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UC Merced Graduate Emphasis Areas and Program by Lead Dean1


 


 


Daniel Hirleman, Dean, School of Engineering 


• Environmental Systems 
• Biological Engineering and Small Scale Technologies 
• Electrical Engineering and Computer Science 
• Mechanical Engineering and Applied Mechanics 


 
 
Maria Pallavicini, Dean, School of Natural Sciences 
 


• Applied Mathematics 
• Physics and Chemistry 
• Quantitative and Systems Biology 


 
 
Mark Aldenderfer, Dean, School of Social Sciences, Humanities and Arts 
 


• Social and Cognitive Sciences 
• World Cultures 


 


                                                           
1 Each program’s faculty is available via hyperlink.  
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http://physics-chemistry.ucmerced.edu/people/faculty�

http://qsb.ucmerced.edu/faculty-research/faculty�

http://scsgrad.ucmerced.edu/2.asp?uc=1&lvl2=71&contentid=16�
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October 6, 2010 
 
To:   School Deans and FAOs 
 
From:  Maria Pallavicini, Co‐Chair SACA 
  Anne Kelley, Co‐Chair SACA 
 
Re:  Second Annual PLO Assessment 
 
Dear Deans and FAOs: 
 
This year the Administration and Academic Senate jointly established the Senate‐
Administration Council on Assessment (SACA) to provide institution‐wide oversight and 
coordination of assessment activities across the campus. As part of its work, SACA will be 
coordinating the annual PLO assessment process. 
 
This year SACA asks that each program please submit its second annual PLO Assessment 
Report to its Dean no later than January 31, 2011. Meeting this due date is essential. During its 
March 2011 Site Visit, the WASC Visiting Team must be convinced that annual assessment is 
becoming an institutional practice.  The report guidelines will be forthcoming.  
 
Beginning in AY 2011‐2012, however, SACA would like to offer programs the option of an 
October 1st or March 1st reporting date. SACA hopes that this will more closely match each 
program’s reporting cycle to its own assessment rhythm.  
 
To facilitate this transition, SACA asks that each program please provide its Dean with its 
choice of submission date for AY 2011‐2012, and beyond, when it submits its 2010 PLO 
Assessment Report on January 31st. 
 
Please let us know if you have any questions or concerns. 
 
 
Cc:   SACA Members 
  Senate Office 



http://accreditation.ucmerced.edu/accreditation-leadership/saca

http://accreditation.ucmerced.edu/accreditation-leadership/saca

http://accreditation.ucmerced.edu/timeline






 


May 26, 2010 
 
To:  Mark Aldenderfer, Dean, SSHA 
 Mark Matsumoto, Interim Dean, SOE 
 Maria Pallavicini, Dean, SNS 
 Christopher Viney, VPUE and Dean, College One 
 
CC:  Keith Alley, EVC and Provost 
 Sam Traina, VCR and Graduate Dean 
 
From:  Evan Heit and Maria Pallavicini, Co-Chairs,  


Senate-Administration Council on Assessment 
 


 
We write with what will become an annual request to update names of Faculty 
Assessment Organizers (FAOs) for majors, minors, programs, and graduate groups.  
Having a current list of FAOs is important for WASC accreditation and more generally for 
having a sustainable assessment process, helping the campus to ensure that needed 
work is getting done.  Essentially, we need every position to be filled with an active 
faculty member.   
 
Ultimately, we expect that some FAOs will rotate out of the job and be replaced.  In 
addition, some graduate group chairs have changed.   In the short term we are asking 
you to make corrections and fill in the blanks on the appended list.  Please have a look at 
the majors, minors, programs, and graduate groups falling under your purview and send 
an updated list, consulting faculty as needed. 
 
We have also noted cases where SACA has not received some assessment‐related 
information (e.g., program learning outcomes or assessment plans) and ask that you 
provide updated information when possible.  The most efficient way for FAOs to 
determine what is missing and how to provide it would be to contact Laura Martin, 
assessment coordinator, directly. 
 
Please respond with updates on the appended list by June 25, 2010, to Susan Sims, 
ssims3@ucmerced.edu . 







 


Faculty Assessment Organizer (FAO) Summary 
May 24, 2010 


 
 
Background: 
 
In Fall 2008, each undergraduate major and stand alone minor as well as the single 
approved graduate program (ES) was asked to identify a “Faculty Accreditation 
Organizer” (FAO1) to  
 


 Lead development of program learning outcomes (PLOs) and associated 
assessment plan (due in January 20092), and  


 Begin implementing this plan in spring 2009 with the assessment results report 
(“PLO Report”) due in January 2010.   


 
Development and implementation of assessment plans for graduate groups under the 
umbrella IIGP was deferred with UC Merced noting in its Capacity and Preparatory 
Review Report that graduate groups would develop assessment plans as part of the 
their preparations for CCGA and WASC Substantive Change reviews for new graduate 
programs.  However, GRC policy stipulates that to be approved syllabi of newly 
proposed courses must reference the program’s Program Learning Outcomes (as of fall 
2009). The outgoing 2008‐2009 GRC Chair notified programs of this need.  
 
Each section below summarizes SACA’s current knowledge of FAO assignments and 
program submission of key reports related to annual assessment. 


                                                 
1 The title Faculty Accreditation Organizers has become Faculty Assessment Organizer. 
2 For purposes related to our Educational Effectiveness Review Report only, FAOs were also asked to 
submit a revised assessment plan in April 2010.  
 







 


I. SCHOOL OF ENGINEERING 
 
Two undergraduate majors, Bioengineering and Materials Science and Engineering have not yet submitted the Program Learning 
Outcome Assessment Report due January 30, 2010.  It is unknown if the BEST graduate group has established PLOs.  
 
Table 1: SoE Undergraduate and Graduate Programs. When not otherwise known, it is assumed that the Graduate Group Chair is the 
FAO. 


 
 


                                                 
3 Due January 30, 2010, this report documents the results of the program’s first program learning outcome (PLO) assessment.  


 


Program  FAO (2008‐present) 
PLOs 


Developed 


Submitted 
Assessment Plan in 


2009 
Submitted 2009 
PLO Report3 


U
n
d
e
r‐


gr
ad


u
at
e
 


M
aj
o
rs
 


Bioengineering, BS  Ariel Escobar  Y  Y  No 


Computer Science & Engineering, BS Ming‐Hsuan Yang  Y  Y  Y 


Environmental Engineering, BS  Tom Harmon  Y  Y  Y 


Materials Science & Engineering, BS  Christopher Viney  Y  Y  No 


Mechanical Engineering, BS  Carlos Coimbra  Y  Y  Y 


G
ra
d
u
at
e
 


P
ro
gr
am


s 
an


d
 


G
ro
u
p
s 


Biological Engineering and Small 
Scale Technologies 


Kara McCloskey  ?  N/A  N/A 


Electrical Engineering & Computer 
Science 


Alberto Cerpa?  Y  N/A  N/A 


Environmental Engineering  Tom Harmon  Y  Y  Y 


Mechanical Engineering & Applied 
Mechanics 


Carlos Coimbra  Y  N/A  N/A 







 


II. SCHOOL OF NATURAL SCIENCES 
 
All undergraduate majors and minors have submitted assessment plans and 2009 PLO Reports, excepting the newly formed 
Environmental Science and Sustainability Minor which has PLOs but will need to develop and implement an assessment plan.  
 
Table 2: SNS Undergraduate Majors, Minors and Graduate Groups. When not otherwise known, it is assumed that the Graduate 
Group Chair is the FAO. 


 
 
 


 


Program  FAO (2008‐present) 
PLOs 


Developed


Submitted 
Assessment Plan in 


2009 
Submitted 2009 
PLO Report 


U
n
d
e
r‐


gr
ad


u
at
e
 


M
aj
o
rs
 


Applied Mathematics, BS & Minor  Arnold Kim  Y  Y  Y 


Biological Sciences, BS  Patti LiWang  Y  Y  Y 


Chemical Sciences, BS & Minor  Anne Kelley  Y  Y  Y 


Earth Systems Science, BS  Lara Kueppers  Y  Y  Y 


Physics, BS & Minor  Kevin Mitchell  Y  Y  Y 


U
n
d
e
r‐


gr
ad


u
at
e
 


M
in
o
rs
  Natural Sciences Education Minor  Mayya Tokmann  Y  Y  Y 


Environmental Science & 
Sustainability  
(new: approved Spring 2010) 


?  Y  N/A  N/A 


G
ra
d
‐


u
at
e
 


G
ro
u
p Applied Mathematics  Arnold Kim  Y  N/A  N/A 


Physics & Chemistry  Linda Hirst?  Y?  N/A  N/A 


Quantitative & Systems Biology  Andy LiWang  Y  N/A  N/A 







 


III. SCHOOL OF SOCIAL SCIENCES, HUMANITIES AND ARTS  
 
Two undergraduate majors, Economics and Management, have not developed assessment plans and did not implement program 
learning outcome assessment. Management does not have an FAO.    
 
The American Studies and Service Sciences Minors were ignored during the CPR due to low enrollments (< 5 students). American 
Studies has an FAO, Service Sciences does not.   
 
Jan Wallander is leading the development of an assessment plan for the new Interdisciplinary Public Health Minor with support from 
Anne Zanzucchi in the CRTE.  The Chicano/a Studies Minor has PLOs but not an assessment plan and an FAO has not been identified. 
The SSHA faculty recently voted to grant the SSHA executive committee oversight of these two interdisciplinary minors.    
 
The two newest graduate groups, Cognitive and Information Sciences and Psychology, have established PLOs and assessment plans 
as part of preparations for CCGA and WASC Substantive Change reviews for new graduate programs. Neither World Cultures nor 
Social and Cognitive Sciences have established PLOs.  
 
Table 3: SSHA Undergraduate Majors, Minors and Graduate Programs. When not otherwise known, it is assumed that the Graduate 
Group Chair is the FAO. 


 


Program  FAO (2008‐present) 
PLOs 


Developed 


Submitted 
Assessment Plan 


in 2009 
Submitted 2009 
PLO Report 


U
n
d
e
rg
ra
d
u
at
e
 


M
aj
o
rs
 


Anthropology, BA & Minor  Kathleen Hull  Y  Y  No 


Cognitive Science, BA, BS & Minor Jeff Yoshimi  Y  Y  Y 


Economics, BA & Minor  Shawn Kantor  Y  No  No 


History, BA & Minor  Sholeh Quinn  Y  Y  Y 


Literature and Cultures, BA & Minor  Gregg Camfield  Y  Y  Y 


Management, BS & Minor  ?  Y  No  No 


Political Science, BA & Minor  Tom Hansford  Y  Y  Y 







 


 
 
IV. General Education 
 
General Education currently is not being assessed as a Program. PLOs and an assessment plan were developed and PLO assessment 
conducted for Core 1. Tom Hothem has led this work, functioning essentially as an FAO for this course.  
 
 
 
 
 


Psychology, BA & Minor  Will Shadish  Y  Y  Y 


Sociology  Irenee Beattie  Y  Y  Y 


U
n
d
e
rg
ra
d
u
at
e
 M


in
o
rs
 


American Studies Minor   Gregg Camfield  Y  No  No 


Arts  Susan Amussen  Y  Y  Y 


Philosophy Minor Peter Vanderschraaf  Y  Y  Y 


Spanish Minor   Virginia Adan‐Lifante  Y  Y  Y 


Service Sciences Minor  ?  No  No  No 


Writing Minor  Anne Zanzucchi  Y  Y  Y 


Interdisciplinary Public Health 
(new: approved Spring 2010) 


Jan Wallander?  Y   N/A  N/A 


Chicano/a Studies Minor  
new: approved Spring 2010) 


None  Y   N/A  N/A 


G
ra
d
u
at
e
 


G
ro
u
p
s  Cognitive and Information Sciences  Chris Kello?  Y   N/A  N/A 


Psychology  Will Shadish?  Y   N/A  N/A 


Social & Cognitive Sciences  Michael Spivey  No   N/A  N/A 


World Cultures  Ignacio Lopez‐Calvo  No   N/A  N/A 













The Educational Effectiveness Framework: 
Capacity and Effectiveness as They Relate to Student and Institutional Learning 


 
Key Descriptive Terms  


 ELEMENT & DEFINITION  
INITIAL EMERGING DEVELOPED HIGHLY DEVELOPED 


Learning  
A. Student learning outcomes 


established; communicated in 
syllabi and publications; cited 
and used by faculty, student 
affairs, advisors, others 
(CFRs 2.2, 2.4): 


For only a few programs and units; only 
vaguely (if at all) for GE; not 
communicated in syllabi, or publications 
such as catalogues, view books, guides 
to the major; only a few faculty know 
and use for designing curriculum, 
assignments, or assessment 


For many programs and units, most 
aspects of GE; beginning to be 
communi-cated in basic documents; 
beginning to be used by some faculty for 
design of curriculum, assignments, 
assessments 


For all units (academic & co-curricular), 
and for all aspects of GE; cited often but 
not in all appropriate places; most 
faculty cite; used in most programs for 
design of curriculum, assignments, and 
assessment 


For all units (academic and co-
curricular), and for all aspects of GE; 
cited widely by faculty and advisors; 
used routinely by faculty, student 
affairs, other staff in design of 
curricula, assignments, co-curriculum, 
and assessment 


B. Expectations are established 
for how well (i.e., proficiency 
or level) students achieve 
outcomes (CFRs 2.1, 2.4, 
2.5): 


Expectations for student learning have 
not been set beyond course completion 
and GPA; level of learning expected 
relative to outcomes unclear 
 
 


Expectations for level of learning explicit 
in a few programs; heavy reliance on 
course completion and GPA 
 


Expectations for student learning explicit 
in most programs  
 


Expectations for student learning are 
explicit in all programs, widely known 
and embraced by faculty, staff, and 
students 
 


C. Assessment plans are in 
place; curricular and co-
curricular outcomes are 
systematically assessed, 
improvements documented 
(CFRs 2.4, 2.7): 


No comprehensive assessment plans. 
Outcomes assessed occasionally using 
surveys and self reports, seldom using 
direct assessment; rarely lead to 
revision of curriculum, pedagogy, co-
curriculum, or other aspects of 
educational experience 


Some planning in place. Outcomes 
assessed occasionally, principally using 
surveys; beginning to move toward 
some direct assessment; occasionally 
leads to improvements in educational 
experience; improvements sporadically 
documented, e.g., in units’ annual 
reports. 


Plans mostly in place. Assessment 
occurs periodically, using direct methods 
supplemented by indirect methods and 
descriptive data; educational experience 
is frequently improved based on 
evidence and findings; improvements 
are routinely documented, e.g. in units’ 
annual reports 


Assessment plans throughout 
institution. Assessment occurs on 
regular schedule using multiple 
methods; strong reliance on direct 
methods, performance-based; 
educational experience systematically 
reviewed and improved based on 
evidence and findings; documentation 
widespread and easy to locate. 


D. Desired kind and level of 
learning is achieved (CFR 
2.6): 


Possible that learning is not up to 
expectations, and/or expectations set by 
institution are too low for degree(s) 
offered by the institution 


Most students appear to achieve at 
levels set by the institution; faculty and 
other educators beginning to discuss 
expectations and assessment findings  


Nearly all students achieve at or above 
levels set by institution; assessment 
findings discussed periodically by most 
faculty and other campus educators 


All students achieve at or above levels 
set by institution; findings are 
discussed regularly and acted upon by 
all or nearly all faculty and other 
campus educators 


Teaching/Learning 
Environment  
A. Curricula, pedagogy, co-


curriculum, other aspects of 
educational experience are 
aligned with outcomes (2.1, 
2.2, 2.3, 2.4, 2.5, 4.6): 


Conceived exclusively or largely in 
terms of inputs (e.g. library holdings, lab 
space), curricular requirements (e.g., for 
majors, GE) and availability of co-
curricular programs; not visibly aligned 
with outcomes or expectations for level 
of student achievement; evidence of 
alignment processes lacking  


Educational experience beginning to be 
aligned with learning outcomes and 
expectations for student achievement; 
evidence of alignment efforts available 
in some academic and co-curricular 
programs 


Educational experience generally 
aligned with learning outcomes, 
expectations for student achievement; 
alignment becoming intentional, 
systematic, supported by tools (e.g. 
curriculum maps) and processes. 
Evidence of alignment efforts generally 
available 


Educational experience fully aligned 
with learning outcomes, expectations; 
alignment is systematic, supported by 
tools and processes as well as broader 
institutional infrastructure. Evidence of 
alignment efforts readily available 


B. Curricular and co-curricular 
processes (CFRs 2.1, 2.2, 
2.3, 2.11, 2.13) are:  


Rarely informed by good learning 
practices as defined by the wider higher 
education community; few curricular or 
co-curricular activities reviewed, mostly 
without reference to outcomes or 
evidence of student learning 


Informed in some instances by good 
learning practices; curricula and co-
curricular activities occasionally 
reviewed and improved but with little 
reference to outcomes or assessment 
findings  


Informed in many cases by good 
learning practices; reviewed and 
improved by relevant faculty and other 
campus educators; often based on 
outcomes and assessment findings 


Regularly informed by good learning 
practices; improvements consistently 
result from scholarly reflection on 
outcomes and assessment findings by 
relevant faculty and other campus 
educators  


1







The Educational Effectiveness Framework: 
Capacity and Effectiveness as They Relate to Student and Institutional Learning 


 
C. Professional development, 


rewards (CFRs 2.8, 2.9): 
Little or no support for faculty, other 
campus educators to develop expertise 
in assessment of student learning, 
related practices; work to assess, 
improve student learning plays no 
positive role in reward system, may be 
viewed as a negative 


Some support for faculty, other 
educators on campus to develop 
expertise in assessment of student 
learning, related practices; modest, 
implicit positive role in reward system 


Some support for faculty, other campus 
educators to develop expertise in 
assessment of student learning, related 
practices; explicit, positive role in reward 
structure 


Significant support for faculty, other 
campus educators to develop expertise 
in assessment of student learning, 
related practices; explicit, prominent 
role in reward structure 


Organizational Learning  
A. Indicators of educational 


effectiveness are (CFRs 1.2, 
4.3, 4.4): 


Notable by their absence or considered 
only sporadically in decision-making  


Found in some areas; dissemination of 
performance results just beginning; no 
reference to comparative data 


Multiple, with data collected regularly, 
disseminated, collectively analyzed; 
some comparative data used. Some 
indicators used to inform planning, 
budgeting, other decision making on 
occasional basis 


Multiple, with data collected regularly, 
disseminated widely, collectively 
analyzed; comparative data used, as 
appropriate, in all programs. Indicators 
consistently used to inform planning, 
budgeting, other decision making at all 
levels of the institution 


B. Formal program review  (CFRs 
2.7, 4.4) is: 


Rare, if it occurs at all, with little or no 
useful data generated. Assessment 
findings on student learning not 
available and/or not used 


Occasional, in some departments or 
units; heavy reliance on traditional 
inputs as indicators of quality; findings 
occasion-ally used to suggest 
improvements in educational 
effectiveness; weak linkage to 
institution-level planning, budgeting 


Frequent, affecting most academic and 
co-curricular units, with growing 
inclusion of findings about student 
learning; unit uses findings to 
collectively reflect on, improve 
effectiveness; some linkage to 
institution-level planning, budgeting  


Systematic and institution-wide, with 
learning assessment findings a major 
component; units use findings to 
improve student learning, program 
effectiveness, and supporting 
processes; close linkage to institution-
level planning, budgeting 


C. Performance data, evidence, 
and analyses (CFRs 4.3, 4.5, 
4.6) are: 


Not collected, disseminated, 
disaggregated, or accessible for wide 
use. Not evident in decision-making 
processes; do not appear to be used for 
improvement in any programs  


Limited collection, dissemination, 
disaggregation, or access. Campus at 
beginning stages of use for decisions to 
improve educational effectiveness at 
program, unit, and/or institutional level 


Systematic collection and dissemination, 
wide access; sometimes disaggregated; 
usually considered by decision-making 
bodies at all levels, but documentation 
and/or linkage to educational 
effectiveness may be weak  


Systematic collection and 
dissemination, and access, purposeful 
disaggregation; consistently used by 
decision-making bodies for program 
improvement at all levels, with 
processes fully documented 


D. Culture of inquiry and 
evidence (CFRs 4.5, 4.6, 4.7): 


Faculty, other educators, staff, 
institutional leaders, governing board 
not visibly committed to a culture of 
inquiry and evidence except in isolated 
cases; not knowledgeable about learner-
centeredness, assessment, etc. 


Campus knowledge is minimal; support 
– at top levels and/or grass roots – for 
development of a culture of inquiry and 
evidence is sporadic and uneven 


Campus knowledge and support for a 
culture of inquiry and evidence fairly 
consistent across administration, faculty, 
professional staff but may not be 
uniformly deep 


Consistent, knowledgeable, deep 
commitment to creating and sustaining 
a culture of inquiry and evidence in all 
appropriate functions at all levels 


E. Communication and 
transparency (CFR 1.2, 1.7): 


Little or no data, findings, analyses from 
assessment of student learning 
available within the institution or to 
external audiences 


Some data, findings, analyses from 
assessment of student learning 
available but may be incomplete, difficult 
to access or understand for internal or 
external audiences 


Data, findings, analyses from 
assessment of student learning 
generally available, easily accessible; 
chosen for relevance to multiple 
audiences  


Data, findings, analyses from learning 
assessment are widely available and 
skillfully framed to be understandable, 
useful to multiple audiences 


Overall: The institution can best 
be described as: 


Committed to isolated aspects of 
educational effectiveness; if other areas 
are not addressed, continuing 
reaffirmation of accreditation is 
threatened 


Committed to educational effectiveness 
in some areas; significant number of 
areas require attention, improvement 


Mostly well-established commitment to 
educational effectiveness; a few areas 
require attention, improvement 


Fully committed to and going beyond 
WASC recommendations; operates at 
an exemplary level in addressing its 
Core Commitments to capacity as it 
relates to learning and to educational 
effectiveness 
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WASC Educational Effectiveness Framework: Capacity and Effectiveness as They Relate to Student and 
Institutional Learning 


 
On the following page, UC Merced scores itself on the WASC Educational Effectiveness Framework and provides, for 
comparison, the WASC Visiting Team’s assessment (p.49) [3] of UC Merced’s development at the time of the Capacity 
and Preparatory Review.  
 
Blue shading reflects UC Merced’s self-evaluation as of fall 2010. Peach shading reflects the WASC Visiting Team’s 
evaluation as of fall 2009.  When UC Merced and Team conclusions are identical, only blue shading is provided.  When 
UC Merced is judged to have a level of development intermediate to two adjacent levels (ex. Emerging/Developed), the 
two adjacent cells are shaded the same color. The Visiting Team did not provide an Overall Rating (final row); UC 
Merced’s self-assessment is indicated in green.  
 



http://accreditation.ucmerced.edu/sites/accreditation/files/public/TmRpt_2009fall_UCM_CPR-IA.pdf�
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Key Descriptive Terms  


 ELEMENT & DEFINITION  
INITIAL EMERGING DEVELOPED HIGHLY DEVELOPED 


Learning  
A. Student learning outcomes 


established; communicated in 
syllabi and publications; cited 
and used by faculty, student 
affairs, advisors, others 
(CFRs 2.2, 2.4): 


For only a few programs and units; only 
vaguely (if at all) for GE; not 
communicated in syllabi, or publications 
such as catalogues, view books, guides 
to the major; only a few faculty know 
and use for designing curriculum, 
assignments, or assessment 


For many programs and units, most 
aspects of GE; beginning to be 
communi-cated in basic documents; 
beginning to be used by some faculty for 
design of curriculum, assignments, 
assessments 


For all units (academic & co-curricular), 
and for all aspects of GE; cited often but 
not in all appropriate places; most 
faculty cite; used in most programs for 
design of curriculum, assignments, and 
assessment 


For all units (academic and co-
curricular), and for all aspects of GE; 
cited widely by faculty and advisors; 
used routinely by faculty, student 
affairs, other staff in design of 
curricula, assignments, co-curriculum, 
and assessment 


B. Expectations are established 
for how well (i.e., proficiency 
or level) students achieve 
outcomes (CFRs 2.1, 2.4, 
2.5): 


Expectations for student learning have 
not been set beyond course completion 
and GPA; level of learning expected 
relative to outcomes unclear 
 
 


Expectations for level of learning explicit 
in a few programs; heavy reliance on 
course completion and GPA 
 


Expectations for student learning explicit 
in most programs  
 


Expectations for student learning are 
explicit in all programs, widely known 
and embraced by faculty, staff, and 
students 
 


C. Assessment plans are in 
place; curricular and co-
curricular outcomes are 
systematically assessed, 
improvements documented 
(CFRs 2.4, 2.7): 


No comprehensive assessment plans. 
Outcomes assessed occasionally using 
surveys and self reports, seldom using 
direct assessment; rarely lead to 
revision of curriculum, pedagogy, co-
curriculum, or other aspects of 
educational experience 


Some planning in place. Outcomes 
assessed occasionally, principally using 
surveys; beginning to move toward 
some direct assessment; occasionally 
leads to improvements in educational 
experience; improvements sporadically 
documented, e.g., in units’ annual 
reports. 


Plans mostly in place. Assessment 
occurs periodically, using direct methods 
supplemented by indirect methods and 
descriptive data; educational experience 
is frequently improved based on 
evidence and findings; improvements 
are routinely documented, e.g. in units’ 
annual reports 


Assessment plans throughout 
institution. Assessment occurs on 
regular schedule using multiple 
methods; strong reliance on direct 
methods, performance-based; 
educational experience systematically 
reviewed and improved based on 
evidence and findings; documentation 
widespread and easy to locate. 


D. Desired kind and level of 
learning is achieved (CFR 
2.6): 


Possible that learning is not up to 
expectations, and/or expectations set by 
institution are too low for degree(s) 
offered by the institution 


Most students appear to achieve at 
levels set by the institution; faculty and 
other educators beginning to discuss 
expectations and assessment findings  


Nearly all students achieve at or above 
levels set by institution; assessment 
findings discussed periodically by most 
faculty and other campus educators 


All students achieve at or above levels 
set by institution; findings are 
discussed regularly and acted upon by 
all or nearly all faculty and other 
campus educators 


Teaching/Learning 
Environment  
A. Curricula, pedagogy, co-


curriculum, other aspects of 
educational experience are 
aligned with outcomes (2.1, 
2.2, 2.3, 2.4, 2.5, 4.6): 


Conceived exclusively or largely in 
terms of inputs (e.g. library holdings, lab 
space), curricular requirements (e.g., for 
majors, GE) and availability of co-
curricular programs; not visibly aligned 
with outcomes or expectations for level 
of student achievement; evidence of 
alignment processes lacking  


Educational experience beginning to be 
aligned with learning outcomes and 
expectations for student achievement; 
evidence of alignment efforts available 
in some academic and co-curricular 
programs 


Educational experience generally 
aligned with learning outcomes, 
expectations for student achievement; 
alignment becoming intentional, 
systematic, supported by tools (e.g. 
curriculum maps) and processes. 
Evidence of alignment efforts generally 
available 


Educational experience fully aligned 
with learning outcomes, expectations; 
alignment is systematic, supported by 
tools and processes as well as broader 
institutional infrastructure. Evidence of 
alignment efforts readily available 


B. Curricular and co-curricular 
processes (CFRs 2.1, 2.2, 
2.3, 2.11, 2.13) are:  


Rarely informed by good learning 
practices as defined by the wider higher 
education community; few curricular or 
co-curricular activities reviewed, mostly 
without reference to outcomes or 
evidence of student learning 


Informed in some instances by good 
learning practices; curricula and co-
curricular activities occasionally 
reviewed and improved but with little 
reference to outcomes or assessment 
findings  


Informed in many cases by good 
learning practices; reviewed and 
improved by relevant faculty and other 
campus educators; often based on 
outcomes and assessment findings 


Regularly informed by good learning 
practices; improvements consistently 
result from scholarly reflection on 
outcomes and assessment findings by 
relevant faculty and other campus 
educators  
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C. Professional development, 


rewards (CFRs 2.8, 2.9): 
Little or no support for faculty, other 
campus educators to develop expertise 
in assessment of student learning, 
related practices; work to assess, 
improve student learning plays no 
positive role in reward system, may be 
viewed as a negative 


Some support for faculty, other 
educators on campus to develop 
expertise in assessment of student 
learning, related practices; modest, 
implicit positive role in reward system 


Some support for faculty, other campus 
educators to develop expertise in 
assessment of student learning, related 
practices; explicit, positive role in reward 
structure 


Significant support for faculty, other 
campus educators to develop expertise 
in assessment of student learning, 
related practices; explicit, prominent 
role in reward structure 


Organizational Learning  
A. Indicators of educational 


effectiveness are (CFRs 1.2, 
4.3, 4.4): 


Notable by their absence or considered 
only sporadically in decision-making  


Found in some areas; dissemination of 
performance results just beginning; no 
reference to comparative data 


Multiple, with data collected regularly, 
disseminated, collectively analyzed; 
some comparative data used. Some 
indicators used to inform planning, 
budgeting, other decision making on 
occasional basis 


Multiple, with data collected regularly, 
disseminated widely, collectively 
analyzed; comparative data used, as 
appropriate, in all programs. Indicators 
consistently used to inform planning, 
budgeting, other decision making at all 
levels of the institution 


B. Formal program review  (CFRs 
2.7, 4.4) is: 


Rare, if it occurs at all, with little or no 
useful data generated. Assessment 
findings on student learning not 
available and/or not used 


Occasional, in some departments or 
units; heavy reliance on traditional 
inputs as indicators of quality; findings 
occasion-ally used to suggest 
improvements in educational 
effectiveness; weak linkage to 
institution-level planning, budgeting 


Frequent, affecting most academic and 
co-curricular units, with growing 
inclusion of findings about student 
learning; unit uses findings to 
collectively reflect on, improve 
effectiveness; some linkage to 
institution-level planning, budgeting  


Systematic and institution-wide, with 
learning assessment findings a major 
component; units use findings to 
improve student learning, program 
effectiveness, and supporting 
processes; close linkage to institution-
level planning, budgeting 


C. Performance data, evidence, 
and analyses (CFRs 4.3, 4.5, 
4.6) are: 


Not collected, disseminated, 
disaggregated, or accessible for wide 
use. Not evident in decision-making 
processes; do not appear to be used for 
improvement in any programs  


Limited collection, dissemination, 
disaggregation, or access. Campus at 
beginning stages of use for decisions to 
improve educational effectiveness at 
program, unit, and/or institutional level 


Systematic collection and dissemination, 
wide access; sometimes disaggregated; 
usually considered by decision-making 
bodies at all levels, but documentation 
and/or linkage to educational 
effectiveness may be weak  


Systematic collection and 
dissemination, and access, purposeful 
disaggregation; consistently used by 
decision-making bodies for program 
improvement at all levels, with 
processes fully documented 


D. Culture of inquiry and 
evidence (CFRs 4.5, 4.6, 4.7): 


Faculty, other educators, staff, 
institutional leaders, governing board 
not visibly committed to a culture of 
inquiry and evidence except in isolated 
cases; not knowledgeable about learner-
centeredness, assessment, etc. 


Campus knowledge is minimal; support 
– at top levels and/or grass roots – for 
development of a culture of inquiry and 
evidence is sporadic and uneven 


Campus knowledge and support for a 
culture of inquiry and evidence fairly 
consistent across administration, faculty, 
professional staff but may not be 
uniformly deep 


Consistent, knowledgeable, deep 
commitment to creating and sustaining 
a culture of inquiry and evidence in all 
appropriate functions at all levels 


 


E. Communication and 
transparency (CFR 1.2, 1.7): 


Little or no data, findings, analyses from 
assessment of student learning 
available within the institution or to 
external audiences 


Some data, findings, analyses from 
assessment of student learning 
available but may be incomplete, difficult 
to access or understand for internal or 
external audiences 


Data, findings, analyses from 
assessment of student learning 
generally available, easily accessible; 
chosen for relevance to multiple 
audiences  


Data, findings, analyses from learning 
assessment are widely available and 
skillfully framed to be understandable, 
useful to multiple audiences 


Overall: The institution can best 
be described as: 


Committed to isolated aspects of 
educational effectiveness; if other areas 
are not addressed, continuing 
reaffirmation of accreditation is 
threatened 


Committed to educational effectiveness 
in some areas; significant number of 
areas require attention, improvement 


Mostly well-established commitment to 
educational effectiveness; a few areas 
require attention, improvement 


Fully committed to and going beyond 
WASC recommendations; operates at 
an exemplary level in addressing its 
Core Commitments to capacity as it 
relates to learning and to educational 
effectiveness 
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 The VALUE rubrics were developed by teams of  faculty experts representing colleges and universities across the United States through a process that examined many existing campus rubrics and related documents for each learning outcome 
and incorporated additional feedback from faculty. The rubrics articulate fundamental criteria for each learning outcome, with performance descriptors demonstrating progressively more sophisticated levels of  attainment. The rubrics are intended for 
institutional-level use in evaluating and discussing student learning, not for grading. The core expectations articulated in all 15 of  the VALUE rubrics can and should be translated into the language of  individual campuses, disciplines, and even courses.  
The utility of  the VALUE rubrics is to position learning at all undergraduate levels within a basic framework of  expectations such that evidence of  learning can by shared nationally through a common dialog and understanding of  student success. 
 


Definition 
 Integrative learning is an understanding and a disposition that a student builds across the curriculum and co-curriculum, from making simple connections among ideas and experiences to synthesizing and transferring learning to new, complex 
situations within and beyond the campus. 


 
Framing Language 


 Fostering students’ abilities to integrate learning—across courses, over time, and between campus and community life—is one of  the most important goals and challenges for higher education. Initially, students connect previous learning to new 
classroom learning. Later, significant knowledge within individual disciplines serves as the foundation, but integrative learning goes beyond academic boundaries. Indeed, integrative experiences often occur as learners address real-world problems, 
unscripted and sufficiently broad, to require multiple areas of  knowledge and multiple modes of  inquiry, offering multiple solutions and benefiting from multiple perspectives. Integrative learning also involves internal changes in the learner. These internal 
changes, which indicate growth as a confident, lifelong learner, include the ability to adapt one's intellectual skills, to contribute in a wide variety of  situations, and to understand and develop individual purpose, values and ethics. Developing students’ 
capacities for integrative learning is central to personal success, social responsibility, and civic engagement in today’s global society. Students face a rapidly changing and increasingly connected world where integrative learning becomes not just a 
benefit...but a necessity. 
 Because integrative learning is about making connections, this learning may not be as evident in traditional academic artifacts such as research papers and academic projects unless the student, for example, is prompted to draw implications for 
practice. These connections often surface, however, in reflective work, self  assessment, or creative endeavors of  all kinds. Integrative assignments foster learning between courses or by connecting courses to experientially-based work. Work samples or 
collections of  work that include such artifacts give evidence of  integrative learning. Faculty are encouraged to look for evidence that the student connects the learning gained in classroom study to learning gained in real life situations that are related to 
other learning experiences, extra-curricular activities, or work. Through integrative learning, students pull together their entire experience inside and outside of  the formal classroom; thus, artificial barriers between formal study and informal or tacit 
learning become permeable. Integrative learning, whatever the context or source, builds upon connecting both theory and practice toward a deepened understanding. 
 Assignments to foster such connections and understanding could include, for example, composition papers that focus on topics from biology, economics, or history; mathematics assignments that apply mathematical tools to important issues and 
require written analysis to explain the implications and limitations of  the mathematical treatment, or art history presentations that demonstrate aesthetic connections between selected paintings and novels. In this regard, some majors (e.g., interdisciplinary 
majors or problem-based field studies) seem to inherently evoke characteristics of  integrative learning and result in work samples or collections of  work that significantly demonstrate this outcome. However, fields of  study that require accumulation of  
extensive and high-consensus content knowledge (such as accounting, engineering, or chemistry) also involve the kinds of  complex and integrative constructions (e.g., ethical dilemmas and social consciousness) that seem to be highlighted so extensively in 
self  reflection in arts and humanities, but they may be embedded in individual performances and less evident. The key in the development of  such work samples or collections of  work will be in designing structures that include artifacts and reflective 
writing or feedback that support students' examination of  their learning and give evidence that, as graduates, they will extend their integrative abilities into the challenges of  personal, professional, and civic life. 
 


Glossary 
The definitions that follow were developed to clarify terms and concepts used in this rubric only. 


 Academic knowledge:  Disciplinary learning; learning from academic study, texts, etc. 
 Content:  The information conveyed in the work samples or collections of  work. 
 Contexts:  Actual or simulated situations in which a student demonstrates learning outcomes.  New and challenging contexts encourage students to stretch beyond their current frames of  reference. 
 Co-curriculum:  A parallel component of  the academic curriculum that is in addition to formal classroom (student government, community service, residence hall activities, student organizations, etc.). 
 Experience:  Learning that takes place in a setting outside of  the formal classroom, such as workplace, service learning site, internship site or another. 
 Form:  The external frameworks in which information and evidence are presented, ranging from choices for particular work sample or collection of  works (such as a research paper, PowerPoint, video recording, etc.) to  choices in make-up of  
the eportfolio. 
 Performance:   A dynamic and sustained act that brings together knowing and doing (creating a painting, solving an experimental design problem, developing a public relations strategy for a business, etc.); performance makes learning observable. 
 Reflection: A meta-cognitive act of  examining a performance in order to explore its significance and consequences. 
 Self  Assessment:  Describing, interpreting, and judging a performance based on stated or implied expectations followed by planning for further learning.
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Definition 
 Integrative learning is an understanding and a disposition that a student builds across the curriculum and cocurriculum, from making simple connections among ideas and experiences to synthesizing and 
transferring learning to new, complex situations within and beyond the campus. 
 


Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 
 


 Capstone 
4 


Milestones 
3    2 


Benchmark 
1 


Connections to Experience 
Connects relevant experience and academic 
knowledge 


Meaningfully synthesizes connections 
among experiences outside of  the formal 
classroom (including life experiences and 
academic experiences such as internships 
and travel abroad) to deepen 
understanding of  fields of  study and to 
broaden own points of  view. 


Effectively selects and develops 
examples of  life experiences, drawn from 
a variety of  contexts (e.g., family life, 
artistic participation, civic involvement, 
work experience), to illuminate 
concepts/theories/frameworks of  fields 
of  study. 


Compares life experiences and academic 
knowledge to infer differences, as well as 
similarities, and acknowledge 
perspectives other than own. 


Identifies connections between life 
experiences and those academic texts and 
ideas perceived as similar and related 
to own interests. 


Connections to Discipline 
Sees (makes) connections across disciplines, 
perspectives 


Independently creates wholes out of  
multiple parts (synthesizes) or draws 
conclusions by combining examples, facts, 
or theories from more than one field of  
study or perspective. 


Independently connects examples, facts, 
or theories from more than one field of  
study or perspective. 


When prompted, connects examples, 
facts, or theories from more than one field 
of  study or perspective. 


When prompted, presents examples, facts, 
or theories from more than one field of  
study or perspective. 


Transfer 
Adapts and applies skills, abilities, theories, or 
methodologies gained in one situation to new 
situations 


Adapts and applies, independently, skills, 
abilities, theories, or methodologies gained 
in one situation to new situations to solve 
difficult problems or explore complex 
issues in original ways. 


Adapts and applies skills, abilities, theories, 
or methodologies gained in one situation 
to new situations to solve problems or 
explore issues. 


Uses skills, abilities, theories, or 
methodologies gained in one situation in a 
new situation to contribute to 
understanding of  problems or issues. 


Uses, in a basic way, skills, abilities, 
theories, or methodologies gained in one 
situation in a new situation. 


Integrated Communication Fulfills the assignment(s) by choosing a 
format, language, or graph (or other visual 
representation) in ways that enhance 
meaning, making clear the 
interdependence of  language and 
meaning, thought, and expression. 


Fulfills the assignment(s) by choosing a 
format, language, or graph (or other visual 
representation) to explicitly connect 
content and form, demonstrating 
awareness of  purpose and audience. 


Fulfills the assignment(s) by choosing a 
format, language, or graph (or other visual 
representation) that connects in a basic 
way what is being communicated 
(content) with how it is said (form). 


Fulfills the assignment(s) (i.e. to produce 
an essay, a poster, a video, a PowerPoint 
presentation, etc.) in an appropriate 
form. 


Reflection and Self-Assessment 
Demonstrates a developing sense of  self  as a 
learner, building on prior experiences to respond 
to new and challenging contexts (may be evident 
in self-assessment, reflective, or creative work) 


Envisions a future self  (and possibly 
makes plans that build on past 
experiences) that have occurred across 
multiple and diverse contexts. 


Evaluates changes in own learning over 
time, recognizing complex contextual 
factors (e.g., works with ambiguity and 
risk, deals with frustration, considers 
ethical frameworks). 


Articulates strengths and challenges 
(within specific performances or events) 
to increase effectiveness in different 
contexts (through increased self-
awareness). 


Describes own performances with general 
descriptors of  success and failure. 


 








 
 
 
 


UNIVERSITY OF CALIFORNIA, MERCED 
 


COLLEGE ONE 
 


HANDBOOK 
 


2005 
 


 
 
 
 







Contents 


1. ROLES AND RESPONSIBILITIES OF COLLEGE ONE.................................. 4 


A. CHAMPION THE GUIDING PRINCIPLES FOR GENERAL EDUCATION ........................... 4 
B. INSURE GE COURSES REFLECT GUIDING PRINCIPLES ACROSS SCHOOLS ................ 5 
C. PROMOTE A ROBUST AND RIGOROUS FRESHMAN SEMINAR PROGRAM.................... 6 
D. PROMOTE UNDERGRADUATE RESEARCH OPPORTUNITIES ....................................... 6 
E. ALIGN STUDENT ADVISING TO BEST ACHIEVE THE GUIDING PRINCIPLES ............... 7 
F. PROMOTE SEAMLESS INTEGRATION OF TRANSFER STUDENT EXPERIENCES............. 7 
G. ESTABLISH ONE-STOP-SHOPPING FOR GENERAL EDUCATION INFORMATION .......... 8 
H. ASSESS GENERAL EDUCATION OUTCOMES.............................................................. 8 


2. FOUNDATIONAL GE CORE COURSE SEQUENCE...................................... 10 


A. UNIQUE INTERDISCIPLINARY AND CROSS-SCHOOL APPROACH.............................. 10 
B. UNIQUE FOCUS ON GLOBAL ISSUES VIEWED THROUGH A LOCAL PRISM............... 11 
C. UNIQUE COMBINATION OF THEORY AND PRACTICE............................................... 11 
D. UNIQUE CORE COURSE MULTI-YEAR SEQUENCE................................................... 12 
E. CORE COURSE SUPPORT OF  WRITING AND QUANTITATIVE SKILLS ....................... 12 
F. CORE COURSE SEQUENCE LOGISTICS AND OVERSIGHT ......................................... 13 


3. ADVANCING UC GOALS FOR DIVERSITY AND INCLUSIVENESS ........ 15 


4. EXPANDED LEARNING OPPORTUNITIES THROUGH COLLEGE ONE 16 


5. RELATIONSHIP BETWEEN COLLEGE ONE AND OTHER UNITS.......... 18 


APPENDIX - 1. RESOURCES FOR STUDENT PORTFOLIOS.......................... 20 


APPENDIX - 2. UC MERCED PRINCIPLES OF COMMUNITY....................... 24 


APPENDIX - 3. COLLEGE SYSTEMS ................................................................... 25 
A-3.1. PART ONE—COLLEGE SYSTEMS IN THE UNITED STATES .............................. 25 
A-3.2. PART TWO—EVOLUTION OF THE COLLEGE SYSTEM AT UC MERCED ........... 26 


A-3.2.1. College Systems within the University of California ............................ 26 
A-3.2.2. Evolution of the College System at UC Merced.................................... 29 


 


 







 


INTRODUCTION 


The purpose of this Handbook is to define what College One is as UC Merced prepares to 
open its doors and what it can become as the campus grows.  The Handbook is intended 
for UC Merced faculty and administrators, on whose dedication the success of College 
One depends.  The Handbook establishes a set of goals and roles for College One and 
lays out the operating principles and relationships with other campus units that will help 
it prosper. 


Promoting and assuring student academic success is the College’s top priority.  To that 
end, College One is responsible for overseeing the general education experience at UC 
Merced, including the required Core Course Sequence and the Freshman Seminar 
Program.  College One will provide a mechanism to connect students with advising and 
coursework that meets the UC Merced faculty principles for a well-rounded education.  A 
key responsibility is serving as a champion for the Guiding Principles for General 
Education created by the UC Merced faculty (see the Roles and Responsibilities section 
of this Handbook for the Guiding Principles). 


What does the educated citizen of the twenty-first century need to know?  How will 
students connect what they learn in UC Merced’s classrooms to the world outside the 
University?  What does it mean to be part of a research university?  Students will obtain 
and appreciate the answers these questions through their association with College One. 


In collaboration with the Schools of Engineering, Natural Sciences, and Social Sciences, 
Humanities and Arts, College One will be the locus of UC Merced’s general education 
program by introducing students to the major domains of intellectual inquiry and helping 
them build their college-level skills.  In the early years of UC Merced, all undergraduate 
students (including commuters, transfers, and those living on campus) will be members 
of College One.  All faculty will also be affiliated with College One, as a pledge of their 
dedication to excellence in general education and to undergraduate success.  It is 
anticipated that as enrollment grows, additional Colleges will be developed.     


The goals of College One are to: 
- “make the big university small;” maintaining a place where students can work closely 


with and get to know a group of fellow students and faculty, from their freshman year on;  
- offer a unique intellectual experience through general education that will be shared by 


students in the college; 
- assure coherence and clarity in general education requirements 
- act as the champion of the Guiding Principles for General Education, adopted by the UC 


Merced faculty. 


College One is planned to provide an information framework and student support 
services for undergraduate general education, connecting students with information on:  


- advising for freshmen, sophomores, juniors, and seniors who have questions about any 
aspect of their general education programs or need assistance in identifying advising 
resources on campus  


- courses that meet general education requirements 
- the Freshman Seminar Program  
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- undergraduate participation in faculty research: Undergraduate Research Opportunities  
- educational experiences off campus, including internships, the University of California’s 


unique programs in Washington DC and Sacramento, and the University of California’s 
Education Abroad Program.   


College One is committed to helping all undergraduates identify and obtain the courses 
and services that will assure a rich educational experience at UC Merced.   


This Handbook describes the roles and responsibilities of College One and offers a guide 
to how educational services for undergraduates, in support of their general education, will 
be provided during the opening years of UC Merced.  It also suggests ways in which 
faculty and staff will be involved in supporting College One’s primary goal of 
undergraduate student success. 


3 







 


1.  Roles and Responsibilities of College One 


College One is a revolutionary concept and evolutionary unit.  College One is 
revolutionary in that it is intended to absorb the best features of the college systems 
within UC and elsewhere, but in a manner independent of student residence; and to 
succeed in extending the positive benefits of the college experience to transfer students as 
well as students who complete all four undergraduate years at UC Merced.  College One 
is evolutionary, in that its roles and responsibilities will change over time, as initial 
services and programming are assessed and better approaches to assure quality are 
planned and instituted.  As a result, the following section should be read with the 
understanding that it is a “living document” of evolving roles and responsibilities.   


A. Champion the Guiding Principles for General Education 
In July, 2003, the faculty of UC Merced held a general education retreat in which they set 
goals and directions for general education at UC Merced.  A key agreement was on a set 
of Guiding Principles for General Education. 


Guiding Principles for General Education at UC Merced 
UC Merced is planning educational experiences designed to prepare well-educated 
people of the twenty first century for the workplace, for advanced education, and for a 
leadership role within their communities.  UC Merced graduates will be exceptionally 
well-prepared to navigate and succeed in a complex world.  The principles guiding the 
design and implementation of our academic program are envisioned within a continuum 
that ranges from preparatory and advanced curricula in general education and in the 
majors, through a variety of educational activities, inside and outside the classroom.   


All UC Merced graduates will reflect these principles, which provide the foundation for 
their education: 


- Scientific literacy: To have a functional understanding of scientific, technological and 
quantitative information, and to know both how to interpret scientific information and 
effectively to apply quantitative tools; 


- Decision-making: To appreciate the various and diverse factors bearing on decisions and 
the know-how to assemble, evaluate, interpret and use information effectively for critical 
analysis and problem-solving;  


- Communication: To convey information to and communicate and interact effectively 
with multiple audiences, using advanced skills in written and other modes of 
communication; 


- Self and Society: To understand and value diverse perspectives in both the global and 
community contexts of modern society in order to work knowledgeably and effectively in 
an ethnically and culturally rich setting; 


- Ethics and Responsibility: To follow ethical practices in their professions and 
communities, and care for future generations through sustainable living and 
environmental and societal responsibility; 


- Leadership and Teamwork: To work effectively in both leadership and team roles, 
capably making connections and integrating their expertise with the expertise of others;  


- Aesthetic Understanding and Creativity: To appreciate and be knowledgeable about 
human creative expression, including literature and the arts; and 
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- Development of Personal Potential: To be responsible for achieving the full promise of 
their abilities, including psychological and physical well-being. 


The primary role of College One is to assure that faculty keep these principles in mind as 
they plan both majors and general education, including general education expectations 
specific to their majors.  Staff responsible for student advising and co-curricular activities 
should be not only knowledgeable about these principles but also actively engaged in 
creating co-curricular activities outside the classroom that help a student meet the 
educational goals represented in the principles.  Finally, College One needs to support 
student awareness of the principles throughout their UCM years and help students devise 
means to demonstrate that they have achieved the goals represented in them.  


B. Insure GE Courses Reflect Guiding Principles Across Schools 
Each of the Schools will determine explicitly which courses are responsive to the general 
education requirements specific to their majors.  UC Merced faculty have rejected the 
“check-off” approach to general education: menus of courses with no evident relationship 
to each other or to the major.  The College One Advisory Committee gives guidance to 
the faculty in establishing their general education expectations by promulgating the 
Guiding Principles to help with the identification of appropriate courses and by setting up 
a process by which the Schools can mutually agree on acceptable courses that meet the 
requirements.  It is also essential that advisory materials for undergraduates clarify and 
offer the educational rationale for the courses that meet the School requirements.  College 
One works with the Schools to assure that requirements are coherent and clearly related 
to the student’s work in the major.   


To prepare for the 2005-06 UC Merced Catalog and give appropriate advice to 
prospective first year and transfer students, the Interim Dean of College One has 
requested that the School Deans initiate a discussion with their faculty, followed by 
discussions among the three Schools, to set a series of concrete course requirements that 
both meet School goals for general education and embody the campuswide general 
education goals set forth in the Guiding Principles. 


The Interim Dean recommended the following iterative process for reaching agreement 
on specific general education courses that would meet the needs of the Schools.  


- Step 1:  Each School faculty reviews their current general education requirements and, in 
light of the Guiding Principles, decides on a set of criteria for courses that would fulfill 
their expectations for their majors.  Ideally, these attributes will help focus each 
requirement more sharply and will set an educational goal that will demonstrate to their 
students that general education goes beyond a “check off” on a list. 


- Step 2:  Each Dean exchanges the School lists, then works with their faculty to identify a 
short list of approved and proposed courses offered by the School that they believe would 
meet the expectations of the faculty in the other Schools. 


- Step 3:  Upon circulation of these lists, each School faculty considers the proposed 
courses and decides which ones should be accepted as best meeting their criteria for 
general education for their students, then informs the proposing School so that timely 
scheduling of courses can be arranged; or engages in further iterative discussion, leading 
to a mutual agreement on specific courses.  Results would be reported to the Vice 
Chancellor for Student Affairs to aid Admissions staff and incoming advising and 
orientation staff.  The results would also be ready for publication in the catalogue. 
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If this process is successful, it will be used for determining general education course 
requirements as new majors are added to the curriculum. 


Special note on faculty responsibility for general education: the three Schools, as well as 
new schools created in the future at UC Merced, share responsibility for providing and 
staffing courses that will contribute to an excellent general education experience for all 
UC Merced undergraduates.  Concomitantly, expectations for faculty advancement and 
merit are based on the range of teaching accomplishments, including contributions to 
general education.  


C. Promote a Robust and Rigorous Freshman Seminar Program 
From Harvard to Berkeley, major research universities have discovered that establishing 
a program of freshman seminars is an excellent way to help new freshmen make the 
transition to university life.  While large lecture classes with teaching assistant-led 
sections continue to be the norm for the freshman year, freshman seminars give new 
students the chance to get to know a faculty member personally at the beginning of the 
student’s academic career and to study a topic in depth with a small group of peers.  
Benefits of freshman seminars to both faculty and students include: 


- helping some students decide on a major;  
- helping faculty recruit students into their major;   
- beginning an association that leads to a faculty letter of reference at the end of the 


undergraduate career.   


