time needed to complete each program review step may vary 
according to the department and the unique needs of each review.  
 
The suggested Student Affairs Program Review timeline is as follows: 
 
Step 1: Pre‐Review Preparation (3 ‐ 4 months) 


I. Notification in Writing to Unit(s) Scheduled for Review 


Using the established five‐year review calendar, departments that are slated for 
review in the coming academic year will be formally notified in writing via a letter 
from the VCSA’s Office. The letter of notification will include a copy of the Program 
Review Guidelines and other specific information regarding the review process.  
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II. Department Review Orientation Meeting Scheduled/Held  


The appropriate AVC will meet with the staff of the unit undergoing review in order 
to discuss the review process, answer questions and provide clarification about the 
process, and to help create a participatory process of program review in which all 
staff members are engaged and involved.    
 


III. Identification of the Self‐Study Protocol 


The program review self‐study protocol is selected by the Director of the 
department in consultation with the AVC and the VCSA.  The Director of Institutional 
Planning and Analysis and her staff are also valuable resources in this process.  
Following are the four primary choices with respect to the self‐study format: 
 


A. Any mandated or optional professional accreditation processes:  Program 
review is intended to provide Student Affairs departments an opportunity to 
evaluate their programs and services to ensure that they are ready and able to 
meet the needs of an ever‐changing student body.  However, certain 
departments are required or encouraged to participate in accreditation 
procedures specific to their functional area.  In an effort to reduce unnecessary 
duplication of effort and help ease the overall workload of preparing for agency 
accreditation, the self‐study or department profile component of an 
accreditation process may be used to fulfill some or all of the UC Merced Student 
Affairs Program Review self‐study expectations.  


 
B. Council for the Advancement of Standards in Higher Education (CAS): CAS “has 
been the pre‐eminent force for promoting standards in student affairs, student 
services, and student development programs since its inception in 1979. For the 
ultimate purpose of fostering and enhancing student learning, development, and 
achievement and in general to promote good citizenship,”1 CAS provides a set of 
industry‐approved standards and self‐assessment guidelines for 34 functional 
areas.  


 
1. Those Student Affairs departments for which CAS standards and 
guidelines exist may choose to utilize the CAS Self‐Assessment Guide as 
the frame for the self‐study review process and report  


 
2. If the department has completed a CAS self‐study within the academic 
year prior to their Student Affairs Program Review cycle, it may use that 
CAS self‐assessment process as the foundation for the program review 
self‐study report 
 


                                                 
1 Council for the Advancement of Standards in Higher Education.  Retrieved July 10, 2007, from 
http://www.cas.edu. 
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3. It is important to note that although the CAS Self‐Assessment Guides 
include worksheets and overview questions intended to facilitate the 
compilation of reviewer ratings for each of the CAS criterion measures, 
these completed worksheets and short answer responses do not fulfill 
the UC Merced’s Student Affairs Program Review self‐study report 
expectations. Rather the information and insights gleaned from the CAS 
self‐assessment process should inform the development of a 
comprehensive and coherent self‐study narrative that addresses the 
thirteen organizational domains outlined in the CAS Standards and 
Guidelines. 


 
C.  Industry Standards and Guidelines for Self‐Study:  If there is a set of standards 
and/or guidelines that are published by a representative, governing body, or 
professional association for the units’s area of Student Affairs or for the types of 
services that the office provides, the department may propose them as the 
protocol for the self‐study portion of the department’s program review process.  
Please submit the complete description of standards and guidelines for self‐
study to the appropriate AVC for consideration.  


 
D. UC Merced Student Affairs Program Review Self‐Study Guidelines:.  These 
criteria are intended to provide a structure for the review and should be 
augmented by whatever information is deemed necessary to create an effective 
self‐assessment.  General areas include: 


1. Department Mission, Purpose, and Function 
2. Strategic Position and Planning 
3. Organizational Resources 
4. Gauging Department Performance and Effectiveness 
5. Summary of Findings  


IV. Data Audit 


Each department undergoing review will conduct an audit of all data and 
information resources available to assist and inform the program review process.  
This audit will include: 
 


A. A review of assessment activities conducted at the unit level.   The 
department must submit a completed copy of this updated inventory to the 
appropriate AVC as well as include it in the appendices of the self‐study report. 


1. Please describe any departmental efforts to collect data.  This can 
include any method of data collection, including survey data, focus 
groups, interviews, utilization counts (e.g., card swipe counts), etc. 
Further, please be sure to document assessment efforts of any 
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population such as students, other clientele, staff, etc.  Please be sure 
that you address the following fields in your description: 


a. Title of assessment effort/topic 
 


b. Brief description (purpose, sample, methods, schedule, etc.) 
 


c. Is the data used for planning purposes?  If so, how? 
 


d. Are reports and/or data available to share? 
 


e. Highlights of most recent findings 


2. A review of any external assessment processes (e.g., participation in 
CAS Standards or industry benchmarking studies) or accreditation 
practices or mandates.  Please be sure that you address the following 
fields in your description: 


a. Title of assessment effort/topic 
 
b. Brief description (purpose, sample, methods, schedule, focus, 


etc.) 
 


c. Is the data used for planning purposes?  If so, how? 
 


d. Are reports and/or data available to share? 
 


e. Highlights of most recent findings 
 


f. Under the “Comments” field of the template, please also 
include the entity that conducts the assessment/accreditation 
as well as the timeline for the process. 


 
B.  A review of data collected at the organizational or institutional levels.  This 
can include survey data (e.g., University of California Undergraduate Experience 
Survey, UCUES and the National Survey of Student Engagement, NSSE) that 
provide measurement of the department’s effectiveness or impact with respect 
to articulated student outcomes and/or departmental objectives.  It can also 
include qualitative data that capture students’ experiences with the unit or 
information on those developmental processes that the department intends to 
foster in students.  
 


C. The collection and review of department data relevant to specific questions posed in 
the self-study protocol. Each of the self-study protocols outlined in Section III require the 
self-study panel to gather and reflect on information pertaining to a wide range of 
departmental processes and performance measures (e.g., budgeting, human resources, 
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technology, legal responsibility, etc). After selecting a self-study protocol, the units’s 
program review coordinator and/or self-study panel should carefully review the protocol, 
identify the information needed to develop a thorough self-study report, and begin 
collecting this information in the interest of expediting the self-study review process.  
 
V. Formation of the Self-Study Review Panel  


The Director of the department, in consultation with department staff, will 
identify/invite people to serve as members of the self‐study team.  Following are 
guidelines with respect to the membership of the Self‐Study Review Panel: 


A. External Members: In order to provide a more objective yet informed 
viewpoint, one member of the Self‐Study Review Panel must be external to the 
department.  Some suggestions for this member include: 


1. If an advisory panel/council exists for the department, it is suggested 
that representation from this group be included on the Self‐Study 
Review Panel. 


2. In an effort to make the Student Affairs Program review process as 
collaborative as possible across departments, Directors are 
encouraged to consider fellow Directors of Student Affairs 
departments slated to undergo program review in future cycles as a 
potential external member of the Self‐Study Review Panel. 


3. The collaboration between Student Affairs and our colleagues in 
Academic Affairs is a priority for the advancement of the Student 
Affairs strategic plan and a critical element in our ability to effectively 
serve students.  As such, Directors are encouraged to consider inviting 
faculty or colleagues from the Schools or other academic 
departments to serve as an external member of the Self‐Study Review 
Panel. 


B. Student Members:  Students are the primary constituents of our efforts. Thus, 
the Self‐Study Review Panel must include at least one student.  It is advisable 
that the student(s) have experience with the department (e.g., frequent user, 
student employee, intern, etc.).  If the unit receives Registration Fees, the unit 
must request the SFAC to appoint a student member. 


C. Internal Members: There are no restrictions on the identification and inclusion 
of internal members for the Self‐Study Review Panel. 


VI. Identification/Formation of External Review Panel and Site Visit Scheduled 


The External Department Review Panel will consist of 1‐2 people from outside the 
University with expertise in the area(s) being reviewed.  Although the Department 
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under review may select anyone from other universities, other non‐profits, or the 
private sector who has relevant knowledge and expertise, units are strongly 
encouraged to consider their UC colleagues and counterparts as members of the 
External Review Panel.  
 
The process for selecting members of the External Review Panel will be as follows: 


1. The department Director will generate a list of potential external 
panel participants.  This list will include twice the number of names (i.e., 
4‐6) than there are slots to fill.  Sound rationale should be presented for 
why each person has been nominated.  If there is an order of preference, 
the names on the list must be presented in priority order. 


 
2. This list of suitable panel members will be forwarded to the VCSA for 
consideration.  Please also provide a copy of this correspondence to the 
appropriate AVC who supervises the department undergoing program 
review.  In consultation with the AVCs, the Vice Chancellor will respond in 
one of the following ways: 


 
a. Approval of the list of potential External Review Panel 


members as submitted. 
 


b. Approval of the list of potential External Review Panel 
members in a different priority order. 


 
c. A request for additional names to be considered for External 


Review Panel members.  
 


B.  Invitations to serve on an external review panel may come from the Vice 
Chancellor of Student Affairs or the unit head/manager.   Once the panel is 
confirmed, the department is responsible for scheduling the 1‐2 day site visit 
and establishing the agenda. The Director/Manager of the department under 
review must be present for the site visit as well as the VCSA and the 
appropriate AVC.  


 
Step 2: Department Self‐Study/Report (5 ‐ 6 months) 
 
The department self‐study provides the basis for the entire review process.  It 
represents a valuable opportunity for the department to make a candid assessment of 
itself and to consider future directions and opportunities for improvement that would 
strengthen the department.  Each unit undergoing review will prepare a self‐study 
report using as its organizing framework the criteria and questions identified in the 
protocol selected as part of the pre‐review preparation (Step 1, Section III above).   
 
The purpose of the Department Self‐Study Report is to: 
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A.  Outline the department’s objectives, priorities, resources, programs and 
strategic plans as well as its position within Student Affairs and the University. 
 
B.  Address how well the department performs in relation to its mission, goals 
and strategic plans. 
 
C.  Define ways, primarily within existing resources, that the department can 
continue to improve in the quality of its programs, services, activities, and 
operations. 
 
D.  Provide evidence of the excellence and effectiveness of its programs, 
activities, services and operations. 
 
E.   Identify priorities and key questions for external review.  
 


The self‐study narrative and supporting documentation should fulfill the purposes 
outlined above.  The specific format and content of the report will be determined by the 
particular self‐study framework selected by the Self‐Study Review Panel. Regardless of 
the self‐study protocol selected, the self‐study report should conclude with a 1‐2 page 
External Review Issues Statement that clearly outlines the key issues and questions 
identified during the self‐study process that the department would like external 
reviewers to address during the site visit and in their final report.  


Report Submission Guidelines:  


 
A. While the Director of the department under review has latitude with respect 
to decisions regarding the preparation of the self‐study report, the final report 
should represent the input of all members of the Self‐Study Review Panel.  As 
such, the department is encouraged to create a system in which the Panel is able 
to provide feedback on a draft of the document.   


 
B.  While there is no firm limit with respect to the length of the report, it would 
be challenging to address fully the criteria of most self‐study protocols in less 
than 10‐15 pages of narrative (exclusive of appendices).  
  
C.  Departments need to submit a final draft of the report to the appropriate AVC  
prior to submitting the final report to the Vice Chancellor of Student Affairs and 
the External Review Panel.  Incomplete reports will be returned to the 
department with detailed feedback on how the report is to be revised.   
 
D.  The final self‐study report should be submitted in electronic format. One copy 
of the self‐study report also should be submitted to:  


1.  Each member of the External Review Panel prior to his/her visit 
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2.  The Vice Chancellor of Student Affairs and appropriate AVC 
 


 
Step 3: External Program Review Site Visit and Report (2 ‐ 3 months) 
 
The External Review Panel, as experts in the field, will be encouraged to evaluate the 
department and provide insight and feedback on issues and trends particular to the 
departmental operations being reviewed.  The external reviewers will receive and are 
asked to study the Department Self‐Study Report and supporting documents in advance 
of their site visit.  The site visit should span a 1‐2 day period to allow sufficient time for 
the reviewers to meet with members of the Self‐Study Panel, department staff, 
administrators, faculty, students, and others; to visit facilities; and to meet as a review 
team to discuss points that will be included in their analysis.   
 
The department and Self‐Study Panel are encouraged to solicit insight from the External 
Review Panel regarding questions and issues they would like to discuss from a viewpoint 
that is external to the university, that is broader in scope (e.g., from a regional, national 
or disciplinary perspective), or for which members of the External Review Panel are 
more qualified to answer.  This External Review Issues Statement should be attached to 
the self‐study report and submitted to the External Review Panel prior to their visit.  
Further, a detailed agenda for the visit should be established well in advance of the site 
visit to allow for adequate time to schedule meetings, prepare materials, reserve rooms, 
etc. 
 
It is expected that the External Review Panel will adhere to the schedule and address 
the list of questions and issues provided by the Self‐Study Panel.  However, it is also 
anticipated that the background and expertise of the External Review Panel members 
may help them identify other, related areas and topics of interest during the site visit.  
As such, all members of the Self‐Study Review Panel and External Review Panel are 
expected to remain open to the different issues and questions that are raised by all 
participants in the site visit.   
 
At the conclusion of their visit, the External Review Panel will meet with the Director of 
the department, selected department staff, and members of the Self‐Study Panel to 
share their initial observations.  Within 4 ‐ 6 weeks after their visit, the External Review 
Panel will be asked to provide a written assessment of the strengths, weaknesses, 
operational practices, and management opportunities for the department.  The External 
Review Report should be submitted directly to the department Director who will then 
distribute copies to the Vice Chancellor of Student Affairs, the appropriate AVC and the 
Student Fee Advisory Committee, if a Registration Fee funded unit. 
 
Step 4:  Developing the Department Action Plan (2‐3 months) 
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Following consultation with the Self‐Study Panel, department staff, Vice Chancellor of 
Student Affairs, and appropriate AVC, the department will develop a plan of action that 
addresses the recommendations outlined in the Program Review Report prepared by 
the External Review Panel as well as reflects information and insights included in the 
Self‐Study Report.  The departmental action plan should specify proposed actions, 
implementation strategies, an action timeline, and responsible parties for carrying out 
each action.  If there are External Review Panel recommendations that the department 
is not in agreement with, the action plan should acknowledge these differences in 
thinking and where appropriate, present alternative recommendations. 
 
The completed Department Action Plan will be submitted to the VCSA, the appropriate 
AVC, and the SFAC if a Registration Fee funded unit.  
 
Step 5: Implementing the Department Action Plan (final month and beyond) 
 
Progress on the Department Action Plan will be evaluated via updates included in the 
department’s annual year‐end reports.  Further, the points and progress on the 
Department Action Plan will represent the foundation of the pre‐review preparation for 
the next cycle of program review five years later.   
 
Step 6: Comprehensive Unit Head Performance Review  (to occur during external 
review phase) 


 
In an effort to distinguish Program Review (the formative assessment of a department’s 
effectiveness with respect to its contributions to student learning and development and 
or business and service outcomes), from the Performance Review (the formative 
feedback of the Manager/Director of a department on her/his role in leading), a 
separate process will occur simultaneously with the Program Review.   
 
This comprehensive evaluation will occur once every five years and be in addition to the 
annual self‐evaluation and supervisor evaluation.  Each unit head, working with the 
appropriate AVC, will select individuals to collect feedback from which should include 
students who work in or use the services of the unit, from staff who work within the 
unit, from colleagues within student affairs, and from colleagues in other areas at the 
university.   The unit head may, with agreement from the AVC, include individuals in 
similar positions at other UC campuses.  Issues that might be included in the evaluation 
are:  ability to effectively communicate, leadership, partnering with units within and 
outside of Student Affairs, diversity initiatives and hiring, management of the unit’s 
resources including personnel and budget, fundraising (if appropriate) and vision for the 
future of the unit. 
 
 The feedback will be captured electronically and summarized anonymously by the 
appropriate AVC or Director of Administrative Services based upon the relationship 
between the unit head and the individuals who provided the feedback.  The written 
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summary will be shared with the unit head, appropriate AVC and the VCSA and 
discussed at an in‐person meeting. 
 
As the Division of Student Affairs strives to improve its efforts, the knowledge of how 
unit heads perform, what we do well and how we can grow professionally, becomes 
critical. 
  





		I. Notification in Writing to Unit(s) Scheduled for Review

		II. Department Review Orientation Meeting Scheduled/Held 

		III. Identification of the Self-Study Protocol

		1. Department Mission, Purpose, and Function



		IV. Data Audit

		1. Please describe any departmental efforts to collect data.  This can include any method of data collection, including survey data, focus groups, interviews, utilization counts (e.g., card swipe counts), etc. Further, please be sure to document assessment efforts of any population such as students, other clientele, staff, etc.  Please be sure that you address the following fields in your description:

		2. A review of any external assessment processes (e.g., participation in CAS Standards or industry benchmarking studies) or accreditation practices or mandates.  Please be sure that you address the following fields in your description:

		The Director of the department, in consultation with department staff, will identify/invite people to serve as members of the self-study team.  Following are guidelines with respect to the membership of the Self-Study Review Panel:

		A. External Members: In order to provide a more objective yet informed viewpoint, one member of the Self-Study Review Panel must be external to the department.  Some suggestions for this member include:

		1. If an advisory panel/council exists for the department, it is suggested that representation from this group be included on the Self-Study Review Panel.

		2. In an effort to make the Student Affairs Program review process as collaborative as possible across departments, Directors are encouraged to consider fellow Directors of Student Affairs departments slated to undergo program review in future cycles as a potential external member of the Self-Study Review Panel.

		3. The collaboration between Student Affairs and our colleagues in Academic Affairs is a priority for the advancement of the Student Affairs strategic plan and a critical element in our ability to effectively serve students.  As such, Directors are encouraged to consider inviting faculty or colleagues from the Schools or other academic departments to serve as an external member of the Self-Study Review Panel.



		B. Student Members:  Students are the primary constituents of our efforts. Thus, the Self-Study Review Panel must include at least one student.  It is advisable that the student(s) have experience with the department (e.g., frequent user, student employee, intern, etc.).  If the unit receives Registration Fees, the unit must request the SFAC to appoint a student member.

		C. Internal Members: There are no restrictions on the identification and inclusion of internal members for the Self-Study Review Panel.



		VI. Identification/Formation of External Review Panel and Site Visit Scheduled

		1. The department Director will generate a list of potential external panel participants.  This list will include twice the number of names (i.e., 4-6) than there are slots to fill.  Sound rationale should be presented for why each person has been nominated.  If there is an order of preference, the names on the list must be presented in priority order.

		2. This list of suitable panel members will be forwarded to the VCSA for consideration.  Please also provide a copy of this correspondence to the appropriate AVC who supervises the department undergoing program review.  In consultation with the AVCs, the Vice Chancellor will respond in one of the following ways:

		Report Submission Guidelines: 
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OPERATING BUDGET
UNIVERSITY OF CALIFORNIA, MERCED


2005-06 2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20


Revenue Sources
1 Student FTE 865 1283/1800 1903 2700 3418 4085 4820 5382 5965 6628 7465 8288 8920 9594 10330
8 Base Budget 28,734,828$    41,097,735$  48,385,797$   62,079,089$   73,538,872$      84,135,275$       95,865,629$      105,189,034$    114,748,497$    125,258,911$    138,645,975$    151,829,176$      161,878,628$      172,628,246$      184,376,267$    


Other Ongoing Revenue
16 Sub-total: Other allocations 4,357,000$      6,131,000$    6,631,000$     6,342,000$     6,608,000$        6,481,000$         7,269,000$        7,613,000$        8,186,000$        8,573,000$        9,304,000$        9,845,000$          10,847,000$        11,813,000$        13,027,000$      


17 One-time Revenue Items
18    Supplemental State Appropriation 14,000,000      14,000,000    14,000,000     10,000,000     5,000,000          -                      -                     -                     -                     -                     -                     -                       -                       -                       -                     
19 Backfill the loss of the State Supplemental Appropriatio 11,354,000      2,500,000      
20 FF&E still available in 07-08 1,500,000       
21 Line of Credit UCOP -                 5,000,000       5,000,000       5,000,000          5,000,000           5,000,000          5,000,000          5,000,000          5,000,000          
22 Sub-total: One-time Revenue Items 25,354,000$    16,500,000$  20,500,000$   15,000,000$   10,000,000$      5,000,000$         5,000,000$        5,000,000$        5,000,000$        5,000,000$        -$                   -$                     -$                     -$                     -$                   


23 Total Revenue 58,445,828$    63,728,735$  75,516,797$   83,421,089$   90,146,872$      95,616,275$       108,134,629$    117,802,034$    127,934,497$    138,831,911$    147,949,975$    161,674,176$      172,725,628$      184,441,246$      197,403,267$    


Use of Funds
Permanent Budget


24 Faculty/Lecturers 60/15 92/15 109/18 124/20 154/29 179/39 206/52 224/64 242/77 269/85 303/96 337/106 362/115 390/123 420/132
39 Total Permanent Budget 44,393,000$    61,844,544$  73,653,606$   80,812,898$   90,255,680$      98,455,584$       107,051,588$    113,980,508$    121,044,137$    129,018,235$    138,810,449$    148,527,318$      156,260,102$      164,480,987$      173,316,602$    


One-Time, Temporary & Faculty Start-up 
55 Total One-time, Temporary 14,499,000$    12,761,170$  10,746,000$   9,646,000$     17,158,000$      14,658,000$       15,518,000$      11,098,000$      11,098,000$      15,418,000$      18,778,000$      18,778,000$        14,458,000$        15,898,000$        16,858,000$      
56 Total Permanent & Temporary Requirements 58,892,000$    74,605,714$  84,399,606$   90,458,898$   107,413,680$    113,113,584$     122,569,588$    125,078,508$    132,142,137$    144,436,235$    157,588,449$    167,305,318$      170,718,102$      180,378,987$      190,174,602$    


57 Debt Service -$                 612,296$       668,896$        1,338,828$     1,746,953$        2,268,568$         2,516,068$        2,832,155$        3,826,681$        4,459,995$        5,055,504$        5,589,686$          5,826,501$          6,063,316$          6,300,131$        


58 Total Expense with Debt Service 58,892,000$    75,218,010$  85,068,502$   91,797,726$   109,160,633$    115,382,152$     125,085,656$    127,910,663$    135,968,818$    148,896,230$    162,643,953$    172,895,004$      176,544,603$      186,442,303$      196,474,733$    


59 Balance (Revenue minus Expense) (446,172)$        (11,489,275)$ (9,551,705)$   (8,376,637)$   (19,013,762)$    (19,765,877)$     (16,951,027)$    (10,108,629)$    (8,034,321)$      (10,064,318)$    (14,693,979)$    (11,220,827)$       (3,818,976)$         (2,001,057)$         928,534$           


66 Deferral of Startup (owed in later years)
67 Defer 80% of current Faculty Start-up to next 4 years 6,113,505      5,679,200       5,640,000       11,280,000        9,400,000           10,152,000        6,768,000          6,768,000          10,152,000        12,784,000        12,784,000          9,400,000            10,528,000          11,280,000        
68 Previously Deferred Faculty Start-up (25-25-30) (1,774,750)      (3,537,250)         (7,417,200)          (8,577,500)         (10,340,000)       (8,812,500)         (8,037,000)         (7,825,500)         (9,705,500)           (11,797,000)         (11,726,500)         (11,021,500)       
69 06-07 start-up commitments (25-25-30) (2,183,395)      (2,183,395)      (2,620,073)         
70 Estimated Year End Cash based on June Ledgers 2,529,770      2,601,000       -                  -                     -                      -                     -                     -                     -                     -                     -                       -                       -                       -                     
71 Total Deferred Commitments 8,643,275      6,096,806       1,681,856       5,122,677          1,982,800           1,574,500          (3,572,000)         (2,044,500)         2,115,000          4,958,500          3,078,500            (2,397,000)           (1,198,500)           258,500             


72 Total Planned Savings 11,489,275    9,577,806       5,254,856       9,301,677          6,669,800           6,752,500          1,856,000          3,623,500          8,063,000          11,256,500        9,716,500            4,511,000            6,102,500            7,869,500          
73 Planned Savings as Percent of Budget 15.3% 11.3% 5.7% 8.5% 5.8% 5.4% 1.5% 2.7% 5.4% 6.9% 5.6% 2.6% 3.3% 4.0%


74 Balance after Planned Savings (0)                  26,101          (3,121,781)    (9,712,085)       (13,096,077)      (10,198,527)     (8,252,629)       (4,410,821)       (2,001,318)       (3,437,479)       (1,504,327)           692,024               4,101,443            8,798,034          


Budget Projection as of February 10, 2009
18.7:1 Student/Faculty Ratio


Current 







OPERATING BUDGET
UNIVERSITY OF CALIFORNIA, MERCED


Assumptions:


A. Budgeted enrollment growth is held consistent with the campus Long Range Enrollment Plan.


B. Each year student enrollment support will be received at the marginal cost rate of $9,018 per FTE.


C.  $6.3 million for student enrollment support received in FY 2008-09 will continue in the base funding for UC Merced.


D.  Student fees held at FY 2008-09 rates for both Education and Registration Fees.


E. Allocations for OMP will continue funding provided in FY 2007-08.


Key Measures to Address Balancing the Budget:


A. To date, the campus has been able to manage within the operating budget each year.  There is a projected deficit for 2008-09 
however, several cost savings measures implemented on the campus will most likely help reduce expenditures, and bring the shortfall to zero.


B. The Operating Summary does project a deficit in out years, but there are many variables that could alter these projections:
an approved increase in Ed. and Reg. Fees will increase revenue; the campus expects to aggressively pursue extramural funding opportunities; 
continued cost savings measures such as a permanent reduction in supplies and expense allocations and spending; salary savings from a hiring freeze
swept centrally; delay of major purchases; delayed faculty hiring; streamlining administrative processes where feasible. 


C. UC Merced Auxiliaries will help to balance the budget overall - 'all funds' - with continued success of the campus enterprises and increased 
enrollments and expanded services. 


D. UC Merced continues to work closely with the Office of the President to ensure sufficient funding for the campus. 


Budget Projection as of February 10, 2009
18.7:1 Student/Faculty Ratio


Current 
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2008 University of California 
Undergraduate Experience 
Survey (UCUES) Results


Michael Roona & Nancy Ochsner
Institutional Planning & Analysis


Presentation Topics


• What is UCUES?
• What does UC Merced do well?
• What could UC Merced do better?
• How do UCUES data triangulate with other 


campus data?
• How should we measure learning?
• How can you use UCUES results?


What is UCUES?


• Biennial census of undergraduates
• Covers academic and co-curricular experiences
• Provides info about study habits and how 


students use their time, including time conflicts
• Documents attitudes, perceptions, goals, and 


student satisfaction
• Allows students to evaluate instruction, advising, 


student services, campus climate, and their own 
personal growth and academic development


Results about Seniors


Seniors at other UCs were only 
included if their programs would be 


offered by one of our existing schools


What seniors plan to do when they graduate


20%25%Other/Undecided


p < .000


18%39%Work


62%37%Graduate School


UC 
Merced


Other 
UCs


Highest degree seniors plan to earn eventually 


54%44%Prof or Doctorate


NS


30%35%Master’s (or MBA)


17%21%Bachelor’s Only


UC 
Merced


Other 
UCs
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Active Learning Experiences - Seniors


*14%22%Participated in a study abroad program


40%47%Participated in an internship


*68%52%
Assisted faculty with research or a creative 
activity


*63%47%
Enrolled in at least one independent research 
course


*94%83%
Spent at least 6 hours per week studying or on 
other academic activities outside of class


*80%68%Reported making class presentations


2-tailed 
sig


UC 
Merced


Other 
UCs


Satisfaction with UC Merced - Seniors


*86%95%
Campus has strong commitment to undergraduate 
education


*53%78%
Were satisfied with the availability of courses needed 
for graduation


*63%76%
Were satisfied with advising by college staff on 
academic matters


86%82%
Were satisfied with advising by faculty on academic 
matters


75%74%
Were satisfied with the value of their education for 
the price they paid


85%84%Would choose to attend this institution again


88%84%Were satisfied with their overall academic experience


2-tailed 
sig


UC 
Merced


Other 
UCs


Class Level Comparisons


Includes all students even if their 
programs would not be offered by one 


of our schools, because most lower 
division students have no major.


Campus has strong commitment to 
undergraduate education


*91%97%Freshmen


*87%95%Seniors


95%95%Sophomores


*92%95%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs


Satisfied with academic advising by staff


87%82%Freshmen


*64%76%Seniors


82%80%Sophomores


*73%78%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs


Satisfied with academic advising by faculty


86%83%Freshmen


87%82%Seniors


86%80%Sophomores


87%81%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs
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Satisfied w/ value of education for price paid


72%71%Freshmen


Pioneer freshmen were juniors in spring 2008


76%74%Seniors


76%68%Sophomores


*79%69%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs


Would choose to attend UC again?


*77%86%Freshmen


86%84%Seniors


81%83%Sophomores


81%83%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs


Freshmen would choose to attend again?


23%33%Strongly Agree


20%20%Somewhat Agree


33%32%Agree


p < .000


8%3%Strongly Disagree


12%8%Somewhat Disagree


3%3%Disagree


UC 
Merced


Other 
UCs


First year retention rates


89%Santa Cruz


90%Davis


91%Santa Barbara


94%Irvine & San Diego


97%Berkeley & UCLA


80%Merced


85%Riverside


NSSE 2007 freshmen choose to attend again?


32%


41%


19%


8%


UC 
Merced


49%


38%


10%


3%


Carnegie 
Peers


43%50%Definitely Yes


4%3%Definitely No


40%37%Probably Yes


12%11%Probably No


All NSSE 
Participants


Small Lib 
Arts


UCUES “attend again” by CORE 1 enrollment


36%20%Strongly Agree


28%19%Somewhat Agree


19%36%Agree


Three cells have expected count less than 5.  
No association between enrollment in CORE 1 


and school in which student is enrolled.


3%9%Strongly Disagree


8%13%Somewhat Disagree


6%3%Disagree


Did Not 
Take


(n=36)


Took 
CORE 


(n=167)
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Learning Outcome Measures
Students at other UCs were only included 
if their programs would be offered by one 


of our existing schools, because we’re only 
looking at upper division students.


Very good or excellent critical thinking
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All juniors Began as
freshmen


All seniors Began as
freshmen


Other UCs UC Merced


Very good or excellent 
understanding of specific field
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Very good or excellent writing skills
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20 learning outcome measures
• Critical thinking skills
• Disciplinary knowledge
• Writing skills
• Reading comprehension
• Foreign language skills
• Quantitative skills
• Speaking skills (English)
• International 


understanding
• Leadership skills
• Computer skills
• Internet skills


• Library research skills
• Other research skills
• Presentation skills
• Interpersonal (social) 


skills
• Appreciation, tolerance of 


racial and ethnic diversity
• Appreciation of fine arts
• Appreciation of cultural 


and global diversity
• Understanding import of 


personal responsibility
• Self-awareness and 


understanding


“Learning Outcome”
Intercampus Comparisons


• Should only compare students who began 
as freshmen at their current campus with 
similar students (exclude transfers)


• Best done at program/major level
• Requires appropriate comparison group
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Comparison Group Example - Math


MANAGEMENT SCIENCE (San Diego)533


INDUSTRIAL ENGINEERING & OPERATIONS RESEARCH (Berkeley)324


QUANTITATIVE ECONOMICS (Irvine)24G


STATISTICS (Berkeley, Davis, Riverside)891
STATISTICAL SCIENCE (Santa Barbara)889
PROBABILITY & STATISTICS (San Diego)00Q


OPERATIONS RESEARCH & MANAGEMENT SCIENCE (Berkeley)3D2


MATHEMATICS & SCIENCE COMPUTATION (Davis)07C
MATHEMATICS - SCIENTIFIC COMPUTATION (San Diego)54A
MATHEMATICS - APPLIED SCIENCE (LA, San Diego)545
MATHEMATICS (All but Merced)540
MATHEMATICS OF COMPUTATION (LA)536


MATHEMATICS/ECONOMICS (LA, San Diego)778
ECONOMICS – MATHEMATICS (Santa Barbara)244
APPLIED MATHEMATICS (Berkeley, Davis, LA, San Diego)072
MATHEMATICAL SCIENCES (UC Merced and UC Santa Barbara)527
Major Description in UCOP Corporate Student SystemCode


Acceptable Uses of UCUES Data
a. Campuses may be compared to a UC average or 


to a composite of data from all campuses in the 
system other than one's own.


b. Campuses may be compared to each other if 
they are not identified by name and if the 
information provided in the report will not allow 
comparison campuses to be readily identified. It 
is possible under this provision to display values 
for the highest and the lowest unidentified 
campuses on various items.


c. Campuses may be compared and their identities 
made public if campuses named in analyses are 
made aware of the work well in advance (30 days) 
of the published report of specific comparisons.  
Each EVC or his/her designate should be notified 
in advance.


Valid and Invalid Comparisons


VALID
• Compare changes 


within schools or 
programs over time, 
controlling for 
demographic changes 
in student body (e.g., 
percent Asian)


INVALID
• Compare differences 


between campuses, 
UC Merced schools, 
or dissimilar programs 
(STEM vs SSHA 
majors)


Resources
• www.universityofcalifornia.edu/studentsurvey/


provides info about UCUES
• Survey Coordinating Committee created at UCM to 


improve surveys, prevent survey fatigue, and 
facilitate dissemination of results
– surveys.ucmerced.edu is coming soon


• Spreadsheet containing majors (using UCOP major 
codes and descriptions) that were evaluated by 
2008 UCUES respondents at each campus


• Spreadsheets crosswalking UC Merced’s eight 
general education principles with UCUES, NSSE, 
and Alumni survey items


Supplemental Slides 
(Gen Ed Crosswalk)
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Sample UCUES “scientific literacy” items


How often reconsidered your own position on a topic after assessing the 
arguments of others


How often examined how others gathered and interpreted data and 
assessed the soundness of their conclusions


How often used facts and examples to support your viewpoint
How often create or generate new ideas, products or ways of understanding


How often judge value of information, ideas, actions and conclusions based 
on the soundness of sources, methods, and reasoning


How often break down material into component parts or arguments into 
assumptions to see the basis for different outcomes and conclusions


How often explain methods, ideas or concepts and use to solve problems
How often recognize or recall specific facts, terms or concepts
Proficiency with computer, internet, library, or other research skills
Proficiency with quantitative (mathematical and statistical) skills


Sample NSSE “scientific literacy” items


How much has UCM experience contributed to knowledge of computing 
and information technology


How much has UCM contributed to ability to analyze quantitative problems


Have you worked on a research project with a faculty member outside of 
course or program requirements


How often examined the strengths and weaknesses of your own views on 
a topic or issue 


How much applying theories/concepts to practical problems/new situations


How much making judgments about the value of information, arguments, 
or methods, such as examining how others gathered and interpreted 
data and assessing the soundness of their conclusions


How much synthesizing and organizing ideas, information, or experiences 
into new, more complex interpretations and relationships


How much analyzing the basic elements of an idea, experience, or theory, 
such as examining a particular case or situation in depth and 
considering its components








http://admissions.ucmerced.edu/






Diagnostic Writing Exam: Data Summary Report 
Writing 10 (Spring 2007) 
Report prepared by: Eve Holwell & Anne Zanzucchi 
 
Pre-Test, January 2007 
Total WRI 10 students: 187 
Exams Submitted:   185 
Exams Read:    69 (38% of submitted exams) 
Third Reads:    28 (60% accuracy) 
Passes:    32 (46% pass) 
 
Post-Test, May 2007 
Total WRI 10 students: 187 
Exams Submitted:  1531  
Exams Read:    64 (42% of submitted exams) 
Third Reads:    30 (51% accuracy)2 
Passes:    36 (56% pass) 
 
Comparable Student Codes 
Total Received Exams:  35 
Increase:    13 (37%) 
Decrease:     7 (20%) 
Same:     15 (43%) 
 
Notes on increases:  Most often, increases included a 2 step difference.  This difference was commonly 
between a significant pass or fail, a 3-5 or a 2-4 being characteristic of the most common increases in 
scores.  More than half of the improvements are two levels of change (7 exams of 13 total).  The other 
6 exams indicate one level of change. 
 