Faculty consistently enjoy the opportunity either to build a seminar around an aspect of 
their research or to deal with an academic topic of interest to them but outside their 
customary field.  Freshman seminars are normally one-credit overloads for faculty.   


UC Merced shares with other UC campuses a commitment to the State of California to 
offer a robust Freshman Seminar Program.  Faculty in the Schools are asked to pledge to 
offer one freshman seminar each during each year of instruction.  The role of College 
One is to encourage all freshmen to enroll in a freshman seminar, serving as a 
clearinghouse of information on freshman seminars available each semester, in 
cooperation with the Registrar, and providing feedback to the Schools on the overall 
program.  As the campus grows, College One should continue to encourage the faculty to 
offer a freshman seminar on a regular basis, every one to three years.   


D. Promote Undergraduate Research Opportunities 
A hallmark of undergraduate education at a research university is the opportunity to have 
firsthand research experience by working with faculty members in their laboratories, 
archives, or other research settings.  UC campuses have increased such opportunities for 
undergraduates in recent years.  Undergraduates may receive credit or remuneration for 
working with a faculty member on that member’s research.   


College One links students to the Graduate Division website containing information on 
undergraduate opportunities each semester to work with faculty on their research.  
Faculty with access to special funding (such as NSF funding earmarked to support 
undergraduate researchers in the faculty member’s project) are urged to request such 
funding when they submit or renew their proposals.  College One periodically evaluates 


6 







 


the Undergraduate Research Opportunities Program and recommends improvements to 
the Dean of Graduate Studies and participating faculty.   


E. Align Student Advising to Best Achieve the Guiding Principles 
Student advising is critical to supporting students throughout their academic careers and 
assisting them when they encounter difficulties.  Student Affairs has assumed 
responsibility for lower division and “undecided” student advising, while the Schools 
expect to advise students once they have declared majors. College One works closely 
with the Student Advising and Learning Center in Student Affairs and the Schools: 


- to create a connection among these administrative entities that appears seamless from the 
student’s point of view;  


- to allow students quickly and easily to keep track of their progress toward meeting all 
general education requirements;  


- to assure that students receive current and continuing advice on meeting their general 
education requirements. 


A creative intersection of College One with advisors in both Student Affairs and the 
Schools is the means by which students are encouraged to document their educational 
achievements over their undergraduate careers, as measured against the Guiding 
Principles.  Student portfolios of their best work, written and visual, both in and out of 
the classroom, represent one means by which they can: 


- see their own progress as undergraduates;  
- demonstrate their most notable achievements to potential employers or graduate and 


professional school admissions committees; and 
- assess their entire education, actively making links among their formal courses and 


between in-class and out-of-class experiences.  


College One is investigating establishment of a student portfolio system.  If instituted, 
advisors will share the role of encouraging students to make effective use of their 
educational portfolios.  For more information on student portfolios, see Appendix 1. 


F. Promote Seamless Integration of Transfer Student Experiences  
A special area of support is for engaging transfer students in ways that will help them feel 
as much a part of the campus as the students who are completing all four years at UC 
Merced.  Developing programming that achieves this purpose is a special challenge to the 
College One Advisory Committee.  As with new freshmen, new transfer students may 
find the transition to the University difficult.  The high expectations and relatively fast 
pace at the University may pose challenges not faced at the previous institution, resulting 
in adjustment problems or slower overall progress toward completion of the degree.  
Further, transfer students may feel less engaged in campus life than is true of “native” 
undergraduates, particularly given the greater likelihood that they will live off campus or 
commute from home.   


College One is charged with creating improved strategies for easing the transition of 
transfer students and engaging them in the life of the campus.  Three approaches to 
achieving this goal, currently under discussion, follow:   


7 







 


- College One expects to collaborate with Student Affairs on joint programming of transfer 
student orientation.   


- The Core Course Committee has raised the question of whether there should be a set of 
junior seminars that parallel freshman seminars, which College One will explore further.  
One argument against establishing such a program is that transfer students arrive with a 
major already in progress or in mind.  Thus, the freshman seminar model for junior 
seminars might prove to be overly constraining.  An alternative, might be to create a lab 
rotation course, parallel to what is often offered at the graduate level.  This would give 
students a unique chance to catch up with “native” juniors in their familiarity with the 
faculty in their chosen major.  (The concept would be adapted to non-lab faculty research 
programs as well.)  These and other alternatives will be considered further by the College 
One Advisory Committee.     


- The Core Course Committee’s plan to offer Core 100 as a junior year required course 
will provide a unique way to bring transfer students into UCM’s educational culture.  The 
plan will combine “native” juniors with transfer students and take advantage of lower 
division learning by assigning educational materials and projects at an advanced level 
that reflect the theme of College One.  See Section II for details. 


Both continuing and transfer students need support to succeed in college and achieve 
their goals, whether for purposes of direct employment or for preparing for an advanced 
degree program.  College One reinforces the Schools in fostering the success of all upper 
division students in meeting their educational goals. 


G. Establish One-Stop-Shopping for General Education Information 
The College One Advisory Committee and the Interim Dean are working with Student 
Affairs and the Graduate Division to assure that the College will be able to meet its 
promise to be a center of information and guidance in support of student development in 
general education.  Since general education requirements vary from one School to the 
next, students who are still deciding their major will especially need a place that links 
them with information about what is required.     


A student-centered university is characterized by the ease with which students can obtain 
both the information they need and access to the services that will help them complete 
their educations.  Students should be able to meet these needs easily both in person and 
virtually.  This “one-stop shopping” role is a primary responsibility for College One, 
supported both by appropriate staffing and a dedicated website.  


H. Assess General Education Outcomes 
As part of the regional candidacy and accreditation review process, the Western 
Association of Schools and Colleges (WASC) has several requirements that focus on 
general education.  Among them are provisions that an institution publicize its goals and 
offer suitable programming to meet them; assess how well students are achieving 
institutional expectations for general education; and assure that evidence of program 
performance is collected and used to institute improvements. 


The WASC Handbook of Accreditation (2001) places teaching and learning effectiveness 
at the center of its process.  Two of the five aims of accreditation are particularly a 
propos: 


The accreditation process is aimed at: 
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- Promoting deep institutional engagement with issues of educational effectiveness and 
student learning, and developing and sharing good practices in assessing and improving 
the teaching and learning process; 


- Promoting within institutions a culture of evidence where indicators of performance are 
regularly developed and data collected to inform institutional decision making, planning, 
and improvement. (p.8) 


The WASC Handbook criteria for evaluating institutional commitment to learning and 
improvement—one of the four WASC standards for accreditation—offer detailed 
guidance on assessment expectations: 


- Leadership at all levels is committed to improvement based on the results of the 
processes of inquiry, evaluation and assessment used throughout the institution.  The 
faculty take responsibility for evaluating the effectiveness of the teaching and learning 
process and use the results for improvement.  Assessments of the campus environment in 
support of academic and co-curricular objectives are also undertaken and used, and are 
incorporated into institutional planning. 


- The institution, with significant faculty involvement, engages in ongoing inquiry into the 
processes of teaching and learning, as well as into the conditions and practices that 
promote the kinds and levels of learning intended by the institution.  The outcomes of 
such inquiries are applied to the design of curricula, the design and practice of pedagogy, 
and to the improvement of evaluation means and methodology. (p.30) 


Preparing an effective assessment mechanism for general education is a key function of 
College One.  WASC expects to see faculty fully engaged in the assessment and 
curricular improvement enterprise.  Having one faculty member from each School on the 
College One Advisory Committee helps meet that expectation.   


Because the UCM Guiding Principles are intended to be realized not solely through 
formal general education requirements, but also through majors and the co-curriculum, 
the College One Advisory Committee also expects to take on a coordinating role for 
reporting on assessment to WASC.  The College One advisory committee is establishing 
a regular schedule of discussions with School faculty who are taking lead responsibility 
for assessment of the curricula in their School, to identify potential connections among 
the plans and share productive ideas for meeting accreditation expectations.  
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2. Foundational GE Core Course Sequence 


“The World at Home”--Designing a Core Course for UC Merced 
 


UC Merced’s Core Course Sequence, “The World at Home:  Planning for the Future in a 
Complex World,” is designed as a two-semester introduction for UCM students to the 
various academic disciplines of the University.  As such, the Sequence is intended to be 
the “signature” courses for College One and, indeed, for UC Merced. 


The College One Core Course Sequence is future-oriented and focused upon devising 
solutions to real-life problems.  Core 1 will be taken by UCM freshmen in either their 
first or second semester, depending upon the student’s degree of preparation for college-
level work.  In the first semester, Core 1 will introduce incoming students to the issues 
facing informed citizens in the 21st-century and the tools needed to address them.  Core 1 
faculty will introduce students to how their disciplines identify and define a problem, 
with an emphasis on the intersections and contrasts among these diverse intellectual 
approaches.  Core 100, taken in the spring semester of the junior year, will be an 
opportunity for these now-more-advanced students to propose answers to the questions 
introduced in Core 1.  In Core 100, students will also be expected to present and defend 
their results--through in-depth research papers, oral history interview or public history 
projects, debates, and interactive computer simulations. 


A. Unique Interdisciplinary and Cross-School Approach  
The College One Core Course Sequence is unique in the UC system in that the Sequence  
draws on the disciplines and faculty of all three UCM Schools--Natural Sciences, 
Engineering, and Social Sciences, Humanities, and Arts--to introduce first-year college 
students to the fields in which they will first want to major and later make their career.*


Capitalizing upon this interdisciplinary approach, the Core Course Sequence will show 
students how different experts in what has been called “the two cultures”--humanist and 
scientist--view the world, analyze information, and attempt to solve problems.*  Thus, the 
intent will be to show, through examples, that complex questions are best understood not 
from a single, decoupled perspective, but by insights gained from different--even 
seemingly widely-disparate--approaches.  By this method, the linkages between various 
disciplines will likewise be demonstrated to students.  
 
 


                                                 
* Two sister UC campuses, Santa Cruz and San Diego, have had college-oriented core courses since their 
inception in 1965.  However, the core courses at UCSC and UCSD have been oriented toward the unique 
theme or emphasis of the college offering them, rather than deliberately interdisciplinary in nature.  A 
retrospective survey done at UCSC, analyzing 25 years of core course experience on that campus, 
concluded that its major value was that students in different disciplines and from all backgrounds shared a 
“common intellectual experience,” as well as receiving a valuable introduction to college life.    
* From British writer C.P. Snow’s 1960 Godkin lectures on science and government, which observed:  
“[T]he results of the lack of communication between scientists and nonscientists...is worth examining.  A 
good deal of the future may spring from it.”   
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Hallmarks of the Core Course Sequence will be: 
 


--The curriculum will be characterized by connections: faculty working together 
to connect academic themes and subjects, students connecting what they have just 
learned with what they will learn, and subject matter in the junior course (CORE 
100) cross-referencing and reinforcing the subject matter in the freshman course 
(CORE 1). 
 
--Students will learn to think analytically and communicate effectively in the 
context of problems affecting their lives and futures. 
 
--Faculty will be able to explore new directions by working with colleagues in the 
Sequence, as well as stimulating student interest in their fields. 
 
--The eight Guiding Principles for General Education, adopted by the UC Merced 
faculty, will inform the curriculum. 


B. Unique Focus on Global Issues Viewed Through a Local Prism  
Another unique aspect of the UCM Core Course Sequence is the focus upon the world at 
large, as reflected in the world at home, in California.  By focusing upon local 
manifestations of global problems, the students will gain an understanding of issues that 
affect them personally and, in time, professionally. 


Core 1 will introduce students to ways in which a spectrum of disciplines define the “big 
questions” faced by informed citizens of this new century.  Examples of these questions 
are:  


- Can advances in technology mitigate the effects of burgeoning populations and resource 
depletion?  


- How will a changing climate affect the future migration of human populations? 
- How do citizens decide among conflicting ethical choices, each with a compelling claim?  


Students in Core 100 will apply what they have learned during their first two years 
towards shaping their own perspectives on how to answer these questions.  The overall 
goal of the course will be to equip UCM students with the knowledge and tools necessary 
to grapple with the complex problems that they will encounter in a rapidly changing 
world. 


C. Unique Combination of Theory and Practice  
A third unique feature of “The World at Home” is the combining of theory and practice, 
through modules that will be both topical and chronological.  At the heart of each topic 
will be a demonstration of one or more of the eight Guiding Principles chosen by UC 
Merced’s founding faculty as the centerpiece of a UCM education:  scientific literacy, 
decision-making, communications, self and society, ethics and responsibility, leadership 
and teamwork, aesthetic understanding and creativity, and development of personal 
potential.  In some cases, these principles will be the subject of traditional lectures; in 
others, the principles will be demonstrated to the students through presentations, plays, 
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films, experiments, or learn-by-doing.  Thus, the emphasis throughout will be upon 
active, rather than passive, learning.+  


By its “real life,” issue-based approach, the course will challenge students to think about 
ways in which the problems facing society might be amenable to solution, through 
modules varying in length from one to three-weeks, on topics such as energy, water, 
regional conflict, cultural intersection, and immigration.  


 Students in the Core Course Sequence will:  
- work together in small groups on joint projects or to solve problems, as a demonstration 


of leadership and teamwork;  
- use quantitative methods as well as ethical judgment to make decisions concerning the 


proper allocation of scarce resources, and defend those decisions to their peers;  
- write and perform brief plays and songs, or create other works of art in other media, to 


demonstrate lessons and concepts learned in the course;  
- assist local community groups through service learning.* 


D. Unique Core Course Multi-year Sequence  
“The World at Home” will also be uniquely divided in time.  Core 1 will be taken by 
entering students in their first year, in either fall or spring semester, before most have 
declared a major.  To accommodate students who need additional preparation for college-
level writing, Core 1 will be offered both semesters of UCM’s inaugural year.  Core 100 
will be taken in the spring semester of the junior year, when most students will be well 
advanced in their major. By splitting the course between the freshman and junior years, 
“The World at Home” aims at having both breadth and depth, first by introducing 
specific topics, and then by having students focus in-depth upon possible solutions. 


E. Core Course Support of  Writing and Quantitative Skills 
Because the UC Merced faculty have decided that “The World at Home” will partially 
satisfy UCM General Education requirements in college-level writing, the Core Course 
Sequence will be writing-intensive.  In Core 1, students will be regularly assigned short 
papers linked to the topics of the module under study.  Students in Core 100 will be 
assigned more comprehensive seminar-style papers or presentations, requiring original 
research and a defense of their thesis.   Similarly, after Core 1 (or a transfer student’s 
lower division curriculum) has introduced students to the fundamentals of quantitative 
reasoning, Core 100 will require them to demonstrate their mastery of those fundamentals 


                                                 
+ An example is a proposed module for Core 1, tentatively titled “Origins.”  A lecture on the “big bang” 
and the current understanding of the physical universe by a UCM astrophysicist will be followed by a 
SSHA historian’s lecture on ancient cosmologies--the so-called origin myths common to all cultures.  The 
module would be completed by a film like “The Power of Ten,” demonstrating the scale of the physical 
world, from the edge of the known universe to sub-microscopic life on Earth; and/or a play based upon 
Native American origin myths.  The Guiding Principles in this case would include scientific literacy, self-
and-society, and aesthetic understanding and creativity.    
* Examples of possible service learning projects, some of which have already been explored with local 
community organizations, include:  assisting the NPS staff at Yosemite and Kings Canyon National in 
cataloging and digitizing their historic photograph collections; assisting the Castle Air Museum in writing 
and publishing a catalog of aircraft on display and/or a comprehensive social history of Castle AFB; 
artistic collaborations with the Merced Multicultural Resource Center and the Merced Playhouse.   
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by solving problem sets related to the topics under study.++   Both Core 1 and Core 100 
will foster student examination of how their own social and cultural background 
influences their perception of the world. 


F. Core Course Sequence Logistics and Oversight  
Student progress in the course will be assessed by letter grade.  On-going assessment of 
the course itself will also be by the six-member Core Course Planning Committee, 
utilizing, in part, entries in the on-line journal that individual students will keep as part of 
their work for the course.  Such a journal would be part of a student portfolio.  The entire 
Core Course Sequence will be reviewed by the UCM faculty every four years.  The 
assessment system currently being developed by the School of Engineering might also be 
modified for use in assessing the effectiveness of the Core Course Sequence. 


As a required four-unit course, each “The World at Home” course will meet three times a 
week, for an hour each meeting, and students will also attend a two-hour, writing-
intensive discussion section, to be led by a UCM faculty member, teaching assistant, or 
lecturer.  While two of the weekly meetings will be in the traditional lecture format, the 
third hour might be a play, film, guest lecture, interactive presentation or experiment.  As 
the occasion, budget, and topic warrant, there will be a monthly all-campus “Core 
Friday” event.  In some cases, the event will be open to the Merced community at large.**


A three-member faculty team composed of a representative from each School coordinates 
teaching and administration for each offering of Core 1 and Core 100.  During the first 
year at least, faculty representatives on the two teams for Core 1 and Core 100 will be the 
six current members of the Core Course Planning Committee.  Each team is responsible 
for the overall design of its course, including the syllabus, the reading list, and class 
assignments.  The Core 1 and Core 100 teams, in consultation with the UCM faculty, also 
choose the topics for individual modules, assure continuity between modules, and give 
guidance to the faculty presenters.  The coordination and coherence of Core 1 and Core 
100 are assured by the six-member Core Course Planning Committee, meeting as a 
whole.  An academic coordinator will help set the lecture schedule with the faculty of the 
three Schools, arrange logistical support for the special “Core Friday” events, and serve 
as liaison with the community groups participating in service learning. 


Because “The World at Home” represents the signature courses of College One and UC 
Merced, and hence is a highly public symbol of UCM’s commitment to team-teaching 
and interdisciplinary study, the faculty representatives of Core 1 and Core 100 regard the 
entire UCM faculty as potential contributors to “The World at Home.”  Typically, no 
individual faculty member would be expected to give more than two lectures or 
presentations per course per semester, with the understanding that the topic will always 
be within the lecturer’s particular area of interest or expertise.  The modules for the 


                                                 
++ For example, while Core 1 might introduce the issue of the selective use of evidence in media reporting, 
Core 100 would have the students do a statistical analysis of biased reporting on a particular topic of their 
choice. 
** The Kollegian Library will be the venue for the films, plays, etc., as well as for the core course itself, if 
the Classroom Building is not ready by opening day, 2005.  Additionally, the Merced Theater or the 
Multicultural Resource Center might be the venue for special “Core Friday” events open to the public, if it 
proves feasible to transport UCM students between campus and downtown.    
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courses are developed collaboratively, with the core course planning team working 
together with the subject-matter experts.  In essence, the UCM faculty contribution to the 
Core Course Sequence is an opportunity for instructors to “strut their stuff,” and, not 
incidentally, to recruit students to their Schools and their discipline. 


Because computer literacy will be one of the hallmarks of every UCM graduate, course 
assignments, readings, examinations, research links, and interactive content for the course 
will be made available to students, insofar as possible, on a dedicated “World at Home” 
website.     


Concluding Summary: The Core Course Sequence is designed to introduce students to 
key intellectual themes of UC Merced, particularly those embodied in the Guiding 
Principles for General Education.  The Core Course Sequence will both introduce 
students to the primary disciplinary domains (arts/humanities, social sciences, natural 
sciences/engineering) and will model intersections between the disciplines, particularly in 
the diverse ways of framing and addressing problems.  Students will develop their college 
writing and quantitative skills, as well as participating in group and individual learning 
activities, at both the freshman and junior levels.  A three-member team of faculty, 
representing each of the three Schools, oversees each offering of a course in the Core 
Course Sequence.  All UC Merced faculty are affiliated with College One with a 
principal obligation to contribute one or two lectures in their field of expertise, at the 
request of and in consultation with the faculty team overseeing the constituent courses.  
In sum, the Core Course Sequence forms the foundation of general education at UC 
Merced. 
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3. Advancing UC Goals for Diversity and Inclusiveness 


Given the responsibility of College One for general education and undergraduate student 
success, the College should be a leader in assuring that UC Merced lives by its Principles 
of Community (see Appendix 2) and achieves its goals for diversity and inclusiveness.  
This section presents a statement of the College One commitment to carrying out that 
role. 


College One has an especially important role to value and encourage diversity.  College 
One advocates the appreciation of every member of the UC Merced community for 
individual and unique talents, and seeks ways to foster and integrate those talents on the 
campus and in society. 


The faculty and students of College One value and encourage the cultural diversity of 
UCM because it enriches education and lives. College One embodies the commitment to 
promote an environment in which all people can acquire the skills and expertise 
necessary to become scientifically literate and compete for good jobs after graduation, 
and a spirit in which people can appreciate their own styles or genres of art. 


College One promotes open communication and affirms the right to freedom of 
expression for all groups and individuals at UC Merced. College One promotes 
expression of individuality and diversity within the bounds of courtesy, sensitivity, 
confidentiality, and respect.  


College One stresses flexibility and expects individuals to adapt responsibly to cultural 
differences among the faculty, staff, students, and community. All views are taken into 
account and valued in the decision-making process. 


The faculty and students of College One uphold University policies barring 
discrimination based on race, ethnicity, gender, age, disability, sexual orientation, 
religion, and political beliefs, and College One will support appropriate campus 
responses to such acts through educational activities.  


The faculty and students of College One work together to promote tolerance and 
understanding among individuals and groups both on campus and in society. Whenever 
possible, the faculty and students of College One will act as leaders in the community to 
promote an intercultural spirit, and will work together to find constructive strategies for 
resolving conflict when it arises. 
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4. Expanded Learning Opportunities Through College One 


With the pace of technological changes and the formation of a global economy, UC 
Merced students need to have the ability to a stay abreast of changing job requirements.   
College One will incorporate learning in multiple settings directly into its own 
educational activities, such as the Core Course Sequence, but will include as part of its 
One-Stop Shopping responsibility information links to others.  College One encourages 
not only learning in the classroom, but learning in other settings such as service learning, 
freshman seminars, research opportunities, student projects and competitions, and 
involvement in community projects.  A key part of One-Stop Shopping will be to develop 
a database with information and contacts for these different opportunities.   
 
There are several ways undergraduates can be involved in research opportunities.  Some 
funding agencies, e.g. NSF, have specific programs in which investigators can request 
supplemental funds for research grants to fund undergraduate students.  In addition, there 
are a number of summer research opportunities available to students in different 
disciplines.  The Division of Graduate Studies is committed to soliciting from faculty 
members a list of research opportunities for undergraduates, to be updated on an annual 
basis.   
 
Many disciplines have professional student organizations and sponsor regional and 
national conferences and competitions for students.  For example, the field of 
Engineering engages students through such societies as the American Society of Civil 
Engineers Student Chapters and Society of Women Engineers.  College One, in 
collaboration with the Schools and Student Affairs, will work to assure that resources, 
including space, faculty advisors, and seed money are available to support organizations 
like these on campus.  Eventually a list of professional student organizations with faculty 
contacts and student officers will be developed and maintained.  Ideally, this will include 
a synopsis of past highlights. As a team building exercise, College One faculty will 
identify some national competition in which students can participate and recruit students.  
As the campus grows, College One will play a more subordinate role, with students 
initiating and College One matching student interests with faculty advisors.   
 
Merced is a multi-cultural community, with community members from, for example, 
Hmong, Hispanic, Japanese, Portuguese, and Chinese backgrounds.   Student 
involvement in community development projects is encouraged by College One, in 
cooperation with Student Affairs, by providing information and contacts for students for 
existing programs.   
 
Among certain sectors of the population, there is a growing concern with environmental 
quality.  For instance, both the upper Merced River and the lower Merced River have 
watershed councils that are developing a citizen science monitoring program.  They have 
effectively recruited high school students as well as other community members to 
monitor the river.  Participation in this and similar efforts is encouraged by College One, 
in cooperation with the Schools, by providing links to information on the various 
community opportunities and contact information.   
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Planning for the Core Course Sequence has included a hands-on introduction to idea of 
service learning.  This programming is exemplified by the Engineering Service Learning 
program being planned in the School of Engineering.  Engineering Service Learning is a 
formal, for-credit academic experience in which multidisciplinary, multi-level (freshman 
through senior) teams of students establish ongoing professional relationships with 
regional not-for-profit client organizations.  Through this relationship, students provide 
much-needed engineering services and, where appropriate, products that serve the 
constituencies of the client organizations.  These teams will consist of Engineering 
students, who will receive specific design credit for their team involvement and students 
from across the entire university.  The database will include links to the Service Learning 
website, a description of the program and a list of ongoing projects (and eventually past 
projects).   
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5. Relationship Between College One and Other Units 


It is critical for the success of a college system at UC Merced that College One establish 
close and collaborative working relationships with the three founding Schools and the 
Divisions of Graduate Studies and Student Affairs.  A college system will succeed at UC 
Merced with collaboration among these units on initiatives and standards in support of 
undergraduate student success, while being able quickly to resolve the inevitable 
problems and issues as they arise.   


The primary goal of these relationships is to strengthen, enhance and enrich the 
experience of UC Merced undergraduates within and outside of the classroom.  A 
secondary goal is to prevent unnecessary duplication of services, costs, and staff.   


Relationship with the Founding Schools 
College One cannot exist without the active support of the Deans and faculty in the 
Schools of Engineering, Natural Sciences, and Social Sciences, Humanities and the Arts.  
The Deans are central to the assignment of teaching responsibilities, support of the 
College One Core Course Sequence, and general education.  The Dean of College One 
interacts frequently with his/her fellow Deans and the faculties in the three Schools to 
advocate for general education, the UCM Principles of General Education, the Core 
Course Sequence, and the importance of assessment of general education. 


Relationship with the Division of Graduate Studies 
The Division of Graduate Studies, headed by the Vice Chancellor for Research and Dean 
of Graduate Studies, is the lead office during UC Merced’s opening years to connect 
undergraduate students to research experiences.  The Division of Graduate Studies acts as 
a broker identifying faculty who have grants or research needs that could include 
undergraduate students.  The Division is creating a website that will encourage 
undergraduates to undertake research and assist them to find appropriate settings.  The 
Division, working with the Career Services Center, will educate College One students 
about graduate education and the opportunities that it presents. 


Relationship with the Division of Student Affairs 
The Division of Student Affairs is a natural ally and special partner with College One in 
establishing a culture of learning at UC Merced.  Through jointly organized and 
sponsored activities (lecture series, plays, culture fairs, off-campus trips), College One 
and Students Affairs enhances the learning that is taking place in the Core Course 
Sequence and other general education courses.  In addition, academic themed housing 
and special student life activities and events re-enforce the Principles of General 
Education.  


The Student Advising and Learning Center, located within Student Affairs, works closely 
with College One to ensure accurate advisement on general education issues.   The 
Director of the Student Advising and Learning Center works closely with the Dean and 
staff of College One on orientation, advising issues, advising publications and websites, 
and student petitions for exceptions.  The Director of Residence Life and Housing works 
with the Dean of College One on academic themed housing and on programs that can be 
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offered in the Residence Halls that will extend the subject matter being taught in the Core 
Course Sequence.  The Vice Chancellor for Student Affairs, who has a special interest in 
College One, assures that all Student Affairs units support the mission of College One, 
and cooperates in every way possible to assure its success.  
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APPENDIX - 1.  RESOURCES FOR STUDENT PORTFOLIOS 


Electronic portfolios 
IUPUI accelerated its work with electronic portfolios. Portfolios have been used for 
centuries in disciplines such as architecture and the arts. A portfolio is a thoughtfully 
organized collection of student work, usually including work other than, or in addition to, 
traditional academic papers. Portfolios also often include student reflections about how 
the project demonstrates their developing skills. These reflective statements are one way 
in which portfolio use is intended to deepen student learning. Alverno College in 
Milwaukee pioneered the use of portfolios in liberal education starting in the 1970s, using 
them to chart student progress in developing competencies required of all students by 
graduation.  


Electronic portfolios store those projects, or recordings of them, plus reflections and 
feedback, on computers so that these records can easily be accessed online. For example, 
Web projects can be stored in portfolios, as can video recordings of student performances 
(oral presentations, participation in teams, dances). In contrast to paper portfolios, the 
online portfolio can organize the projects in several different ways: one "view" organized 
for an individual course, another view organizing the content to show progress toward 
goals of liberal education, another showing progress in the major, and yet another that 
might be used for employment or graduate school applications. The work can be used 
over a period of time by the student, by faculty, and, at some institutions, by people 
outside the institution (e.g., potential employers). This ability to revisit a project long 
after the project is completed is one of many distinctive values of electronic portfolios.  


Electronic portfolios offer an ideal infrastructure for the development of all the outcomes 
of liberal education described in this paper--doubly so because, as we've seen, a growing 
proportion of student work in all these areas is being done with computers and Internet 
resources.  


- AAHE web site:  http://webcenter1.aahe.org/electronicportfolios/index.html 
- CHRONICLE OF HIGHER EDUCATION ARTICLE—Thurs, Feb. 21, 2002 


 
Creating Online Portfolios Can Help Students See 'Big Picture,' Colleges Say 
By JEFFREY R. YOUNG


More and more institutions are encouraging -- or even requiring -- students to create 
"electronic portfolios" that highlight their academic work and help them reflect on their 
campus experiences. Many administrators say that e-portfolios will be the next big thing 
in campus computing, although others wonder how many students will want to use them, 
and how many professors will embrace the idea.  


Essentially, an e-portfolio is an extensive résumé that links to an online repository of a 
student's papers, problem sets, pictures from study-abroad stints, and anything else that 
demonstrates the student's accomplishments and activities. The hope is that students will 
show off their portfolios to potential employers or to parents eager to see where their 
tuition money is going.  


"E-portfolios are on the horizon," says Ronald Bleed, vice chancellor for information 
technologies at the Maricopa County Community College District, which is considering 
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joining a consortium to develop e-portfolio software. "But what they really are is still 
being defined," he adds. 


 The idea of creating portfolios of student work is not new -- some colleges or individual 
departments have been requiring paper-in-binder versions for years. Many of those 
portfolio projects are now going digital to make it easier to organize and distribute 
student materials. And the concept has recently caught the eye of computing 
administrators and academic-technology officials at institutions that have never tried 
portfolios.  


Now a handful of nationwide efforts are under way to refine the e-portfolio concept and 
develop easy-to-use software tools that will integrate portfolios into existing campus 
information systems. Many of the e-portfolio efforts include a privacy feature that allows 
students to regulate access to their portfolios.  


This month, Indiana University-Purdue University at Indianapolis and the University of 
California at Los Angeles formed a consortium to develop e-portfolio software. The 
software, which is expected to work with existing campuswide information technology, 
will give students and advisers tools to build portfolios.  


The consortium is still recruiting members, who are expected to pay $10,000 per year to 
join. Member colleges will help design the e-portfolio system, and they will also get full 
access to the resulting software and its source code, says Ali Jafari, a professor of 
computer technology at Indiana-Purdue who helped start the consortium. A beta version 
of the software is expected to be released this summer, he adds.  


Another group of colleges formed a consortium in October to compare notes about their 
own e-portfolio projects. That group, the Electronic Portfolio Action Committee, consists 
of California State University at Monterey Bay, the Massachusetts Institute of 
Technology, Northwestern University, Stanford University, and the University of 
Washington. The Carnegie Foundation for the Advancement of Teaching is also a 
member of the group.  


Some colleges have already set up campuswide e-portfolio systems. One example is 
Alverno College, which since 1999 has required all new students to create a diagnostic 
digital portfolio. The effort grew out of the college's earlier paper-based portfolio 
requirement, which began in 1973, says Kathleen A. O'Brien, vice president for academic 
affairs at the college. A key feature of the portfolio system, she says, is that students must 
include information to demonstrate the core abilities that the college requires them to 
learn before graduating -- for example, problem-solving skills.  


The American Association for Higher Education has created a searchable listing of 
portfolio projects. The association also recently published a book on the subject, 
Electronic Portfolios: Emerging Practices in Student, Faculty, and Institutional 
Learning.  


Some students say the most important reason to create an electronic portfolio is that it 
might help in the hunt for a job.  Patrick Gilligan, a senior at Elon University, made a 
portfolio to show to potential employers. "It gave me another chance for employers to see 
my skills and talents," says Mr. Gilligan. "It was definitely valuable."  
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But among administrators and faculty members, the key benefit of e-portfolios is that 
they can breathe new life into the academic-advising process and help students reflect on 
how their disparate activities become a well-rounded education. Today's busy college 
students -- many of whom juggle classes, work, volunteer activities, and more -- can 
easily lose sight of the big picture.  


"It's not meant to be just a souped-up résumé, or a folder of stuff," says Helen L. Chen, a 
research scientist at Stanford University's Stanford Learning Lab, which has been 
developing and testing an electronic-portfolio system since 1998. "We're interested in 
providing students with tools to help them make the connections with all of their various 
experiences."  


"Reflection" is the word that many e-portfolio enthusiasts use to describe what they hope 
to spark in students. But that doesn't necessarily mean that students will spend hours in 
their rooms musing on their activities, says Ms. Chen.  "Quite frankly it doesn't happen 
that way," she says. "Meaningful reflection often includes dialogue and conversation with 
a coach, a mentor, an adviser, or a peer." That means that professors or peer advisers 
must get involved to help students decide what to include in their portfolios and how their 
activities fit together, she says. Some e-portfolio projects provide sample questions that 
advisers can ask students to help them create their portfolios.  


Getting a large number of professors involved is the most challenging part of starting a 
campuswide e-portfolio system, says Mark C. Farrelly, special-projects coordinator for 
the University of Washington's Educational Technology Development Group.  


The university is planning to introduce an electronic-portfolio tool for all of its students 
this fall, though administrators will particularly promote its use to 3,500 incoming 
students who participate in an existing student-support program.  


Do students really want to create portfolios? At Washington, support for the project came 
from the Student Technology Fee Committee, composed of about a dozen students, who 
chose to give more than $90,000 from student fees to get the effort started.  


H. Gorkem Kuterdem, a doctoral student at the university who is a member of the 
committee, says the project will benefit students -- as long as it remains optional.  


"If a student is putting a portfolio together just to satisfy some graduation requirement, he 
or she might feel resentful about the process, and the end result will probably not be very 
useful," he says in an e-mail message. "On the other hand, I think that a willingly 
participating student would find her time well spent on putting together a coherent, 
inclusive portfolio which will help her discover strengths and weaknesses in her 
education."  


Brenda E. Lambrecht, a senior at Alverno College who was one of the first students there 
to make an e-portfolio, agrees that the tool is useful only if a student buys into the idea. 
But she says that the process helped her -- and even drew some jealous comments from 
friends.  "They've looked at this portfolio and said to me, 'I wish we had something like 
that,'" she says.  


John C. Ittelson, a professor of communication science and technology at California State 
University-Monterey Bay, is a leader of the Electronic Portfolio Action Committee. He 
says that as employers see the benefit of the portfolios in searching for employees, more 
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and more students will demand that colleges offer the option.  "A few years ago the 
question was, Was every student going to have an e-mail account?" says Mr. Ittelson. "I 
think fairly soon you're going to see that everyone is going to want to have some kind of 
Web space that represents their learning and their assessment." 
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APPENDIX - 2. UC MERCED PRINCIPLES OF COMMUNITY 


The University of California, Merced is committed to learning, teaching and serving the 
people of the San Joaquin Valley, California, the nation, and the world, through 
excellence in education, research and public service. We strive to provide educational 
opportunities for all.  


Our founding principles of community guide both the individual and collective behaviors 
of students, faculty, and staff.  The university expects that all of its members will emulate 
these fundamental principles as individuals and as a community. 


- We celebrate the spirit of academic excellence and strive to promote our University and 
its strengths through our daily interactions with students, staff, faculty and the community 
at large. 


- We maintain a working and learning environment based on integrity, fairness, 
cooperation, professionalism and respect. 


- We are a community comprised of individuals with multiple cultures, lifestyles, and 
beliefs.  We celebrate this diversity for the breadth of ideas and perspectives it brings. 


- We value the creativity of our students, staff, and faculty, and acknowledge both their 
individual and collaborative achievements. 


- We encourage health and wellness and strive to develop a sense of environmental 
responsibility and stewardship among all the members of our community. 


- We are committed to achieving tolerance in our community.  All persons--faculty, staff, 
and students--regardless of background or lifestyle should participate and work together 
in a collegial atmosphere that we strive to make free of any and all acts of discrimination 
or harassment.  


- We respect, support and value the civil and respectful expression of individual beliefs and 
opinions. 


Note:  These are the Founding Principles of Community of the University of California, 
Merced.  In the years ahead, they will undoubtedly be reviewed and modified by future 
UC Merced faculty, students and staff. 


For those who wish to review Academic and Staff Personnel Policies regarding 
nondiscrimination, please refer to www.atyourservice.ucop.edu.  For further information, 
please contact the Director of Human Resources/Affirmative Action Officer.  


Approved:  January 2003 
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APPENDIX - 3. COLLEGE SYSTEMS 


A-3.1. Part One—College Systems in the United States 
Residential college systems are characterized by “small, cross-sectional societies of 
students and faculty within a larger university.” (Collegiate Way web site.)  The ancient 
and autonomous colleges of Cambridge and Oxford universities were the model for the 
Harvard house system which, in turn, became one of the models for Clark Kerr and his 
fellow planners of new University of California campuses in the 1960’s.  The interest in 
creating residential collegiate systems at universities across the United States most 
frequently arose from the criticism that large universities, with faculty reward systems 
increasingly driven by research accomplishments and attendant graduate education, were 
neglecting undergraduate education, especially at the lower division.  At the growing 
“multiversities” (a term famously coined by Clark Kerr during his tenure as President of 
the University of California), lower division students might not have personal contact 
with a faculty member at all, experiencing coursework through large lectures 
supplemented by small sections taught by teaching assistants or lecturers.   


At present, there is considerable variety among the examples of college systems at 
American universities.  Some emphasize enrichment of the educational experience, others 
offer their own credit courses, sequences or degree programs.  All feature engagement of 
faculty with students in informal (social) to formal (credit courses) experiences and all 
are based on a residential model.  A few examples follow. 


Harvard University House System:  Yale and other American universities have based 
their college systems on the Harvard Houses.  Each Harvard House has a Master in 
residence, drawn from senior faculty or senior administration and modeled on the 
medieval Cambridge University.  The Master’s spouse or domestic partner is designated 
as Co-Master.  Each House has a Senior Tutor, who acts as dean of students for the 
House. House Tutors are drawn from graduate students and junior faculty and may be in 
residence or non-residents.  Tutors organize academic, cultural, athletic and enrichment 
activities as well as serving student advisors.   


At present, there are 12 residential Houses and one non-residential House, each with 330-
450 students.  All Houses have a dining hall, commons rooms, and other facilities for 
academic, cultural and athletic activities.  Students are affiliated for three years 
(residences in Harvard Yard are intended to house students during their freshman year) 
and receive their baccalaureate diplomas from their House.  Each House schedules 
seminars, social services, plays, concerts, lectures, special dinners, and intramural sports. 


University of South Carolina-Preston College: Preston College is an example of a college 
that offers some instruction in the residential facility, and a multi-faceted extracurricular 
enrichment program.  Preston College offers a one-credit topical Residential College 
Seminar, a Preston-only section of University 101, and 7-8 courses offered by Faculty 
Associates at the College, but open to all students.  Among a range of up to 20 student 
interest groups, the College sponsors an on-going community service program and a 
leadership program, with six peer coordinators selected as undergraduate leaders and role 
models.  Three live-in graduate students serve as resident tutors and help organize 
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College activities.  Faculty Associates receive release time, a salary supplement, travel 
funds, and on occasion, an honorarium.          


University of Michigan-Residential College: The Residential College is an example of a 
comprehensive living-learning experience for 900 students, including a four-year 
undergraduate liberal arts program under the sponsorship of the College of Literature, 
Science and the Arts.  Sixty faculty, who have joint appointments in campus departments 
or programs, act as tutors and give one-on-one instruction, as well as offering first year 
seminars, interdisciplinary courses, and five interdisciplinary concentrations and 
programs.  Freshmen and sophomores are required to live in the College.  All College 
students have access to courses on the entire campus.  The program features intensive 
second language instruction—many College students study abroad for one year—
intensive writing, multicultural education, and creative work in the arts.  The College 
links classroom work with extracurricular experiences.  A similar example can be found 
in the University of Missouri-St. Louis Pierre Laclede College, profiled below. 


University of Missouri-St. Louis Pierre Laclede College: The Honors College offers 
complete instructional, residential and athletic facilities for 500 students, whose class size 
ratio is normally 15 students to one faculty.  The instruction appears to focus on general 
education requirements.       


Binghamton University Colleges, SUNY-Binghamton: The Colleges are an example of a 
college system focused on academic enrichment and interaction with faculty.  The 
Colleges provide residence-based academic enrichment and engage faculty as College 
Masters, Faculty Fellows, and Faculty Mentors.  Among other activities, the Colleges 
organize student study groups for specific courses and special courses oriented to current 
student interests.  A similar example can be found at the Washington University 
Colleges, profiled below. 


Washington University Colleges: Ten residential colleges, planned for 2800 students 
each, are intended to foster significant faculty-student interactions outside class.  Four 
faculty families are in residence at each college and each is headed by a Faculty Fellow 
plus a Residential College Director.  


A-3.2. Part Two—Evolution of the College System at UC Merced 
A-3.2.1. College Systems within the University of California 
a. Planning for College Systems in the University of California 


The University of California had scattered experiments creating undergraduate entities 
intended to parallel the experience of a small liberal arts college, notably, UC Riverside 
during its first years and the Experimental Program led by Joseph Tussman at UC 
Berkeley during the 1960’s.  The idea of a college system arose from the era of UC 
expansion during the 1960’s.  Its origin can be traced to following recommendations of 
the 16th All-University Faculty Conference of March 1961, which had as its theme, “The 
University in a Period of Growth:” 


Resolution 13: Attention be given to improving the quality of student life… 
- Encouragement of faculty members serving as resident masters for residence halls and 


other living groups… 
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- Development of various patterns of collegiate residential and academic organization on 
the projected campus… 


Two of the three new campuses built in the 1960’s—UC San Diego and UC Santa 
Cruz—instituted residential college systems as part of their academic structures.  The 
principal architects of the college system experiments were President Clark Kerr, leading 
the era of expansion; Dean McHenry, Kerr’s chief lieutenant for new campus planning 
and founding chancellor of UCSC; and Roger Revelle, leader of planning for UCSD.  
Kerr and McHenry worked together on the college system concept at UCSC; Roger 
Revelle proposed a college system structure for UCSD and Kerr gave his encouragement. 


Clark Kerr traced the origin of his interest to conversations with Dean McHenry in which 
they contrasted their undergraduate educations: Kerr at Swarthmore and McHenry at 
UCLA.  Kerr valued the learning experience and sense of community at Swarthmore, 
while McHenry valued the great library and active cultural programs of UCLA.  Could 
UC have, they wondered, a big UCLA with a series of small Swarthmores or Williamses 
inside of it?   


b. College System at UC Santa Cruz 
UC Santa Cruz was planned as a genuine innovation, inspired by the classical models of 
the Academy of Plato and Lyceum of Aristotle, John Henry Newman’s Idea of the 
University, and the university models of Oxford and Cambridge, the Harvard houses, and 
the Claremont Colleges.  Because England was also expanding higher education in the 
1960’s, Kerr sent a faculty committee headed by John S. Galbraith (who would become 
the second chancellor of UCSD) to visit the new campuses; Kerr and Dean McHenry also 
visited them and were most impressed with plans for Warwick University.  In 1964, the 
Senate Educational Policy Committee approved the Santa Cruz college system, with this 
caveat: “A college transmits knowledge; a university creates it.”  


The Santa Cruz colleges were intended to be  “integrated intellectual communities” of 
500-1000 students, each teaching its own version of the liberal arts, determining for itself 
how to cover the broad fields specified by the campus for the A.B. degree.  Each college 
would be headed by a provost and have its own student government.  All faculty 
members would have part of their academic appointments in a college, which would 
judge them on the quality of their undergraduate teaching.  Kerr and McHenry split on 
the question of whether faculty in kindred disciplines should be concentrated in a college 
(Kerr) or scattered without regard to discipline across the colleges (McHenry).  While 
Kerr noted that McHenry’s approach prevailed, the first three colleges had some 
characteristic curricular perspectives that differentiated them: for Cowell College, it was 
the humanities; Stevenson’s was influenced by the social sciences; and Crown’s was 
oriented to the scientific method.    


Each college was planned as a relatively self-contained and autonomous organization.  
The provost and “his” family, some 12 faculty fellows and additional staff, and students 
would reside together.  In addition to residences, each college would have its own 
classrooms, dining/assembly hall, student center, library/reading room, and faculty 
studies.  Colleges were expected to be intellectual centers, where conversations between 
faculty and students begun in the classroom would continue over dinner.  Colleges would 
also be social and athletic centers.  However, students would be able to take courses 
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offered by any college, as well as courses centralized owing to the need for specialized 
facilities (the science building was a centralized location for laboratory instruction and 
offices, and the library and administration were also centralized).   


Kerr and McHenry found that almost from the beginning, this model had intrinsic 
problems within UC’s overall structure, exacerbated by student unrest in the late 1960’s 
and what the two of them perceived as the unruliness within a young faculty and lack of 
control among some provosts.  Faculty held the other portion of their appointments in 
boards of study, established in lieu of departments, that emphasized research excellence 
in their personnel reviews.  Faculty personnel actions became contentious when college 
and board of study reviews were at odds.  Furthermore, faculty in fields in which 
departments provide specialized facilities, notably, the sciences and fine arts, agitated for 
a departmental structure from the beginning.  Within the colleges, some required core 
courses suffered from both failures in faculty cooperation in staffing them and student 
rebellion against requirements of any description.  Over time, the academic authority over 
programs vested in the boards of study increased, as faculty appointments were moved 
entirely to boards of study (in recent years, they have been renamed “departments”), and 
the college provost’s academic role diminished.  In time, non-ladder faculty were hired to 
staff the remnant one- to three-quarter college core courses.   


Today, UC faculty generally share with Kerr his observations about one key aspect the 
Santa Cruz experience.  The use of split appointments between a teaching/student 
counseling-oriented entity and a research-oriented entity was both unworkable and too 
often harmful to junior faculty.  Young faculty need a professional home to support their 
career development.  At the same time, the attentiveness of the UCSC faculty to 
undergraduate teaching has continued, leading to some of the highest alumni ratings of 
the undergraduate experience in UC.  In Clark Kerr’s words, “the greatest disaster area of 
the multiversity [is] the poverty of the lower division environment.”  He came to regard 
UC Santa Cruz as a success in countering this general academic failure in UC. 


The UCSC college system—now with ten colleges—continues to house students, offer 
thematic core courses, and provide residents with advising, tutoring, writing instruction, 
and discussion leaders.  In assessing the colleges’ core courses, Kerr found them based on 
challenging readings that provide a good basis for writing and class discussions of 
contemporary American civilization.  Students rate them highly as an introduction to the 
skills required for a university education: the ability to write clearly and engage in 
intellectual discourse. 


c. College System at UC San Diego 
The initial Roger Revelle plan for 10-15 residential colleges, organized into clusters as 
“little universities,” had some features in common with the UC Santa Cruz plan.  Revelle 
advocated the “human size” of colleges, though UCSD’s were expected to be larger than 
UCSC’s: about 2000-2500 students, including graduate as well as lower and upper 
division undergraduate students.  The colleges were to be semi-autonomous, offering 
about two-thirds of the undergraduate instruction, with small disciplinary groups of 
affiliated faculty, who would also hold appointments in large disciplinary departments.  
Revelle expected the colleges to be a special boon to faculty by putting overall 
curriculum planning in their hands, producing more creativity than the more rigid 
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departmental structure (which pre-dated the colleges at UCSD) allowed.  Under the 
leadership of a faculty provost, each college would be responsible for admitting students, 
providing living and dining accommodations, and setting graduation requirements for the 
baccalaureate.   


The plan ran into the immediate problem that it would be very expensive to carry out.  In 
addition, while the first college, subsequently named for Revelle, required a demanding 
curriculum, endeavoring under Revelle’s influence to join the “two cultures” of sciences 
and humanities, student dissatisfaction at the time with required courses likely led to the 
small number of requirements at the second college, Muir.  Over time, the colleges have 
come to provide perhaps 10% or less of the curriculum required for the baccalaureate, 
rather than the two-thirds initially envisioned.  A means to insure faculty involvement in 
delivery of both the college theme courses and other lower division requirements set by 
the colleges was to credit the department of the faculty member teaching the course with 
the student enrollments in the course. 


Clark Kerr’s retrospective assessment of the UC San Diego college system was that it 
succeeded as a residential and social community for students and a center for a rich array 
of organized student social and cultural activities.  However, as centers for an interactive 
faculty-student intellectual life, the colleges were not a success.  Only about a quarter of 
the faculty were significant participants in college life, though all had formal affiliations 
with a college.  Provosts advised faculty personnel committees on the level of faculty 
service to their colleges, but those recommendations might or might not influence 
personnel decisions.  Furthermore, the college system did not meet expectations for 
integrating commuter students into campus life.  Overall, however, Kerr concluded that 
UC San Diego was generally more attentive to undergraduate education than was the 
norm at other large public universities. 


Because the Academic Senate’s Task Force on UC Merced had a special interest in the 
UC San Diego college system, additional details on its current operations appears in the 
next section.    


A-3.2.2. Evolution of the College System at UC Merced 
a. College System Planning—UCM Administration Discussions with UC 
Merced Task Force and other early planners 
The idea for College One arose from years of discussion about how UC Merced should 
organize general education.  Those discussions were fed by several sources: the 
Academic Senate Task Force on UC Merced in discussion at first with the Chancellor, 
then with the Provost and School Deans; the UC Merced Student Planning Advisory 
Committee, whose membership consisted primarily of UC Student Services 
administrators; and UC Merced staff.  All these bodies recognized that creation of a new 
university is an ideal forum for answering anew the questions, what does it mean to be 
educated?  What should an educated person know?  These planning groups believed that 
at UC Merced, faculty from across disciplines would have the opportunity to forge 
curricular expectations for their undergraduate students in light of the evolution of 
knowledge and changing requirements of society.  The development of the general 
education curriculum at UC Merced would potentially be the means by which founding 


29 







 


faculty and academic leaders might reach a collective understanding of what the educated 
person needs to know at the start of the 21st century.   


Planners of UC Merced wanted to knit into the discussion the best current thinking and 
research on what constitutes a successful undergraduate experience.  An ample literature 
on student success had concluded that students should be supported by an educational 
environment in which they have frequent and intensive intellectual experiences with one 
another and with faculty.  Furthermore, an integration of those intellectual experiences 
with the extracurricular life of the campus, student support services, and living 
arrangements was shown to enhance student success.  Early campus planners agreed that 
UC Merced should strive for a strong degree of integration in the student’s experiences 
inside and outside the classroom.     


As the surrogate Academic Senate for UC Merced, the UC Merced Task Force 
considered the strengths and weaknesses of general education programming at the 
existing UC campuses, all of which were represented among Task Force members.  In 
light of these considerations, the Task Force was concerned with the following general 
education issues: 


- Which structures would best assure real faculty attention to and involvement in the lower 
division and, in particular, general education?  


- Which strategies would give especially freshmen a personal contact with faculty—
something beyond large lectures, which too often limit small group contact for lower 
division students to lecturers and graduate student teaching assistants? 


- What would assure the most coherence in the general education program? 
- How do you create a small college experience within a big institution, especially as the 


institution grows? 


At the heart of these issues was the question, how can you best help new freshmen make 
the transition to a research university and succeed in this setting? 


The first Task Force Chair Fred Spiess strongly advocated that the residential college 
system at UC San Diego, the campus at which he was a founding faculty member, served 
as the UC model that most effectively answered the Task Force questions.  Task Force 
member Peter Berck led a small group to visit UC San Diego in order to find out more 
about how the college system worked there; his report and observations to the Task Force 
are available on-line at 
http://www.universityofcalifornia.edu/senate/ucmerced/documents/ugsupportuc.html.  
The Task Force concluded that within UC, the college system at UC San Diego was the 
right model for UC Merced, particularly for these reasons: 


- All UC San Diego faculty hold their appointments in the departments but also have an 
affiliation with one of the colleges.  While a small number of faculty are not engaged in 
their college, most are, either regularly or periodically.  


- UC San Diego colleges each serve ca. 3000 students through a residential campus 
experience plus a full general education program that is unique to each college.  Positive 
student experiences grow around taking a common, coherent core of courses as well as 
living together.  The addition of new colleges also gives San Diego students more and 
more choice of general education programs, since each college program is distinctive.  