Notes on decreases:  Qualitative data about student work with decreased score note that the post-test 
lacks a level of care, citing “lack of effort” (10MM19) and “well-argued, and “gets” the prompt, but 
doesn’t fully appreciate it” (10CB19).  This suggests that the end of semester diagnostic includes fewer 
incentives for student success.  Recommendations during discussion included program-wide inclusion 
of the diagnostics in student portfolios, possibly with self-assessment to add depth to our analysis of 
samples.  To generate further student investment in diagnostic writing, other possibilities include 
greater student participation in the assessment process, e.g. generating a rubric (Duke & Sanchez 
1994), or prompts connected to WRI 1 and WRI 10 course content (White 1998). 
 
Notes on same:  No change means the average score remained the same.  In most cases, readers’ split 
scores reflected in an increase, but the third read score was equivalent to the pre-test score.  For 
example, a writing sample could have been ranked 3 / 1 with 3 as the third read and 3 / 4 with 3 as the 
third read.  This suggests some significant improvements, though the consensus is ultimately the same 
score.  Absolute same scores were 5 of the 15.  Split increases were 8 of the 15, and split decreases 
were 2 of the 15.  With split values of increase, decrease and no change added the above numbers, the 
numbers would change in the following ways: Increase (60%), Decrease (26%), and Same (14%).  


                                                 
1 Variance in submitted exams may involve a missing section or significant student absences on diagnostic exam day. 
2 Post-test norming sessions included conversations about scoring guide in lieu of writing samples, which may have 
contributed to split scores. 







Summary Chart of Pass Versus Fail Features 
 
 


 
 
Note:  No one feature amounts of a three, four or split score.  This chart represents a pattern of phrases 
used to characterize dominant aspects of samples.  Since the diagnostic is a blend of these features, 
these descriptions are meant to articulate what the differences between borderline samples represent. 
 


 
Categories 


 
Three Scores 


 
Split Scores 


 
 
Paragraphing & 
Structure 


 
 
Focus & 
Development 


 
 
Reading 
Comprehension & 
Summary 


 
 
Logic & Argument 


 
Grammar & 
Mechanics 


-- lacks coherent 
structure 
-- rambles, circular 
logic 
-- awkward 
transitions 


-- paragraphs are 
unified in thought and 
structure 
-- clear topic sentences 


-- repetition 
-- ambition 
-- generalities 


-- lacks examples 
-- superficial 
treatment of prompt 
-- does not respond 
to prompt 
-- lacks depth 


-- evidence of 
understanding of 
prompt 
-- focused and specific 
engagement with text 
and arguments 


-- lacks coherent 
structure 
-- loses momentum 
-- gains momentum 


-- could summarize 
argument more fully 
-- incomplete 
understanding of 
prompt & reading 
-- all summary, no 
argument 


-- appropriate 
examples 
-- sufficient examples 
-- balance between 
summary and 
argument 


-- responds to text 
illogically 
-- too speculative 
 


-- responds 
illogically to text & 
prompt 
-- broad claims 
-- simplistic 
reasoning 


-- strong reasoning 
-- acceptable 
reasoning 
-- extra effort to shape 
argument and grow 
ideas 


-- creative but 
unsubstantiated claims 
-- unclear thesis 
-- argument needs 
structure 
-- misunderstood text 


-- frequent minor 
errors 
 


-- precise word choice 
-- sentence variety 
-- definite or evident 
voice 


-- simplistic style 
-- ESL 
-- simplistic sentence 
structures 
 


 
Four Scores 







Beyond AWPE Scoring Guide Features  
 
Pre-Test 
 


o “some interesting examples but weak language skills (10CJ18A) 
o “solid argument but based on a misperception?” (10HD19A, 10TK01A) 
o Generalities (10BP19A, 10FK18A) 
o Development issues (10JU18A, 10CT18A) 
o ESL issues (10MV19A, 10SP18A, 10CJA) 


 
Post-Test 
 


o Effect of time limits (10JG17) 
o Generalities (10CB09, 10BD07) 
o “sense of fun” and inventiveness (10SV20) 
o “flashes of higher-level thinking” (10LM18, 10CM19) 
o Audience issues (10CB06) 
o Lack of effort (10MM19, 10CB19, 10JD07) 


 
Summary: Holistic scoring language, like any assessment measure, will have limited means of 
identifying the quality of students’ reading, writing and critical thinking skills.  As a program, we 
could design a richer holistic rubric and revise the diagnostic prompt to (1.) improve placement 
accuracy, (2.) remain conscious of writing characteristics to share with students, and (3.) identify 
holistic contradictions, or dominant writing characteristics that are simultaneously weak and strong.  
Holistic contradictions, e.g. interesting thinking but weak language skills, are characteristic of some 
English Learner papers according to these diagnostic readings and outside research (Hamp-Lyons 
1995; Lee 2006).  Additional holistic conflicts in several WRI 10 samples include logical arguments 
based on a misreading of original text.  Summer sessions of WRI 1 and WRI 10 will experiment with 
process-oriented diagnostic writing to explore and address these questions.  To supplement the one 
draft timed writing method, students will be given extended time plan and discuss ideas related to a 
prompt.  The goal will be to offer students methods for applying the writing process to product-
oriented writing situations.  For student samples of effective pre-writing in existing post-test 
diagnostics, see attached appendix (10EB07, 10SV20).  The objectives to this approach include 
fostering better skill preparation for the timed-writing experience and connecting process-oriented 
classroom pedagogy to timed-writing situations.  
 
Works Cited 
 
Duke, C. & R. Sanchez. (Apr. 1994) Giving students control over writing assessment. The English 
Journal. 83.4: 47-53. 
 
Hamp-Lyons, L. (Winter, 1995) Rating Nonnative writing: The trouble with holistic scoring. TESOL 
Quarterly. 29.4: 759-762. 
 
Lee, Y. (2006) The process-oriented ESL writing assessment: Promises and challenges. Journal of 
Second Language Writing. 15: 307-330. 
 
White, E. (1998) Teaching and Assessing Writing: Recent advances in understanding, evaluating, and 
improving student performance. San Francisco: Jossey-Bass. 







 
 
 
 
 
 







 








School of Engineering - General Guidelines for Faculty Teaching Load 
 


1. The faculty teaching load outlined in this policy is the minimum required teaching 
load. 


2. Each faculty member is expected to teach two (undergraduate or graduate, 3-4 
credits each) courses per academic year. In addition, faculty members are required 
to participate in supplemental teaching activities such as Service Learning, Core 
courses or seminars.  However, if two 4-credit classes (8 credits) or more are 
taught in one academic year, supplemental teaching is not required during that 
period. 


3. Each faculty should teach at least one required course per academic year. 
4. Pre-tenured faculty members are eligible for one semester (one course) relief from 


teaching before their tenure consideration.  This teaching break typically occurs in 
the first semester at UCM, but may be taken at a later time.  


5. Each major can adjust the teaching load according to its specific class 
requirements, and for special circumstances, with the approval of the Curriculum 
Committee and the Resource Committee. 


6. The Executive Committee, in agreement with the faculty within the major and the 
Curriculum Committee, may grant exceptions to these guidelines for cases such as 
heavy administrative assignments, committee loads, or other special 
circumstances. 


7. Each faculty should provide an explanation of, and justification for, any deviation 
from the standard load outlined in this policy as appropriate as it relates to his/her 
promotion/merit review. 








http://senate.ucmerced.edu/2.asp?uc=1&lvl2=25&contentid=4






http://housing.ucmerced.edu/






http://learning.ucmerced.edu/






http://it2.ucmerced.edu/listening_tour/listening_tour1.cfm






 
 
 


APPENDIX H 
 


UC-AFT and UC List of Equivalencies 
February 20, 2008 
 


NSF List of Duties that Shall Receive Equivalencies 
 
Below is a representative list of duties that shall receive workload equivalencies, pursuant 
to Article 24.A.6, when these duties are assigned or expected to be performed by an NSF 
in addition to his or her assigned teaching duties.  These duties shall receive workload 
equivalencies whenever such duties are required or clearly expected by the University, and 
are neither provided for in the NSF’s appointment percentage or the IWC which is assigned 
to the course nor compensated under another title.  Should a campus practice be to 
acknowledge these duties by other forms of compensation, then it may continue to do so 
instead of providing an equivalency.    
 
1. Committee work for department or program, e.g., standing personnel committee, 


curriculum development committee, exam committee. (It would not include ad hoc 
review committees such as an excellence review committee.) 


 
2. Designated service as an adviser or mentor to undergraduate students and graduate 


students, e.g. thesis or dissertation adviser, undergraduate majors, honors work, or 
training of Teaching Assistants.  


 
3. Provision of independent study courses. 
 
4. Administration of placement examinations, e.g., writing, languages, arts, or music. 
 
5. Coordination and supervision of extracurricular activities, e.g., student publications, 


student organizations, field trips, performances, exhibits, fundraising, and special 
events. 


 
6. Development and coordination of internships. 
 
7. Course coordination for instructional offerings that are delivered via multiple 


instructions and sections, e.g., administrative scheduling for locations and times of 
sections, coordination of laboratory facilities, development, compilation and 
management of common course materials. 


 
8. Course, curriculum or program development, e.g., on-line instructional materials, 


course redesign, or website content. 
 
9. Special advising, tutoring and coaching, or community outreach programs  


sponsored by a program or department, e.g., interactions or meetings between 
language and music faculty and students outside of office hours.    


  
This list of duties is not exhaustive.  Equivalencies may be awarded in any situation where 
an NSF is required or clearly expected by the University to perform duties in addition to his 
or her assigned teaching duties. 


 - 100 - 
 



http://atyourservice.ucop.edu/employees/policies_employee_labor_relations/collective_bargaining_units/nonsenateinstructional_nsi/contract_articles/appendix_h.pdf
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Institutional Data Report   - Fall 2008
American College Health Association
P.O. Box 28937
Baltimore, MD 21240-8937 FREQUENCY REPORT
(410) 859-1500 Number  of  Surveys   (n)    = 451 Web Surveys
www.acha.org


1. How would you describe your general health?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Excellent 31 17 23 9 0 0 54 12.1
2 Very good 75 41 95 37 2 29 172 38.4
3 Good 56 31 101 39 4 57 161 35.9
4 Fair 19 10 33 13 1 14 53 11.8
5 Poor 0 0 6 2 0 0 7 1.6
6 Don't know 1 1 0 0 0 0 1 0.2
Valid responses = 182 41 258 58 7 2 448 99.33


Invalid responses include no response or multiple responses.


2A1. Have you received information on the following topics from your college or university? 
Alcohol and other drug use 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 61 34 87 34 2 29 151 33.7
2 Yes 121 67 171 66 5 71 297 66.3
Valid responses = 182 41 258 58 7 2 448 99.3


Invalid responses include no response or multiple responses.


2A2. Have you received information on the following topics from your college or university? 
Cold/Flu/Sore Throat 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 106 58 136 53 5 71 248 55.5
2 Yes 77 42 120 47 2 29 199 44.5
Valid responses = 183 41 256 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


2A3. Have you received information on the following topics from your college or university? 
Depresion/Anxiety


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 99 54 128 50 3 43 231 51.7
2 Yes 83 46 129 50 4 57 216 48.3
Valid responses = 182 41 257 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


2A4. Have you received information on the following topics from your college or university? 
Eating disorders


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 128 70 178 69 3 43 310 69.4
2 Yes 54 30 79 31 4 57 137 30.6
Valid responses = 182 41 257 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


2A5. Have you received information on the following topics from your college or university? 
Grief and loss


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 129 71 191 75 4 57 325 73.0
2 Yes 53 29 64 25 3 43 120 27.0
Valid responses = 182 41 255 57 7 2 445 98.7


Invalid responses include no response or multiple responses.


American College Health Association-National College Health Assessment (ACHA-NCHA-II))
University California Merced 


November 6, 2008
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American College Health Association-National College Health Assessment (ACHA-NCHA-II))
University California Merced 


November 6, 2008


2A6. Have you received information on the following topics from your college or university? 
How to help others in distress


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 125 69 193 76 4 57 323 72.7
2 Yes 57 31 61 24 3 43 121 27.3
Valid responses = 182 41 254 57 7 2 444 98.4


Invalid responses include no response or multiple responses.


2A7. Have you received information on the following topics from your college or university? 
Injury prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 116 65 194 76 5 71 316 71.3
2 Yes 63 35 62 24 2 29 127 28.7
Valid responses = 179 40 256 58 7 2 443 98.2


Invalid responses include no response or multiple responses.


2A8. Have you received information on the following topics from your college or university? 
Nutrition


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 87 48 107 42 2 29 197 44.2
2 Yes 94 52 150 58 5 71 249 55.8
Valid responses = 181 41 257 58 7 2 446 98.9


Invalid responses include no response or multiple responses.


2A9. Have you received information on the following topics from your college or university? 
Physical activity


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 75 41 99 39 1 14 176 39.4
2 Yes 108 59 157 61 6 86 271 60.6
Valid responses = 183 41 256 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


2A10. Have you received information on the following topics from your college or university? 
Pregnancy prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 101 56 125 49 2 29 229 51.6
2 Yes 80 44 130 51 5 71 215 48.4
Valid responses = 181 41 255 57 7 2 444 98.4


Invalid responses include no response or multiple responses.


2B1. Have you received information on the following topics from your college or university? 
Problem use of internt/computer games


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 131 72 186 73 6 86 324 72.6
2 Yes 52 28 69 27 1 14 122 27.4
Valid responses = 183 41 255 57 7 2 446 98.9


Invalid responses include no response or multiple responses.


2B2. Have you received information on the following topics from your college or university? 
Relationship difficulties


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 146 80 200 78 3 43 350 78.7
2 Yes 36 20 55 22 4 57 95 21.3
Valid responses = 182 41 255 57 7 2 445 98.7


Invalid responses include no response or multiple responses.
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2B3. Have you received information on the following topics from your college or university? 
Sexual assault/Relationship violence prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 95 52 139 55 3 43 238 53.5
2 Yes 87 48 116 46 4 57 207 46.5
Valid responses = 182 41 255 57 7 2 445 98.7


Invalid responses include no response or multiple responses.


2B4. Have you received information on the following topics from your college or university? 
Sexually transmitted disease/ Infection (STD/I) prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 81 45 104 41 2 29 188 42.2
2 Yes 101 56 151 59 5 71 257 57.8
Valid responses = 182 41 255 57 7 2 445 98.7


Invalid responses include no response or multiple responses.


2B5. Have you received information on the following topics from your college or university? 
Sleep difficulties


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 151 83 199 78 6 86 357 80.4
2 Yes 31 17 55 22 1 14 87 19.6
Valid responses = 182 41 254 57 7 2 444 98.4


Invalid responses include no response or multiple responses.


2B6. Have you received information on the following topics from your college or university? 
Stress reduction


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 91 50 91 36 3 43 186 41.6
2 Yes 92 50 165 65 4 57 261 58.4
Valid responses = 183 41 256 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


2B7. Have you received information on the following topics from your college or university? 
Suicide prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 135 75 202 80 5 71 343 77.4
2 Yes 46 25 52 21 2 29 100 22.6
Valid responses = 181 41 254 57 7 2 443 98.2


Invalid responses include no response or multiple responses.


2B8. Have you received information on the following topics from your college or university? 
Tobacco use


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 131 72 186 73 6 86 324 73.1
2 Yes 50 28 68 27 1 14 119 26.9
Valid responses = 181 41 254 57 7 2 443 98.2


Invalid responses include no response or multiple responses.


2B9. Have you received information on the following topics from your college or university? 
Violence prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 122 67 179 71 5 71 307 69.3
2 Yes 59 33 75 30 2 29 136 30.7
Valid responses = 181 41 254 57 7 2 443 98.2


Invalid responses include no response or multiple responses.
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3A1. Are you interested in receiving information on the following topics from your college or univerity? 
Alcohol and other drug use


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 126 70 158 63 2 33 287 65.5
2 Yes 53 30 94 37 4 67 151 34.5
Valid responses = 179 41 252 58 6 1 438 97.1


Invalid responses include no response or multiple responses.


3A2. Are you interested in receiving information on the following topics from your college or univerity? 
Cold/Flu/Sore throat


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 92 51 97 38 3 50 193 43.8
2 Yes 88 49 157 62 3 50 248 56.2
Valid responses = 180 41 254 58 6 1 441 97.8


Invalid responses include no response or multiple responses.


3A3. Are you interested in receiving information on the following topics from your college or univerity? 
Depression/Anxiety


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 80 44 90 36 3 50 174 39.5
2 Yes 100 56 163 64 3 50 266 60.5
Valid responses = 180 41 253 58 6 1 440 97.6


Invalid responses include no response or multiple responses.


3A4. Are you interested in receiving information on the following topics from your college or univerity? 
Eating disorders


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 127 71 140 56 4 67 272 62.0
2 Yes 53 29 112 44 2 33 167 38.0
Valid responses = 180 41 252 57 6 1 439 97.3


Invalid responses include no response or multiple responses.


3A5. Are you interested in receiving information on the following topics from your college or univerity? 
Grief and loss


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 113 63 120 48 3 50 237 54.1
2 Yes 67 37 131 52 3 50 201 45.9
Valid responses = 180 41 251 57 6 1 438 97.1


Invalid responses include no response or multiple responses.


3A6. Are you interested in receiving information on the following topics from your college or univerity? 
How to help others in distress


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 73 40 85 34 4 67 163 37.0
2 Yes 108 60 168 66 2 33 278 63.0
Valid responses = 181 41 253 57 6 1 441 97.8


Invalid responses include no response or multiple responses.


3A7. Are you interested in receiving information on the following topics from your college or univerity? 
Injury prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 95 53 114 45 3 50 213 48.4
2 Yes 86 48 138 55 3 50 227 51.6
Valid responses = 181 41 252 57 6 1 440 97.6


Invalid responses include no response or multiple responses.
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3A8. Are you interested in receiving information on the following topics from your college or univerity? 
Nutrition


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 62 34 64 25 0 0 127 28.8
2 Yes 118 66 190 75 6 100 314 71.2
Valid responses = 180 41 254 58 6 1 441 97.8


Invalid responses include no response or multiple responses.


3A9. Are you interested in receiving information on the following topics from your college or univerity? 
Physical activity


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 59 33 77 31 2 33 139 31.7
2 Yes 121 67 175 69 4 67 300 68.3
Valid responses = 180 41 252 57 6 1 439 97.3


Invalid responses include no response or multiple responses.


3A10. Are you interested in receiving information on the following topics from your college or univerity? 
Pregnancy prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 115 65 135 54 3 50 254 58.4
2 Yes 63 35 115 46 3 50 181 41.6
Valid responses = 178 41 250 57 6 1 435 96.5


Invalid responses include no response or multiple responses.


3B1. Are you interested in receiving information on the following topics from your college or univerity? 
Problem use of Internet/computer games


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 106 59 150 59 5 71 262 59.1
2 Yes 74 41 105 41 2 29 181 40.9
Valid responses = 180 41 255 58 7 2 443 98.2


Invalid responses include no response or multiple responses.


3B2. Are you interested in receiving information on the following topics from your college or univerity? 
Relationship difficulties


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 96 54 120 47 4 57 220 50.0
2 Yes 82 46 134 53 3 43 220 50.0
Valid responses = 178 40 254 58 7 2 440 97.6


Invalid responses include no response or multiple responses.


3B3. Are you interested in receiving information on the following topics from your college or univerity? 
Sexual assault/Relationship violence prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 114 64 110 43 6 86 231 52.4
2 Yes 65 36 144 57 1 14 210 47.6
Valid responses = 179 41 254 58 7 2 441 97.8


Invalid responses include no response or multiple responses.


3B4. Are you interested in receiving information on the following topics from your college or univerity? 
Sexually transmitted disease/Infection (STD/I) prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 99 55 117 46 3 43 220 49.8
2 Yes 80 45 138 54 4 57 222 50.2
Valid responses = 179 40 255 58 7 2 442 98.0


Invalid responses include no response or multiple responses.
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3B5. Are you interested in receiving information on the following topics from your college or univerity? 
Sleep difficulties


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 69 38 69 27 2 29 141 31.6
2 Yes 112 62 188 73 5 71 305 68.4
Valid responses = 181 41 257 58 7 2 446 98.9


Invalid responses include no response or multiple responses.


3B6. Are you interested in receiving information on the following topics from your college or univerity? 
Stress reduction


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 65 36 48 19 1 14 115 25.9
2 Yes 115 64 208 81 6 86 329 74.1
Valid responses = 180 41 256 58 7 2 444 98.4


Invalid responses include no response or multiple responses.


3B7. Are you interested in receiving information on the following topics from your college or univerity? 
Suicide prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 116 64 137 54 4 57 258 58.4
2 Yes 64 36 117 46 3 43 184 41.6
Valid responses = 180 41 254 57 7 2 442 98.0


Invalid responses include no response or multiple responses.


3B8. Are you interested in receiving information on the following topics from your college or univerity? 
Tobacco use


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 134 75 174 69 4 57 313 71.0
2 Yes 45 25 80 32 3 43 128 29.0
Valid responses = 179 41 254 58 7 2 441 97.8


Invalid responses include no response or multiple responses.


3B9. Are you interested in receiving information on the following topics from your college or univerity? 
Violence prevention


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 110 61 126 50 4 57 241 54.5
2 Yes 70 39 128 50 3 43 201 45.5
Valid responses = 180 41 254 57 7 2 442 98.0


Invalid responses include no response or multiple responses.


4A. Within the last 12 months, how often did you:
Wear a seatbelt when you rode in car?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A didn't do this last 12 month 1 1 1 0 1 14 3 0.7
2 Never 0 0 0 0 0 0 1 0.2
3 Rarely 2 1 1 0 0 0 3 0.7
4 Sometimes 3 2 0 0 0 0 3 0.7
5 Most of the time 8 4 17 7 0 0 25 5.6
6 Always 170 92 239 93 6 86 415 92.2
Valid responses = 184 41 258 57 7 2 450 99.8


Invalid responses include no response or multiple responses.
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4B. Within the last 12 months, how often did you:
Wear a helmet when you rode a bicycle?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A didn't do this last 12 month 78 42 138 54 3 43 219 48.7
2 Never 45 25 51 20 2 29 99 22.0
3 Rarely 12 7 17 7 0 0 29 6.4
4 Sometimes 9 5 8 3 2 29 19 4.2
5 Most of the time 6 3 12 5 0 0 18 4.0
6 Always 34 19 32 12 0 0 66 14.7
Valid responses = 184 41 258 57 7 2 450 99.8


Invalid responses include no response or multiple responses.


4C. Within the last 12 months, how often did you:
Wear a helmet when you rode a motorcycle?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A didn't do this last 12 month 155 84 226 88 7 100 388 86.6
2 Never 1 1 1 0 0 0 3 0.7
3 Rarely 0 0 1 0 0 0 1 0.2
4 Sometimes 1 1 0 0 0 0 1 0.2
5 Most of the time 0 0 0 0 0 0 0 0.0
6 Always 27 15 28 11 0 0 55 12.3
Valid responses = 184 41 256 57 7 2 448 99.3


Invalid responses include no response or multiple responses.


4D. Within the last 12 months, how often did you:
Wear a helmet when you were inline skating?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A didn't do this last 12 month 148 80 232 90 7 100 387 86.0
2 Never 22 12 14 5 0 0 37 8.2
3 Rarely 3 2 0 0 0 0 3 0.7
4 Sometimes 2 1 0 0 0 0 2 0.4
5 Most of the time 2 1 1 0 0 0 3 0.7
6 Always 7 4 11 4 0 0 18 4.0
Valid responses = 184 41 258 57 7 2 450 99.8


Invalid responses include no response or multiple responses.


5A. Within the last 12 months:
Were you in a physical fight?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 167 91 252 97 6 86 425 94.4
2 Yes 16 9 7 3 1 14 25 5.6
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.


5B. Within the last 12 months:
Were you physically assaulted (do not include sexual assault)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 175 96 251 97 7 100 433 96.2
2 Yes 8 4 8 3 0 0 17 3.8
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.
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5C.Within the last 12 months:
Were you verbally threatened?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 149 81 216 83 6 86 371 82.3
2 Yes 35 19 43 17 1 14 80 17.7
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


5D. Within the last 12 months:
Were you sexually touched without your consent?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 176 96 249 96 7 100 432 95.8
2 Yes 8 4 10 4 0 0 19 4.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


5E. Within the last 12 months:
Was sexual penetration attempted (vaginal, anal, oral) without your consent?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 183 100 252 98 7 100 442 98.2
2 Yes 1 1 6 2 0 0 8 1.8
Valid responses = 184 41 258 57 7 2 450 99.8


Invalid responses include no response or multiple responses.


5F. Within the last 12 months:
Were you sexually penetrated (vaginal, anal, oral) without your consent?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 184 100 255 99 7 100 446 98.9
2 Yes 0 0 4 2 0 0 5 1.1
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


5G. Within the last 12 months:
Were you a victim of stalking (e.g., waiting for you outside your classroom, residence hall, or office:
repeated emails/phone calls)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 98 244 94 7 100 430 95.6
2 Yes 4 2 15 6 0 0 20 4.4
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.


6A. Within the last 12 months, have you been in an intimate (coupled/partnered) relationship that was:
Emotionally abusive? (e.g., called derogartory names, yelled at, ridiculed)


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 167 91 219 85 7 100 393 87.3
2 Yes 16 9 40 15 0 0 57 12.7
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.


6B. Within the last 12 months, have you been in an intimate (coupled / partnered) relationship that was:
Physically abusive? (e.g., kicked, slapped, punched)


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 176 96 250 97 7 100 433 96.2
2 Yes 7 4 9 4 0 0 17 3.8
Valid responses = 183 41 259 58 7 2 450 99.8
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Invalid responses include no response or multiple responses.
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6C. Within the last 12 months, have you been in an intimate (coupled / partnered) relationship that was:
Sexually abusive? (e.g., forced to have sex when you didn't want it, forced to to perform an  
unwanted sexual act on you)


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 181 99 253 98 7 100 441 98.4
2 Yes 2 1 4 2 0 0 7 1.6
Valid responses = 183 41 257 57 7 2 448 99.3


Invalid responses include no response or multiple responses.


7A. Do you feel safe on this campus (daytime)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not safe at all 0 0 0 0 0 0 1 0.2
2 Somewhat unsafe 0 0 1 0 1 14 2 0.4
3 Somewhat safe 16 9 27 10 2 29 45 10.0
4 Very safe 167 91 231 89 4 57 402 89.3
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.


7B. Do you feel safe on this campus (nighttime)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not safe at all 2 1 2 1 1 14 6 1.3
2 Somewhat unsafe 5 3 24 9 1 14 30 6.7
3 Somewhat safe 55 30 131 51 2 29 188 41.8
4 Very safe 122 66 101 39 3 43 226 50.2
Valid responses = 184 41 258 57 7 2 450 99.8


Invalid responses include no response or multiple responses.


7C. Do you feel safe in the community surrounding this school (daytime)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not safe at all 2 1 0 0 0 0 3 0.7
2 Somewhat unsafe 7 4 22 9 2 29 31 6.9
3 Somewhat safe 75 41 145 56 4 57 224 49.8
4 Very safe 99 54 92 36 1 14 192 42.7
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.


7D. Do you feel safe in the community surrounding this school (nighttime)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not safe at all 16 9 34 13 1 14 52 11.5
2 Somewhat unsafe 53 29 100 39 4 57 157 34.8
3 Somewhat safe 77 42 106 41 1 14 184 40.8
4 Very safe 38 21 19 7 1 14 58 12.9
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


8A1. Within the last thirty days, on how many days did you use: Cigarettes?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 119 65 197 76 6 86 322 71.7
2 Have used, but not in last 30 38 21 40 16 1 14 79 17.6
3 1 - 2 days 12 7 5 2 0 0 17 3.8
4 3 - 5 days 3 2 4 2 0 0 7 1.6
5 6 - 9 days 4 2 2 1 0 0 6 1.3
6 10 - 19 days 2 1 3 1 0 0 5 1.1
7 20 - 29 days 3 2 3 1 0 0 6 1.3
8 Used daily 2 1 4 2 0 0 7 1.6
Valid responses = 183 41 258 57 7 2 449 99.6
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Invalid responses include no response or multiple responses.
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8A2. Within the last thirty days, on how many days did you use: Tobacco from a water pipe (hookah)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 119 65 183 71 5 71 307 68.2
2 Have used, but not in last 30 42 23 54 21 1 14 97 21.6
3 1 - 2 days 6 3 14 5 1 14 21 4.7
4 3 - 5 days 6 3 4 2 0 0 10 2.2
5 6 - 9 days 6 3 1 0 0 0 7 1.6
6 10 - 19 days 3 2 2 1 0 0 5 1.1
7 20 - 29 days 1 1 1 0 0 0 2 0.4
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.


8A3. Within the last thirty days, on how many days did you use: Cigars, little cigars, clove cigarettes?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 130 71 208 81 5 71 343 76.6
2 Have used, but not in last 30 34 19 43 17 2 29 79 17.6
3 1 - 2 days 10 6 3 1 0 0 13 2.9
4 3 - 5 days 2 1 1 0 0 0 3 0.7
5 6 - 9 days 4 2 1 0 0 0 5 1.1
6 10 - 19 days 2 1 0 0 0 0 2 0.4
7 20 - 29 days 1 1 0 0 0 0 1 0.2
8 Used daily 0 0 1 0 0 0 2 0.4
Valid responses = 183 41 257 57 7 2 448 99.3


Invalid responses include no response or multiple responses.


8A4. Within the last thirty days, on how many days did you use: Smokeless tobacco?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 161 88 251 97 6 86 418 92.9
2 Have used, but not in last 30 15 8 7 3 1 14 23 5.1
3 1 - 2 days 2 1 0 0 0 0 2 0.4
4 3 - 5 days 0 0 0 0 0 0 0 0.0
5 6 - 9 days 2 1 0 0 0 0 2 0.4
6 10 - 19 days 4 2 0 0 0 0 4 0.9
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 258 57 7 2 450 99.8


Invalid responses include no response or multiple responses.


8A5. Within the last thirty days, on how many days did you use: Alcohol (beer, wine, liquor)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 44 24 85 33 2 29 131 29.2
2 Have used, but not in last 30 29 16 52 20 1 14 82 18.3
3 1 - 2 days 38 21 43 17 2 29 83 18.5
4 3 - 5 days 28 15 33 13 1 14 62 13.8
5 6 - 9 days 12 7 24 9 0 0 36 8.0
6 10 - 19 days 19 10 12 5 1 14 32 7.1
7 20 - 29 days 7 4 8 3 0 0 15 3.3
8 Used daily 5 3 2 1 0 0 8 1.8
Valid responses = 182 41 259 58 7 2 449 99.6


Invalid responses include no response or multiple responses.
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8A6. Within the last thirty days, on how many days did you use: Marijuana (pot, weed, hashish, hash oil)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 130 71 198 76 6 86 334 74.1
2 Have used, but not in last 30 27 15 42 16 1 14 70 15.5
3 1 - 2 days 10 5 5 2 0 0 15 3.3
4 3 - 5 days 7 4 3 1 0 0 10 2.2
5 6 - 9 days 0 0 3 1 0 0 3 0.7
6 10 - 19 days 3 2 0 0 0 0 3 0.7
7 20 - 29 days 2 1 2 1 0 0 4 0.9
8 Used daily 5 3 6 2 0 0 12 2.7
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


8A7. Within the last thirty days, on how many days did you use: Cocaine (crack, rock, freebase)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 174 95 248 96 7 100 429 95.1
2 Have used, but not in last 30 7 4 11 4 0 0 18 4.0
3 1 - 2 days 1 1 0 0 0 0 1 0.2
4 3 - 5 days 2 1 0 0 0 0 2 0.4
5 6 - 9 days 0 0 0 0 0 0 0 0.0
6 10 - 19 days 0 0 0 0 0 0 0 0.0
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


8A8. Within the last thirty days, on how many days did you use: Methamphetamine (crystal, meth, ice, crank)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 178 97 251 97 6 86 435 96.7
2 Have used, but not in last 30 3 2 7 3 1 14 11 2.4
3 1 - 2 days 1 1 1 0 0 0 2 0.4
4 3 - 5 days 1 1 0 0 0 0 1 0.2
5 6 - 9 days 0 0 0 0 0 0 0 0.0
6 10 - 19 days 0 0 0 0 0 0 0 0.0
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.


8A9. Within the last thirty days, on how many days did you use: Other amphetamines (diet pills, bennies)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 176 96 245 95 7 100 428 94.9
2 Have used, but not in last 30 4 2 11 4 0 0 15 3.3
3 1 - 2 days 1 1 1 0 0 0 2 0.4
4 3 - 5 days 3 2 1 0 0 0 4 0.9
5 6 - 9 days 0 0 0 0 0 0 0 0.0
6 10 - 19 days 0 0 1 0 0 0 1 0.2
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.
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8B1. Within the last thirty days, on how many days did you use: Sedatives (downers, ludes)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 177 96 250 97 7 100 434 96.2
2 Have used, but not in last 30 4 2 6 2 0 0 10 2.2
3 1 - 2 days 0 0 2 1 0 0 2 0.4
4 3 - 5 days 2 1 0 0 0 0 2 0.4
5 6 - 9 days 0 0 1 0 0 0 1 0.2
6 10 - 19 days 1 1 0 0 0 0 1 0.2
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


8B2. Within the last thirty days, on how many days did you use: Hallucinogens (LSD, PCP)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 174 95 251 97 7 100 432 95.8
2 Have used, but not in last 30 6 3 7 3 0 0 13 2.9
3 1 - 2 days 2 1 1 0 0 0 3 0.7
4 3 - 5 days 1 1 0 0 0 0 1 0.2
5 6 - 9 days 1 1 0 0 0 0 1 0.2
6 10 - 19 days 0 0 0 0 0 0 0 0.0
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


8B3. Within the last thirty days, on how many days did you use: Anabolic steroids (Testosterone)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 181 98 259 100 7 100 447 99.1
2 Have used, but not in last 30 2 1 0 0 0 0 2 0.4
3 1 - 2 days 0 0 0 0 0 0 0 0.0
4 3 - 5 days 0 0 0 0 0 0 0 0.0
5 6 - 9 days 1 1 0 0 0 0 1 0.2
6 10 - 19 days 0 0 0 0 0 0 0 0.0
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


8B4. Within the last thirty days, on how many days did you use: Opiates (heroin, smack)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 178 97 259 100 7 100 444 98.4
2 Have used, but not in last 30 4 2 0 0 0 0 4 0.9
3 1 - 2 days 0 0 0 0 0 0 0 0.0
4 3 - 5 days 0 0 0 0 0 0 0 0.0
5 6 - 9 days 2 1 0 0 0 0 2 0.4
6 10 - 19 days 0 0 0 0 0 0 0 0.0
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.
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8B5.. Within the last thirty days, on how many days did you use: Inhalants (glue, solvents, gas)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 179 98 255 99 7 100 441 98.0
2 Have used, but not in last 30 3 2 4 2 0 0 7 1.6
3 1 - 2 days 0 0 0 0 0 0 0 0.0
4 3 - 5 days 1 1 0 0 0 0 1 0.2
5 6 - 9 days 0 0 0 0 0 0 0 0.0
6 10 - 19 days 0 0 0 0 0 0 0 0.0
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 183 41 259 58 7 2 450 99.8


Invalid responses include no response or multiple responses.


8B6. Within the last thirty days, on how many days did you use: MDMA (Ecstacy)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 173 94 250 97 7 100 430 95.3
2 Have used, but not in last 30 8 4 8 3 0 0 16 3.5
3 1 - 2 days 0 0 1 0 0 0 1 0.2
4 3 - 5 days 2 1 0 0 0 0 2 0.4
5 6 - 9 days 1 1 0 0 0 0 1 0.2
6 10 - 19 days 0 0 0 0 0 0 0 0.0
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


8B7. Within the last thirty days, on how many days did you use: Other club drugs (GHB, Ketamine, Rohypnol)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 178 98 257 99 7 100 442 98.7
2 Have used, but not in last 30 1 1 1 0 0 0 2 0.4
3 1 - 2 days 2 1 1 0 0 0 3 0.7
4 3 - 5 days 0 0 0 0 0 0 0 0.0
5 6 - 9 days 0 0 0 0 0 0 0 0.0
6 10 - 19 days 0 0 0 0 0 0 0 0.0
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 181 40 259 58 7 2 448 99.3


Invalid responses include no response or multiple responses.


8B8. Within the last thirty days, on how many days did you use: Other illegal drugs?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 171 94 250 97 7 100 428 95.5
2 Have used, but not in last 30 9 5 8 3 0 0 17 3.8
3 1 - 2 days 1 1 0 0 0 0 1 0.2
4 3 - 5 days 0 0 0 0 0 0 0 0.0
5 6 - 9 days 0 0 0 0 0 0 0 0.0
6 10 - 19 days 1 1 0 0 0 0 1 0.2
7 20 - 29 days 0 0 0 0 0 0 0 0.0
8 Used daily 0 0 0 0 0 0 1 0.2
Valid responses = 182 41 258 58 7 2 448 99.3


Invalid responses include no response or multiple responses.
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9A1. Within the last thirty days, how often do you think the typical student at your school used: 
Cigarettes?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 15 8 13 5 0 0 28 6.3
2 Have used, but not in last 30 26 14 23 9 1 14 50 11.2
3 1 - 2 days 32 18 37 15 0 0 69 15.5
4 3 - 5 days 30 16 24 9 0 0 54 12.1
5 6 - 9 days 21 12 32 13 1 14 54 12.1
6 10 - 19 days 24 13 38 15 1 14 63 14.2
7 20 - 29 days 6 3 10 4 0 0 16 3.6
8 Used daily 29 16 77 30 4 57 111 24.9
Valid responses = 183 41 254 57 7 2 445 98.7


Invalid responses include no response or multiple responses.


9A2. Within the last thirty days, how often do you think the typical student at your school used: 
Tobacco from a water pipe (hookah)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 35 19 32 13 0 0 67 15.3
2 Have used, but not in last 30 20 11 40 16 1 14 61 13.9
3 1 - 2 days 47 26 52 21 0 0 99 22.6
4 3 - 5 days 28 16 34 14 2 29 64 14.6
5 6 - 9 days 23 13 38 15 0 0 61 13.9
6 10 - 19 days 13 7 24 10 2 29 39 8.9
7 20 - 29 days 7 4 13 5 1 14 21 4.8
8 Used daily 8 4 16 6 1 14 26 5.9
Valid responses = 181 41 249 57 7 2 438 97.1


Invalid responses include no response or multiple responses.


9A3. Within the last thirty days, how often do you think the typical student at your school used: 
Cigars, little cigars, clove cigarettes? 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 35 20 44 18 0 0 79 18.2
2 Have used, but not in last 30 39 22 51 21 1 14 91 21.0
3 1 - 2 days 48 27 49 20 3 43 100 23.0
4 3 - 5 days 22 12 36 15 2 29 60 13.8
5 6 - 9 days 12 7 25 10 0 0 37 8.5
6 10 - 19 days 8 5 10 4 0 0 18 4.1
7 20 - 29 days 5 3 16 6 1 14 22 5.1
8 Used daily 8 5 18 7 0 0 27 6.2
Valid responses = 177 41 249 57 7 2 434 96.2


Invalid responses include no response or multiple responses.


9A4. Within the last thirty days, how often do you think the typical student at your school used: 
Smokeless tobacco? 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 62 35 62 25 2 29 126 29.1
2 Have used, but not in last 30 43 24 51 21 1 14 95 21.9
3 1 - 2 days 45 25 46 19 2 29 93 21.5
4 3 - 5 days 6 3 29 12 0 0 35 8.1
5 6 - 9 days 7 4 24 10 0 0 31 7.2
6 10 - 19 days 7 4 11 5 1 14 19 4.4
7 20 - 29 days 1 1 10 4 1 14 12 2.8
8 Used daily 7 4 14 6 0 0 22 5.1
Valid responses = 178 41 247 57 7 2 433 96.0


Invalid responses include no response or multiple responses.
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9A5. Within the last thirty days, how often do you think the typical student at your school used: 
Alcohol (beer, wine, liquor)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 7 4 9 4 0 0 16 3.6
2 Have used, but not in last 30 6 3 8 3 1 14 15 3.4
3 1 - 2 days 18 10 25 10 0 0 43 9.7
4 3 - 5 days 29 16 27 11 0 0 56 12.6
5 6 - 9 days 42 23 42 17 0 0 84 18.9
6 10 - 19 days 42 23 75 29 2 29 119 26.7
7 20 - 29 days 20 11 29 29 1 14 50 11.2
8 Used daily 18 10 40 40 3 43 62 13.9
Valid responses = 182 41 255 57 7 2 445 98.7


Invalid responses include no response or multiple responses.


9A6. Within the last thirty days, how often do you think the typical student at your school used: 
Marijuana (pot, weed, hashish, hash oil)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 22 12 19 8 0 0 41 9.4
2 Have used, but not in last 30 19 11 24 10 1 14 44 10.0
3 1 - 2 days 35 19 49 20 0 0 84 19.2
4 3 - 5 days 33 18 38 15 1 14 72 16.4
5 6 - 9 days 27 15 33 13 0 0 60 13.7
6 10 - 19 days 24 13 40 16 3 43 67 15.3
7 20 - 29 days 10 6 18 7 1 14 29 6.6
8 Used daily 10 6 29 12 1 14 41 9.4
Valid responses = 180 41 250 57 7 2 438 97.1


Invalid responses include no response or multiple responses.


9A7. Within the last thirty days, how often do you think the typical student at your school used: 
Cocaine (crack, rock, freebase)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 93 52 104 41 1 14 198 44.9
2 Have used, but not in last 30 29 16 62 25 2 29 93 21.1
3 1 - 2 days 30 17 44 17 2 29 76 17.2
4 3 - 5 days 13 7 14 6 0 0 27 6.1
5 6 - 9 days 4 2 9 4 0 0 13 2.9
6 10 - 19 days 6 3 12 5 1 14 19 4.3
7 20 - 29 days 3 2 4 2 1 14 8 1.8
8 Used daily 2 1 4 2 0 0 7 1.6
Valid responses = 180 41 253 57 7 2 441 97.8


Invalid responses include no response or multiple responses.


9A8. Within the last thirty days, how often do you think the typical student at your school used: 
Methamphetamine (crystal meth, ice, crank)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 100 56 117 47 1 14 218 49.9
2 Have used, but not in last 30 30 17 58 23 2 29 90 20.6
3 1 - 2 days 23 13 37 15 3 43 63 14.4
4 3 - 5 days 12 7 17 7 0 0 29 6.6
5 6 - 9 days 2 1 4 2 0 0 6 1.4
6 10 - 19 days 5 3 8 3 0 0 13 3.0
7 20 - 29 days 5 3 7 3 1 14 13 3.0
8 Used daily 2 1 2 1 0 0 5 1.1
Valid responses = 179 41 250 57 7 2 437 96.9


Invalid responses include no response or multiple responses.
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9A9. Within the last thirty days, how often do you think the typical student at your school used: 
Other amphetamine (diet pills, bennies)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 87 49 96 38 1 14 184 41.9
2 Have used, but not in last 30 29 16 61 24 2 29 92 21.0
3 1 - 2 days 27 15 40 16 3 43 70 15.9
4 3 - 5 days 16 9 20 8 0 0 36 8.2
5 6 - 9 days 7 4 8 3 0 0 15 3.4
6 10 - 19 days 6 3 11 4 0 0 17 3.9
7 20 - 29 days 4 2 6 2 1 14 11 2.5
8 Used daily 3 2 10 4 0 0 14 3.2
Valid responses = 179 41 252 57 7 2 439 97.3


Invalid responses include no response or multiple responses.


9B1. Within the last thirty days, how often do you think the typical student at your school used: 
Sedatives (downers, ludes)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 91 51 96 38 3 50 190 43.6
2 Have used, but not in last 30 31 17 57 23 0 0 88 20.2
3 1 - 2 days 24 14 43 17 1 17 68 15.6
4 3 - 5 days 15 8 18 7 1 17 34 7.8
5 6 - 9 days 7 4 15 6 0 0 22 5.0
6 10 - 19 days 4 2 8 3 0 0 12 2.8
7 20 - 29 days 4 2 9 4 1 17 14 3.2
8 Used daily 2 1 5 2 0 0 8 1.8
Valid responses = 178 41 251 58 6 1 436 96.7


Invalid responses include no response or multiple responses.


9B2. Within the last thirty days, how often do you think the typical student at your school used: 
Hallucinogens (LSD, PCP)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 101 56 106 42 2 33 209 47.8
2 Have used, but not in last 30 33 18 68 27 0 0 101 23.1
3 1 - 2 days 25 14 39 16 3 50 67 15.3
4 3 - 5 days 10 6 15 6 0 0 25 5.7
5 6 - 9 days 2 1 8 3 0 0 10 2.3
6 10 - 19 days 2 1 5 2 0 0 7 1.6
7 20 - 29 days 4 2 6 2 1 17 11 2.5
8 Used daily 2 1 4 2 0 0 7 1.6
Valid responses = 179 41 251 57 6 1 437 96.9


Invalid responses include no response or multiple responses.


9B3. Within the last thirty days, how often do you think the typical student at your school used: 
Anabolic steroids (Testosterone)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 102 57 106 42 3 50 211 48.4
2 Have used, but not in last 30 25 14 70 28 0 0 95 21.8
3 1 - 2 days 23 13 33 13 2 33 58 13.3
4 3 - 5 days 14 8 14 6 0 0 28 6.4
5 6 - 9 days 4 2 6 2 0 0 10 2.3
6 10 - 19 days 5 3 9 4 0 0 14 3.2
7 20 - 29 days 5 3 9 4 1 17 15 3.4
8 Used daily 1 1 3 1 0 0 5 1.1
Valid responses = 179 41 250 57 6 1 436 96.7


Invalid responses include no response or multiple responses.
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9B4. Within the last thirty days, how often do you think the typical student at your school used: 
Opiates (heroine, smack)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 114 64 124 50 3 50 241 55.5
2 Have used, but not in last 30 22 12 67 27 0 0 89 20.5
3 1 - 2 days 20 11 32 13 2 33 54 12.4
4 3 - 5 days 11 6 7 3 0 0 18 4.1
5 6 - 9 days 4 2 9 4 0 0 13 3.0
6 10 - 19 days 3 2 1 0 0 0 4 0.9
7 20 - 29 days 4 2 7 3 1 17 12 2.8
8 Used daily 1 1 1 0 0 0 3 0.7
Valid responses = 179 41 248 57 6 1 434 96.2


Invalid responses include no response or multiple responses.


9B5. Within the last thirty days, how often do you think the typical student at your school used: 
Inhalants (glue, solvents, gas)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 106 60 122 49 3 50 231 53.3
2 Have used, but not in last 30 33 19 72 29 0 0 105 24.2
3 1 - 2 days 20 11 30 12 2 33 52 12.0
4 3 - 5 days 8 5 10 4 0 0 18 4.2
5 6 - 9 days 2 1 7 3 0 0 9 2.1
6 10 - 19 days 2 1 3 1 0 0 5 1.2
7 20 - 29 days 4 2 5 2 1 17 10 2.3
8 Used daily 1 1 1 0 0 0 3 0.7
Valid responses = 176 41 250 58 6 1 433 96.0


Invalid responses include no response or multiple responses.
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9B8. Within the last thirty days, how often do you think the typical student at your school used: 
Other illegal drugs?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never used 94 53 98 39 1 17 193 44.2
2 Have used, but not in last 30 30 17 79 31 2 33 111 25.4
3 1 - 2 days 26 15 37 15 2 33 65 14.9
4 3 - 5 days 9 5 11 4 0 0 20 4.6
5 6 - 9 days 7 4 11 4 0 0 18 4.1
6 10 - 19 days 4 2 5 2 0 0 9 2.1
7 20 - 29 days 5 3 5 2 1 17 11 2.5
8 Used daily 3 2 6 2 0 0 10 2.3
Valid responses = 178 41 252 58 6 1 437 96.9


Invalid responses include no response or multiple responses.


10. The last time you "partied"/socialized, how many alcoholic drinks did you have?
Male                Female                  Unknown              Total


Drinks Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
0  59 32 103 40 2 29 164 36.7


1-2  50 28 69 27 2 29 121 27.1
3-4  23 13 47 18 2 29 72 16.1
5-6  22 12 25 10 1 14 48 10.7
7-8  10 6 10 4 0 0 20 4.5
9-10  6 3 2 1 0 0 9 2.0
11-12  7 4 0 0 0 0 7 1.6
13-14  0 0 0 0 0 0 0 0.0
15-16  4 2 0 0 0 0 4 0.9
GE 17  1 1 1 0 0 0 2 0.4


Valid responses= 182 41 257 57 7 2 447 99.1
Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 3.25 2.00 4.2 0 32
Female 2.00 1.00 2.47 0 20
Overall 2.53 2.00 3.35 0 32


11. The last time you "partied"/socialized, how many hours did you drink alcohol?
Male                Female                  Unknown              Total


Hours Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
0  59 33 105 41 2 29 166 37.6


1-2  37 21 42 17 3 43 82 18.6
3-4  51 28 61 24 2 29 115 26.0
5-6  28 16 36 14 0 0 64 14.5
7-8  5 3 10 4 0 0 15 3.4
9-10  0 0 0 0 0 0 0 0.0
11-12  0 0 0 0 0 0 0 0.0
13-14  0 0 0 0 0 0 0 0.0
15-16  0 0 0 0 0 0 0 0.0
GE 17  0 0 0 0 0 0 0 0.0


Valid responses = 180 41 254 57 7 2 442 98.0
Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 2.35 2.00 2.21 0 8
Female 2.17 2.00 2.25 0 8
Overall 2.24 2.00 2.22 0 8
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12. How many drinks of alcohol do you think the typical student at your school had the last time he/she "partied"/socialized?
Male                Female                  Unknown              Total


Drinks Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
0  17 9 17 7 0 0 34 7.7


1-2  22 12 37 15 1 14 61 13.7
3-4  46 25 80 31 1 14 127 28.6
5-6  64 35 75 29 3 43 142 32.0
7-8  17 9 28 11 1 14 46 10.4
9-10  13 7 15 6 1 14 29 6.5
11-12  1 1 1 0 0 0 2 0.5
13-14  0 0 0 0 0 0 0 0.0
15-16  1 1 0 0 0 0 1 0.2
GE 17  0 0 2 1 0 0 2 0.5


Valid responses= 181 41 255 57 7 2 444 98.4
Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 4.63 5.00 2.7 0 15
Female 4.53 4.00 2.82 0 20
Overall 4.58 5.00 2.77 0 20


13. Over the last two weeks, how many times have you had five or more drinks of alcohol at a sitting?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 51 28 86 34 1 14 138 30.8
2 None 81 44 133 52 5 71 219 48.9
3 1 time 17 9 19 7 1 14 37 8.3
4 2 times 11 6 9 4 0 0 20 4.5
5 3 times 7 4 2 1 0 0 9 2.0
6 4 times 4 2 6 2 0 0 10 2.2
7 5 times 4 2 1 0 0 0 5 1.1
8 6 times 3 2 1 0 0 0 4 0.9
9 7 times 0 0 0 0 0 0 0 0.0
10 8 times 1 1 0 0 0 0 1 0.2
11 9 times 0 0 0 0 0 0 0 0.0
12 10 or more times 4 2 0 0 0 0 5 1.1
Valid responses= 183 41 257 57 7 2 448 99.3


Invalid responses include no response or multiple responses.


14A. Within the last thirty days, did you: Drive after drinking any alcohol at all?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drive 26 14 24 9 1 14 51 11.4
2 Not applicable/Don't drink 43 23 81 32 1 14 125 27.8
3 No 79 43 122 48 5 71 206 45.9
4 Yes 36 20 30 12 0 0 67 14.9
Valid responses = 184 41 257 57 7 2 449 99.6


Invalid responses include no response or multiple responses.


14B. Within the last thirty days, did you: Drive after having 5 or more drinks?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drive 26 14 25 10 1 14 52 11.6
2 Not applicable/Don't drink 44 24 79 31 1 14 124 27.7
3 No 109 59 149 58 5 71 263 58.7
4 Yes 5 3 3 1 0 0 9 2.0
Valid responses = 184 41 256 57 7 2 448 99.3


Invalid responses include no response or multiple responses.
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15A. During the last 12 months, when you "partied"/socialized, how often did you:
Alternate non-alcoholic with alcoholic beverages?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 57 31 85 33 1 14 143 32.0
2 Never 31 17 26 10 1 14 59 13.2
3 Rarely 23 13 22 9 0 0 45 10.1
4 Sometimes 33 18 49 19 3 43 85 19.0
5 Most of the time 30 17 45 18 1 14 76 17.0
6 Always 8 4 30 12 1 14 39 8.7
Valid responses= 182 41 257 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


15B. During the last 12 months, when you "partied"/socialized, how often did you:
Avoid drinking games?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 53 29 79 31 1 14 133 29.8
2 Never 28 15 21 8 1 14 51 11.4
3 Rarely 12 7 25 10 2 29 39 8.7
4 Sometimes 26 14 34 13 2 29 62 13.9
5 Most of the time 30 16 31 12 0 0 61 13.6
6 Always 34 19 66 26 1 14 101 22.6
Valid responses= 183 41 256 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


15C. During the last 12 months, when you "partied"/socialized, how often did you:
Choose not to drink alcohol?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 47 26 71 28 1 14 119 26.7
2 Never 18 10 6 2 1 14 26 5.8
3 Rarely 28 15 21 8 1 14 50 11.2
4 Sometimes 48 26 88 35 2 29 138 30.9
5 Most of the time 29 16 45 18 2 29 76 17.0
6 Always 13 7 24 9 0 0 37 8.3
Valid responses= 183 41 255 57 7 2 446 98.9


Invalid responses include no response or multiple responses.


15D. During the last 12 months, when you "partied"/socialized, how often did you:
Determine, in advance, not to exceed a set number of drinks?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 54 30 87 34 1 14 142 31.9
2 Never 33 18 29 11 1 14 64 14.4
3 Rarely 15 8 15 6 0 0 30 6.7
4 Sometimes 22 12 34 13 1 14 57 12.8
5 Most of the time 19 10 48 19 3 43 70 15.7
6 Always 39 21 42 17 1 14 82 18.4
Valid responses= 182 41 255 57 7 2 445 98.7


Invalid responses include no response or multiple responses.


Page 22 of 66







Institutional Data Report   - Fall 2008
American College Health Association
P.O. Box 28937
Baltimore, MD 21240-8937 FREQUENCY REPORT
(410) 859-1500 Number  of  Surveys   (n)    = 451 Web Surveys
www.acha.org


American College Health Association-National College Health Assessment (ACHA-NCHA-II))
University California Merced 


November 6, 2008


15E. During the last 12 months, when you "partied"/socialized, how often did you:
Eat before and/or during drinking?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 54 30 86 34 1 14 141 31.6
2 Never 4 2 2 1 1 14 8 1.8
3 Rarely 9 5 4 2 0 0 13 2.9
4 Sometimes 16 9 24 9 1 14 41 9.2
5 Most of the time 59 32 71 28 2 29 132 29.6
6 Always 41 22 68 27 2 29 111 24.9
Valid responses= 183 41 255 57 7 2 446 98.9


Invalid responses include no response or multiple responses.


15F. During the last 12 months, when you "partied"/socialized, how often did you:
Have a friend let you know when you've had enough?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 55 30 89 35 1 14 145 32.5
2 Never 45 25 42 17 2 29 90 20.2
3 Rarely 20 11 24 9 0 0 44 9.9
4 Sometimes 17 9 27 11 1 14 45 10.1
5 Most of the time 18 10 25 10 2 29 45 10.1
6 Always 28 15 48 19 1 14 77 17.3
Valid responses= 183 41 255 57 7 2 446 98.9


Invalid responses include no response or multiple responses.


15G. During the last 12 months, when you "partied"/socialized, how often did you:
Keep track of how many drinks you were having?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 54 30 86 34 1 14 141 31.6
2 Never 10 6 8 3 1 14 20 4.5
3 Rarely 12 7 10 4 0 0 22 4.9
4 Sometimes 19 10 19 7 1 14 39 8.7
5 Most of the time 27 15 44 17 3 43 74 16.6
6 Always 60 33 89 35 1 14 150 33.6
Valid responses= 182 41 256 57 7 2 446 98.9


Invalid responses include no response or multiple responses.


15H. During the last 12 months, when you "partied"/socialized, how often did you:
Pace your drinks to 1 or fewer per hour?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 54 30 86 34 1 14 141 31.5
2 Never 39 21 25 10 1 14 66 14.8
3 Rarely 21 12 27 11 0 0 48 10.7
4 Sometimes 30 16 40 16 1 14 71 15.9
5 Most of the time 21 12 36 14 2 29 59 13.2
6 Always 18 10 42 16 2 29 62 13.9
Valid responses= 183 41 256 57 7 2 447 99.1


Invalid responses include no response or multiple responses.
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15I. During the last 12 months, when you "partied"/socialized, how often did you:
Stay with the same group of friends the entire time you were drinking?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 53 29 86 34 1 14 140 31.5
2 Never 4 2 3 1 1 14 9 2.0
3 Rarely 5 3 2 1 0 0 7 1.6
4 Sometimes 15 8 7 3 0 0 22 5.0
5 Most of the time 48 26 45 18 3 43 96 21.6
6 Always 57 31 111 44 2 29 170 38.3
Valid responses= 182 41 254 57 7 2 444 98.4


Invalid responses include no response or multiple responses.


15J. During the last 12 months, when you "partied"/socialized, how often did you:
Stick with only one kind of alcohol when drinking?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 55 30 87 34 1 14 143 32.0
2 Never 16 9 4 2 1 14 22 4.9
3 Rarely 15 8 15 6 0 0 30 6.7
4 Sometimes 37 20 63 25 1 14 101 22.6
5 Most of the time 39 21 54 21 3 43 96 21.5
6 Always 21 12 33 13 1 14 55 12.3
Valid responses= 183 41 256 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


15K. During the last 12 months, when you "partied"/socialized, how often did you:
Use a designated driver?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not applicable/Don't drink 54 30 83 33 1 14 138 30.9
2 Never 8 4 4 2 1 14 14 3.1
3 Rarely 8 4 2 1 0 0 10 2.2
4 Sometimes 9 5 2 1 1 14 12 2.7
5 Most of the time 27 15 25 10 1 14 53 11.9
6 Always 77 42 139 55 3 43 219 49.1
Valid responses= 183 41 255 57 7 2 446 98.9


Invalid responses include no response or multiple responses.


16A. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Did something you later regretted?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 88 34 1 14 144 32.1
2 No 103 56 126 49 5 71 234 52.1
3 Yes 25 14 44 17 1 14 71 15.8
Valid responses = 183 41 258 57 7 2 449 99.6


Invalid responses include no response or multiple responses.


16B. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Forgot where you were or what you did?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 88 34 1 14 144 32.1
2 No 108 59 135 52 6 86 249 55.6
3 Yes 19 10 35 14 0 0 55 12.3
Valid responses = 182 41 258 58 7 2 448 99.3


Invalid responses include no response or multiple responses.
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16C. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Got in trouble with the police?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 88 34 1 14 144 32.1
2 No 123 68 164 64 5 71 292 65.2
3 Yes 4 2 6 2 1 14 12 2.7
Valid responses = 182 41 258 58 7 2 448 99.3


Invalid responses include no response or multiple responses.


16D. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Had sex with someone without giving your consent?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 88 34 1 14 144 32.1
2 No 124 68 166 65 6 86 296 66.1
3 Yes 4 2 3 1 0 0 8 1.8
Valid responses = 183 41 257 57 7 2 448 99.3


Invalid responses include no response or multiple responses.


16E. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Had sex with someone without getting their consent?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 88 34 1 14 144 32.1
2 No 127 69 170 66 6 86 304 67.7
3 Yes 1 1 0 0 0 0 1 0.2
Valid responses = 183 41 258 57 7 2 449 99.6


Invalid responses include no response or multiple responses.


16F. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Had unprotected sex? 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 88 34 1 14 144 32.1
2 No 108 59 156 61 5 71 269 60.0
3 Yes 20 11 13 5 1 14 35 7.8
Valid responses = 183 41 257 57 7 2 448 99.3


Invalid responses include no response or multiple responses.


16G. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Physically injured yourself?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 87 34 1 14 143 32.0
2 No 115 63 149 58 5 71 269 60.2
3 Yes 13 7 20 8 1 14 35 7.8
Valid responses = 183 41 256 57 7 2 447 99.1


Invalid responses include no response or multiple responses.


16H. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Physically injured another person?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 88 34 1 14 144 32.1
2 No 126 69 168 65 6 86 300 67.0
3 Yes 2 1 1 0 0 0 4 0.9
Valid responses = 183 41 257 57 7 2 448 99.3


Invalid responses include no response or multiple responses.
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16I. Within the last 12 months, have you experienced any of the following as a consequence of your drinking: 
Seriously considered suicide?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Don't drink 55 30 88 34 1 14 144 32.2
2 No 125 69 169 66 6 86 300 67.1
3 Yes 1 1 1 0 0 0 3 0.7
Valid responses = 181 40 258 58 7 2 447 99.1


Invalid responses include no response or multiple responses.


17A. Within the last 30 days, what percent of students at your school used cigarettes? State your best estimate.
Male                Female                  Unknown              Total


Percent Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
0  4 2 5 2 0 0 9 2.0


1-10  58 32 51 20 1 14 110 24.8
11-20  46 25 61 24 0 0 108 24.4
21-30  35 19 49 19 2 29 86 19.4
31-40  14 8 34 13 1 14 49 11.1
41-50  11 6 24 9 2 29 37 8.4
51-60  5 3 8 3 0 0 13 2.9
61-70  4 2 17 7 0 0 21 4.7
71-80  4 2 4 2 1 14 9 2.0
81-90  0 0 1 0 0 0 1 0.2
91-99  0 0 0 0 0 0 0 0.0


Valid responses = 181 41 254 57 7 2 443 98.2
Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 22.62 20.00 17.82 0 80
Female 28.82 25.00 19.48 0 90
Overall 26.42 20.00 19.10 0 90


17B. Within the last 30 days, what percent of students at your school used alcohol? State your best estimate.
Male                Female                  Unknown              Total


Percent Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
0  4 2 6 2 0 0 10 2.3


1-10  13 7 8 3 0 0 21 4.7
11-20  8 4 9 4 0 0 18 4.1
21-30  15 8 15 6 0 0 30 6.8
31-40  10 6 20 8 0 0 30 6.8
41-50  27 15 39 15 1 14 67 15.1
51-60  21 12 21 8 1 14 43 9.7
61-70  26 14 38 15 1 14 65 14.7
71-80  38 21 56 22 2 29 96 21.7
81-90  13 7 33 13 0 0 46 10.4
91-99  6 3 9 4 2 29 17 3.8


Valid responses = 181 41 254 57 7 2 443 98.2
Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 55.47 60.00 25.79 0 99
Female 60.26 68.00 24.24 0 99
Overall 58.45 65.00 25.04 0 99


Page 26 of 66







Institutional Data Report   - Fall 2008
American College Health Association
P.O. Box 28937
Baltimore, MD 21240-8937 FREQUENCY REPORT
(410) 859-1500 Number  of  Surveys   (n)    = 451 Web Surveys
www.acha.org


American College Health Association-National College Health Assessment (ACHA-NCHA-II))
University California Merced 


November 6, 2008


17C. Within the last 30 days, what percent of students at your school used marijuana? State your best estimate.
Male                Female                  Unknown              Total


Percent Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
0  12 7 11 4 0 0 23 5.2


1-10  57 32 61 24 0 0 118 26.9
11-20  36 20 51 20 2 29 90 20.5
21-30  24 13 44 18 2 29 70 15.9
31-40  16 9 25 10 0 0 41 9.3
41-50  16 9 32 13 2 29 50 11.4
51-60  5 3 10 4 1 14 16 3.6
61-70  5 3 7 3 0 0 12 2.7
71-80  4 2 8 3 0 0 12 2.7
81-90  1 1 2 1 0 0 3 0.7
91-99  3 2 1 0 0 0 4 0.9


Valid responses = 179 41 252 57 7 2 439 97.3
Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 24.45 20.00 22.52 0 99
Female 27.85 24.00 21.16 0 96
Overall 26.54 20.00 21.70 0 99


18A. Within the last 12 months, have you taken any of the following prescription drugs that were not prescribed to you:
Antidepressants (e.g., Celexa, Lexapro, Prozac, Wellbutrin, Zoloft)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 180 98 250 97 7 100 437 97.3
2 Yes 3 2 8 3 0 0 12 2.7
Valid responses = 183 41 258 57 7 2 449 99.6


Invalid responses include no response or multiple responses.


18B. Within the last 12 months, have you taken any of the following prescription drugs that were not prescribed to you:
Erectile dysfunction drugs (e.g., Viagra, Cialis, Levitra)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 182 100 255 99 7 100 444 99.1
2 Yes 1 1 2 1 0 0 4 0.9
Valid responses = 183 41 257 57 7 2 448 99.3


Invalid responses include no response or multiple responses.


18C. Within the last 12 months, have you taken any of the following prescription drugs that were not prescribed to you:
Pain killers (e.g., OxyContin, Vicodin, Codeine)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 163 89 237 92 6 86 406 90.4
2 Yes 20 11 21 8 1 14 43 9.6
Valid responses = 183 41 258 57 7 2 449 99.6


Invalid responses include no response or multiple responses.


18D. Within the last 12 months, have you taken any of the following prescription drugs that were not prescribed to you:
Sedatives (e.g., Xanax, Valium)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 177 97 251 97 7 100 435 96.9
2 Yes 6 3 7 3 0 0 14 3.1
Valid responses = 183 41 258 57 7 2 449 99.6


Invalid responses include no response or multiple responses.
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18E. Within the last 12 months, have you taken any of the following prescription drugs that were not prescribed to you:
Stimulants (e.g., Ritalin, Adderall)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 97 243 95 7 100 428 95.5
2 Yes 5 3 14 5 0 0 20 4.5
Valid responses = 183 41 257 57 7 2 448 99.3


Invalid responses include no response or multiple responses.


19. Within the last 12 months, with how many partners have you had oral sex, vaginal intercourse or anal intercourse?
Male                Female                  Unknown              Total


Partners Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
0  74 41 98 38 1 20 173 39.2
1  76 43 120 47 4 80 200 45.4
2  15 8 28 11 0 0 43 9.8
3  4 2 4 2 0 0 8 1.8
4  2 1 2 1 0 0 4 0.9
5  2 1 2 1 0 0 4 0.9
6  3 2 1 0 0 0 4 0.9
7  0 0 1 0 0 0 1 0.2
8  0 0 0 0 0 0 0 0.0


GE 9  3 2 0 0 0 0 4 0.9
Valid responses = 179 41 256 58 5 1 441 97.8


Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 1.06 1.00 1.81 0 14
Female 0.86 1.00 0.99 0 7
Overall 0.98 1.00 1.65 0 20


20A. Within the last 12 months, did you have sexual partner(s) who were: Female?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 80 44 232 96 2 40 314 73.4
2 Yes 101 56 9 4 3 60 114 26.6
Valid responses = 181 42 241 56 5 1 428 94.9


Invalid responses include no response or multiple responses.


20B. Within the last 12 months, did you have sexual partner(s) who were: Male?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 162 95 99 39 3 75 264 61.7
2 Yes 9 5 153 61 1 25 164 38.3
Valid responses = 171 40 252 59 4 1 428 94.9


Invalid responses include no response or multiple responses.


20C. Within the last 12 months, did you have sexual partner(s) who were: Transgender?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 170 99 238 100 4 100 412 99.5
2 Yes 1 1 0 0 0 0 2 0.5
Valid responses = 171 41 238 57 4 1 414 91.8


Invalid responses include no response or multiple responses.


21A. Within the last 30 days, did you have: Oral sex?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No, Never done this sexual acti 73 40 98 39 1 20 172 39.0
2 No, Have, but not last 30 days 46 25 78 31 2 40 126 28.6
3 Yes 62 34 78 31 2 40 143 32.4
Valid responses = 181 41 254 58 5 1 441 97.8


Invalid responses include no response or multiple responses.
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21B. Within the last 30 days, did you have: Vaginal Intercourse?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No, Never done this sexual acti 81 45 99 39 1 20 181 41.0
2 No, Have, but not last 30 days 29 16 44 17 1 20 74 16.7
3 Yes 71 39 112 44 3 60 187 42.3
Valid responses = 181 41 255 58 5 1 442 98.0


Invalid responses include no response or multiple responses.


21C. Within the last 30 days, did you have: Anal Intercourse?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No, Never done this sexual acti 141 78 206 82 5 100 352 80.5
2 No, Have, but not last 30 days 32 18 41 16 0 0 73 16.7
3 Yes 7 4 4 2 0 0 12 2.7
Valid responses = 180 41 251 57 5 1 437 96.9


Invalid responses include no response or multiple responses.


22A. Within the last 30 days, how often did you or your parter(s) use a condum or other protective barrier
(e.g., male condum, female condum, dam, glove) during: Oral sex?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Never did this sexual activ 68 38 96 38 1 20 165 37.5
2 Have not during last 30 days 41 23 62 24 2 40 105 23.9
3 Never 59 33 89 35 2 40 151 34.3
4 Rarely 5 3 5 2 0 0 10 2.3
5 Sometimes 1 1 0 0 0 0 1 0.2
6 Most of the time 1 1 0 0 0 0 1 0.2
7 Always 5 3 2 1 0 0 7 1.6
Valid responses = 180 41 254 58 5 1 440 97.6


Invalid responses include no response or multiple responses.


22B. Within the last 30 days, how often did you or your parter(s) use a condum or other protective barrier
(e.g., male condum, female condum, dam, glove) during: Vaginal Intercourse?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Never did this sexual activ 78 43 99 39 1 20 178 40.3
2 Have not during last 30 days 30 17 35 14 1 20 66 14.9
3 Never 19 11 38 15 1 20 59 13.3
4 Rarely 3 2 9 4 0 0 12 2.7
5 Sometimes 9 5 11 4 1 20 21 4.8
6 Most of the time 7 4 17 7 0 0 24 5.4
7 Always 35 19 46 18 1 20 82 18.6
Valid responses = 181 41 255 58 5 1 442 98.0


Invalid responses include no response or multiple responses.