Chancellor Tomlinson-Keasey, however, had two major concerns with the UCSD model. 
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- First, she had set a goal that UC Merced would be especially successful with attracting 
and supporting Community College transfer students—something other campuses in UC 
do not always do well.  The UCSD college system exerts its strongest influence on lower 
division students, especially freshmen, and has not been similarly successful with transfer 
students, who are significantly less likely to want to live on campus.   


- Second, the Chancellor worried about the cost of a college system in the San Diego 
mode.  Many student services and some curriculum, such as writing programs, are 
replicated at each college. 


The Chancellor’s final agreement with the Task Force was to establish a college system, 
with a difference. 


- UCM’s college system would be independent of student residence. 
- UCM’s college system would influence all four years, not just the lower division. 
- UCM’s College One would have office and social space in the Kollegian Library. 


The Chancellor expected College One and its successors to meet a variety of goals for 
general education, combining both Task Force and Chancellorial concerns.  UC Merced 
should support the intellectual growth of students by giving them a chance to work in 
small groups of fellow students and faculty, at opening day and continuing as the campus 
grows in student numbers.  The following principles were enunciated to embody the core 
philosophy of maintaining small interactive groups within a large organization and were 
expected to guide the development of general education at UC Merced, setting a stamp 
on the educational culture of the campus: 


-  students and faculty should engage in general education in groups which support student 
success by assuring strong intellectual interactions within the group; 


- faculty should guide general education through frequent participation in curriculum 
development and small student/faculty groups;  


- students should have both choice and coherence in their general education programs;  
- the faculty structure should stimulate curricular and pedagogical innovation; 
- UC Merced should invite collaboration with other public higher education institutions in 


the region in order to create common approaches to excellence in student preparation and 
success; and 


- general education should be structured so that it can readily evolve as the faculty and 
student body grow and as the requirements of an educated citizenry change over time. 


A corollary concern that emerged throughout these discussions and was highlighted in the 
Berck report to the Task Force was what he called the balkanization of academic and 
student services.  The Task Force unequivocally advocated that the structure for a college 
system should represent the seamless union of academic and student services in all 
aspects. 


The Task Force suggested the following parameters for a UCM college system.  Faculty-
student interactions would be enhanced by maintaining intermediate-sized colleges 
(perhaps 2500 students and 150 faculty per college), each involving students with a cross-
section of faculty.  Each college would be led by a faculty member who would have 
responsibility for assuring delivery of the general education programs and providing 
those student affairs functions that could be effectively distributed.  In addition to a 
departmental home, each faculty member would be affiliated with a college.  While the 
college would not be residence-based, residences might be organized to reinforce college 
membership.  As the campus grows, new colleges would be planned and added.   
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The Task Force also suggested that a UC Merced college system could be significantly 
different from those on other campuses by developing aspects to support transfer students 
as well as entering freshmen.  As examples, a college general education sequence might 
include upper division components for all students; and a college housing cluster might 
contain a mix of types of residences to appeal to older students, as well as having 
conventional dormitories. 


The Task Force urged the Executive Vice Chancellor and Provost to lead an integrated 
academic enterprise designed to minimize organizational barriers.  For example, the three 
academic Schools should share responsibility for contributing to the planning and 
delivery of general education.  The academic structure of UC Merced should emphasize 
integration of student services and the library with the academic enterprise.  As a means 
to assure integration, the Vice Chancellor for Student Services and University Librarian 
should be co-equals with the Deans of the Schools.  University collaborative groups 
should invite participation from other institutions and organizations with kindred 
education, research, and service goals.  As part of a campus with low barriers among its 
constituent activities, students should experience their academic and extracurricular life 
at UC Merced as an integrated experience.  As the founding faculty of UC Merced 
worked together to shape the undergraduate educational experience, they would have the 
opportunity to build a campus committed to the goals of integration, flexibility, and 
community, advocated by the UCM Student Planning Committee.     


In April 2002, a formal proposal from the UC Merced administration to establish a 
college system and College One was enthusiastically endorsed by the UC Merced Task 
Force. 


b. College System Planning—UC Merced Faculty and the General Education 
Retreat 
 While the advice of the Task Force included extensive details of what members felt 
would characterize an effective college system, the kickoff of real planning was the UC 
Merced all-faculty General Education retreat on July 18, 2003.  Participants received a 
range of background material for their discussion, including information from the 
Asheville, NC AAC&U General Education workshop, attended by a UC Merced team six 
weeks before the retreat; and an overview of general education requirements elsewhere in 
UC.  They were also introduced to the history of college system discussions, recounted 
above.  Following these overviews, every aspect of what a UCM college system should 
be and do—including the question, should there be a college system at all—was placed in 
their hands.  


UC Merced faculty both acknowledged many of the issues identified by the Task Force 
and noted additional problems that they had seen at their own institutions and elsewhere.  
In particular, general education has too often been an accretion of courses to fill 
categorical goals, always being added to rather than reconceived as new societal demands 
emerge.  Too often, the rationale for requirements becomes hazy to students, as general 
education seems to be a check-off, unrelated to students’ majors and personal goals.  In 
light of these failings, faculty set the following goals for general education at UC 
Merced:  
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- General education requirements should be kept simple and clear.  “Guiding Principles” 
should be developed, be agreed upon by the faculty, and influence the requirements and 
assessment of the general education program.   


- General education should be seen as a part of the curriculum that contributes to student 
development: therefore, general education goals should be met by fostering intellectual 
ability and advanced skill building throughout the four undergraduate years. 


- Because faculty will be arriving continuously at UC Merced and the curriculum is in their 
hands, the outline for general education should remain flexible with regard to course 
details. 


- The initial program should continually be assessed and fine-tuned as necessary, but with 
the expectation that it would be in place for the first five years of UCM operation and 
formally reviewed at the end of that time. 


- General Education “Guiding Principles” were envisioned in a continuum with 
preparatory and advanced curricula in general education, in the majors, and in a variety of 
activities, inside and outside the classroom.  General education principles should be 
threaded throughout the curriculum, across courses and temporally.  These principles 
might be realized through stand-alone courses, as elements within courses designed for 
specific majors, through experiential learning outside the classroom, and in a variety of 
campus settings, such as theme residence halls and lecture series. 


The faculty agreed on a Statement of Principles for general education (see complete 
Statement of Principles in Appendix A), a core set of requirements to be completed by all 
students, and the creation of College One as the agency to assume overall responsibility 
for general education.  In addition to requiring that all students complete a lower division 
writing course and meet a quantitative reasoning requirement, the faculty agreed to the 
following: 


- All students will take a two semester, team-taught core course (4 credits each semester) 
- These signature core courses will be organized through College One.  A theme(s)  will be 


chosen by the faculty.  At the General Education Planning Retreat, the faculty supported 
the concept of offering a linked two-semester interdisciplinary course that would 
integrate ideas and concepts from the arts, humanities, social sciences, natural sciences, 
and engineering.  The courses also would introduce students to the major domains of 
knowledge [partial fulfillment of breadth education] and be a writing intensive course, 
thus beginning the four-year process of communication development.  A faculty 
committee would develop the courses, themes and pedagogy.  When the committee had 
finalized its work, the courses would be submitted to the Undergraduate Council for 
approval. 


The faculty also concluded that College One would be responsible for developing and 
maintaining the core courses, ensuring that students have access to general education 
courses that meet their degree requirements, assessing general education, and possibly 
overseeing UC Merced’s writing program.  In addition, College One would monitor the 
curriculum to make certain that issues of culture, ethnicity, gender, and related matters 
would be infused throughout the general education program. 


The freshmen seminar program would also be developed under the purview of College 
One   It was not intended that this program be part of required general education. Rather, 
the program would be elective, optional for both students and faculty, giving freshmen 
the opportunity to interact in small groups with faculty members.  
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c. College System Planning—College One Oversight and Core Courses 
Advisory Committees 
Two faculty committees, with representatives from each of the three Schools, were 
impaneled during the 2003-04 academic year to work on a framework for College One 
and to begin to develop the Core Course Sequence.  Both were convened by Vice 
Chancellor for Student Affairs Jane Lawrence, in light of her extensive prior experience 
with organizing and directing general education and honors programs.  This role was very 
fitting, making concrete the goal of a high degree of integration between the academic 
program and student services.  The fruits of the Core Course Committee’s work are 
summarized later in this report.  The initial framework for College One was synthesized 
in the following (excerpted) overview, posted on the UC Merced web site: 


…College One, in collaboration with the Divisions of Engineering, Natural Sciences, and 
Social Sciences, Humanities and Arts, will be the home of UC Merced’s general 
education program. While specific requirements have yet to be planned by the first UC 
Merced faculty, the general education program will introduce students to the major 
domains of intellectual inquiry and help them build their college-level skills. In the early 
years of UC Merced, all undergraduate students (including commuters, transfers, and 
those living on campus) will be members of College One. As enrollment grows, 
additional Colleges will be developed.  


Assisting students to be academically successful will be the College’s highest priority. In 
addition to overseeing UC Merced’s general education program, the College will be 
responsible for lower division academic advising, undergraduate research, freshman 
seminars, and integration of transfer students into the College and campus…  


Unlike the Colleges at UC San Diego and UC Santa Cruz, UC Merced’s College will not 
be residentially based. Instead, College One will be an academic meeting place, with 
offices and a lounge in the Kollegian Library and Student Services Building. 


College One will be headed by a dean. The dean will be responsible for general 
education, lower division academic advising, undergraduate research, and curricular 
initiatives such as freshman seminars. The dean of College One will work closely with 
the other deans and the vice chancellor for student affairs to develop a rich array of co-
curricular activities that support student success and retention.  


During the course of the College One Oversight Committee’s deliberations, UC Merced’s 
budget prospects became worse, owing to serious revenue shortfall problems in the State.  
Provost David Ashley asked the Oversight Committee to advise him on the question, how 
might the various responsibilities that had been tentatively assigned to College One be 
covered, absent funding for a Dean and supporting costs to start up the College. He also 
asked for advice on a plan to phase in College One during the early years of the campus.  
In the course of subsequent Oversight Committee discussions, an all-faculty meeting was 
convened to determine whether the faculty continued to support development of a college 
system or, at the least, additional exploration of whether such a system would be feasible.  
A substantial majority of the faculty in attendance expressed their continuing support for 
establishment of a college system.   
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The Oversight Committee’s advice to the Provost was synthesized in their letter on next 
steps in College One development, excerpted below: 


…A cohesive program, implemented by College One (or a nascent version of it) will be a 
important component of our students’ education and help form the identity and reputation 
of UC Merced and College One when it comes fully into being. 


The Oversight Committee unanimously recommends that College One be in place upon 
opening with its focus being exclusively on the implementation of general education... 
The Oversight Committee believes that it is imperative that a full time 
Director/Dean/Assistant Vice Provost for College One be appointed no later than this 
summer.  The individual should be a faculty member, possibly emeritus, who should have 
the authority and responsibility for the following: 


- Creation and implementation of the core courses…  
- Development of freshman and junior seminars…  
- Development of the remaining general education program 
- Development of an approval process for general education courses 
- Development of a Gen Ed teaching assignment process with the other deans 
- Recommending ways to assess the general education curriculum 


During the early years of the campus, the sole responsibility of College One would be 
general education…In the interim, we recommend that the facilitation of undergraduate 
research be assigned to the Vice Chancellor for Research and the responsibility for lower 
division advising be assigned to the Vice Chancellor for Student Affairs…   


In sum, our recommendation does have UC Merced opening with a college, but a very 
circumscribed one.  We strongly believe that this is the best way to ensure the success of 
general education and a college system at UC Merced. 


Provost Ashley accommodated these recommendations by asking Engineering Dean Jeff 
Wright to assume the added leadership responsibility for College One, with the title 
Interim Dean of College One.  The responsibility for advising and undergraduate research 
was distributed as recommended by the Oversight Committee.  The next steps of 
receiving the reports of the Core Course and College One Oversight Committees, 
conferring with the three Deans of the Schools, reconstituting the Committees, and 
continuing the work of establishing College One and the academic programming directly 
under its purview are in progress now.   


 
 
Note on sources:  primary sources for the section on the UC college system are Clark 
Kerr’s memoir, The Blue and the Gold (2001) and the UC History Digital Archive on the 
UC Berkeley Libraries web site, supplemented by Nancy Scott Anderson’s UCSD 
history, An Improbably Venture (1993), notes from an interview with Dean McHenry, the 
report of the 16th All-University Faculty Conference, March 1961, “The University in a 
Period of Growth,” and Verne A. Stadtman’s The University of California 1868-1968 
(1970).  The section on the college system discussions for UC Merced is based on UC 
Merced Task Force and UC Merced Student Planning Advisory Committee meeting 
notes, subsequent notes and formal reports arising from the July 18, 2003 UC Merced 
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faculty retreat on general education, and notes of the College One Oversight and Core 
Course Committees.    
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Section Instructor:  Your Name Email:  yname@ucmerced.edu  
Office:  Classroom Building # Office hours:  DD 0:00–0:00 


--------------------------------------------------------------------------------------------------------- 


CoreOne General Information and Schedule 
 
Course Description: 
Core 1 is a lecture and discussion course that is designed to introduce you to UC Merced’s 
faculty, our research, and the academic fields in which we work. The course capitalizes on an 
interdisciplinary approach to explore how different experts, from what have been called “the two 
cultures” (humanist and scientist), view the world and analyze information. The intent is to 
demonstrate, through examples, that complex questions are best understood not from a single, 
decoupled perspective, but by insights gained from different—even seemingly disparate—
approaches. ¶ Core discussion sections are designed to facilitate more intimate learning 
communities and writing instruction, so as to process and advance ideas introduced in lectures. 
To this end, discussion sections are conversational, collaborative, and writing-intensive, entailing 
active participation in activities that engage course materials. Your questions and ideas will be 
central to the learning process. Among the questions we will address are:  What is a university, 
and what role do we have in shaping it? What counts as knowledge? How is knowledge 
produced, assembled and disseminated? In what ways do academic disciplines intersect? In what 
ways do they differ? The answers to such questions will guide us as we work together to forge an 
entirely new and unique academic community. 
 
Learning Objectives (instructors will):  


• Introduce students to the spectrum of scholarly inquiry 
• Cultivate intellectual curiosity and exchange of complex ideas  
• Survey real-world issues from a variety of interconnected interdisciplinary perspectives 
• Draw parallels between the sciences and the humanities 
• Promote information literacy for managing and representing evidence 
• Demonstrate interdisciplinary analytical thinking, problem-solving, and decision-making 
• Examine epistemological bases of knowledge in academic disciplines 
• Review effective strategies for learning, reading, writing, and computation 


 
Learning Outcomes (students will be able to): 


• Manage and assess information by refining study skills and cultivating scholarly habits 
• Collaborate in sharing expertise, making connections, and assembling knowledge 
• Demonstrate scholarly processes characteristic of creative/critical problem-solving   
• Critique diverse perspectives from scientific, historical, artistic, and personal standpoints  
• Apply appropriate qualitative and quantitative methods in analyzing information 
• Craft written arguments that draw connections between the arts and sciences 
• Appreciate ethical considerations and decision-making in local and global contexts 
• Elaborate an enhanced sense of educational purpose in a broader intellectual context 


 


CORE 1:  The World at Home; Section #; CRN ####  
Discussion:  DD 0:00–0:00; Classroom Building 2## 


Lecture:  T or R 11:00–11:50; Classroom Building 102  
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Our Procedures and Guidelines: 
As the focus of the course, lectures will be the basis of our discussions; your attendance at 
lecture each week (on the specified Tuesday or Thursday) is required. Please take detailed 
lecture notes, bring notes to all discussion sections, and come to class with questions and 
observations. As we process material presented in lectures and in course reading, throughout the 
semester we will concentrate on all aspects of the writing process, including study skills, note-
taking, annotation, responsive reading, brainstorming, drafting, peer review, and revision. To 
ensure that you are attending lecture and processing information satisfactorily, discussion 
sections will frequently include quizzes and related writing prompts. 
 
Because discussion sections subscribe to a workshop format, you cannot fulfill the requirements 
of the course unless you attend regularly. Also, our time together is limited (only two 75-minute 
sessions each week). For these reasons, absences in section will negatively affect your final 
grade. For each absence beyond the allowed four you will be penalized 5 points. Excessive 
absences (8 or more, for any reason) will result in failure of the course. You are responsible 
for material covered in class, whether you are present or not. In-class work cannot be made up. 
 
Readings:  Weekly reading assignments are available online or on the Core 1 UCMCROPS 
course page, F10-CORE 001 LEC (via https://ucmcrops.ucmerced.edu/portal, which can also be 
accessed via your MyUCMerced student account, https://my.ucmerced.edu), as well as in 
Rebecca Skloot’s The Immortal Life of Henrietta Lacks, which is UC Merced’s Common Read 
this year (all incoming freshmen receive a copy; copies can also be purchased at the UCM 
Bookstore, at Barnes & Noble on Olive Avenue, or via www.bookfinder.com or 
www.amazon.com). Assigned reading is to be completed for the week it scheduled.  
 
Core Fridays:  You are required to sign up for, attend, and report on five CoreFriday 
events of your choice. These events occur Fridays, 3:00–4:50, in COB 102. Attendance will 
be taken at each event when you present an attendance card (your “CoreFriday Passport”) 
to be stamped at the event’s beginning and end. 
 
Assignments:  In general, every two modules will include one essay and one quantitative 
assignment. We will build towards a cumulative writing assignment that addresses recurring 
themes in Core 1, particularly those questions listed in the course description. This “capstone” 
essay will draw on lectures, readings, and core texts to explore these themes, and should amount 
to 6-8 pages. A goal of the smaller writing assignments and discussions will be to prepare you 
for this longer project. Note:  All work must be original (i.e., completed by you solely for Fall 
2010 Core 1) and submitted in hard copy, on the assigned due date, in person, as well as 
virtually via www.turnitin.com (see below for further explanation). Late work will not be 
accepted, except in documented cases of emergency. Written work not submitted to 
www.turnitin.com will not be considered. 
 
Evaluation:  Grading basis for Core 1 will be based on a total of 300 points: 
 •  ≤ 75 points for three 25-point essays (1-Argument; 2-Application; 3-Synthesis) 
 •  ≤ 75 points for three 25-point quantitative exercises (1-Theory; 2-Practice; 3-Proposal) 
 •   ≤ 25 points for five 5-point reflections (journal entries) of 500 words each 
 •  ≤ 25 points for five 5-point quizzes on lectures and readings 
 •  ≤ 50 points for class participation, in-class work, and Core Friday Event attendance 
 •  ≤ 50 points for the Cumulative essay (due finals week) 
Grade brackets: A = 278-300; A– = 269-277; B+ = 260-268; B = 248-259; B– = 239-247; C+ = 



https://ucmcrops.ucmerced.edu/portal�

https://my.ucmerced.edu/�

http://www.bookfinder.com/�

http://www.amazon.com/�

http://www.turnitin.com/�

http://www.turnitin.com/�





Core 1 Fall 2010 – 3 
 


230-238; C = 218-229; C– = 209-217; D+ = 200-208; D = 188-199; D– = 179-187; F = <179 
Academic Integrity:  Your instructor expects that all your work is your own, completed 
solely for Core 1 this semester, and that you know how to avoid plagiarism. Plagiarism is an 
issue that is as complicated as linguistic expression is nuanced. For our purposes, plagiarism 
entails representing another’s work as your own; it is a very serious offense that can result 
in failure of the course and even expulsion from the university. Plagiarism includes:  
   • submitting work that is done in part by someone else 
   • copying text from another source without properly quoting and citing it  
   • paraphrasing or summarizing any source without referencing it 
In sum, if you submit your own work with all outside sources and ideas properly 
documented you will have maintained academic honesty.  
 Your instructors take your ideas and writing very seriously, which is why we support 
academic integrity through online resources. Core 1 students are required to submit all 
written assignments to www.turnitin.com. This program will help you protect your ideas and 
instructors maintain a fair and open learning environment.  
 If you have any questions about academic honesty, please feel encouraged to ask your 
instructor, or to consult www.library.ucla.edu/bruinsuccess, an interactive guide to avoiding 
plagiarism concerns. See also UC Merced’s Academic Honesty Policy 
(http://studentlife.ucmerced.edu/what-we-do/student-judicial-affairs/academicy-honesty-policy).  
 
Disabilities Statement 
Students with disabilities who need staff or time-intensive accommodations (e.g., reader 
services, interpreter services, text conversion, etc.) should contact the Disability Services Office 
and notify your instructor as soon as possible to make necessary arrangements for these services. 
It is the student's responsibility to assure that such notification occurs in a timely fashion. Failure 
to do so may delay or in some cases preclude UCM’s—or your instructor’s—ability to provide 
certain accommodations. For further information or to make disability services arrangements, 
contact the Disability Services Office, 113 Kolligian Library (Gold Wing), First Floor. Email:  
disabilityservices@ucmerced.edu. Phone:  228-6996. 
 
Core 1 Course Planning Committee (CCPC) 
• Wil van Breugel (Co-Chair), Natural Sciences; wvanbreugel@ucmerced.edu; 209-658-6392 
• Tom Hothem (Co-Chair), Writing Program; thothem@ucmerced.edu; 209-217-7247 
• Martha Conklin, Engineering; mconklin@ucmerced.edu; 209-228-4349  
• Robert Ochsner, Writing Program; rochsner@ucmerced.edu; 209-217-7186 
 
Final Note:  Your instructors realize that Core 1 can be an exciting albeit overwhelming 
omnibus course that rewards creativity while demanding discipline and organization. Please keep 
in touch with us via email, office hours, and class discussions. As fellow scholars, we welcome 
your input and questions, and in many ways are fellow voyagers with you on the journey. 
 
-------------------------------------------------------------------------------------------------------------------- 
 


The Eight Guiding Principles of General Education at UC Merced 
 


• Communication • Self and Society 
• Scientific Literacy • Decision Making 
• Ethics and Responsibility  • Leadership and Teamwork 
• Aesthetic Understanding and Creativity • Development of Personal Potential 
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Evaluation of Core 1 Assignments 


 


Those of us who teach Core 1 are often asked about how we grade assignments. Having 


established specific criteria—and matching point systems—to govern our evaluations of 


these assignments, we present our rationale to you here in hopes of demystifying what 


some might consider a “mysterious” process.    


 


With respect to quantitative assignments, a correct answer must be supplied in order for 


the assignment to receive full credit. However, we believe that process is a fundamental 


component of both quantitative and qualitative reasoning, and that explanation is essence 


of both. Therefore, any quantitative exercise that clearly (and creatively) describes its 


process and the significance thereof, uses the tools provided by the assignment, and 


shows evidence of sincere engagement can still receive a high grade, even if an incorrect 


answer is provided at the end.  


 


Qualitative assignments (essays) are slightly different in nature. Essays rarely have a 


“correct answer,” after all. Nevertheless, we will only give top marks to essays that: 


– present information accurately and make logically sound arguments; 


– develop ideas fully and in an organized fashion;  


– display complexity of thought and appreciation of various perspectives; 


– approach issues and problems from creative angles; 


– are noteworthy for their overarching focus and coherence; and 


– engage course readings and/or lectures in sufficient depth. 


Essays do not have to receive perfect scores in all of these areas to receive full points, but 


coming up short in one criterion or another will likely affect your grade. 


 


We hope that this clarifies what we look for when evaluating these assignments. If you 


have any questions while working on either a qualitative or a quantitative assignment, 


contact your instructor promptly so as to stay on the right track.    
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CORE 1 COURSE SCHEDULE 


 
(Readings are to be completed in preparation for the week they are listed.) 


 
(Unless otherwise noted, all readings—including those with dedicated urls listed below—
can be accessed or downloaded from the “Resources” section of the F10-CORE 001 LEC 


UCMCROPS page, via https://ucmcrops.ucmerced.edu/portal) 
 


                 
 


Week 1 (23 – 27 August) 
 
Lecture:   Christopher Viney, Wil van Breugel, Martha Conklin, and Tom Hothem,  
     “Introduction to Core 1:  Points of Engagement” 
 
Reading:   • Sagan, “Can We Know the Universe?”  
     <http://www.stephenjaygould.org/ctrl/sagan_science.html> 
 
    • Descartes, Part One from A Discourse on Method 
     <http://www.gutenberg.org/files/59/59-h/59-h.htm> 
 
Discussion:   Introductions, Course Overview, and On the Nature of Knowledge 
    
Core Friday: Tom Hothem, “What Do We Know?” (interactive lecture about knowledge and  
 8/27   Core 1, with tips for how to manage information in the course) 
 
                 
 
MODULE 1:  “Origins of the Universe” 
 


Week 2 (30 August – 3 September) 
  
Lecture:   Wil van Breugel (Astronomy), “Masks of the Universe:  Cosmologies Since the  
     Beginning of Time” 
    
Reading:    • Hawking, “Our Picture of the Universe” 
 
    • From Maidu creation myths:  “The Creation” (pp. 18-30) 
 
    • Harrison, “Creation of the Universe” (pp. 515-28) 
  
Discussion:    On Models of the Universe 
  
Core Friday:  Henrik Jul Hansen, “The Music of the Spheres” (interactive lecture, with  
 9/3    musical performance, about intersections between music and science) 


 
 
 
 



https://ucmcrops.ucmerced.edu/portal�

http://www.stephenjaygould.org/ctrl/sagan_science.html�

http://www.gutenberg.org/files/59/59-h/59-h.htm�
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Week 3 (7 – 10 September) 
 
Lecture:   Christopher Viney (Engineering), “Shifting the Origin:  The Legacy of  
     Copernicus, Galileo and Newton” 
 
Reading:  • Freedman, “When is a Planet Not a Planet?” 


    Two web pages, starting on:  <http://theatlantic.com/doc/199802/pluto>  
 
    • Perlman, “Pluto Demoted—From 9th Planet to Just a Dwarf” 
     <http://www.sfgate.com/cgi-
bin/article.cgi?f:/c/a/2006/08/25/MNGCJKP5T01.DTL&hw:pluto&sn:005&sc:675> 
 
    • Rincon, “Pluto Vote ‘Hijacked’ in Revolt”  
     <http://news.bbc.co.uk/2/hi/science/nature/5283956.stm> 
 
    • Frank, “The Roots of Conflict:  Science and Religion before Divorce” 
    
Discussion:   Quiz 1; + discussion of what constitutes a “planet,” what such a  
     classification implies about knowledge, and how to calculate Pluto’s mass 
 
Due:   Reflection 1 
 
Core Friday:  Life of Galileo (biographical play by Berthold Brecht) 
 9/10    
                 
 
MODULE 2:  “Origins of Life” 
 


Week 4 (13 – 17 September) 
 
Lecture:   Tom Hothem & Anne Zanzucchi (Writing), “The Literature of Natural History  
     and the Idea of Evolution” 
    
Reading:   • Foucault, from The Order of Things 
 
    • Thomas, “Classification” 
 
    • Darwin, selections from Chapters III, IV, and XIV of Origin of Species  
 
    • Linnaeus, from Introduction to Systema Naturae 
 
Discussion:   Toward Essay 1  
 
Due:   Quantitative Assignment 1 (“Theory”) 
 
Core Friday:  Wil van Breugel, “What Is Life, and Where Is It?” (lecture about life in the 
 9/17   universe) 
 
 
 



http://theatlantic.com/doc/199802/pluto�

http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/2006/08/25/MNGCJKP5T01.DTL&hw=pluto&sn=005&sc=675�

http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/2006/08/25/MNGCJKP5T01.DTL&hw=pluto&sn=005&sc=675�

http://news.bbc.co.uk/2/hi/science/nature/5283956.stm�
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Week 5 (20 – 24 September) 
 
Lecture:   Laura Martin (Center for Research on Teaching Excellence) & Mike Dawson  
     (Biology), “Evolutionary Biology:  All Things Great from Small?” 
    
Reading:   • Ridley, from Evolution Chapter 4 (pp. 72-81, 87-89)  
 
    • Sampson, “Evoliteracy” 
 
    • Gould, “What Does the Dreaded ‘E’ Word Mean Anyway?” 
 
Discussion:   Quiz 2; Essay 1 (“Argument”) workshopped 
 
Due:   Reflection 2 
    
Core Friday:  Inherit the Wind (film about the 1925 “Scopes Monkey Trial” and the politics of  
 9/24   evolutionary thought in 20th C. America) 
  
                 
 
MODULE 3:  “Origins of Societies and Culture” 
 


Week 6 (27 September – 1 October) 
 
Lecture:   Paul Almeida (Sociology), “The Sociology of Social Movements” 
    
Reading:   • Browne, “Introducing Sociology” 
 
    • King, “Letter from a Birmingham Jail” 
 
    • Hebdige, from Subculture:  The Meaning of Style:  “Holiday in the Sun” and  
     “Boredom in Babylon” 
 
Discussion:   Essay 1 (“Argument”) workshopped; toward Quantitative 2 
 
Due:   Essay 1 (“Argument”) 
    
Core Friday:  Twelve Angry Men (courthouse drama [i.e., play] about a jury that reconsiders  
 10/1   its unanimous decision in a murder trial complicated by race relations and  
     father-son relationships) 
 
 


Week 7 (4 – 8 October) 
 
Lecture:   Jared Stanley (Writing), “A Portrait of the Artist as Researcher” 
 
Reading:   • Shahn, “Artists in Colleges” 
 
    • Bronson & Merryman, “The Creativity Crisis” 
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    • DiCarlo, “Smell Is Other People” 
  
    • Mono.Kultur, “Sissel Tolaas” 
     
Discussion:   On Quantitative 2 (“Practice”) 
 
Core Friday: Waking Life (animated film about the extents of the imagination with respect to  
 10/8   dreaming)   
 
                 
 
MODULE 4:  “Language and Communication” 
 


Week 8 (11 – 15 October) 
 
Lecture:   Michael Spivey (Cognitive Science), “The Sciences of Mind:  Cognition and  
     Language” 
 
Reading:   • Baker, “Changes of Mind” 
 
    • Spivey, from The Continuity of Mind 
 
    • Lakoff & Johnson, from Metaphors We Live By (1-“Concepts We Live By,”  
     2-“The Systematicity of Metaphorical Concepts,” 3-“Metaphorical  
     Systematicity:  Highlighting and Hiding,” 4-“Orientational Metaphors,” 5- 
     “Metaphor and Cultural Coherence,” 6-“Ontological Metaphors”) 
 
Discussion:   Quiz 3; + Essay 2 (“Application”) workshopped 
 
Due:   Quantitative 2 (“Practice”) 
 
Core Friday:  Tom Hothem, et al, “But Is It Art?” (interactive lecture / panel discussion)
 10/15    
 
 


Week 9 (18 – 22 October) 
 
Lecture:   Arnold Kim (Mathematics), “The Language of Mathematics” 
    
Reading:   • Devlin, “Tapping into Our Math Instinct” 
 
    • Huff, “How To Talk Back to a Statistic” 
 
Discussion:   Essay 2 (“Application”) workshopped  
 
Due:   Reflection 3 
    
Core Friday:  Copenhagen (play about nuclear physicists Niels Bohr and Werner Heisenberg 
 10/22   and atomic bomb) 
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MODULE 5:  “Individuals and Societies” 
 


Week 10 (25 – 29 October) 
 


Lecture:  Keith Alley (Biology), “Research Ethics” 
    
Reading:   • Milgram, “Some Conditions of Obedience and Disobedience to Authority” 
 
    • Skloot, The Immortal Life of Henrietta Lacks, particularly:  “A Few Words  
     About This Book” (pp. ix-x); “Prologue:  The Woman in the Photograph”  
     (pp. 1-7); “The Exam” (pp. 13-17); and “Diagnosis and Treatment” (pp. 27- 
     33).  
 
Discussion:   On research and ethics 
 
Due:   Essay 2 (“Application”) 
    
Core Friday:  Panel Discussion on The Immortal Life of Henrietta Lacks  
 10/29    
  


 
Week 11 (1 – 5 November) 


 
Lecture:   Anna Song (Psychology), “Health Psychology and Public Health” 
    
Reading:   • Skloot, The Immortal Life of Henrietta Lacks, particularly “The Death and  
     Life of Cell Culture” (pp. 56-62); “The HeLa Factory” (pp. 93-104); “Helen  
     Lane” (pp. 105-109); “Illegal, Immoral, and Deplorable” (pp. 127-36); “It’s  
     Alive” (pp. 179-90); “The Secret of Immortality” (pp. 212-17); “’All That’s  
     My Mother’” (pp. 259-67); and “Afterword” (315-28). 
 
Discussion:   On Quantitative 3 (“Proposal”)    
    
Core Friday:  Performance by Merced Symphony Orchestra  
 11/5    
 
                 
 
MODULE 6:  “Conflict” 


Week 12 (8 – 12 November) 
 


CATCH-UP WEEK:  NO LECTURE OR CORE FRIDAY THIS WEEK 
 


Regular discussion section class meetings. No classes on Thursday, 11/11 (Veterans Day). 
Core Friday will occur on Tuesday. 


    
“Core Tuesday” (11/9): Tom Hothem, et al:  “Approaches to Writing the Core 1 Cumulative  
        Essay”     
 
Due:   Quantitative 3 
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Week 13 (15 – 19 November) 
 
Lecture:   Martha Conklin (Engineering), “California Water Wars” 
 
Reading:   • Mount, from California Rivers and Streams:  “Chapter 8:  Climate and the  
     Rivers of California” and “Chapter 10:  Rivers of California:  The Past  
     200 Years” 
 
    • Holland, “Yosemite’s Hetch Hetchy Could Go on Ballot” 
 
Discussion:   Essay 3 (“Synthesis”) workshopped 
 
Due:   Reflection 4 
  
Core Friday: John Elliott, “Sustainability” (interactive lecture) 
 11/19   
 
                 
 
MODULE 7:  “The Future” 
 


Week 14 (22 – 24 November) 
 
Lecture, 11/23 (Tuesday class attending):  Christopher Viney (Engineering), “Technology:   
     Boon without Bane?”  
 
Reading:   • Diamond, “The World As a Polder” 
 
    • Weisman, “Polymers Are Forever” 
 
Discussion:  Quiz 5 
 
Due:   Essay 3 (“Synthesis”) 
 


NO CORE FRIDAY ON 11/26 
 
 


Week 15 (29 November – 3 December) 
 
Lecture:   Dan Hirleman (Dean, Engineering), “Geoengineering, Climate Change, and  
     Ethics”  
 
Reading:   • Levitt & Dubner, from “What Do Al Gore and Mount Pinatubo Have in  
     Common?” 
 
    • Despommier, “The Rise of Vertical Farms” 
 
Discussion:   Cumulative Essay workshopped 
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Core Friday:  Blade Runner (futuristic science fiction film about the rights of lifelike robots  
 12/3   and the meaning of human existence) 


 
 


Week 16 (6 – 8 December) 
 
Lecture, 12/7 (Thursday class attending):  Christopher Viney (Engineering), “Technology:   
     Boon without Bane?”  
 
Reading:   • Diamond, “The World As a Polder” 
 
    • Weisman, “Polymers Are Forever”  
 
Discussion:  Quiz 5 
 


NO CORE FRIDAY ON 12/10 
 
                 
 
Week 17 (13 – 17 December):   Cumulative Essay & Reflection 5 due 
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APPENDIX 
 


Course Overview:  CORE 1 Module Synopses, with Associated Objectives and Outcomes 
 
CORE 1:  The World at Home covers a lot of ground—billions of years, in fact.  As you read the 
module summaries, note that the course is structured with a very broad chronology, moving from 
the very beginnings of the universe to the problems of our current civilization, now and in the 
near future. Beyond this basic structure, the challenge of this course is for each of us to find 
ways our history can be linked together, to examine how the past influences the future, and to 
study how thought and innovation have developed over the millennia.  
 
-------------------------------------------------------------------------------------------------------------------- 
 
Background:  “Points of Engagement” 
 During the first week of the course, we sample some of the broad themes of the course, such 
as the productive interplay that occurs between disciplines and the challenges of the modern 
university. Some of the questions we’ll start out with include:  What counts as knowledge? How 
is knowledge produced and assembled? In what ways do academic disciplines intersect/diverge?  
 
Objectives (instructors will): 
• Provide overview of subjects, modules, lectures, discussion sections, and assignments 
• Survey strategies of acquiring and managing information 
• Review critical reading skills (pre-writing, annotation, finding patterns, journaling, etc.) 
• Cultivate statistical savvy and quantitative awareness 
 
Outcomes (students will be able to): 
• Summarize major themes and protocols of the course 
• Use course materials reflexively 
• Annotate and critique short reading 
• Take effective lecture notes 
 
-------------------------------------------------------------------------------------------------------------------- 
 
Module 1:  “Origins of the Universe” 
 In developing myriad “origin myths,” humankind has had to balance accounts of the natural 
world in terms of faith (spiritual knowledge) and reason (testable hypotheses). The conflict 
between these two approaches may be seen, for example, in the life of Galileo, and in debates 
that continue today, in rival explanations of our place in the Universe. The scope of this first 
module literally covers billions of years—from “scientific cosmology” and its Big Bang theory 
(of the formation of galaxies, stars and planets) to “functional cosmology” (which attempts to 
explain our personal connection to the universe)—to explore that most fundamental of questions:  
How did we get here? 
 
Objectives (instructors will): 
• Survey scientific and mythological models of the universe 
• Introduce problems of classification inherent in constructions of knowledge 
• Review formative moments in intellectual history 
• Explore socio-historical issues that accompany the scientific imagination 
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Outcomes (students will be able to): 
• Explain ways in which different cultures imagine the universe 
• Identify cultural values embedded in the history of astronomy 
• Reflect on significance of intellectual history for contemporary notions of knowledge 
• Assess the idea of scientific classification (for instance, by arguing for and/or against Pluto’s  
 planetary status) 
 
-------------------------------------------------------------------------------------------------------------------- 
 
Module 2:  “Origins of Life” 
 This module extends the theme of faith vs. reason to today’s ongoing debate over life’s 
origins, specifically the debate between evolution and creation. To better understand what is at 
stake in this debate, we consider competing theories proposed by scientists and ethicists, and 
their answers to the key questions:  “What constitutes life?” and “What life is sacred?” Just as 
the life of Galileo focuses the discussion in Module 1, the life and work of Charles Darwin is the 
reference point for this module. We examine such things as the origins and value of the scientific 
method and biological classification, the geologic history of Earth, the evolution of the theory of 
evolution, the genetics of natural selection, and the philosophy of religion and intelligent design.    
 
Objectives (instructors will): 
• Explore earth’s origins in the context of the universe’s history 
• Present and critique scientific systems of classification  
• Introduce biological concepts of natural selection and speciation 
• Survey history of and challenges to evolutionary thinking 
 
Outcomes (students will be able to): 
• Synthesize arguments about origins of universe with those about origins of life 
• Evaluate limits of scientific classification 
• Explain and apply concepts of natural selection and speciation 
• Analyze texts such as Origin of Species to assess evolutionism in historical context 
 
-------------------------------------------------------------------------------------------------------------------- 
 
Module 3:  “Origins of Societies and Cultures” 
 Societies tend to coalesce for pragmatic reasons—food production, shelter, companionship, 
and defense—evolving distinct cultures in the process. Whereas all societies eventually face the 
same basic challenges—resource depletion, crime, epidemics, and environmental despoliation, 
among them—the creative contributions of their diverse cultures, in the sciences and arts, often 
remain unique. This module (perhaps the most protean of them all) examines a wide range of 
topics, each a way of understanding how and why people form into groups, cities, and cultures, 
and the potential positive and negative consequences of such activities. Some of the challenging 
questions we consider are:  “What is ‘culture’?” “What is art and why do we have it?” “What 
obligations do we have to the environment, to each other, to our successors?”   
 
Objectives (instructors will): 
• Examine history and theories of social formations and movements 
• Survey aspects of intercultural communication 
• Illustrate dynamics of classification and stereotyping in psychology and media 
• Explore art as a means of understanding culture 
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Outcomes (students will be able to): 
•  Critique previous course themes and foci in terms of social movements and societal change 
• Articulate extents to which common classification schemes lend themselves to stereotyping 
• Analyze cultural artifacts by attending to characteristics of painting, music, literature, etc. 
• Assess parallels between artistic creation and scientific or scholarly investigation 
 
-------------------------------------------------------------------------------------------------------------------- 
 
Module 4:  “Language and Communication” 
 Societies, like individuals, depend upon communication—to express needs and wants, to 
warn of danger, and to persuade. This module looks at the ways we have learned to 
communicate—through words, symbols, music, and even unconscious gestures—including how 
we acquire and develop language skills, and progress into the use of metaphor and purely 
symbolic languages (such as mathematics). Through the study of the languages of mathematics 
and music, we might cultivate a broader understanding of what we mean by “language.”  
 
Objectives (instructors will): 
• Explore socio-historical aspects of communication 
• Elaborate theories of language acquisition and communicative practice 
• Survey communicational logic of—and affinities among—forms of expression (language,  
 music, film, mathematics, etc.)  
• Examine the nature of knowledge with respect to cross-disciplinary communication 
 
Outcomes (students will be able to): 
• Summarize and apply theories of language acquisition and use 
• Analyze cultural values embedded in language and alternative forms of expression (literature,  
 music, film, mathematics, etc.) 
• Elaborate commonalities among forms of expression 
• Explain bases of mathematical logic  
 
-------------------------------------------------------------------------------------------------------------------- 
 
Module 5:  “Individuals and Societies” 
 Unlike societies, individuals have unique needs and desires, many of which cannot (or should 
not) be met by the society at large. Unique to each individual are the ethical choices that each of 
us makes in fulfilling these needs. Alternately, society often makes demands on individuals—
often with or without their consent—that challenge codes of ethics we may consider implicit and 
universal (such as restricting the pursuit of happiness, or freedom from pain). In the absence of a 
truly homogenous society, we learn to manage the tension between the one and the many. This 
module explores such tension by surveying political science, social experimentation, economic 
issues, public health concerns, and theories of ethical decision-making.   
 
Objectives (instructors will): 
• Introduce ethics as source of scholarly focus 
• Examine ethical tensions between individuals and societies 
• Survey ethical considerations in politics, public health and history 
• Present ethical issues in methods of scientific research 
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Outcomes (students will be able to): 
• Apply schools of ethical thought to contemporary concerns 
• Elaborate ethics implicit in common public health and historical issues  
• Assess ethical considerations in scientific research designs 
• Analyze statistical data from ethical standpoints 
 
-------------------------------------------------------------------------------------------------------------------- 
 
Module 6:  “Conflict” 
 Conflict is common not only between but within societies. It comes in many forms, not just 
violence and war, but in everyday conflicts of interest, ideology, and belief. As such, conflict 
may be necessary for civilization to evolve and progress. This module considers the full 
spectrum of conflict—from global war to political process and debates over protection of the 
environment—to explore how and why conflicts occur, how they might be avoided or managed, 
and how, traditionally, they have been resolved. 
 
Objectives (instructors will): 
• Present historical and ethical contexts for contemporary conflicts 
• Explore local and global implications of political issues 
• Suggest means of managing or ameliorating current conflicts 
• Examine science behind historical developments 
 
Outcomes (students will be able to): 
• Apply ethical frameworks to modern conflicts 
• Summarize and critique a current political conflict 
• Elaborate historical, ethical and scientific contexts for contemporary conflicts 
• Assess primary and secondary sources for characterizations of contemporary conflicts  
 
-------------------------------------------------------------------------------------------------------------------- 
 
Module 7:  “The Future” 
 The final module revisits the major themes of the course, from the perspective of how they 
might be affected by changes already underway, or predicted in the foreseeable future. Both 
threats and prospects are examined, from the possibility of a global pandemic to the implications 
of genetic engineering and nanotechnology. The course concludes with reflection on what we’ve 
learned over the semester and addresses our ongoing hopes and fears for the future, speculating 
on what we can do with this knowledge.  
 
Objectives (instructors will): 
• Survey costs and benefits of scientific and/or technological innovation 
• Examine ethical considerations in contemporary scientific research 
• Identify problems of and solutions to current scientific debates 
• Explore implications of technological innovation for personal identity 
 
Outcomes (students will be able to): 
• Apply concepts of classification and ethics to current scientific debates 
• Elaborate unforeseen consequences of innovation 
• Assess role of technology in everyday life 
• Synthesize course material by applying it to future concerns 
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UNIVERSITY OF CALIFORNIA, MERCED 
 


COLLEGE ONE – CORE 100 COURSE SYLLABUS 
 


The World at Home II: Planning for the Future in a Complex World  
 
 


Spring 2006 Semester 
 
Meeting Times & Locations 
 
Lectures: Monday and Wednesday, 10:00 – 10:50 am, Venue TBA 
 
Discussion Students will attend one of four discussion sections two hours per week. 
Sections:  
 
Lecturers & Instructors 
 
CORE 100 Responsible Faculty 


 
 Henry Jay Forman: Natural Sciences (NS), CORE Course Planning Committee 


(CCPC) Member  
 Valerie Leppert: Engineering (ENG), CCPC Member 
 Kenji Hakuta: Dean, Social Sciences, Humanities, and Arts (SSHA) 
 Jeff Yoshimi: Social Sciences, Humanities, and Arts (SSHA) 


 
Advising Faculty 
 


 Robert Ochsner: Social Sciences, Humanities, and the Arts (SSHA) 
 
Course Lecturers 
 


 Henry Jay Forman, Phone: 724-4370, Natural Sciences (NS) 
 Valerie Leppert, Phone: 724-4365, Engineering (ENG) 
 Jeff Yoshimi: Phone: 209-724-2955, Social Sciences, Humanities, and Arts 


(SSHA) 
 Kenji Hakuta: Phone: 209-724-4335, Dean, Social Sciences, Humanities, and 


Arts (SSHA) 
 Christopher Viney: Phone: 209-724-4359, Engineering (ENG) 
 Gregg Herken: Phone: 209-724-4362, Social Sciences, Humanities, and Arts 


(SSHA) 
 Wil van Breugel: Phone: 209-658-6392, Adjunct Professor, Research 


Astronomer, Lawrence Livermore Laboratories 
 Anne Zanzucchi: Phone: 209-217-7228, Writing Program, Social Sciences, 


Humanities, and Arts (SSHA) 
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 Tom Hothem: Phone: 209-217-7247, Writing Program, Social Sciences, 
Humanities, and Arts (SSHA) 


 Steve Kramp: Phone: 209-724-4335, Writing Program, Social Sciences, 
Humanities, and Arts (SSHA) 


 Michelle Leigh Jacobs: Phone: 209-205-8235, Library 
 
 
CORE 100 Introduction and Requirements 
 
Every society needs people who can solve problems, and increasingly, problem-solving 
is accomplished by many professions through multidisciplinary team efforts. The goal of 
this course is to teach students problem-solving skills through the experience of working 
on a multidisciplinary team to formulate a solution for a societal problem. The team will 
be composed of students from several majors to provide the breadth need for a 
multidisciplinary approach; and will address the pros and cons of proposed solutions 
from the scientific, cultural, ethical, and economic perspectives.  
 
Students will attend two one-hour lectures and one two-hour discussion section per 
week. They will work in groups of eight students. Writing instructors, a statistician, (and 
in future years, previous outstanding students) will also be available for the group 
discussions.  
 
The CORE Course Concept 
 
CORE 100 is UC Merced’s second course in the College One CORE general education 
sequence, “The World at Home II.” Students in Core 100 will apply what they have 
learned during their first two years towards shaping their own perspectives on how to 
answer these questions. The overall goal of the course will be to equip UCM students 
with the knowledge and tools necessary to grapple with the complex problems that they 
will encounter in a rapidly changing world. By its “real life,” issue-based approach, the 
course will challenge students to think about ways in which the problems facing society 
might be amenable to solution, through modules varying in length from one to three-
weeks, on topics such as energy, water, regional conflict, cultural intersection, and 
immigration. The emphasis throughout the course will be upon active, rather than 
passive, learning.  
 
Assignments 
 
The work products of each group will be as follows: 
  
1. Pre-proposal (due 03/01/06) 
2. Final presentations (in final weeks of class) 
3. Final project (due 05/10/06) 
4. Individual Diaries (due 05/10/06) 
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The five-page pre-project proposal consist of a title, project description, bibliography, 
and budget with justification (only if funds are requested).  The entire document will be 
single-spaced using a 12 pt font with 1 inch margins. The final project report will be 
composed of a summary (no more than 5 pages) and project details (no more than 15 
pages). Pros and cons of proposed solutions should be incorporated into the document 
and minority opinions incorporated into the document as an appendix if necessary. A 
bibliography is also required. The entire document will be single-spaced using a 12 pt 
font with 1 inch margins. The public presentation will be a maximum of 20 minutes plus 
5 minutes for questions and can optionally be supplemented by a web-site.  The diaries 
will be used to provide evidence of individual participation. More detailed descriptions of 
the assignments will  be provided in class. 
 
Team Roles 
 
Students will be assigned roles which will be used to assess individual grades. Sample 
roles include: team leader, editor, art director, library researcher/archivist, policy 
interviewer, website designer / manager, statistician, and economist.  Students can 
tailor a set of roles to their specific project.   Roles should be thought of as a team-
member’s primary area, but all team members collaborate on every aspect of the 
project. 
 
 
Grading 
 
Grading will be based on group assignments and individual contributions.  The 
breakdown is as follows: 
 
Group assignments: 60 points 
 
 Pre-proposal:   10 
 Presentation:    15 
 Final Project:         35 
 
Individual assignments: 30 points 
 
Based on journals# (10), attendance* (10), and student-designated sections of final 
project (10).  
 
 
Group member ratings / peer evaluation: 10 points 
 
# Your journals should contain the following components: 
 
1) Brief statements describing what work you did for the group.  Highlight or underline 
these statements. 
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2) Brief statements describing what your objectives are for the coming week.  Highlight 
or underline these statements as well. 
3) Longer paragraphs in which you reflect on your project, develop ideas, write draft 
materials, and brainstorm. 
 
Write at least 1-page per week (1-3 pages recommended).  From time to time you will 
be given specific questions to answer in your journals. 
 
* You are expected to attend every lecture.  Some lectures have not yet been scheduled 
but will be scheduled in the normal lecture time.  Students should check for schedule 
updates on the course website (via an updated syllabus on UCMCrops). 
Announcements of any changes or additions in scheduling will be made by email and at 
lectures. Assume all Mondays and Wednesday lecture slots will be filled unless notified 
otherwise. 
 
Disabilities Statement 
 
Students with disabilities who need staff or time intensive accommodations (e.g., reader 
services, interpreter services, text conversion, etc.) should contact the Disability 
Services Office as soon as possible to make necessary arrangements for these 
services. It is the student's responsibility to assure that such notification occurs in a 
timely fashion. Failure to do so may delay or in some cases preclude our ability to 
provide certain accommodations. For further information or to make disability services 
arrangements, contact the Disability Services Office, 107 Kolligian Library (Gold Wing), 
First Floor, Email: disabilityservices@ucmerced.edu, Phone: 209.381.7862. 
 
Academic Conduct 
 
Students in Core 100, and all students at UC Merced, will be expected to adhere to the 
UCM Interim Code of Academic Conduct. The entire document is available online (see 
the bottom of the College One Welcome page) at https://ucmeng.net/college1/welcome. 
A concise account of the policy for students is given below: 
 
Academic integrity is the foundation of an academic community and without it none of 
the educational or research goals of the university can be achieved. All members of the 
university community are responsible for its academic integrity. Existing policies forbid 
cheating on examinations, plagiarism and other forms of academic dishonesty.   
 
Examples of academic dishonesty include: 
 


 receiving or providing unauthorized assistance on examinations   
 using unauthorized materials during an examination   
 plagiarism - using materials from sources without citations   
 altering an exam and submitting it for re-grading   
 fabricating data or references  
 using false excuses to obtain extensions of time or to skip coursework 
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The ultimate success of a code of academic conduct depends largely on the degree to 
which the students fulfill their responsibilities towards academic integrity.   
 
 
Faculty Office Hours 
 


• Henry Jay Forman by appointment only – send email to 
hjf.ucmerced@gmail.com 


• Kenji Hakuta Tues 5-6 Library Blue Wing, 4th Floor, outside the seminar rooms 
areas or by appointment (call Sandra Mora: 724-4335) 


• Valerie Leppert Mon 9-10 K264, Tues 9-10 K264 
• Jeff Yoshimi Tues 3-5 Classroom Building 313 (or by appointment until the room 


is ready) 
 
 
For CORE 100 questions and College One general information please contact: 
 
Karl James Lorenzen, Ph.D. – Administrative Specialist – College One Offices – 167 
Kolligian LibraryPhone: 209.724.4248 – Email: klorenzen@ucmerced.edu – Webpage: 
https://ucmeng.net/college1
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COURSE SCHEDULE 
 


Spring Semester 2006 
 


Spring Semester Begins  January 10, 2006 Tuesday 
Martin Luther King, Jr. 
Holiday  


 January 16, 2006 Monday 


Fall Instruction Begins 70 days January 17, 2006 Tuesday 
Presidents' Day Holiday   February 20, 2006  Monday 
Spring Recess  March 27-31, 2006 Monday-Friday 
Cesar Chavez Day 
Holiday  


 March 31, 2006 Friday 


Instruction Ends  May 10, 2006 Wednesday 
Spring Finals Exam Prep 3 days May 11-12 & 14, 2006 Thursday - 


Friday, Sunday 
Spring Final 
Examinations 


4 days May 13, 15-16, 2006 Saturday,  
Monday-
Tuesday 


Spring Semester Ends  May 16, 2006 Tuesday 
 
 
Week-to-Week Schedule 
 
1.  January 16 - 20 
 
M 01 16  MARTIN LUTHER KING JR. HOLIDAY – No Class 
T 01 17   
W 01 18  Introduction of Course: Case study methodology.  Discuss 


roles. Introduce instructors. 
 