22C. Within the last 30 days, how often did you or your parter(s) use a condum or other protective barrier
(e.g., male condum, female condum, dam, glove) during: Anal Intercourse?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, Never did this sexual activ 132 74 198 78 5 100 335 76.5
2 Have not during last 30 days 31 17 36 14 0 0 67 15.3
3 Never 6 3 16 6 0 0 23 5.3
4 Rarely 0 0 1 0 0 0 1 0.2
5 Sometimes 3 2 0 0 0 0 3 0.7
6 Most of the time 1 1 1 0 0 0 2 0.5
7 Always 5 3 2 1 0 0 7 1.6
Valid responses = 178 41 254 58 5 1 438 97.1


Invalid responses include no response or multiple responses.
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23A. Did you or your partner(s) use a method to prevent pregnancy the last time you had vaginal intercourse? 
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Yes 80 44 129 50 3 60 212 47.9
2 Not had vaginal intercorse 76 42 94 37 0 0 170 38.4
3 No intercourse resulting pregna 6 3 7 3 0 0 13 2.9
4 Not want to prevent pregnancy 3 2 4 2 0 0 7 1.6
5 Not use any birth control 10 6 20 8 1 20 31 7.0
6 Don't know 6 3 2 1 1 20 10 2.3
Valid responses= 181 41 256 58 5 1 443 98.2


23B1. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Birth control pills (monthly or extended cycle)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 38 49 60 48 0 0 98 47.8
2 Yes 39 51 66 52 2 100 107 52.2
Valid responses= 77 38 126 61 2 1 205 45.5


23B2. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Birth control shots? 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 75 97 121 100 2 100 198 99.0
2 Yes 2 3 0 0 0 0 2 1.0
Valid responses= 77 39 121 61 2 1 200 44.3


23B3. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Birth control implants? 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 77 100 121 100 2 100 200 100.0
2 Yes 0 0 0 0 0 0 0 0.0
Valid responses= 77 39 121 61 2 1 200 44.3


23B4. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Birth control patch? 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 74 97 116 96 2 100 192 96.5
2 Yes 2 3 5 4 0 0 7 3.5
Valid responses= 76 38 121 61 2 1 199 44.1


23B5. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Cervical ring?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 72 94 110 91 2 100 184 92.0
2 Yes 5 7 11 9 0 0 16 8.0
Valid responses= 77 39 121 61 2 1 200 44.3


23B6. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Intrauterine device (IUD)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 75 97 118 97 2 100 195 97.0
2 Yes 2 3 4 3 0 0 6 3.0
Valid responses= 77 38 122 61 2 1 201 44.6
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23B7. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Male condum?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 21 26 42 34 1 50 64 30.9
2 Yes 59 74 83 66 1 50 143 69.1
Valid responses= 80 39 125 60 2 1 207 45.9


23B8. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Female condom?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 77 100 121 100 2 100 200 100.0
2 Yes 0 0 0 0 0 0 0 0.0
Valid responses= 77 39 121 61 2 1 200 44.3


23B9. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Diaphragm or cervical cap?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 77 100 121 100 2 100 200 100.0
2 Yes 0 0 0 0 0 0 0 0.0
Valid responses= 77 39 121 61 2 1 200 44.3


23B10. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Contraceptive sponge?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 77 100 121 100 2 100 200 100.0
2 Yes 0 0 0 0 0 0 0 0.0
Valid responses= 77 39 121 61 2 1 200 44.3


23B11. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Spermicide (e.g., foam, jelly, cream)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 65 84 113 93 2 100 180 89.6
2 Yes 12 16 9 7 0 0 21 10.4
Valid responses= 77 38 122 61 2 1 201 44.6


23B12. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Fertitlity awareness (e.g., calendar, mucous, basal body temperature)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 70 91 109 89 1 50 180 89.6
2 Yes 7 9 13 11 1 50 21 10.4
Valid responses= 77 38 122 61 2 1 201 44.6


23B13. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Withdrawal?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 65 84 87 71 1 50 153 76.1
2 Yes 12 16 35 29 1 50 48 23.9
Valid responses= 77 38 122 61 2 1 201 44.6


23B14. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Sterilization (e.g., hysterectormy, tubes tied, or vasectomy)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 75 97 118 98 2 100 195 98.0
2 Yes 2 3 2 2 0 0 4 2.0
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Valid responses= 77 39 120 60 2 1 199 44.1
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23B15. What method of birth control did you or your partner use to prevent pregnancy the last time you had vaginal intercourse: 
Other method?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 72 95 118 97 2 100 192 96.0
2 Yes 4 5 4 3 0 0 8 4.0
Valid responses= 76 38 122 61 2 1 200 44.3


24. Within the last 12 months, have you or your partner(s) used emergency contraception ("morning after pill")?
 


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A N vaginal instercourse 12 m 82 46 101 40 1 25 184 41.8
2 No 77 43 118 46 3 75 198 45.0
3 Yes 14 8 35 14 0 0 49 11.1
4 Don't know 7 4 1 0 0 0 9 2.0
Valid responses = 180 41 255 58 4 1 440 97.6


Invalid responses include no response or multiple responses.


25. Within the last 12 months, have you or your partner become pregnant?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 N/A, No vaginal intercourse 12 80 44 103 40 1 25 184 41.8
2 No 92 51 148 58 3 75 243 55.2
3 Yes, unintentionally 4 2 3 1 0 0 7 1.6
3 Yes, intentionally 1 1 1 0 0 0 2 0.5
4 Don't know 3 2 0 0 0 0 4 0.9
Valid responses = 180 41 255 58 4 1 440 97.6


Invalid responses include no response or multiple responses.


26. How would you describe your weight?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Very underweight 1 1 2 1 0 0 3 0.7
2 Slightly underweight 23 13 16 6 1 17 40 8.9
3 About the right weight 92 51 123 48 4 67 219 48.9
4 Slightly overweight 53 29 97 38 1 17 151 33.7
5 Very overweight 13 7 21 8 0 0 35 7.8
Valid responses = 182 41 259 58 6 1 448 99.3


Invalid responses include no response or multiple responses.


27. Are you trying to do any of the following about your weight?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 I am not trying to do anything 37 20 37 14 1 17 75 16.7
2 Stay the same weight 51 28 62 24 3 50 116 25.8
3 Lose weight 62 34 150 58 1 17 213 47.4
4 Gain weight 33 18 10 4 1 17 45 10.0
Valid responses = 183 41 259 58 6 1 449 99.6


Invalid responses include no response or multiple responses.


28. How many servings of fruits and vegetables do you usually have per day?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 0 servings per day 17 9 27 10 1 20 46 10.3
2 1-2 servings per day 115 63 157 61 2 40 274 61.2
3 3-4 servings per day 41 22 61 24 2 40 104 23.2
4 5 or more sevings per day 10 6 14 5 0 0 24 5.4
Valid responses = 183 41 259 58 5 1 448 99.3


Invalid responses include no response or multiple responses.
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29A. On how many of the past 7 days did you:
Do moderate intensity cardio or aerobic exercise for at least 30 minutes?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1  0 days 37 20 68 27 1 20 107 24.2
2 1 day 28 16 42 16 2 40 72 16.3
3 2 days 32 18 53 21 0 0 85 19.2
4 3 days 24 13 33 13 0 0 57 12.9
5 4 days 14 8 22 9 1 20 37 8.4
6 5 days 23 13 26 10 0 0 49 11.1
7 6 days 7 4 9 4 0 0 16 3.6
8 7 days 16 9 3 1 1 20 20 4.5
Valid responses = 181 41 256 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


29B. On how many of the past 7 days did you:
Do vigorous intensity cardio or aerobic exercise for at least 30 minutes?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1  0 days 60 33 125 48 2 40 188 42.2
2 1 day 34 19 40 15 0 0 74 16.6
3 2 days 21 12 44 17 1 20 66 14.8
4 3 days 23 13 20 8 0 0 43 9.6
5 4 days 15 8 15 6 1 20 31 7.0
6 5 days 17 9 11 4 1 20 29 6.5
7 6 days 6 3 4 2 0 0 10 2.2
8 7 days 5 3 0 0 0 0 5 1.1
Valid responses = 181 41 259 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


29C. On how many of the past 7 days did you:
Do 8-10 strength training excercises for 8-12 repetitions each?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1  0 days 90 50 158 62 1 20 250 56.7
2 1 day 21 12 34 13 2 40 57 12.9
3 2 days 17 9 31 12 1 20 49 11.1
4 3 days 22 12 14 6 0 0 36 8.2
5 4 days 11 6 9 4 1 20 21 4.8
6 5 days 8 4 6 2 0 0 14 3.2
7 6 days 5 3 1 0 0 0 6 1.4
8 7 days 7 4 1 0 0 0 8 1.8
Valid responses = 181 41 254 58 5 1 441 97.8


Invalid responses include no response or multiple responses.


30A. Have you ever felt things were hopeless?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 62 34 65 25 0 0 127 28.5
2 Not in last 12 months 42 23 54 21 1 20 97 21.8
3 In the last 12 months 31 17 50 19 1 20 83 18.7
4 In the last 30 days 17 9 31 12 2 40 50 11.2
5 In th last 2 weeks 28 16 59 23 1 20 88 19.8
Valid responses = 180 40 259 58 5 1 445 98.7


Invalid responses include no response or multiple responses.
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30B. Have you ever felt overwhelmed by all you had to do?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 24 13 15 6 0 0 39 8.7
2 Not in last 12 months 16 9 8 3 1 17 25 5.6
3 In the last 12 months 80 44 141 54 2 33 224 50.0
4 In the last 30 days 29 16 46 18 2 33 77 17.2
5 In th last 2 weeks 33 18 49 19 1 17 83 18.5
Valid responses = 182 41 259 58 6 1 448 99.3


Invalid responses include no response or multiple responses.


30C. Have you ever felt exhaused (not from physical activity)?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 28 16 24 9 0 0 52 11.7
2 Not in last 12 months 12 7 15 6 1 17 28 6.3
3 In the last 12 months 81 45 137 53 3 50 222 49.8
4 In the last 30 days 26 14 44 17 1 17 71 15.9
5 In th last 2 weeks 34 19 38 15 1 17 73 16.4
Valid responses = 181 41 258 58 6 1 446 98.9


Invalid responses include no response or multiple responses.


30D. Have you ever felt very lonely?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 39 22 45 18 1 17 85 19.1
2 Not in last 12 months 50 28 41 16 0 0 91 20.4
3 In the last 12 months 30 17 76 30 2 33 109 24.5
4 In the last 30 days 24 13 36 14 1 17 61 13.7
5 In th last 2 weeks 38 21 59 23 2 33 99 22.2
Valid responses = 181 41 257 58 6 1 445 98.7


Invalid responses include no response or multiple responses.


30E. Have you ever felt very sad?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 40 22 34 13 0 0 74 16.7
2 Not in last 12 months 41 23 40 16 1 17 82 18.6
3 In the last 12 months 29 16 80 31 1 17 111 25.1
4 In the last 30 days 23 13 45 18 1 17 69 15.6
5 In th last 2 weeks 46 26 57 22 3 50 106 24.0
Valid responses = 179 40 256 58 6 1 442 98.0


Invalid responses include no response or multiple responses.


30F. Have you ever felt so depressed that it was difficult to function?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 80 44 100 39 2 33 182 40.7
2 Not in last 12 months 48 27 56 22 1 17 105 23.5
3 In the last 12 months 16 9 41 16 1 17 59 13.2
4 In the last 30 days 10 6 13 5 0 0 23 5.1
5 In th last 2 weeks 27 15 49 19 2 33 78 17.4
Valid responses = 181 40 259 58 6 1 447 99.1


Invalid responses include no response or multiple responses.
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30G. Have you ever felt overwhelming anxiety?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 70 39 80 31 1 17 151 33.7
2 Not in last 12 months 39 21 38 15 1 17 78 17.4
3 In the last 12 months 26 14 57 22 1 17 85 19.0
4 In the last 30 days 17 9 30 12 2 33 49 10.9
5 In th last 2 weeks 30 17 54 21 1 17 85 19.0
Valid responses = 182 41 259 58 6 1 448 99.3


Invalid responses include no response or multiple responses.


30H. Have you ever felt overwhelming anger?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 70 39 98 38 1 17 169 38.1
2 Not in last 12 months 43 24 50 20 2 33 95 21.4
3 In the last 12 months 21 12 38 15 1 17 61 13.8
4 In the last 30 days 13 7 25 10 0 0 38 8.6
5 In th last 2 weeks 33 18 45 18 2 33 80 18.1
Valid responses = 180 41 256 58 6 1 443 98.2


Invalid responses include no response or multiple responses.


30I. Have you ever intentioanlly cut, burned, bruised, or otherwise injured yourself?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 150 82 211 82 6 100 367 82.5
2 Not in last 12 months 25 14 29 11 0 0 54 12.1
3 In the last 12 months 3 2 4 2 0 0 8 1.8
4 In the last 30 days 2 1 5 2 0 0 7 1.6
5 In th last 2 weeks 2 1 7 3 0 0 9 2.0
Valid responses = 182 41 256 58 6 1 445 98.7


Invalid responses include no response or multiple responses.


30J. Have you ever seriously considered suicide?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 149 82 208 81 5 83 362 81.0
2 Not in last 12 months 24 13 37 14 1 17 62 13.9
3 In the last 12 months 1 1 2 1 0 0 4 0.9
4 In the last 30 days 4 2 3 1 0 0 7 1.6
5 In th last 2 weeks 4 2 8 3 0 0 12 2.7
Valid responses = 182 41 258 58 6 1 447 99.1


Invalid responses include no response or multiple responses.


30K. Have you ever attempted suicide?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Never 164 91 239 93 6 100 409 91.9
2 Not in last 12 months 15 8 17 7 0 0 32 7.2
3 In the last 12 months 1 1 0 0 0 0 2 0.4
4 In the last 30 days 1 1 0 0 0 0 1 0.2
5 In th last 2 weeks 0 0 1 0 0 0 1 0.2
Valid responses = 181 41 257 58 6 1 445 98.7


Invalid responses include no response or multiple responses.
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31A1. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Anorxeia?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 181 100 255 100 6 100 442 99.5
2 Yes, diagnosed not treated 0 0 0 0 0 0 1 0.2
3 Yes, treated with medication 1 1 0 0 0 0 1 0.2
4 Yes, treated with psychotherap 0 0 0 0 0 0 0 0.0
5 Yes, treated meds + psychothe 0 0 0 0 0 0 0 0.0
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 255 57 6 1 444 98.4


Invalid responses include no response or multiple responses.


31A2. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Anxiety?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 176 97 238 93 5 83 419 93.9
2 Yes, diagnosed not treated 2 1 3 1 0 0 6 1.3
3 Yes, treated with medication 2 1 4 2 0 0 6 1.3
4 Yes, treated with psychotherap 1 1 3 1 1 17 5 1.1
5 Yes, treated meds + psychothe 0 0 8 3 0 0 8 1.8
6 Yes, other treatment 1 1 1 0 0 0 2 0.4
Valid responses = 182 41 257 58 6 1 446 98.9


Invalid responses include no response or multiple responses.


31A3. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Attention Deficit and Hyperactivity Disorder (ADHD)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 98 256 100 6 100 440 98.7
2 Yes, diagnosed not treated 0 0 0 0 0 0 1 0.2
3 Yes, treated with medication 3 2 1 0 0 0 4 0.9
4 Yes, treated with psychotherap 0 0 0 0 0 0 0 0.0
5 Yes, treated meds + psychothe 1 1 0 0 0 0 1 0.2
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 257 58 6 1 446 98.9


Invalid responses include no response or multiple responses.


31A4. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Bipolar Disorder?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 98 255 99 6 100 440 98.7
2 Yes, diagnosed not treated 0 0 0 0 0 0 1 0.2
3 Yes, treated with medication 1 1 1 0 0 0 2 0.4
4 Yes, treated with psychotherap 0 0 0 0 0 0 0 0.0
5 Yes, treated meds + psychothe 2 1 1 0 0 0 3 0.7
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 257 58 6 1 446 98.9


Invalid responses include no response or multiple responses.
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31A5. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Bulimia?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 181 100 256 100 6 100 443 99.3
2 Yes, diagnosed not treated 0 0 0 0 0 0 1 0.2
3 Yes, treated with medication 1 1 0 0 0 0 1 0.2
4 Yes, treated with psychotherap 0 0 1 0 0 0 1 0.2
5 Yes, treated meds + psychothe 0 0 0 0 0 0 0 0.0
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 257 58 6 1 446 98.9


Invalid responses include no response or multiple responses.


31A6. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Depression?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 173 96 232 91 4 67 409 92.3
2 Yes, diagnosed not treated 1 1 5 2 0 0 7 1.6
3 Yes, treated with medication 4 2 7 3 0 0 11 2.5
4 Yes, treated with psychotherap 1 1 4 2 2 33 7 1.6
5 Yes, treated meds + psychothe 1 1 7 3 0 0 8 1.8
6 Yes, other treatment 0 0 1 0 0 0 1 0.2
Valid responses = 180 41 256 58 6 1 443 98.2


Invalid responses include no response or multiple responses.


31A7. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Insomnia?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 99 252 98 6 100 437 98.2
2 Yes, diagnosed not treated 1 1 3 1 0 0 5 1.1
3 Yes, treated with medication 1 1 1 0 0 0 2 0.4
4 Yes, treated with psychotherap 0 0 1 0 0 0 1 0.2
5 Yes, treated meds + psychothe 0 0 0 0 0 0 0 0.0
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 181 41 257 58 6 1 445 98.7


Invalid responses include no response or multiple responses.


31A8. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Other sleep disorder?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 99 252 98 6 100 437 98.4
2 Yes, diagnosed not treated 0 0 2 1 0 0 3 0.7
3 Yes, treated with medication 1 1 1 0 0 0 2 0.5
4 Yes, treated with psychotherap 0 0 0 0 0 0 0 0.0
5 Yes, treated meds + psychothe 0 0 0 0 0 0 0 0.0
6 Yes, other treatment 1 1 1 0 0 0 2 0.5
Valid responses = 181 41 256 58 6 1 444 98.4


Invalid responses include no response or multiple responses.
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31B1. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Obsessive Compulsive Dsiorder (OCD)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 98 252 97 5 100 435 97.3
2 Yes, diagnosed not treated 1 1 2 1 0 0 4 0.9
3 Yes, treated with medication 2 1 0 0 0 0 2 0.4
4 Yes, treated with psychotherap 1 1 4 2 0 0 5 1.1
5 Yes, treated meds + psychothe 0 0 1 0 0 0 1 0.2
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 259 58 5 1 447 99.1


Invalid responses include no response or multiple responses.


31B2. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Panic Attacks?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 98 247 96 5 100 431 96.6
2 Yes, diagnosed not treated 1 1 4 2 0 0 6 1.3
3 Yes, treated with medication 1 1 2 1 0 0 3 0.7
4 Yes, treated with psychotherap 1 1 2 1 0 0 3 0.7
5 Yes, treated meds + psychothe 0 0 3 1 0 0 3 0.7
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


31B3. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Phobia?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 180 99 257 100 5 100 442 99.1
2 Yes, diagnosed not treated 1 1 1 0 0 0 3 0.7
3 Yes, treated with medication 0 0 0 0 0 0 0 0.0
4 Yes, treated with psychotherap 1 1 0 0 0 0 1 0.2
5 Yes, treated meds + psychothe 0 0 0 0 0 0 0 0.0
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


31B4. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Schizophrenia?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 180 99 256 99 5 100 441 98.9
2 Yes, diagnosed not treated 1 1 0 0 0 0 2 0.4
3 Yes, treated with medication 0 0 1 0 0 0 1 0.2
4 Yes, treated with psychotherap 1 1 0 0 0 0 1 0.2
5 Yes, treated meds + psychothe 0 0 1 0 0 0 1 0.2
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.
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31B5. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Substance abuse or addiction (alcohol or other drugs)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 181 100 257 100 5 100 443 99.3
2 Yes, diagnosed not treated 1 1 1 0 0 0 3 0.7
3 Yes, treated with medication 0 0 0 0 0 0 0 0.0
4 Yes, treated with psychotherap 0 0 0 0 0 0 0 0.0
5 Yes, treated meds + psychothe 0 0 0 0 0 0 0 0.0
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


31B6. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Other addiciton (e.g., gambling, internet, sexual)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 99 258 100 5 100 441 99.3
2 Yes, diagnosed not treated 1 1 0 0 0 0 2 0.5
3 Yes, treated with medication 0 0 0 0 0 0 0 0.0
4 Yes, treated with psychotherap 1 1 0 0 0 0 1 0.2
5 Yes, treated meds + psychothe 0 0 0 0 0 0 0 0.0
6 Yes, other treatment 0 0 0 0 0 0 0 0.0
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


31B7. Within the last 12 months, have you been diagnosed or treated by a professional for any of the following:
Other mental health condition?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 177 98 251 97 5 100 433 97.3
2 Yes, diagnosed not treated 2 1 2 1 0 0 5 1.1
3 Yes, treated with medication 0 0 3 1 0 0 3 0.7
4 Yes, treated with psychotherap 1 1 1 0 0 0 2 0.4
5 Yes, treated meds + psychothe 0 0 0 0 0 0 0 0.0
6 Yes, other treatment 0 0 2 1 0 0 2 0.4
Valid responses = 180 40 259 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


32. Have you ever been diagnosed with depression?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 165 92 211 83 3 60 379 85.9
2 Yes 15 8 44 17 2 40 62 14.1
Valid responses = 180 41 255 58 5 1 441 97.8


Invalid responses include no response or multiple responses.


33A. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Academics?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 97 53 115 45 2 40 214 48.0
2 Yes 85 47 143 55 3 60 232 52.0
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.
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33B. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Career related issue?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 149 82 178 69 2 40 329 73.9
2 Yes 32 18 80 31 3 60 116 26.1
Valid responses = 181 41 258 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


33C. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Death of a family member or friend?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 157 86 211 82 4 80 372 83.4
2 Yes 25 14 47 18 1 20 74 16.6
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


33D. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Family problems?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 143 79 154 60 1 20 298 67.0
2 Yes 39 21 103 40 4 80 147 33.0
Valid responses = 182 41 257 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


33E. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Intimate relationships?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 125 69 158 61 2 40 285 63.9
2 Yes 57 31 100 39 3 60 161 36.1
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


33F. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Other relationships?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 147 81 178 69 1 20 326 73.3
2 Yes 35 19 79 31 4 80 119 26.7
Valid responses = 182 41 257 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


33G. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Finances?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 109 60 150 58 3 60 262 58.7
2 Yes 73 40 108 42 2 40 184 41.3
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


33H. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Health problem of a family member or partner?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 153 84 203 79 3 60 359 80.5
2 Yes 29 16 55 21 2 40 87 19.5
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.
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33I. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Personal appearance?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 156 86 197 76 4 80 357 80.0
2 Yes 26 14 61 24 1 20 89 20.0
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


33J. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Personal health issue?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 154 85 185 72 4 80 343 76.9
2 Yes 28 15 73 28 1 20 103 23.1
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


33K. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Sleep difficulties?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 139 76 185 72 3 60 327 73.5
2 Yes 43 24 72 28 2 40 118 26.5
Valid responses = 182 41 257 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


33L. Within the last 12 months, has any of the following been tramatic or very difficult for you to handle:
Other?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 158 87 226 89 4 80 388 87.6
2 Yes 24 13 29 11 1 20 55 12.4
Valid responses = 182 41 255 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


34A. Have you ever received psychological or mental health services from any of the following:
Counselor/Therapist/Psychologist?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 134 74 171 67 3 60 309 69.4
2 Yes 48 26 86 34 2 40 136 30.6
Valid responses = 182 41 257 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


34B. Have you ever received psychological or mental health services from any of the following:
Psychiatrist?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 163 90 231 90 4 80 399 89.9
2 Yes 19 10 25 10 1 20 45 10.1
Valid responses = 182 41 256 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


34C. Have you ever received psychological or mental health services from any of the following:
Other medical provider (e.g., physician, nurse practitioner)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 163 90 209 81 4 80 377 84.7
2 Yes 19 10 48 19 1 20 68 15.3
Valid responses = 182 41 257 58 5 1 445 98.7


Invalid responses include no response or multiple responses.
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34D. Have you ever received psychological or mental health services from any of the following:
Minister/Priest/Rabbi/Other clergy?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 163 90 234 93 5 100 403 92.0
2 Yes 18 10 17 7 0 0 35 8.0
Valid responses = 181 41 251 57 5 1 438 97.1


Invalid responses include no response or multiple responses.


35. Have you ever received psychological or mental health services from your current college/university's 
Couseling or Health Service?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 165 91 197 77 4 80 367 82.7
2 Yes 17 9 59 23 1 20 77 17.3
Valid responses = 182 41 256 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


36. If in the future you were having a personal problem that was really bothering you, would you consider seeking 
help from a mental health professional?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 75 41 77 30 3 60 156 35.1
2 Yes 106 59 180 70 2 40 288 64.9
Valid responses = 181 41 257 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


37. Within the last 12 months, how would you rate the overall level of stress you have experienced?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No stress 7 4 1 0 0 0 8 1.8
2 Less than average stress 23 13 15 6 2 40 40 9.0
3 Average stress 72 40 98 38 0 0 170 38.3
4 More than average stress 64 36 115 45 1 20 180 40.5
5 Tremendous stress 14 8 29 11 2 40 46 10.4
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


38A. Within the last 30 days, did you do any of the following:
Exercise to lose weight?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 105 58 115 45 1 20 222 49.9
2 Yes 76 42 143 55 4 80 223 50.1
Valid responses = 181 41 258 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


38B. Within the last 30 days, did you do any of the following:
Diet to lose weight?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 137 76 157 62 2 40 297 67.3
2 Yes 43 24 98 38 3 60 144 32.7
Valid responses = 180 41 255 58 5 1 441 97.8


Invalid responses include no response or multiple responses.
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38C. Within the last 30 days, did you do any of the following:
Vomit or take laxatives to lose weight?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 180 99 249 97 5 100 434 98.0
2 Yes 1 1 7 3 0 0 9 2.0
Valid responses = 181 41 256 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


38D. Within the last 30 days, did you do any of the following:
Take diet pills to lose weight?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 176 97 247 97 5 100 428 96.6
2 Yes 5 3 9 4 0 0 15 3.4
Valid responses = 181 41 256 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


39A. Have you had a dental exam and cleaning in the last 12 months?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 64 35 79 31 0 0 144 32.3
2 Yes 112 62 169 66 5 100 286 64.1
3 Don't know 6 3 10 4 0 0 16 3.6
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


39B. Have you (Males) performed testicular self exam in the last 30 days?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 115 63 0 0 2 67 117 62.9
2 Yes 62 34 0 0 1 33 64 34.4
3 Don't know 5 3 0 0 0 0 5 2.7
Valid responses = 182 98 0 0 3 2 186 41.2


Invalid responses include no response or multiple responses.


39C. Have you (Females) performed breast self exam In the last 30 days?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 0 0 167 65 4 80 171 64.8
2 Yes 0 0 89 35 0 0 90 34.1
3 Don't know 0 0 2 1 1 20 3 1.1
Valid responses = 0 0 258 98 5 2 264 58.5


Invalid responses include no response or multiple responses.


39D. Have you (Females) had a routine gynecological exam in the last 12 months?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 0 0 175 68 4 80 179 67.8
2 Yes 0 0 80 31 0 0 81 30.7
3 Don't know 0 0 3 1 1 20 4 1.5
Valid responses = 0 0 258 98 5 2 264 58.5


Invalid responses include no response or multiple responses.


39E. Have you used sunscreen regularly with sun exposure?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 124 68 105 41 3 60 233 52.4
2 Yes 56 31 150 58 2 40 208 46.7
3 Don't know 2 1 2 1 0 0 4 0.9
Valid responses = 182 41 257 58 5 1 445 98.7


Invalid responses include no response or multiple responses.
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39F. Have you ever been tested for Human Immunodeficiency Virus (HIV) infection?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 145 80 186 72 4 80 336 75.3
2 Yes 31 17 58 23 1 20 90 20.2
3 Don't know 6 3 14 5 0 0 20 4.5
Valid responses = 182 41 258 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


40A. Have you received the following vaccinations (shots or series of shots): 
Hepatitis B?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 24 13 24 9 0 0 49 11.0
2 Yes 130 72 209 81 4 80 343 77.1
3 Don't know 27 15 25 10 1 20 53 11.9
Valid responses = 181 41 258 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


40B. Have you received the following vaccinations (shots series of shots)): 
Human Papillomavirus/HPV (cervical cancer vaccine)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 111 64 166 65 2 40 280 64.4
2 Yes 27 16 65 25 2 40 94 21.6
3 Don't know 35 20 25 10 1 20 61 14.0
Valid responses = 173 40 256 59 5 1 435 96.5


Invalid responses include no response or multiple responses.


40C. Have you received the following vaccinations (shots series of shots)): 
Influenza (the flu) in the last 12 months (shot or nasal mist)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 109 61 154 60 2 40 266 60.0
2 Yes 53 30 81 31 2 40 136 30.7
3 Don't know 17 10 23 9 1 20 41 9.3
Valid responses = 179 40 258 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


40D. Have you received the following vaccinations (shots series of shots)): 
Measles, Mumps, Rubella?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 30 17 35 14 0 0 66 14.9
2 Yes 106 59 164 64 3 60 273 61.8
3 Don't know 43 24 58 23 2 40 103 23.3
Valid responses = 179 40 257 58 5 1 442 98.0


Invalid responses include no response or multiple responses.


40E. Have you received the following vaccinations (shots): 
Meningococcal disease (meningoccoccal meningitis)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 50 28 61 24 1 20 113 25.6
2 Yes 69 38 111 44 3 60 183 41.5
3 Don't know 61 34 83 33 1 20 145 32.9
Valid responses = 180 41 255 58 5 1 441 97.8


Invalid responses include no response or multiple responses.
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40F. Have you received the following vaccinations (shots): 
Varicella (chicken pox)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 67 38 97 38 0 0 165 37.7
2 Yes 76 43 109 43 4 80 189 43.2
3 Don't know 34 19 49 19 1 20 84 19.2
Valid responses = 177 40 255 58 5 1 438 97.1


Invalid responses include no response or multiple responses.


41A1. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Allergies?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 135 75 190 74 2 40 327 74.0
2 Yes 44 25 67 26 3 60 115 26.0
Valid responses = 179 40 257 58 5 1 442 98.0


Invalid responses include no response or multiple responses.


41A2. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Asthma?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 161 91 232 90 3 60 396 89.8
2 Yes 16 9 26 10 2 40 45 10.2
Valid responses = 177 40 258 59 5 1 441 97.8


Invalid responses include no response or multiple responses.


41A3. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Back pain?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 160 89 233 90 3 60 396 89.2
2 Yes 20 11 25 10 2 40 48 10.8
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41A4. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Broken bone/Fracture/Sprain?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 160 89 242 94 4 80 406 91.4
2 Yes 20 11 16 6 1 20 38 8.6
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41A5. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Bronchitis?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 169 94 241 94 5 100 415 93.9
2 Yes 11 6 15 6 0 0 27 6.1
Valid responses = 180 41 256 58 5 1 442 98.0


Invalid responses include no response or multiple responses.


41A6. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Chlamydia?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 177 99 258 100 5 100 440 99.5
2 Yes 1 1 0 0 0 0 2 0.5
Valid responses = 178 40 258 58 5 1 442 98.0
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Invalid responses include no response or multiple responses.
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41A7. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Diabetes?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 99 257 100 5 100 440 99.3
2 Yes 1 1 1 0 0 0 3 0.7
Valid responses = 179 40 258 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


41A8. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Ear infection?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 170 95 235 91 5 100 410 92.6
2 Yes 9 5 23 9 0 0 33 7.4
Valid responses = 179 40 258 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


41A9. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Endometriosis?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 99 255 100 5 100 439 99.3
2 Yes 1 1 1 0 0 0 3 0.7
Valid responses = 180 41 256 58 5 1 442 98.0


Invalid responses include no response or multiple responses.


41A10. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Genital Herpes?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 180 100 258 100 4 100 442 99.8
2 Yes 0 0 0 0 0 0 1 0.2
Valid responses = 180 41 258 58 4 1 443 98.2


Invalid responses include no response or multiple responses.


41A11. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Genial warts/Human Papillomavirus (HPV)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 99 253 98 4 80 436 98.2
2 Yes 1 1 5 2 1 20 8 1.8
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41A12. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Gonorrhea?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 99 258 100 5 100 442 99.5
2 Yes 1 1 0 0 0 0 2 0.5
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41A13. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Hepatitis B or C?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 99 256 100 5 100 439 99.1
2 Yes 2 1 1 0 0 0 4 0.9
Valid responses = 180 41 257 58 5 1 443 98.2


Invalid responses include no response or multiple responses.
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41B1. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
High blood pressure?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 173 96 252 98 5 100 430 96.8
2 Yes 7 4 6 2 0 0 14 3.2
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41B2. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
High cholesterol?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 172 96 254 98 5 100 431 97.1
2 Yes 8 4 4 2 0 0 13 2.9
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41B3. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Human Immunodeficiency Virus (HIV)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 180 100 257 100 5 100 442 99.5
2 Yes 0 0 1 0 0 0 2 0.5
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41B4. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Irritable Bowel Syndrome?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 99 251 97 4 80 434 97.7
2 Yes 1 1 7 3 1 20 10 2.3
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41B5. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Migraine headache?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 172 96 239 93 5 100 416 93.9
2 Yes 8 4 18 7 0 0 27 6.1
Valid responses = 180 41 257 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


41B6. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Mononucleosis?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 99 253 99 5 100 436 98.9
2 Yes 1 1 3 1 0 0 5 1.1
Valid responses = 179 41 256 58 5 1 441 97.8


Invalid responses include no response or multiple responses.


41B7. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Pelvic Inflammatory Disease (PID)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 100 257 100 5 100 441 99.8
2 Yes 0 0 0 0 0 0 1 0.2
Valid responses = 179 40 257 58 5 1 442 98.0


Invalid responses include no response or multiple responses.
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41B8. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Repetitive stress injury (e.g., carpal tunnel syndrome)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 177 98 253 98 5 100 435 98.2
2 Yes 3 2 4 2 0 0 8 1.8
Valid responses = 180 41 257 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


41B9. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Sinus infection?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 170 94 220 85 4 80 394 88.7
2 Yes 10 6 38 15 1 20 50 11.3
Valid responses = 180 41 258 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


41B10. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Strep throat?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 173 97 237 92 4 80 414 93.5
2 Yes 6 3 21 8 1 20 29 6.5
Valid responses = 179 40 258 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


41B11. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Tuberculosis?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 177 98 254 99 5 100 436 98.4
2 Yes 3 2 3 1 0 0 7 1.6
Valid responses = 180 41 257 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


41B12. Within the last 12 months, have you been diagnosed or treated by a professional for the following:
Urinary tract infection?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 174 97 221 86 5 100 400 90.5
2 Yes 5 3 36 14 0 0 42 9.5
Valid responses = 179 40 257 58 5 1 442 98.0


Invalid responses include no response or multiple responses.


42. On how many of the past 7 days did you get enough sleep so that you felt rested when you woke up in the morning?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1  0 days 24 13 27 11 1 20 53 12.0
2 1 day 26 14 39 15 0 0 65 14.7
3 2 days 30 17 55 22 1 20 86 19.5
4 3 days 21 12 53 21 1 20 75 17.0
5 4 days 33 18 38 15 0 0 71 16.1
6 5 days 22 12 29 11 1 20 52 11.8
7 6 days 14 8 11 4 1 20 26 5.9
8 7 days 10 6 4 2 0 0 14 3.2
Valid responses = 180 41 256 58 5 1 442 98.0


Invalid responses include no response or multiple responses.
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43. In the past 7 days, how much of a problem have you had with sleepiness during your daytime activities?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No problem at all 16 9 19 7 0 0 35 7.9
2 A little problem 79 44 134 52 2 40 215 48.5
3 More than a little problem 44 25 60 23 3 60 107 24.2
4 A big problem 33 18 32 12 0 0 65 14.7
5 A very big problem 7 4 13 5 0 0 21 4.7
Valid responses = 179 40 258 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


44A. In the past 7 days, how often have you awaken too early in the morning and couldn't get back to sleep?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1  0 days 113 63 126 49 2 40 241 54.6
2 1 day 25 14 55 22 1 20 81 18.4
3 2 days 16 9 34 13 0 0 50 11.3
4 3 days 10 6 17 7 2 40 29 6.6
5 4 days 3 2 8 3 0 0 11 2.5
6 5 days 5 3 7 3 0 0 12 2.7
7 6 days 3 2 5 2 0 0 8 1.8
8 7 days 5 3 3 1 0 0 9 2.0
Valid responses = 180 41 255 58 5 1 441 97.8


Invalid responses include no response or multiple responses.


44B. In the past 7 days, how often have you felt tired, dragged out, or sleepy during the day?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1  0 days 21 12 14 5 0 0 35 7.9
2 1 day 24 13 28 11 2 40 54 12.2
3 2 days 32 18 47 18 0 0 79 17.8
4 3 days 30 17 52 20 2 40 84 18.9
5 4 days 22 12 35 14 0 0 57 12.8
6 5 days 26 14 34 13 0 0 60 13.5
7 6 days 12 7 17 7 0 0 29 6.5
8 7 days 14 8 30 12 1 20 46 10.4
Valid responses = 181 41 257 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


44C. In the past 7 days, how often have you gone to bed because you could not stay awake any longer?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1  0 days 73 40 68 27 0 0 142 32.0
2 1 day 35 19 53 21 3 60 91 20.5
3 2 days 24 13 40 16 0 0 64 14.4
4 3 days 19 11 21 8 2 40 42 9.5
5 4 days 8 4 30 12 0 0 38 8.6
6 5 days 10 6 16 6 0 0 26 5.9
7 6 days 7 4 14 5 0 0 21 4.7
8 7 days 5 3 15 6 0 0 20 4.5
Valid responses = 181 41 257 58 5 1 444 98.4


Invalid responses include no response or multiple responses.
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44D. In the past 7 days, how often have you had an extremely hard time falling asleep?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1  0 days 93 52 116 45 2 40 211 47.6
2 1 day 36 20 55 21 1 20 92 20.8
3 2 days 15 8 26 10 0 0 41 9.3
4 3 days 15 8 23 9 1 20 39 8.8
5 4 days 6 3 10 4 1 20 17 3.8
6 5 days 4 2 15 6 0 0 19 4.3
7 6 days 4 2 5 2 0 0 9 2.0
8 7 days 7 4 7 3 0 0 15 3.4
Valid responses = 180 41 257 58 5 1 443 98.2


Invalid responses include no response or multiple responses.