Lecturer: Henry Forman 


R 01 19    
F 01 20   
 
2.  January 23 - 27 
 
Discussion topics:  Introductions, Team-building exercises with Valerie and Rosalina 
 
M 01 23  Team building, project selection, conflict resolution (valuing 


diverse perspectives) 
 
Lecturer: Valerie Leppert 
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T 01 24    
W 01 25  Collaborative writing  


 
Lecturers: Tom Hothem and Anne Zanzucchi  
 
 


R 01 26    
F 01 27   
 
3.  January 30 – February 3 
Discussion topics: Problem solving a sample case 1. 
 
M 01 30  Introduction to a sample case: Process 


 
Lecturer: Valerie Leppert 
 
 


T 01 31    
W 02 01  Introduction to a sample case: Content / Specific case 


 
Lecturer: Henry Jay Forman 


R 02 02    
F 02 03   
 
4.  February 6 – 10 
 
Discussion topics: Problem solving a sample case 2. Writing workshop: team building 
and collaborative writing. Begin to identify a problem. 
 
M 02 06  Resources 1: The Library  


 
Lecturer: Michelle Leigh Jacobs 
 


T 02 07    
W 02 08  The scientific method applied to public policy 


 
Lecturer: Christopher Viney 
 
 


R 02 09    
F 02 10   
 
5.  February 13 - 17 
 
Discussion: Picking a problem and roles.  Reflections in journals on the process.  
Writing workshop: bibliography and background. 
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Draft 05 – October 26, 2005 


 
M 02 13  Surveys: use and misuse in public policy 


 
Lecturer: Evan Heit 
 
 
  


T 02 14    
W 02 15  Assessing the history and status of a complex issue 


 
Lecturer: Jeff Yoshimi 
 


R 02 16    
F 02 17   
 
6. February 20 - 24 
 
Discussion: Writing Workshop: Pre-proposal writing. 
 
M 02 20  PRESIDENT’S DAY – HOLIDAY 
T 02 21    
W 02 22  Economics of public policy 


 
Lecturer: Shawn Kantor 
 
 


R 02 23    
F 02 24   
 
7.  February 27 – March 3 
 
M 02 27  Ethics of public policy 


 
Lecturer: Jeff Yoshimi 


T 02 28   
W 03 01  Due: Pre-proposal  
R 03 02   
F 03 03   
 
8.  March 6 – 10 
 
 
M 03 06  Lecture: Interview techniques 


 
Guest lecturer: A.G. Block, Director, Public Affairs Journalism 
Program, University of California Center Sacramento 
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T 03 07    
W 03 08  Real example: The Role of Public Policy in the Competitiveness 


of the Semiconductor Industry 
 
 
Guest Speaker: Daryl Hatano, UC Merced Foundation Trustee, 
Vice President, Public Policy Semiconductor Industry 
Association 


R 03 09    
F 03 10   
     
 
9. March 13 - 17 
 
Discussion topic: Statistical Analysis 


 
M 03 13  Real example: Hetch Hetchy 


 
Guest Speaker: Steve Shackleton, Chief Ranger, Yosemite 
National Park 
 
 


T 03 14    
W 03 15  Real example: Regulation of nanotechnology 


 
Speaker: Valerie Leppert 


R 03 16    
F 03 17   
 
10. March 20 – 24 
 
Discussion topic: Writing workshop: presentation. 
 
M 03 20  Real example: Bilingual education 


 
Speaker: Kenji Hakuta 


T 03 21    
W 03 22  Real example: National health care 


 
Guest speaker: Dr. Philip Hinton, former CEO of Community 
Medical Centers, Central California 


R 03 23    
F 03 24   
 
 
11.  March 27 - 31 
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Spring Recess 
CESAR CHAVEZ DAY – HOLIDAY 
 
 
12. April 3 - 7 
 
M 04 03  How to give an effective presentation 


 
Lecturer: Christopher Viney 


T 04 04    
W 04 05  Real example 4: Should we go to Mars? 


 
Speaker: Wil van Breugel  


R 04 06    
F 04 07   
 
 
 
13. April 10 – 14 
 
Discussion topic: Writing workshop: Final project. 
 
M 04 10  Real example: Technology, Privacy, and Big Brother 


 
Speaker: Gregg Herken 


T 04 11    
W 04 12  To be announced 
R 04 13    
F 04 14   
 
14.  April 17 - 21 
 
M 04 17  Team Presentations 
T 04 18    
W 04 19  Team Presentations 
R 04 20    
F 04 21   
 
15. April 24 - 28 
 
M 04 24  Team Presentations 
T 04 25    
W 04 26  Team Presentations 
R 04 27    
F 04 28   
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16. May 1 - 5 
 
M 05 01  Team Presentations 
T 05 02    
W 05 03  Team Presentations 
R 05 04    
F 05 05   
 
17. May 8 - 12 
 
M 05 08  Team Presentations 
T 05 09    
W 05 10  Team Presentations 


 
DUE: Final Project / Journals 


R 05 11   
F 05 12   


 
 


 
18. May 15 - 19 
 
M 05 15  SPRING FINAL EXAMINATIONS 
T 05 16  SPRING FINAL EXAMINATIONS – END OF SPRING 


SEMESTER 
 
Recommended projects: 
Stem cells- Should extra embryos from in vitro fertilization be used for stem cell 
research?   
Mass Transportation (e.g. high speed rail) - What are the costs and benefits for high 
speed rail for the San Joaquin Valley? 
Terrorism / National Security - Is technologic spying on individuals justified for national 
security?   
Genetically Modified Foods - Are genetically modified foods safe? 
Space Exploration & Its Current Feasibility - Should we go to Mars?   
Health care - What are the costs and benefits for a national health care system? 
A Vision for UC Merced - How should UC Merced grow?   
Nanotechnology - Should the government regulate nanotechnology?   
Energy / Global warming - What alternative energy sources should be developed?   
Air Pollution - How do we deal with air pollution to improve public health?   
Science education - What investment should the government make in science 
education? 
Science education - Should intelligent design be taught in the public high schools? 
 Water-  What should be the balance between maintaining farming and city 
development in the San Joaquin Valley?  
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Bilingual education - Should bilinqual education be used in public education?  
Hetch Hetchy.  Should we restore Hetch Hetchy? 
Urban (& Suburban?) Development - Should there be limits on the size of urban or 
suburban development? 
Smoking- Should there be an absolute ban on smoking?  
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Fall 2008 Fall 2009 Fall 2010


Freshmen 1,079 1,391 1,643


Sophomore 489 677 868


Junior 482 550 880


Senior 474 534 695


Second Baccalaureate 1 1 1


Total Undergraduate 2,525 3,153 4,087


Master's 26 31 35


Doctoral 135 155 104


Doctoral - Advanced to Candidacy 28 45 73


Total Graduate 189 231 212


Total Student FTE 2,714 3,384 4,299


Lower Division* 1,568 2,068 2,511


Upper Division 957 1,085 1,576


Residency Status


Undergraduate Resident 2,486 3,103 4,021


Undergraduate Non-resident 40 51 65


Total Undergraduate 2,525 3,154 4,086


Graduate Resident 117 145 134


Graduate Non-resident 72 85 78


Total Graduate 189 230 212


● credit hours taken by undergraduates/15


● credit hours taken by graduate students (prior to advancement to candidacy)/12


● doctoral students advanced to candidacy for six semesters or fewer generate 1 FTE, regardless of credit hours taken


● doctoral students advanced to candidacy after six semesters do not generate FTE, regardless of credit hours taken


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Note: FTE (Full-Time Equivalent) are calculated as follows:  


FULL-TIME EQUIVALENT (FTE) ENROLLMENT BY CLASS LEVEL







Fall 2008 Fall 2009 Fall 2010


Freshmen 42.7% 44.1% 40.2%


Sophomore 19.4% 21.5% 21.2%


Junior 19.1% 17.4% 21.5%


Senior 18.8% 16.9% 17.0%


Second Baccalaureate 0.0% 0.0% 0.0%


Total Undergraduate 100% 100% 100%


Master's 14.0% 13.4% 16.5%


Doctoral 71.2% 67.1% 49.1%


Doctoral - Advanced to Candidacy 14.8% 19.5% 34.4%


Total Graduate 100% 100% 100%


Lower Division 62.1% 65.6% 61.4%


Upper Division 37.9% 34.4% 38.6%


Residency Status


Undergraduate Resident 98.4% 98.4% 98.4%


Undergraduate Non-resident 1.6% 1.6% 1.6%


Total Undergraduate 100% 100% 100%


Graduate Resident 61.9% 63.0% 63.2%


Graduate Non-resident 38.1% 37.0% 36.8%


Total Graduate 100% 100% 100%


● credit hours taken by undergraduates/15


● credit hours taken by graduate students (prior to advancement to candidacy)/12


● doctoral students advanced to candidacy for six semesters or fewer generate 1 FTE, regardless of credit hours taken


● doctoral students advanced to candidacy after six semesters do not generate FTE, regardless of credit hours taken


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT % BY CLASS LEVEL


Note: FTE (Full-Time Equivalent) are calculated as follows:  







Fall 2005 Fall 2006 Fall 2007


Freshmen 762 581 815


Sophomore 8 439 379


Junior 62 105 477


Senior 1 82 117


Second Baccalaureate 1 2 1


Total Undergraduate 833 1,209 1,789


Master's 11 17 19


Doctoral 28 63 96


Doctoral - Advanced to Candidacy 0 0 10


Total Graduate 38 80 124


Total Student FTE 871 1,289 1,914


Lower Division* 769 1,020 1,195


Upper Division 64 189 595


Residency Status


Undergraduate Resident 824 1,201 1,769


Undergraduate Non-resident 9 8 20


Total Undergraduate 833 1,209 1,789


Graduate Resident 34 60 79


Graduate Non-resident 5 21 46


Total Graduate 38 80 124


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


● credit hours taken by undergraduates/15


● credit hours taken by graduate students (prior to advancement to candidacy)/12


● doctoral students advanced to candidacy for six semesters or fewer generate 1 FTE, regardless of credit hours taken


● doctoral students advanced to candidacy after six semesters do not generate FTE, regardless of credit hours taken


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT BY CLASS LEVEL


Note: FTE (Full-Time Equivalent) are calculated as follows:  







Fall 2005 Fall 2006 Fall 2007


Freshmen 91.4% 48.1% 45.6%


Sophomore 0.9% 36.3% 21.2%


Junior 7.5% 8.7% 26.6%


Senior 0.1% 6.8% 6.5%


Second Baccalaureate 0.1% 0.1% 0.1%


Total Undergraduate 100% 100% 100%


Master's 28.2% 21.5% 14.9%


Doctoral 71.8% 78.5% 77.1%


Doctoral - Advanced to Candidacy 0.0% 0.0% 8.0%


Total Graduate 100% 100% 100%


Lower Division 92.4% 84.4% 66.8%


Upper Division 7.6% 15.6% 33.2%


Residency Status


Undergraduate Resident 98.9% 99.3% 98.9%


Undergraduate Non-resident 1.1% 0.7% 1.1%


Total Undergraduate 100% 100% 100%


Graduate Resident 87.5% 74.4% 63.1%


Graduate Non-resident 12.5% 25.6% 36.9%


Total Graduate 100% 100% 100%


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


● credit hours taken by undergraduates/15


● credit hours taken by graduate students (prior to advancement to candidacy)/12


● doctoral students advanced to candidacy for six semesters or fewer generate 1 FTE, regardless of credit hours taken


● doctoral students advanced to candidacy after six semesters do not generate FTE, regardless of credit hours taken


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT % BY CLASS LEVEL


Note: FTE (Full-Time Equivalent) are calculated as follows:  







Fall 2008 Fall 2009* Fall 2010*


Anthropology 4 18 41


Applied Mathematics 35 54 72


Bioengineering 107 107 111


Biological Sciences 608 744 936


Chemical Sciences 52 100 152


Cognitive Sciences 61 89 99


Computer Science & Engineering 151 162 188


Earth Systems Science 19 25 27


Economics 51 51 80


Environmental Engineering 50 58 70


History 69 78 100


Literature and Cultures 54 72 100


Management 184 191 229


Materials Science & Engineering 16 15 30


Mechanical Engineering 118 173 241


Physics 23 37 43


Political Science 118 159 203


Psychology 333 379 480


Social and Cognitive Sciences 13 0 0


Sociology 0 0 66


World Cultures & History 8 3 1


Undeclared 318 463 657


Undeclared Engineering 49 51 47


Undeclared Natural Sciences 34 45 47


Undeclared Social Sciences, Humanities & Arts 50 81 65


Total 2,525 3,155 4,085


* FTE totals do not match official campus FTE figure due to rounding


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT BY UNDERGRADUATE MAJOR


Note: FTE (Full-Time Equivalent) for undergraduates are calculated as follows: total credit hours divided by 15







Fall 2008 Fall 2009 Fall 2010


Anthropology 0.2% 0.6% 1.0%


Applied Mathematics 1.4% 1.7% 1.8%


Bioengineering 4.2% 3.4% 2.7%


Biological Sciences 24.1% 23.6% 22.9%


Chemical Sciences 2.1% 3.2% 3.7%


Cognitive Sciences 2.4% 2.8% 2.4%


Computer Science & Engineering 6.0% 5.1% 4.6%


Earth Systems Science 0.8% 0.8% 0.7%


Economics 2.0% 1.6% 2.0%


Environmental Engineering 2.0% 1.8% 1.7%


History 2.7% 2.5% 2.4%


Literature and Cultures 2.1% 2.3% 2.4%


Management 7.3% 6.1% 5.6%


Materials Science & Engineering 0.6% 0.5% 0.7%


Mechanical Engineering 4.7% 5.5% 5.9%


Physics 0.9% 1.2% 1.1%


Political Science 4.7% 5.0% 5.0%


Psychology 13.2% 12.0% 11.8%


Social and Cognitive Sciences 0.5% 0.0% 0.0%


Sociology 0.0% 0.0% 1.6%


World Cultures & History 0.3% 0.1% 0.0%


Undeclared 12.6% 14.7% 16.1%


Undeclared Engineering 1.9% 1.6% 1.2%


Undeclared Natural Sciences 1.3% 1.4% 1.2%


Undeclared Social Sciences, Humanities & Arts 2.0% 2.6% 1.6%


Total 100% 100% 100%


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT % BY UNDERGRADUATE MAJOR


Note: FTE (Full-Time Equivalent) for undergraduates are calculated as follows: total credit hours divided by 15







Fall 2008* Fall 2009* Fall 2010*


Environmental Systems 27 32 36


Individual Graduate Program with Emphasis in:


Applied Mathematics 12 19 15


Bioengineering & Small Scale Technologies 16 19 20


Electrical Engineering & Computer Science* 21 21 21


Mechanical Engineering & Applied Mechanics 8 11 15


Physics and Chemistry ** 21 32 27


Quantitative Systems Biology 42 46 35


Social & Cognitive Science 24 28 25


World Cultures  20 22 17


Total 191 230 211


* Formerly Computer Science & Engineering


** Formerly Atomic and Molecular Engineering


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT BY GRADUATE MAJOR


* Major FTE totals differ from  official campus FTE figures due to rounding. 


Note: FTE (Full-Time Equivalent) for graduate students are calculated as follows:  total credit hours divided by 12 except for advanced to candidacy 


students who generate 1 FTE regardless of the amount of enrolled credit hours







Fall 2008 Fall 2009 Fall 2010


Environmental Systems 14.1% 13.9% 17.1%


Individual Graduate Program with Emphasis in:


Applied Mathematics 6.3% 8.3% 7.1%


Bioengineering & Small Scale Technologies 8.4% 8.3% 9.5%


Electrical Engineering & Computer Science* 11.0% 9.1% 10.0%


Mechanical Engineering & Applied Mechanics 4.2% 4.8% 7.1%


Physics and Chemistry ** 11.0% 13.9% 12.8%


Quantitative Systems Biology 22.0% 20.0% 16.6%


Social & Cognitive Science 12.6% 12.2% 11.8%


World Cultures  10.5% 9.6% 8.1%


Total 100% 100% 100%


* Formerly Computer Science & Engineering


** Formerly Atomic and Molecular Engineering


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT % BY GRADUATE MAJOR







Fall 2005 Fall 2006 Fall 2007


Applied Mathematics 0 6 24


Bioengineering 36 50 65


Biological Sciences 225 352 482


Chemical Sciences 0 6 25


Cognitive Sciences 0 0 34


Computer Science & Engineering 57 79 96


Earth Systems Science 7 8 18


Economics 0 0 20


Environmental Engineering 5 17 32


History 0 0 37


Literature and Cultures 0 0 24


Management 64 95 129


Materials Science & Engineering 0 2 4


Mechanical Engineering 0 26 70


Physics 0 3 15


Political Science 0 0 59


Psychology 0 36 230


Social and Cognitive Sciences 122 173 33


World Cultures & History 33 66 25


Undeclared 123 149 243


Undeclared Engineering 41 51 49


Undeclared Natural Sciences 42 38 37


Undeclared Social Sciences, Humanities & Arts 78 52 38


Total 833 1,209 1,789


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT BY UNDERGRADUATE MAJOR


Note: FTE (Full-Time Equivalent) for undergraduates are calculated as follows: total credit hours divided by 15







Fall 2005 Fall 2006 Fall 2007


Applied Mathematics 0.0% 0.5% 1.3%


Bioengineering 4.3% 4.2% 3.6%


Biological Sciences 27.0% 29.1% 26.9%


Chemical Sciences 0.0% 0.5% 1.4%


Cognitive Sciences 0.0% 0.0% 1.9%


Computer Science & Engineering 6.8% 6.5% 5.4%


Earth Systems Science 0.8% 0.7% 1.0%


Economics 0.0% 0.0% 1.1%


Environmental Engineering 0.6% 1.4% 1.8%


History 0.0% 0.0% 2.1%


Literature and Cultures 0.0% 0.0% 1.3%


Management 7.7% 7.9% 7.2%


Materials Science & Engineering 0.0% 0.2% 0.2%


Mechanical Engineering 0.0% 2.1% 3.9%


Physics 0.0% 0.2% 0.8%


Political Science 0.0% 0.0% 3.3%


Psychology 0.0% 3.0% 12.9%


Social and Cognitive Sciences 14.6% 14.3% 1.8%


World Cultures & History 4.0% 5.5% 1.4%


Undeclared 14.8% 12.3% 13.6%


Undeclared Engineering 4.9% 4.2% 2.7%


Undeclared Natural Sciences 5.0% 3.1% 2.1%


Undeclared Social Sciences, Humanities & Arts 9.4% 4.3% 2.1%


Total 100% 100% 100%


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT % BY UNDERGRADUATE MAJOR


Note: FTE (Full-Time Equivalent) for undergraduates are calculated as follows: total credit hours divided by 15







Fall 2005 Fall 2006* Fall 2007


Environmental Systems 17 20 22


Individual Graduate Program with Emphasis in:


Applied Mathematics 0 6 10


Bioengineering & Small Scale Technologies 0 0 8


Electrical Engineering & Computer Science* 0 6 15


Mechanical Engineering & Applied Mechanics 0 0 3


Physics and Chemistry ** 3 8 12


Quantitative Systems Biology 8 15 23


Social & Cognitive Science 1 14 17


World Cultures  9 13 14


Total 38 82 124


* Formerly Computer Science & Engineering


** Formerly Atomic and Molecular Engineering


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Note: FTE (Full-Time Equivalent) for graduate students are calculated as follows:  total credit hours divided by 12 except for advanced to candidacy 


students who generated 1 FTE regardless of the amount of enrolled credit hours


FULL-TIME EQUIVALENT (FTE) ENROLLMENT BY GRADUATE MAJOR


* Major FTE totals differ from  official campus FTE figures due to rounding. 







Fall 2005 Fall 2006 Fall 2007


Environmental Systems 44.7% 24.4% 17.7%


Individual Graduate Program with Emphasis in:


Applied Mathematics 0.0% 7.3% 8.1%


Bioengineering & Small Scale Technologies 0.0% 0.0% 6.5%


Electrical Engineering & Computer Science* 0.0% 7.3% 12.1%


Mechanical Engineering & Applied Mechanics 0.0% 0.0% 2.4%


Physics and Chemistry ** 7.9% 9.8% 9.7%


Quantitative Systems Biology 21.1% 18.3% 18.5%


Social & Cognitive Science 2.6% 17.1% 13.7%


World Cultures  23.7% 15.9% 11.3%


Total 100% 100% 100%


* Formerly Computer Science & Engineering


** Formerly Atomic and Molecular Engineering


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FULL-TIME EQUIVALENT (FTE) ENROLLMENT % BY GRADUATE MAJOR


Note: FTE (Full-Time Equivalent) for graduate students are calculated as follows:  total credit hours divided by 12 except for advanced to candidacy 





		FTE: Fall 2008 - Fall 2010

		FTE %: Fall 2008 - Fall 2010

		FTE: Fall 2005 - Fall 2007

		FTE %: Fall 2005 - Fall 2007

		FTE by UG Major: Fall 2008 - Fall 2010

		FTE % by UG Major: Fall 2008 - Fall 2010

		FTE by GR Major: Fall 2008 - Fall 2010

		FTE % by GR Major: Fall 2008 - Fall 2010

		FTE by UG Major: Fall 2005 - Fall 2007

		FTE % by UG Major: Fall 2005 - Fall 2007

		FTE by GR Major: Fall 2005 - Fall 2007

		FTE % by GR Major: Fall 2005 - Fall 2007
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May 2010 RESULTS SUMMARY:  
Questionnaire to Assess Impact of External Review Processes on Graduate Program Educational 


Effectiveness 
 
I. Response rate:  
Three graduate groups completed the questionnaire (Appendix 1), equivalent to 100% of the graduate 
emphasis areas currently engaged in CCGA and WASC Substantive Change review processes as of May 
2010.   
 
II. Program Progress in CCGA and WASC Substantive Change Review Processes 
As of May 2010, all three graduate programs have submitted a graduate program proposal to the UC’s 
Coordinating Committee on Graduate Affairs (CCGA) and are preparing the application for WASC 
Substantive Change review (Table 1).  
 
III. Reported Impacts of Preparation for CCGA and WASC Review Processes 
 


A. Curriculum & Program Policies and Procedures 
All three programs reported that preparations for these two review processes had affected 
their program’s curriculum and policies and procedures. Specifically,  


 
• All three developed anew or revised the following aspects of their curriculum - program 


learning outcomes, course learning outcomes, and the alignment of these two foundational 
components of the curriculum (Table 2) 


• One developed dissertation criteria (Table 1) 
• Two revised their required courses (Table 1) 
• All three developed assessment plans (Table 3) 
• All three revised their policies and procedures with respect to evaluating student progress 


(Table 3) 
• Two revised requirements for advanced degrees (Table 3) 


 
The significance of these developments is supported by the following responses to a question 
asking about changes that have, or are anticipated to have, the greatest positive impact on 
student learning and success.   


 
• “Probably the greatest positive impact has come from the development of program-level 


and course-level learning outcomes (which were more or less entirely a response to WASC 
requirements).  Several faculty have acknowledged that the development of course-level 
learning outcomes has clarified their thinking about their courses.” 


•  “Further developing the graduate curriculum, but it was not sufficiently developed 
beforehand.  The process just forced us to make the time to work on it.” 


•  “Multi-year assessment plan for student learning. The CCGA process made us realize that 
we needed a better way to assess student progress in our graduate program.” 


 
Additionally, one program noted that “The process has improved our graduate program 
significantly. It allowed us to identify support and assessment mechanisms for our students and 
to better prioritize and organize our goals.” 
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B. Alignment of Resources with Program Needs 
One program indicated that the budgeting process affected the alignment of resources with 
program needs in the areas of faculty lines and financial support for graduate student research 
(Table 4). A second program indicated that budgeting had not affected the alignment of 
resources with program needs as budgeting is currently focused mostly on undergraduate 
needs. Independent of CCGA and WASC reviews, the Vice Chancellor for Research has 
established a committee to address support for graduate education.  


 
IV. Student Success Metrics Considered in Program Preparations for Review 


Programs considered a variety of student success metrics during their preparations for CCGA and 
WASC substantive change reviews with two of three programs explicitly considering retention and 
graduation and time-to-degree rates (Table 5).    
 
Programs specifically highlighted post-degree employment, degree progress, and publications and 
scholarly presentations as the metrics that figured most prominently in preparing for external 
review, noting, for example, that the “ultimate success [post-degree employment] is of the utmost 
importance” and that publications and scholarly presentations are the “measure[s] of success in 
academic scientific research.” The third program noted that considerations of degree progress had 
resulted in changes to the way the program monitors student progress.  


 
V. Other Thoughts Regarding the CCGA and WASC Substantive Change and Review Processes 


One program noted that “The WASC process is entirely too burdensome and redundant with the 
CCGA process.  These need to be streamlined into one process, and WASC needs to accommodate 
the CCGA process.  It has been honed over decades, and has the rigor and expertise needed for 
PhD level review.  WASC needs to learn from this process and leverage it, rather than duplicating it, 
which adds no value to education.  The cost and redundancy of the WASC process makes it a net 
loss of value for graduate education.” 
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Table 1:  Summary of program progress in relation to CCGA and WASC Substantive Change reviews (N=3).  
 


 Developing 
application 


Submitted 
application 


Review 
concluded 


a) CCGA  3  
b) WASC Substantive Change 3   
c) Other________________________________    


 
Table 2: Curriculum. Self-reported impacts of the CCGA and WASC Substantive Change review processes on 
select components of program curriculum (N=3).  


 


 Newly Developed Revised Unchanged 
a)   Program learning outcomes (PLOs) 2 1  
b)  Course-level learning outcomes  21 2  1 
c)   Required courses  2 1 
d)  Dissertation criteria 1  2 
e)  Co-curricular support for learning   3 
f)   Graduate student support related to    


• Career planning  1 2 
• Teaching  1 2 
• Mentoring  1 2 


g)  Alignment of program’s curriculum with PLOs 3   
h)  Alignment of program’s curriculum with UC Merced 


strategic  planning documents  1 2 


i)  Graduation requirements  1 2 
j)  Time table for degree completion  1 2 
k)  Other_____________________________    


     
Table 3:  Program Policies and Procedures.  Self-reported impacts of the CCGA and WASC Substantive Change 
review processes on select components of program polices and procedures (N=3).  


 


 Newly Developed Revised Unchanged 
a)  Multi-year assessment plan for student learning 3   
b)  Admissions   3 
c)  Requirements for advanced degrees  2 1 
d)  Evaluation of student progress  3  
e)  Student financial support   3 
f)  Program governance   3 


 


                                                 
1 One program selected multiple responses.  
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Table 4: Resource and Program Need Alignment.  Self-reported impact of the institutional budgeting process on 
the alignment of resources with programmatic needs (N=3). 
 


Areas of Impact Number of programs reporting  
Faculty lines  1 
Financial support for graduate student tuition and fees 0 
Financial support for graduate student research 1 
Financial support for the curriculum  0 
Library resources  0 
Space resources  0 
Other: No, budgeting is mostly based on undergrad programs right now.  The 
connection with grad programs is an issue that needs attention moving 
forward.  The VCR put together a task force on graduate education that is 
addressing it.  But this task force is not in response to CCGA or WASC, it is just 
a necessary thing to do. 
 


1 


 
 
Table 5:  Metrics of Student Success. Metrics of student success considered in preparations for the CCGA or 
WASC Substantive Change Review (N=3).  
 


Student Success Metrics Number of programs reporting 
Retention and graduation rates  2 
Time-to-degree rates 2 
Student satisfaction  1 
Post-degree employment 1 
Other:  Publications and scholarly presentations 1 
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Appendix 1: Questionnaire to Assess Impact of External Review Processes on Graduate Program Educational 
Effectiveness 


 
For the WASC Educational Effectiveness Review, UCM must analyze its program review processes, including 
impacts on program effectiveness in relation to student learning and success.  At the graduate level, program 
review will consist mainly of the CCGA and WASC Substantive Change processes for the approval of new 
graduate programs for the next several years.  To help UCM demonstrate the effects of these external review 
processes on program effectiveness, please respond to the brief set of questions below.   
 
1. Has preparing for the CCGA, WASC, and other external reviews, if applicable, affected any of the following 


aspects of your program’s curriculum? Please check all that apply, indicating whether the specified element 
was newly developed and/or revised or left unchanged as a result of preparing for external review.  
 


 Newly Developed Revised Unchanged 
a)   Program learning outcomes (PLOs)    
b)  Course-level learning outcomes     
c)   Required courses    
d)  Dissertation criteria    
e)  Co-curricular support for learning    
f)   Graduate student support related to    


• Career planning    
• Teaching    
• Mentoring    


g)  Alignment of program’s curriculum with PLOs    
h)  Alignment of program’s curriculum with UC Merced 


strategic  planning documents    


i)  Graduation requirements    
j)  Time table for degree completion    
k)  Other_____________________________    


     
2. Has preparing for the CCGA, WASC, and other external reviews, if applicable, affected any of the following 


aspects of your program’s policies and procedures?  Please check all that apply, indicating whether the 
specific element was newly developed, revised or left unchanged as a result of preparing for external review.  
 


 Newly Developed Revised Unchanged 
a)  Multi-year assessment plan for student learning    
b)  Admissions    
c)  Requirements for advanced degrees    
d)  Evaluation of student progress    
e)  Student financial support    
f)  Program governance    


 
3.   In response to preparations for the CCGA, WASC, and other external reviews, if applicable, has the 


institutional budgeting process affected the alignment of resources with the program’s needs in any of the 
following areas?  Please check all that apply.  


a) Faculty lines       ____ 
b) Financial support for graduate student tuition and fees  ____ 
c) Financial support for graduate student research   ____ 
d) Financial support for the curriculum     ____ 
e) Library resources       ____ 
f) Space resources       ____ 
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g) Other____________________________________________     
4.   Has preparing for the CCGA, WASC, and other external reviews, if applicable, involved explicit consideration 


of any of the following metrics of student success? Please check all that apply. 
a) Retention and graduation rates    ____ 
b) Time-to-degree rates     ____ 
c) Student satisfaction      ____ 
d) Post-degree employment     ____ 
e) Other______________________________ 


 
5.  Please indicate the external reviews your program is engaged with and the stage of the process.  
 


 Developing 
application 


Submitted 
application 


Review 
concluded 


a) CCGA    
b) WASC Substantive Change    
c) Other________________________________    


 
 
6.   Of the changes identified in questions 1-3 above, which has or is anticipated to have the biggest positive 


impact on student learning and success2


 
 and why? What considerations led to this change? 


 
 
 
 
 
7. With respect to question 4 above, which metric of student success figured most prominently in preparing for 


external review and why? If none, why? Is there an alternative? 
 
 
 
 
 
 
 
8. If you have any other thoughts about how preparations for the external reviews reported in question 5 have 


impacted your program, please share them.  
 


 
 
 
 
 
 
 


Thank you! 


                                                 
2 Success can be considered from pre and post-degree perspectives. 








Charge for the General Education Subcommittee of UGC 
 
The General Education Subcommittee of UGC consists of two members of UGC and 
three members from outside UGC.  It serves as the faculty coordinating committee for College 
One.  The committee 
 


• Reviews and coordinates undergraduate general education courses, including 
recommending to UGC the approval of new courses and modifications to existing courses 
 


• Oversees and coordinates activities relating to the assessment of  general education 
 


• Reviews and assesses staffing and resource needs associated with general education 
courses and programs, and makes recommendations to UGC and CAPRA regarding 
resource allocations related to general education 


 
• Reviews and periodically updates general education principles and policies, and 


determines strategies and best practices for program delivery, making recommendations 
to UGC for final approval 
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September 24, 2010 
 
 
To:  Gregg Camfield, Chair, WASC Steering Committee 
    
From:  Jack Vevea, Chair, General Education Subcommittee of the UGC 
 
Re:  Response to General Education Goal Established in WASC Capacity and Preparatory 


 Review  


 
Dear Gregg: 
 
In the conclusion of the Capacity and Preparatory Review Report, UC Merced set the following goal:  
“By Fall 2010 and pending recommendations of the GE Ad-Hoc Committee, revise Core 100 or identify 
some other form of general education.”  Since the time of that statement, one detail has changed:  The Ad 
Hoc committee is now a standing subcommittee of the UGC.  The subcommittee was constituted at the 
beginning of Summer 2010, and is charged with oversight of general education at UC Merced.  The 
charge includes several points, of which the most relevant to the topic at hand is: 


 
Reviews and periodically updates general education principles and policies, and 
determines strategies and best practices for program delivery, making recommendations 
to UGC for final approval. 
 


When the subcommittee was formed, we were informally told that the most urgent task was to apply such 
review and update to “the Core 100 problem.” 
 
Core 100 was developed to provide an innovative approach to upper division general education.  Part of 
what was most special about it was that it was deliberately aligned with UC Merced’s “Guiding 
Principles.”  Key components of the course provided a shared interdisciplinary intellectual experience.  
Students engaged in a group cooperative project to which persons from various disciplines brought an 
array of skills.  The projects focused on developing plans to solve real-world problems, involved high-
level communication and application of quantitative tools, required group cooperation, and closely 
mimicked the process of group work on problems in the world outside the University.  Anecdotal reports 
indicate that many students considered it to be a highlight of their undergraduate experience; among those 
with less happy memories of the class, it has not been unusual for them to realize its value after leaving 
the University. 
 
It is necessary to use the past tense in discussing Core 100’s attributes and benefits because it has not 
been offered since 2007.  The reasons for this, and plans for what to do about it, have been discussed in 
various contexts, culminating in a study conducted by the Ad Hoc Committee on General Education in 







Spring 2009.  The document produced by that committee considered various other approaches to upper 
division general education, but ultimately recommended continuing Core 100 at least for the present.  The 
report included a detailed analysis of likely costs (in dollars and FTEs), and recommended that 
responsibility for the Core be consolidated under the Vice Provost for Undergraduate Education.  No 
discernable action was taken by UC Merced’s administration as a result of the report. 
 
That led to the current situation.  Since Spring 2007, students have been asked to select from among 12 
classes that have been approved as substitutes for Core 100.  Six of these classes are offered by the School 
of Social Sciences, Humanities and Arts, five are offered by the School of Natural Sciences, and one is 
offered by the School of Engineering.  All of these are writing courses and, with the exception of WRI 
100, they all focus on discipline-specific communication.  (WRI 100 maintains an interdisciplinary 
emphasis.)  This short term solution has at least provided students with upper division writing instruction, 
but it lacks Core 100’s alignment to the principles that define UC Merced. 
 
The General Education Subcommittee has met twice now to discuss these problems, and we are coming 
to a consensus on how to approach a solution.  Our efforts have focused on three areas: 


1. Finding an emergency solution for the short term; 
2. analyzing the causes of the current problems; and 
3. developing a model by which a long term solution can be achieved. 


 
 
Finding an emergency solution for the short term 
The emergency solution has been the simplest issue for the subcommittee to address.  We see no 
reasonable option but to continue the current policy of substituting approved courses for Core 100 
through the 2010-2011 academic year (and possibly for another year beyond that). 
 
 
Analyzing the causes of the current problems 
The subcommittee has spent considerable effort trying to identify the causes that underlie the current 
situation.  These can be divided into causes involving high level administration, causes at the school/dean 
level, causes at the faculty level, and to some degree causes at the student level.  Let us consider each of 
those categories in turn. 
 
High level administration.  The report of the Ad Hoc committee that was issued two years ago made 
specific, detailed recommendations that required action at the Vice Provost level and above.  As far has 
we have been able to determine, no action was taken.  It is, of course, likely that this lack of action was 
due in part to constrained resources, a perennial problem that hampers many endeavors at UC Merced. 
 
School/dean level.  Many faculty have described lack of support on the part of their deans for Core 100 
teaching.  This is complicated by the fact that Core 100 involves team teaching, and the deans vary in 
their approaches to credit for team teaching, which they tend to see as less than a full course equivalent.  
The deans have no particular incentive to support Core 100, as participation on the part of their faculty 
draws directly from their own instructional resources. 
 
Faculty level.  Core 100 has historically been offered by a small handful of ladder faculty who share a 
strong devotion to the ideals of the course.  The original idea was that Core 100 would ultimately involve 
more than these few individuals; however, other faculty have not exhibited overwhelming enthusiasm for 
the task.  Faculty have little incentive to participate in Core 100 in an environment where the effort is not 
appreciated by their schools.  The Committee on Academic Personnel has made it clear that they do not 
consider teaching in the Core to be recognizable University service, and has discouraged junior faculty 
from participating.  Finally, many faculty members are simply not interested in teaching classes that serve 
general education. 
 
Student level.  Student reaction to Core 100 has been mixed.  Many students abhor group work, and thus 
welcome the discipline-specific writing emphasis of the approved substitute classes.  While they cannot 
be blamed for the UC Merced’s seeming inability to provide Core 100, it is worth noting that if there were 
a groundswell of student support for the approach, it would be more difficult for the current inaction to 







persist.  A case in point is UC Santa Cruz’s recent passage of an upper division disciplinary 
communication requirement.  The idea drew mixed responses from faculty, but passed the senate vote 
primarily because of an impassioned plea on the part of students. 


 
 
Developing a model by which a long term solution can be achieved 
A common theme unites all components of the causes just discussed:  lack of buy-in on the part of the 
stakeholders.  Hence, while the Subcommittee has identified some approaches that may provide a long 
term solution (discussed below), we realize that such solutions have little chance of success unless they 
are developed in such a way that all stakeholders feel at least some sense of ownership.  With that in 
mind, we plan to develop our own ideas a little more fully, and then begin a process in which we seek 
input from all interested parties.  This process will involve focus groups or forums with students, 
discussions with the individual curriculum committees, discussions with Bylaw 55 units or other 
appropriately grouped administrative units of faculty, and discussion with UGC.  When information from 
those levels of inquiry has been synthesized, we will seek input from the deans, with the emphasis on how 
the plans that have emerged from this process can be implemented in the Schools.  Ultimately, we will 
request that DIVCO sponsor legislation to implement the approach that emerges and seek a commitment 
from higher level administration to provide necessary resources. 
 
We present now a brief snapshot of the current thinking of the Subcommittee.  We believe that the 
alignment of Core 100 to the Guiding Principles is a key component that makes the design of general 
education at UC Merced unique; we consider it important to preserve that approach in some form.  We 
have discussed the most crucial components of Core 100 that provide this alignment, and the following 
themes have emerged:  Interdisciplinary work, involvement of writing and quantitative analysis, group 
work, a focus on real-world problems that are relevant to our students, and an integrative project that 
involves research.  While those themes do not align one-to-one with the Guiding Principles, they closely 
involve most of the Principles.  We have discussed the possibility of preserving that structure; we would 
allow classes to achieve an approval for upper division general education by demonstrating in modified 
CRFs that they involve some threshold number of those elements.  Our idea is that students could choose 
an appropriate class from among the approved options.  While this may seem similar on the surface to the 
current emergency solution, it adds back some elements of Core 100’s alignment to the Principles, rather 
than focusing entirely on writing.  One advantage of such a model is that faculty would have strong 
incentives to participate, as having the general education seal of approval would bolster enrollments, 
making it possible to teach some classes that would otherwise be marginally viable.  We also envision the 
possibility of a smaller scale Core 100 class being one of the options, available for those students who 
strongly desire the full integrative experience that Core 100 was able to provide.  The presentation with 
which we begin our focus groups and discussions with faculty will be based around such a structure. 
 
An approximate timeline for the development of a Core 100 solution follows. 
 
September-October 2010:  continue discussion in the Subcommittee; develop model for focus groups and 
faculty discussions. 
 
Late October-November 2010:  conduct focus groups / forums with students and discussions with faculty 
groups. 
 
December 2010-January 2011:  assimilate the information that emerges from the group discussions.  
Integrate suggestions and develop a draft plan for upper division general education.   
 
February 2010:  present the plan to UGC, seek their input, and make appropriate modifications. 
 
March 2010:  present the plan to Deans, seek their input, and make appropriate modifications. 
 
April 2010:  present the plan to DIVCO, request that they discuss it with higher administration, move 
toward final legislation. 
 
Spring 2010 or early Fall 2011:  take legislation to a vote in the faculty senate. 







 
 
Concluding Remarks 
We believe that this plan will serve three important goals.  First, it will develop an approach to upper 
division general education that preserves some of the most important aspects of Core 100, aspects that 
distinguish our approach to general education from those of other universities.  Second, it will provide a 
plan that has a greater chance of success than the historic attempts to preserve Core 100 because of 
greater stakeholder ownership of the ideas.  Third, it will produce demonstrable progress toward a 
solution in a timeframe that will help with our upcoming accreditation hurdles. 
 
 
Sincerely, 
 
Jack L. Vevea 
Chair, General Education Subcommittee of the UGC 
 
Virginia Adan-Lifante 
Benoit Dayrat 
Henry Jay Forman 
Holley Moyes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Cc:  Undergraduate Council 
 Senate Chair Heit 
 Senate Office 







U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 


 UNIVERSITY OF CALIFORNIA, MERCED  
  P.O. BOX 2039 
 MERCED, CALIFORNIA 95344  


 


 
 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
From: Gregg Camfield, Professor and Chair WASC Steering Committee 
Date:  25 August 2010 
 
To: Jack Vevea, Chair, General Education Subcommittee of the UGC 
 
CC: Susan Amussen, Chair, Undergraduate Council 
 
RE: Response to GE Goal Established in WASC Capacity and Preparatory Review 
 
Dear Jack: 
 
In the conclusion of our Capacity and Preparatory Review Report, UC Merced noted that we would 
achieve the following goal: "By Fall 2010 and pending recommendations of the GE Ad‐Hoc 
Committee, revise Core 100 or identify some other form of general education." 
 
In our Educational Effectiveness Review Report, UC Merced must describe the status of our 
response to this goal.  On behalf of the WASC Steering Committee, I am writing to ask that the 
General Education Subcommittee submit a written response for inclusion in UC Merced’s 
Educational Effectiveness Review Report by Friday, September 24. TThis submission date supports 
the report drafting and review process. Needless to say, if the committee has gained greater 
clarity by mid‐November, we can update the EER as appropriate.
 
If a resolution has not been achieved, it would be important to provide a timeline for identifying 
the solution. To be most convincing to our WASC reviewers, it would be helpful if the timeline 
included at least one milestone to be reached in time for the EER Site Visit scheduled for March 8‐
10, 2011.  
 
Finally, as always with WASC, it would be important to provide supporting evidence for any 
assertions made in this response.  
 
If you have any questions, please contact me or Laura Martin, lmartin@ucmerced.edu. 
 
Thank you very much for supporting our Initial Accreditation effort.  
 
Sincerely, 
Gregg Camfield 
 



mailto:lmartin@ucmerced.edu
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*All August 2010 additions are in red font. 
 
FROM Merritt Writing Program Assessment Plan Summary Chart 
 
Distributed to all MWP faculty via UCM CROPS announcements on August 2010 in preparation 
for MWP orientation 
 
CORE 100-equivalent WP courses   
 
Summary of Activities:  During April 2009, WRI 116 faculty met to review High-Middle-Low 
samples of an aligned Watson & Crick assignment and to draft a scientific literacy rubric.  This 
rubric’s focus attends to the Self and Society GE outcome, as this aligned assignment asks 
students to analyze the ways in which Watson and Crick contextualize their argument amongst 
others.  Watson and Crick’s narrative illustrates the ways in which a scientific community 
responds to audiences, contexts, and social norms.  As the WRI 116 textbook, Penrose’s Writing 
in the Sciences, repeatedly emphasizes, science is a social enterprise “shaped by the values of 
the dominant culture in which scientists participate and live, sharing many of its assumptions, 
goals, biases and problems” (6).  The UC Merced general education learning outcomes that these 
activities respond to are: 
 


Self and Society:  To understand and value diverse perspectives in both the global and  
community contexts of modern society in order to work knowledgeably and effectively  
in an ethnically and culturally rich setting.  
 
Scientific Literacy: To have a functional understanding of scientific, technological and  
quantitative information, and to know both how to interpret scientific information and  
effectively apply quantitative tools.  


 
During July 2009, Mary Soltis and Anne Zanzucchi identified two sample texts for pre and post 
reading assessment-focused workshop activity, focused on science in a social context.  These 
samples texts were adopted from Fields of Reading: Motives for Writing (Eds. Comley, 
Hamilton, and Klaus).  All WRI 116: Writing in the Natural Sciences and WRI 119: Writing in 
Engineering faculty will include these workshop activities in Week 2 and 14 of the fall semester 
and meet during October to discuss results.  Further, these workshop materials will be 
recommended to be included in WRI 116 / 119 portfolios with opportunity for student reflection 
on improvements.  This diagnostic involves 8 course sections or 160 students. 
 
Two rubrics developed from this process; we piloted the scientific literacy rubric (See 
ScientificLiteracyRubric.pdf) and developed a WRI 116 portfolio rubric.  
 
Portfolio Rubric: During November 2009, WRI 116 faculty reviewed a sample of High-
Middle-Low portfolio samples to discuss the iterative process of writing.  For any new WRI 116 
instructors this will be a means for understanding the scope of the course materials, while for 
returning faculty this will be an opportunity to calibrate grading and discuss standards.   
 
Diagnostic Activity & Rubric: The rubric developed during spring 2009, from a mid-semester 
embedded assignment about Watson & Crick, was discussed among WRI 116 and 119 
instructors during September 2009 when a pre-diagnostic was administered (See Sagan.rtf in 
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“Diagnostic Activity&Correspondence” folder).  A post-diagnostic was administered during 
December 2009 (See Thomas.rtf in “DiagnosticActivity&Correspondence” folder).  The 
scientific literacy rubric was shared with students following the diagnostics to discuss 
expectations about how scientific communication is supported by WRI 116 curriculum and 
shaped by their disciplinary fields. 
 
From the pre and post review process, we learned that students enter into WRI 116 believing 
that scientific communication tends to be objective, lacking narrative elements like metaphor or 
personal references such as “I” or self-reflection.  Although all students could identify how 
scientific inquiry is defined in the opening paragraph, their ability to distinguish between 
scientific and non-scientific language in the remaining part of the text showed disparate 
responses.  Students lacked agreement about how to define scientific and non-scientific writing, 
as shown by the summary table for September’s results.  These results do not necessarily reflect 
a lack of scientific understanding; rather, consensus needs to be established about how to 
identify the features of scientific communication. 
 
The post-exams (December) indicate a more nuanced understanding of scientific 
communication, including a richer and more accurate description of the scientific method as well 
as a wider awareness of audience expectations.  For example, responses to the text in Question 1 
go beyond the opening paragraph, identifying more complex explanations for how to define 
scientific communication.  It is also notable that the summary table for December reflects a 
greater level of agreement about scientific communication elements. 
 
*Although all sections participated in the diagnostic, faculty did not return student work within 
specified timeframes.  Should this study be conducted again, it should be done electronically.  
To summarize, the N is about 25 for these comparisons.  All WRI 116 and 119 faculty met to 
discuss these results (8 faculty, student N of 160); the student work represented in this summary 
matched those discussed results.  For more details about results, see attached 
WRI116DiagnosticSummary.pdf). 
 
Results of Review:  This assessment process offered faculty opportunity to calibrate grading 
practices and refine benchmarks for student success.  In particular, we reviewed scientific 
literacy in its broader societal terms, based on the above two UCM general education guiding 
principles. 
 
The pre-test and portfolio review provided formative assessment opportunities, with which 
faculty can base curriculum refinement or new classroom activities.   
 
Course of Action (by December 2009):  Results from the pilot effort to implement upper-
division writing diagnostics will inform its broader implementation.  Scientific literacy rubric 
has been applied to workshop activities. 
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Summary Chart 
 
* Please note that process will be completed by December 2009 for reporting purposes 
 
Date Review Process Results of Review 


  
Spring 
2009 
 


 
(Core 1) Collect H-M-L samples of 
cumulative essay 
(Core 100) Collect and review aligned 
assignment H-M-L results 
 


 
(Core 100) Draft rubric 
 
 
 


 
Summer 
2009 
 


 
(Core 1) Review H-M-L samples 
(Core 100) Discuss potential text for 
diagnostics 


 
(Core 1) Draft rubric 
 
(Core 100) Draft four diagnostics 
 


 
Fall 2009 
 


 
(Core 1) Review H-M-L samples with self-
assessment narrative 
(Core 100/WRI 116) Review H-M-L 
portfolio samples 
(Core 100) Review diagnostic results 
 


 
(Core 1) Refined rubric, grading calibration 
(Core 100) Refined rubric, grading calibration, 
evaluation of diagnostic pilot  
 


 
Course of Action Summary (Spring 2010) 
 
(All Sections) Discuss results in FIGs, post summary report on WP site of CROPS 
(Core 1) Implement self-assessment cover letter and apply rubric 
(Core 100) Implement diagnostic beyond pilot effort and apply rubric
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Writing Program 
Scientific Literacy within Self & Society 
WRI 116: Writing in the Sciences 
December 2009 
 
SUMMARY: 
 
From the pre and post review process, we learned that students enter into WRI 116 believing that 
scientific communication tends to be objective, lacking narrative elements like metaphor or 
personal references such as “I” or self-reflection.  Although all students could identify how 
scientific inquiry is defined in the opening paragraph, their ability to distinguish between 
scientific and non-scientific language in the remaining part of the text showed disparate 
responses.  Students lacked agreement about how to define scientific and non-scientific writing, 
as shown by the summary table for September’s results.  These results do not necessarily reflect 
a lack of scientific understanding; rather, consensus needs to be established about how to identify 
the features of scientific communication. 
 
The post-exams (December) indicate a more nuanced understanding of scientific 
communication, including a richer and more accurate description of the scientific method as well 
as a wider awareness of audience expectations.  For example, responses to the text in Question 1 
go beyond the opening paragraph, identifying more complex explanations for how to define 
scientific communication.  It is also notable that the summary table for December reflects a 
greater level of agreement about scientific communication elements. 
 
*Although all sections participated in the diagnostic, faculty did not return student work within 
specified timeframes.  Should this study be conducted again, it should be done electronically.  To 
summarize, the N is about 25 for these comparisons.  All WRI 116 and 119 faculty met to 
discuss these results (8 faculty, student N of 160); the student work represented in this summary 
matched those discussed results. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







RESULTS [September 2009] 
Pre-Test, Lewis Thomas selection 
 


1. According to the article how is science defined?  (Two proposed definitions) 
[n=15] Paragraph 1: “Science gets most of its information by the process of reductionism, 
exploring the details then the details, until all the smallest parts of the mechanism, are laid 
out for counting and scrutiny” 
[n=7]   Paragraph 2: “Science is the apprehension that we may forever be overlooking the  
whole by an endless, obsessive preoccupation with parts.” 


 
2. Thomas’s definition relative to others:  “Most people, or scientists more specifically, 


feel the reductionist part of science is crucial to understanding the whole.  Other people, 
however, feel we must focus more on the whole, as ecology does for example.  Because 
we live in ‘the whole’ so to speak, we should be able to study it in its entirety, without 
having to break it apart.” 


 
3. In which part of the essay is Thomas most scientific in his method of thought and 


discussion? 
Paragraph Frequency Quotes 
1 2 scientific level of diction 
2 1 “objective description throughout” 
3 6 “science is not close-ended,” “anatomy and physiology mentioned” 
4 4  
5 9 “refers to specific scientific processes,” “includes scientific data 


and vocabulary” 
6 2 “science is about understanding behavior and development” 
7 0  
8 5 “scientific terms and vocabulary” 
9 1  


 
4. Where does he seem least scientific? 


Paragraph Frequency Quotes 
1 0  
2 5 “just describes scenery” 
3 3 “focuses on personal feelings” 
4 1 “talks about himself which isn’t scientific at all” 
5 2 “self-learning is not scientific; it is subjective and one-sided, 


without facts,” “jumps to conclusions” 
6 2 “careless and personal here” 
7 5 “does not include scientific vocabulary here,” “words like 


‘weakness’ or ‘sin’ seem more like a philosopher or poet than 
scientist” 


8 1  
9 4 “discusses experience through emotions, which by rule tends to not 


be scientific,” “altruism appeals to emotions rather than being 
scientific” 







 
Compilation 
Paragraph Frequency  


(Most Scientific) 
Frequency  
(Least Scientific) 


1 2 0 
2 1 5 
3 6 3 
4 4 1 
5 9 2 
6 2 2 
7 0 5 
8 5 1 
9 1 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







SUMMARY OF RESULTS [DECEMBER 2009] 
 


1. According to the article how is science defined?  (Two proposed definitions) Data 
summary – In some cases students provided only 1 definition.  Some definitions are 
banked within the same paragraph. 


 
(A)Para 1 “Science is a way of thinking much more than it is a body of knowledge.” [12] 


      (B) “Science is based on experiment, on a willingness to challenge old dogma, on an  
openness to see the universe as it really is.” [12] 
(C)Para 2: [1] 
(D) Para. 10 [9] 


 
2. Sagan’s definition relative to others.   
(A) Many people, including myself, believe that science is conducting experiments, looking 


through microscopes, and discovering things at the cell level.  However, Sagan’s 
definition about science makes us think more in depth.  Rather than solving one question, 
you solve many questions.  The methods of science are based on a hypothesis (etc.), 
where you have one question to test for/against.  Sagan wants you think of more than one 
question because in order to gain full understanding for one topic, you have to look at the 
whole picture and ask many questions. 


(B) The prevailing view of science is that simply employing experiments, and critically 
examining the universe is enough to qualify an action as science, whereas Sagan’s 
philosophy further requires that there be a purpose behind the activity. 


(C) The idealistic view of science is often built from skepticism, continuously doubting all of 
our experiences and only relying on our inner intuitions. Carl Sagan’s view of science 
falls much more under the wildly different and completely opposite empirical range of 
thought, that science is how humans interpret and use experience to pose further 
questions about their surroundings. 


 
3. In which part of the essay is Sagan most scientific in his method of thought and 


discussion? 
Paragraph Frequency Quotes 
1 1  
2 0  
3 1  
4 0  
5 5 “Sagan used the information to compare and contrast to make a 


point and then stated his conclusion from it” 
6 5 “his ability to explain the anatomy  and physiology of the brain so 


simply made his writing seem scientific” 
7 1  
8 3  
9 0  
10 0  
11 0  
12 1  







13 5 number of possible things we must understand about the crystal 
before we “know” it 


14 0  
15 0  


 
4. Where does he seem least scientific? 


Paragraph Frequency Quotes 
1 0  
2 2  
3 4 “Although he does asks scientific questions such as ‘Why are the 


Sun and the moon and the planets spheres?’ he doesn’t necessarily 
answers the questions with scientific explanations” 


4 2  
5 2  
6 1  
7 0  
8 0  
9 0  
10 1  
11 0  
12 0  
13 0  
14 5 “Sagan is questioning a lot, but he isn’t really doing anything to 


find out the answer to his questions” 
15 5 “Science cannot be based on opinion or own conclusions” 
 
Compilation 
 
Paragraph Frequency  


(Most Scientific) 
Frequency  
(Least Scientific) 


1 1 0 
2 0 2 
3 1 4 
4 0 2 
5 5 2 
6 5 1 
7 1 0 
8 3 0 
9 0 0 
10 0 0 
11 0 0 
12 1 0 
13 5 0 
14 0 5 
15 0 5 







 







Anne Zanzucchi <anne.zanzucchi@gmail.com>


2 messages


Anne Zanzucchi <azanzucchi@ucmerced.edu> Thu, Aug 6, 2009 at 3:48 PM
To: Paul Gibbons <pgibbons@ucmerced.edu>, skahlert <skahlert@ucmerced.edu>, "Mary S. Smith"
<msmith5@ucmerced.edu>, Mary Soltis <msoltis@ucmerced.edu>, nvaldez@ucmerced.edu, "Elizabeth Olson
(eolson@ucmerced.edu)" <eolson@ucmerced.edu>, "Nuno Sena (nsena2@ucmerced.edu)" <nsena2@ucmerced.edu>,
Thomas Hothem <tehothem@gmail.com>, Jeremy Mumford <jmumford@ucmerced.edu>, Jeremy Mumford
<mumford.j@mccd.edu>, Shirley Kahlert <stoneleigh@clearwire.net>, Mary Smith <tesolmary@gmail.com>, Robert
Ochsner <rochsner@ucmerced.edu>


Hello all,


Hope you are doing well; I am writing with a brief update about WRI
116/119 diagnostic work and a request for your input.  First, please
find attached the Writing Program's assessment schedule for next year,
written to summarize standard practices within our program and to
highlight new ones related to accreditation.  Related to WRI 116/119
instruction is an activity that was recommended by previous WRI
116/119 faculty -- a brief pre/post diagnostic of reading and analysis
skills (focused around scientific literacy) for upper-division writing
courses.  Please read the schedule, particularly the top of page 2 for
the basic summary of how we are planning to conduct the diagnostic.


Also attached are two brief texts related to science, in whichever
order as pre and post diagnostic makes sense given the context of your
reading schedule.  The blue font are the suggested "answers" or
anticipated responses to the question.  During Weeks 2 and 14,
students should have about 30 minutes to read the text and respond to
questions.  In addition to our primary focus on evaluating student
responses and gaining a broad perspective on their reading and
analysis skills, I am hoping that if desired these selected texts can
be easily adapted into a discussion or activity (not necessary, of
course).


As mentioned in the assessment summary, we will meet in October to
review sample responses to these prompts.  For those of you are who
new to WRI 116, we generally meet once a month to discuss issues and
exchange ideas, so this would be during a routine meeting time.


Your feedback on this diagnostic activity would be much appreciated.
If you would like any questions added or modified, please advise.  A
final copy of materials will be posted on CROPS and circulated to our
group a few days before the WP orientation (scheduled for the morning
of Friday, August 21 -- soon to be announced).  In the interim, if you
have any questions at all please feel free to be in touch with me or
our group.


All the best,


Anne.


Gmail - WRI 116 (&119), diagnostic https://mail.google.com/mail/?ui=2&ik=fdc4a55439&view=pt&q=WRI...


1 of 3 8/31/2010 12:14 PM







3 attachments


UpperDivisionText.pdf
407K


GE&WP_AssessmentSchedule[2].doc
37K


UpperDivisionQuestions.doc
30K


Mail Delivery Subsystem <MAILER-DAEMON@luigi.ucmerced.edu> Thu, Aug 6, 2009 at 3:48 PM
To: anne.zanzucchi@gmail.com


The original message was received at Thu, 6 Aug 2009 15:48:53 -0700 (PDT)
from mail-qy0-f193.google.com [209.85.221.193]


  ----- The following addresses had permanent fatal errors -----
<jmumford@ucmerced.edu>
   (reason: 550 <jmumford@ucmerced.edu>: Recipient address rejected: User unknown in relay recipient table)


  ----- Transcript of session follows -----
... while talking to [169.236.253.67]:
>>> DATA
<<< 550 <jmumford@ucmerced.edu>: Recipient address rejected: User unknown in relay recipient table
550 5.1.1 <jmumford@ucmerced.edu>... User unknown


Final-Recipient: RFC822; jmumford@ucmerced.edu
Action: failed
Status: 5.1.1
Remote-MTA: DNS; [169.236.253.67]
Diagnostic-Code: SMTP; 550 <jmumford@ucmerced.edu>: Recipient address rejected: User unknown in relay
recipient table
Last-Attempt-Date: Thu, 6 Aug 2009 15:48:57 -0700 (PDT)


---------- Forwarded message ----------
From: Anne Zanzucchi <azanzucchi@ucmerced.edu>
To: Paul Gibbons <pgibbons@ucmerced.edu>, skahlert <skahlert@ucmerced.edu>, "Mary S. Smith"
<msmith5@ucmerced.edu>, Mary Soltis <msoltis@ucmerced.edu>, nvaldez@ucmerced.edu, "Elizabeth Olson
(eolson@ucmerced.edu)" <eolson@ucmerced.edu>, "Nuno Sena (nsena2@ucmerced.edu)"
<nsena2@ucmerced.edu>, Thomas Hothem <tehothem@gmail.com>, Jeremy Mumford
<jmumford@ucmerced.edu>, Jeremy Mumford <mumford.j@mccd.edu>, Shirley Kahlert
<stoneleigh@clearwire.net>, Mary Smith <tesolmary@gmail.com>, Robert Ochsner <rochsner@ucmerced.edu>
Date: Thu, 6 Aug 2009 15:48:40 -0700
Subject: WRI 116 (&119), diagnostic
Hello all,


Hope you are doing well; I am writing with a brief update about WRI
116/119 diagnostic work and a request for your input.  First, please
find attached the Writing Program's assessment schedule for next year,
written to summarize standard practices within our program and to
highlight new ones related to accreditation.  Related to WRI 116/119
instruction is an activity that was recommended by previous WRI
116/119 faculty -- a brief pre/post diagnostic of reading and analysis
skills (focused around scientific literacy) for upper-division writing
courses.  Please read the schedule, particularly the top of page 2 for
the basic summary of how we are planning to conduct the diagnostic.


Gmail - WRI 116 (&119), diagnostic https://mail.google.com/mail/?ui=2&ik=fdc4a55439&view=pt&q=WRI...


2 of 3 8/31/2010 12:14 PM







<azanzucchi@ucmerced.edu>
wrote:
[Quoted text hidden]


Anne Zanzucchi <azanzucchi@ucmerced.edu> Mon, Oct 5, 2009 at 11:54 AM
To: Paul Gibbons <pgibbons@ucmerced.edu>, skahlert <skahlert@ucmerced.edu>, "Mary S. Smith"
<msmith5@ucmerced.edu>, nvaldez@ucmerced.edu, "Elizabeth Olson (eolson@ucmerced.edu)"
<eolson@ucmerced.edu>


Hello all,


This is a friendly reminder that we are meeting tomorrow at 11:30 in
the White Oak Room to discuss WRI 116.


We will be discussing the results of the diagnostic.  Gold star to
everyone for getting this done and frowny face to Anne for a
convoluted step!  With everything Linda has to juggle with other
diagnostics, it would have been simpler to have the packets delivered
to my office.  The two other Lewis Thomas diagnostic packets are
currently lost in the shuffle.  If they are unearthed, I will add to
the attached results summary (only of Paul's class currently).  The
other is a summary of the Sagan results from Mary's class.  Despite
the limited sample size, we will focus on discussing these results.
There are several key points we can extrapolate from this data about
student assumptions about science writing that are worth discussing.


In November, we will be discussing three portfolio samples.  I will
email you the portfolio links in separate correspondence following our
meeting tomorrow.  Our purpose will be to rate them as high-middle-low
and to discuss survey questions related to better defining what we
mean by successfully achieving the "iterative process of writing" (our
annual Program Learning Outcome).


Please find attached a chapter from Scott Warnock's Teaching Writing
Online, which might be of interest given our prior conversation about
online discussion groups.  In December we will want to determine some
online projects with WRI 116 to pilot moving some sections to a hybrid
format (only a few days, nothing intensive).  To prepare for these
discussions, this may be a starting point for brainstorming some
ideas.


So our meeting tomorrow will focus on the current diagnostic results
with respect to the general education learning outcome: "recognizing
the role scientists play in educating the public" we determined as a
focus in the Sept. meeting.  There will also be opportunity to discuss
classroom dynamics and issues.


See you soon!


Anne.
[Quoted text hidden]


3 attachments


Warnock.pdf
1070K


Gmail - WRI 116 https://mail.google.com/mail/?ui=2&ik=fdc4a55439&view=pt&q=WRI...
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Can We Know the Universe? 


Reflections on a Grain of Salt 


Nothing is rich but the inexhaustible wealth of nature.   
She shows us only surfaces, but she is a million fathoms deep. 


Ralph Waldo Emerson 
 


[1] Science is a way of thinking much more than it is a body of knowledge.  Its goal is to find out 
how the world works to seek what regularities there may be, to penetrate to the connections of things – 
from subnuclear particles, which may be the constituents of all matter, to living organisms, the human 
social community, and then to the cosmos as a whole.  Our intuition is by no means an infallible guide.  
Our perception may be distorted by training and prejudice or merely because of the limitations of our 
sense organs, which, of course, perceive directly but a small fraction of the phenomena of the world.  
Even so straightforward a question as whether in the absence of friction a pound of lead falls faster than 
a gram of fluff was answered incorrectly by Aristotle and almost everyone else before the time of 
Galileo.  Science is based on experiment, on a willingness to challenge old dogma, on an openness to see 
the universe as it really is.  Accordingly, science sometimes requires courage – at the very least the 
courage to question the conventional wisdom. 


[2] Beyond this the main trick of science is to really think of something the shape of clouds and their 
occasional sharp bottom edges at the same altitude everywhere in the sky; the formation of a dewdrop 
on a leaf; the origin of a name or a word – Shakespeare, say, or “philanthropic”; the reason for human 
social customs – the incest taboo, for example; how it is that a lens in sunlight makes paper burn; how a 
“walking stick” got to look so much like a twig; why the Moon seems to follow us as we walk; what 
prevents us from digging a hole down to the center of the Earth; what the definition is of “down” on a 
spherical Earth; how it is possible for the body to convert yesterday’s lunch into today’s muscle and 
sinew; or how far is up – does the universe go on forever, or if it does not, is there any meaning to the 
question of what lies on the other side?  Some of these questions are pretty easy.  Others, especially the 
last, are mysteries to which no one even today knows the answer.  They are natural questions to ask.  
Every culture has posed such questions in one way or another.  Almost always the proposed answers are 
in the nature of “Just So Stories,” attempted explanations divorced from experiment, or even from 
careful comparative observations. 


[3] But the scientific cast of mind examines the world critically as if many alternative worlds might 
exist, as if other things might be here which as not.  Then we are forced to ask why what we see is 
present and not something else.  Why are the Sun and the Moon and the planets spheres?  Why not 
pyramids, or cubes, or dodecahedra?  Why not irregular, jumbly shapes?  Why so symmetrical, worlds? 
If you spend any time spinning hypothesis, checking to see whether they make sense, whether they 
conform to what else we know, thinking of tests you can pose to substantiate or deflate your 
hypothesis, you will find yourself doing science.  And as you come to practice this habit of thought more 
and more you will get better and better at it.  To penetrate into the heart of the thing – even a little 
thing, a blade of grass, as Walt Whitman said – is to experience a kind of exhilaration that, it may be, 







only human beings of all the beings on this planet can feel.  We are an intelligent species and the use of 
our intelligence quite properly gives us pleasure.  In this respect the brain is like a muscle.  When we 
think well, we feel good.  Understanding is a kind of ecstasy.  


[4] But to what extent can we really know the universe around us?  Sometimes this question is 
posed by people who hope the answer will be in the negative, who are fearful of a universe in which 
everything might one day be known.  And sometimes we hear pronouncements from scientists who 
confidently state that everything worth knowing will soon be known – or even is already known – and 
who paint pictures of a Dionysian or Polynesian age in which is zest for intellectual discovery has 
withered, to be replaces by a kind of subdued languor, the lotus eaters drinking fermented coconut milk 
or some other mild hallucinogen.  In addition to maligning both the Polynesians, who were intrepid 
explorers (and whose brief respite in paradise is now sadly ending), as well as the inducements to 
intellectual discovery provided by some hallucinogens, this contention turns out to be trivially mistaken. 


[5] Let us approach a much more modest question: not whether we can know the universe of the 
Milky Way Universe or a star or a world.  Can we know, ultimately and in detail, a grain of salt?  Consider 
one microgram of table salt, a speck just barely large enough for someone with keen eyesight to make 
out without a microscope.  In that grain of salt there are about 10¹⁶ sodium and chloride atoms.  This is a 
1 followed by 16 zeroes, 10 million billion atoms.  If we wish to know a grain of salt, we must know at 
least the three-dimensional positions of each of these atoms. (In fact, there is much more to be known – 
for example, the nature of the forces between the atoms – but we are making only a modest 
calculation.)  Now, is this number more or less than the number of things which the brain can know?   


[6] How much can the brain know?  There are perhaps 10¹¹ neurons in the brain, the circuit 
elements and switches that are responsible in their electrical and chemical activity for the functioning of 
our minds.  A typical brain neuron has perhaps thousands of little wires, called dendrites, which connect 
it with its fellows.  If, as seems likely, every bit of information in the brain corresponds to one of these 
connections, the total number of things knowable by the brain is no more than 10¹⁴, one hundred 
trillion.  But this number is only one percent of the number of atoms in our speck of salt. 


[7] So in this sense the universe is intractable, astonishingly immune to any human attempt at full 
knowledge.  We cannot on this level understand a grain of salt, much less the universe. 


[8] But let us look more deeply at our microgram of salt.  Salt happens to be a crystal in which, 
except for defects in the structure of the crystal lattice, the position of every sodium and chlorine atom 
is predetermined.  If we could shrink ourselves into this crystalline world, we could see rank upon rank 
of atoms in an ordered array, a regularly alternating structure – sodium, chlorine, sodium, chlorine, 
specifying the sheet of atoms we are standing on and all the sheets above us and below us.  An 
absolutely pure crystal salt could have the position of every atom specified by something like 10 bits of 
information. ¹  This would not strain the information carrying capacity of the brain. 


[9] If the universe had natural laws that governed its behavior to the same degree of regularity that 
determines a crystal of salt, then, of course, the universe would be knowledgeable.  Even if there were 
many such laws, each of considerable complexity, human beings might have the capacity to understand 







them all.  Even if such knowledge exceeded the information-carrying capacity of the brain, we might 
store the additional information outside our bodies – in books, for example, or in computer memories – 
and still, in some sense, know the universe. 


[10] Human beings are, understandably, highly motivated to find regularities, natural laws.  The 
search for rules, the only possible way to understand such a vast and complex universe, is called science.  
The universe forces those who live in it to understand.  Those creatures who find everyday experience a 
muddled jumble of events with no predictability, no regularity, are in grave peril.  The universe belongs 
to those who, at least to some degree, have figured it out. 


[11] It is an astonishing fact that there are laws of nature, rules that summarize conveniently – not 
just qualitatively by quantitatively – how the world works.  We might imagine a universe in which there 
are no such laws, in which the 10⁸⁰ elementary particles that make up a universe like our own behave 
with utter and uncompromising abandon.  To understand such a universe we would need a brain at least 
as massive as the universe.  It seems unlikely that such a universe would have life and intelligence, 
because beings and brains require some degree of internal stability and order.  But even if in a much 
more random universe there were such beings with and intelligence much greater than our own, there 
could not be much knowledge, passion or joy. 


[12] Fortunately for us, we live in a universe that has at least important parts that are knowable.  Our 
common-sense experience and out evolutionary history have prepared us to understand something of 
the workaday world.  When we go into other realms, however, common sense and ordinary intuition 
turn out to be highly unreliable guides.  It is stunning that as we go close to the speed of light our mass 
increases indefinitely, we shrink toward zero thickness in the direction of motion, and time for us comes 
as near to stopping as we would like.  Many people think that this is silly, and every week or two I get a 
letter from someone who complains to me about it.  But it is a virtually certain consequence not just of 
experiment but also of Albert Einstein’s brilliant analysis of space and time called the Special Theory of 
Relativity.  It does not matter that these effects seem unreasonable to us.  We are not in the habit of 
traveling close to the speed of light.  The testimony of our common sense is suspect to high velocities. 


[13] Or consider an isolated molecule composed of two atoms shaped something like a dumbbell – a 
molecule of salt, it might be.  Such a molecule rotates about an axis through the line connecting two 
atoms.  But in the world of quantum mechanics, the realm of the very small, not all orientations of our 
dumbbell molecule are possible.  It might be that molecule could be oriented in a horizontal position, 
say, or in a vertical position, but not at many angles in between.  Some rotational positions are 
forbidden.  Forbidden by what?  By the laws of nature.  The universe is built in such a way as to limit, or 
quantize, rotation.  We do not experience this directly in everyday life; we would find it startling as well 
as awkward in sitting-up exercises, to find arms outstretched from the sides or pointed up to the skies 
permitted but many intermediate positions forbidden.  We do not live in the world of the small, on the 
scale of 10ˉ¹³ centimeters, in the realm where there are twelve zeroes between the decimal place and 
the one.  Our common-sense intuitions do not count.  What does count is experiment – in this case, 
observations of the infrared spectra of molecules.  They show molecular rotation to be quantized. 







[14] The idea that the world restrictions on what humans might do is frustrating.  Why shouldn’t we 
be able to have intermediate rotational positions?  Why can’t we travel any faster than the speed of 
light?  But so far as we can tell, this is the way the universe is constructed.  Such prohibitions not only 
press us toward a little humility; they also make the world more knowable.  Every restriction 
corresponds to a law of nature, a regularization of the universe.  The more restrictions there are on 
what matter and energy can do, the more knowledge human beings can attain.  Whether in some sense 
the universe is ultimately knowable depends not only on how many natural laws there are that 
encompass widely divergent phenomena, but also on whether we have the openness and the 
intellectual capacity to understand such laws.  Our formulations of the regularities of nature are surely 
dependent on how the brain is built, but also, and to a significant degree, on how the universe is built. 


[15] For myself, I like a universe that includes much that is unknown and, at the same time, much 
that is knowable.  A universe in which everything is known would be static and dull, as boring as the 
heaven of some weak-minded theologians.  A universe that is unknowable is no fit place for a thinking 
being.  The ideal universe for us is one very much like the universe we inhabit.  And I would guess that 
this is not really much of a coincidence.   


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Exam B Diagnostic 


Name: _________________________________ 


(1) According to the article, how is science defined?  What are the proposed definitions?  (please 
quote directly from text) 


 
 
 
 
 
 
 
 
 
(2) What is Sagan’s definition relative to other ways of thinking about science? 
 
 
 
 
 
 
 
 
 
 
(3) In which part of the essay (or which paragraphs) does Sagan seem to be most scientific in his 


method of thought and discussion?  How so? 
 
 
 
 
 
 
 
 
 
(4) Where does he seem least scientific?  How so? 


 







The Tucson Zoo 


Lewis Thomas 


[1] Science gets most of its information by the process of reductionism, exploring the details, then 
the details, until all the smallest parts of the mechanism, are laid out for counting and scrutiny.  Only 
when this is done can the investigation be extended to encompass the whole organism or the entire 
system.  So we say. 


[2] Sometimes it seems that we take a loss, working this way.  Much of today’s public anxiety about 
science is the apprehension that we may forever be overlooking the whole by an endless, obsessive 
preoccupation with the parts.  I had a brief, personal experience of this misgiving one afternoon in 
Tucson, where I had time on my hands and visited the zoo, just outside the city.  The designers there 
have cut a deep path-way between two small artificial ponds, walled by clear glass, so when you stand in 
the center of the path you can look into the depths of each pool, and at the same time you can regard 
the surface.  In one pool, on the right side of the path, is a family of otters; on the other side, a family of 
beavers.  Within just a few feet from your face, on either side, beavers and otters are at play, 
underwater and on the surface, swimming toward your face and then away, more filled with life than 
any creatures I have ever seen before, in all my days.  Except for the glass, you could reach across and 
touch them. 


[3] I was transfixed.  As I know recall is, there was only one sensation in my head: pure elation 
mixed with amazement at such perfection.  Swept off my feet, I floated from one side to the other, 
swiveling my brain, staring astounded at the beavers, then at the otters.  I could hear shouts across my 
corpus callosum, from one hemisphere to the other.  I remember thinking, with what was left in charge 
of my consciousness, that I wanted no part of the science of beavers and otters; I wanted never to know 
how they performed their marvels; I wished for no news about the physiology of their systems, their 
digestive tracts. I hoped never to have to think of them as collections of cells.  All I asked for was the full 
hairy complexity, then in front of my eyes, of whole, intact beavers and otters in motion. 


[4] It lasted, I regret to say, for only a few minutes, and then I was back in the late twentieth 
century, reductionist as ever, wondering about the details by force of habit, but not, this time, the 
details of otters and beavers.  Instead, me.  Something worth remembering had happened in my mind, I 
was certain of that; I would have put it somewhere in the brain stem; maybe this was my limbic system 
at work.  I became a behavioral scientist, an experimental psychologist, an ethologist, and in the instant I 
lost all the wonder and the sense of being overwhelmed.  I was flattened. 


[5] But I came away from the zoo with something, a piece of news about myself: I am coded, 
somehow, for otters and beavers.  I exhibit instinctive behavior in their presence, when they are 
displayed close at hand behind glass, simultaneously below water and at the surface.  I have receptors 
for this display.  Beavers and otters possess a “release” for me, in the terminology of ethology, and the 
releasing was my experience.  What was released?  Behavior.  What behavior?  Standing, swiveling, 
flabbergasted, feeling exultation and a rush of friendship.  I could not, as the result of the transaction, 
tell you anything more about beavers and otters than you already know.  I learned nothing new about 







them.  Only about me, and I suspect also about you, maybe about human beings at large: we are 
endowed with genes which code out our reaction to beavers and otters, maybe our reaction to each 
other as well.  We are stamped and stereotyped, unalterable patterns of response, ready to be released.  
And the behavior released in us, by such confrontations, is, essentially, a surprised affection.  It is 
compulsory behavior and we can avoid it only by straining with the full power of out conscious minds, 
making up conscious excuses all the way.  Left to ourselves, mechanistic and autonomic, we hanker for 
friends. 


[6] Everyone says, stay away from ants.  They have no lessons for us; they are crazy little 
instruments, inhuman, incapable of controlling themselves, lacking manners, lacking souls.  When they 
are massed together, all touching, exchanging bits of information help in their jaws like memoranda, 
they become a single animal.  Look out for that.  It is a debasement, a loss of individuality, a violation of 
human nature, an unnatural act. 


[7] Sometimes people argue this point of view seriously and with deep thought.  Be individuals, 
solitary and selfish, is the message.  Altruism, a jargon word for what used to be called love, is worse 
than weakness, it is sin, a violation of nature. Be separate.  Do not be a social animal.  But this is a hard 
argument to make convincingly when you have to depend on language to make it.  You have to print up 
leaflets or publish books and get them bought and sent around, you have to turn up on television and 
catch the attention of millions of other human beings all at once, and then to have to say to all of them, 
all at once, all collected and paying attention: be solitary; do not depend on each other.  You can’t do 
this and keep a straight face. 


[8] Maybe altruism is out most primitive attribute, out of reach, beyond out control.  Or perhaps it 
is immediately at hand, waiting to be released, disguised now, in our kind of civilization, as affection or 
friendship or attachment.  I don’t see why it should be unreasonable for all human beings to have 
strands of DNA coiled up in chromosomes, coding out instincts for useful for survival, more important 
than aggression, more effective, in the long run, than grabbiness.  If this is the sort of information 
biological science holds for the future, applying to us as well as to ants, then I am all for science. 


[9] One thing I’d like to know most of all: when those ants have made the hill, and are all there, 
touching and exchanging, and the whole mass beings to behave like a single huge creature, and thinks, 
what on earth is that thought?  And while you’re at it, I’d like to know a second thing:  when it happens, 
does any single ant know about it?  Does his hair stand on end? 


 


 


 


 


 







Diagnostic A Questions 


Name: _________________________________ 


(1) According to the article, how is science defined?  Please identify at least two proposed 
definitions and quote directly from the text as support. 


 
 
 
 
 
 
 
 
 


(2) What is Thomas’s definition relative to other ways of thinking about science? 
 
 
 
 
 
 
 
 
 


(3) In which part of the essay (or which paragraphs) does Thomas seem to be most scientific in his 
method of thought and discussion?  How so? 


 
 
 
 
 
 
 
 
 


(4) Where does he seem least scientific?  How so? 
 







Pre and Post Scientific Literacy Reading Diagnostics 
 
Exam A: Lewis Thomas’s “The Tucson Zoo” 
 


(1) According to the article, how is science defined?  Please identify at least two proposed 
definitions and quote directly from the text as support. 


 
Para. 1 General consensus: “Science gets most of its information by the process of 
reductionism, exploring the details, then the details of the details, until the smallest bits of the 
structure, or the smallest parts of the mechanism, are laid out for counting and scrunity.” 
 
Para 2 Alternative perspective: “Much of today’s public anxiety about science is the 
apprehension that we may forever be overlooking the whole by an endless, obsessive 
preoccupation with the parts.” 
 
Para 8 Thomas: “Maybe altruism is our most primitive attribute, out of reach, beyond our 
control.  Or perhaps it is immediately at hand, waiting to be released, disguised now, in our 
kind of civilization, as affection or friendship or attachment. … If this is the sort of 
information biological science holds for the future, applying to us as well as to ants, then I 
am all for science.” 
 
(2) What is Thomas’s definition relative to other ways of thinking about science? 


 
Can science identify what is extrinsic or intrinsic? 


 
(3) In which part of the essay (or which paragraphs) does Thomas seem to be most scientific 


in his method of thought and discussion?  How so? 
 
para 2, description of zoo is methodical, goes from large to small details 
 
(4) Where does he seem least scientific?  How so? 
 
para. 5, open questions and lots of adjectives, emotional not objective 


 
 
 
 
 
 
 
 
 
 
 
 
 







Exam B: Carl Sagan “Can We Know the Universe? Reflections on a Grain of Salt” 
 


(1) According to the article, how is science defined?  What are the proposed definitions?  
(please quote directly from text) 


 
Para 1: “Science is a way of thinking much more than it is a body of knowledge.  It’s goal is 
to find out how the world works, to seek what regularities there may be, to penetrate to the 
connections of things.”   
 
Para 1: “Science is based on experiment, on a willingness to challenge old dogma, on an 
openness to see the universe as it really is.” 
 
Para 2: “Beyond this the main trick of science is to really think of something: the shape of 
clouds and their occasional sharp bottom edges at the same altitude everywhere in the sky, 
etc.” 
 
(2) What is Sagan’s definition relative to other ways of thinking about science? 


 
It is possible to not be able to know everything about objects or phenomena 
 
Para 15: “I like a universe that includes much that is unknown and at the same time, much 
that is knowable.   


 
(3) In which part of the essay (or which paragraphs) does Sagan seem to be most scientific in 


his method of thought and discussion?  How so? 
 
Para 6: Consider one microgram of table salt… 
 
(4) Where does he seem least scientific?  How so? 
 
Para 14: The idea that the world places restrictions… 
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Interpretation 


 
Analysis 


 
Technical 
Writing Skills 
w/in Context 
 


 
Scientific 
discourse 


 
Synthesis 1 


 
High 
 


 
correct 
identification of 
main ideas, 
demonstrates rich 
and complete 
understanding of 
original text 


 
all claims are 
supported by direct 
or paraphrased 
evidence, able to 
explain the 
significance of 
detail and main 
ideas 
 


 
mixture of simple 
and complex 
sentence 
structures, 
virtually error 
free punctuation, 
spelling and 
format  


 
strong vocabulary 
with deliberate 
and specific word 
choice, reflects 
strong audience-
awareness 


 


 
Middle 
 


 
basic argument is 
identified though 
may not distinguish 
significant 
categories or topics 
within argument 


 
includes supporting 
evidence or 
paraphrased detail 
though not for all 
claims, may 
generalize, 
generally interprets 
major 
argumentative 
patterns 
 


 
occasional usage 
errors, repetitive 
syntax, contains 
several common 
punctuation, 
spelling and 
format issues 


 
occasionally 
inconsistent 
diction and tone, 
includes some 
professional 
vocabulary but 
may lack 
precision 


 


 
Low 
 


 
may misunderstand 
basic claims in text 
or attends to 
ancillary details 
rather than main 
guiding ideas 


 
evidence is not 
embedded in 
interpretation, 
lacks full 
perspective on 
implications, tends 
to generalize  
 


 
minimal sentence 
variety, non-
specific verbs, 
frequent 
grammatical 
errors that impede 
meaning 


 
inappropriate 
diction, weak 
command of 
professional 
vocabulary. 
inaccurate uses of 
passive or active 
voice 
 


 


 
 
 
 


                                                 
1 Watson Crick workshop assignment does not include a synthesis step.  In Fall 2009, WRI 116 instructors will evaluate literature 
reviews to develop synthesis criteria. 
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Name:  Professor Olson 
Office Hours: Tuesday 11:30‐12:30, or by appointment     
Office: AOB (now AOA) 159   
Email:  eolson@ucmerced.edu   
Phone:  209/228‐3059      
 
UC Merced Help Desk 
209/228.HELP (4357) 
helpdesk@ucmerced.edu 
 
COURSE DESCRIPTION  


 
Scientific  discourse  is  a  highly  specialized means  of  communicating  complex,  often  technical 


information.  The Natural  Sciences  is  an  inclusive  field  that  spans  issues  related  to biology, medicine, 
epidemiology, psychiatry, nutrition, genetics, technology, chemistry, engineering, and earth science, to 
name but a few. Some variation occurs across disciplines of the natural sciences, and this discourse  is 
typically  research‐based  and  intended  for  publication  in  scholarly  journals  or  for  presentation  at 
academic  conferences.  Its written  format  can  include  abstracts,  research  reviews,  project  proposals, 
technical reports, press releases and journal articles, each requiring a thorough understanding of stylistic 
and explanatory conventions within a discipline.  
  This  course  provides  intensive  practice  in  the  presentation  of  scientific  subject  matter  in 
research  and  public  policy. We will  consider  the  range  of  audiences  to which  scientific  communities 
respond, and explore respective variations  in substance, style, focus, arrangement,  logic, and rhetoric. 
Above  all, we will  explore means  of  communicating  and  applying  specialized  knowledge  to  a wider 
public.  Thus,  we  will  (1)  identify  the  rhetorical  principles  and  conventions  of  scientific  writing;  (2) 
consider  representative  texts  from  the  field  that  represent  a  variety  of  styles  and  communities;  (3) 
explore the rhetorical challenges that scientists face when communicating among themselves and with 
the public; and (4) practice common research reporting paradigms. 
 
STUDENT LEARNING OUTCOMES 
 
Students will practice and refine their capacity, either through  in‐class  interactions or online activities, 
to: 


• synthesize and express complex ideas 
• represent technical information in clear oral and written presentations 
• understand scientific problems in current and historical contexts 
• revise writing by incorporating relevant advice for improvements 
• collaborate successfully on group tasks and class projects 
• demonstrate information literacy and be able to work with evidence 
• explore, articulate and apply scientific interests from college coursework 
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GRADES  
 
Individual Assignments      (60%)    (600 points) 
Research Journal*       05%       50 
Personal Statement & CV/Resume  10%    100 
Profile of a Research Community  10%    100 
Technical Explanation       10%    100 
Digital Portfolio*       10%    100 
Discussion/Participation*     15%    150 
 
Collaborative Assignments    (40%)    (400 points) 
Research Review       15%     150 
Annotated Bibliography*     05%      50 
Collaborative Prospectus*     10%     100 
Oral Presentations       10%     100 
 
*These assignments will have a heavy online and/or electronic component.  
 
CLASSROOM 
 


Our class meets in‐person twice a week, but many of our class assignments and learning will also 
occur online via our course UCM CROPS website. That means that we have extended our classroom to 
include  the digital UCM CROPS  site. All aspects of  the  in‐person and online  learning  for WRI 116 are 
designed to meet the previously specified student  learning outcomes. Thus, you cannot neglect either 
the face‐to‐face classroom or the online classroom. You will find that  I have crafted the  individual and 
group  assignments  to  take  advantage  of  the  in‐person  and  online  formats.  These  activities  are  not 
necessarily mutually exclusive, for example peer review may be done in an online format to allow time 
to  reflect  and  offer  complete  feedback.  That  same  peer  review work may  also  carry  over  into  the 
classroom to facilitate in‐person commentary and discussion.  


It  is  common  for  scientists  to  communicate  and  collaborate  across  electronic  formats.  The 
important  stages  of  science writing  (research,  revision,  publication,  and  interaction  of  ideas)  are  all 
digital and online, to varying degrees. It is incumbent on the future generation of scientists (i.e., you) to 
know how to navigate effectively through digital and hardcopy formats.  


There  are  some  activities,  such  as  collecting  research,  that  are most  amenable  to  an  online 
format. Other activities,  like oral presentations, are best accomplished  live and  in‐person. Through the 
innovative classroom model  I have designed for you, we are able to get the  ‘best of both worlds’ and 
incorporate the online classroom with our traditional classroom setting. 


In  respecting  each  other’s  opinions, we  will  cultivate  a  classroom  environment  that  fosters 
communal  learning.  Accordingly,  please  turn  off  your  cell  phones,  keep  off  the  Internet  (unless 
instructed otherwise), stay focused on class discussions and activities, and recognize that your peers are 
also your partners in this learning community. You are required to bring a copy of the assigned reading 
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that you have annotated for each class. If you choose to use a digital copy, bring your laptop and make 
sure that you have already annotated the reading.  
 
CLASS PARTICIPATION  
 


Please come to class prepared to share your ideas. Be assured that no question is necessarily a 
bad one,  and  that we need  to  ask questions  to  learn. Because  this  course  subscribes  to  a workshop 
format, you cannot satisfy  its requirements unless you attend regularly, are on time, and meet online 
participation requirements. Your contributions shape your and other’s  learning, so participation  is 15% 
of your final grade. To this end, I will keep track of attendance, and you will lose participation points for 
each absence that exceeds the allowable four unexcused absences. Simply telling me that you were sick 
does  not  mean  an  absence  was  excused  (only  serious  injury/hospitalization  or  jury  duty  can  be 
considered excused absences). You are  required  to attend on  time,  in person,  two days a week, and 
attend to all of the assigned online activities each week by the deadline. When you come to class, you 
must be present and participating  to  receive attendance credit  (that means pay attention and do not 
distract your classmates). If you miss a class, it is your responsibility on your own time to find out what 
you’ve missed. It is especially important that you attend class for Workshop days (which will sometimes 
occur online), since your writing partner(s) will be depending on your feedback (on the quality of which 
you will also be graded). 
    
  Class  participation  will  also  entail  peer  review,  computing  exercises,  as  well  as  virtual 
participation on our course site via UCM CROPS (see https://ucmcrops.ucmerced.edu/portal).  
 
Online Class Participation  
 


You  are  probably wondering  how  you  “attend”  online  class. When  I  assign  an  online  Forum 
response, you are expected to spend 1 hour doing this class activity. Keep in mind that this is in addition 
to the 2 hours of prep work for each hour of class. So, for each online class activity that I assign, you can 
expect to do 3 hours of class work.  


There are  three  important  things  to  remember each  time you attend class online. First,  there 
are still important deadlines that must be adhered to. I will have regularly scheduled online Forums for 
our class that will be due by a given deadline. You should not wait until 11:57pm on the night it is due to 
try  and post  your participation or other  assignments.  Every online post  is  time‐stamped  and no  late 
assignments can be accepted. I will be firm about this deadline and so  if you submit  it at 12:04am  it  is 
late and will not count (if  it  is a participation post, you will earn 0 points, but for  later papers I deduct 
10% for each day late). 


Second, you need to read and respond substantively to online class Forums. The main way that 
you demonstrate attendance in an online class is to make posts and interact with your classmates online 
in the appropriate forums. A substantive response is typically around 100‐200 words.  


Lastly, the nature of your online participation is also important. You must be participating in the 
right  amounts  and ways  so  that  your  contributions  to  online  discussions  are  building  on what  has 
already been said and contributing something new to the discussion. It is not enough to say “I agree” or 
“I  do  not  think  that  is  true”.  You  need  to  use  the  conventions  of  written  English  (including  spell 
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checking), a  respectful  tone, and be specific and substantive  in your posts. The quality of your online 
participation, then,  is  just as  important as the number of posts you make. More details about specific 
online assignments are provided in the Appendix.  


 
INSTRUCTOR AVAILABILITY 
 
  There are  three primary ways  to contact me with questions  regarding your coursework or 
assignments:  (1)  in‐person during class,  (2)  in‐person during my office hours, and  (3)  in  the online 
Forum “Questions”  thread. Generally,  if you have a question about an assignment, your peers will 
also benefit from the answer to your question. I will usually respond to questions sent to the Forum 
within 48 hours of your posting. You  should  start a new  thread within  the “Questions” Forum  for 
each new question.  
  If you have questions regarding your personal grade or other private matters regarding your 
coursework, you should contact me in‐person during office hours or online via email to my personal 
email account: eolson@ucmerced.edu. I will make every effort to respond to emails within 48 hours 
of  receipt. When  sending  emails,  be  sure  to  use  a  formal  format  including:  appropriate  subject, 
proper salutation, complete sentences, and conventional English.  
 
ACADEMIC INTEGRITY  
 
  Plagiarism  is  an  issue  that  is  as  complicated  as  linguistic  expression  is  nuanced.  For  our 
purposes, plagiarism entails representing another’s work as your own. Note that plagiarism includes:  
      • submitting work that is done in part by someone else  
      • paraphrasing or summarizing any source without referencing it 
      • copying any source without using quotation marks or block indentation 
 


In sum, if you submit your own work with all outside sources or ideas properly documented, you 
will have maintained academic honesty.  If you have any questions about academic honesty, please feel 
encouraged to ask me or to consult www.library.ucla.edu/bruinsuccess, an interactive guide to avoiding 
plagiarism  concerns.  During  the  first week  of  class, we will  discuss  UC Merced’s  Academic  Honesty 
Policy. 
 
TIME MANAGEMENT  
 


Late work is not accepted more than four days past the due date; 10% of the grade is deducted 
for each day it is late. Class participation and discussion cannot be made up and zero points are earned 
for late participation or discussion posts.  


 
For each hour of class, you should anticipate doing at  least two hours of “homework.” Writing 


and  thinking  are  processes,  so  dedicate  some  time  each  day  to  this  course.  Avoid  procrastination. 
Although we will cover some study skills in class, ask your instructor about good scholarly habits. 
 
WRITING RESOURCES  
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If  you would  like  further  help with  your writing—whether  you’re  experiencing  difficulties  or 
polishing up an essay—sign up for free consultations at the Student Advising and Learning Center (SALC) 
in Kolligian Library 172 (visit the center online at http://learning.ucmerced.edu). We also encourage you 
to  come  to  office  hours with  any  questions  you  have  about  assignments,  to  get  feedback  on  your 
writing, or to discuss your progress in the course. If you cannot attend office hours, we can schedule an 
appointment for another time. 
 
MATERIALS (you must have a copy of the reading with you in class) 
 
1. Textbooks 


Weiner, Jonathon. Time, Love, Memory (2000)  
Penrose, Ann and Steven Katz, eds. Writing in the Sciences (2010) 


2. Online Readings (as assigned and posted to UCM CROPS) 
3. A comprehensive dictionary and thesaurus 
 
 


UC Merced Help Desk 
209/228.HELP (4357) 


helpdesk@ucmerced.edu 
 
 
COURSE UNITS (and Key Assignments) 
 
Introduction     Weeks 1‐2:     Introductions and Personal Statement Project     


• Personal Statement & CV 
 
Scientific Literacy   Weeks 3‐4:    Scientific Literacy            


• Profile of a Scientific/Research Community 
 
Communication   Weeks 5‐8:     Technical Explanation to a Lay Audience (TELA)     


• TELA 
• Oral Presentation (individual) 


 
Professional Ethics   Weeks 9‐10:     The Research Review Process         


• Research Review 
 
Collaboration     Weeks 11‐16:     The Research Review and Presentation of Findings   


• Collaboration Contract 
• Collaborative Prospectus 
• Oral Presentation (Group) 
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TENTATIVE CLASS SCHEDULE 


SUBJECT TO CHANGE ON SHORT NOTICE! 
 


Introduction  
Weekly Deliverables: Week 1 (August 23‐28) 
Classes Start Tuesday, No Monday Classes 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 
1  Introductions  Syllabus. Provided in‐class.   
2  Introductions  Syllabus. Provided in‐class.   


 
Weekly Deliverables: Week 2 (August 30 – September 4) 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1  Workshop  
Resumes.  
In‐class skills activity and syllabus quiz. 


Resume 


2 
Culture of 
Science  


“Science as a Social Enterprise” (WS 3‐22) 
Draft of Personal 
Statement Due 


 
Scientific Literacy  


Weekly Deliverables: Week 3 (September 6 – 11) 
Labor Day Holiday – No Class Day #1 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1 
Scientific 
Communities  


RJ #1: Profile Scientific Community Part 1 
Personal 
Statement & 
Resume Due 


2  Library Tour  Scientific Communities 
DQ #1: 
Communication in 
Science 


 
Weekly Deliverables: Week 4 (September 13 – 18) 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1 
Scientific 
Literacy 


Group work, In‐Class RJ #2  
RJ #3: Sample Journals for TELA 


 


2 
Scientific 
Literacy 


Daniel Dennett “Show Me the Science”   


 
Communication  


Weekly Deliverables: Week 5 (September 20 – 25) 
DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 
1    Sampson “Evoliteracy”   


2 
Science, 
Technology 
and the Public 


“Communicating with Public Audiences” (WS 198‐222) 
Assign TELA. 


Profile of a 
Scientific 
Community Due 
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Weekly Deliverables: Week 6 (September 27 – October 2) 
DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1 
Presentation 
Essentials 


Josh Schollmeyer “Lights, Camera, Armageddon” 
DQ #2: 
Collaboration & 
Group Work 


2    “New Pfiesteria toxin identified,” (WS 320‐321)  
DQ #3: Reviewing 
Research 
Proposals 


 
Weekly Deliverables: Week 7 (October 4 – 9) 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1    Dress Rehearsal of TELA Oral Presentations 
Oral presentation 
draft 


2  Benzer  Read TLM 1‐32   
 


Weekly Deliverables: Week 8 (October 11 – 16) 
DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1 
Student 
Presentations 


Final TELA oral presentations. 
Read TLM 33‐72 


 


2 
Student 
Presentations 


Final TELA oral presentations. 
Submit final draft 
of TELA 


 
Professional Ethics 


Weekly Deliverables: Week 9 (October 18 – 23) 
DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1 
Sample 
Research Case 


“The Ulcer Bug” (WS 229‐265) 
Assign Research Review.  


 


2 
Scientific 
Communication 


Jessica Sachs “Are Antibiotics Killing Us?” (BASN 210‐
218) 


DQ #4: 
Technology & 
Communicating 
Science 
Information 


 
Weekly Deliverables: Week 10 (October 25 – 30) 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1 
Research 
Review 
Process 


Genre of the Review Article” (WS 130‐148)  
 


 


2  Collaboration  Read TLM 73‐127“ 
RJ #5: Group 
Collaboration 
Contract  
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Collaboration  
Weekly Deliverables: Week 11 (November 1 – 6) 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 
1    Read TLM 128‐166   


2 
Research 
Review, 
Continued 


“Reading Previous Research, Identifying Trends and 
Patterns” (WS 90‐94) 
Organizing the Review, Citing Sources” (WS 140‐144)  


Annotated 
Bibliography Draft 


 
Weekly Deliverables: Week 12 (November 8 – 13) 
Veteran’s Day Holiday – No Class on Thursday! 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1 
Ethics in 
Research 


““Considering Ethics in Scientific Communication” (WS 
203‐28) 
Read TLM 167‐186 


Synthesis Outline 
Draft 


2    DQ #6: Ohio University Academic Dishonesty   
 


Weekly Deliverables: Week 13 (November 15 – 20) 
DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1    Read TLM 187‐211 
Draft Research 
Review 


2 
Academic 
Conferences 


“Preparing Conference Presentations” (WS 149‐171) 
Workshop Collaborative Prospectus 


 


 
Weekly Deliverables: Week 14 (November 22 – 27) 


Thanksgiving Holiday – No class on Wednesday or Thursday! 
DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 


1    Read TLM 212‐239 
Research Review 
Final 


2  Collaboration  Collaborative Prospectus Workshops 
DQ #7: Scientists 
Communicating 
to Public 


 
Weekly Deliverables: Week 15 (November 29 – December 4) 


DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 
1    Collaborative Oral Presentations   
2    Collaborative Oral Presentations   


 
Weekly Deliverables: Week 16 (December 6 – 11) 


Last Day of Classes – Wednesday. No Thursday class! 
DAY  Topic  Reading For Class (additional readings TBA)  Assignments Due 
1  Final quiz TLM  Turn in ALL final work and Portfolio!  Submit Digital 
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Read TLM 240 ‐ End!  Portfolio 


2    No class. Just submit final group project! 
Submit the 
Collaborative 
Prospectus 


 
DQ: Discussion Question 
RJ: Research Journal 


 
Reminder: You must bring an annotated copy of all 


assignments and readings to class on the day they are 
assigned. 


 
UCM CROPS QUICK GUIDE 
 
Course Assignment or Activity  UCM CROPS Page 
Course grades  Gradebook 
Online Discussion & Participation  Forums 
Research Journal  Blogger 
Digital Portfolio Submission  Assignments 
Questions for Peers (ungraded workspace)  Chat 
Questions Regarding Coursework (for all)  Questions (in Forums)
Assignment instructions  Assignments 
Feedback from Instructor on Submitted Assignments Assignments 
Syllabus  Resources 
Worksheets  Resources 
Additional Readings  Resources 
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APPENDIX 


Online Assignments 
 
There  are  two  primary  types  of  online  assignments  that  will  be  required  of  you  in  successfully 
completing this course: Research Journal and Forum Discussion. There will be other online components 
of this class, but these two assignments will be required on a regular basis.  
 
Research Journal 
Throughout the course, you will have regularly assigned Research Journal activities. Each student will be 
responsible for creating a blog in “Blogger” of our CROPS page. Within that blog, you will each have to 
maintain your  individual Research  Journal. Your Research  Journal will be where you post your weekly 
data collection and respond specifically to my prompts. Throughout the course, we will discuss different 
levels  of  research  and  you will  be  given  a  Research  Journal  task  that  you  need  to  complete  by  the 
designated  deadline.  Your  Research  Journal  is  your  individual  responsibility,  and  you  can  see  what 
others  in your research group are working on  for the sake of collaboration and sharing  feedback. You 
will need to share your blog with me and your group‐mates. Do not complete your Research Journal as a 
group – you need to complete your own research.  
 
Discussion & Participation 
On a  regular basis,  I will post a discussion question  in  the Forum based on  the prior week’s  readings 
and/or in‐class activities. You are responsible for posting your response to the discussion question (DQ) 
and  including  appropriate  citations  for  any  source  material  in  your  answer.  Your  DQ  answer  will 
generally range between 150‐300 words and should use the conventions of written English.  
 
In addition to posting your own answer to the DQ, you will also need to respond to at least two of your 
peers’  responses. You  should always quote  the  thread you are  responding  to and make  sure each of 
your posts  is clear and written using proper conventions of English.  It  is  important that your response 
does not  just repeat what has already been said – you need to build to the discussion by providing an 
example or  elaborating with  additional  information. A  typical  participation  response will be  around 
100‐200 words.  
 
Though you may go back and reread previous discussions, your discussion and participation credit will 
only count for the designated time period for each assigned DQ. This means that you cannot go back to 
a previous discussion and post responses to classmates there to make‐up participation credit.  
 
 


UC Merced Help Desk 
209/228.HELP (4357) 


helpdesk@ucmerced.edu 








WRI 116: Writing in the Natural Sciences 
Planning Committee 
Convened: 3 December 2009 
Participants: Carrie Menke, Paul Gibbons, Nick Valdez, Anne Zanzucchi 
 
Physics Discussion (30 minutes, with Carrie Menke as guest visitor) 
 
Review of student sample work from Physics 8 
 
Reviewed student sample work from Physics 8, which was a student’s summary of a seminar 
visit.  Quality varied considerably in terms of engagement.  Students also grappled with the 
prompt “in your own words,” as many students struggled to provide more than summary (or 
copied text). 
 
Readings for Physics and Math students 
 
Research review articles are less common in Physics and Math; update letters are more 
frequently published.  Another layer of complexity is that research articles in these fields are 
obscure, in part because of the high-level math details.  Science, Nature, and Physics Today are 
recommendable resources for readable scientific articles in their fields. 
 
For these students, it may be worth taking a historical approach to building a research review.  
Scientific notebooks from earlier in the 20th century are good examples of scientific 
communication 
 
Action item:  Anne Z. will request copies of Charles Bazerman’s Edison’s Light as one example 
of field notebooks. 
 
Action item: Remind Spring WRI 116 faculty about Scifinder database  
 
Summary of student need from the Physics faculty perspective 
 
Jay Sharping and Kevin Mitchell shared in writing their thoughts about student need.  Basically 
students need more practice with problem-solution writing.  Ideally, their prose would be “short, 
concise, clear” providing a “logical explanation of a physical phenomenon.” 
 
Topics for writing exercises, in collaboration with Carrie Menke 
 
The following email summarizes potential topics for workshop activities that pertain to our 
evaluation of “scientific literacy.”  Thanks, Carrie! 
 