45A1. Within the last 12 months, have any of the following affected your academic performance:
Alcohol use?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 107 59 171 67 4 80 282 63.2
2 Exprd, academics not affected 69 38 78 30 1 20 148 33.2
3 Received lower grade exam 6 3 5 2 0 0 11 2.5
4 Received lower grade course 1 1 2 1 0 0 3 0.7
5 Received incomplete/dropped 0 0 1 0 0 0 1 0.2
6 Sinificant disruption thesis 0 0 0 0 0 0 1 0.2
Valid responses = 183 41 257 58 5 1 446 98.9


Invalid responses include no response or multiple responses.


45A2. Within the last 12 months, have any of the following affected your academic performance:
Allergies?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 113 62 160 62 1 20 274 61.6
2 Exprd, academics not affected 59 33 83 32 4 80 146 32.8
3 Received lower grade exam 6 3 10 4 0 0 16 3.6
4 Received lower grade course 1 1 1 0 0 0 2 0.4
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 2 1 4 2 0 0 7 1.6
Valid responses = 181 41 258 58 5 1 445 98.7


Invalid responses include no response or multiple responses.


45A3. Within the last 12 months, have any of the following affected your academic performance:
Anxiety?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 119 66 141 55 1 20 261 58.9
2 Exprd, academics not affected 41 23 53 21 4 80 98 22.1
3 Received lower grade exam 13 7 43 17 0 0 56 12.6
4 Received lower grade course 6 3 7 3 0 0 13 2.9
5 Received incomplete/dropped 0 0 3 1 0 0 3 0.7
6 Sinificant disruption thesis 1 1 10 4 0 0 12 2.7
Valid responses = 180 41 257 58 5 1 443 98.2


Invalid responses include no response or multiple responses.
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45A4. Within the last 12 months, have any of the following affected your academic performance:
Assault (physical)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 179 99 252 98 5 100 436 98.2
2 Exprd, academics not affected 1 1 4 2 0 0 5 1.1
3 Received lower grade exam 1 1 1 0 0 0 2 0.5
4 Received lower grade course 0 0 0 0 0 0 0 0.0
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 0 0 0 0 1 0.2
Valid responses = 181 41 257 58 5 1 444 98.4


Invalid responses include no response or multiple responses.


45A5. Within the last 12 months, have any of the following affected your academic performance:
Assault (sexual)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 176 98 250 97 4 100 430 97.5
2 Exprd, academics not affected 2 1 6 2 0 0 8 1.8
3 Received lower grade exam 1 1 1 0 0 0 2 0.5
4 Received lower grade course 0 0 0 0 0 0 0 0.0
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 0 0 0 0 1 0.2
Valid responses = 179 41 257 58 4 1 441 97.8


Invalid responses include no response or multiple responses.


45A6. Within the last 12 months, have any of the following affected your academic performance:
Attention Deficit and Hyperactivity Disorder (ADHD)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 169 93 248 96 4 100 421 94.6
2 Exprd, academics not affected 6 3 3 1 0 0 9 2.0
3 Received lower grade exam 3 2 5 2 0 0 8 1.8
4 Received lower grade course 4 2 0 0 0 0 4 0.9
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 2 1 0 0 3 0.7
Valid responses = 182 41 258 58 4 1 445 98.7


Invalid responses include no response or multiple responses.


45A7. Within the last 12 months, have any of the following affected your academic performance:
Cold/Flu/Sore throat?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 101 56 127 49 4 100 232 52.3
2 Exprd, academics not affected 54 30 70 27 0 0 124 27.9
3 Received lower grade exam 22 12 44 17 0 0 66 14.9
4 Received lower grade course 3 2 11 4 0 0 14 3.2
5 Received incomplete/dropped 0 0 1 0 0 0 1 0.2
6 Sinificant disruption thesis 2 1 4 2 0 0 7 1.6
Valid responses = 182 41 257 58 4 1 444 98.4


Invalid responses include no response or multiple responses.
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45A8. Within the last 12 months, have any of the following affected your academic performance:
Concern for a troubled friend or family member?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 116 64 150 58 3 75 269 60.6
2 Exprd, academics not affected 48 26 63 25 1 25 112 25.2
3 Received lower grade exam 12 7 27 11 0 0 39 8.8
4 Received lower grade course 5 3 15 6 0 0 20 4.5
5 Received incomplete/dropped 1 1 0 0 0 0 1 0.2
6 Sinificant disruption thesis 0 0 2 1 0 0 3 0.7
Valid responses = 182 41 257 58 4 1 444 98.4


Invalid responses include no response or multiple responses.


45B1. Within the last 12 months, have any of the following affected your academic performance:
Chronic health problem or serious illness (e.g.diabetes, asthma, cancer)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 170 93 222 87 3 75 395 89.2
2 Exprd, academics not affected 6 3 18 7 1 25 25 5.6
3 Received lower grade exam 4 2 3 1 0 0 7 1.6
4 Received lower grade course 2 1 8 3 0 0 10 2.3
5 Received incomplete/dropped 0 0 3 1 0 0 3 0.7
6 Sinificant disruption thesis 0 0 2 1 0 0 3 0.7
Valid responses = 182 41 256 58 4 1 443 98.2


Invalid responses include no response or multiple responses.


45B2. Within the last 12 months, have any of the following affected your academic performance:
Chronic pain?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 162 90 227 89 2 50 391 88.5
2 Exprd, academics not affected 14 8 21 8 1 25 36 8.1
3 Received lower grade exam 3 2 5 2 1 25 9 2.0
4 Received lower grade course 1 1 1 0 0 0 2 0.5
5 Received incomplete/dropped 0 0 2 1 0 0 2 0.5
6 Sinificant disruption thesis 1 1 0 0 0 0 2 0.5
Valid responses = 181 41 256 58 4 1 442 98.0


Invalid responses include no response or multiple responses.


45B3. Within the last 12 months, have any of the following affected your academic performance:
Death of a friend or family member?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 145 80 205 80 4 100 354 80.1
2 Exprd, academics not affected 28 16 27 11 0 0 55 12.4
3 Received lower grade exam 4 2 11 4 0 0 15 3.4
4 Received lower grade course 4 2 8 3 0 0 12 2.7
5 Received incomplete/dropped 0 0 4 2 0 0 4 0.9
6 Sinificant disruption thesis 0 0 1 0 0 0 2 0.5
Valid responses = 181 41 256 58 4 1 442 98.0


Invalid responses include no response or multiple responses.
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45B4. Within the last 12 months, have any of the following affected your academic performance:
Depression?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 134 74 170 67 3 75 307 69.8
2 Exprd, academics not affected 22 12 37 15 1 25 60 13.6
3 Received lower grade exam 12 7 20 8 0 0 32 7.3
4 Received lower grade course 11 6 20 8 0 0 31 7.0
5 Received incomplete/dropped 2 1 1 0 0 0 3 0.7
6 Sinificant disruption thesis 0 0 6 2 0 0 7 1.6
Valid responses = 181 41 254 58 4 1 440 97.6


Invalid responses include no response or multiple responses.


45B5. Within the last 12 months, have any of the following affected your academic performance:
Discrimination (e.g., homophobia, racism, sexism)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 166 92 238 93 3 75 407 92.5
2 Exprd, academics not affected 13 7 15 6 1 25 29 6.6
3 Received lower grade exam 1 1 2 1 0 0 3 0.7
4 Received lower grade course 0 0 0 0 0 0 0 0.0
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 0 0 0 0 1 0.2
Valid responses = 180 41 255 58 4 1 440 97.6


Invalid responses include no response or multiple responses.


45B6. Within the last 12 months, have any of the following affected your academic performance:
Drug use?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 161 89 237 93 4 100 402 91.4
2 Exprd, academics not affected 17 9 15 6 0 0 32 7.3
3 Received lower grade exam 0 0 0 0 0 0 0 0.0
4 Received lower grade course 2 1 2 1 0 0 4 0.9
5 Received incomplete/dropped 0 0 1 0 0 0 1 0.2
6 Sinificant disruption thesis 0 0 0 0 0 0 1 0.2
Valid responses = 180 41 255 58 4 1 440 97.6


Invalid responses include no response or multiple responses.


45B7. Within the last 12 months, have any of the following affected your academic performance:
Eating disorder/problem?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 174 96 243 95 2 50 419 94.6
2 Exprd, academics not affected 4 2 9 4 2 50 15 3.4
3 Received lower grade exam 3 2 1 0 0 0 4 0.9
4 Received lower grade course 0 0 1 0 0 0 1 0.2
5 Received incomplete/dropped 0 0 1 0 0 0 1 0.2
6 Sinificant disruption thesis 0 0 2 1 0 0 3 0.7
Valid responses = 181 41 257 58 4 1 443 98.2


Invalid responses include no response or multiple responses.
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45B8. Within the last 12 months, have any of the following affected your academic performance:
Finances?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 114 63 148 58 3 75 265 60.0
2 Exprd, academics not affected 44 24 81 32 1 25 126 28.5
3 Received lower grade exam 13 7 15 6 0 0 28 6.3
4 Received lower grade course 8 4 5 2 0 0 13 2.9
5 Received incomplete/dropped 1 1 3 1 0 0 4 0.9
6 Sinificant disruption thesis 1 1 4 2 0 0 6 1.4
Valid responses = 181 41 256 58 4 1 442 98.0


Invalid responses include no response or multiple responses.


45C1. Within the last 12 months, have any of the following affected your academic performance:
Gambling?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 169 94 249 98 4 100 422 95.9
2 Exprd, academics not affected 10 6 6 2 0 0 16 3.6
3 Received lower grade exam 1 1 0 0 0 0 1 0.2
4 Received lower grade course 0 0 0 0 0 0 0 0.0
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 0 0 0 0 1 0.2
Valid responses = 180 41 255 58 4 1 440 97.6


Invalid responses include no response or multiple responses.


45C2. Within the last 12 months, have any of the following affected your academic performance:
Homesickness?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 138 76 162 64 1 25 301 68.4
2 Exprd, academics not affected 40 22 73 29 3 75 116 26.4
3 Received lower grade exam 2 1 16 6 0 0 18 4.1
4 Received lower grade course 1 1 3 1 0 0 4 0.9
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 0 0 0 0 1 0.2
Valid responses = 181 41 254 58 4 1 440 97.6


Invalid responses include no response or multiple responses.


45C3. Within the last 12 months, have any of the following affected your academic performance:
Injury (e.g., fracture, sprain, strain, cut)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 158 88 225 89 3 75 386 87.9
2 Exprd, academics not affected 15 8 27 11 1 25 43 9.8
3 Received lower grade exam 4 2 0 0 0 0 4 0.9
4 Received lower grade course 1 1 0 0 0 0 1 0.2
5 Received incomplete/dropped 1 1 2 1 0 0 3 0.7
6 Sinificant disruption thesis 1 1 0 0 0 0 2 0.5
Valid responses = 180 41 254 58 4 1 439 97.3


Invalid responses include no response or multiple responses.
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45C4. Within the last 12 months, have any of the following affected your academic performance:
Internet use/computer games?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 76 42 141 56 2 50 219 49.9
2 Exprd, academics not affected 63 35 86 34 2 50 151 34.4
3 Received lower grade exam 24 13 20 8 0 0 44 10.0
4 Received lower grade course 16 9 4 2 0 0 20 4.6
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 1 1 3 1 0 0 5 1.1
Valid responses = 180 41 254 58 4 1 439 97.3


Invalid responses include no response or multiple responses.


45C5. Within the last 12 months, have any of the following affected your academic performance:
Learning disability?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 168 93 246 97 4 100 418 95.2
2 Exprd, academics not affected 3 2 3 1 0 0 6 1.4
3 Received lower grade exam 7 4 4 2 0 0 11 2.5
4 Received lower grade course 2 1 0 0 0 0 2 0.5
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 1 0 0 0 2 0.5
Valid responses = 180 41 254 58 4 1 439 97.3


Invalid responses include no response or multiple responses.


45C6. Within the last 12 months, have any of the following affected your academic performance:
Participation in extracurricular activities (e.g., campus clubs, organizations, athletics)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 96 53 124 49 1 25 221 50.1
2 Exprd, academics not affected 58 32 96 38 3 75 157 35.6
3 Received lower grade exam 19 11 28 11 0 0 47 10.7
4 Received lower grade course 7 4 6 2 0 0 13 2.9
5 Received incomplete/dropped 1 1 0 0 0 0 1 0.2
6 Sinificant disruption thesis 0 0 1 0 0 0 2 0.5
Valid responses = 181 41 255 58 4 1 441 97.8


Invalid responses include no response or multiple responses.


45C7. Within the last 12 months, have any of the following affected your academic performance:
Pregnancy (yours or your partner's)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 174 97 248 98 4 100 426 97.0
2 Exprd, academics not affected 4 2 4 2 0 0 8 1.8
3 Received lower grade exam 2 1 1 0 0 0 3 0.7
4 Received lower grade course 0 0 0 0 0 0 0 0.0
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 1 0 0 0 2 0.5
Valid responses = 180 41 254 58 4 1 439 97.3


Invalid responses include no response or multiple responses.
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45C8. Within the last 12 months, have any of the following affected your academic performance:
Relationship difficulties?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 114 63 139 55 2 50 255 57.8
2 Exprd, academics not affected 42 23 74 29 2 50 118 26.8
3 Received lower grade exam 14 8 33 13 0 0 47 10.7
4 Received lower grade course 10 6 8 3 0 0 18 4.1
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 1 1 1 0 0 0 3 0.7
Valid responses = 181 41 255 58 4 1 441 97.8


Invalid responses include no response or multiple responses.


45D1. Within the last 12 months, have any of the following affected your academic performance:
Roomate difficulties?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 126 70 163 63 2 50 291 65.7
2 Exprd, academics not affected 41 23 71 28 2 50 114 25.7
3 Received lower grade exam 11 6 15 6 0 0 26 5.9
4 Received lower grade course 2 1 6 2 0 0 8 1.8
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 1 1 2 1 0 0 4 0.9
Valid responses = 181 41 257 58 4 1 443 98.2


Invalid responses include no response or multiple responses.


45D2. Within the last 12 months, have any of the following affected your academic performance:
Sexually transmitted disease/infection (STD/I)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 178 98 252 98 3 75 433 98.0
2 Exprd, academics not affected 1 1 4 2 1 25 6 1.4
3 Received lower grade exam 1 1 0 0 0 0 1 0.2
4 Received lower grade course 1 1 0 0 0 0 1 0.2
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 0 0 0 0 0 0 1 0.2
Valid responses = 181 41 256 58 4 1 442 98.0


Invalid responses include no response or multiple responses.


45D3. Within the last 12 months, have any of the following affected your academic performance:
Sinus infection/Ear infection/Bronchitis/Strep throat?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 154 86 207 81 3 75 364 82.5
2 Exprd, academics not affected 18 10 35 14 1 25 54 12.2
3 Received lower grade exam 3 2 9 4 0 0 12 2.7
4 Received lower grade course 2 1 3 1 0 0 5 1.1
5 Received incomplete/dropped 0 0 0 0 0 0 0 0.0
6 Sinificant disruption thesis 2 1 3 1 0 0 6 1.4
Valid responses = 179 41 257 58 4 1 441 97.8


Invalid responses include no response or multiple responses.
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45D4. Within the last 12 months, have any of the following affected your academic performance:
Sleep difficulties?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 87 48 112 44 1 25 200 45.2
2 Exprd, academics not affected 48 27 80 31 3 75 131 29.6
3 Received lower grade exam 35 19 46 18 0 0 81 18.3
4 Received lower grade course 9 5 10 4 0 0 19 4.3
5 Received incomplete/dropped 0 0 1 0 0 0 1 0.2
6 Sinificant disruption thesis 2 1 7 3 0 0 10 2.3
Valid responses = 181 41 256 58 4 1 442 98.0


Invalid responses include no response or multiple responses.


45D5. Within the last 12 months, have any of the following affected your academic performance:
Stress?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 64 35 44 17 0 0 108 24.4
2 Exprd, academics not affected 73 40 117 46 4 100 194 43.9
3 Received lower grade exam 28 16 66 26 0 0 94 21.3
4 Received lower grade course 15 8 15 6 0 0 30 6.8
5 Received incomplete/dropped 0 0 3 1 0 0 3 0.7
6 Sinificant disruption thesis 1 1 11 4 0 0 13 2.9
Valid responses = 181 41 256 58 4 1 442 98.0


Invalid responses include no response or multiple responses.


45D6. Within the last 12 months, have any of the following affected your academic performance:
Work?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 98 55 129 50 3 75 230 52.4
2 Exprd, academics not affected 55 31 87 34 1 25 143 32.6
3 Received lower grade exam 16 9 30 12 0 0 46 10.5
4 Received lower grade course 7 4 6 2 0 0 13 3.0
5 Received incomplete/dropped 0 0 1 0 0 0 1 0.2
6 Sinificant disruption thesis 2 1 3 1 0 0 6 1.4
Valid responses = 178 41 256 58 4 1 439 97.3


Invalid responses include no response or multiple responses.


45D7. Within the last 12 months, have any of the following affected your academic performance:
Other?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 This did not happen to me, N/A 165 95 232 97 4 100 401 95.9
2 Exprd, academics not affected 0 0 1 0 0 0 1 0.2
3 Received lower grade exam 3 2 1 0 0 0 4 1.0
4 Received lower grade course 5 3 2 1 0 0 7 1.7
5 Received incomplete/dropped 1 1 1 0 0 0 2 0.5
6 Sinificant disruption thesis 0 0 2 1 0 0 3 0.7
Valid responses = 174 42 239 57 4 1 418 92.7


Invalid responses include no response or multiple responses.
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46. How old are you?
Male                Female                  Unknown              Total


Age (Years) Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
18  10 6 13 5 0 0 23 5.2
19  33 18 56 22 0 0 90 20.3
20  29 16 57 22 2 67 88 19.8
21  52 28 69 27 1 33 122 27.5
22  10 6 9 4 0 0 19 4.3
23  7 4 12 5 0 0 19 4.3
24  4 2 10 4 0 0 14 3.2
25  6 3 8 3 0 0 14 3.2
26  3 2 3 1 0 0 6 1.4
27  4 2 3 1 0 0 7 1.6
28  8 4 1 0 0 0 9 2.0
29  1 1 2 1 0 0 3 0.7
30  3 2 1 0 0 0 4 0.9
31  2 1 3 1 0 0 5 1.1


GE 32  11 6 10 4 0 0 21 4.7
Valid responses = 183 41 257 58 3 1 444 98.4


Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 22.48 21.00 5.02 18.00 47.00
Female 21.76 21.00 5.14 18.00 64.00
Overall 22.04 21.00 5.08 18.00 64.00


47. What is your gender?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Female 0 0 259 100 0 0 259 57.4
2 Male 184 100 0 0 0 0 184 40.8
3 Transgender 0 0 0 0 0 0 1 0.2
Valid responses = 184 41 259 57 7 2 451 100.0


Invalid responses include no response or multiple responses.


48. What is your sexual orientation?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Heterosexual 167 93 243 95 1 100 411 93.6
2 Gay/Lesbian 8 4 0 0 0 0 8 1.8
3 Bisexual 3 2 10 4 0 0 14 3.2
4 Unsure 2 1 4 2 0 0 6 1.4
Valid responses = 180 41 257 59 1 0 439 100.0


Invalid responses include no response or multiple responses.


49. Height in inches?
Male                Female                  Unknown              Total


Inches Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
low-36 0 0 0 0 0 0 0 0.0
37-48 0 0 0 0 0 0 0 0.0
49-60 0 0 17 7 0 0 17 3.9
61-72 148 82 237 93 0 0 385 87.9
73-84 32 18 2 1 0 0 35 8.0
GE 85 1 1 0 0 0 0 1 0.2


Valid responses = 181 41 256 58 0 0 438 97.1
Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 70.06 70.00 3.17 63.00 88.00
Female 64.51 64.00 2.87 59.00 81.00
Overall 66.84 66.00 4.09 59.00 88.00
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50. What is your weight in pounds?
Male                Female                  Unknown              Total


Pounds Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.
0-50  0 0 0 0 0 0 0 0.0
51-100  0 0 9 4 0 0 9 2.1
101-150  51 28 165 65 0 0 216 49.2
151-200  100 55 63 25 0 0 163 37.1
201-250  24 13 15 6 0 0 39 8.9
251-300  7 4 2 1 0 0 9 2.1
301-350  1 1 1 0 0 0 3 0.7
351-400  0 0 0 0 0 0 0 0.0
401-450  0 0 0 0 0 0 0 0.0
GE 451  0 0 0 0 0 0 0 0.0


Valid responses = 183 42 255 58 0 0 439 97.3
Invalid responses include no response or multiple responses.


Mean Median Std Dev Min Max
Male 174.57 170.00 37.43 118.00 320.00
Female 145.66 138.00 35.98 85.00 310.00
Overall 158.16 150.00 40.15 85.00 340.00


51. What is your year in school?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 1st year undergraduate 1 1 0 0 0 0 1 0.2
2 2nd year undergraduate 38 21 60 24 0 0 98 22.4
3 3rd year undergraduate 47 26 62 24 1 100 110 25.2
4 4th year undergraduate 58 32 91 36 0 0 149 34.1
5 5th year or more undergraduate 9 5 10 4 0 0 20 4.6
6 Graduate or professional 27 15 30 12 0 0 57 13.0
7 Not seeking a degree 0 0 1 0 0 0 1 0.2
8 Other 1 1 0 0 0 0 1 0.2
Valid responses = 181 41 254 58 1 0 437 96.9


Invalid responses include no response or multiple responses.


52. What is your enrollment status?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Full-time 184 100 253 99 1 100 439 99.3
2 Part-time 0 0 2 1 0 0 2 0.5
3 Other 0 0 1 0 0 0 1 0.2
Valid responses = 184 42 256 58 1 0 442 98.0


Invalid responses include no response or multiple responses.


53. Have you transferred to this college or university within the last 12 months?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 141 77 221 86 0 0 362 82.1
2 Yes 43 23 35 14 0 0 79 17.9
Valid responses = 184 42 256 58 0 0 441 97.8


Invalid responses include no response or multiple responses.


54. How do you usually describe yourself?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


White - not Hispanic (includes 69 38 99 38 0 0 169 37.5
Black - not Hispanic 4 2 15 6 0 0 20 4.4
Hispanic or Latino 44 24 80 31 0 0 125 27.7
Asian or Pacific Islander 67 36 73 28 1 14 142 31.5
American Indian or Alaskan 0 0 5 2 0 0 6 1.3
Biracial or Multi racial 12 7 21 8 0 0 34 7.5
Other 10 5 9 4 0 0 20 4.4
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Valid responses = all responses and blanks: since multiple responses were possible, more than 100% may be included.
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55. Are you an international student?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 163 89 241 93 1 100 406 91.2
2 Yes 21 11 18 7 0 0 39 8.8
Valid responses = 184 41 259 58 1 0 445 98.7


Invalid responses include no response or multiple responses.


56. What is your relationship status?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Not in a relationship 99 54 121 47 0 0 221 49.8
2 In relationship not living togethe 50 27 97 38 0 0 147 33.1
3 In relationship living together 34 19 41 16 1 100 76 17.1
Valid responses = 183 41 259 58 1 0 444 98.4


Invalid responses include no response or multiple responses.


57. What is you marital status?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Single 158 86 229 88 0 0 387 87.2
2 Married/Partnered 22 12 26 10 0 0 48 10.8
3 Separated 0 0 1 0 0 0 1 0.2
4 Divorced 1 1 0 0 0 0 1 0.2
5 Other 3 2 3 1 0 0 7 1.6
Valid responses = 184 41 259 58 0 0 444 98.4


Invalid responses include no response or multiple responses.


58. Where do you currently live?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 Campus residence hall 27 15 67 26 1 100 95 21.4
2 Fraternity or sorority house 0 0 0 0 0 0 0 0.0
3 Other college/university housin 0 0 0 0 0 0 0 0.0
4 Parent/guardiian's house 14 8 22 9 0 0 36 8.1
5 Other off-campus housing 134 73 167 65 0 0 301 67.9
6 Other 8 4 2 1 0 0 11 2.5
Valid responses = 183 41 258 58 1 0 443 98.2


Invalid responses include no response or multiple responses.


59. Are you a member of a social fraternity or sorority?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 165 90 232 91 0 0 398 90.2
2 Yes 18 10 24 9 1 100 43 9.8
Valid responses = 183 41 256 58 1 0 441 97.8


Invalid responses include no response or multiple responses.


60. How many hours a week do you work for pay?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 0 hours 86 47 110 43 0 0 196 44.4
2 1 - 9 hours 23 13 29 11 0 0 52 11.8
3 10 - 19 hours 45 25 85 33 1 100 131 29.7
4 20 - 29 hours 15 8 22 9 0 0 37 8.4
5 30 - 39 hours 5 3 3 1 0 0 8 1.8
6 40 hours 3 2 5 2 0 0 8 1.8
7 more than 40 hours 6 3 2 1 0 0 9 2.0
Valid responses = 183 41 256 58 1 0 441 97.8


Invalid responses include no response or multiple responses.
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61. How many hours a week do you volunteer?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 0 hours 116 63 156 61 0 0 272 61.7
2 1 - 9 hours 56 31 87 34 0 0 143 32.4
3 10 - 19 hours 3 2 7 3 0 0 10 2.3
4 20 - 29 hours 3 2 6 2 0 0 9 2.0
5 30 - 39 hours 3 2 1 0 0 0 4 0.9
6 40 hours 1 1 0 0 0 0 1 0.2
7 more than 40 hours 1 1 0 0 0 0 2 0.5
Valid responses = 183 41 257 58 0 0 441 97.8


Invalid responses include no response or multiple responses.


62. What is your primary source of health insurance?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 College/university sponsored p 82 45 118 46 0 0 200 45.4
2 Parents' plan 86 47 127 49 0 0 213 48.3
3 Another plan 11 6 12 5 0 0 23 5.2
4 Don't have health insurance 1 1 0 0 0 0 1 0.2
5 Not sure if I have insurance 2 1 1 0 0 0 4 0.9
Valid responses = 182 41 258 59 0 0 441 97.8


Invalid responses include no response or multiple responses.


63. What is your approximate cumulative grade point average?
Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 A 44 24 71 28 1 100 117 26.7
2 B 98 54 126 49 0 0 224 51.1
3 C 34 19 48 19 0 0 82 18.7
4 D/F 1 1 1 0 0 0 2 0.5
5 N/A 4 2 9 4 0 0 13 3.0
Valid responses = 181 41 255 58 1 0 438 97.1


Invalid responses include no response or multiple responses.


64A. In the last 12 months, have you participaed in organzed college athletics at any of the following levels:
Varsity?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 172 96 247 98 1 100 421 97.5
2 Yes 7 4 4 2 0 0 11 2.5
Valid responses = 179 41 251 58 1 0 432 95.8


Invalid responses include no response or multiple responses.


64B. In the last 12 months, have you participaed in organzed college athletics at any of the following levels:
Club sports?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 137 75 207 81 1 100 346 78.6
2 Yes 45 25 49 19 0 0 94 21.4
Valid responses = 182 41 256 58 1 0 440 97.6


Invalid responses include no response or multiple responses.


64C. In the last 12 months, have you participaed in organzed college athletics at any of the following levels:
Intramurals?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 142 79 222 89 1 100 366 84.9
2 Yes 38 21 27 11 0 0 65 15.1
Valid responses = 180 42 249 58 1 0 431 95.6


Invalid responses include no response or multiple responses.
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65A. Do you have any of the following disabilities or medical conditions:
Attention Deficit and Hyperactivity Disorder (ADHD)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 169 94 255 99 1 100 425 96.8
2 Yes 11 6 2 1 0 0 14 3.2
Valid responses = 180 41 257 59 1 0 439 97.3


Invalid responses include no response or multiple responses.


65B. Do you have any of the following disabilities or medical conditions:
Chronic illness (e.g., cancer, diabetes, auto-immune disorders)?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 176 97 248 96 1 100 425 96.4
2 Yes 5 3 10 4 0 0 16 3.6
Valid responses = 181 41 258 59 1 0 441 97.8


Invalid responses include no response or multiple responses.


65C. Do you have any of the following disabilities or medical conditions:
Deaf/Hard of hearing?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 98 256 100 0 0 434 98.4
2 Yes 4 2 1 0 1 100 7 1.6
Valid responses = 182 41 257 58 1 0 441 97.8


Invalid responses include no response or multiple responses.


65D. Do you have any of the following disabilities or medical conditions:
Learning disability?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 172 95 254 98 1 100 427 96.8
2 Yes 9 5 4 2 0 0 14 3.2
Valid responses = 181 41 258 59 1 0 441 97.8


Invalid responses include no response or multiple responses.


65E. Do you have any of the following disabilities or medical conditions:
Mobility/Dexterity disability?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 178 98 256 99 1 100 435 98.6
2 Yes 3 2 2 1 0 0 6 1.4
Valid responses = 181 41 258 59 1 0 441 97.8


Invalid responses include no response or multiple responses.


65F. Do you have any of the following disabilities or medical conditions:
Partially sighted/Blind?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 180 99 252 98 1 100 433 98.0
2 Yes 2 1 6 2 0 0 9 2.0
Valid responses = 182 41 258 58 1 0 442 98.0


Invalid responses include no response or multiple responses.


65G. Do you have any of the following disabilities or medical conditions:
Psychiatric condition?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 179 99 252 98 1 100 432 98.0
2 Yes 2 1 6 2 0 0 9 2.0
Valid responses = 181 41 258 59 1 0 441 97.8


Invalid responses include no response or multiple responses.
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65H. Do you have any of the following disabilities or medical conditions:
Speech or language disorder?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 177 97 256 99 1 100 434 98.2
2 Yes 5 3 2 1 0 0 8 1.8
Valid responses = 182 41 258 58 1 0 442 98.0


Invalid responses include no response or multiple responses.


65I. Do you have any of the following disabilities or medical conditions:
Other disability?


Male                Female                  Unknown              Total
Freq. Pct. Freq. Pct. Freq. Pct. Freq. Pct.


1 No 177 98 246 96 1 100 424 96.4
2 Yes 4 2 11 4 0 0 16 3.6
Valid responses = 181 41 257 58 1 0 440 97.6


Invalid responses include no response or multiple responses.
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Division of Administration 
Strategic Plan 2009 


 


Enabling the Future 
 
The University of CA, Merced is still in its infancy, this year graduating its first four-year 
students, its pioneer undergraduate class.  As the campus continues to evolve, we are also 
striving to evolve its administrative processes and administrative support into state-of-
the-art services that will assist and enable the Merced campus to reach its potential as an 
outstanding member of the University of California System.  UC Merced is the first 
major research university of the 21st century, and as such endeavors to learn from the 
lessons of the past and to operate using creative ideas, available technology and 
progressive techniques, worthy of the courageous students, faculty and staff who had the 
vision and the diligence to make the campus a reality.  It is now incumbent upon all of us 
to sustain the momentum through the next phases of growth and maturation.  The staff of 
the Division of Administration includes many of the pioneers that were the early 
participants in the development of the campus.  All of the staff portray that same pioneer 
spirit, with the courage and dedication to do what it takes to ensure that UC Merced 
thrives.   
 
 


Mission 
The Division of Administration’s role is to support the teaching, research and service 
mission of the University of California, Merced, by providing leadership and service in 
human resources, financial management, resource acquisition and budgeting, sustainable 
capital development, management of facilities, and safety and security of people and 
property. 
 
The culture of the Division of Administration is one of service to the campus.  Our 
essence is partnership – with faculty, staff, students and the community to create a 
vibrant, sustainable, and safe environment for living, learning and working.  The Division 
provides support, services and resource stewardship in a safe, attractive and sustainable 
environment. 
 


Vision 
Our vision for the Division of Administration is that we will be recognized as a valuable 
resource to our constituents, providing outstanding hassle-free service.  In addition, we 
will 


 Model efficient and effective operations and sound financial management 
 Facilitate the campus to provide an innovative and professional work environment 


for employees to advance and grow 
 Maintain the highest standards of accountability and ethics 
 Continuously evaluate and improve our performance. 


 
The following Principles will guide our plans and our actions: 







 
The Division’s priorities will be aligned with the campus’ strategic academic vision and 
plan. 
 
We will incorporate environmental, economic and social sustainability throughout our 
divisional efforts, and exemplify this principle in the development and ongoing 
operations of the campus. 
 
We will encourage and facilitate an environment that recognizes and increases the value 
and contributions of every individual. 
 
We will celebrate and build on the existing diversity of the campus, and work to expand 
this diversity to under-represented areas. 
 
Our modus-operandi will be collaboration, both among our departments and with 
constituents throughout the campus and community. 
 
We will engage ourselves in the regional community to build relationships that are 
mutually beneficial. 
 
We will seek input and feedback from our constituents to guide us in priority-setting and 
continuous improvement. 
 
We will have fun as we participate in making this young campus a vibrant and thriving 
community. 
 


Context 
 
Organizational snapshot 
 
The Division of Administration is comprised of 13 departments: 
 


Administrative Operations, Budget Office, Business and Financial Services, Capital 
Planning and Space Management, Contracts and Real Estate, Early Childhood Education 
Center, Environmental Affairs, Environmental Health and Safety, Facilities Management, 
Human Resources, Physical Planning Design and Construction, Police and Public Safety, 
Transportation and Parking Services 


Organization Chart link  
 
In 2009, we employ over 200 talented staff. 
 
Key Campus challenges/opportunities 
 



http://administration.ucmerced.edu/organization-chart/vice-chancellor-administration





The Division of Administration is a critical participant in addressing each of these 
challenges and opportunities.   
 
Student enrollment – Achieving enrollment targets is essential for the planned trajectory 
of the campus.  All faculty, staff and existing students are de facto recruiters of new 
students, both in our personal encounters and through our professional positions.  In 
addition, students are attracted to amenities and ambience of campus.  Finally, the 
division is responsible for many of the processes that engage students prior to enrollment 
and during their entire tenure here. 
 
Faculty/staff recruitment and retention – Hiring the highest quality faculty and staff is 
crucial in order to meet all campus goals, from WASC accreditation to research funding 
to attracting excellent students. From initial recruitment through final separation, the 
division is integrally involved in supporting all stages. 
 
Expansion of research programs – Extramural funding of research is a measure of the 
quality of a research institution.  The Division of Administration must support the pursuit 
and the implementation of research funding. 
 
Operating budget shortfall – The financing model for UC Merced as a new and growing 
campus is inadequate; coupled with the significant deficit in the state budget, this creates 
an especially challenging situation for UCM because of the lack of reserves and 
alternative sources of funds.  The division, especially the Vice Chancellor and the Budget 
Office, are primarily responsible for seeking alternative funding strategies, and for 
encouraging cost-saving measures by campus constituents. 
 
Capital funding shortfall – Likewise, the capital funding for a new and growing campus 
is constrained by the financial hardships of the State of California, and by the significant 
capital requests of the established campuses.  The Capital Planning and other offices of 
the division invest significant effort into competing for available capital funding. 
 
Campus footprint – An essential requirement for the campus is approval of the LRDP by 
the Regents, and obtaining a 404 permit from the Army Corps of Engineers to enable us 
to expand beyond the existing 105 acres to the full campus size of 815 acres.  The 
Division, especially the Campus Architect and Director of Environmental Affairs, along 
with campus administration, has worked diligently for years to develop the LRDP and the 
EIR/EIS required for the permit.  The Regents approved the LRDP in March 2009 and 
approval of the 404 permit is expected in May 2009. 
  
Space constraints – Adequate space for research labs, for classrooms and for 
administrative purposes is the most formidable challenge for the campus at this time.  We 
must be successful in acquiring funds for new facilities, most immediately the Social 
Sciences and Management Building and Science and Engineering 2, and for renovated 
space at Castle that can serve as surge space for faculty labs. 
 







Inadequate infrastructure – A unique challenge for UC Merced is that it was sited on land 
that has very little infrastructure available – sewer, water, power, roads, etc.  Every 
capital project is complicated and more costly by the addition of infrastructure needs and 
expense.  Funding for infrastructure is included in the pursuit of capital funds.  As well, 
the design and timing of projects is further complicated by the precursor requirements 
associated with infrastructure. 
 
Cumbersome business processes and understaffing – The campus includes a significant 
collection of key staff from other UC campuses, and the processes and procedures that 
accompanied them.  Consequently, we are still evolving a coherent set of operating 
procedures that are most appropriate for this campus, and that are progressive, effective 
and efficient, and take advantage of relevant technology.  All efforts, however, are 
hindered by understaffing in most areas, a condition that will persist for the foreseeable 
future as resources are limited. 
 
Themes of the Division’s Strategic Plan 
 
As the Division of Administration developed this plan, we determined that our priorities 
and major contributions fall into four related themes:  People, Place, Process and 
Stewardship.  As such, we agreed to the following major goals within these themes: 
 


1. People   
a. Attract and retain students, faculty and staff whose involvement adds 


value to the individual and to the university. 
b. Provide leadership in creating a high quality work and learning 


environment.. 
c. Provide professional development opportunities for all employees, 


enhancing performance and creating an environment for lifelong learning. 
d. Create a culture of inclusion, facilitating diversity in all areas. 


 
2. Place 


a. Build a welcoming and engaging campus, investing in the public realm – 
“first impressions count.” 


b. Achieve even higher sustainable outcomes – “it just keeps getting 
greener.” 


c. Evolve the capital program, in terms of quality and quantity of facilities, 
to attract leading scholars and students – “it just keeps getting better.” 


d. Through better practices, such as adaptable spaces, flexible funding, 
evolving standards, achieve better facilities for less cost – “it just keeps 
getting cheaper.” 


e. Collaborate to balance operational issues with design issues, life cycle 
costs with construction costs. 


 
3. Process 


a. Align administrative processes and priorities with the academic vision 
and priorities. 







b. Make it easier for faculty/staff/students to do their jobs. 
c. Ensure that campus policies and practices add value. 
d. Leverage system-wide and other campuses’ business and IT processes. 


 
4. Stewardship 


a. Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California. 


b. Ensure prudent and ethical management of all resources.  
c. Allocate resources in alignment with campus priorities. 
d. Create a sustainable internal economy, making the most of limited 


resources. 
e. Balance acceptable risk with innovation, efficiency and speed. 


 
 
From these strategic themes, the division has targeted key objectives and strategies to 
pursue the goals stated above.  The measures that will indicate success will include: 


 Customer satisfaction 
 Adequate controls in place with minimal audit findings 
 Efficient use of resources – stretching our resources further 
 Acquiring additional resources 
 High employee morale 
  


Diagram showing 4 Ps. . 
 
Based on the themes, priorities and goals agreed-upon for the Division, each department 
identified several three-year objectives that target these division-wide priorities.  These 
objectives are displayed for each department on the following spreadsheets. 
 
36 Month Department Objectives 
Vice Chancellor for Administration  
Budget Office  
Capital Planning and Space Management  
PPD&C  
Business and Financial Services  
Human Resources  
Police and Public Safety  
Operations, Special Projects and ECEC  
EH&S 
Facilities Management  
ALL  
 
 
 
Finally, the Vice Chancellor for Administration submitted to the Chancellor a two-year 
work plan to address the priorities and lead the Division in achieving its objectives.  The 



http://administration.ucmerced.edu/sites/administration/files/public/documents/Admin%2036mo%20goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/Budget%2036%20mo%20Goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/Cap%20Plan%2036%20mo%20Goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/PPDC%2036mo%20Goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/Fin%2036%20mo%20Goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/HR%2036%20mo%20goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/Police%2036%20mo%20Goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/SDJ%2036mo%20goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/EHS%2036%20mom%20goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/FM%2036%20mo%20goals.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/ALL%2036%20mo%20goals.pdf





work plan encompasses the primary efforts of the Vice Chancellor, as well as many of the 
priorities of the Division. 
 
VCA 2-year work plan 
 
 
 
 
 
. 
 
 



http://administration.ucmerced.edu/sites/administration/files/public/images/VCA%27s%20Work%20Plan%20Template.pdf






http://naturalsciences.ucmerced.edu/students/undergraduate/health-professions-advising






UCM WRITING PROGRAM 
EVALUATION RUBRIC FOR TEACHING E-PORTFOLIO 


Draft: 3/31/08 
 


While demonstrating technological competence and adeptness is important, the primary 
criteria that will be used for evaluating electronic teaching portfolios is evidence of 
student learning with a high value assigned to your analysis of that evidence.  This rubric 
provides a general guideline for best practices in constructing an electronic teaching 
portfolio.    NOTE:   Four of five categories in this evaluation rubric address teaching and 
learning only.   For additional help with e-portfolio development, contact the Writing 
Program Director.     


 
 Superior Strong Competent Weak 
Design, Organization, and 
Navigation: Design is creative and 
professional with all required 
elements present and obvious. 
Organization is logical and 
appropriate. Navigational links are 
clear and operational. 


    


Pedagogical Content: Instructional 
materials clearly outline learning 
objectives and outcomes as well as 
convey evidence of adjustment in 
teaching based on assessment data. 


    


Evidence of Student Learning: 
Artifacts of student work clearly 
demonstrate some level of 
achievement of learning outcomes.  


    


Reflective Practice: Faculty is a 
reflective practitioner who 
continually evaluates the effects of 
his or her pedagogical practices on 
student learning and who actively 
seeks out opportunities to grow 
professionally.  


    


Scholarship of Teaching and 
Learning: Faculty engages in 
various forms of professional 
development. Faculty fosters 
relationships with program 
colleagues and the larger campus 
community to support student 
learning.  


    


 








 


Instructional Faculty Demographics


Fall 2005 Fall 2006 Fall 2007 Fall 2008


N % N % N % N %


Full-Time 61 100% 94 100% 118 100% 170 100%
Gender
     Male 35 57% 62 66% 78 66% 105 62%
     Female 26 43% 32 34% 40 34% 65 38%
Ethnicity
   African-American 0 0% 0 0% 0 0% 0 0%
   Asian/Pacific Islander 5 8% 10 11% 13 11% 23 14%
   Hispanic 8 13% 12 13% 14 12% 20 12%
   Native American 1 2% 2 2% 2 2% 3 2%
   Whi     White 4343 70%70% 5757 61%61% 7070 59%59% 104 61%104 61%
   Nonresident Alien 4 7% 13 14% 16 14% 14 8%
   Other/Unknown 0 0% 0 0% 3 3% 6 4%


Part-Time 4 100% 25 100% 30 100% 32 100%
Gender
     Male 4 100% 15 60% 16 53% 14 44%
     Female 0 0% 10 40% 14 47% 18 56%
Ethnicity
   African-American 0 0% 0 0% 0 0% 0 0%
   Asian/Pacific Islander 1 25% 6 24% 3 10% 5 16%
   Hispanic 0 0% 2 8% 3 10% 1 3%
   Native American 0 0% 1 4% 1 3% 0 0%
   White 3 75% 14 56% 22 73% 22 69%
   Nonresident Alien 0 0% 1 4% 1 3% 1 3%
   Other/Unknown 0 0% 1 4% 0 0% 3 9%


Faculty includes ladder-rank and lecturers


Source: QDB November Snapshot


Prepared by Institutional Planning & Analysis
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ACADEMIC PERSONNEL HEADCOUNTS


Ladder Rank Instructional Faculty Fall 2005 Fall 2006 Fall 2007 Fall 2008


Professor 18 19 23 31


Associate Professor 1 3 3 14


Assistant Professor 26 48 58 67


Totals 45 70 84 112


Other Instructional Faculty


SOE Lecturer 0 0 1 1


PSOE Lecturer 2 2 0 0


Lecturer 18 47 63 89


Totals 20 49 64 90


Other Academic Appointments


Academic Administrators 2 3 5 3


Librarians 4 5 5 6


Postdoctoral Scholar 7 11 10 17


Postgraduate Research 8 3 2 2


Professional Research - Regular 3 3 1 2


Professional Research - Visiting 1 0 0 1


Project Series 3 5 7 7


Specialist 0 0 1 5


Tutors 0 0 0 5


Totals 28 30 31 48


Student Appointments


Readers 0 2 5 8


Research Assistants 3 19 38 57


Teaching Assistants 30 53 72 102


Tutors 0 27 30 26


Totals 33 101 145 193


Note: SOE/PSOE Lecturers are not tenure/tenure-track faculty but are part of the academic senate.
Data Source: IPA/Emp/DW/20081108
Prepared by Institutional Planning & Analysis
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http://learning.ucmerced.edu/workshops/schedule






http://www.assist.org/web-assist/help/help-igetc.html






U n i v e r s i t y  o f  C a l i f o r n i a  
  
 
 
 
 
  
 Writing Program 
 University of California, Merced 
 5200 North Lake Road 
 Merced, CA  95340 
  
 


 


 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


October 16, 2007 
 
To Whom It May Concern: 
 
Hewlett Grant Workshop  (10/26-10/27) 
 
 
This workshop initiative will create an e-community dedicated to the assessment of student learning and 
introduce participants to electronic survey technology (SNAP software) with potential application to course 
evaluations, focus group surveys, and needs assessment.  Because this is a Hewlett-sponsored faculty 
development workshop, coordinators will learn this new software program and develop associated guides, 
handouts, and activities.   The estimated time of three days for each coordinator’s preparation accounts for 
learning design features, codes, and data input.  Additionally, coordinators will load the software onto laptops 
for participants use.  Beyond learning and maintaining the SNAP program, coordinators will also design 
assessment-related presentations, worksheets and activities.  In addition to preparation and workshop time, this 
project will also include a web-based archive of results and analysis, requiring coordinators to develop and 
maintain this resource. 
 
Ten Writing Program faculty are attending the two-day, six hour workshops, each receiving $500 for that 
participation.  Two workshop facilitators will prepare and offer the workshops.  Mike Truong will receive $800 
for conducting the Friday workshop, and Anne Zanzucchi will receive $1200 for collaborating on the 
preparation for the Friday workshop and conducting the Saturday workshop.   These amounts are based on 
remuneration for faculty and TA workshops offered during the summer.  An itemized listing of these payments 
is shown below: 
 
10 workshop participants @ $500 each =     $5000 
Truong’s workshop preparation:  $400 for one session        400 
Truong’s workshop delivery:          400 
Zanzucchi’s workshop preparation:  $800 for two different sessions     800 
Zanzucchi’s workshop presentation:  $400 for one session      400 
 
               TOTAL:    $7,000 
   
  
Robert Ochsner 
Director, Writing Program 
 
 
          
 
     


 








http://cep.ucmerced.edu/






http://crte.ucmerced.edu/faculty-services






UC Merced Windows Computer Labs – Instructional Use Metrics 
 
2007-2008 
3297 class hours (1897 in FY06-07, 74% increase) 
68 courses (37 in FY06-07, 84% increase) 
81 software packages (45 in FY06-07, 80% increase) 
 
2006-2007 
1897 class hours 
37 courses 
45 software packages 
 
2005-2006 
1660 class hours 
?? courses 
21 software packages 
 








http://atyourservice.ucop.edu/employees/policies_employee_labor_relations/collective_bargaining_units/nonsenateinstructional_nsi/mou/index.html
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TOP CAT 2008-2009 
Staff Recognition and Development Program 
 
TOP CAT Program Guidelines  
These guidelines provide a general framework for campus implementation of cash 
awards for policy-covered, non-represented employees under the Office of the 
President’s 2008-2009 Guidelines for Staff Recognition and Development Programs 
for Policy Covered Staff. At the University of California Merced this award program 
has been named the Top Cat Employee Recognition Program and with a cash award 
being called a Top Cat Award. 
 
This is an annual program in which the assessment and the available funds vary 
from fiscal year to fiscal year. Updated instructions will be provided annually based 
upon instructions the campus receives from the Office of the President and the 
payroll assessment amount. 
 
The purpose of the program is to  


• Recognize employees for their individual accomplishments and outcomes as 
well as for consistently maintaining a level of exemplary performance 


• Provide an immediate form of recognition to employees for successful 
completion of a project, going “above and beyond,” and increased efficiency  


• Support career development through professional development awards 
 
Eligibility  
All regular status (non-probationary), non-represented, career employees with a 
satisfactory or better performance are eligible. Awards can be given to individuals 
or teams. 
 
The following employees are not eligible for participation in the Top Cat Award 
Program: 
 


• Employees in Senior Management Group 
• Employees in contract, per diem and/or floater appointments 
• Employees in bargaining units 
• Employees in contract appointments are not eligible for awards through this 


assessment plan.  However, they may be eligible for school/department 
award funding if their eligibility has been incorporated into the provisions of 
their contract. 


 
Note: Employees whose annual base salary is at or exceeds $100,000 are not 
eligible for cash awards.  Employees whose annual base salary is at or exceeds 
$100,000 may be eligible for professional development awards in the form of tuition 
reimbursements, direct payment to the vendor, or other costs associated with 
professional development.  This includes courses, workshops, seminars, 
conferences, or any other professional/education option that would increase the 
recipient’s employment and promotional opportunities. 
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Selection Criteria  
Awards may be given to employees/teams who contributed to the 
department/organizational unit, school, and/or campus. 
 
Examples of accomplishments that could be eligible for awards include, but are not 
limited to: 


• Outstanding one-time accomplishment 
• Development or implementation of an idea that results in significant savings, 


strategic sourcing 
• Completion of a significant project or program 
• Attainment of departmental goals 
• Improved department/unit performance or enhanced operations 
• Increased customer/client satisfaction 
• Sustained Excellent Performance 
• Sustained outstanding team performance 


 
The process established by each organizational unit should ensure consistency in 
the application of the selection criteria and in the distribution of the award type and 
amount. 
 
Award Fund  
An annual payroll assessment is made by the Office of the President Business and 
Financial Services department to provide funding for the Top Cat Program.  This 
award funding for the Staff Recognition Program is provided by an assessment of 
payroll for all staff titles, excluding Senior Management Program, contract, floater, 
per diem and bargaining unit employees.   
Notification of the total amount of the available funds for the campus will come 
from the Business and Financial Services department. . The Business and Financial 
Services department will notify each Vice Chancellor of their eligible employees and 
fund source amounts. General funds may not be used for non-general fund 
positions. The Business and Financial Services department can advise regarding 
procedures to verify appropriate usage by funds sources. 
 
Amount of Awards 
All cash awards are subject to appropriate tax deductions and are non-base 
building. 
There is no cap on the number of cash awards an employee may receive; however, 
combined individual and team awards may not exceed $1,000 per year for an 
individual. Professional development awards may not exceed $3,500 per year for an 
individual. 
 
Types of Awards 
Within the guidelines established by the appropriate Vice Chancellor, the following 
are indicative of, but not limited to, the types of awards available: 
 


• Cash awards to recognize outstanding individual and/or team 
accomplishments; 
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• Funding for courses and workshops leading to a degree, certification, or 
license undertaken to develop needed skills and knowledge that may lead to 
promotional opportunities; 


• Professional seminars and conferences; 
• Any other professional/educational option that would increase the recipient’s 


employment and promotional opportunities. 
 
Nomination Process 
Schools/Departments must first ensure that nominees are eligible for consideration 
in accordance With the eligibility requirements described in the eligibility section 
above. 
 


Individual Award Nomination 
• The Top Cat Employee Nomination Form must be completed in order for an 


employee to be considered for the award.  
• The nomination must be approved by the supervisor, Department Head or 


Dean prior to submission to the Vice Chancellor or Provost for approval 
 


Team Award Nominations 
• Team Achievement Award goals may be established annually. They should be 


formally written and communicated to the affected work group, with the 
award being dependent upon the achievement of the specific predetermined 
criteria, or the team may receive an award for past performance. 


• The Top Cat Employee Nomination Form must be completed in order for a 
team to be considered for the award.  


• The nomination must be approved by the supervisor, Department Head or 
Dean prior to submission to the Vice Chancellor or Provost for approval. 


 
Professional Development Awards: 
• The Top Cat Employee Nomination Form for Professional Development must 


be used to nominate an employee for a professional development award. 
• Development Awards may not be used to pay for management required 


training.   
• The nomination must be approved by the supervisor, Department Head or 


Dean prior to submission to the Vice Chancellor or Provost for approval. 
 
Implementation Process 


• Human Resources will announce the program to the campus and make the 
nominating forms available. 


• The Business and Financial Services department will determine and notify the 
campus of the amount of funds available. 


• The Business and Financial Services department will determine and provide a 
list to the Vice Chancellors and to Human resources of the funding sources by 
department/school and employee. 


• Vice Chancellors will notify departments/schools of funding sources and dollar 
amount of funds available. 


• Department/School will determine eligibility based upon guidelines provided. 
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• Managers/supervisors will fill out the nominating form and submit the form to 
the department Head/Dean for approval. 


• Nominations approved by the department head/ Dean will be forwarded to 
the Vice Chancellor for approval. 


• If more than one employee is nominated in the same 
school/department/nominations must be prioritized on the nomination form. 


• Nominations approved by the Vice Chancellor will be added to the Top Cat 
Report template. 


• The Vice Chancellor or Dean will notify the individual employee of the award 
amount and type in writing. 


• Business and Financial Services will implement the award funding through 
the EDB processor. 


• Nominations for Student Employees should be sent to Career Services for 
final approval. 


 
Deadline  
The program operates on a fiscal year basis.  The Office of the President requires 
that all program funds for 2008-2009 fiscal year must be committed by June 1, 
2009. 
 
Reporting  
The Office of the President requires that each campus Human Resources 
department report on the distribution of awards and funds including information on 
local supplementation of the program; therefore, distribution of all recognition 
awards, regardless of funding source, must be reported to the Compensation and 
Classification Unit of Human Resources by June 1, 2009. 
 
Please use the required TOP CAT Award Reporting Form to report submission 
requirements. 
 
TOP CAT: Forms and Resources 
 
TOP CAT Guidelines  
TOP CAT Nomination Form  
TOP CAT Professional Development Nomination Form  
TOP CAT Award Reporting Form  
TOP CAT FAQ  
 
Need an expert? Questions regarding the Employee Recognition Program should be 
directed to comp@ucmerced.edu  
 
Notice: University policies, procedures and applicable collective bargaining 
agreements shall supersede information in this document or elsewhere on this site. 








UC Merced Classroom Technology Support provides enhanced classroom technology support for 
instruction, research, administrative and special events.  Part of this support is videoconferencing.  
UC Merced Videoconference provides users the full range of capabilities that include full motion 
interactivity, clear audio, send video and data simultaneously (PC and Mac) and transmit document 
video camera signals displaying 3-D objects, hard copy and transparencies.   


The videoconference technician is responsible for all the technical coordination (scheduling 
mandatory test calls, staffing, troubleshooting, etc) with the far end.  The technician establishes a 
mandatory test calls with the far end several weeks before instruction begins to ensure trouble free 
connection.  Multiple test calls are established with various classroom and media distribution 
scenarios before certifying the sites.   


Types of videoconferences 
There are two types of videoconferences we support: point to point and multipoint.  


Point to Point (two sites) – Involves only two sites; two-way audio and video 


Multipoint (more than two) – Involves up to 4 sites in one conference 


 


Near/Far End: 


Near End – Instructor or Presenter on campus (UCM) 


Far End – Instructor or Presenter on a different location  


 


Instructional Request 
We receive videoconference requests (varies from 2-5 per semester) from the instructional 
coordinators in the school who evaluate and consider the impacts to curriculum delivery four weeks 
prior to the start of the semester.  


We meet with the instructor (and grad students – participating on the far end side of 
videoconferencing) and with their school curriculum specialist prior to the start of the semester to 
discuss media delivery, expectations, staffing, training and documentation (if applicable).  


During training, the instructors/students are provided with instruction on how to connect their 
media (laptop and/or document camera) to the videoconference codec for desktop and/or 3-D 
object sharing with the other site(s).  They are also provided with instruction on how to operate the 
camera control, volume control, and microphone control.  In Addition, the instructors/students are 
provided with instructions on how to initiate calls if the connection was to drop off during the 
regular videoconference calls.  Lastly, instructions on how to terminate the call are also covered 
during training.  


**Documentation is provided to the instructor/student on how to connect their media into the system ** 


 


Supported Spaces 







UCM Classroom Technology Support will videoconference in our venues equipped with 
videoconferencing technologies/services:  


Campus  
Classroom and Office Building (COB): 267, 279 + 2 Mobile Videoconference Carts++ 
Kolligian Library (KL): 232 
 
UC Merced Centers 
Atwater: Castle Building - Sequoia Rm. 
Fresno: Chancellors Rm., Merced Rm. 
Bakersfield: Provosts Rm., Sierra Rm. 
Merced: Mondo Building - Granite Rm. 


++**Videoconference arrangement in various locations on campus is also available.**.  


 
 


Summary and examples of videoconference for Academic & Research 
 
2007-2008 
Academic (Undergrad, Grad, Research, Thesis) – 160+ hours  
• ME 142 Mechatronics  
• CSE 283 Advanced Topics in Intelligent Systems  
• Pro Seminar for First-Year PhD - 1397 - PSY 200 - 001  
• Telemedicine with Maria Pallavacini, UCSF, UCD and CENIC  
• UCDC/with Gregg Herken  
• National Science Foundation  
• PARCA with the University of Colorado  
 
 
2006-2007 
317 hours for instruction, research, graduate work 
 
 
2005-2006 
Provided 211 hours of on-site videoconference support for CORE 001 
 








�


MANAGEMENT’S DISCUSSION AND ANALYSIS 
(Unaudited)


The objective of Management’s Discussion and Analysis is to help readers of the University of California’s financial 
statements better understand the financial position and operating activities for the year ended June 30, 2007, with 
selected comparative information for the years ended June 30, 2006 and 2005. This discussion has been prepared by 
management and should be read in conjunction with the financial statements and the notes to the financial statements. 
Unless otherwise indicated, years (2005, 2006, 2007, 2008, etc.) in this discussion refer to the fiscal years ended June 30.


The University of California’s financial report communicates financial information for the University of California (the 
University), the University of California campus foundations (campus foundations) and the University of California 
Retirement System (the UCRS) through five primary financial statements and notes to the financial statements. Three of 
the primary statements, the statements of net assets, the statements of revenues, expenses and changes in net assets and 
the statements of cash flows, present the financial position, changes in financial position and cash flows for the University 
and the affiliated campus foundations. The financial statements for the campus foundations are presented discretely from 
the University. Two of the primary statements, the statements of plans’ fiduciary net assets and statements of changes in 
plans’ fiduciary net assets, present the financial position and operating activities for the UCRS. The notes to the financial 
statements provide additional information that is essential to a full understanding of the financial statements.


THE UNIVERSITY OF CALIFORNIA
The University of California, one of the largest and most acclaimed institutions of higher learning in the world, is 
dedicated to excellence in teaching, research and public service. The University has annual resources of nearly $20 
billion and encompasses ten campuses, five medical schools and medical centers, three law schools and a statewide 
Division of Agriculture and Natural Resources. The University is also involved directly or indirectly in the operation and 
management of three national laboratories for the U.S. Department of Energy.


Campuses. The ten campuses are located in Berkeley, Davis, Irvine, Los Angeles, Merced, Riverside, San Diego, San 
Francisco, Santa Barbara and Santa Cruz. All of the campuses offer undergraduate, graduate and professional education; 
the San Francisco campus is devoted exclusively to the health sciences.  


Health sciences. The University operates one of the nation’s largest health science and medical training programs. The 
instructional program is conducted in 15 health sciences schools on six campuses. They include five medical, two 
dental, two nursing, two public health and two pharmacy schools, in addition to a school of optometry and a school 
of veterinary medicine. The University’s medical schools play a leading role in the development of health services and 
advancement of medical science and research.


Law schools. The University has law schools at Berkeley, Davis and Los Angeles. Also, the Hastings College of the Law in 
San Francisco is affiliated with the University, although not included in the financial reporting entity. 


Agriculture and Natural Resources. The Division of Agriculture and Natural Resources is a statewide research and 
public service organization that serves a large and diverse agricultural community. The division conducts studies on the 
Berkeley, Davis and Riverside campuses, on nine research and extension centers and on private land in cooperation with 
California producers. In addition, research and educational programs are conducted in each of the state’s 58 counties. 


University Extension. The foremost continuing education program of its kind in size, scope and quality of instruction, 
University Extension offers more than 18,000 self-supporting courses statewide and in several foreign countries.


National laboratories. Under contract with the U.S. Department of Energy (DOE), the University operates and manages 
the Ernest Orlando Lawrence Berkeley National Laboratory (LBNL) and the Lawrence Livermore National Laboratory 
(LLNL) in California. The University is a member in the Los Alamos National Security, LLC (LANS), a joint venture that 
operates and manages the Los Alamos National Laboratory (LANL) in New Mexico. The laboratories conduct broad and 
diverse basic and applied research in nuclear science, energy production, national defense and environmental and health 
areas.
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Adoption of New Accounting Standards 
The University’s financial statements are prepared in accordance with the accounting principles generally accepted in the 
United States of America established by the Governmental Accounting Standards Board (GASB). 


During 2007, the University adopted GASB Statement No. 48, Sales and Pledges of Receivables and Intra-Entity Transfers 
of Assets, and Statement No. 50, Pension Disclosures. Statement No. 48 establishes criteria to ascertain whether certain 
transactions should be recorded as sales or collateralized borrowings. Statement No. 50 enhances pension information 
disclosed in financial statements or presented as required supplementary information.  The implementation of these 
Statements had no effect on the University’s net assets or changes in net assets in 2007 and there was no effect in 2006.


During 2006, the University adopted GASB Statement No. 47, Accounting for Termination Benefits. Statement No. 47 
requires benefits such as early retirement incentives or severance to employees who are involuntarily terminated to be 
recognized in the period the University becomes obligated to provide the benefits. Benefits provided to employees who 
voluntarily terminate must be recognized when the termination offer is accepted. The effect of the implementation of 
GASB Statement No. 47 was not significant on the University’s net assets or changes in net assets in 2006 and there was 
no effect in 2005. 


The University’s Financial Position   


$41,075


$37,249


$34,228


$32,551


$28,328


$25,838


$8,524 $8,921 $8,390


2007 2006 2005 2007 2006


$18,671
$16,849


$15,250$9,167
$8,858


$7,942


$9,504
$7,991 $7,308


2005


$22,404
$20,400


$18,978


2007 2006


Assets Liabilities Net assets


2005


Noncurrent Net assets in millions of dollarsCurrent
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The statement of net assets presents the financial position of the University at the end of each year. It displays all of the 
University’s assets and liabilities. The difference between assets and liabilities is net assets, representing a measure of the 
current financial condition of the University. At June 30, 2007, the University’s assets were over $41 billion, liabilities 
were nearly $19 billion and net assets were over $22 billion, an increase of $2 billion from 2006. Net assets increased by 
$1.42 billion at the end of 2006 from 2005.


The major components of the assets, liabilities and net assets as of 2007, 2006 and 2005 are as follows:
(in millions of dollars)


 2007 2006 2005


ASSETS
Investments	 $	 14,210	 $	 13,244	 $	 12,075


Investment	of	cash	collateral	 	 4,554	 	 3,455	 	 2,578


Accounts	receivable,	net	 	 2,146	 	 1,955	 	 1,746


Capital	assets,	net	 	 18,105	 	 16,665	 	 15,530


Other	assets	 	 2,060	 	 1,930	 	 2,299


Total assets  41,075  37,249  34,228


LIABILITIES
Debt,	including	commercial	paper	 	 9,364	 	 8,876	 	 7,945


Securities	lending	collateral	 	 4,554	 	 3,456	 	 2,578


Other	liabilities	 	 4,753	 	 4,517	 	 4,727


Total liabilities  18,671  16,849  15,250


NET ASSETS
Invested	in	capital	assets,	net	of	related	debt	 	 9,102	 	 8,535	 	 8,108


Restricted:


	 Nonexpendable	 	 920	 	 873	 	 823


	 Expendable	 	 5,856	 	 5,056	 	 4,556


Unrestricted	 	 6,526	 	 5,936	 	 5,491


Total net assets $ 22,404 $ 20,400 $ 18,978


The University’s Assets


Notes and mortgages
receivable, net $304
Inventories $143


Pledges receivable, 
net $122


Other current and 
noncurrent assets $313


DOE receivable $237


Investments held
by trustees $794


Cash $147


Medical
centers $859


Investment
income $98


Other $540


State and 
federal 
government 
$649


Capital assets, net
$18,105 Investments


$14,210


Accounts
receivable, net
$2,146


Investment of
cash collateral
$4,554


Other assets
$2,060


2007 in millions of dollars


The University’s total assets have grown to $41.08 billion in 2007, compared to $37.25 billion in 2006 and $34.23 billion 
in 2005, primarily from increases in investments, including related securities lending activities, and capital assets, 
although a substantial portion of the capital assets was financed.
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Investments (in millions of dollars) 


2007


2006


2005


$14,210


$13,244


$12,075


The University’s investments totaled $14.21 billion at the end of 2007, $2.57 billion classified as a current asset and $11.64 
billion as a noncurrent asset. Investments classified as current assets are generally fixed or variable income securities in 
the Short Term Investment Pool (STIP) with a maturity date within one year. Maturities were slightly extended in 2007 
relative to 2006. Noncurrent investments are generally securities in the General Endowment Pool (GEP) or other pools, 
in addition to fixed or variable income securities in the STIP with a maturity date beyond one year. The University’s 
investments, by investment pool, are as follows: 


(in millions of dollars)


 2007 2006 2005


STIP	 $	 7,578	 $	 7,424	 $	 6,907


GEP	 	 6,176	 	 5,390	 	 4,738


Other	 	 456	 	 430	 	 430


University investments $ 14,210 $ 13,244 $ 12,075


Overall, investments increased by $966 million in 2007. Investments in the STIP increased by $154 million primarily 
due to $330 million of STIP investment income and $57 million of net appreciation in the fair value of STIP investments 
held at the end of 2007, partially offset by the routine timing of cash collections and payments. Investments in the 
GEP and other securities increased by $812 million as a result of $178 million of investment income, $892 million 
of net appreciation in the fair value of investments, and new permanent endowments of $39 million, partially offset 
by participant withdrawals of $104 million and $193 million of annual income distributions to be used for operating 
purposes in 2008. 


Investments in 2006 of $13.24 billion grew from $12.08 billion in 2005, an increase of $1.17 billion. Investments in the 
STIP increased by $517 million primarily due to $293 million of STIP investment income and the routine timing of cash 
collections and payments, partially offset by $112 million of net depreciation in the fair value of STIP investments held 
at the end of 2006 as short-term interest rates continued to rise throughout the year. Investments in the GEP and other 
securities increased by $652 million as a result of $150 million of investment income, $426 million of net appreciation 
in the fair value of investments, and new permanent endowments and other participant contributions of $261 million, 
partially offset by $185 million of annual income distributions to be used for operating purposes in 2007. 


The total investment return based upon unit value for the GEP, representing the combined income plus net appreciation 
or depreciation in the fair value of investments, during 2007 and 2006 was 19.8 percent and 11.6 percent, respectively. 
The investment return for the STIP distributed to participants during 2007 and 2006 was 4.7 percent and 4.2 percent, 
respectively.
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Investment of cash collateral (in millions of dollars) 


2007


2006


2005


$4,554


$3,455


$2,578


The University participates in a securities lending program incorporating securities owned by both the University and 
the UCRS as a means to augment income. It is managed as a single program. For financial reporting purposes, cash 
collateral and the associated liability related to securities specifically owned by either the University or the UCRS and 
lent to borrowers are directly reported in the appropriate entity. Cash collateral and the associated liability related to 
securities in investment pools jointly owned by both the University and the UCRS and lent to borrowers are allocated to 
each entity on the basis of their proportional ownership.


At the end of 2007, the investment of cash collateral increased from 2006 by $1.10 billion in response to increased 
lending availability in classes of fixed income securities sought by borrowers that resulted from extending maturities in 
2007. Also during 2007, interest rates were substantially above 2006 levels leading to a significant increase in both gross 
income and rebates, and a slight increase in net income for the overall program. 


At the end of 2006, the investment of cash collateral increased from 2005 by $877 million. Two additional securities 
lending agents provided additional activity under the University’s program. During 2006, interest rates were substantially 
above 2005 levels leading to a considerable increase in both gross income and rebates, and a slight increase in net income 
for the overall program.


Accounts receivable, net (in millions of dollars)


2007


2006


2005


$2,146


$1,955


$1,746


Accounts receivable are from the state and federal governments, patients for care at the medical centers, investment 
activity and from others, including those related to private and local government grants and contracts and student 
tuition and fees. 


Receivables increased by $191 million in 2007. Federal and state government receivables increased by $112 million 
primarily as a result of additional federal grants and contracts receivables ($27 million); receivables attributable to state 
educational appropriations ($24 million), state capital appropriations ($9 million) and grants and contracts ($15 million); 
and growth in pending reimbursements from the state for various construction projects ($35 million). Medical center 
receivables grew by $79 million corresponding to growth in patient revenue. Investment income receivables grew by $20 
million. Various other receivables collectively declined by $20 million primarily due to the timing of clearing trades upon 
the sale of investments ($54 million), partially offset by additional private and local grants and contracts receivables ($30 
million).


In 2006, accounts receivable increased by $209 million from 2005. Federal and state government receivables declined 
by $23 million as the University was reimbursed for various construction projects, medical center receivables grew 
by $101 million due to growth in patient revenue and receivables for investment income grew by $9 million. Various 
other receivables collectively increased by $122 million primarily due to the timing of clearing trades upon the sale of 
investments ($41 million), private and local grants and contracts ($25 million), student tuition and fees ($14 million), 
insurance refunds ($15 million) and legal settlements ($12 million) .


2006-2007 Audited Financial Statement Management Letter Extracted from the 2006-2007 UC Audited Financial Statement







�


Capital assets, net (in millions of dollars) 


2007


2006


2005


$18,105


$16,665


$15,530


Capital assets include land, infrastructure, buildings and improvements, equipment, libraries, collections and 
construction in progress. Capital assets, net of accumulated depreciation, increased by $1.44 billion to $18.11 billion in 
2007 and by $1.14 billion to $16.67 billion in 2006. 


Capital asset activity consists of the following:
(in millions of dollars)


  2007 2006


Capital	expenditures:


Land	and	infrastructure	 $	 99	 	 $	 98	


Buildings	and	improvements	 	 1,171	 	 	 1,660


Equipment	 	 461	 	 	 404


Libraries	and	special	collections	 	 146	 	 	 132


Construction	in	progress,	net	 	 660	 	 	 (135	)


Capital expenditures  2,537   2,159
Depreciation	and	amortization	expense	 	 (1,049	)	 	 (997	)


Asset	disposals,	net	 	 (48	)	 	 	(27	)


Increase in capital assets, net $ 1,440  $ 1,135


After having dipped slightly over the prior two years, capital spending resumed at a brisk pace in order to provide 
the facilities necessary to accommodate current and future enrollment growth and for patient care. These facilities 
include core academic buildings, libraries, student services, housing and auxiliary enterprises, health science centers, 
utility plants and infrastructure, and remote centers for educational outreach, research and public service. Overall, 
capital spending increased by 17.5 percent in 2007, including a significant amount of spending for projects still under 
construction. At the end of 2007, the cost of projects under construction increased by $660 million bringing construction 
in progress at the end of the year to $3.84 billion, including $1.99 billion for campus projects and $1.85 billion for health 
care facilities. 


Capital spending declined in 2006 and 2005 by 8.9 percent and 3.9 percent, respectively. Construction in progress was 
$3.18 billion at the end of 2006 and $3.31 billion at the end of 2005. 


Accumulated depreciation and amortization was $11.71 billion in 2007, $10.98 billion in 2006 and $10.25 billion in 2005. 
Depreciation and amortization expense was $1.05 billion for 2007, $997 million for 2006 and $955 million for 2005. 
Disposals in both years generally were for equipment that was fully depreciated or had reached the end of its useful life. 


Other assets (in millions of dollars) 


2007


2006


2005


$2,060


$2,299


$1,930


Other assets, including cash, investments held by trustees, pledges receivable, notes and mortgages receivable, inventories 
and a receivable from the DOE, increased by $130 million in 2007.