“Here's a list of the topics I'll put together for writing exercises.  They can be used with graphs, 
equations, or putting the concepts into their own words. 


1. conservation of energy 
2. conservation of momentum 







3. Newton's 1st law 
4. Newton's 2nd law, F = m*a 
5. Newton's 3rd law, For every action there's an equal and opposite reaction 
6. Kinematics 
7. Bernoulli's equation (fluid dynamics) 
8. Buoyancy (aka Archimedes principle) 
9. Inverse Square Laws (gravitational force, electrostatic force) 
10. Torque 
11. Cross Products and Dot Products (mathematical techniques with many applications in 


physics) 
12. Integrals and Derivatives 


“It will be some time--probably January--before I can put this information together for you.  
Please let me know if you have any questions.” (Carrie Menke) 
 
 
Portfolio Review (30 minutes) 
 
Discussed portfolio rubric draft relative to High and Low sample portfolios shared on-screen and 
written survey responses submitted on November 15.  One point of confusion in the written 
responses related to the Middle sample seeming like a High Sample.  Discussion followed about 
the Middle portfolio author’s confident tone with notable gaps in supporting evidence.  
Otherwise, written responses and discussion reflected a high-level of agreement, considering that 
responses were shaped by survey questions rather than a detailed rubric.  Among the three survey 
respondents (Olson, Gibbons, Kahlert), there was 78% (or 7/9 matching scores) agreement in 
written ratings.  Another respondent (Valdez) brought his completed survey to the meeting; his 
responses matched the H-M-L ratings.  Among the four respondents, then, the agreement was 
83% with 10/12 matching scores.   

































2009‐2010 Program Learning Outcome (PLO)‐based student learning results in support of the Eight Guiding Principles of General Education. 
Guiding Principles are articulated in the table title. PLO learning results are drawn from 2009‐2010 PLO Reports. Alignments are based on 
curriculum maps provided in the 2010 Program Assessment Plans.  
 
Table Scientific Literacy:  To have a functional understanding of scientific, technological and quantitative information, and to know both how to 
interpret scientific information and effectively apply quantitative tools. 


Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Anthropology 


Assess and apply fundamental anthropological 
knowledge, including terminology, concepts, 
intellectual traditions, and theoretical 
approaches. 


Sophomore to senior 
All students demonstrating at least adequate achievement 
relative to rubric.  
 


Applied 
Mathematics 


#1:  Solve mathematical problems using 
analytical methods. 
#2:  Solve mathematical problems using 
computational methods. 


Sophomore/junior; first upper 
division courses for sequence for 
major 


Pleased with student work and focus group feedback 


Biology 


Graduates will have demonstrated an 
understanding of the tenets of modern biology 
and an understanding of how cellular functions 
are integrated from the molecular level to the 
cellular level, through to the level of the 
organism, populations, and functioning 
ecosystems. 


25% junior, 75% senior 


68‐72% of students were judged to meet at least medium 
proficiency for two key criteria: comprehensiveness and 
scientific accuracy of response.  This is below the goal of at 
least 80% of students at medium or higher proficiency. 


Chemistry 


Fundamental knowledge and skills. Students are 
able to describe the major concepts and 
theoretical principles in chemistry. They can 
identify the central ideas underlying the principle 
subfields of chemistry – analytical, organic, 
inorganic, and physical chemistry – as well as the 
broader interdisciplinary subfields of biological, 
environmental and materials chemistry. 
Students are able to operate modern chemical 
instrumentation, perform chemical syntheses 
and carry out other essential chemical 
experiments with strict adherence to sound 
laboratory techniques as well as good safety and 
hygiene practices. They know how to use 
modern, web‐based methods to effectively 
search the scientific literature. 


Upper division, typically junior or 
senior 


On average student responses to assessment prompts fall 
half way between fair and good.  
 


Cognitive 
Science 


Students will demonstrate the ability to a) 
interpret / evaluate / synthesize information in 


Second semester sophomore and 
junior  


In general, students were at the second‐highest of four 
levels of assessment, i.e. “students exhibited some degree 







Major  PLO  Year of Students Assessed  Student Learning Conclusion 
research papers, b) design a cognitive science 
research project, and c) write clearly and 
scientifically.    


of ability”.  In terms of different aspects of ability, students 
were slightly better at the design component compared 
with literature review and writing criteria of the rubric.   


Philosophy 
Minor 


Upon completion of the Philosophy Minor 
Program a student  
should be able to 1) distinguish between logically 
valid and invalid deductive arguments, 2) 
translate verbal statements into symbolic 
expressions having correct logical form, and 3) 
give proofs of 
elementary propositions of logic.  
 


Lower division 


Students are making adequate process fulfilling parts 1 and 
3 of the PLO. The data do not clearly confirm that the 
philosophy minors are adequately fulfilling part 2 of the 
PLO. Students exhibited strong performance in theorem 
proving, which is typically one of the most challenging parts 
of an undergraduate curriculum. 


Physics 


Students will be able to apply basic physical 
principles‐‐‐including classical mechanics, 
electricity and magnetism, quantum mechanics, 
and statistical mechanics‐‐‐to explain, analyze, 
and predict a variety of natural phenomena. 


Upper division 


62% of the solutions were acceptable or better.  When 
restricted to Physics majors/minors, this number improves 
somewhat to 66%.  One common theme from this analysis 
is that our students have a tendency to be distracted by the 
abstract and advanced mathematics, missing some of the 
basic physical principles as a result. 


Psychology 


Students who complete the Psychology major 
will show knowledge of the key substantive 
content of the field of psychology, including 
memory and thinking, sensory psychology and 
physiology, developmental psychology, clinical 
and abnormal psychology, and social psychology. 


Graduating senior  


Strong evaluative conclusions about student learning based 
on the ETS major field test are not warranted, substantially 
because of the small sample size of entirely volunteer 
students, at least some of whom may have been poorly 
motivated. However, taken at face value, more than half 
the students performed at a level well‐below average by 
any standard.  In the interviews, students expressed 
substantial satisfaction with the Psychology program. 


 







Decision Making:  To appreciate the various and diverse factors bearing on decisions and the know‐how to assemble, evaluate, interpret and use 
information effectively for critical analysis and problem solving. 


Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Anthropology 


Assess and apply fundamental anthropological 
knowledge, including terminology, concepts, 
intellectual traditions, and theoretical 
approaches. 


Sophomore to senior 
All students demonstrating at least adequate 
achievement relative to rubric.  
 


Applied 
Mathematics 


#1:  Solve mathematical problems using analytical 
methods. 
#2:  Solve mathematical problems using 
computational methods. 


Sophomore/junior; first upper 
division courses for sequence for 
major 


Pleased with student work and focus group feedback 


Core 1 


Critique diverse perspectives from scientific, 
historical, artistic, and personal standpoints and 
craft written arguments that draw connections 
between the arts and sciences. 


Freshman 


Students were not performing as well on the Cumulative 
Essay as anticipated with 49% of sampled essays earning 
a passing grade or better (as judged against a rubric 
calibrated to grades) on this capstone assignment for this 
foundational course. 


GASP Minor  Describe art works in technical or theoretical 
terms.  Upper division  


While it is difficult to extract from a single course the 
entire GASP curriculum’s results, we are confident that 
students are ending the semester considerably better 
equipped to describe cultural productions in various 
media, assess their meanings, and analyze their value 
critically. 


History  Critically read, analyze, and synthesize primary 
and secondary sources.  Senior  Students are fairly competent in evaluating secondary 


sources and are less skillful in analyzing primary sources. 
Media Arts 
Program 
Minor 


Understand and acquire (through hands‐on 
projects) the principal attributes and mechanics 
of art technique(s) in medium of choice. 


Various 
Instructors learned what methods of instruction and 
techniques of material presentation were viewed as 
effective by the students. 


Merritt 
Writing 
Program 


Students will be able to demonstrate thorough 
engagement with the iterative processes of 
reading, writing, and speaking. 


Lower division, freshman and 
sophomore 


Student self‐report data indicate incremental 
improvements in PLO understanding and skill. However, 
implementation processes call into question the validity 
and reliability of these results. Portfolio‐based student 
learning results will not be available until after Spring 
2010. 


Physics 


Students will be able to apply basic physical 
principles‐‐‐including classical mechanics, 
electricity and magnetism, quantum mechanics, 
and statistical mechanics‐‐‐to explain, analyze, 
and predict a variety of natural phenomena. 


Upper division 


62% of the solutions were acceptable or better.  When 
restricted to Physics majors/minors, this number 
improves somewhat to 66%.  One common theme from 
this analysis is that our students have a tendency to be 
distracted by the abstract and advanced mathematics, 
missing some of the basic physical principles as a result. 


Political  Students will understand the processes, theories,  Upper division  The evidence indicates that the students have grasped 







Major  PLO  Year of Students Assessed  Student Learning Conclusion 
Science  and empirical regularities of political institutions 


and political behavior in the student’s chosen 
emphasis area: American politics, comparative 
politics, or international relations. 


much of the process, theories, and empirical regularities 
of American politics (the relevant area of emphasis given 
the composition of the focus group and the nature of the 
exam in which the questions were embedded).  What is 
less clear is whether the students understand the 
distinction between facts, theories, and systematic data. 


Sociology  Design and evaluate empirical sociological 
research.  Upper division 


Students demonstrated acceptable performance on all 
four of the criteria assessed, falling primarily into the 
satisfactory to good range in use of evidence, use of 
research methods, and writing style. Scores for the use of 
sociological concepts criterion were slightly better than 
good.  The data suggest some attention to building 
student ability to conduct research is necessary. 


Spanish 
Minor 


Students completing the minor in Spanish possess 
Spanish writing skills equivalent at least to the 
advanced level of the ACTFL Proficiency 
Guidelines: the student will be able to write 
about a variety of topics with significant precision 
and detail, and to produce organized 
compositions and short research papers. 


Upper division students completing 
the minor 


The direct and indirect evidence shows that all students 
reached an advanced level of written Spanish. 


 







Communication:  To convey information to and communicate and interact effectively with multiple audiences, using advanced skills in written and 
other modes of communication. 


Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Anthropology 


Assess and apply fundamental anthropological 
knowledge, including terminology, concepts, 
intellectual traditions, and theoretical 
approaches. 


Sophomore to senior 
All students demonstrating at least adequate 
achievement relative to rubric.  
 


Core 1 


Critique diverse perspectives from scientific, 
historical, artistic, and personal standpoints and 
craft written arguments that draw connections 
between the arts and sciences. 


Freshman 


Students were not performing as well on the Cumulative 
Essay as anticipated with 49% of sampled essays earning 
a passing grade or better (as judged against a rubric 
calibrated to grades) on this capstone assignment for this 
foundational course. 


GASP Minor  Describe art works in technical or theoretical 
terms.  Upper division 


While it is difficult to extract from a single course the 
entire GASP curriculum’s results, we are confident that 
students are ending the semester considerably better 
equipped to describe cultural productions in various 
media, assess their meanings, and analyze their value 
critically. 


History  Critically read, analyze, and synthesize primary 
and secondary sources.  Senior  Students are fairly competent in evaluating secondary 


sources and are less skillful in analyzing primary sources. 


Literature & 
Cultures 


Interpret texts with due sensitivity to both textual 
and contextual cues  Senior 


On the basis of eleven essays, it appears that the majority 
of our [senior] students are reaching the target score, 
indicating that most of our students are, in fact, suitably 
able readers of literary texts.     


Merritt 
Writing 
Program 


Students will be able to demonstrate thorough 
engagement with the iterative processes of 
reading, writing, and speaking. 


Lower division, freshman and 
sophomore 


Student self‐report data indicate incremental 
improvements in PLO understanding and skill. However, 
implementation processes call into question the validity 
and reliability of these results. Portfolio‐based student 
learning results will not be available until after Spring 
2010. 


Psychology 


Students who complete the Psychology major will 
show knowledge of the key substantive content 
of the field of psychology, including memory and 
thinking, sensory psychology and physiology, 
developmental psychology, clinical and abnormal 
psychology, and social psychology. 


Graduating senior 


Strong evaluative conclusions about student learning 
based on the ETS major field test are not warranted, 
substantially because of the small sample size of entirely 
volunteer students, at least some of whom may have 
been poorly motivated. However, taken at face value, 
more than half the students performed at a level well‐
below average by any standard.  In the interviews, 
students expressed substantial satisfaction with the 
Psychology program. 







 
Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Sociology  Design and evaluate empirical sociological 
research.  Upper division 


Students demonstrated acceptable performance on all 
four of the criteria assessed, falling primarily into the 
satisfactory to good range in use of evidence, use of 
research methods, and writing style. Scores for the use of 
sociological concepts criterion were slightly better than 
good.  The data suggest some attention to building 
student ability to conduct research is necessary. 


Spanish 
Minor 


Students completing the minor in Spanish possess 
Spanish writing skills equivalent at least to the 
advanced level of the ACTFL Proficiency 
Guidelines: the student will be able to write 
about a variety of topics with significant precision 
and detail, and to produce organized 
compositions and short research papers. 


Upper division students completing 
the minor 


The direct and indirect evidence shows that all students 
reached an advanced level of written Spanish. 


 







Self and Society:  To understand and value diverse perspective in both the global community contexts of modern society in order to work 
knowledgeably and effectively in an ethnically and culturally rich setting. 


Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Anthropology 
Assess and apply fundamental anthropological 
knowledge, including terminology, concepts, 
intellectual traditions, and theoretical approaches. 


Sophomore to senior 
All students demonstrating at least adequate achievement 
relative to rubric.  
 


Biology 


Graduates will have demonstrated an 
understanding of the tenets of modern biology and 
an understanding of how cellular functions are 
integrated from the molecular level to the cellular 
level, through to the level of the organism, 
populations, and functioning ecosystems. 


25% junior, 75% senior 


68‐72% of students were judged to meet at least medium 
proficiency for two key criteria: comprehensiveness and 
scientific accuracy of response.  This is below the goal of at 
least 80% of students at medium or higher proficiency. 


GASP Minor  Describe art works in technical or theoretical 
terms.  Upper division 


While it is difficult to extract from a single course the 
entire GASP curriculum’s results, we are confident that 
students are ending the semester considerably better 
equipped to describe cultural productions in various 
media, assess their meanings, and analyze their value 
critically. 


History  Critically read, analyze, and synthesize primary and 
secondary sources.  Senior  Students are fairly competent in evaluating secondary 


sources and are less skillful in analyzing primary sources. 


Literature & 
Cultures 


Interpret texts with due sensitivity to both textual 
and contextual cues  Senior 


On the basis of eleven essays, it appears that the majority 
of our [senior] students are reaching the target score, 
indicating that most of our students are, in fact, suitably 
able readers of literary texts.     


Political 
Science 


Students will understand the processes, theories, 
and empirical regularities of political institutions 
and political behavior in the student’s chosen 
emphasis area: American politics, comparative 
politics, or international relations. 


Upper division 


The evidence indicates that the students have grasped 
much of the process, theories, and empirical regularities of 
American politics (the relevant area of emphasis given the 
composition of the focus group and the nature of the exam 
in which the questions were embedded).  What is less clear 
is whether the students understand the distinction 
between facts, theories, and systematic data. 


Psychology 


Students who complete the Psychology major will 
show knowledge of the key substantive content of 
the field of psychology, including memory and 
thinking, sensory psychology and physiology, 
developmental psychology, clinical and abnormal 
psychology, and social psychology. 


Graduating senior 


Strong evaluative conclusions about student learning 
based on the ETS major field test are not warranted, 
substantially because of the small sample size of entirely 
volunteer students, at least some of whom may have been 
poorly motivated. However, taken at face value, more than 
half the students performed at a level well‐below average 
by any standard.  In the interviews, students expressed 
substantial satisfaction with the Psychology program. 







 
Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Sociology  Design and evaluate empirical sociological 
research.  Upper division 


Students demonstrated acceptable performance on all 
four of the criteria assessed, falling primarily into the 
satisfactory to good range in use of evidence, use of 
research methods, and writing style. Scores for the use of 
sociological concepts criterion were slightly better than 
good.  The data suggest some attention to building student 
ability to conduct research is necessary. 


Spanish 
Minor 


Students completing the minor in Spanish possess 
Spanish writing skills equivalent at least to the 
advanced level of the ACTFL Proficiency 
Guidelines: the student will be able to write about 
a variety of topics with significant precision and 
detail, and to produce organized compositions and 
short research papers. 


Upper division students 
completing the minor 


The direct and indirect evidence shows that all students 
reached an advanced level of written Spanish. 


 







Ethics and Responsibility:  To follow ethical practices in their professions and communities, and care for future generations through sustainable 
living and environmental and societal responsibility. 


Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Anthropology 


Assess and apply fundamental anthropological 
knowledge, including terminology, concepts, 
intellectual traditions, and theoretical 
approaches. 


Sophomore to senior 
All students demonstrating at least adequate achievement 
relative to rubric.  
 


GASP Minor  Describe art works in technical or theoretical 
terms.  Upper division 


While it is difficult to extract from a single course the entire 
GASP curriculum’s results, we are confident that students 
are ending the semester considerably better equipped to 
describe cultural productions in various media, assess their 
meanings, and analyze their value critically. 


History  Critically read, analyze, and synthesize primary 
and secondary sources.  Senior  Students are fairly competent in evaluating secondary 


sources and are less skillful in analyzing primary sources. 


Political 
Science 


Students will understand the processes, theories, 
and empirical regularities of political institutions 
and political behavior in the student’s chosen 
emphasis area: American politics, comparative 
politics, or international relations. 


Upper division 


The evidence indicates that the students have grasped 
much of the process, theories, and empirical regularities of 
American politics (the relevant area of emphasis given the 
composition of the focus group and the nature of the exam 
in which the questions were embedded).  What is less clear 
is whether the students understand the distinction 
between facts, theories, and systematic data. 


Psychology 


Students who complete the Psychology major will 
show knowledge of the key substantive content 
of the field of psychology, including memory and 
thinking, sensory psychology and physiology, 
developmental psychology, clinical and abnormal 
psychology, and social psychology. 


Graduating senior 


Strong evaluative conclusions about student learning based 
on the ETS major field test are not warranted, substantially 
because of the small sample size of entirely volunteer 
students, at least some of whom may have been poorly 
motivated. However, taken at face value, more than half 
the students performed at a level well‐below average by 
any standard.  In the interviews, students expressed 
substantial satisfaction with the Psychology program. 


Sociology  Design and evaluate empirical sociological 
research.  Upper division 


Students demonstrated acceptable performance on all four 
of the criteria assessed, falling primarily into the 
satisfactory to good range in use of evidence, use of 
research methods, and writing style. Scores for the use of 
sociological concepts criterion were slightly better than 
good.  The data suggest some attention to building student 
ability to conduct research is necessary. 







 
Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Spanish 
Minor 


Students completing the minor in Spanish possess 
Spanish writing skills equivalent at least to the 
advanced level of the ACTFL Proficiency 
Guidelines: the student will be able to write 
about a variety of topics with significant precision 
and detail, and to produce organized 
compositions and short research papers. 


Upper division students 
completing the minor 


The direct and indirect evidence shows that all students 
reached an advanced level of written Spanish. 


 







Leadership and Teamwork:  To work effectively in both leadership and team roles, capably making connections and integrating their expertise with 
the expertise of others. 


Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Anthropology 


Assess and apply fundamental anthropological 
knowledge, including terminology, concepts, 
intellectual traditions, and theoretical 
approaches. 


Sophomore to senior 
All students demonstrating at least adequate achievement 
relative to rubric.  
 


Cognitive 
Science 


Students will demonstrate the ability to a) 
interpret / evaluate / synthesize information in 
research papers, b) design a cognitive science 
research project, and c) write clearly and 
scientifically.    


Second semester sophomore and 
junior 


In general, students were at the second‐highest of four 
levels of assessment, i.e. “students exhibited some degree 
of ability”.  In terms of different aspects of ability, students 
were slightly better at the design component compared 
with literature review and writing criteria of the rubric.   


Core 1 


Critique diverse perspectives from scientific, 
historical, artistic, and personal standpoints and 
craft written arguments that draw connections 
between the arts and sciences. 


Freshman 


Students were not performing as well on the Cumulative 
Essay as anticipated with 49% of sampled essays earning a 
passing grade or better (as judged against a rubric 
calibrated to grades) on this capstone assignment for this 
foundational course. 


GASP Minor  Describe art works in technical or theoretical 
terms.  Upper division 


While it is difficult to extract from a single course the entire 
GASP curriculum’s results, we are confident that students 
are ending the semester considerably better equipped to 
describe cultural productions in various media, assess their 
meanings, and analyze their value critically. 


Media Arts 
Program 
Minor 


Understand and acquire (through hands‐on 
projects) the principal attributes and mechanics 
of art technique(s) in medium of choice. 


Various 
Instructors learned what methods of instruction and 
techniques of material presentation were viewed as 
effective by the students. 


Merritt 
Writing 
Program 


Students will be able to demonstrate thorough 
engagement with the iterative processes of 
reading, writing, and speaking. 


Lower division, freshman and 
sophomore 


Student self‐report data indicate incremental 
improvements in PLO understanding and skill. However, 
implementation processes call into question the validity 
and reliability of these results. Portfolio‐based student 
learning results will not be available until after Spring 2010. 


Psychology 


Students who complete the Psychology major will 
show knowledge of the key substantive content 
of the field of psychology, including memory and 
thinking, sensory psychology and physiology, 
developmental psychology, clinical and abnormal 
psychology, and social psychology. 


Graduating senior 


Strong evaluative conclusions about student learning based 
on the ETS major field test are not warranted, substantially 
because of the small sample size of entirely volunteer 
students, at least some of whom may have been poorly 
motivated. However, taken at face value, more than half 
the students performed at a level well‐below average by 
any standard.  In the interviews, students expressed 
substantial satisfaction with the Psychology program. 







 
Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Sociology  Design and evaluate empirical sociological 
research.  Upper division 


Students demonstrated acceptable performance on all four 
of the criteria assessed, falling primarily into the 
satisfactory to good range in use of evidence, use of 
research methods, and writing style. Scores for the use of 
sociological concepts criterion were slightly better than 
good.  The data suggest some attention to building student 
ability to conduct research is necessary. 


Spanish 
Minor 


Students completing the minor in Spanish possess 
Spanish writing skills equivalent at least to the 
advanced level of the ACTFL Proficiency 
Guidelines: the student will be able to write 
about a variety of topics with significant precision 
and detail, and to produce organized 
compositions and short research papers. 


Upper division students 
completing the minor 


The direct and indirect evidence shows that all students 
reached an advanced level of written Spanish. 


 







Aesthetic Understanding and Creativity:  To appreciate and be knowledgeable about human creative expression, including literature and the arts. 
Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Anthropology 


Assess and apply fundamental anthropological 
knowledge, including terminology, concepts, 
intellectual traditions, and theoretical 
approaches. 


Sophomore to senior 
All students demonstrating at least adequate achievement 
relative to rubric.  
 


GASP Minor  Describe art works in technical or theoretical 
terms.  Upper division 


While it is difficult to extract from a single course the entire 
GASP curriculum’s results, we are confident that students 
are ending the semester considerably better equipped to 
describe cultural productions in various media, assess their 
meanings, and analyze their value critically. 


Literature & 
Cultures 


Interpret texts with due sensitivity to both textual 
and contextual cues  Senior 


On the basis of eleven essays, it appears that the majority 
of our [senior] students are reaching the target score, 
indicating that most of our students are, in fact, suitably 
able readers of literary texts.     


Media Arts 
Program 
Minor 


Understand and acquire (through hands‐on 
projects) the principal attributes and mechanics 
of art technique(s) in medium of choice. 


Various 
Instructors learned what methods of instruction and 
techniques of material presentation were viewed as 
effective by the students. 


Physics 


Students will be able to apply basic physical 
principles‐‐‐including classical mechanics, 
electricity and magnetism, quantum mechanics, 
and statistical mechanics‐‐‐to explain, analyze, 
and predict a variety of natural phenomena. 


Upper division 


62% of the solutions were acceptable or better.  When 
restricted to Physics majors/minors, this number improves 
somewhat to 66%.  One common theme from this analysis 
is that our students have a tendency to be distracted by the 
abstract and advanced mathematics, missing some of the 
basic physical principles as a result. 


Psychology 


Students who complete the Psychology major will 
show knowledge of the key substantive content 
of the field of psychology, including memory and 
thinking, sensory psychology and physiology, 
developmental psychology, clinical and abnormal 
psychology, and social psychology. 


Graduating senior 


Strong evaluative conclusions about student learning based 
on the ETS major field test are not warranted, substantially 
because of the small sample size of entirely volunteer 
students, at least some of whom may have been poorly 
motivated. However, taken at face value, more than half 
the students performed at a level well‐below average by 
any standard.  In the interviews, students expressed 
substantial satisfaction with the Psychology program. 


Spanish 
Minor 


Students completing the minor in Spanish possess 
Spanish writing skills equivalent at least to the 
advanced level of the ACTFL Proficiency 
Guidelines: the student will be able to write 
about a variety of topics with significant precision 
and detail, and to produce organized 
compositions and short research papers. 


Upper division students 
completing the minor 


The direct and indirect evidence shows that all students 
reached an advanced level of written Spanish. 







Development of Personal Potential:  To be responsible for achieving the full promise of their abilities, including psychological and physical well‐
being. 


Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Anthropology 


Assess and apply fundamental anthropological 
knowledge, including terminology, concepts, 
intellectual traditions, and theoretical 
approaches. 


Sophomore to senior 
All students demonstrating at least adequate achievement 
relative to rubric.  
 


Chemistry 


Fundamental knowledge and skills. Students are 
able to describe the major concepts and 
theoretical principles in chemistry. They can 
identify the central ideas underlying the principle 
subfields of chemistry – analytical, organic, 
inorganic, and physical chemistry – as well as the 
broader interdisciplinary subfields of biological, 
environmental and materials chemistry. Students 
are able to operate modern chemical 
instrumentation, perform chemical syntheses and 
carry out other essential chemical experiments 
with strict adherence to sound laboratory 
techniques as well as good safety and hygiene 
practices. They know how to use modern, web‐
based methods to effectively search the scientific 
literature. 


Upper division, typically junior or 
senior 


On average student responses to assessment prompts fall 
half way between fair and good.  


Core 1 


Critique diverse perspectives from scientific, 
historical, artistic, and personal standpoints and 
craft written arguments that draw connections 
between the arts and sciences. 


Freshman 


Students were not performing as well on the Cumulative 
Essay as anticipated with 49% of sampled essays earning a 
passing grade or better (as judged against a rubric 
calibrated to grades) on this capstone assignment for this 
foundational course. 


Literature & 
Cultures 


Interpret texts with due sensitivity to both textual 
and contextual cues  Senior 


On the basis of eleven essays, it appears that the majority 
of our [senior] students are reaching the target score, 
indicating that most of our students are, in fact, suitably 
able readers of literary texts.     


GASP Minor  Describe art works in technical or theoretical 
terms.  Upper division 


While it is difficult to extract from a single course the entire 
GASP curriculum’s results, we are confident that students 
are ending the semester considerably better equipped to 
describe cultural productions in various media, assess their 
meanings, and analyze their value critically. 


History  Critically read, analyze, and synthesize primary 
and secondary sources.  Senior  Students are fairly competent in evaluating secondary 


sources and are less skillful in analyzing primary sources. 







 
Major  PLO  Year of Students Assessed  Student Learning Conclusion 


Media Arts 
Program 
Minor 


Understand and acquire (through hands‐on 
projects) the principal attributes and mechanics 
of art technique(s) in medium of choice. 


Various 
Instructors learned what methods of instruction and 
techniques of material presentation were viewed as 
effective by the students. 


Merritt 
Writing 
Program 


Students will be able to demonstrate thorough 
engagement with the iterative processes of 
reading, writing, and speaking. 


Lower division, freshman and 
sophomore 


Student self‐report data indicate incremental 
improvements in PLO understanding and skill. However, 
implementation processes call into question the validity 
and reliability of these results. Portfolio‐based student 
learning results will not be available until after Spring 2010. 


Physics 


Students will be able to apply basic physical 
principles‐‐‐including classical mechanics, 
electricity and magnetism, quantum mechanics, 
and statistical mechanics‐‐‐to explain, analyze, 
and predict a variety of natural phenomena. 


Upper division 


62% of the solutions were acceptable or better.  When 
restricted to Physics majors/minors, this number improves 
somewhat to 66%.  One common theme from this analysis 
is that our students have a tendency to be distracted by the 
abstract and advanced mathematics, missing some of the 
basic physical principles as a result. 


Psychology 


Students who complete the Psychology major will 
show knowledge of the key substantive content 
of the field of psychology, including memory and 
thinking, sensory psychology and physiology, 
developmental psychology, clinical and abnormal 
psychology, and social psychology. 


Graduating senior 


Strong evaluative conclusions about student learning based 
on the ETS major field test are not warranted, substantially 
because of the small sample size of entirely volunteer 
students, at least some of whom may have been poorly 
motivated. However, taken at face value, more than half 
the students performed at a level well‐below average by 
any standard.  In the interviews, students expressed 
substantial satisfaction with the Psychology program. 


Sociology  Design and evaluate empirical sociological 
research.  Upper division 


Students demonstrated acceptable performance on all four 
of the criteria assessed, falling primarily into the 
satisfactory to good range in use of evidence, use of 
research methods, and writing style. Scores for the use of 
sociological concepts criterion were slightly better than 
good.  The data suggest some attention to building student 
ability to conduct research is necessary. 


Spanish 
Minor 


Students completing the minor in Spanish possess 
Spanish writing skills equivalent at least to the 
advanced level of the ACTFL Proficiency 
Guidelines: the student will be able to write 
about a variety of topics with significant precision 
and detail, and to produce organized 
compositions and short research papers. 


Upper division students 
completing the minor 


The direct and indirect evidence shows that all students 
reached an advanced level of written Spanish. 


 





		Scientific Literacy Guiding Principle 

		Decision Making Guiding Principle

		Communication Guiding Principle

		Self & Society Guiding Principle

		Ethics & Responsibility Guiding Principle

		Leadership & Teamwork Guiding Principle

		Aesthetic Understanding & Creativity Guiding Principle

		Development of Personal Potential Guiding Principle






Results: UCUES-Based Assessment of Student Learning in Relation to the Eight Guiding Principles of General Education


CORE 001 
Grade


 UCM 
GPA First Gen Male


Home 
Language


Pell 1st 
Sem Pell F09


STEM 1st 
Sem


STEM 
F09


Scientific Literacy Gain Scale 199 2 0.413 6 pts Very Poor to Excellent Not Sig Not Sig Better No Diff N/A Better Better Better Better


Proficiency with quantitative skills (difference between 
when began at UCM and senior year)


Proficiency with computer skills (difference between when 
began at UCM and senior year)


Scientific Literacy Scale 199 5 0.859 6 pts Never to Very Often Not Sig Not Sig N/A No Diff No Diff No Diff No Diff No Diff No Diff


Recognize or recall specific facts, terms and concepts


Explain methods, ideas, or concepts and use them to 
solve problems


N StudentsOUTCOME MEASURE


Correlation with One Way Analysis of Variance


RangeScaleItems Reliability


Create or generate new ideas, products or ways of 
understanding


Used facts and examples to support your viewpoint


Examined how others gathered and interpreted data and 
assessed the soundness of their conclusions







CORE 001 
Grade


 UCM 
GPA First Gen Male


Home 
Language


Pell 1st 
Sem Pell F09


STEM 1st 
Sem


STEM 
F09N StudentsOUTCOME MEASURE


Correlation with One Way Analysis of Variance


RangeScaleItems Reliability
Decision Making Gain Scale1 185 5 0.786 6 pts Very Poor to Excellent Not Sig Not Sig No Diff No Diff No Diff No Diff No Diff No Diff No Diff


Proficiency with analytical and critical thinking skills 
(difference between when began at UCM and senior year)


Proficiency with internet skills (difference between when 
began at UCM and senior year)


Proficiency with analytical and critical thinking skills 
(difference between when began at UCM and senior year)


Proficiency with library research skills (difference between 
when began at UCM and senior year)


Proficiency with other research skills (difference between 
when began at UCM and senior year)


Ability to read and comprehend academic material 
(difference between when began at UCM and senior year)


Decision Making Scale1 201 4 0.860 6 pts Never to Very Often Not Sig Not Sig N/A No Diff No Diff No Diff No Diff No Diff No Diff


Break down material into component parts or arguments 
into assumptions to see the basis for different outcomes 
and conclusions


Judge the value of information, ideas, actions, and 
conclusions based on the soundness of sources, methods 
and reasoning


Incorporated ideas or concepts from different courses 
when completing assignments


Reconsidered your own position on a topic after 
assessing the arguments of others







CORE 001 
Grade


 UCM 
GPA First Gen Male


Home 
Language


Pell 1st 
Sem Pell F09


STEM 1st 
Sem


STEM 
F09N StudentsOUTCOME MEASURE


Correlation with One Way Analysis of Variance


RangeScaleItems Reliability
Communication Gain Scale 179 5 0.668 6 pts Very Poor to Excellent -0.194 -0.17 N/A No Diff N/A Better Better No Diff No Diff


Ability to be clear and effective when writing (difference 
between when began at UCM and senior year)


Ability to speak clearly and effectively in English 
(difference between when began at UCM and senior year)


Ability to prepare and make a presentation (difference 
between when began at UCM and senior year)


Proficiency with foreign language skills (difference 
between when began at UCM and senior year)


Proficiency with interpersonal (social) skills (difference 
between when began at UCM and senior year)


Communication Scale 204 3 0.787 6 pts Never to Very Often Not Sig Not Sig No Diff No Diff No Diff No Diff No Diff Worse Worse
Contributed to a class discussion
Asked an insightful question in class


Made a class presentation







CORE 001 
Grade


 UCM 
GPA First Gen Male


Home 
Language


Pell 1st 
Sem Pell F09


STEM 1st 
Sem


STEM 
F09N StudentsOUTCOME MEASURE


Correlation with One Way Analysis of Variance


RangeScaleItems Reliability
Self and Society Gain Scale 200 4 0.720 6 pts Very Poor to Excellent Not Sig Not Sig N/A No Diff No Diff No Diff Better Worse Worse


Ability to understand international economic, political, 
social, cultural perspectives (difference between when 
began at UCM and senior year)


Ability to appreciate, tolerate and understand racial and 
ethnic diversity (difference between when began at UCM 
and senior year)


Ability to appreciate cultural and global diversity 
(difference between when began at UCM and senior year)


Self awareness and understanding (difference between 
h b t UCM d i )when began at UCM and senior year)


Ethics and Responsibility Scale 201 4 0.732 6 pts Never to Very Often -0.153 -0.177 No Diff No Diff No Diff No Diff No Diff No Diff No Diff
Turned in a course assignment late


Gone to class without completing assigned reading


Gone to class unprepared


Skipped class


Ethics and Responsibility Gain 201 1 N/A 6 pts Very Poor to Excellent Not Sig Not Sig No Diff No Diff No Diff No Diff No Diff No Diff No Diff


Understanding the importance of personal social 
responsibility


Aesthetic Understanding and Creativity Gain 201 1 N/A 6 pts Very Poor to Excellent -0.147 Not Sig No Diff No Diff N/A No Diff Better N/A N/A
Ability to appreciate the fine arts (e.g., painting, music, 
drama, dance)


1 The correlation between decision_making_gain and decision_making is .143, which is significant at the 0.05 level (2-tailed)_ g_g _ g 3, g ( )







Laura Martin <lemucm@gmail.com>


Assmt of Guiding Principles
Michael Roona <mroona@ucmerced.edu> Fri, Aug 27, 2010 at 4:42 PM
Reply-To: "mroona@ucmerced.edu" <mroona@ucmerced.edu>
To: Laura Martin <lmartin@ucmerced.edu>, Gregg Camfield <gcamfield@ucmerced.edu>
Cc: Nancy Ochsner <nochsner@ucmerced.edu>


The attached spreadsheet summarizes the key findings from the various analyses I’ve run.  I am still troubled by
the negative correlations between some of the guiding principle outcome measures and grades earned at UC
Merced, but in the interest of condensing the data, I’ve excluded the correlation matrices that contrasted STEM
and Non-STEM majors, although I did present ANOVA results based on this contrast.  


 


Since we last offered CORE 100 during the spring of 2007, too few students who took CORE 100 remained
enrolled at UC Merced during the spring of 2010 when we last administered the University of California
Undergraduate Experience Survey (UCUES) to include them in the analysis.


 


Among the 3302 students who had taken CORE 001 as of spring 2010, 399 of them were seniors in spring 2010
who had entered UC Merced as freshmen.  Of these, 58% (n=233) participated in UCUES and were included in
this analysis.  It is noteworthy that students with higher grades in CORE 001 had higher UCUES participation
rates, even after controlling for the fact that many of the students who did not do well in CORE 001 dropped out of
UC Merced before reaching their senior year.  This is one source of bias in the data.


 


The bulk of the report is a matrix that shows each outcome measure.  I color coded interesting results about
each measure to make it easier to see them, using green to highlight “good” results and red to highlight “bad”
results.  A description of each item from the UCUES questionnaire used as an outcome measure on its own or
as part of a scale is provided.  In the event that a scale was constructed, the scale reliability is indicated.  The
only scale that does not have an adequate reliability coefficient is the scientific literacy gain scale.  This is
because the scale only has two items.  The items are correlated with each other, and appear to be measuring
different aspects of UC Merced’s scientific literacy guiding principle, but we just don’t have enough items to
properly measure such a complex learning objective.


 


To give you information faculty can use to reflect on their programs and practices and their impact on the student
populations served, in addition to focusing on the correlations between grades earned and outcome measures, I
also looked at differences in outcome measure scores between first generation and not first generation students;
males and females; students who lived in homes where only English, English and another language, or just
another language were spoken when they were children; students who got Pell grants and students who did not;
and STEM and Non-STEM majors.  For the Pell and STEM comparisons, I ran the comparisons based on their
status at the time they applied, and also as of Fall 09, since in the case of STEM in particular, membership in
the STEM group may have changed between the time the students applied and their senior year.  This is
particularly true for students who entered as Undeclared. 


 


An “N/A” in the table summarizing the ANOVA results means the variances of the groups being compared are not
equal, so the ANOVA results should be ignored.
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There are no statistically significant differences between males and females on any of the measured outcomes. 
Similarly, the primary language spoken in the childhood home does not appear to impact gen ed performance.  A
student’s first generation status only impacted one outcome, and that is the scientific literacy gain, which has the
most statistically significant differences.  (Recall that this is the scale with the lowest reliability, which
complicates somewhat the task of identifying which groups did better and which did worse.)  Many of the
measured outcomes have no statistically significant differences. 


 


I believe the key finding is that low income students (i.e., Pell recipients) appear to benefit the most on the
measures used to assess UC Merced’s Guiding Principles.  That said, it may be that they benefit the most
because they had the most to gain (i.e., they started off at a lower level of functioning).  This analysis has not
controlled for that possibility.


 


One of the things WASC wants us to do is improve our programs, policies, and practices when the data indicate
that they need improving.  One of the things I learned from this exercise is that we can improve the way we
assess how well our guiding principles foster the development of the knowledge and skills embedded in the
Guiding Principles for General Education.  I hope these results will help the faculty consider what we should
measure and how.  I would be happy to provide all the statistical output to anyone who wants to see the details
behind my shorthand “better” and “worse” designations.


 


 


Michael Roona


Principal Research Analyst


Institutional Planning & Analysis


University of California, Merced


5200 North Lake Road


Merced, CA 95343


(209) 228-6901
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USTU 010
SPRING 2010


LAST CHAPTER QUIZ


STATEMENT:
PUBLISH 


AND USE MY 
NAME


PUBLISH BUT 
DO NOT USE 


MY NAME


DO NOT 
PUBLISH


The reason I'm glad I took this class is because it helped me be more positive.  
Also, I got to see for myself that I wasn't the only one that was having a hard 
time to stay on course.  USTU 010 gave me a lot of tips in how to approach 
things in college. 


X


Understudy has helped me many ways.  It's shown me self-motivation.  I have 
math early in the morning and I feel no desire to go but after this class, I see 
how it's key to my goals and gives me the drive to get out of that bed.


X


Enrolling in USTU 010 has really helped me understand why I wasn't 
succeeding to the best of my abilities.  It opened my eyes to things I wasn't 
doing or things that didn't need to be done and it changed my life.  This past 
semester I was failing classes and I didn't know what to do or if I could ever fix 
my grades.  USTU helped me gain the "soft" skills I needed in order to raise my 
grades as well as my spirits.  USTU got me through my freshman year.


X


I'm glad I enrolled in USTU 010 this semester because I learned new, more 
effective ways for managing my time and I learned how to better accept 
responsibility for my actions by listening to my inner guide in order to help me 
stay on course to my goals.


X


I am glad I enrolled in USTU 010 because it made me reflect on what I was 
doing right and wrong.  For example, I was a big time procrastinator and being 
in this class helped me learn how to spend my time wisely. In other words time 
management.  Not only did that help me, but also made me believe in myself 
more and have the confidence.  Always stay positive!


X
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USTU 010
SPRING 2010


LAST CHAPTER QUIZ


STATEMENT:
PUBLISH 


AND USE MY 
NAME


PUBLISH BUT 
DO NOT USE 


MY NAME


DO NOT 
PUBLISH


The first time I took the class I thought to myself why am I here?  I didn't 
really understand why.  Unfortunately I found out a little too late, and well here 
I am again for the second time.  This time I tried a lot harder since I knew that 
all the material would help me.  I think that if you're having trouble with time 
management, procrastination or anything related to this, you should come and 
learn how to deal with all this in this class.


X


This class has showed me a lot.  It helped me learn different levels of 
dependence.  It taught me, "In order to succeed we must rely on each other."  
That is called interdependence.  In that dependence you seek help from friends, 
professors, and tutors.  You do this to get a better understanding of the 
material you are learning.


X


The reasons why I'm glad that I enrolled in USTU 010 are that I can express 
myself through the journals and learned how to combat procrastination.  All of 
my journals have been true and straight from the heart, unlike my roommates 
who also have this class.  Learning how to combat procrastination was the most 
meaningful part of this course because it related to me the most.


X


There are plenty of reasons that I am glad for taking USTU but one main 
reason is because it made me realize why I am here at UC Merced.  If I had not 
taken this class, I know I would be back home as a college drop out.  USTU has 
made me realize the importance in succeeding in life and how to reach them.


X
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USTU 010
SPRING 2010


LAST CHAPTER QUIZ


STATEMENT:
PUBLISH 


AND USE MY 
NAME


PUBLISH BUT 
DO NOT USE 


MY NAME


DO NOT 
PUBLISH


I am glad to have enrolled into USTU 010 and for in joining this class.  I only 
had to attend two workshops.  This class also opened my eyes to how much 
free time I have in an activity where we had to take a day out of the week that 
was the most scheduled.  I realized that I do have plenty of time to study and 
succeed.


X


Being enrolled in USTU 010 was one of the good things that has happened to 
me in my college experience.  I have learned many new things on how to be 
successful in college.  For example, I learned about the inner critic, defender, 
guide.  Its not a good idea to critic oneself, or blame others for what has 
happened.  This class has helped me to do better in my other courses.


X


I took this class because I met people who were in the same situation as I was 
and other people who were there to listen to my problems and able to give me 
advice on how to resolve my problems.  They taught me to become the creator 
and not to give up on life.


X


I am glad that I enrolled in USTU because it has shown me that there are 
multiple ways to be a successful student.  All I have to do is believe in myself 
and have the will to succeed.  This class has also showed me how to change 
from having a negative attitude to a positive one and that really affects how I 
work academically speaking.


X
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USTU 010
SPRING 2010


LAST CHAPTER QUIZ


STATEMENT:
PUBLISH 


AND USE MY 
NAME


PUBLISH BUT 
DO NOT USE 


MY NAME


DO NOT 
PUBLISH


At first I really didn't see any reason for applying the USTU 010 course.  
However, through a good amount of thinking and consideration, I decided to 
enroll in it.  After the enrollment and experiencing the first few weeks of class, I 
was definitely satisfied with my decision.  Before I applied for this course and 
after my first semester of being a failure, I realized that I had doubts and the 
lack of self confidence.  I was drowned in sorrow and fear with the given 
situation.  But USTU has helped me realize and locate my weaknesses and 
where I need to improve.  The course did not show me the answers to my 
problems, but it did guide me to the right path in seeking them.


X


When I first heard about USTU 010, I had no idea what it was, all I knew is that 
I had to take it for the Fiat Lux Scholars Program.  When the second semester 
came along I came to the class and saw that it was going to help build 
character and help us see things we never saw before about ourselves.  The 
one reason why I am glad I took this class is because it helped me realize what 
I should and should not do.  It was a great class because it taught me even 
when I'm going through a tough time, I know how not to let it affect me in 
school.


X


I like the class since I get to know the school is wanting the student to be a 
success.  I like the class I have bought the unique text book that I have never 
had before.  I have learned a lot of things.  I like the class since the teachers 
are very patient, they do all the things for the best of us.  I like the class since 
it is very good for making the corrections among all of us.  I like the class since 
through activities, we are all knowing our strengths and weakness.


X
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USTU 010
SPRING 2010


LAST CHAPTER QUIZ


STATEMENT:
PUBLISH 


AND USE MY 
NAME


PUBLISH BUT 
DO NOT USE 


MY NAME


DO NOT 
PUBLISH


I am glad that I was enrolled in USTU 010 because I learned about myself.  
Reading the book and doing the activities in class helped me take a step back 
and think about what I have done wrong that set me off course in college.


X


As an USTU 010 student, I am really glad I took this class because it helps you 
in so many ways.  In this class we learned a lot about the choices and decisions 
we make.  We can be a creator, which is an active person always ready to do 
anything in order to achieve or become something, or a victim, someone who 
always remains the same, doing what they do over and over.  I'm glad I was 
enrolled here because I am now a creator.  The lessons given here are 
pathways of life, some can lead you from bad to good by making you realize 
how you function in this world, and how you want to function.  This class was 
great, I learned a lot about my inner-self.


X


With enrolling in USTU 010, I have learned many strengths and weaknesses 
within myself that have helped me throughout my spring semester.  Many of 
my journal reflections have helped me look back at situations and think about 
how much I've learned from those mistakes.  I now know that it is in my best 
interest to stay positive in many situations because it will drift me away from 
unwanted stress.  This course has truly helped me along with the weekly 
readings.  I plan on going into my 2nd year so much stronger with the help of 
this class!


X
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USTU 010
SPRING 2010


LAST CHAPTER QUIZ


STATEMENT:
PUBLISH 


AND USE MY 
NAME


PUBLISH BUT 
DO NOT USE 


MY NAME


DO NOT 
PUBLISH


USTU 010… What is that?  If anyone were to wonder - I could proudly say 
"USTU 010 is a life saver."  Going through the class helps you realize what you 
already know and do what you already know how to do.  I know I am a good 
writer but I "hated" - let me rephrase that - "hated" writing.  Thanks to this 
class I dug deep for every assignment.  Digging deep every now and then is 
good.  Having someone help and understand is even better.


X


I am glad I enrolled in this class because it helped me understand all reasons 
why I can do well in school.  The book gave some reasons like stories of other 
people in my similar situation that had success.  The book pretty much 
explained success being self-motivation, wise choices, interdependence.  I 
learned that it's not just showing up and doing work only, it's really applying all 
aspects of yourself to reach success.


X


Being enrolled in this class has helped me realize that having confidence in my 
academics is helping achieve a passing grade.  I can not walk around in school 
and always mope around because I am stressed or nervous of how I am going 
to do in a quiz or a homework assignment.  This class will help you get 
motivated and push yourself to a higher  degree and help yourself follow your 
own advise.  In this class you're aware of all your work you need to do to be 
successful and take advantage of the tutoring and such.  This class will help 
you explore places you never touched base on and continue following the right 
path even after college.


X
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USTU 010
SPRING 2010


LAST CHAPTER QUIZ


STATEMENT:
PUBLISH 


AND USE MY 
NAME


PUBLISH BUT 
DO NOT USE 


MY NAME


DO NOT 
PUBLISH


It wasn't so much the class structure or course reading that reached out to me, 
rather, it was the array of accessible instructors.  The selection of these people 
were not given lightly; there was such a variety of personalities that I was 
bound to connect with one.


X


For the past few years, I have had a hard time focusing and staying on track 
towards my ambiguous goals.  My grades suffered and I wasn't sure what my 
future would be like.  After taking USTU, I studied when it was time to study, I 
socialized when it was time to socialize, and I improved the way I handled my 
emotions.  My GPA is more than a point higher than last semester, and I'm 
taking 5 units more.  Right now, my dreams of the future are looking more and 
more tangible with each step I take.


X
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UC Merced Student Leadership Reflections 


Student Leadership 
Positions or Jobs at UC 


Merced 


How is the UCM experience helping you to grow, to develop leadership skills, to 
connect classroom learning with “real world” situations, and to make good 


decisions for yourself and the community? 


Anything else you’d like to share about 
your experience as a scholar and leader? 


 Civic Engagement Intern  
 Pilippino American 


Alliance Vice Executive 
 Tour Guide  
 


UC Merced has opened the doors of endless possibilities since I was a freshman. 
Right away I was connected with clubs and organizations along with community 
involvement. I was able to work with ASUCM and other committees on campus 
such as the United Way and the Violence Intervention Program. In addition I was an 
intern for the University of Relations under the Alumni Affairs Coordinator. I was 
able to seek and part take in another side of our campus that students don't 
normally see. Through all these positions and leadership opportunities, I was able to 
build confidence and gain networking skills to further on my education and endless 
possibilities in the future.  


I have always found it easy to talk to both 
Professors and Staff. They have always 
helped and guided me along the way 
throughout my 3 years at UC Merced. 


 University Women of 
Merced Network 
President  


 Orientation Leader  
 USTU 10 Peer Instructor  
 Violence Prevention 


Program Peer Educator  


UC Merced offers many programs to connect in class learning to real world 
situations. One program I took part in was the Science and Math Initiative. This 
program allowed me to learn about teaching strategies and then apply them 
working in elementary schools classrooms for three hours each week. This allowed 
me to understand the joys and challenges of teaching and ultimately led me to 
choose to apply for teacher credentialing programs. I feel that I am a much more 
confident leader than I was when I started here. Through working on campus I have 
learned a lot about our campus and local Merced community. I have also learned a 
lot about myself and how to be successful in class and outside of class. Through the 
continuous encouragement of both staff and faculty I feel that I have grown 
tremendously as a leader during my time here at UC Merced.  


I was also fortunate enough to have the 
opportunity to participate in study abroad 
in Rome, Italy. This experience abroad 
challenged me and broadened my horizons 
in a whole new way and allowed me to 
bring my experience back to share with 
students at UC Merced.  


 Vice President of 
Administration, 
Delta Delta Delta 


 F&S Life Intern for the 
OSL 


When deciding whether or not to attend UCM, the opportunity to be a pioneer and 
leader drew me in. Three years later, I am proud to say that I made the right 
decision.  Attending UCM has given me the opportunity to get involved on campus 
and in the community. During my time at UCM, I joined the UCM Cheer Team, 
established the first women's sorority at the university, held officer positions in 
different clubs, interned for the local Congressman, and held a part‐time job on 
campus. In addition, I have made great contacts in the community through different 
community service projects and have watched the university develop a great 
relationship with Merced and the surrounding communities. As an alumnus, I am 
excited to give back and ensure that the university continues to succeed so that 
others are provided with the same amazing undergraduate experience 
that I have had. 


 







 Fraternity and Sorority 
Council President 


UCM has given me ample opportunities to really prove myself as a leader, to take 
charge in situations with clubs, fraternities, and every day school events. This makes 
me feel like I am developing the confidence to be able to lead in real world 
situations and also be knowledgeable enough to think about my choices and future 
repercussions, do what is best for others, and be able to see things through. Overall 
the University has prepared me very well. 


 


 President of the 
Vietnamese Student 
Association 


  Intercultural Programs 
Intern for the Office of 
Student Life 


 Peer Mentor for the Peer 
Mentor Program 


UCM has given me many opportunities to further develop my leadership skills and 
personal development through clubs and organizations, internships and jobs that I 
am involved with. Each position has taught me different, yet valuable skills that I 
will carry out for the rest of my life. Being President of VSA, has taught me how to 
work as a team inclusively and efficiently. Working in the Office of Student Life gives 
me firsthand experience working with students, and the community in creating 
various events and workshops. As a peer mentor, I am constantly working with 
different individuals by helping them get adjusted into college and by working with 
them through any problems that may arise. All of these extracurricular activities in 
addition to school work, has helped me with time management, study skills, and 
overall personal development. One of the reasons I love UC Merced so much, is 
because of the diversity and unity amongst the the student body as well as the 
professional staff (professors included). All of these things have added to my UCM 
experience for the better.  


I have found that it is very important to find 
a balance between school, extracurricular 
activities, and the social aspect of college 
life.  
 


 Activity Supervisor 
Campus Recreation 


 Historian & 
Development Trustee 


 Collegiate Alumni 
Foundation 


 Leadership Programs 
Intern, Office of Student 
Life 


 Treasurer, Women's 
Club Basketball  


The UCM experience helps me to grow because of the climate and atmosphere 
we're in. I am able to develop leadership skills with the many wonderful 
opportunities this campus has to offer. I am able to make good decisions and enjoy 
my college experience because of it being such a new campus, that there is still 
room for foundation and change; thus this means I can learn from my mistakes. 
UCM allows me to collect many valuable life lessons, and experiences through my 
jobs, my extracurriculars, and even the events that are held on campus.  


 Because the campus is still small and slowly 
growing, I am very grateful for the 
opportunities that I have come across 
(financial aid, work study, being employed 
on campus, small student‐to‐teacher ratio, 
and even research). I'm very enthusiastic 
about the fact that I can lay out the 
foundation for a Women's basketball team, 
and in the future when we become D‐3, or 
something big in the NCAA, I will be able to 
say I helped founded it. Opportunities like 
this, make this a great campus and make it 
very easy to be a leader here.  


 













From: "Zelleke, Andy" <Andy_Zelleke@harvard.edu> 
Date: September 7, 2010 3:42:45 AM PDT 
To: "jlawrence@ucmerced.edu" <jlawrence@ucmerced.edu> 
Cc: "Collado, Dario" <Dario_Collado@hks.harvard.edu>, "Otis-Cote, Catherine" 
<Casey_Otis-Cote@hks.harvard.edu>, "Kalikow, Donna" 
<Donna_Kalikow@hks.harvard.edu> 
Subject: LLI testimonial 


Hi Jane, 
 
Apropos of your request to Dario, how about the below: 
 
“UC Merced was one of five partner institutions in the Harvard Kennedy School/Center 
for Public Leadership’s inaugural Latino Leadership Initiative program.  My colleagues 
and I were deeply impressed by the six rising seniors who attended from Merced—they 
are unusually poised and talented emerging leaders who are committed to making an 
important difference in their communities.  It's a privilege for us to be able to work with 
these extraordinary young people.” 
 
--Andy Zelleke, Lecturer in Public Policy and Faculty Chair of the Latino Leadership 
Initiative, Harvard Kennedy School 
 
Best of luck with your review! 
 
All best, Andy 
 
 
Andy Zelleke, Ph.D. 
Lecturer in Public Policy, Harvard Kennedy School 
Center for Public Leadership, Taubman Bldg., First Floor 
John F. Kennedy School of Government 
Harvard University 
Cambridge, MA  02138 
 
Phone: 617-496-3421 
Fax: 617-496-3337  
Email: andy_zelleke@harvard.edu 
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School of Engineering - Undergraduate Research Opportunities


The opportunity for undergraduates to become involved in research projects has a very strong,
perhaps the strongest, positive impact on student engagement with the study of engineering.


One of the benefits that we have long espoused for UC Merced is our small size and opportunity for students to
interact with faculty. But with the quality of the undergraduates that we have attracted to UC Merced, and our
limited number of graduate students and graduate student funding, many extraordinary opportunities have arisen
for involving undergraduates in research activities that have resulted in remarkable student experiences and
accomplishments. Our students have really “stepped up to the plate,” as reflected in a few noteworthy examples:


Uday Bali, Heather Poiry, Kevin Balkoski and Rich Inman


UCM Engineering students found a unique, interdisciplinary opportunity to study the implementation of alternative
energy in Denmark through the first-ever LoCal RE Summer School program organized by UC Merced, UC Davis, UC
Santa Cruz, and Roskilde University in Denmark. These UC Merced engineering students have developed close
relationships with one of the world's leading energy researchers, Professor Roland Winston, jointly appointed in UC
Merced's schools of Natural Sciences and Engineering. All engineering four engineering participants have been
involved in Winston's courses and research since they came to UC Merced. Balkoski and Bali transferred in at the
opening of the university in 2005; both have now graduated and plan to pursue graduate degrees at UC Merced with
Winston as their advisor. The remaining members of the group are still pursuing their bachelor's degrees.  News,
Pictures from Denmark


Otto Alvarez


Otto is participating in several projects using geospatial techniques to monitor and study the environmental systems
in California. For example, he is working in a project to map real-time solar irradiance in California as well as
distribute the spatial data via an open source webGIS technique; He is also involved in a multi-campus collaborative
project to study environmental impacts of forest management on Sierra Nevada Mountains by using remote sensing
techniques and geographical information systems.


Anthony Grimes, Maureen Long, and Jon Pegan


These three top Bioengineering students, under advisement of Professor Michelle Khine, have collaborated on a
paper that has been accepted for publication in a leading technical journal: A. Grimes, D. Breslauer, M. Long, J.
Pegan. L.P. Lee, M. Khine," Shrinky -Dink Microfluidics: Rapid Generation of Deep and Rounded Patterns". They
each have significant individual accomplishments resulting from this research involvement:


Ms. Long's presentation entitled “"Porous Scaffold for Biomimetic Blood-Air Interface of the Lung" was
accepted for an oral platform presentation in at the BMES 2007 Annual Meeting.
Mr. Pegan's presentation entitled "Quantitative Single-Cell Analysis of Receptor Dynamics and Chemotactic
Response on a Chip" was also accepted for a poster presentation in the Device Technologies session of that
meeting.
Mr. Grimes won the 1st place poster award on campus for undergrads here for UC Merced Research Day, and
Jon Pegan won 1st place poster award during the UC Berkeley COINS Symposium earlier this year for this
work.
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Eric Lam


Eric attended the RoboCup 2007 conference and international competition in Atlanta as part of UC Merced’s first
Robocup team led by Professor Stefano Carpin. UC Merced was the only UC campus in the competition, and tho only
one comprised exclusively of undergraduate students. The team programmed a virtual robot that can perceive its
surroundings, avoid obstacles and even use a movable arm to get past obstacles.


Emily Reed


Emily presented a paper co-authored by, Michael R. Dunlap, Jacek Jasinski and Professor Christopher Viney,
entitled "Microstructure,  Nanostructure and Properties of the Wasp Petiole" to the fall 2006 meeting of the
Materials Research Society in Boston. This paper was one of four (from the >5000 presented) that was featured by
"Chemical & Engineering News," the widely-read weekly publication of the American Chemical Society (15 January
2007), and discusses work related to research performed by Emily while still an undergraduate at UCM working
with Professor Viney. Emily also presented a poster on this work at UC Merced's first annual Research Day in April
2007, winning first-place award in the undergraduate research category. Emily received one of two medals for
Superior Presentation at the 2007 Sigma Xi Annual Meeting and Student Research Conference in Orlando.


Eric Shorr


Eric wrote a curve fitting program to fit scientific data to a complicated function developed by Chemistry Professor
Anne Kelley, and was co-author of a paper that has been accepted by a peer reviewed journal: “Automated
Parameter Optimization in Modeling Absorption Spectra and Resonance Raman Excitation Profiles,” by Eric Shorr
and Anne Myers Kelley in the Journal Physical Chemistry Chemical Physics.
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Appendix iv:  LIT 190, Reflective essay assignment, Spring 2010 
 
 
Write an essay of five to seven pages in which you reflect broadly on your 
undergraduate education.  
 
Before you write this essay I’d like you to think first about your sense of what 
you think your major means to you. Undoubtedly, you’ve been asked about a 
million times, “What are you going to do with a major in 
literature?” Presuming that what you learned here will bear on your answer, 
what is the value of your education? What have you learned? What have you 
learned how to do? How do you imagine using both the knowledge and skills 
you have learned in your life, including both your professional (whether or not 
you contemplate further education) and your private life?  
  
Then, I’d like you to think about a few of the objectives that the LIT faculty 
have been developing for the major. While these were not officially 
public when you began your studies, they articulate what we think we’ve been 
doing all along: 
  
Literature and Culture learning outcomes: 


Literature and literary criticism are significant parts of an ages old, continuing 
conversation about what it means to be human and what value humanity has. Unlike 
scientific or social scientific approaches to this conversation, literary discourse 
emphasizes the particular in the dialogue between particular and universal. It always 
arises out of specific times, places, and cultural traditions, and it often gives powerful 
voice to cultural differences and individual differences against the backdrop of larger, 
homogenizing forces. Moreover, literature has traditionally fore-grounded questions of 
value over questions of definition, or rather, sees questions of value as central to the 
definition of humanity itself. 


The study of literature enables one to engage this conversation richly, both for 
personal development and for the ability it gives one to be a responsible agent in the 
many societies each person inhabits. Moreover, literary study gives one insight into how 
cultures operate in such a way as to facilitate ethical cross-cultural interactions. Literary 
study facilitates such agency by teaching readers how to inhabit and then critique literary 
artifacts, and then to apply the complex understanding—an understanding that engages 
intellectual, ethical and aesthetic faculties—that arises from the shift between inhabiting 
and critiquing. 


The successful student majoring in Literature and Cultures will be able to 
participate in this larger conversation. More specifically, the successful student will be 
able to: 


• Interpret texts with due sensitivity to both textual and contextual cues;  
• Appreciate the aesthetic qualities of texts and the cultures from which they’re 


drawn;  
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• Judge the ethical value(s) of texts and contexts;  
• Apply interpretive strategies developed in literary study to other contexts; 
• Articulate, cogently and with sensitivity to context, in both speech and writing, 


her/his interpretations and evaluations.   
(If you’re curious about how we plan to “assess” majors in the future, please see the 
assessment plan in the resources section of this web-site. I’d love any feedback you’d like 
to give.) 
  
Now, in five to seven pages, write an essay that describes the impact your 
major has had on you. Please cite any resources you use (in MLA or Chicago 
style) and append any papers you’ve written, any assignments that you want to 
comment on, etc. In other words, you’ll need to support your argument by 
drawing on your own performance in particular classes, and you'll need to 
document the particular items to which you refer. Appended items do not count 
in the page total. 
  
I hope you find the page limit daunting, that you think you need books to 
answer such a question, but I’m giving you just five pages for several 
reasons: One, to focus you on the most important points. Two, to help you 
prepare to answer such questions when you apply for jobs, for placement in 
graduate programs, etc. Three, to give you a sort of outline or compendium that 
will stick in your mind, helping you to structure your memories and thus make 
them more useable in many different contexts over time. Four, to make it 
possible for you to write, and me to grade, the essay in the short time we have 
available.  
 
This essay is due on April 21. 
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Jessica Esken 


Gregg Camfield 


Lit 190 


Reflection Essay 


The Reasons I Chose to Become a Literature Major 


 I decided to become a Literature major during the end of my sophomore year after I had 


taken Lit 30 and 31 with Jan Goggans. My favorite readings include “The Yellow Wall Paper,” 


“The Goophered Grapevine,” “Coyote Tales” and much more. To understand why I chose the 


literature classes that I have taken at UC Merced, you have to know my history.  


 I come from a French Creole family on my mother’s side; we have mixed blood of the 


African American, French, and Native American race. My mother’s family is very light-skinned, 


so I imagine that we are mostly white, but they choose to be labeled “African American.” My 


mom comes from a family of two brothers and four sisters. My grandmother had to drop out of 


school in early to work, and she had her first child at sixteen with her first husband, a dark-


skinned African American. Then she later married my mother’s father, a Creole man with white 


skin, and had my mother and two of her sisters. After they divorced, my grandmother found the 


love of her life, John Baquet, a light skin Creole man that lived next door, and she two more 


daughters and a baby boy. John was the father that my mother and her siblings were raised by, 


and unfortunately my grandmother and my mother’s father died at a young age.  


 Most of my cousins have black fathers with dark skin, so they have dark skin as well with 


black curly hair. My mother is the only one out her sisters to have a child with a white man, who 


has some Native American heritage. For me, it was difficult growing up being told I was black 


but not looking black at all. I also did not feel white because I was raised as black in black 
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Esken 2 


culture, in black neihborhood. Thus, I have spent most of my life battling my identity as a mixed 


person. I grew up in South Central, Los Angeles and attended an all black and Hispanic junior 


high school. I was never really submerged into white culture until I went to Notre Dame 


Academy for high school. Being around mostly white girls and only girls was a new experience 


for me. I immediately joined in the “black” clique, comprised of other black Creole girls of 


various shades, but of course I was the lightest. My friends and I would laugh at the fact that we 


could easily count all of the black girls in our class, a low number even when you count the black 


girls in every class.  


 Because of the color of my skin and where I lived, I always had to deal with people’s 


surprised reactions when I tell them where I’m from. The reaction that annoys me the most is 


when people insist that I’m not black and when my family insists that I’m not white. Everything 


had to be logical for me, so when my family said that I was not white, I knew that I was because 


I look it and I know my father’s white even though I have never met him. I have gone through 


many phases from hip-hop to emo, black to white, and I continue to change. I have never really 


felt like I was black or white; I feel I am both and neither at the same time. I am never 


comfortable in groups of all black people and groups of all white people because I stand out 


either way. Its double consciousness, but more complicated because I’m mixed.    


 The racial confusion, tension, and prejudice that I have experienced throughout my life 


has greatly influence my choices in classes. I chose to study about women’s rights, black culture 


and history, Native American and Colonial History. I remember reading Passing by Lora Nelson; 


I’ve never felt such a connection to character’s in a novel before. It made it more interesting that 


the characters were white like me, and then I understood that I, too, have been “passing” 


throughout my life as black and as white. The way I talk and dress, and the kind of music I 
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listens to changes depending on how “white” or “black” I am feeling that day, and whether or not 


I am around mostly blacks or whites.  


 When I was younger, I found myself wishing that I was of Latino race; then I would 


basically be a melting pot! I also wanted to be a tomboy, even though in fact I was very girly. I 


hated the color pink because it has “girly” labeled all over it. I’ve always felt like males made 


better friends than females because they were more interesting to talk to, and catty drama did not 


exist. Sometimes I think about me when I was younger, and I wonder why I felt this way. I have 


realized I have been constantly trying to be someone else, or rather not embracing who I am. 


Unlike my family, I do not identify myself as African American, and I do not really identify as 


white either. When people ask me about my race, I just say “I’m white a little bit of black.” 


Because of my race difference with the members of my family, I have had a difficult time feeling 


like I am a part of it. Now that I have reached my senior year of college, I am learning to 


embrace both sides of my culture instead of compromising one for the other. I have also learned 


that I am not the only one who understands my situation; I know because it’s written in down in 


books! I have read accounts of black and white identity crises, Native American and white, 


Asian and white, and Latino and white, so somehow I do not feel as alone.  All my life I have 


been asking myself why I must have such a difficult time labeling myself, but learning about 


minorities and the history of the race problem in America has made me develop a clearer answer 


on why my family has chosen to label themselves black. Even more so, I have become disgusted 


with my effort to label myself, because now that I am a little older, I realize that labels are cause 


root of my confusion, so why not get rid of them? 


 Labels only encourage racial stereotypes because we have the need as people to place 


everything into groups. So when we come from a country that has a history of racism and 
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violence, we label people of different races and cultures, etc. in negative categories. While labels 


are very useful for our brain functioning and our learning process, they continue to support 


prejudice.   


 When I learned about Eugenics for the first time I was deeply angered and blown away. I 


was disgusted at the fact that the American Government sterilized people of mixed race so that 


they would not be able to have offspring with whites. I was surprised that blacks and whites 


could not marry until 1967 because that really is not that long ago. Having been deeply affected 


by being of mixed race myself, I felt offended that the government could do something so awful 


such a short time ago. This made me think about my family. Eugenics occurred during my 


grandparents’ time, and blacks and whites were still not able to get married until eleven years 


after my mom was born. People of mixed race were obligated to be black if they had any black 


ancestors in their bloodline, so my grandparents probably came from a family that chose to be 


black, because after all the government made them be.  


 When I was younger, my mom told me about the film Imitation of Life and how I 


reminded her exactly of Peola/Sarah Jane. She told me that I was rejected my race and my 


heritage, but I felt like I was being forced to reject my white race. My mother, just like Peola’s 


mother, did not understand how silly I felt telling the public I was black. My grandpa even made 


a joke about it once when I went to summer camp. On the parental consent form you had to 


check the race of your child and my mother checked black. My grandpa laughed at her and said 


that if was to get lost they wouldn’t find me because they would be looking for a little black girl. 


My family and others that relate to Peola’s mother do not understand how we feel. Now that I 


have finally watched the movie, I was sad to see that my mother had missed the point of the film 


entirely, and failed to realize that she was allowing herself to believe that she had to “stay in her 
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place.” “Staying in my place” is definitely not something I intend to do. At times I feel like my 


family is allowing themselves to become ignorant. What made things eve more difficult was the 


fact that my family taught me and cousins to love people for who they are, not what they look 


like, but even so, many family conversations revolved around blacks and whites.  


 For my family, the “other” is white and they are black. But for me, I feel I am a part of 


both, so when they talk about what the “white man” has done to the black race, I feel offended 


because I am a part of the white race. And no matter how uncomfortable I felt, no one seemed to 


care. We learn in history books about the prejudice and discrimination towards blacks from 


whites, but in my experience, I have never felt prejudice like I have when blacks talk about white 


people. I have listened to countless conversations in which my friends and family would put 


down whites. There was always so much anger and so much tension in their voices, and I 


wondered where it all came from. Listening to the anger made me feel more disconnected from 


them as well as the rest of the world.   


 One thing that I have also come to realize is that while Americans have a deep history of 


pain, prejudice is useful to the survival of white as well as minority cultures. If everyone in the 


world produced offspring with another race, ‘black’, ‘Mexican’, ‘white,’ etc. families would 


cease to exist, so while American history is painful, it is also very interesting, and both good and 


evil are necessary in the world. It allows us to grow as people; to make the decision to change 


and to spread more love than we do hate.  
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Jessica Jolliffe 


Professor Camfield 


Reflective Essay 


17 April 2010 


A Way of Living 


My mother is not what I would call financially responsible, and when she actually held a 


job down she only made minimum wage, nowhere near enough to raise three kids alone. My 


grandparents and great-grandparents helped as much as they could with us, so I know we were 


better off than a lot of kids but it is not a life I wanted for my family or myself in the future. So 


despite my love for reading and writing, literature was not a viable career option.  


  My intention was to go to college, then medical school, and eventually live a 


comfortable, rewarding life as a pediatrician. I’m sure if I really pushed myself I could have 


stuck steadily to that exact path, but I started to question my choice in High School. I loved my 


teachers, their charisma and passion; I could see myself working with students, evoking the same 


passion I had for education and literature in others. But what kind of living would I make as a 


teacher? Could I support my family? It wasn’t the plan. 


 I entered freshman year as a pre-med major with questions about where my life was 


going. Was money more important than finding a career you were passionate about? Semester 


one was filled with my duties as a pre-med undergraduate: pre-calculus (which I had taken in 


high school), biology, python programming, and writing 10. Biology proved to be tedious and 


uninteresting, aside from my professors French accent, which I was interested in experimentally 


utilizing in my writing. Computer programming was beyond frustrating, one comma, 
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parenthesis, or period missing in lines of code and nothing worked! Pre-calculus was easy. And 


writing proved a challenge, as I was nowhere near as good as I thought I was. 


 I could easily have continued on with my plans to pursue a pre-med degree but I knew 


already, and perhaps long before, that science was not where my heart was. I did fear the 


financial ambiguity that pursuing a degree in literature would afford but I wanted to love my 


work and I have. 


 Choosing literature as my field of study has been wonderful for me. My very first 


professor of literature was Linda Torres. I saw myself in her place after I had graduated, teaching 


at the college level, passionate about the materials, animatedly lecturing my students about the 


importance of reading the assigned text. She made me smile, if not laugh a little, when class 


discussions dwindled and she asked “Who finished the book?”. A few hands raised, maybe half 


the class, followed by an impassioned “Come on Guys!”. Then she would start explaining to the 


class why this book was important, how it present particular concepts, how the language was 


beautifully written. I would be that professor; the slightly overenthusiastic yet endearing 


(hopefully) one, who vehemently attempts to persuade students to see literature in the same 


passionate way I do. 


 Starting my second semester my college education is filled with numerous enthusiastic 


professors and a great deal of contentment. I felt like I belonged in the field of literature. I was 


happier and more open than I had been in a long time. Studying what I was passionate about was 


like opening a window in a stifled house, the fresh air slowly permeated throughout and soon the 


house was no longer stifling. I can’t imagine what my life would have been like if I had 


continued on as a pre-med major, but I doubt it would have held half as much joy. 


 







 My literature classes have afforded me more than contentment with myself, they have 


opened my eyes to lives and experience beyond my own. I can’t say that I enjoy reading about 


travesties and genocide but I can imagine the place our world would be if no one did, the 


shallowness, the destruction, the chaos. It is an aspect of literature I try to remind students of 


constantly in tutoring, that fiction, even fantasy, may not be reality but it reflects it, sometimes 


you just have to pay closer attention. 


I started tutoring writing the summer after my sophomore year. It has been one of the 


most rewarding decisions of my undergraduate education because it has cemented my decision to 


teach at the college level. 


 The two are not synonymous, as some might think, but the knowledge of how to teach 


writing skills is invaluable to literature students. In order to write well it is critical to know how 


to read a text closely and analyze. How to teach these skills is vital in teaching literature because 


while one assumes that if you can teach literature you can teach writing, it is not necessary true. I 


have worked in both writing classes and literature classes as a McNair Scholar; the two courses 


use very different teaching methods.  


 In the beginning of my Junior year I was excepted into the McNair scholars program. The 


goal of the program is to help first generation college students and students from low 


socioeconomic backgrounds pursue a Ph.D. The McNair program has helped me develop 


networking skills and provided me with vital information on how to go about applying for my 


Ph.D.  


 The McNair program requires students to do a research project within their major. My 


research was sparked from reading the Brer Rabbit tales in Lit 20, which I vaguely remembered 


in some form from Disneyland. My Sophomore year I took a children’s literature and film course 







in which we studied the tendencies of Disney, and a few other children’s film manufactures, 


toward degrading ethnicities. Due to the relevance of the Brer Rabbit tales historically I decided 


to research the impact of Disney’s interpretation of Joel Chandler Harris’s Brer Rabbit Tales.  


 After looking at the Brer Rabbit tales, Splash Mountain (Disneyland ride) and the film 


Song of the South, it was clear that Joel Harris’s tales had been transformed into something 


which lacked its original integrity. I incite my readers to think about the possibility, and reality, 


of similar attacks on literature: 


How easily will our society submit to the silent attacks on these authors? Think 


deeply on that question, and recall that Disney has created a film compilation of 


Tom Sayer and Huckleberry Finn. Thousands of novels have been reworked into 


movies under the same smiling façade of corporate venders like Disney. Perhaps 


the question should then be, when will the silent attacks on these authors infiltrate 


our society and will it even be noticed?  (Jolliffe 10). 


The obvious destruction of this canonical novel, I feel, is a stepping stone for several repeat 


atrocities. 


 This research paper has preliminarily been accepted for publication in the University of 


California Merced’s Undergraduate Research Journal, which I find a rather exciting 


accomplishment. One of many publications to come I hope.  


Most helpful to me, from the McNair program, was the ability to do an instructional 


internship, which is like working as a TA without pay. I worked in the Native American 


literature class my senior year and facilitated class discussions on a few occasions. It was 


different from my experiences working in writing classes, particularly due to the fact that this 







was an upper division course, but also because there was less of a “how to” feel and more of a 


discussion of text. I definitely prefer the feel of a literature class. 


 My senior year has been the most difficult. It has taught me the importance of time 


management but I’m still working putting those skills to practice. More than ever I am feeling 


the pressure of my work load, and while it is not unmanageable it is daunting when piled up 


toward the end of the semester. Important lesson for my last semester: figure out everything that 


needs to be done and figure out how to evenly distribute the work load.  


 While my final semester has been chaotic, I have enjoyed my classes - with the exception 


of logic and reasoning, which I find to be tediously boring – and the materials covered. More 


specifically, things like rereading the Scarlet Letter – which I have not read since High School – 


and finding my opinions on the writing and context much changed. Originally I disliked 


Hawthorne for his dry writing and plot, but I find the novel is spectacularly written.   


 Also the necessity of doing a senior thesis has given me a look into what I should expect 


in Graduate School. It is much more difficult than I expected it to be, perhaps because I am 


passionate about the subject area, but I find asserting myself as an authority is difficult. Also, 


structurally I find myself doing what I would in a research paper, and I do not think that is 


precisely what is expected. These are all things that I am extremely glad I came across as an 


undergraduate rather than as a graduate student, and while I am still working through these issues 


I will have had a good deal of experience with them should I come across them again. 


 Literature has gone from being a sideline passion and escape from life to being the center 


of my academic studies and thus a large part of my life. It is large shift but one which has 


benefited me in numerous afore mentioned, and likely yet unrealized, ways. I only hope that in 







the years to come I can enrich the lives of students like myself, as well as my own family and 


friends, in a similar way. That, I know, is a goal worth dedicating my life to.  


 







Walter Knops 


Literature 190 


Professor Camfield 


14 May 2010 


The Reflective Essay of an Undergraduate Literature Major 


 When I enrolled at UC Merced, I decided to go in as a History major.  Reading has 


always been a hobby of mine, but I did not enjoy the English and Literature courses that I took in 


high school; I didn’t find the concepts and tools that were taught in regard to studying literature 


interesting.  I had always enjoyed my history classes, so naturally I decided to study what I was 


most interested in.  During the second semester of my freshman year, I took History 17, a survey 


course that covered American history from Reconstruction to present day; I was surprised to see 


that there were a couple of novels on the course reading list.  When we read and discussed the 


novels in our discussion sections, it helped me to realize how closely history and literature are 


linked.  I was not taught literature against the backdrop of history in high school; instead, the 


curriculum relied heavily on conducting close reads of texts in terms of literary devices as 


symbolism, metaphor, etc.  For me, coming to the realization that literature is an important social 


tool that can be used to examine history, society, and culture was incredibly fascinating.  In the 


Fall semester of 2007, I took Literature 31 with Jan Goggans and was pleased to find that the 


class was like a social history class taught through literature.  I took a strong interest in reading 


literature from the social historical perspective.  This interest was further developed upon my 


enrollment in History and Literature of the 1960s.  For me, this particular class served as a 


testimony to the interrelatedness of history and literature and influenced me to change my major. 
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 During these classes, I also developed a better understanding of how to read and analyze 


texts in an academic manner.  As a result of the numerous papers I have had to write over the 


course of the past four years, I feel as though I have learned how to better craft an argument and 


support it with effective and strong evidence.  I believe that the bulk of my development as a 


writer has been fostered more so by the writing assignments in my literature classes than in my 


writing classes here at UC Merced.  When I took Writing 100, the course was dedicated to 


teaching students to write in the manner in which I had become accustomed to as a result of 


taking so many literature courses.  This was also the case in my Grammar and Style class.  Much 


of the coursework revolved around analyzing works of fiction and nonfiction and writing about 


how style informs content and vice versa.  I was the only Literature major in the class and the 


instructor told me that I was the only student who did not struggle with the assignments.  I 


attributed my ability to fulfill the course expectations to a greater extent than the other students 


to the training and practice in writing and thinking critically and analytically I received in the 


literature courses that I have taken.  I have realized the importance of writing and its 


pervasiveness in nearly every career field through the curriculum that constitutes the literature 


major. 


 Another significant aspect of my experience as a literature major was the semester that I 


spent doing research for a chapter of Jan Goggan’s book.  This provided me with an insight into 


the work of academics and really forced me to conduct a deep amount of research that I had not 


been accustomed to.  It was a very interesting process to witness and I acquired somewhat of a 


grasp of what it is like to work on a lengthy, in-depth piece of scholarly writing.  I also 


developed a greater understanding of the malleability and pervasiveness of literature by 
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witnessing Jan’s examination of Dorthea Lange’s photographs and Paul Taylor’s research and 


writing.  This also reinforced my understanding of literature as a branch of social history. 


 In addition to these realizations, skill acquisitions, and research opportunities, I have been 


exposed to a very diverse body of literature and have read numerous novels and poems that I 


probably never would have picked up on my own.  In classes such as Environmental Literature 


and Native American literature, I acquired a new perspective on social issues that I had never 


really taken the time to look into on my own.  The Native American Literature course in 


particular presented a wide array of in-depth social issues centering on the Native American 


struggle with preserving their culture in a nation where they have been systematically oppressed.  


Leonard Peltier’s book Prison Writings: My Life is My Sundance was one book in particular that 


resonated deeply for me because it exposed many of the injustices that had been carried out 


against a particular minority. 


 The Literary Genres course that I took helped me to acquire a better understanding of 


how content and style are related.  Our close study of sonnets provided me with knowledge that 


was transferrable to a paper that I wrote for African American History about Claude McKay and 


his subversive use of the sonnet form to protest the racial injustices in America during his time.      


 My strong interests in social history and literature have made me aware of the many 


existing social and economic inequalities in today’s society, and these interests have also led me 


to pursue a legal education that will provide me with the necessary knowledge and skills for a 


career in public interest law.  As an avid reader, my political and social views have been shaped 


by books that provide insight into the reasons why these inequalities exist among socioeconomic 


classes and ethnic groups today.  Through my academic focus on literature and history, I have 


had the opportunity to take classes that have reinforced and broadened my knowledge of social 
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and cultural infrastructures.  Classes such as African-American History, History and Literature of 


the 1960s, and Native American Literature provided concise overviews of the significance of 


legal battles in the struggle to effect social change.  These classes taught me to analyze historical 


studies such as Robin D.G. Kelley’s Race Rebels and novels such as John Steinbeck’s The 


Grapes of Wrath in terms of their social and cultural meanings and relevance.  My academic 


background has continuously ignited my curiosity and forced me to ask questions about how 


these social problems can be solved and I have come to believe that best way to do so is to work 


through the judicial system.  In a 2002 interview with Charlie Rose, Jonathan Franzen stated that 


writing novels serves no utilitarian purpose.  After studying and analyzing many novels over the 


course of my undergraduate education as a Literature major, I have to whole heartedly disagree 


with that statement.  The literature curriculum here at UC Merced has taught me that novels are a 


significant aspect of our understanding of society and have the ability to make an actual 


difference in the world.   
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Alyce Avila 


Professor Camfield 


Literature 190 


21 April 2009 


Reflective Essay 


 As my academic journey as a literature scholar comes to an end at the University of 


California Merced, it is almost inevitable to contemplate what my chosen major has contributed 


to my life’s goals and career. Upon entering this university, I believed I was going to be a public 


school teacher and use my degree in literature to aid me in teaching a high school English class. 


However, before I can say how literature has helped prepare me for such a career choice, it is 


valid to first define how literature has shaped my own perspective of life; how I now see and 


interpret society and culture through the tactics I have learned as a literature student. The study 


of literature has contributed immensely to not only my knowledge of historical and cultural 


artifacts (such as literary movements and pieces), but this realm of study has also greatly 


influenced me see the world through different eyes as I have obtained new skills of dissection 


and interpretation in both text and culture in society. 


 Throughout my literary study, many have confronted me and proposed the idea that 


literature is “easy” because all literature students do is simply “read novels”. Not only does this 


unfortunate argument deem itself naïve due to the fact that literature students do more than just 


“read”, it initiates further contemplations of the matter. On the contrary to those arguments, the 


study of literature has only challenged and expanded my perspective of how to study life, 


society, and culture in general. These types of discussions with people outside my major only 
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provoke me to further examine what the literature field has contributed to my knowledge of life 


outside the classroom. 


 One thing I learned from the study of literature is how to go beyond the text and analyze 


the context of a piece. Instead of contemplating how much I simply enjoyed a piece of literature 


based upon the entertainment aspect, literature studies have been able to allow me to study 


concepts that are imbedded within the story of a novel, short story, or poem. As a literature 


student, I have been provoked to go beyond what is in front of me in a book and to ask questions 


such as why a literary piece is so significant; why is it studied?  Such questions only imply the 


need to look beyond the surface of the written word and to delve into many other factors such as 


history, society, and culture in order to attempt to respond to such inquiries. These factors 


challenge and provoke a unique attempt at studying literature and force a student to delve into a 


realm of academia that incorporates much thought, analysis, and critique. This type of study is 


what truly makes this field an art rather than a science. It is a personal attempt at understanding 


and comprehending a piece of text that has withstood generation after generation. The 


possibilities of critiques and perspectives are immense.  


 Such critique and analysis that I have learned to apply within literature can be found 


within many realms of literary pieces. From comedies to tragedies, romance and gothic horror, 


any piece of literature is fair game to analyze and dissect for a deeper and more influential 


understanding.  One example of going beyond the text and into a deeper discussion of a piece 


was when I analyzed a small excerpt from the Spanish epic Don Quixote by Miguel de 


Cervantes. The quote from the novel states: 


 In this interview, she will immediately fix her eyes upon the knight, who 


at that instant shall be gazing at her, and each will appear to the other, something 
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supernatural: without knowing how, or wherefore, they will find themselves 


presently caught and intangled in the inextricable net of love…(Cervantes 187) 


 In this scene, the delusional Don Quixote day dreams about meeting a fair maiden for the 


first time and then believes they will immediately fall in love with one another based upon the 


“supernatural” qualities of love. Although this scene may be short, it is one out of the many 


countless romantic excerpts that have been derived from the novel. This may come off as 


romantic and entertaining to the average reader, but I have learned as a literary student to depict 


these romantic patterns and in turn critique and analyze them based upon my own understanding 


of what I have gathered from lectures about feminism and the qualities of romanticism. I have 


critiqued such a scene from a previous paper by claiming: 


 …as this passage adds to the colorful day dreams of the romantic hero, it 


produces a tension on the portrayal of women. It shows that romantic ideals 


significantly reduce a woman to the simple image of a beautiful, agency lacking 


princess. It shows that romanticism does not allow for females to be strong, open 


minded, or convey of a sense of agency that is found in most male characters of 


the novel…This romantic example conveys a sense that all a beautiful woman 


needs is to look at a successful man and then immediately fall for him. It ignores 


the female’s individualistic desires and contemplations. (Avila Romanticism) 


 Such an analysis has been developed from many lectures and discussions from the 


literary realm depicting romance and females. As I have learned and developed ideas 


contemplating these contexts, I have applied them to instances such as the one found in Don 


Quixote. Although this piece was written in a time where the romantic style was abundant, I am 


still able to respect such an era and go beyond the text to comprehend and analyze the emotions 
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and substances lying beneath the surface of a scene.  Such a critique has made it possible to open 


doors to more analysis and dissection of literary studies in other pieces of literature. 


 Another concept I have learned from my major is the idea of being able to contemplate 


society and culture surrounding a piece of literature and apply it to today’s modern society. Often 


times I have been given a piece that spans over many generations, yet thanks to literary study, I 


am able to depict the concepts that stand out and apply it to today’s world and culture. By doing 


so, I am able to understand the significance of a piece of literature and how or why it is studied 


in the modern day; even if it is very old and contrasting to today’s lifestyle. This is another art 


that the literature field has taught me; that I am able to comprehend beyond the context of the 


story and apply the significance to today’s culture. By performing this analysis, I am able to not 


only analyze literature, but as well as dissect and contemplate today’s culture and society and 


then apply it back onto the text. 


 One example of such a literary tactic was when I analyzed a character named Ahab, a 


captain with much psychological and emotional turmoil from the American classic Moby Dick. 


At first I illustrated a concept derived from another character named Ishmael and then applied it 


to Ahab, which would lead to an overall discussion of society and humanistic qualities in 


general. I stated in my paper: 


 As this is my first time reading Moby Dick, I must admit it is quite 


amusing to see the sexual innuendos scattered throughout the novel. However 


funny and entertaining it may be, I remain certain that there are indeed some deep 


humanistic approaches to the novel’s tale. One example stood out to me as deep 


and thoughtful as it was found in Chapter 58. It is here where Ishmael recounts 


the idea that the ocean hides a lot of mystery beneath the surface, whereas on land 
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everything is clear and visible. Ishmael notes that this is similar to the human 


soul; that as people we have a small piece of land that is visible to our peers, but 


the rest is mysteriously hidden like the depths of the ocean. Our soul’s small 


visible piece of land is peaceful, but our soul’s mysterious ocean is disconcerting 


and unsettling. (Avila The Human Soul) 


 I was then able to apply the concept of the human soul to Ahab by showing his internal 


pains and struggles that corresponded to Ishmael’s contemplations. As Ahab’s character is 


disturbed and strange by only focusing on revenge by killing a whale that bit off his leg, 


Ishmael’s interesting idea goes hand in hand with the struggling, vengeful character. I was able 


to use literary technique to apply Ishmael’s concept of the human soul onto Ahab and even go 


beyond the text itself and apply the same concept to society and culture. I did this by saying in 


my paper: 


 We [the audience] never fully grasp their [Ahab and other vengeful 


characters] whole persona as they only focus on revenge. We only get a glimpse 


of their peaceful past before their current struggle; we lose their humanistic 


qualities due to the violence of vengeance. Their stories, their loves and joys, fall 


and become hidden beneath the surface of the soul’s mysterious ocean. This 


reminds me of the common saying “don’t judge a book by its cover” as we are so 


quick to judge actions that we forget to see beyond the outwardly appearances. 


We forget that there is an ocean within; hiding the mystery of a person’s true 


identity and passions. (Avila The Human Soul) 


Although another small example of the capabilities of literary analysis, it is a fair one as 


it is able to show that such literary tactics are not found within the sole confines of the written 
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word. My major has shown me that literature speaks out beyond the novel, beyond the story, and 


beyond the walls of a classroom. Literature exists and speaks out into society as the text itself is 


a cultural marker and reflection of human society. The literary field has taught me that literature 


is a very humanistic study as it incorporates such factors into the realm. 


One other tactic that literature has taught me is the capability of being able to openly 


communicate my ideas and perspectives of literature and society to others. By participating in 


open discussions, writing many research essays, and giving presentations in front of my peers, 


the literary world has shown that it is a space that is open for communication and discussion of 


one’s perspective of literature and cultures. One example of such a tactic was when I presented 


my research paper to my environment literature class in the spring semester of 2009. By doing 


this, I was able to openly communicate with my peers about the significance of a literary piece to 


modern day society. I developed my own thesis and supported by claim by stating: 


Leslie Marmon Silko, the author of the highly acclaimed novel Ceremony, 


uses Native American storytelling to help depict the life of Tayo, a traumatized 


war veteran fresh out of Vietnam who struggles to connect with his environment 


and goes through a deep and spiritual healing process that allows him to find his 


center in the world once more…Reflecting Silko’s beliefs on the importance of 


storytelling, the act of storytelling plays a big part in connecting readers with the 


environment. It can be found in books as well as in movies, which produce a 


modern way of telling stories and connecting viewers to the environment. Like 


Silko’s belief that storytelling can connect people, books and movies are 


significant ways of storytelling and both can influence people in today’s society to 


find a connection with the environment. (Avila Storytelling) 
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 After countless hours of reading, studying, discussing, and researching, the study of 


literature has shown that it is both challenging and interesting to dissect, analyze, and interpret 


the context of a literary piece. By studying literature, I am now able to analyze beyond the words 


and story plot. I am able to delve further and gather significant factors imbedded within a piece 


and connect it to modern day times and cultures. By doing this, I learn to see and understand 


history and society differently as literature opens up new ideas and perspectives to realize. I am 


able to communicate my ideas and perspectives of literature and society openly to my fellow 


scholars. Literature is truly a distinguished art that allows for individual, unique critiques as well 


as special attention to the world and cultures surrounding us. It opens the door to seeing text in a 


new light as well as perceiving society and culture in new ways that greatly influence and shape 


the human mind.  
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Jake Chastain 


Professor Camfield  


Literature 190 


21 April 2010 


Oh Wait, Before I Go… 


Reflective Essay 


 I am a changed individual. I entered my studies at the University of California in Merced 


in the Fall of 2008. Since then I have felt an extravagant transformation in every aspect of my 


life. Before I began my studies at UC Merced I had studied English at Merced Junior College for 


two and a half years, in which time I felt myself laying a foundation for the future of my 


academic progress. However, my study of Literature at UC Merced has impacted me in so many 


ways that I find it fairly difficult to trace back the baby steps I was taking at the Junior College. 


The five years I have spent in college have been much like the life of a growing child. First, 


crawling was necessary. Then came the baby steps accompanied by a few stumbles and spills. 


And finally, when I transferred to the University, I was able to take long strides as a growing 


student.   I think the best metaphor to relate to my academic growth is the shaping of a piece of 


clay. I know, this is almost too cliché for me to write, but in the case of my progress as a student 


and as a person I feel that it is absolutely fitting, so I’m going to use it to represent my scholarly 


growth and morphology.  


I started out as several scattered pieces of clay, and then slowly rolled these separate 


pieces into one ball through my studies at the junior college. However, it wasn’t until my 
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transition into the University that the details of my persona began to take shape. The clay of my 


being was handled by several remarkable professors, each etching fine, detailed lines into the 


clay of my life. The first classes I attended at the University sent major shock waves through my 


expectation. I felt that I was already extremely knowledgeable in most fields of reading and 


writing, but the conversations throughout the first several weeks of my attendance left me feeling 


as if I had not accomplished anywhere near what I thought I had as a student up to that point. 


Many discussions confused me, the vocabulary was heightened beyond my understanding, and 


the readings were far more complex than I had imagined. Reality struck me like an iron fist to 


the gut. I had much room to grow and little time to do so.  


Luckily, the professors were extremely open and enthusiastic about helping their students 


grow and learn. Each class became a new detailed slice into my continuously transforming piece 


of clay. We studied books I had never imagined myself understanding and wrote on topics I had 


never contemplated before. My vocabulary was steadily growing and my knowledge of the past 


and present was constantly building upon the literature I was studying. Novels such as Nella 


Larson’s Passing, Mark Twain’s The Adventures of Huckleberry Finn, and Sylvia Plath’s The 


Bell Jar, along with plays like Shakespeare’s The Merchant of Venice and Arthur Miller’s The 


Crucible have allowed me to study and understand the past in a much more concrete way. My 


knowledge of American history has increased dramatically through my study of literature. I have 


gained a stronger understanding about topics such as Plath’s focus on the lives of women in a 


male dominated society, the political undertones of Twain’s writings along with his endless 


focus on adventure in American society, Shakespeare’s unmatched poetics in his explication of 


courtly love, and Miller’s metaphoric use of the Harlem witch hunt to portray the Red Scare of 
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the 1950’s. These are just a few examples of how literature has helped me grow as a person and 


gain a better grasp on the history of our country.  


The transformation, however, did not stop there. My focus on Literatures of the English 


speaking world allowed me to take courses that specifically related to things that have affected 


my life. In the Spring of 2009 I studied California Literature under Professor Jan Goggins. This 


course was especially helpful to my academic growth because, as a California native, I was able 


to relate the literature to the life I had been living for 22 years here in the west. Joan Didion’s 


Run River helped me understand how important the rivers and water sources are to California 


and how the water supply is not just a modern concern but a battle that has been going on for 


decades. In today’s day in age the ideas of drought and decreasing water supplies are very 


serious topics, and through literature like Didion’s we are able to see how water has always been 


a prime resource for this great state. Many of the same issues that we see with the water supply 


today are clear themes in Run River, a novel that focuses mainly on the Sacramento River and its 


impact on the lives that it “runs” through. Another example of my growing knowledge can be 


seen through my study of Paul Beatty’s White Boy Shuffle. This contemporary novel allowed 


me to examine the complexity of race in such a diverse place like California. The main character 


unconsciously labeled himself “the cool funny black guy” in the predominantly white 


community (Beatty 27). Beatty’s writing style also helped me grasp an idea about what it takes 


to write a race driven novel, much like the way one acts in certain race driven neighborhoods. 


My growth as a person was escalating from the readings I was constantly engaging in.  


I have also learned how novels such as Twain’s Roughing It are prime examples of how 


the migration to the west affected the entire country and how people adapted to the changing 


land and growing populations. What strikes me as remarkable about Twain’s works is how 
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accurately he is able to depict different types of characters in different settings and situations. 


Mark Twain was able to create characters so real and place them into stories that are ‘stretched’ 


to the extent that you have to ask yourself, “is he for real?”, but because of the realistic elements 


he places into his characters you believe that he is indeed ‘for real’. What I learned most from 


the works of Twain was that we live in a storytelling world full of white lies and misinterpreted 


words, but we need to be able to decipher through the bullshit and take away the useful meanings 


of the stories, although in Twain’s case sometimes the bullshit is the most fun to work with. 


These types of techniques can be seen in lines such as, “At the break of dawn we were always up 


and running foot-races to tone down excess of physical vigor and exuberance of spirits. That is, 


Johnny was-but I held his hat” (Roughing It 85). Twain’s comedic approach is American in 


every sense, and his writings can teach us all we need to know about being American, in a weird 


way.  


Coming back to the idea of my life at the UC relating to the molding of a piece of clay, as 


I come to the end of my senior year I can truly see how much I’ve been shaped and how sharp 


my skills have become. I have come to realize and appreciate not only how much my reading 


skills and critical thinking has improved but also how much my style and writing techniques 


have been transformed. I don’t want to think that I was ever a horrible writer, but I now know 


that I have improved immensely throughout my studies at UC Merced. Writing has, in my eyes, 


always been one of my stronger points. So to realize that this skill has improved in the ways that 


it has makes me sincerely appreciate all the help and guidance I received from my amazing 


professors. One of the things constantly touched on by several professors throughout my studies 


here was my sentence structures and the lack of depth that many of them carried. I have worked 


extremely hard to improve on my sentence structures and I feel that I have made strong progress 
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toward perfecting my writing. I now feel extremely confident in my abilities to write a solid 


formal paper on any topic that is thrown in my direction. Throughout my writing improvements 


in the last few years I have recognized my deeper understanding of what a good paper should 


look like and how it should be structured.  


My researching abilities have skyrocketed along the process as well, allowing me to be 


confident in teaching myself on topics I am unfamiliar with. Throughout my study of Literature I 


have been forced to connect topics of novels with sources outside of the literary world. So for 


one to assume that a literary major is only versed in literature is a painstakingly misguided 


assumption. In my first semester at the University I took a course with Professor Greg Camfield 


entitled Literary Genres, in which we completed several assignments that focused on relating 


literature to the modern elements of the world. For example, when studying Shakespeare’s The 


Merchant of Venice and Aeschylus’ The Oresteia I wrote an essay that connected many of 


elements from the theater to the modern day Television Sales. The world is reflected through the 


works of literature, and studying these great works of art at UC Merced has given me the ability 


to see the world in new and exciting ways.  


Shakespeare’s Sonnets, along with the study of poets such as Robinson Jeffers and Walt 


Whitman, have given me a great deal of appreciation for the art of words. I wrote a paper 


explicating a Sonnet written by Christina Rossetti in November of 2008 and another examining 


William Blake’s The Divine Image. In these essays I touched on many topics such as meaning, 


structure, rhythm, and symbols. Before my studies at UC Merced I would not have known where 


to start the breakdown of a sonnet, let alone even know what a sonnet was. Assignments like 


these have helped me to look deeper into what an artists’ purpose truly is. Looking beyond the 


basic words the author chose to write the poem is critical in understanding political, social, 
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religious, and personal meanings. Understanding when the poem was written, why it was written, 


and why it was written in the form chosen by the poet are all factors that must be considered 


while trying to understand poetry.  


This type of analysis carries over into every aspect of worldly understanding. There are 


always elements that lie beneath the surface of a situation or conflict, and as a literature student I 


have learned how to dig into these buried elements to gain a better understanding of purpose and 


intention. For example, when a presidential speech is given there are often overlying issues and 


factors that have caused the speech to be given in a certain place, at a certain time, and to a 


certain crowd. Analysis of poetry is a useful tool that I have learned to integrate into the world 


that I live in each day. Although Shakespeare is remarkably rewarding to read, learning how to 


understand his words and meaning go just a little beyond pleasure. Literature has given me tools 


that allow me to become an active part of a dynamic society. 


As I come to the end of my days at UC Merced I truly feel that my study of Literature has 


molded me into a complete human being, an active member of a forever changing society, and a 


bright young man with great ambitions heading out into a world that is better understood through 


the works of literary geniuses such as Twain, Blake, Shakespeare, Plath, Faulkner, Steinbeck, 


and many, many others. The knowledge I have acquired through literature will surely carry over 


into whatever field I choose to apply my skills. My progress as a writer along with my analytical 


skills have shaped me into a man that I never thought I could be. Literature, in itself, has given 


me the knowledge I would have gained in several other majors such as history, anthropology, 


biology, and sociology, just to name a few. The literary major has given me the opportunity to 


see the world through the eyes of great authors of the past and present and relate their works to 


the modern world in more ways than imaginable. The world has never seemed brighter to me, 
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and I thank all the literary professors for their helping hands in my molding process. I also have 


to thank UC Merced for offering such a remarkable major. I can honestly say that no other major 


would have helped me grow in the ways in which literature has. I look forward to applying these 


skills into the modern world and will always appreciate what this major has done for my life.  


 


“Great literature is simply language charged with meaning to the utmost possible degree” 


        -Ezra Pound 
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An Exercise in Moral Uncertainty:  
Or, The Value Of An Education in Literature 


 
 I'm not sure what I've learned as a literature major. 


 In short: I decided to study literature because reading stories seemed easy, enjoyable, and 


(apparently) worthwhile enough. In practice, I didn't especially value trying to find concrete 


meanings for texts. I can't think of any reasons for pursuing this major, besides some practical 


ones: Firstly, a college degree. Secondly, cultural education. Third, practicing a certain skill: 


observing, and making observations about, situations people find themselves in (usually in 


novels); in practicing this skill, theoretically making it stronger, to be used in a "more important" 


part of life. (Woe betide they who study poetry: they must say that they practiced gleaning value 


from situations [poems] whose construction is often less than straightforward [not prose].) It 


would be nice if I could say that these practical values didn't really matter to me, and ultimately I 


studied Literature because I enjoyed (dare I say, loved) it; maybe I did. 


 What is a Major in Literature? As I see it, there are are two parts to this definition. As 


with laws, the "letter" and the "spirit" of a Major in Literature are two distinct things. According 


to "the letter", someone is/has a Literature Major if they are either enrolled in the appropriate 


School of study (as a student), or if they own an officially-certified Diploma. The "spirit" of 


being a Literature Major does not mean something supernatural. Perhaps it makes more sense to 


refer to this as the "intent" of being a Literature Major. Compared to the above, this term is more 


difficult to define: indeed, one of the functions of a diploma is that a diploma is a simple, 


condensed, and tangible representation of this other, less-easy to define thing. 


 Say a person were to purchase a Literature diploma, and bureaucratically registered 
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themselves as having a Literature major: many would say that by "the letter", or officially, they 


had a Literature major - but they weren't a Lit major "in spirit." On the other hand, say someone 


sat in on all the requisite courses, did all the requisite work, and got all 'A' grades - but they 


never officially enrolled in any course. Some might say this person was in the opposite 


circumstance - a Literature major "in spirit", "everything but officially". 


 The "official" impact of my Literature Major is easy enough to describe. I will have a 


college diploma, whose authenticity is backed by the solemn institution of the Universities of 


California (or Regents thereof). I spent four years in Merced, going through the requisite motions 


in order to obtain this UC-backed document. With a moral certainty, I will be able to state this 


diploma on my resume. I've been told that seeing a college diploma on my resume will make 


employers more likely to hire me, and more eager to pay me elevated amounts, than they would 


have otherwise. 


 And yet, there's more. The other impact of being a Literature Major; what my diploma 


"represents"; "the spirit" and not "the letter": what are these, exactly? 


 To approach an answer to this question, I will, apologetically, complicate my example of 


a Lit major "in spirit". I still say that the hypothetical "purchaser"  of a diploma - who in other 


words, achieves it by no other means than a one-time, monetary transaction - only has that 


diploma "by the letter". But someone who gets a diploma by more traditional means - taking and 


passing the required courses - could still be condemned as not having a diploma "in spirit". The 


deciding factor - by no means the only one, but this is what I perceive to be the opinion of most 


people - would be if that person took & passed their classes "mechanically", or "humanely". The 


former generally does not reflect upon their assignments: the latter generally does. One may be 


reminded of the saying, "reading without reflection is like eating without digestion". 