Investments held by trustees grew at the end of 2007 by $34 million, primarily trustee-held investments associated 
with self-insurance programs as the contributions to the trusts were greater than claim payments made this year. The 
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receivable from the DOE increased by $62 million, generally consisting of $17 million of contributions to the UCRP for 
employees who formerly worked at LANL and $40 million for operating and employee liabilities at LLNL and LBNL. 
Pledges receivable grew by $28 million, notes and mortgages receivables by $10 million, inventories by $14 million and 
other assets by $38 million, primarily undistributed equity in earnings from LANS and deferred costs of debt issued 
during the year. Partially offsetting these increases was a reduction in cash awaiting investment in the STIP of $55 
million.  


In 2006, other assets decreased by $369 million. The receivable from the DOE declined by $265 million at the end 
of 2006 with the transition to LANS of the contract to manage and operate LANL. Investments held by trustees also 
declined at the end of 2006 by $188 million. Trustee-held investments associated with self-insurance programs were $54 
million higher, although trustee-held investments associated with long-term debt declined by $242 million, $74 million 
related to proceeds from University debt offerings and $168 million for spending on capital projects supported by lease-
purchase financing with the state of California. Proceeds from the sale of the state’s lease revenue bonds are held and 
invested by the trustee, then distributed to the University as the projects are constructed. 


The University’s Liabilities


Certificates of
participation $8


Commercial 
paper $550


Other borrowings $412


Capital lease
obligations $2,010


Revenue bonds $6,274


Student housing LLC 
revenue bonds $110


Deferred revenue $754


Accrued salaries
and benefits $475


Other current and
noncurrent liabilities $996


Accounts payable $1,257


DOE liabilities $206


Self-insurance $560


Funds held for others $277


Federal refundable loans $196


Obligations under
life income agreements $32


Securities lending
collateral $4,554


Other liabilities 
$4,753


Debt, including
commercial paper
$9,364


2007 in millions of dollars


The University’s liabilities grew to $18.67 billion in 2007, compared to $16.85 billion in 2006 and $15.25 billion in 2005, 
principally as a result of debt issued to finance capital expenditures.


Debt, including commercial paper (in millions of dollars) 


2007


2006


2005


$9,364


$8,876


$7,945


Capital assets are financed from a variety of sources, including University equity contributions, federal and state 
support, revenue bonds, certificates of participation, bank loans, leases or structures that involve separate legal entities. 
Commercial paper and bank loans provide interim financing. The University’s debt used to finance capital assets, 
including $550 million of commercial paper outstanding at the end of all three years, grew to $9.36 billion at the end of 
2007, compared to $8.88 billion at the end of 2006 and $7.95 billion at the end of 2005. Capital lease obligations under 
lease-purchase agreements with the state have accounted for over one-quarter, or $650 million, of the $2.45 billion 
increase in debt over the past three years.
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Commercial paper is classified as a current liability. The current portion of long-term debt, excluding commercial paper, 
increased to $630 million in 2007 from $408 million in 2006, primarily as a result of a $137 million increase in interim 
loans from the state for capital projects to be refinanced by the state’s issuance of lease revenue bonds. At the end of 2007, 
the current portion of long-term debt still includes nearly $203 million of these interim loans from the state for capital 
projects that will be refinanced as lease revenue bonds are issued by the state in the near future. 


Outstanding debt increased by $488 million in 2007 and $931 million in 2006. A summary of the activity follows:
(in millions of dollars)


	 	 2007	 2006


ADDITIONS	TO	OUTSTANDING	DEBT
General Revenue Bonds $ 1,366  $ 911


Limited Project Revenue Bonds     617


Medical Center Pooled Revenue Bonds  537   


Capital leases  473   240


Student Housing LLC Revenue Bonds     99


Other borrowings  244   243


Bond premium  53   53


Additions	to	outstanding	debt	 	 2,673	 	 	 2,163


REDUCTIONS	TO	OUTSTANDING	DEBT
Refinancing and prepayments  (1,844 )  (939 ) 


Scheduled principal payments  (270 )  (244 )  


Payments on other borrowings  (34 )  (23 )  


Other, including deferred financing costs, net  (37 )  (26 )  


Reductions	to	outstanding	debt	 	 (2,185	)	 	(1,232	)


Net	increase	in	outstanding	debt	 $	 488	 	 $	 931


During 2007, additions to outstanding debt totaled $2.67 billion, including bond premiums of $53 million. 


General Revenue Bonds totaling $1.37 billion were issued in January and June 2007 to refinance certain facilities and 
projects of the University. Combined proceeds, including a bond premium of $49 million, were used to refund $1.13 
billion of outstanding Multiple Purpose Projects Revenue Bonds, $179 million of Research Facilities Revenue Bonds and 
$39 million of certificates of participation.  


Medical Center Pooled Revenue Bonds totaling $537 million, plus a bond premium of $4 million, were issued in 
January 2007 to finance or refinance certain improvements to each of the five medical centers. The bonds include $441 
million with a fixed interest rate and $96 million with a variable interest rate. Proceeds were used to refund $93 million 
of Medical Center Revenue Bonds. In connection with the variable interest rate bonds, the University entered into an 
interest rate swap agreement with the intention that the variable interest rate it pays to the bondholders will approximate 
the variable payments it receives from the interest rate swaps, resulting in a fixed interest rate of 3.6 percent paid to the 
swap counterparty. 


The University entered into a lease-purchase agreement with the state in October 2006, recorded as a capital lease, 
totaling $80 million to finance the construction of a University project. The state provides financing appropriations 
to the University to satisfy the annual lease requirement. At the conclusion of the lease term, ownership transfers to 
the University. In April 2007, the state of California issued $337 million of lease revenue refunding bonds to refinance 
certain facilities leased to the University.  Proceeds were used to refund $357 million of outstanding lease revenue bonds. 
The state of California provided the University with the economic advantages of the refunding through amendments to 
the lease agreements. As a result, the University reduced its capital lease obligations and recorded a $20 million gain as 
nonoperating revenue.


In addition to lease-purchase agreements with the state, other new capital lease obligations during 2007 totaled $56 
million, primarily for equipment. 
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Other newly originated borrowings in 2007 totaled $244 million, primarily loans from the state or from commercial 
banks to provide interim financing as a supplement to commercial paper or for capital projects supported by gifts to be 
received in the near future.


Reductions to outstanding debt in 2007 were $2.19 billion, primarily consisting of $1.84 billion for one-time principal 
payments for the refinancing or refunding of previously outstanding University revenue bonds ($1.40 billion), University 
certificates of participation ($39 million), capital leases ($357 million), payments on interim loans from the state as lease 
revenue bonds were sold ($9 million) and refinancing of previously outstanding bank loans ($39 million); $270 million 
for principal payments associated with scheduled debt service on revenue bonds, certificates of participation and capital 
lease obligations; and $34 million for scheduled payments on other borrowings.


Subsequent to 2007, Medical Center Pooled Revenue Bonds totaling $197 million, $7 million with a fixed interest 
rate and $190 million with a variable interest rate were issued to refinance certain improvements to one of the medical 
centers. Proceeds were used to refund $188 million of Medical Center Revenue Bonds. In connection with the variable 
interest rate bonds, the University entered into four interest rate swap agreements with a financial institution, such that 
the variable interest it pays to the bondholders matches the variable payments it receives from the interest rate swaps, 
resulting in a weighted average fixed interest rate of 4.7 percent paid to the swap counterparty. These swap transactions 
do not result in any basis or tax risk to the University.  


In October 2007, the University proceeded with an offering statement for the sale of Limited Project Revenue Bonds 
to finance and refinance certain auxiliary enterprises of the University. Proceeds approximating $415 million would be 
available to pay for project construction and issuance costs and repay interim financing incurred prior to the issuance of 
the bonds.


The University’s General Revenue Bond ratings are currently affirmed at AA by Standard & Poor’s with a stable outlook. 
Subsequent to year end, Moody’s Investors Service upgraded the University’s General Revenue Bond rating to Aa1 with 
a positive outlook from Aa2 with a positive outlook. Moody’s also upgraded five other University ratings, including its 
Medical Center Pooled Revenue Bonds and Limited Project Revenue Bonds.


During 2006, additions to outstanding debt totaled $2.16 billion, including bond premiums of $53 million. 


General Revenue Bonds totaling $558 million were issued in July 2005 to refinance certain facilities and projects of the 
University. Proceeds, together with certain University funds, were used to refund $439 million of outstanding Multiple 
Purpose Projects Revenue Bonds, $43 million of Research Facilities Revenue Bonds and $81 million of certificates of 
participation. In October 2005, General Revenue Bonds totaling $353 million were sold to finance certain facilities of the 
University, pay issuance costs and repay interim financing incurred prior to the issuance of the bonds.


Limited Project Revenue Bonds totaling $617 million were issued in October 2005 to finance certain auxiliary enterprises 
of the University, pay issuance costs and repay interim financing incurred prior to the issuance of the bonds.


The University entered into a lease-purchase agreement with the state in December 2005, recorded as a capital lease, 
totaling $156 million to finance the construction of various University projects. In addition, other new capital lease 
obligations during 2006 for equipment and a capitalized ground lease totaled $84 million. 


In April 2006, a legally separate, non-profit corporation that has developed and owns a student housing project on 
a campus through the use of a single-project limited liability corporation, through its conduit issuer, issued Student 
Housing Refunding Revenue Bonds totaling $99 million to partially refinance the construction of a student housing 
facility. Proceeds were used to refund $95 million of previously outstanding Student Housing Revenue Bonds. Neither 
the initial bonds, nor the refunding bonds, are collateralized by any encumbrance, mortgage or other pledge of property, 
except pledged revenues of the student housing project, and do not constitute general obligations of the University. 
Further, the University is not responsible for any payments related to the ownership, operation or financing of the 
student housing. However, under GASB requirements, the financial position and operating results of the legally separate 
organization are incorporated into the University’s financial reporting entity.


Other newly originated borrowings in 2006 totaled $243 million, primarily loans from the state or from commercial 
banks to provide interim financing as a supplement to commercial paper or for capital projects supported by gifts to be 
received in the near future.
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Reductions to outstanding debt in 2006 were $1.23 billion, primarily consisting of $939 million for one-time principal 
payments for the refinancing or refunding of previously outstanding University revenue bonds ($482 million), University 
certificates of participation ($81 million), a portion of the LLC’s Student Housing Revenue Bonds ($95 million), 
payments on interim loans from the state as lease revenue bonds were sold ($124 million) and refinancing of previously 
outstanding bank loans ($157 million); $244 million for principal payments associated with scheduled debt service on 
revenue bonds, certificates of participation and capital lease obligations; and $23 million for scheduled payments on 
other borrowings.


The state of California, primarily through state financing appropriations, provided $162 million and $165 million in 
2007 and 2006, respectively, of the University’s debt service requirements, mainly under the terms of lease-purchase 
agreements.


Securities lending collateral (in millions of dollars) 


2007


2006


2005


$4,554


$3,456


$2,578


Under the securities lending program, the University records a liability to the borrower for cash collateral received and 
held by the University for securities on loan at the end of the year. All borrowers are required to provide additional 
collateral by the next business day if the value of the collateral falls to less than 100 percent of the fair value of the 
securities lent. Securities lending collateral grew by $1.10 billion in 2007 and by $878 million in 2006. The amount of the 
securities lending collateral liability fluctuates directly with the investment of cash collateral as previously discussed.


Other liabilities (in millions of dollars) 


2007


2006


2005


$4,753


$4,517


$4,727


Other liabilities consist of accounts payable, accrued salaries and benefits, deferred revenue, funds held for others, the 
DOE laboratories’ liabilities, federal refundable loans, self-insurance and obligations under life income agreements. 


Other liabilities grew by $236 million in 2007, generally as a result of increases in accrued salaries and benefits of $89 
million, including $17 million for contributions to the UCRP for employees who formerly worked at LANL; deferred 
revenue related to grants and contracts of $75 million; funds held for others of $24 million; DOE laboratories’ liabilities 
of $40 million for operating and employee liabilities at LLNL and LBNL; self-insurance liabilities of $35 million; 
compensated absences of $19 million and obligations under life income agreements of $12 million were partially offset 
by decreases in accounts payable of $65 million. While payables for goods and services grew in 2007 by over $100 
million, settlement liabilities associated with the purchase of investments declined by $174 million compared to 2006.


In 2006, other liabilities dropped by $210 million, primarily as a result of decreases in accrued salaries and benefits of 
$250 million as the monthly payroll was paid prior to the end of the year in 2006; DOE laboratories’ liabilities of $272 
million with the transition of the LANL contract to LANS; and self-insurance liabilities of $38 million, partially offset by 
increases in accounts payable of $224 million, particularly settlement liabilities for the purchase of investments of $216 
million; deferred revenue of $68 million; funds held for others of $17 million; and compensated absences of $19 million.
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The University’s Net Assets


Invested in capital assets, net of
related debt $9,102


Restricted, expendable
$5,856


Unrestricted $6,526


Restricted, nonexpendable $920


2007 in millions of dollars


Net assets represent the residual interest in the University’s assets after all liabilities are deducted. The University’s net 
assets are $22.40 billion in 2007, compared to $20.40 billion in 2006 and $18.98 billion in 2005. Net assets are reported 
in four major categories: invested in capital assets, net of related debt; restricted, nonexpendable; restricted, expendable; 
and unrestricted.


Invested in capital assets, net of related debt (in millions of dollars)


2007


2006


2005


$9,102


$8,535


$8,108


The portion of net assets invested in capital assets, net of accumulated depreciation and the related outstanding debt 
used to finance the acquisition, construction or improvement of these capital assets, is $9.10 billion in 2007, compared 
to $8.54 billion in 2006 and $8.11 billion in 2005. The increase represents the University’s continuing investment in its 
physical facilities in excess of the related financing and depreciation expense and accounts for a significant portion of the 
University’s overall increase in its net assets for both 2007 and 2006.


Restricted, nonexpendable (in millions of dollars)


2007


2006


2005


$920


$873


$823


Restricted, nonexpendable net assets include the corpus of the University’s permanent endowments and the estimated 
fair value of planned giving arrangements. Substantially all of the increase in both years is from new permanent 
endowment gifts received.
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Restricted, expendable (in millions of dollars)


2007


2006


2005


$5,856


$5,056


$4,556


Restricted, expendable net assets are subject to externally imposed restrictions governing their use. These net assets 
may be spent only in accordance with the restrictions placed upon them and may include endowment income and 
gains, subject to the University’s spending policy; support received from gifts, appropriations or capital projects; trustee 
held investments; or other third party receipts. In 2007, net unrealized appreciation in the fair value of investments 
contributed $416 million to the value of endowments and gifts; restricted expendable endowments, funds functioning 
as endowments and annuity and life income funds grew by $284 million; and restricted gifts and grants grew by $96 
million. In 2006, net unrealized appreciation in the fair value of investments contributed $178 million to the value of 
endowments and gifts and restricted net assets available for capital assets grew by $460 million.    


Unrestricted (in millions of dollars)


2007


2006


2005


$6,526


$5,936


$5,491


Under generally accepted accounting principles, net assets that are not subject to externally imposed restrictions 
governing their use must be classified as unrestricted for financial reporting purposes. Although unrestricted net 
assets are not subject to externally imposed restrictions, substantially all of these net assets are allocated for academic 
and research initiatives or programs, for capital purposes or for other purposes. Unrestricted net assets include funds 
functioning as endowments of $1.29 billion and $1.15 billion in 2007 and 2006, respectively.
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The University’s Results of Operations
The statement of revenues, expenses and changes in net assets is a presentation of the University’s operating results. It 
indicates whether the financial condition has improved or deteriorated. In accordance with GASB requirements, certain 
significant revenues relied upon and budgeted for fundamental operational support of the core instructional mission of 
the University are required to be recorded as nonoperating revenues, including state educational appropriations, private 
gifts and investment income.


A summarized comparison of the operating results for 2007, 2006 and 2005, arranged in a format that matches the 
revenue supporting the core activities of the University with the expenses associated with core activities, is as follows:
(in millions of dollars)


  2007   2006   2005 
 OPERATING NONOPERATING TOTAL OPERATING NONOPERATING TOTAL OPERATING NONOPERATING TOTAL


REVENUES
Student	tuition	and	fees,	net	 $	 1,738	 	 	 $	 1,738	 $	 1,663	 	 	 $	 1,663	 $	 1,558	 	 	 $	 1,558


State	educational	appropriations	 	 	 $	 2,793	 	 2,793	 	 	 $	 2,573	 	 2,573	 	 	 $	 2,463	 	 2,463


Grants	and	contracts,	net	 	 4,316	 	 	 	 4,316	 	 4,145	 	 	 	 4,145	 	 3,977	 	 	 	 3,977


Medical	centers,	educational	activities,
and	auxiliary	enterprises,	net	 	 6,788	 	 	 	 6,788	 	 6,222	 	 	 	 6,222	 	 5,744	 	 	 	 5,744


Department	of	Energy	laboratories	 	 2,188	 	 	 	 2,188	 	 4,232	 	 	 	 4,232	 	 4,146	 	 	 	 4,146


Private	gifts,	net	 	 	 	 681	 	 681	 	 	 	 624	 	 624	 	 	 	 537	 	 537


Investment	income,	net	 	 	 	 508	 	 508	 	 	 	 446	 	 446	 	 	 	 348	 	 348


Other	revenues	 	 435	 	 157	 	 592	 	 508	 	 147	 	 655	 	 376	 	 121	 	 497


Revenues supporting core activities  15,465  4,139  19,604  16,770  3,790  20,560  15,801  3,469  19,270


EXPENSES
Salaries	and	benefits	 	 10,313	 	 	 	 10,313	 	 9,488	 	 	 	 9,488	 	 8,924	 	 	 	 8,924


Scholarships	and	fellowships	 	 401	 	 	 	 401	 	 358	 	 	 	 358	 	 363	 	 	 	 363


Utilities	 	 372	 	 	 	 372	 	 350	 	 	 	 350	 	 311	 	 	 	 311


Supplies	and	materials	 	 1,910	 	 	 	 1,910	 	 1,827	 	 	 	 1,827	 	 1,707	 	 	 	 1,707


Depreciation	and	amortization	 	 1,049	 	 	 	 1,049	 	 997	 	 	 	 997	 	 955	 	 	 	 955


Department	of	Energy	laboratories	 	 2,170	 	 	 	 2,170	 	 4,198	 	 	 	 4,198	 	 4,112	 	 	 	 4,112


Interest	expense	 	 	 	 385	 	 385	 	 	 	 347	 	 347	 	 	 	 296	 	 296


Other	expenses	 	 2,509	 	 2	 	 2,511	 	 2,299	 	 14	 	 2,313	 	 2.108	 	 6	 	 2,114


Expenses associated with core activities  18,724  387  19,111  19,517  361  19,878  18,480  302  18,782


Income (loss) from core activities $ (3,259 ) $ 3,752  493 $ (2,747 ) $ 3,429  682 $ (2,679 ) $ 3,167  488


OTHER NONOPERATING ACTIVITIES
Net	appreciation	in	fair	value	of	investments	 	 	 	 	 	 949	 	 	 	 	 	 315	 	 	 	 	 	 278


Gain	(loss)	on	disposal	of	capital	assets,	net	 	 	 	 	 	 13	 	 	 	 	 	 	 (6	)	 	 	 	 	 	 (37	)


Income before other changes in net assets      1,455      991      729


OTHER CHANGES IN NET ASSETS
State	capital	appropriations	 	 	 	 	 	 293	 	 	 	 	 	 220	 	 	 	 	 	 189


Capital	gifts	and	grants,	net	 	 	 	 	 	 217	 	 	 	 	 	 167	 	 	 	 	 	 218


Permanent	endowments	 	 	 	 	 	 39	 	 	 	 	 	 44	 	 	 	 	 	 48


Increase in net assets      2,004      1,422      1,184


NET ASSETS
Beginning	of	year	 	 	 	 	 	 20,400	 	 	 	 	 	 18,978	 	 	 	 	 	 17,794


End of year     $ 22,404     $ 20,400     $ 18,978
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Revenues Supporting Core Activities
Categories of both operating and nonoperating revenue that supported the University’s core activities in 2007 are as 
follows:


Medical centers,
educational activities,
and auxiliaries, net $6,788


Grants and
contracts, net $4,316


Nonoperating
revenues
$4,139


Student tuition
and fees, net $1,738


Other
revenues
$435


DOE 
laboratories
$2,188


2007 in millions of dollars


State educational 
appropriations $2,793


Private gifts, net $681


Investment income, net $508
Other nonoperating revenues $157


Revenues to support the University’s core activities, including those classified as nonoperating revenues, were $19.60 
billion, $20.56 billion and $19.27 billion in 2007, 2006 and 2005, respectively. These diversified sources of revenue 
decreased in 2007 by $956 million, largely a result of a loss of over $2 billion of revenue from termination of the 
University’s direct contract with the DOE to manage LANL. Revenues increased by $1.29 billion in 2006. State of 
California educational appropriations, in conjunction with student tuition and fees, are the core components that 
support the instructional mission of the University. Grants and contracts provide opportunities for undergraduate and 
graduate students to participate in basic research alongside some of the most prominent researchers in the country. Gifts 
to the University allow crucial flexibility to faculty for support of their fundamental activities or new academic initiatives. 
Other significant revenues are from medical centers, educational activities and auxiliary enterprises such as student 
housing, food service operations and parking.


Student tuition and fees, net (in millions of dollars) 


2007


2006


2005


$1,738


$1,663


$1,558


Student tuition and fees revenue, net of scholarship allowances, increased by $75 million and $105 million in 2007 and 
2006, respectively. Scholarship allowances were $461 million in 2007, $436 million in 2006 and $383 million in 2005. 
The new fee revenue over the past several years generally replaces state educational appropriations. Consistent with 
past practices, approximately one-third of the revenue generated from these fee increases was used for financial aid to 
mitigate the impact on needy students.


In 2007, enrollment grew by 2.5 percent. Resident undergraduate and graduate student fees were not increased in 
2007. Certain professional school student fees increased by modest amounts. In addition to the resident student fees, 
nonresident undergraduate and graduate students pay tuition that increased by nearly 5 percent. 


In 2006, enrollment grew by 0.6 percent. Resident undergraduate fees increased by 8 percent, graduate student fees by 
10 percent and professional school student fees increased by varying amounts. Nonresident undergraduate and graduate 
student tuition was increased by 5 percent. 


In 2005, enrollment was maintained at essentially the same level as in 2004.  Fees for resident undergraduate and 
graduate students rose by 14 percent and 20 percent, respectively. Professional school fees rose by varying amounts and 
nonresident student tuition was increased by 20 percent. 
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State educational appropriations (in millions of dollars)


2007


2006


2005


$2,793


$2,573


$2,463


Educational appropriations from the state of California increased in 2007 by $220 million. In 2006, educational 
appropriations increased by $110 million and marked the end of several years of budget reductions from the state that 
began in 2003 and included a round of mid-year reductions in both 2003 and 2004. In the intervening years, a wide 
variety of areas and programs were affected including administration, maintenance, libraries, equipment, academic 
preparation, K-12 teacher development, public service and student services. In order to maintain the quality of 
instruction, student fees were increased to partially offset the reduction in educational appropriations.


Grants and contracts, net (in millions of dollars)


2007


2006


2005


$4,316


$4,145


$3,977


Highlighting the continued competitive and effective nature of the University’s research enterprise, revenue from federal, 
state, private and local government grants and contracts, including an overall facilities and administration cost recovery 
of $743 million, $712 million and $679 million in 2007, 2006 and 2005, respectively, increased in both 2007 and 2006 as 
follows:


(in millions of dollars)


 2007 2006 2005


Federal	 $	 2,881	 $	 2,814	 $	 2,740


State	 	 449	 	 424	 	 411


Private	 	 804	 	 744	 	 681


Local	 	 182	 	 163	 	 145


Grants and contracts net revenue $ 4,316 $ 4,145 $ 3,977


In 2007, federal grants and contracts revenue, including the federal facilities and administration cost recovery of $590 
million and direct expenditures of $2.29 billion, grew by $67 million, or 2.4 percent. This revenue represents support 
from a variety of federal agencies as indicated below:


(in millions of dollars)


 2007 2006 2005


Department	of	Health	and	Human	Services	 $	 1,682	 $	 1,644	 $	 1,560


National	Science	Foundation	 	 422	 	 423	 	 414


Department	of	Education	 	 240	 	 215	 	 210


Department	of	Defense	 	 164	 	 163	 	 172


National	Aeronautics	and	Space	Administration	 	 84	 	 101	 	 119


Department	of	Energy	(excluding	national	laboratories)	 	 76	 	 76	 	 78


Other	federal	agencies	 	 213	 	 192	 	 187


Federal grants and contracts net revenue $ 2,881 $ 2,814 $ 2,740


State grants and contracts revenue was up by $25 million, or 5.9 percent. Although revenue from private grants and 
contracts at the campuses can be volatile from year to year, overall it rose by $60 million (8.1 percent), due particularly to 
a growing number of awards. Local government grants and contracts revenue grew by $19 million (11.7 percent). 
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In 2006, overall revenue from federal, state, private and local government grants and contracts increased by $168 million, 
or 4.2 percent. Federal grants and contracts revenue grew by $74 million, or 2.7 percent; state grants and contracts 
revenue increased by $13 million, or 3.2 percent; private grants and contracts revenue grew by $63 million, or 9.3 
percent, and local government grants and contracts revenue grew by $18 million, or 12.4 percent.


Medical centers, educational activities and auxiliary enterprises, net (in millions of dollars) 


2007


2006


2005


$6,788


$6,222


$5,744


Revenue from medical centers, educational activities and auxiliary enterprises increased by $566 million, or 9.1 percent, 
from 2006. In 2006, these revenues increased $478 million, or 8.3 percent, from 2005. Revenues for each activity are as 
follows:


(in millions of dollars)


 2007 2006 2005


Medical	centers,	net	 $	 4,526	 $	 4,206	 $	 3,834


Educational	activities,	net	 	 1,250	 	 1,123	 	 1,063


Auxiliary	enterprises,	net	 	 1,012	 	 893	 	 847


 Medical centers, educational activities and 
auxiliary enterprises net revenues $ 6,788 $ 6,222 $ 5,744


Medical center revenue, net of allowances for doubtful accounts, increased by $320 million and $372 million in 2007 
and 2006, respectively. The revenue growth in both years is primarily due to renegotiated contracts, rate adjustments, 
improved reimbursement rates and a modest increase in patient activity (a 2.8 percent and 1.0 percent increase in patient 
days for 2007 and 2006, respectively, and outpatient visits declined by 1.1 percent and 0.3 percent for 2007 and 2006, 
respectively). 


Revenue from educational activities, primarily physicians’ professional fees, net of allowances for doubtful accounts, 
grew by $127 million in 2007, or 11.3 percent, and by $60 million, or 5.6 percent, in 2006 and is generally associated with 
an expanded patient base and higher rates. 


Revenue from auxiliary enterprises, net of scholarship allowances, grew by $119 million in 2007, or 13.3 percent, and by 
$46 million in 2006, or 5.4 percent, generally as a result of student demand for additional room capacity in new residence 
halls and fee increases to support new and remodeled facilities in both years. Scholarship allowances, substantially all for 
housing expenses, were $119 million in 2007, $109 million in 2006 and $85 million in 2005.
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DOE laboratories (in millions of dollars)


2007


2006


2005


$2,188


$4,232


$4,146


The national laboratories operate on federally financed budgets. Revenue related to each laboratory in 2007, 2006 and 
2005 is as follows:


(in millions of dollars)


 2007 2006 2005


Los Alamos National Laboratory $ 17 $ 2,055 $ 2,007


Lawrence Livermore National Laboratory  1,643  1,649  1,640


Lawrence Berkeley National Laboratory  528  528  499


DOE laboratories revenue $ 2,188 $ 4,232 $ 4,146


LANL revenue in 2007 is entirely associated with DOE contributions to the UCRP for retirement benefits for employees 
who formerly worked at LANL. Operating revenue was reported in the University’s financial statements through         
May 31, 2006 when the contract to manage and operate the laboratory was directly between the DOE and the University. 
The contract transitioned to LANS effective June 1, 2006.  As a result, revenue comparisons for LANL are affected by the 
partial year in 2006 and the curtailment of operations for several months during a review of security procedures in 2005.     


At LLNL, changes in revenue for both 2007 and 2006 are primarily related to the fluctuation in capital spending 
requirements for the National Ignition Facility. 


Compensation to the University under the contracts directly with the DOE is based, in part, on performance and 
totaled $19 million in 2007 and $34 million in 2006 and 2005. The first full-year of compensation to the University as a 
member of LANS totaled $16 million in 2007 and is recorded as other operating revenue. A substantial portion of the 
compensation is available for research activities directed by the laboratories.


Private gifts, net (in millions of dollars) 


2007


2006


2005


$681


$624


$537


Gifts may be made directly to the University or through one of the University’s campus foundations. Private gifts, 
substantially all restricted as to use, increased by $57 million in 2007, including an $8 million increase in deferred gift 
arrangements, and were substantially above the $537 million received in 2005. Nearly two-thirds of the increase in 2007 
came to the University from the campus foundations. 


The University continues to be aggressive in developing private revenue sources and gifts received from the campus 
foundations have generally increased over the past several years. In addition to private gifts for operating purposes, 
gifts are also received for capital purposes—recorded as capital gifts and grants—and for permanent endowments. The 
combined gifts for operating, capital and permanent endowment purposes totaled $937 million in 2007, $835 million in 
2006 and $803 million in 2005.
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Investment income, net (in millions of dollars)


2007


2006


2005


$508


$446


$348


Investment income, principally consisting of $340 million primarily from the STIP and $162 million from endowments 
invested in the GEP, increased in 2007 by $62 million. Investment income from the STIP grew by $38 million and $95 
million in 2007 and 2006, respectively, as short-term interest rates rose during the past two years. The 2007 investment 
return distributed to participants was 4.7 percent for the University’s STIP (4.2 percent for 2006). Endowment income 
also grew by $29 million in 2007 and by $3 million in 2006.


Other revenues (in millions of dollars)


2007


2006


2005


$592


$655


$497


Other revenues are from a variety of sources, including state financing appropriations. Collectively, they declined by $63 
million in 2007 after having increased by $158 million in 2006. Patent income dropped by $101 million compared to an 
increase in 2006 of $89 million that included a significant non-recurring legal settlement. State financing appropriations 
grew by $10 million and $26 million in 2007 and 2006, respectively, and the first full-year of compensation to the 
University as a member of LANS totaled $16 million in 2007. 


Expenses Associated with Core Activities
Categories of both operating and nonoperating expenses related to the University’s core activities in 2007 are as follows:


Salaries and benefits $10,313


Scholarships and fellowships $401


Utilities $372


Supplies and materials $1,910


Depreciation and amortization $1,049


DOE laboratories $2,170


Other operating expenses $2,509


Nonoperating expenses $387


2007 in millions of dollars


Expenses associated with the University’s core activities, including those classified as nonoperating expenses, were 
$19.11 billion, $19.88 billion and $18.78 billion in 2007, 2006 and 2005, respectively. Expenses decreased in 2007 by $767 
million, largely a result of a loss of over $2 billion of expenses from termination of the University’s direct contract with 
the DOE to manage LANL, and increased in 2006 by $1.10 billion. Over one-half of the University’s expenses are related 
to salaries and benefits and another 11.4 percent, or $2.17 billion, involve spending at the national laboratories. Salaries 
and benefits attributable to the employees working in the national laboratories are included as laboratory expenses.
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Salaries and benefits (in millions of dollars) 


2007


2006


2005


$10,313


$9,488


$8,924


There are over 127,000 full time equivalent (FTE) employees in the University, excluding employees who are 
associated with the national laboratories operated and managed directly by the University. FTE employees increased 
by approximately 3,400 over 2006. Over 50 percent of the increase was for academic and health sciences staff. The 
remaining increase in FTE employees was for staff to support the growth in research activities, as well as other activities 
of the University’s mission. 


Salaries and benefits for 2007, 2006 and 2005 are as follows:
(in millions of dollars)


 2007 2006 2005


Salaries	and	wages	 $	 8,569	 $	 7,880	 $	7,441


Benefits	 	 1,744	 	 1,608	 	 1,483


Salaries and benefits $ 10,313 $ 9,488 $ 8,924
 


During 2007, salaries and benefits grew by $825 million from 2006, or 8.7 percent, including $254 million at the 
University’s five medical centers where the growth was 12.4 percent. Salaries and wages increased by $689 million, or 
8.7 percent, generally related to new academic and administrative employees necessary to directly support the increase 
in academic and research programs and higher wages and costs associated with patient care activities. Benefit costs 
increased by $136 million, or 8.5 percent. Increases in health insurance costs of $99 million, the employer portion 
of payroll taxes of $45 million and worker’s compensation costs of $29 million were partially offset by a reduction in 
compensated absences of $18 million and various other costs totaling $19 million.


In 2006, salaries and benefits grew by $564 million, or 6.3 percent. Salaries and wages increased by $439 million, or 5.9 
percent, generally for the same reasons as indicated for 2007. Benefit costs increased by $125 million, or 8.4 percent. 
Increases in health insurance costs of $53 million, the employer portion of payroll taxes of $48 million and fee remissions 
for graduate student teaching assistants of $10 million were partially offset by declining workers’ compensation expenses 
of $14 million.


Scholarships and fellowships (in millions of dollars) 


2007


2006


2005


$401


$358


$363


Scholarships and fellowships, representing payments of financial aid made directly to students and reported as an 
operating expense, were higher by $43 million in 2007 than in 2006, an increase of 12.0 percent, and were lower by 
$5 million in 2006 than in 2005, a decrease of 1.4 percent. In addition, scholarship allowances, representing financial 
aid and fee waivers by the University, are also forms of scholarship and fellowship costs that increased in 2007 by $34 
million, or 6.1 percent, to $587 million and increased in 2006 by 16.4 percent to $553 million. However, scholarship 
allowances are reported as an offset to revenue, not as an operating expense. On a combined basis, as the University 
continues its commitment to provide financial support for needy students, financial aid in all forms grew to $988 million 
in 2007 from $911 million in 2006 and $838 million in 2005, an increase of $150 million over the past two years, or 17.9 
percent.
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Utilities (in millions of dollars) 


2007


2006


2005


$372


$350


$311


Utility costs rose by $22 million in 2007 and by $39 million in 2006. Almost three-quarters of the University’s utility costs 
are for electricity and natural gas. In 2007, electricity costs grew by $27 million, after declining in 2006 by $1 million. 
Year-to-year comparisons are affected by the settlement in 2006 of outstanding litigation related to an electricity supply 
agreement. Natural gas costs dropped by $2 million in 2007, after growing by $30 million, or nearly 40 percent, in 2006.


Supplies and materials (in millions of dollars) 


2007


2006


2005


$1,910


$1,827


$1,707


During 2007, supplies and materials costs increased by $83 million, or 4.5 percent, and in 2006, by $120 million, or 
7.0 percent. During the past two years, there has been inflationary pressure on the costs for medical supplies and 
laboratory instruments and higher costs for general supplies necessary to support expanded research activity and student 
enrollment. In addition, the University’s capitalization threshold was increased in 2006 to the federal limit for research 
grants and contracts of $5,000 from $3,000 in the prior year resulting in $48 million, or 2.8 percent, of incremental 
expense. 


Depreciation and amortization (in millions of dollars) 


2007


2006


2005


$1,049


$997


$955


Higher capital spending over the past several years necessary to upgrade facilities and support both recent and 
anticipated enrollment growth resulted in depreciation and amortization expense increasing to $1.05 billion in 2007 
from $997 million in 2006 and $955 million in 2005.


DOE laboratories (in millions of dollars) 


2007


2006


2005


$2,170


$4,198


$4,112


DOE laboratories’ expenses declined by $2.03 billion in 2007 and grew by $86 million in 2006. LANL expenses were 
reported in the University’s financial statements through May 31, 2006 when the contract to manage and operate the 
laboratory was directly between the DOE and the University. The contract transitioned to LANS effective June 1, 2006. 
As a result, expenses were reduced in 2007 by over $2 billion, substantially all of the decline from 2006. 
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Salaries and benefits are the predominant expenses at the laboratories, totaling nearly $1.05 billion in 2007, and spending 
patterns for capital assets are generally responsible for most of the extreme year-to-year variations. In 2007, LBNL 
expenses increased by $7 million, although they were entirely offset by a $7 million decline at LLNL. In 2006, although 
managed and operated directly by the University for only eleven months of the year, expenses at LANL increased by $49 
million compared to 2005 when operations were curtailed for several months during a review of security procedures. 
Expenses in 2006 at LBNL and LLNL grew by $27 million and $10 million, respectively.  


Interest expense (in millions of dollars) 


2007


2006


2005


$385


$347


$296


Interest expense, reported as a nonoperating expense, increased by $38 million in 2007 and by $51 million in 2006. In 
addition to lower capitalized interest in 2007 of $13 million, the University has incurred additional interest expense as a 
result of new bonds issued during the past three years, although the weighted average interest rate of the overall portfolio 
has decreased from two years ago due to refinancing previously outstanding bonds at lower rates.


Other expenses (in millions of dollars) 


2007


2006


2005


$2,511


$2,313


$2,114


Other expenses, including other nonoperating expenses, increased by $198 million in 2007 and $199 million in 2006. In 
2007 and in 2006, there were increases generally across a variety of expense categories, including travel, rent, insurance 
and repairs and maintenance. In addition, in 2006, the transition of LANL to being managed and operated directly by 
LANS rather than the University resulted in $21 million of expenses for reimbursements to the DOE associated with the 
transition of employees and their health benefits to LANS. Further, in 2006, nonoperating expenses included $16 million 
for infrastructure to be dedicated in conjunction with the purchase of land to be used to expand health care facilities. 


In accordance with the GASB’s reporting standards, operating losses were $3.26 billion in 2007, $2.75 billion in 2006 
and $2.68 billion in 2005. However, these operating losses were more than offset by $3.75 billion, $3.43 billion and $3.17 
billion of net revenue and expenses in 2007, 2006 and 2005, respectively, that are required by the GASB to be classified 
as nonoperating, but clearly support operating activities of the University. Therefore, revenue to support core activities 
exceeded the associated expenses by $493 million in 2007, $682 million in 2006 and $488 million in 2005. This income is 
restricted by either legal or fiduciary obligations, allocated for academic and research initiatives or programs, necessary 
for debt service or required for capital purposes. 
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Other Nonoperating Activities
The University’s other nonoperating activities, generally noncash transactions and, therefore, not available to support 
operating expenses, are the net appreciation or depreciation in the fair value of investments and the gain or loss on the 
disposal of capital assets.


Net appreciation in fair value of investments (in millions of dollars)


2007


2006


2005


$949


$315


$278


In 2007, the University recognized net appreciation in the fair value of investments of $949 million compared to $315 
million of net appreciation during 2006 and $278 million in 2005. As equity markets delivered substantial gains over the 
past two years, the equity portfolios appreciated in value. However, as short-term interest rates have generally risen over 
the past two years, the fair value of certain securities in the fixed-income portfolios has declined resulting in a modest 
net unrealized depreciation in these portfolios. 


Gain (loss) on disposal of capital assets, net of proceeds (in millions of dollars)


2007


2006


2005 $(37)


$(6)


$13


Disposals and write-offs of capital assets resulted in a gain of $13 million in 2007 compared to a loss of $6 million in 
2006. Typically, routine disposals result in a very slight gain or loss.


Other Changes in Net Assets
Similar to other nonoperating activities discussed above, other changes in net assets are also not available to support the 
University’s operating expenses in the current year. State capital appropriations and capital gifts and grants may only 
be used for the purchase or construction of the specified capital asset. Only income earned from gifts of permanent 
endowments is available in future years to support the specified program.


State capital appropriations (in millions of dollars)


2007


2006


2005


$293


$220


$189


The University’s enrollment growth requires new facilities, in addition to continuing needs for renewal, modernization 
and seismic correction of existing facilities. Capital appropriations from the state of California increased by $73 million 
in 2007 and increased by $31 million in 2006. Capital appropriations are from bond measures approved by the California 
voters.
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Capital gifts and grants, net (in millions of dollars)


2007


2006


2005


$217


$167


$218


Capital gifts and grants increased by $50 million in 2007 after having declined by $51 million in 2006. In 2007, the 
University received $30 million from the state for capital requirements to support patient care for children. Comparisons 
between 2007, 2006 and 2005 are affected by the timing of Federal Emergency Management Agency (FEMA) grants, 
primarily for the replacement hospitals at UCLA as the projects approach completion, along with the receipt of certain 
other significant gifts. Grants from FEMA increased by $7 million in 2007, although declined by $19 million and $61 
million in 2006 and 2005, respectively.  The University also received gifts of software licenses of $24 million in 2005.


Permanent endowments (in millions of dollars)


2007


2006


2005


$39


$44


$48


Gifts of permanent endowments to the University are a measure of the University’s continuing emphasis on private 
giving. In addition to gifts directly to the University, many gifts of permanent endowments are made through the campus 
foundations in support of University activities. Combined gifts of permanent endowments to both the University and 
campus foundations totaled $210 million in 2007, $204 million in 2006 and $170 million in 2005.   


The University’s Cash Flows
The statement of cash flows presents the significant sources and uses of cash. A summary comparison of cash flows for 
2007, 2006 and 2005 is as follows:


(in millions of dollars)


 2007 2006 2005


Cash received from operations $ 13,100  $ 12,454  $ 11,567 


Cash payments for operations  (15,299 )  (14,655 )  (13,389 )


Net cash used by operating activities  (2,199 )  (2,201 )  (1,822 )


Net cash provided by noncapital financing activities  3,472   3,221   3,049


Net cash used by capital and related financing activities  (1,721 )  (772 )  (1,291 )


Net cash provided (used) by investing activities  393   (210 )  157 


Net increase (decrease) in cash  (55 )  38   93 


Cash, beginning of year  202   164   71


Cash, end of year $ 147  $ 202  $ 164


The University’s cash in demand deposit accounts declined by $55 million in 2007 and increased by $38 million and 
$93 million in 2006 and 2005, respectively. Cash in demand deposit accounts is minimized by sweeping available cash 
balances into investment accounts on a daily basis.


Nearly $2.20 billion of cash was used for operating activities in 2007, offset by $3.47 billion of cash provided by 
noncapital financing activities, resulting in $1.27 billion of cash before capital financing or investing activities. Similarly, 
in 2006, $2.20 billion of cash was used for operating activities, offset by $3.22 billion of cash provided by noncapital 
financing activities, resulting in $1.02 billion available for capital financing or investing activities. Noncapital financing 
activities, as defined by the GASB, include state educational appropriations and gifts received for other than capital 
purposes that are used to support operating activities. 
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Cash of $1.72 billion and $772 million in 2007 and 2006, respectively, was used for capital and related financing activities, 
primarily for purchases of capital assets and principal and interest payments, partially offset by sources that include 
new external financing, state and federal (FEMA) capital appropriations and gifts for capital purposes. During 2007, 
purchases of capital assets were greater than 2006 by $745 million and proceeds from the issuance of debt, net of the 
refinancing of previously outstanding debt, were lower than 2006 by $255 million. 


Cash provided by investing activities totaled $393 million in 2007 and $157 million in 2005, compared to cash used by 
investing activities of $210 million in 2006. The differences are a result of the routine timing of investment transactions 
and greater investment income. 


THE UNIVERSITY OF CALIFORNIA CAMPUS FOUNDATIONS
Separate foundations at each individual campus provide valuable assistance in fundraising, public outreach and other 
support for the missions of the campus and the University. Although independent boards govern each of these ten 
foundations, they are affiliated with, and their assets are dedicated for, the benefit of the University of California.


The Campus Foundations’ Financial Position
The campus foundations’ statement of net assets presents their combined financial position at the end of the year. It 
displays all of the campus foundations’ assets, liabilities and net assets. The difference between assets and liabilities are 
net assets, representing a measure of the current financial condition of the campus foundations.


$5,046


$4,231


$3,783


$4,142


$3,454


$2,993


$904 $777 $790


2007 2006 2005 2007 2006


$675 $556 $533
$192 $175 $152
$483 $381 $381


2005


$4,371


$3,675


$3,250


2007 2006


Assets Liabilities Net assets


2005


Noncurrent Net assets in millions of dollarsCurrent
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The major components of the combined assets, liabilities and net assets of the campus foundations at 2007, 2006 and 
2005 are as follows:


(in millions of dollars)


 2007 2006 2005


ASSETS
Investments	 $	 4,037	 $	 3,364	 $	 2,950


Investment	of	cash	collateral	 	 367	 	 280	 	 288


Pledges	receivable,	net	 	 450	 	 430	 	 427


Other	assets	 	 192	 	 157	 	 118


Total assets  5,046  4,231  3,783


LIABILITIES
Securities	lending	collateral	 	 367	 	 280	 	 288


Obligations	under	life	income	agreements	 	 181	 	 163	 	 162


Other	liabilities	 	 127	 	 113	 	 83


Total liabilities  675  556  533


NET ASSETS
Restricted:


	 Nonexpendable	 	 1,728	 	 1,527	 	 1,360


	 Expendable	 	 2,628	 	 2,132	 	 1,874


Unrestricted	 	 15	 	 16	 	 16


Total net assets $ 4,371 $ 3,675 $ 3,250


Assets. Investments in 2007 grew by $673 million. The significant changes were $172 million of new permanent 
endowments, $451 million of net appreciation in the fair value of investments and $79 million of investment income, 
partially offset by $31 million of net cash distributions as cash receipts from gifts were less than the foundations’ grants to 
the University. 


Investments in 2006 grew by $414 million, generally resulting from $159 million of new permanent endowments, $234 
million of net appreciation in the fair value of investments and $68 million of investment income, partially offset by $48 
million of net cash distributions. 


The Board of Trustees for each campus foundation is responsible for its specific investment policy, although asset 
allocation guidelines are recommended to campus foundations by the Investment Committee of The Regents. The Boards 
of Trustees may determine that all or a portion of their investments will be managed by the University’s Chief Investment 
Officer. The Chief Investment Officer managed $1.13 billion and $938 million of the campus foundations’ investments at 
the end of 2007 and 2006, respectively.


The campus foundations’ statement of net assets includes an allocation of the University’s securities lending assets and 
liabilities at the end of each year and income and rebates for the year, in accordance with their respective investments 
with the University. One campus foundation participates directly in its own securities lending program. The investment 
of cash collateral and related securities lending liability allocated by the University to the campus foundations totaled 
$320 million and $230 million at the end of 2007 and 2006, respectively. The campus foundation with direct participation 
loaned securities for cash collateral of $46 million and $50 million at the end of 2007 and 2006, respectively. 


Certain campuses and campus foundations have comprehensive fund-raising campaigns underway, raising both gifts and 
pledges. Pledges receivable, representing gifts to be received in the future, were $450 million at the end of 2007, up $20 
million from last year. Pledges receivable were $430 million in 2006, an increase of $3 million from 2005. 


Liabilities. Total campus foundations’ liabilities were $675 million in 2007 compared to $556 million in 2006 and $533 
million in 2005. The $119 million increase in 2007 is primarily related to securities lending activity that grew by $87 
million. While securities lending activity declined in 2006 by $8 million, the Berkeley campus foundation deferred 
revenue from a conditional gift in 2006 that contributed to an overall increase in liabilities of $23 million in that year. 


Net assets. Net assets are reported in certain categories based upon the nature of the restrictions on their use.
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Restricted, nonexpendable net assets include the corpus of the campus foundations’ permanent endowments and the 
estimated fair value of certain planned giving arrangements. The increase is primarily attributable to new permanent 
endowment gifts received, partially offset by an increase in the estimated liability to beneficiaries of the planned giving 
arrangements.


Restricted, expendable net assets are subject to externally imposed restrictions governing their use. These net assets 
may be spent only in accordance with the restrictions placed upon them and may include endowment income and 
investment gains, subject to each individual campus foundation’s spending policy; support received from gifts; trustee 
held investments; or other third party receipts. New gifts and net appreciation in the fair value of investments were the 
primary reasons for the increase in value in 2007 and 2006.


Under generally accepted accounting principles, net assets that are not subject to externally imposed restrictions 
governing their use must be classified as unrestricted for financial reporting purposes. 


The Campus Foundations’ Results of Operations


Revenues Expenses Nonoperating
revenues


Other changes in
net assets


in millions of dollars2006 20052007


$340


$389


$461


$355


$429


$463


$213


$306


$526


$122
$159$172
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The campus foundations’ combined statement of revenues, expenses and changes in net assets is a presentation of their 
operating results for the year. It indicates whether their financial condition has improved or deteriorated during the year. 
A summarized comparison of the operating results for 2007, 2006 and 2005 is as follows:


(in millions of dollars)


	 2007	 2006	 2005


OPERATING	REVENUES
Private gifts $ 458  $ 388  $ 332


Other revenues  3   1   8


Total	operating	revenues	 	 461	 	 	 389	 	 	 340


OPERATING	EXPENSES
Grants to campuses  451   416   344


Other expenses  12   13   11


Total	operating	expenses	 	 463	 	 	 429	 	 	 355
Operating	loss	 	 (2	)	 	 (40	)	 	 (15	)


NONOPERATING	REVENUES	(EXPENSES)
Investment income  79   69   62


Net appreciation in fair value of investments  451   234   151


Other nonoperating revenues (expenses)  (4 )  3    


Income	before	other	changes	in	net	assets	 	 524	 	 	 266	 	 	 198


OTHER	CHANGES	IN	NET	ASSETS
Permanent endowments  172   159   122 


Increase	in	net	assets	 	 696	 	 	 425	 	 	 320


NET	ASSETS
Beginning of year  3,675   3,250   2,930


End	of	year	 $	4,371	 	 $	3,675	 	 $	3,250


Operating loss. Operating revenues generally consist of current-use gifts, including pledges and income from other fund-
raising activities, although they do not include additions to permanent endowments and endowment income. Operating 
revenues increased by $72 million and $49 million in 2007 and 2006, respectively.  


Operating expenses generally consist of grants to University campuses, comprised of current-use gifts and endowment 
income and other expenses, including gift fees. Grants to campuses typically follow the pattern indicated by private 
gift revenue; however, the campus’ programmatic needs are also taken into consideration, subject to abiding by the 
designated purposes of gifts to the endowment and the amounts available for grants in any particular year. 


Private gift revenue includes pledges, a non-cash operating revenue. Grants to the campuses can only be made when 
the cash is received and, in addition, also include endowment investment income, classified as nonoperating income. 
Therefore, operating losses can occur when grants distributed to the campuses in any particular year exceed private gift 
revenue. 


Nonoperating revenues (expenses). Nonoperating revenues or expenses include net investment income, net appreciation 
or depreciation in the fair value of investments and adjustments to gift annuity and trust liabilities. Investment income of 
$79 million was up from $69 million in 2006 and $62 million in 2005. Due to the performance of the financial markets in 
2007 and 2006, the campus foundations’ results include $451 million and $234 million, respectively, of net appreciation 
in the fair value of investments. 


Other changes in net assets. Gifts of permanent endowments of $172 million in 2007 grew by $13 million from 2006 
levels. In 2006, gifts of permanent endowments grew by $37 million from 2005. 


2006-2007 Audited Financial Statement Management Letter Extracted from the 2006-2007 UC Audited Financial Statement







��


The Campus Foundations’ Cash Flows
The campus foundations’ combined statement of cash flows presents the significant sources and uses of cash and cash 
equivalents. A summary comparison of cash flows for 2007, 2006 and 2005 is as follows:


(in millions of dollars)


 2007 2006 2005


Cash	received	from	private	gifts	 $	 429	 	 $	 385	 	 $	 338	


Cash	payments	for	grants	 	 (463	)	 	 (430	)	 	 (370	)


Other	cash	receipts	(payments),	net	 	 3	 	 	 (3	)	 	 4	 	


Net cash used by operating activities  (31 )  (48 )  (28 )


Net	cash	provided	by	noncapital	financing	activities	 	 163	 	 	 141	 	 	 107


Net	cash	used	by	investing	activities	 	 (96	)	 	 (47	)	 	 (88	)


Net increase (decrease) in cash and cash equivalents  36   46   (9 )


Cash	and	cash	equivalents,	beginning	of	year	 	 126	 	 	 80	 	 	 89


Cash and cash equivalents, end of year $ 162  $ 126  $ 80


Cash and cash equivalents were $162 million in 2007 compared to $126 million in 2006, an increase of $36 million. In 
2006, cash increased by $46 million. Cash used by operating activities was $31 million in 2007 compared to $48 million 
in 2006 due to increasing grants made to campuses. As discussed above, cash payments for grants are an operating 
activity, but these payments also include investment income which is an investing activity. In addition, while the trend is 
for grants to campuses to coincide with contributions revenue, the timing may not always occur in the same year. Cash 
provided by noncapital financing activities primarily results from cash gifts for permanent endowments.
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THE UNIVERSITY OF CALIFORNIA RETIREMENT SYSTEM (UCRS)
The UCRS is a valuable component of the comprehensive benefits package offered to employees of the University. The 
UCRS consists of the University of California Retirement Plan (the UCRP), a defined benefit plan for members; the 
University of California Retirement Savings Program that includes three defined contribution plans (the DCP, the 403(b) 
and the 457(b) plans) to complement the defined benefit plan, with several investment portfolio options for participants’ 
elective and non-elective contributions; and the California Public Employees Retirement System (PERS) Voluntary Early 
Retirement Incentive Plan (PERS-VERIP) for certain University employees that were members of PERS who elected 
early retirement.


The UCRS’ Financial Position


in millions of dollars2006 20052007


$65,094


$71,561


$80,717


$15,648
$18,072


$11,863


$53,231
$55,913


$62,645


Assets Net assetsLiabilities


The statement of plans’ fiduciary net assets presents the financial position of the UCRS at the end of the fiscal year. It 
displays all of the retirement system’s assets, liabilities and net assets. The difference between assets and liabilities are the 
net assets held in trust for pension benefits. These represent amounts available to provide pension benefits to members 
of the UCRP and participants in the defined contribution plans and the PERS-VERIP. At June 30, 2007, the UCRS plans’ 
assets were nearly $81 billion, liabilities were over $18 billion and net assets held in trust for pension benefits exceeded 
$62 billion, an increase of $6.73 billion from 2006. Net assets increased in 2006 by $2.68 billion from 2005.
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The major components of the assets, liabilities and net assets available for pension benefits for 2007, 2006 and 2005 are as 
follows:


(in millions of dollars)


 2007 2006 2005


ASSETS
Investments	 $	 59,685	 $	 53,866	 $	 51,372


Participants’	interest	in	external	mutual	funds	 	 3,794	 	 3,019	 	 2,359


Investment	of	cash	collateral	 	 16,884	 	 13,993	 	 10,894


Other	assets	 	 354	 	 683	 	 469


Total assets  80,717  71,561  65,094


LIABILITIES
Securities	lending	collateral	 	 16,885	 	 13,994	 	 10,891


Other	liabilities	 	 1,187	 	 1,654	 	 972


Total liabilities  18,072  15,648  11,863


NET ASSETS HELD IN TRUST 
 FOR PENSION BENEFITS
Members’	defined	benefit	plan	benefits	 	 48,192	 	 43,440	 	 41,936


Participants’	defined	contribution	plan	benefits	 	 14,453	 	 12,473	 	 11,295


Total net assets held in trust for pension benefits $ 62,645 $ 55,913 $ 53,231 


Assets. UCRS investments, including participants’ interest in external mutual funds, totaled $63.48 billion at the end of 
2007 compared to $56.89 billion at the end of 2006, an increase of $6.59 billion, including the net effect at the end of the 
year of security purchases and sales yet to be settled of $141 million. The increase, net of the effect of future settlements 
of security purchases and sales, was generally a result of $7.86 billion net appreciation in the fair value of investments, 
$1.06 billion in contributions to the UCRS and $1.87 billion in net investment earnings, partially offset by benefit 
payments and participant withdrawals of $2.57 billion and a transfer of UCRP assets to the LANS defined benefit plan of 
$1.44 billion.


In 2006, UCRS investments, including participants’ interest in external mutual funds, increased by $3.16 billion, 
including the net effect at the end of the year of security purchases or sales yet to be settled of $553 million. The 
increase, net of the effect of future settlements of security purchases and sales, was primarily a result of $2.14 billion 
net appreciation in the fair value of investments, $1.02 billion in contributions to the UCRS and $1.72 billion in net 
investment earnings, partially offset by benefit payments of $2.17 billion.


During 2007, participants’ interest in external mutual funds, representing defined contribution plan contributions 
to certain external mutual funds on a custodial plan basis, grew by $775 million to $3.79 billion primarily through a 
combination of $278 million of participant contributions, $581 million of investment earnings and appreciation in the 
fair value of investments and $158 million transferred from University managed investments, partially offset by $242 
million of participant withdrawals. In 2006, participants’ interest in external mutual funds grew by $660 million to $3.02 
billion generally through $267 million of participant contributions, $302 million of investment earnings and appreciation 
in the fair value of investments and $257 million transferred from University managed investments, partially offset by 
$154 million of participant withdrawals.


Along with the University, the UCRS participates in a securities lending program as a means to augment income. The 
investment of cash collateral and the associated liability for collateral held by the UCRS for securities on loan at the end 
of the year increased in 2007 and 2006 by 20.7 percent and 28.4 percent, respectively. The securities lending investment 
income, net of fees and rebates, increased to $32 million in 2007 from $24 million in 2006. 


During 2006, two additional securities lending agents provided additional activity under the University’s program. 
Lending activity and interest rates in the past two years are substantially above 2005 levels leading to a large increase in 
both gross income and rebates, and an increase in net income for the overall program. 
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Liabilities. Total UCRS liabilities were $18.07 billion in 2007 compared to $15.65 billion in 2006. Over $2.89 billion of 
the increase results from the securities lending program discussed above, with the remainder a result of liabilities for 
security purchases to be settled after year-end.


Net assets. A total of $48.19 billion of the net assets are dedicated to the UCRP members’ defined benefit plan benefits 
and over $14.45 billion are associated with participants’ tax deferred, defined contribution plan benefits. As of             
June 30, 2007, the date of the most recent actuarial report, the UCRP’s overall funded ratio was 104.8 percent compared 
to 104.1 percent as of June 30, 2006. This indicates that for every dollar of benefits due to UCRP members under the 
University’s defined benefit plan, assets of over $1.04 are available to cover benefit obligations.


All assets of the UCRP are available to pay any member’s benefits. However, assets and liabilities for the campus and 
medical center segment of the UCRP are internally tracked separately from the DOE national laboratory segment of the 
UCRP. As of June 30, 2007, the funded ratio for the campus and medical center segment was 105.2 percent compared 
to 105.6 percent as of June 30, 2006. For the DOE national laboratory segment, as of June 30, 2007 the funded ratio was 
103.5 percent compared to 100.1 percent as of June 30, 2006. The DOE has a continuing obligation to the University to 
provide contributions to pay UCRP benefits to laboratory segment retirees. 


The UCRS’ Results of Operations


in millions of dollars2006 20052007


Contributions Net appreciation
in fair value of
investments


Benefit payments 
and withdrawals


Transfer of
plan assets


Investment and
other income, net


$924$1,024$1,062


$3,181


$2,140


$7,864


$1,512$1,726$1,867


($1,693)
($1,445)


($2,166)
($2,570)
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The statement of changes in plans’ fiduciary net assets is a presentation of the UCRS’ operating results. It indicates 
whether the financial condition has improved or deteriorated during the year.  A summarized comparison of the 
operating results for 2007, 2006 and 2005 is as follows:


(in millions of dollars)


 2007 2006 2005


ADDITIONS
Contributions	 $	 1,062	 $	 1,024	 $	 924


Net	appreciation	in	fair	value	of	investments	 	 7,864	 	 2,140	 	 3,181


Investment	and	other	income,	net	 	 1,867	 	 1,726	 	 1,512


Total additions  10,793  4,890  5,617


DEDUCTIONS
Benefit	payments	and	participant	withdrawals	 	 2,570	 	 2,166	 	 1,693


Plan	expenses	 	 46	 	 42	 	 33


Transfer	of	assets	to	the	LANS	defined	benefit	plan	 	 1,445


Total deductions  4,061  2,208  1,726
 Increase in net assets held


in trust for pension benefits $ 6,732 $ 2,682 $ 3,891


Contributions. Contributions in 2007 increased by $38 million and in 2006 by $100 million. The majority of 
contributions are made into the defined contribution plans that included $13 million and $21 million of University 
contributions in 2007 and 2006, respectively. Participants are required to make contributions to the DCP and may make 
voluntary and rollover contributions to the DCP, 403(b) plan, and 457(b) plan established in 2005. Due to the UCRP’s 
funded position, neither the University nor the members has been required to make contributions since 1990. However, 
$25 million of contributions were recorded in 2007, primarily a $17 million contribution from the DOE on behalf of 
members who formerly worked at LANL.   


Net appreciation in fair value of investments. The UCRS recognized net appreciation in the fair value of investments of 
$7.86 billion during 2007 compared to $2.14 billion during 2006. 


The overall investment gain based upon unit values for the UCRS was 17.7 percent and 7.1 percent in 2007 and 2006, 
respectively.


Investment and other income. Investment and other income in 2007 of $1.87 billion increased by $141 million, or 8.2 
percent. Similarly, investment and other income in 2006 of $1.73 billion increased by $214 million, or 14.2 percent. 
Short-term interest rates rose in both years.


Benefit payments and withdrawals. Benefit payments and participant withdrawals were $404 million higher in 2007 
than in 2006 and $473 million higher in 2006 than in 2005. Payments from the UCRP and PERS-VERIP to retirees 
increased by $175 million and $124 million in 2007 and 2006, respectively, due to a growing number of retirees receiving 
payments and cost-of-living adjustments and member withdrawals. There are 45,400 retirees and beneficiaries currently 
receiving payments compared to 41,500 at the end of 2005. In addition, elections of lump sum cash-outs of the UCRP 
and participant withdrawals from the Retirement Savings Plans grew by $229 million and $350 million in 2007 and 
2006, respectively. In 2007 and 2006, participant withdrawals from the Retirement Savings Plans were affected by former 
employees at LANL transitioning from the University to LANS.  


Transfer of assets to LANS’ defined benefit plan.  With the selection of LANS as the successor contractor to the 
University for the management of LANL effective June 1, 2006, assets and liabilities attributable to the UCRP benefits 
of the approximately 6,500 LANL employees who accepted employment with LANS and elected to participate in the 
defined benefit plan established by LANS were transferred to the LANS defined benefit plan. The market value of assets 
transferred as of March 31, 2007 to the LANS defined benefit plan associated with the transitioning employees who are 
not retained in the UCRP was $1.44 billion.  


Additional information on the retirement plans can be obtained from the 2007 annual reports of the University of 
California Retirement Plan, the University of California Retirement Savings Plans and the University of California 
PERS-VERIP by writing to the University of California, Office of the President, Human Resources/Benefits Department, 
Financial Services and Plan Disbursements, 300 Lakeside Drive, Suite 400, Oakland, California 94612. 
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LOOKING FORWARD
The University of California is a world center of learning, known for generating a steady stream of talent, knowledge 
and social benefits, and has always been at the center of California’s capacity to innovate. The excellence of its programs 
attracts the best students, leverages hundreds of millions of dollars in state, federal and private funding and promotes 
discovery of new knowledge that fuels economic growth.


Major financial strengths of the University include a diverse source of revenues, including those from the state of 
California, student fees, federally sponsored grants and contracts, medical centers, private support and self-supporting 
enterprises.   


The variety of fund sources has become increasingly important over the past several years given the effects of the state 
fiscal crisis that required reductions in both instructional and non-instructional programs. Student fee increases were 
necessary to address the reductions in state educational appropriations.  The state is continuing its work to resolve its 
financial situation in which expenditures have continued to exceed revenues. Three years ago, the University and the 
Governor agreed on a Compact to provide guidance and financial commitments to a long-term resource plan for the 
University. The Compact addresses fundamental financial support, enrollment, student fees and other key program 
elements for 2007 through 2011. It provides a financial foundation for the University and the ability to plan for student 
fee levels over the next several years. In exchange for this long-term stability, the University commits to focus its 
resources to address long-term accountability goals for enrollment, student fees, financial aid and program quality, 
among other areas.


As a result of some improvement in the state’s financial position, resident student fees were not increased in 2007 as 
they had been for the prior four years in order to maintain the quality of instructional programs, although nonresident 
undergraduate student tuition was raised by 5 percent. However, for 2008, resident undergraduate fees will increase by 7 
percent, graduate student fees by 7 percent and most professional school fees will increase between 7 and 10 percent. In 
addition to the resident student fees, nonresident undergraduate and graduate students pay tuition. Tuition will increase 
by 5 percent for undergraduate students. Consistent with past practice, a portion of the fee increases will be used for 
financial aid.


The University remains highly competitive in attracting federal grants and contracts revenue, with fluctuations in the 
awards received closely paralleling trends in the budgets of federal research granting agencies. Over two-thirds of the 
University’s federal research revenue comes from two agencies, the Department of Health and Human Services, primarily 
through the National Institutes of Health, and the National Science Foundation. Other agencies that figure prominently 
in the University’s awards are the Department of Education, Department of Defense, the National Aeronautics and Space 
Administration and the Department of Energy. While the federal government is under tight fiscal constraints, there 
is a bi-partisan effort underway to focus on innovation and competitiveness for the nation. The University is a unique 
national resource for helping the nation address competitiveness and economic initiatives. 


The University’s medical centers have demonstrated very positive financial results, although they continue to face 
financial challenges in a price-sensitive, managed care environment, along with the added costs and responsibilities 
related to their function as academic institutions.  The demand for health care services and the cost of providing 
them are increasing significantly. In addition to the rising costs of salaries, benefits and medical supplies faced by 
hospitals across the state, the University’s medical centers also face additional costs associated with new technologies, 
biomedical research, the education and training of health care professionals and the care for a disproportionate share of 
the medically underserved in California. Other than Medicare and Medi-Cal (California’s Medicaid program), health 
insurance payments do not recognize the added cost of teaching in their payment to academic medical centers. Over 
the last few years, Medicare margins have declined as a result of payment reductions. Recent changes to the Medi-Cal 
program will likely limit or reduce the rates of payment growth to the medical centers in future years. Also, as a result 
of state legislation, the medical centers face capital requirements to ensure that facilities can maintain uninterrupted 
operations following a major earthquake. While the state has provided additional capital to meet these requirements, the 
level of support provided will not cover the full cost to the University. Other sources of capital are required. 


The continuing financial success of the medical centers is predicated on a multifaceted strategy, which includes 
competing in commercial markets and offering high quality regional services. Positive results in commercial contracts 
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have helped address the lack of support for medical education and care for the poor. Further, the medical centers remain 
competitive in their respective markets by reducing costs through improved efficiencies, making strategic investments 
and by expanding their presence in the market through stronger links with other providers and payers. Payment 
strategies must recognize the need to maintain an operating margin sufficient to cover debt, provide working capital, 
purchase state-of-the-art equipment and invest in infrastructure and program expansion.


The University’s private support is a testament to its distinction as a leader in philanthropy among the nation’s colleges 
and universities and the high regard in which its alumni, corporations, foundations and other supporters hold the 
University. The level of private support underscores the continued confidence among donors in the quality of the 
University’s programs and the importance of its mission. At the same time, private support in 2008 will likely reflect the 
changes in the economy and financial markets, the effect of which is not determinable at this time.


Additional, affordable and accessible student housing will be required in order to satisfy the demand. Most campus 
residence halls continue to be occupied at design capacity. The University is responding to the demand by building 
student housing in the traditional manner, with housing fees set to generate sufficient revenue to cover direct and 
indirect operating costs and debt service, and by seeking development opportunities for privately owned housing on 
University campuses. 


The University must have a balanced array of many categories of facilities to meet its education, research and public 
service goals and continues to assess its long-term capital requirements. The support for the University’s capital program 
will be provided from a combination of sources, including the state of California, external financing, gifts and other 
sources. 


In November 2006, a general obligation bond package for education was approved by the California voters. As a result, 
the University will receive $690 million for its capital program for the two-year period 2008 and 2009. In addition, the 
University will receive over $200 million over the same period for expansion of the University’s medical schools and 
delivery of health care through telemedicine. This level of support from the state will not meet all of the University’s 
capital needs and institutional resources will continue to be necessary to address many critical projects.


There are also plans for additional capital projects that are traditionally not considered to be state supportable. This is 
a continuing process that is amended, as required, to include projects when gifts or other supplemental resources are 
obtained or financing plans are developed.  


The University operates and manages, or participates in the management of, three national laboratories on behalf of the 
DOE since their formation, without financial gain, as a public service to the nation. 


The University’s contract to manage LLNL for the National Nuclear Security Administration of the United States 
Department of Energy expired on September 30, 2007. The University is a member in a joint venture, Lawrence 
Livermore National Security, LLC (LLNS), that was selected to operate and manage LLNL effective October 1, 2007.  
LLNS is a separate corporate entity that is expected to be reported as a joint venture using the equity method in the 
University’s financial statements. As a result, the gross revenues and expenses associated with the successor contract are 
not expected to be reported in the University’s statement of revenues, expenses and changes in net assets. 


With the selection of LLNS as the successor contractor to the University for the management of LLNL effective     
October 1, 2007, the assets and liabilities attributable to the UCRP benefits of the approximately 7,300 employees who 
may accept employment with LLNS and who elect to participate in the defined benefit plan established by LLNS are 
expected to be transferred to the LLNS plan at a future date provided all required and advisable regulatory rulings and 
approvals are obtained. The amount of the assets and liabilities to be retained in the UCRP for LLNL members who are 
retired or are inactive, and the amount of assets that may be transferred to the LLNS plan for the transitioning employees 
who elected to participate in the LLNS plan is not currently known and is dependent on the assumptions used and future 
discussions with the DOE.


The UCRP costs are funded by a combination of investment earnings, employee member and employer contributions. 
Since 1990, there have not been any University contributions to the UCRP.  In addition, since 1990, the required 
employee member contributions to the UCRP have been suspended. However, contributions are required to be made to 
the separate defined contribution plan maintained by the University. The Regents recently updated the funding policy for 
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UCRP to provide for a targeted funding level of 100 percent over the long term, and for University and UCRP member 
contributions at rates necessary to maintain that level within a range of 95 percent to 110 percent. The University will 
implement a multi-year contribution strategy under which shared employer and employee contribution rates will 
increase gradually over time to 16 percent of covered compensation, shared between employer and employees, based 
upon UCRP’s current normal cost. The Regents has not yet authorized the initial resumption of shared employer and 
employee contributions.


In August 2004, the GASB issued Statement No. 45, Accounting and Financial Reporting by Employers for Postemployment 
Benefits Other Than Pensions, effective for the University in 2008. Statement No. 45 requires accrual-based measurement, 
recognition and disclosure of other postemployment benefits (OPEB) expense, such as retiree medical and dental costs, 
over the employees’ years of service, along with the related liability, net of any plan assets. Currently, the University 
records retiree medical and dental costs as they are paid and does not recognize the liability in the financial statements. 
The University is currently evaluating the effect that Statement No. 45 will have on its financial statements, although it is 
expected that retiree medical and dental costs, including normal cost, amortization of  the unfunded transition liability 
over 30 years and interest on the unfunded liability will range between $1.35 billion and $1.45 billion. The transition 
liability is expected to range between $11.70 billion and $12.60 billion. The University will continue to pay for these 
benefits on a “pay-as-you-go” basis in 2008.    


Cautionary Note Regarding Forward-Looking Statements
Certain information provided by the University, including written as outlined above or oral statements made by its 
representatives, may contain forward-looking statements as defined in the Private Securities Litigation Reform Act of 
1995. All statements, other than statements of historical facts, which address activities, events, or developments that the 
University expects or anticipates will or may occur in the future contain forward-looking information.


In reviewing such information, it should be kept in mind that actual results may differ materially from those projected or 
suggested in such forward-looking information. This forward-looking information is based upon various factors and was 
derived using various assumptions. The University does not undertake to update forward-looking information contained 
in this report or elsewhere to reflect actual results, changes in assumptions or changes in other factors affecting such 
forward-looking information.
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http://admissions.ucmerced.edu/future-students






http://registrar.ucmerced.edu/2.asp?uc=1&lvl2=78&contentid=116#enrollment






http://counseling.ucmerced.edu/2.asp?uc=1&lvl2=9&contentid=4






http://crte.ucmerced.edu/node/51






https://snri.ucmerced.edu/snri/programs.html






http://atyourservice.ucop.edu/employees/policies_employee_labor_relations/collective_bargaining_units/nonsenateinstructional_nsi/mou/article7a.html#article7a.C