 Nonetheless, there is a value in going through one's courses mechanically (which a 


person who does their work does, whether they reflect upon it or not). Namely, the acquisition of 


rote training: the ability to dedicatedly get through mechanical & repetitive work one may find 


before them. In other words, by reading a lot, a person develops the endurance to read a lot in the 


future. Possibly, this endurance somewhat carries over to other tasks. By being able to read very 


much, a person may perceive themselves as possessing the more-generalized ability "to get 


through tasks which take a long time".  This perception may give them the endurance to do 


other tasks which appear to require the ability "to get through time-intensive tasks", whether the 


task be found in their personal of professional life (for example, playing with the cat of one's 


boss until the cat, not themselves, is tired). 


 Personally though, this has only happened to me to a slight degree. Yes, as a literature 


major I have read longer chunks of text than I have ever previously. However, this fact does not 


have much of a psychological impact on me. Someone else could be greatly impressed by 


realizing they can read - if not do - this much. The way they honestly see themselves could 


change; they may begin to realize that they have the sincere capacity to do large amounts of 


work; and so on.  


 Thus far, I have repeatedly been describing the benefits one technically acquires from 


gaining a Literature major. In fact, the benefits described (rote skills, the prestige of a college 


degree) could be said to come from any college degree. Interwoven throughout my description of 


these two benefits, I have repeatedly reminded that there are other, more-intangible benefits 


gained from a Literature major (and perhaps, from any college degree). I will now attempt to 


describe these other benefits. I will stress the benefits I personally have gained, rather than the 


gains which I theorize a Literature major might gain.  







 I seem to have improved in my essay-writing skills. My evidence is that when I look over 


my old essays now, I find myself noticing ways I could improve it. Perhaps I improved, and 


perhaps because of my work towards a Literature major. However, that may not be the case. The 


reason being, I generally do not revise my essays after completing them: I "revise as I go", and 


generally only apply tweaking to the final product. "Now" is, in effect, the first time I have 


looked over my finished essay; perhaps I would have seen the same revisions had I proofread 


long ago, so therefore perhaps I have not improved in my writing. 


 The figurative list of "books I have read" has increased. With this, I belong slightly more 


to a literary community, wherever one may form. For example, one belongs more to an 


unofficial, worldwide "society of programmers," the more they practice, know, and are generally 


acquainted with programming languages. Likewise, I belong more to whatever unofficial, 


worldwide societies may spontaneously form in social circumstances, whose requisite to 


belonging is having read the kind of books I've read. 


 In disciplines which seek to instill a certain body of knowledge into its students, "what 


was learned" is very obvious: in theory, a student who passes Human Biology has acquired a 


large amount of data (in this case, about how the human body seems to work). To an extent, I 


also acquired some data as a Literature student: I certainly learned the plots of all the things I 


read, and at times I was taught (or further read about) the historical backgrounds to these texts. In 


addition to this, I heard people talking about what they got out of the same books that I had read. 


I can even remember what other people said sometimes, and I apparently had an emotional 


response to what they mentioned. These are all experiences which happened to people (either of 


this world or that of books); whenever I may talk to someone, I may remember one of these 


experiences, and tell them about it - to whatever effect. 







 You could say that as a Literature student, one does more of the kind of thinking that 


can't quite yet be reproduced by a machine. (In comparison, one might generalize that much of 


the work done in the sciences could be done by a machine, or could conceivably be done by 


one.) Now I like this statement conceptually, when the subject is some hypothetical student. 


However, it just doesn't ring true for myself, and my own circumstance. Or perhaps, maybe I just 


have issue with a conclusion someone might draw: "I liked the way I thought in my literature 


classes, and I can now think in that way better than before." Maybe I've just not been keeping 


track, but I can't think of a way that I've really 'improved', as a result of being in a Literature 


course, which makes sense to me. 


 Perhaps it makes sense to say that because I was a Literature major, I became more able 


to perceive things accurately - and more able to perceive a greater number of accurate qualities 


of things (rather than a perspective which is certainly accurate, but is more limited in its scope, 


and therefore might make inaccurate speculations). Again, I'm not sure if this is true for me. 


Making insightful observations is largely "what I do"; I would probably be doing it whatever my 


major was. I guess the activity of making insightful observations (rather than memorization) is 


more encouraged in Literature courses, so I suppose I had more opportunities to exercise this 


activity than I (perhaps) would have in other majors; perhaps exercising this faculty made it 


work better somehow. 


 However, it seems that investigative observations are encouraged in all disciplines. In 


other disciplines, it seems like that inquisitiveness serves the purpose of better-understanding 


(and therefore, mastering) the material being studied. Personally though, it feels like in any 


discipline where I made astute observations, I would ultimately be asking the question (probably 


of myself), 'What is it all for? The ultimate end you seem to be after in this discipline - I'm not 







sure I want that.' For the mind that asks this question, what better major than Literature? The 


Major of Literature is (apparently) constantly, implicitly being challenged as being useless. A 


useless (or perhaps better put, enigmatically useful) major can stand best under the scrutiny of 


"what is it all for?", because it (or should I say, a given spokesperson) (generally) doesn't 


propose a clear-cut answer. 


 Although - come to think of it, an honest-enough person - in any discipline - could give 


their discipline the same enigmatic value as Literature. They need only say: 'Yes, this field has 


some practical applications, and may give you a certain kind of life in the future. But, I can't tell 


you why those things are useful - if usefulness is what you're after. Behold this discipline: what it 


studies, what it does, and where it may take you. It's here if you want to follow it, for however 


long that may be.' Under this perspective, no field is more or less useful than another. Every field 


has certain uses; it is the occasion of a person which gives them value.' (They would then be 


impressed by their poetic-ness and be overjoyed for a minute - but I digress.) If this logic can be 


applied to any major, then perhaps Literature is not the refuge for they who don't see 


value-enough in certain fields of study. 


 Then again, maybe it is. Maybe the kind of people who are preoccupied with the ultimate 


value of their field, find one of the offerings of a Literature major particularly appealing. In my 


case, I think I was drawn to Literature because it suggested a kind of thinking I didn't really find 


in the other disciplines. The other disciplines seemed, in short, too focused on achieving a 


methodical and scientific understanding of things. I prefer a kind of thinking which keeps my 


options open. I think studying Literature provided that. Longer, better-sounding, and perhaps less 


accurately: Studying Literature let me practice a kind of thinking which is less about trying to pin 


down the way things are, and more about exploring possibilities: possible ways of thinking; 







possible conclusions you can draw. Possible ways of dealing with the thing that's before you. 


Working with the text (or anything else, for that matter). Not saying that so-and-so has one true 


meaning - And when that meaning doesn't hold up, figuring that you just didn't get the right 


one-true-meaning, instead of figuring that perhaps - really, perhaps - the system of 


getting-one-true-meaning doesn't work right now. 


 I've reflected broadly on my career as a Literature student, less-so on my undergraduate 


education. I think I've yet to finalize my thoughts on the matter; I'll probably think about it in the 


future. I realize that I may have to explain the value of my major to someone in the future - most 


importantly when applying for a job. It would be nice to have an explanation which convinced 


my prospective employer that I was a person who by divine providence would be a good-enough 


fit for the job I was applying for. It seems this explanation would have to positively affirm the 


value of my education. At the same time, I would like to give an honest answer. An answer that 


does both: have I gotten closer to finding one? 







Charlie Wormhoudt 


Camfield 


Lit 190 


4/21/10 


Reflective Essay: On approaching the Completion of a Degree in Literature 


 


What good is an education in literature? In the most reductive approach, an 


education in literature benefits the “successful student” (i.e. me, if I can only finish 


my thesis) in two primary ways: by teaching them critical thinking skills and writing 


skills. This means that we should be able to sufficiently analyze literary artifacts and 


then communicate that analysis to others, which skill should ideally be transferable 


to other cultural arenas outside of literature. The emphasis is on skills acquired, not 


on information assimilated. The Literature and Culture learning outcomes don’t say 


anything about memorizing the works of Nathaniel Hawthorne. And yet, all anyone 


wants to know when they learn you are a literature major is who your favorite 


author is (and of course what you will do with your degree). Well I don’t have a 


favorite author. I usually answer Hemmingway, which doesn’t score me any points 


with the hipster set for obscurity or degree of author’s marginalization. But I 


digress. As I have said, this is a reductive analysis of an education in literature. 


Besides, I have written about the utility of studying literature in a general way 


already (see attached essay) and I will try not to repeat myself. In that essay I 
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outline that utility in general and quantifiable terms and I will try to focus on the 


qualitative aspects here as well as provide some of my personal experience and 


work as proof of having benefited by an education in literature. As I hope to 


demonstrate, the benefits of such an education are not entirely reducible, which is 


why studying literature is hard to talk about in utilitarian terms and thus why it is 


frustrating to answer questions regarding how I intend to use my degree. After all, it 


is not, in my opinion, as important how I use my degree, as it is how I use my 


education.  


First, in addressing the benefits of my education I should address my 


“success” as a student. To show that I have developed the skills described in the 


outcomes for the major I’ve attached “Criticism of In B Flat,” a paper I wrote for the 


literary criticism course offered last semester. It is about postmodernism and the 


Internet. I’ve chosen this piece because I believe it most adequately shows a 


fulfillment of several of the learning outcomes. In it I apply some of the techniques of 


literary analysis to a non-literary artifact and defend that artifact against some of 


the more cynical postmodernist critics, particularly Baudrillard. In addressing those 


critics I display an ability to interpret the texts that they have written, “with due 


sensitivity” to both the cues therein and the cues present in the postmodern society 


that they critique. I also touch on the aesthetic qualities of the artifact and examine 


the ethical dimensions of cultural production in the Internet age. This piece of 


writing and others, I believe exhibit my ability to articulate myself in writing, 


“cogently and with sensitivity to context.”  







I do not wish to dwell on these points, as the paper should speak for itself. 


However, I should mention speech as well. In regards to articulating my 


“interpretations and evaluations” in speech, aside from having demonstrated this 


ability in numerous class presentations, I co-presented my analysis of an 


experimental class curriculum in studying the life and literature of Mark Twain 


alongside Dr. Gregg Camfield at the American Literature Association conference in 


Boston. The invitation to attend the conference and my performance there, which 


both Professors Camfield and Goggans can vouch for, should prove my merit in this 


aspect of my academic accomplishment.  


I would also be remiss if I didn’t mention the benefit that studying literature 


has had on my creative writing. I have attached a poem of mine, the abridged title of 


which is The Rites of Spring, which I hope exemplifies some proficiency and 


creativity in the practice of that form. (A comparison of old and new work might be 


more illustrative of an improvement but would require more space than I care to 


invest) In addition to being able to make cool allusions, like the one in the title to 


Igor Stravinsky’s musical composition, which I learned about in the class Literary 


Genres, and the one to William Butler Yeats’ theory of historical motion, I have 


improved in my execution of poetry. The same is true for fiction, non-fiction and of 


course essay writing, which is creative at its best. My letter writing, however, could 


stand some improvement. But as I mentioned in the essay on the utility of studying 


literature, citing the experience of Benjamin Franklin, there is nothing like reading 


good writing to improve your own.  







Speaking of Benjamin Franklin, there’s a benefit to one’s sense of history to 


be had from an education in literature as well. Not to mention one’s sense of 


psychology, philosophy and the sciences. Better, perhaps, to say that one partakes in 


studying all of the humanities when one studies any of the humanities. Nevertheless 


no subject is as gregarious as literature, and its reach extends beyond the liberal 


arts. I have studied environmental literature, which incorporates biology and 


theories of ecology. I have read a Thomas Pynchon short story about entropy. I have 


read the autobiography of the slave cum free man Frederic Douglass and the letters 


of Dr. Martin Luther King. I learned more about the state of California, where I have 


lived all my life, in a literature class than I had ever previously learned. In a class 


about Greek and Roman mythology I learned a great deal about humanity and art. 


And that’s what is really important to keep in mind when considering the 


value of my education. What is it really all about? It’s about studying art; a certain 


kind of art in particular, but as I have demonstrated the same techniques of study 


and analysis learned in studying literature can be used elsewhere. Art is what 


humans do. That’s all there really is, whether it’s baking bread or making a wind-


mill out of a bicycle (some art is functional). If all of the world’s problems were 


solved tomorrow, or if a global catastrophe were to destroy civilization as we know 


it, we would still be making art the next day, and the day after that. So in studying 


literature, I’m studying and interpreting the value of what humans produce, and in 


turn what I produce and the myriad connections in between.  







All of this adds up to making me a more well rounded person. Having studied 


literature will indubitably inform my choice of a career and it has already shaped my 


future prospects but that is a bi-product, or perhaps a co-product. The way I see it, I 


could be an auto mechanic and still benefit from my education. In fact, I think auto 


mechanics should benefit from my education. I think it makes better people. Am I 


being egalitarian or presumptive? Anyhow, an analogy: The philosopher Allan Watts 


said that the way yoga is sold in America is that it is supposed to be good for you. 


But, he contended, it is the one thing that is absolutely not supposed to be good for 


you, that is its own end. I’d like to think of a liberal arts education in similar terms. It 


is its own end. But of course, in both cases that’s rubbish. Yoga is good for you and 


so is higher education. But if you do one to become more flexible and the other to 


get a higher paying job then you’re missing part of the point. Life should be rich, and 


studying literature has enriched my life. I’ll show you what I mean. 


For a long time I couldn’t imagine why I would go to college at all, let alone 


what major I might choose if I did go. The reasons for this ambivalence might form 


another essay entirely, so suffice it to say for now that I was unaware of any 


adequate incentives. Ironically, it would take going to college despite my reticence 


to find out why I might actually benefit from the experience. The knowledge gained 


would be a posteriori, as most knowledge may turn out to be, contrary to my naïve 


conception of the world. Thus, if life is what I make of it then I must seek out the raw 


materials for myself; they will not come to me. A friend of mine once said that in life, 


bad things happen to you no matter what but that you have to work to make the 


good ones come, by and large. Studying literature has been for me a way to figure 







out what the good things are and to see how I might come by them. That is, the 


greatest thing I’ve learned in college is how to learn. I may retain some particulars 


but no erudition is justifiable in and of itself; no raw material is worth more than the 


will and wisdom to shape it.  


   


 







 


 


Marcus Slater 
5/14/2010 
Reflective Piece 
Lit 190 
 


You would never think it, but at first I was a biology major. In highschool I had 
developed some sort of fascination with pharmaceuticals and had convinced myself that biology 
was the correct path for my life plan. In fact, that pushed me to apply to UC Merced in 2005. 
Unlike so many others, I actively chose to come here. That initial venture ended no less than 
glorious failure and a shattered vision of the future. So when asked, what my major means to me, 
I must honestly admit that it was a back-up, but not a mistake. 


Frankly I still love science. My favorite magazine is Discover, and my favorite novels are 
largely set in the far, far future. What I had forgotten, or perhaps, what I had not really 
considered was my history with literature. I was always a heavy reader regardless of how good 
of a student I was. So after I flunked out of the UC, I decided to rely on something I already 
knew I was good at. Rather, I would rely on something that I already thought I was good at. 
 Being a readmitted student means my education in literature is divided. To give a proper 
understanding of how my major has affected my life at the UC requires that I at least give some 
background information. Specifically, the time I spent at Pasadena City College was seriously 
instrumental in how I perceived my own ability, and how I transitioned to the University. 
 Prior to getting kicked out of the UC, I wrote and read purely for fun. English classes 
were always a breeze because most things we read were interesting enough, and writing about 
them came easily to me. As a result I always had confidence in my writing, even going into 
college. What PCC did introduce me to was this idea of discussion. Unlike the UC, and even 
further away from high school, my classes varied largely in composition. Also we spent a lot of 
time discussing what we have read, this was especially true of the English classes that focused on 
literature. The first challenge though was in a half-semester intensive course. The class periods 
were long and our instructor was strict. This was the first class that I had that actually challenged 
me as a writer. We had to write essays, in class with references to the novels we were reading on 
in class on a twice weekly basis. It was actually difficult, not just keeping up with the work load, 
but that course was the first time I had ever received less than a B on something that I had 
written. Since then, I’ve received poor marks on essays, but those papers I pay little effort. In her 
class, I faced real criticism. 
 After that my writing got better, and soon my grades went up as well. Largely I imagine 
this being a function of me doing something that I didn't hate, but i'll give credit to the great 
professors I had at the community college as well. Eventually though, I had to return to Merced.  
 My education here, since i've been back has been nothing short of phenomenal. My first 
literature class coming back was with Linda Torres who was, an extraordinarily interesting 
person. The one class though that I really enjoyed thuroughly was Lit theory with Manuel. Never 
before in a class had I been so involved. I suppose I just found it really interesting. More than 
that, I felt it was useful. Understanding how people understand writing will inevitably make you 
a better writer I felt, and I still feel that holds true today. 
 It's difficult for me to come up with a thing that I really wish was different about my time 
in undergrad in this program mostly because all my frustrations and bad spirit are directed to the 
administrative side, my professors have been fantastic. Frankly that is the most important part of 
school, and the professors have been the most important part of my education bar none. Getting 
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the chance to read so many different books (some I didn't think i'd care for and liked, other I 
thought I'd like and found awful), and have discussions with people willing to think is nice. If 
there's anything that I might wish that I'd been prepared for that I don't think I am: its 
readjustment training. 







Everett Wong 
May 14, 2010 
Senior Thesis 
Camfield 


Literary  
 
 
 
 My experience with and within the literary field is complicated at best.  I arrived at UC Merced 


with the notion that college was merely a tool, a way of ensuring that I would be financially secure.  


My freshman year was tortured, as I found myself truly struggling with the idea that higher education 


was not something that was to be enjoyed, but endured.  I took my first literature class as an elective in 


my second semester, an introduction to American literature.  As we learned about the jeremiad, the 


captivity narrative, and the volatile relationship between the European settlers and the native filled 


America, I felt an anger.  It was nothing short of life altering.  My highly romanticized notions of what 


it means to be an American were completely shattered as I learned about some of the darker times in 


America's history.  I'm from Monterey, a highly conservative, community oriented city where slavery 


had maybe two paragraphs of coverage in “social studies”.  The disparities were entirely jarring. 


 At the same time a morbid fascination settled into my new found critical eye.  I was completely 


intrigued with the ways in which superiority was established against the native inhabitants.  I learned 


that power was indoctrinated at the time, that the written words of newspapers, laws, and propaganda 


were the foundation of making the general population of European settlers truly believe that the dark 


skinned was congruent with evil savagery.  Native tribes were simply unable to spread the word and the 


European communities were simply linguistically inclined in double speak and propaganda.  As a 


biology major who had, for the past fifteen years of his life, the idea that simple words on paper could 


control the entire fate of a people was utterly baffling. 


 For the next year or so, I inched slowly out of  the school of natural sciences, at one point 


switching majors back and forth.  One literature course was not enough and I found myself always 


making room in my schedule for at least one, sometimes two literature courses.  I hadn't admitted to 
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myself quite yet that I had, in a sense, rejected the foundation of my education.   


 By the time I took creative writing in my junior year, I had already switched my major from 


human biology to psychology.  As this was still science oriented, I was comfortable with it.  Results 


were generally predictable and the scientific method still applied.  I enjoyed learning about the mind 


but there was still something about the experiment process that seemed so impersonal.  Experimenters 


were expected to remove themselves from biases and now I view that as something completely 


inhibitory to myself and the way I think.  Over the course of creative writing, I learned the importance 


of really being honest with yourself and your work.  Most learned people (or people in general really) 


can smell contrivance a mile away.  This is when I learned to stop imitating academic rhetoric and just 


start writing what I actually thought. 


 At the conclusion of my junior year, I had accepted that I was most comfortable in the 


humanities.  Coincidentally, the 2008 elections pervaded most of my life at this time.  As an active 


member and officer of the Lambda Alliance on campus (the LGBT club) I was busy with campaigning 


and picketing.  My experience with the written word allowed me to really analyze the propositions 


legal jargon and the opposing campaign's propaganda.  I was also, at this time taking Jan Goggans' 


protest literature course.  The eerily close parallels I was able able to draw from the process of protest 


and my every day life gave me great insight into the functions of literature and history as a field of 


study.  Activism and literature have been connected for me ever since.  Most notable of this class was 


my admitted obssession with The Jungle and how it eloquently, yet powerfully addressed social and 


ethnic issues in the early to mid 1900's.  Protest and social activism became the focal point of my life 


and I attribute that solely to the effect of that book on my tender young mind. 


 It was my first week of my senior fall semester when my academic adviser called me into her 


office for a routine evaluation on where I am in my four (or five) year plan.  She explained to me that I 


had as much psychology as I had literature credits and that if I was to receive any kind of degree within 


the time I had allotted myself, I would have to choose.  I took a day to mull it over and realized that 







there has to be reason why, through my constant switching of majors, that I've always made it a point to 


take literature.  For once, logic supported my decision and when I returned to my adviser the next day, 


there was no question about it.  I chose literature with almost no hesitation.  


 It was at this point that my adviser told me that I was to take Literary Theory with Manuel 


Martinez-Rodriguez and that it would be a make or break class for me in terms of succeeding as a 


literature major.  Slightly intimidated, I went through that class with a genuine interest in structuralism, 


postmodernism, and post-structuralism.  Queer theory was touched on, but only briefly towards the end 


of the semester.  While I only grasped each theory on a basic level at best, I was able to excel in my 


application of them to works of literature and film that I had encountered before.   


 My writing minor was also a contributing factor in my guilty attraction to literature.  Minor, 


however is the wrong word for my actual interest in it.  Biology has very little room for exploration 


often minimizing emotional content by means of preserving objectivity.  But the way I write has no 


place in this field and it was absolutely stifling.  As an openly gay man, it is difficult to look back at my 


early college career and see myself still in the closet.  My written work was the first means in which I 


expressed my deeper, innermost feelings regarding my sexuality.  My first confessions came in the 


form of a Writing 10 prompt that had us write our own autobiographies.  This would become the first 


among many essays in which I explored what it means to be gay.  This would become the first time I 


was truly open and honest with myself and with other people.  The reading and comprehension of 


literature has taught me more about history, society, and life than any other field I have encountered 


has.  These, I feel are the most conducive to being an effective writer. 


 Up until this moment, defining exactly what my literature major means to me is more than 


difficult.  It's almost impossible.  But I suppose I can attribute this to the fact that I have only skimmed 


the surface, that I have only begun my literary journey.  My experience as an actual literature major has 


so far, only been a year on paper, but the intention has always been with me on some level. In my 


Writing 100 course, we were given four or five consecutively open ended essays, the best of which was 







a prompt that said “Do something important.  Write about the before, the something, and the 


aftermath”.  This course was also the first course where we were required to read our essays aloud.  


The subject of my piece was simple.  By this point I had accepted my queer identity.  My important 


“something” was living my life, day to day, not caring that what I was wearing or the way I expressed 


myself might be perceived as effeminate or overly flamboyant.  I attributed the importance of such a 


mindset to the ways in which I am helping and representing all of those people that cannot, the unlucky 


majority whose circumstances completely prevent freedom of expression.   


 I suppose it could be said that I did not have to deal with some of the criticisms of being a 


futureless literature major as extensively as some of my classmates have.  But literature's effect on me 


transformed my views on education and learning on a much deeper level.  I realized that I'm not going 


to college to gain status or recognition or job opportunities.  I'm not going to college for my parents or 


their bragging rights.  I'm going to college to better understand myself and to understand the world in a 


way that acknowledges subjectivity and the value of such.  More importantly, I'm here to realize why I 


am pursuing education in general and to appreciate its mind-opening properties.  I can't contribute to 


anything until I can understand where I come from and what has come before me.  There is no power to 


a word that has had no meaning, no history, no blood or tears on its letters.  If my major has taught me 


anything over the course of my fickle time in Merced, it is to never deal in absolutes, that only bad 


things can come in seeing the world in extremes.  But, if you do decide to deal in absolutes, make sure 


you, at the very least, have a couple of quotes to back it up. 


 
 







Valerie Cruz 


Lit 190 


April 21, 2009. 


Reflective Essay 


 Throughout the past four years, I have been in various literature courses here at UC 


Merced, and one of the most important things I have learned during my studies is how literature 


can have an impact on the society it was written in, as well as society now. In my English 


courses throughout high school I learned how literature changed throughout the years, and why 


authors wrote the stories that they did, but it was not very clear why these texts were so 


important to read no, other than keeping track of history. 


 One of the books that I remember the most from my freshman year here at UC Merced is 


The Bell Jar, by Silvia Plath from the literature 31 class taught by Jan Goggans. It reflected how 


women at the time were trapped by the social roles they were forced to adhere to. I could also see 


how this book could have an impact to women now as well. It was in these courses were I 


learned one of the reasons why it was so important to study literature. It reflects on the various 


problems within society at the time, and they can also show problems that occur or reappear in 


society later. The Bell Jar shows a woman trapped within a social role, and it could encourage 


various types of responses from people now who are dealing with, or know someone who is 


dealing with the same issues.  


I also remember studying Octavia Butler’s Parable of the Sower. This was taught in my 


Core 1 class, and it was taught again in my Literature of the Environment class, which was also 


taught by Jan Goggans. In those classes I learned how Butler was able to use science fiction to 


convey what could happen to the world and environment. I also enjoyed these classes because 
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these were one of the only ones that used any books within the science fiction genre. Before I 


was debating on whether I should continue onto graduate school, or try to find a job; but after I 


began seeing how I could further study science fiction and fantasy in graduate school I began to 


want to go to a masters or PhD program after graduation. After I graduate I would like to become 


a professor teaching and conducting research on science fiction and fantasy, as well as write my 


own fantasy novels. When I first came into UC Merced I knew I liked reading, but it took me 


several literature courses that had science fiction texts in the curriculum to figure out that I 


wanted to read, study, and write about science fiction and fantasy as my profession.  


 One thing that I would like to see improved within the Literature department is to see 


different genres of books to be taught within the literature courses. There are many genres of 


books taught, but one that I noticed is not touched on very well is fantasy and science fiction. I 


am hoping to be able to focus on fantasy literature in graduate school, and I am finding it very 


difficult to analyze these types of text now because I have no experience in them from my 


literature courses. I can compare some of what I learned from the science fiction books, however, 


a lot of the subject that I am using from the fantasy books are completely different from the 


books that I have analyzed in my other classes.  


 One thing that may help the literature department prepare students to do their own studies 


or research is to ask what types of literary genres they are interested in researching and including 


a book from some of the genres into  some of the courses. This would enable to some students to 


gain some experience in analyzing texts within the genre that they would like to research later. It 


would also help if those were books that are not constantly used within classrooms, or in the 


cannon. This would enable students to learn how to analyze books and do research on books that 


may not have many articles written about them.  







Two classes that helped me prepare for the Senior Thesis class is literature 100 and 


writing 117. Literature 100 was analyzing various literary theories, and we then conducted 


research on texts and the literary theories that they proved or disproved. In writing 117, research 


for the School of Social Science Humanities and Arts, I learned how to conduct research for 


Literature. These classes helped me start to understand how to conduct literary research; 


however, it was very difficult to conduct the writing 117 research because of the various types of 


research that were being conducted by the students of the class. I believe it would help if 


literature professors were more involved with the writing 117 course. I was able to get help from 


my writing professor in this course; however, it was difficult for me to conduct my research 


because I was one of the only literature majors taking the course. I think that it would have been 


good to have literature student’s referred to literature professors to help them fully analyze the 


texts they chose for their research.  


I am currently using recently published fantasy literature that does not have any research 


published on it yet. There are also very few examples for me to look to in order to find examples 


to analyze the texts that I am using. This makes conducting my own research very difficult. It 


would still be difficult for me to conduct if I had received a little more training in analyzing texts 


within the fantasy field, but it may have made it a little easier.  


During my first year here at UC Merced, what I remember disliking the most from my 


courses was how we were taught “the cannon.” I hated the canon because most of the books it 


excluded were books that I enjoyed reading and wanted to research. There were no fantasy books 


within the canon and only a few science fiction novels. This was why I had “Undeclared” as my 


major, I enjoy reading; however, the books that I enjoyed the most were not usually taught in the 


literature classes I was taking. It wasn’t until I took my Chicano literature class were I learned 







that there could be multiple cannons, and what is put into the cannon varies based on the person 


constructing it.  


Within my Chicano Literature course I learned of many Chicano writers who were 


rediscovered after they had been lost for many years. It is here that I learned how the canon can 


be changed as texts are made or rediscovered, and even if they are not a part of the academic 


canon, they could still be a part of the canon within their own genre of literature. This is what 


helped me decide to choose fantasy literature as the focus I would like to study in graduate 


school.  


Another thing I would like to see for future or potential literature students would be a 


workshop where students can learn the various jobs or programs they can get into after they 


graduate with a literature degree. One of the reasons I was hesitant in choosing literature as my 


major was because I wasn’t entirely sure what I would be able to do with this degree. I just knew 


that I liked to read and analyze certain types of books, not what I would be able to do job wise 


once I received a degree for literature. I think this would make it a little easier for students who 


are debating between majors to choose easier. This may not be something that would work for 


the Literature Department to change in its curriculum, but it could help some chose their major 


quicker, in order to take the classes they need to graduate on time. I am also hoping that there 


will be more classes that variety on subject matter in the future, but I understand that that is 


based on how the school will grow in the future.  


Overall, I think the Literature Department here at UC Merced is structured very well, and 


I have really enjoyed my time studying here. There are only a few things I that need to be 


improved; like studying more genres within courses or having students do more research papers 


that are longer in order to prepare for their senior theses, but it is a very good program. I think 







some of the other improvements, like getting more literature courses, will only be resolved as the 


school gets larger and is able to get more professors and classrooms to have these courses.  







Martinez  


Alfredo Martinez 


Prof. Gregg Camfield 
Literature 190 
April 21, 2010 
 


One Million and Counting 


 
 I remember a few years back when I first started school I really wanted to be a Civil Engineer, 


work with public structures and what not, however during my junior year of high school my 


concentration shifted from doing well in math to doing great in writing. I made part of an academy, it is 


a smaller group of students with in a high school that have specific teachers through out three of their 


four year run in what ever school they may be in. The main reason our school had these academies was 


to help students make it past a high school diploma, there was a statistic for male Hispanics in my 


school one out of every five of us will end up in jail. So I entered my academy during my sophomore 


year and slowly but surly I began to work more on my writing than on my math. It was not really my 


choice our teachers wanted our personal statement to be as close to perfect as possible. By the time our 


college application were due my junior year I was not able to do much but write, skipping my senior 


year to make this long paper shorter. Some how I was convinced to come here to Merced and study, at 


first I tried my luck with the basics for any engineer: CSE, pre calculus but at the same time I was 


taking writing and my first literature class. I passed CSE with a D because I had friends that could talk 


to computers better than with humans, pre calc was the same deal except I pulled this off by studying 


more than I would normally do. As you can assume writing was a breeze and literature was pretty 


interesting, I heard stories I could never had imagined because I never took Spanish literature in high 


school.  


 As school continued I showed more interest in writing and after the second semester I tried 
talking to my adviser about a writing major. Sadly he informed me that there was not going to be a 
writing major until more students showed interest in such a field. My second year came by and I hoped 
by this time more people had at least talked about making a writing major a possibility but still nothing 



User

Highlight



User

Highlight







Martinez  


happened. I believe by this time I had taken two literature classes, one was the Spanish lit and the 
second was the Hispanic lit. I had lost complete interest in engineering by this time, I found it much too 
hard and I was apparently far to behind in math to start understanding it or to even begin a proper 
engineer school career. I picked up more literature classes because I thought I could write more but I 
neglected that it was literature, I mean I neglected the whole reading part of literature. I know that 
writing also involved a lot of reading but I was more interested in the technical part of writing. Now 
I've never been a big reader even with school work in high school, so when I started to really get into 
the reading I never did much of it. When ever I had to write any research paper for any of my literature 
classes I had to pick something about a specific of a genre or an author to write about, never about the 
piece of writing because it would involve reading it first.  
 Now to begin to address the prompt of this assignment I thought it was best to describe where I 
was coming from when I first considered becoming a literature major. Since I feel that I have covered 
the basics lets look at what I think my major means to me. Literature truly means much to me even 
though I don't show it academically. I could have done my general education here and then transferred 
out however I have stuck with it and I have never looked back. I'm not sure what it was that kept my 
interest, I know it was not all the reading because it has been more than I have ever wanted to read nor 
all the writing I had to do because combined with my writing minor I've considered just dropping out 
and not worrying about school. The one thing that I can say that held a big part in me sticking to this 
was the fact that I could read some of these great pieces of arts to my children/grandchildren. Don 
Quijote is a perfect example of what I mean also including Lazarillo De Tormes, or more like the genre 
of “La novela picaresca.” Stories like these where perfect for their time and like Don Quijote continue 
to be a influence in many aspects of life and considering that its right behind the bible in the book most 
printed out there. 
 Now for the million dollar question of what am I going to do with my literature major? 
Truthfully I have no idea, like I said before I came here to study one things but choose another and was 
shot down. I had to pick something I would be capable of doing with out having to work too hard, but I 
was completely wrong. However I can't say that it has not open any doors for me, I can get my teaching 
credentials at a different university and become a substitute teacher in my old school district or possibly 
go to different state where teachers are in need because of now I really don't have plans to attend 
graduate school. I can't say I will never attend graduate school but when I do its not going to be for 
literature, I want to return and either do botany or psychology, I know they are different but botany was 
an interest I had during high school and psychology I picked up during college. But I digress, I 
continue to not have an idea about what I plan to do with my degree. However I must say that one of 
the biggest reasons I did come to study was to prove to people that it is not difficult to stay in school 
and get some form of title.  
 Now how much do I value my education? I would say about twenty five thousand dollars in 
student loans, but with all jokes aside I can say that I cannot put a price in what I have learned in the 
past five years and a long five years it has been. I have had my ups and downs both academically and 
socially. So far I have yet to look back on any decision I have made when it comes down to taking 
classes and picking research topics. I wish to add some example of work I have done but sadly it has 
been lost, my computers data has been destroyed more than I would like to mention. But surprisingly it 
happens at the most convenient times of all, first time it was at the end of my sophomore year, second 
was after my junior year and the most recent one was during winter break of my second senior year. 
Can't say I was not mad every time that happened, I had friends look and try to save everything on my 
computers but no such luck. Which has made me try to work as hard as I can to make at least one 
person appreciate my work, I have no problem losing it as long as it has been read.  One more thing 
that I can truly say makes me value my education is going back home. I don't go home very often but 
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Martinez  


when I do I can see there is a difference between my friends that started working after high school and 
never attended college than those who did. Not to sound like some one with their head stuck in the 
clouds but I see and hear things much differently now: music, movies, books, anything that comes from 
and or relates to literature, reading between the lines has become something I enjoy. There is a different 
lens in my telescope than in everyone else and I am happy with this new perspective.  
 Now for using the knowledge and skills I have picked up during my stay here in my privet and 
professional life, well I really have not thought past my graduation. My plan is to graduate, have a bit 
of fun and the start working, that is my basic plan. Where I want to work is not something I have really 
contemplated until a few paragraphs ago, however being able to understand writing, music and movies 
better than others is always something I have prided my self in. After taking lit 100 I was unable to 
look at any movie, new or old, the same way. My ability to understand and analyze has been stretched 
far beyond what I had ever imagined. The one thing I really liked about that was going through all the 
different literary movements and being able to see how one genre helped developed the next and so on, 
there was a sense of history to each movement that made it that much more interesting. And as for 
skills I can say that my research skills have never been as good as they are now, but I cannot say they 
are the best, I tend to continue searching instead of sticking to one article that maybe with in my 
interest. I always feel the need to find more and more until I have exhausted most of my resources, at 
times this can be good, it allows for many perspectives on one subject but it can also be another form of 
procrastination and that is something I am great at. I really cannot see my self doing this much out side 
of a school type of setting because there is not much need for actual academic resources to prove 
something but I can see how it would be much more credible if it was from a academic source. One 
skill that I do know I will take with me forever is going to be the ability to write, at first I did not think 
it was a big deal but as school continued and I had to write more and more every time my friends 
would always comment on my being able to write long papers. I did not think much about being able to 
write until one semester during finals, I had neglected my writing journals for my writing and core 
class, some how I was able to pull off over thirty pages in one night of no sleep, a lot of mountain dew 
and the fact that the dead line was that afternoon. Now involving literature in my writing is very 
important especially when I take a romantic citation and write it in my letters and such.  
  After looking at objective you and your staff has set forth to help us learn I must agree with the 
definition and description of the literature and cultures major. It is necessary for a person to be able to 
read, understand, analize and comment on a specific work of literature while taking into account what 
was going on during the time that specific artifact was writen, not until I accutally thought about it did I 
realize why the major was Literature and Cultures. To be able to fully comprehend a piece of literature 
one must understand the culture from where it originated. Going back to one of my first example 
Lazarillo De Tormes was written during an excellent time, well for the piece not for Spain per say. 
Spain was not in a good place economically nor socially which was depicted perfectly in the suffering 
of the main character and also how his masters treated him. But if I could suggest one things to be 
different, I would say for there to be more classes like Lit 100,  were the class takes a look at various 
genres maybe like an intro to literature. Or if not make a specific type of literature major that studies 
the genres because the way it is set up now there is no real way of going on to study say chicano 
literature, or maybe just golden age literature in Spain. Every time I have taken a literature class in 
spanish I always end up not being able to go into depth because the topic only last one semester. Other 
than that everything is running fine, I have come a long way and have been exposed to a lot and I have 
enjoyed my time here as a Literature and Cultures major. The only regret I have is not being able to go 
back and make copies of all my previous work. 
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Charlie Wormhoudt 


Camfield 


Lit 190 


4/21/10 


Reflective Essay: On approaching the Completion of a Degree in Literature 


 


What good is an education in literature? In the most reductive approach, an 


education in literature benefits the “successful student” (i.e. me, if I can only finish 


my thesis) in two primary ways: by teaching them critical thinking skills and writing 


skills. This means that we should be able to sufficiently analyze literary artifacts and 


then communicate that analysis to others, which skill should ideally be transferable 


to other cultural arenas outside of literature. The emphasis is on skills acquired, not 


on information assimilated. The Literature and Culture learning outcomes don’t say 


anything about memorizing the works of Nathaniel Hawthorne. And yet, all anyone 


wants to know when they learn you are a literature major is who your favorite 


author is (and of course what you will do with your degree). Well I don’t have a 


favorite author. I usually answer Hemmingway, which doesn’t score me any points 


with the hipster set for obscurity or degree of author’s marginalization. But I 


digress. As I have said, this is a reductive analysis of an education in literature. 


Besides, I have written about the utility of studying literature in a general way 


already (see attached essay) and I will try not to repeat myself. In that essay I 
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outline that utility in general and quantifiable terms and I will try to focus on the 


qualitative aspects here as well as provide some of my personal experience and 


work as proof of having benefited by an education in literature. As I hope to 


demonstrate, the benefits of such an education are not entirely reducible, which is 


why studying literature is hard to talk about in utilitarian terms and thus why it is 


frustrating to answer questions regarding how I intend to use my degree. After all, it 


is not, in my opinion, as important how I use my degree, as it is how I use my 


education.  


First, in addressing the benefits of my education I should address my 


“success” as a student. To show that I have developed the skills described in the 


outcomes for the major I’ve attached “Criticism of In B Flat,” a paper I wrote for the 


literary criticism course offered last semester. It is about postmodernism and the 


Internet. I’ve chosen this piece because I believe it most adequately shows a 


fulfillment of several of the learning outcomes. In it I apply some of the techniques of 


literary analysis to a non-literary artifact and defend that artifact against some of 


the more cynical postmodernist critics, particularly Baudrillard. In addressing those 


critics I display an ability to interpret the texts that they have written, “with due 


sensitivity” to both the cues therein and the cues present in the postmodern society 


that they critique. I also touch on the aesthetic qualities of the artifact and examine 


the ethical dimensions of cultural production in the Internet age. This piece of 


writing and others, I believe exhibit my ability to articulate myself in writing, 


“cogently and with sensitivity to context.”  







I do not wish to dwell on these points, as the paper should speak for itself. 


However, I should mention speech as well. In regards to articulating my 


“interpretations and evaluations” in speech, aside from having demonstrated this 


ability in numerous class presentations, I co-presented my analysis of an 


experimental class curriculum in studying the life and literature of Mark Twain 


alongside Dr. Gregg Camfield at the American Literature Association conference in 


Boston. The invitation to attend the conference and my performance there, which 


both Professors Camfield and Goggans can vouch for, should prove my merit in this 


aspect of my academic accomplishment.  


I would also be remiss if I didn’t mention the benefit that studying literature 


has had on my creative writing. I have attached a poem of mine, the abridged title of 


which is The Rites of Spring, which I hope exemplifies some proficiency and 


creativity in the practice of that form. (A comparison of old and new work might be 


more illustrative of an improvement but would require more space than I care to 


invest) In addition to being able to make cool allusions, like the one in the title to 


Igor Stravinsky’s musical composition, which I learned about in the class Literary 


Genres, and the one to William Butler Yeats’ theory of historical motion, I have 


improved in my execution of poetry. The same is true for fiction, non-fiction and of 


course essay writing, which is creative at its best. My letter writing, however, could 


stand some improvement. But as I mentioned in the essay on the utility of studying 


literature, citing the experience of Benjamin Franklin, there is nothing like reading 


good writing to improve your own.  







Speaking of Benjamin Franklin, there’s a benefit to one’s sense of history to 


be had from an education in literature as well. Not to mention one’s sense of 


psychology, philosophy and the sciences. Better, perhaps, to say that one partakes in 


studying all of the humanities when one studies any of the humanities. Nevertheless 


no subject is as gregarious as literature, and its reach extends beyond the liberal 


arts. I have studied environmental literature, which incorporates biology and 


theories of ecology. I have read a Thomas Pynchon short story about entropy. I have 


read the autobiography of the slave cum free man Frederic Douglass and the letters 


of Dr. Martin Luther King. I learned more about the state of California, where I have 


lived all my life, in a literature class than I had ever previously learned. In a class 


about Greek and Roman mythology I learned a great deal about humanity and art. 


And that’s what is really important to keep in mind when considering the 


value of my education. What is it really all about? It’s about studying art; a certain 


kind of art in particular, but as I have demonstrated the same techniques of study 


and analysis learned in studying literature can be used elsewhere. Art is what 


humans do. That’s all there really is, whether it’s baking bread or making a wind-


mill out of a bicycle (some art is functional). If all of the world’s problems were 


solved tomorrow, or if a global catastrophe were to destroy civilization as we know 


it, we would still be making art the next day, and the day after that. So in studying 


literature, I’m studying and interpreting the value of what humans produce, and in 


turn what I produce and the myriad connections in between.  







All of this adds up to making me a more well rounded person. Having studied 


literature will indubitably inform my choice of a career and it has already shaped my 


future prospects but that is a bi-product, or perhaps a co-product. The way I see it, I 


could be an auto mechanic and still benefit from my education. In fact, I think auto 


mechanics should benefit from my education. I think it makes better people. Am I 


being egalitarian or presumptive? Anyhow, an analogy: The philosopher Allan Watts 


said that the way yoga is sold in America is that it is supposed to be good for you. 


But, he contended, it is the one thing that is absolutely not supposed to be good for 


you, that is its own end. I’d like to think of a liberal arts education in similar terms. It 


is its own end. But of course, in both cases that’s rubbish. Yoga is good for you and 


so is higher education. But if you do one to become more flexible and the other to 


get a higher paying job then you’re missing part of the point. Life should be rich, and 


studying literature has enriched my life. I’ll show you what I mean. 


For a long time I couldn’t imagine why I would go to college at all, let alone 


what major I might choose if I did go. The reasons for this ambivalence might form 


another essay entirely, so suffice it to say for now that I was unaware of any 


adequate incentives. Ironically, it would take going to college despite my reticence 


to find out why I might actually benefit from the experience. The knowledge gained 


would be a posteriori, as most knowledge may turn out to be, contrary to my naïve 


conception of the world. Thus, if life is what I make of it then I must seek out the raw 


materials for myself; they will not come to me. A friend of mine once said that in life, 


bad things happen to you no matter what but that you have to work to make the 


good ones come, by and large. Studying literature has been for me a way to figure 







out what the good things are and to see how I might come by them. That is, the 


greatest thing I’ve learned in college is how to learn. I may retain some particulars 


but no erudition is justifiable in and of itself; no raw material is worth more than the 


will and wisdom to shape it.  


   


 








UC Merced, Writing Program 
Representative Student E-Portfolios 


Spring 2009 
 


 
WRI 1, Signorini, Sec 1, S09  
Leo Haasbroek- H 
Christopher Mendez - M 
Rolando Gonzalez - L 
  
WRI 1, Hundley, Sec 2, S09 
Sooji Lee - H 
Sarah Rascon - M 
Scott Lowe - L 
  
WRI 10, Trook, Sec 5, S09 
Harini Kompella- H 
Christine George - M 
Guadalupe Vargas - L 
  
WRI 10, Trook, Sec 15, S09 
Abby Shapiro - H 
Hannah White - M 
Jameel Taha - L 
  
WRI 10, Trook, Sec 21, S09 
Jessica Martinez - H 
Winny Chan - M 
Onisted Chavez -L 
  
WRI 100, Van Bebber, Sec 2, S09 
Maggie Stockel - H 
Anahy Valenzuela - M 
Cherie Todd - L 
  
WRI 100, Van Bebber, Sec 3, S09 
Holly Holt - H 
Irving Pineda - M 
Andrea Garibay - L 
  
 


 


WRI 116, Truong, Sec 1, S09 
Zack Alexander - H 
Gabriel Cano - M 
Manpreet Kaur - L 
  
WRI 116, Gibbons, Sec 4, S09 
Andres Estrada - H 
Tamrat Girma - M 
Heejeong Kim - L 
  
WRI 116, Gibbons, Sec 5, S09 
Andrew Mamalis - H 
Christian Ferrer - M 
Ritem Sandhu - L 
  
WRI 117, Bliss, Sec 3, S09 
Payeng Xiong - H 
Krystle Abalos – M (non-functional) 
Nathalie Guerrero - L 
  
WRI 117, Truong, Sec 3, F08 
Rafael Martinez - M 
Brooklynn Edwards - H 
Arlette Alonso - L 
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UNIVERSITY OF CALIFORNIA, MERCED 
WRI 101 / FALL 2009 / TRUONG 


ELECTRONIC PORTFOLIO ASSIGNMENT 
 


 


Wednesday, December 9, 2009, 8am on CROPS. NO LATE SUBMISSIONS ACCEPTED! 
Due Date 


 


WRI 101 is designed to promote your growth and development as a writer and researcher in the 
psychology discipline.  The overarching learning outcomes of this course include becoming 
literate in the psychology discipline, communicating effectively with multiple audiences, 
collaborating effectively with others, developing a professional ethics, and growing personally 
and professional.  The use of a learning e-portfolio allows you to address these outcomes 
simultaneously by enabling you to showcase all that you’ve been able to achieve in this course.  
Moreover, the e-portfolio can also be used as a platform for life-long learning, preparations for 
graduate school, and/or career development. 


Goal of E-Portfolio Project 


 
Your e-portfolio provides an overall self-assessment of the progress you have made this 
semester, noting any perceived advances in your endurance training (reading, researching, and 
writing extensively) and strength training (reading, researching, and writing more critically and 
proficiently).  As you compile the various sections of the portfolio, you will be asked to include 
various artifacts and write cover notes explaining how these artifacts illustrate your 
accomplishments of various learning outcomes and requirements of the course.  The e-portfolio 
construction process will allow you to reflect on where you were at the beginning of the 
semester, the steps you took during the semester to improve, where you are now, and where you 
would like to improve in the future.  You are required to complete a course e-portfolio in order to 
pass this course. 
 


The “F09-Portfolios” site on CROPS will serve as the platform where you construct your e-
portfolio.  Please refer to the Student Guide to UCMCROPS Portfolio Tool for step-by-step 
instructions on how to use this site to construct your portfolio.   


Portfolio Site on CROPS 


 


Your e-portfolio will have five main sections, each with its own cover note. You are encouraged 
to use the learning outcomes from the syllabus to guide you in completing these cover notes.  
The following explanation provides a basis for the organization.  Be certain that each section 
contains all the listed requirements. Use the supplied checklist to assure your compliance. 


Portfolio Contents 


 
When you include select journal entries for the various sections of the portfolio, please copy 
journal entries from Blogger on CROPS, paste to a MS Word document, and attach the 
document as an artifact.  
 
1. 


The overarching goal of this course has been to help you emerge with realistic ideas about 
how to implement psychological knowledge, skills, and values in occupational pursuits in a 
variety of settings.  To that end, you were asked to acquire effective learning strategies and 


Personal Introduction 
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technological literacy to succeed in college and beyond as well as apply knowledge of 
psychology to formulating career choices. 
 
The purpose of the Personal Introduction section is to share who you are and how you’ve 
grown personally and professionally over the course of this semester.  This section is 
equivalent of a cover letter that you might send to a potential employer or a personal 
statement you might send to a graduate program.  However, since this is also the introduction 
section of the e-portfolio, it’s also a place where you introduce and frame your work in the 
context of the course.   
 
Use the cover note form to explain what this outcome means to you, why it is important, and 
how the artifacts you’ve included illustrate your achievement of the personal development 
and career planning learning outcome.  In particular, you might consider discussing the 
significance of the included artifacts, the major barriers, breakthroughs, and discoveries 
you’ve experienced in the course, and any other important factors that shaped your 
participation and engagement in the course. In addition, you should be clear about what 
you’d like your audience to take away after reading your portfolio. Your Introduction cover 
note should be approximately 500 words.  
 


 
• First Impressions  
Required Artifact 


• Personal Statement 
• Resume 
• Minimum of 3 Personal Development and Career Planning-related topic Journal 


Entries  
 
2. 


In this course, being literate in the psychology discipline means that 1) you can read, 
understand, and accurately interpret complex arguments and texts in the psychology 
discipline, and 2) use APA style effectively in empirically-based reports, literature review, 
and theoretical papers. 


Disciplinary Literacy 


 
Use the cover note form to explain what this outcome means to you, why it is important, and 
how the artifacts you’ve included illustrate your achievement of the disciplinary literacy 
learning outcome. Moreover, you can discuss any barriers, breakthroughs, and discoveries 
you’ve experienced over the course of this semester while working to achieve this outcome. 
Your cover note should be approximately 500 words. 
 


• Literature Review 
Required Artifact 


• Minimum of 3 Disciplinary Literacy-related Journal Entries 
 
3. Communication Skills


In this course, communicating effectively means that you can 1) tailor written, oral, and other 
modes of communication for multiple audiences; 2) examine instructor’s and peers’ 
comments for written work and implement relevant feedback in the revision process; and 3) 
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acquire effective learning strategies and technological know-how and use them to succeed in 
the course  
 
Use the cover note form to explain what this outcome means to you, why it is important, and 
how the artifacts you’ve included illustrate your achievement of the communication learning 
outcome. Moreover, you can discuss any barriers, breakthroughs, and discoveries you’ve 
experienced over the course of this semester while working to achieve this outcome. In 
particular, if you’re submitting work for a re-grade (individual assignments that have already 
been graded), please describe the revision process, highlighting what you’ve revised and how 
those revisions make the paper substantively better. Your cover note should be 
approximately 500 words. 
 


 
• Poster Presentation 
Required Artifacts 


• Revised and resubmitted Personal Statement and Resume, if any.  (Be sure to include 
the original draft with instructor’s comments and grade.  Label the original version 
“first draft” and the revised version “final draft.”) 


• Revised and resubmitted Profile of Research Community, if any.  (Be sure to include 
the original draft with instructor’s comments and grade.  Label the original version 
“first draft” and the revised version “final draft.”)  


• Minimum of 3 Communications-related Journal Entries 
 
4. Collaboration


In this course collaborate effectively means 1) working with and supporting your classmates 
on various group tasks and class projects and 2) providing helpful, relevant, and timely 
feedback on classmates’ work 


  


 
Use the cover note form to honestly assess your role in group work throughout the course of 
this semester, highlighting any particular contributions you’ve made, ways you’ve helped 
your peers, and the quantity and quality of feedback you’ve written for your peers.  Refer to 
the artifact(s) included in this section as evidence for your assessment. Moreover, you can 
discuss any barriers, breakthroughs, and discoveries you’ve experienced over the course of 
this semester while working to achieve this outcome. Your cover note should be 
approximately 500 words. 
 


 
• Reading Facilitation Handout 
Required Artifacts 


• Technical Explanation Handout 
• Two group members’ assignment with your feedback embedded.  Use the following 


format to label the files: Group Member’s Name – Assignment – Commented by your 
name (e.g. John Doe – First Impressions – Commented by Mike Truong) 


• Minimum of 3 Collaboration-related Journal Entries  
 
5. 


In this course professional ethics means understanding and adhering to the ethics and 
professional responsibilities as a member of the academic community in the field of 


Professional Ethics  
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psychology (e.g. accurate collection, interpretation, and reporting of research, full disclosures 
of methodological practices). 
 
Use the cover note form to explain what this outcome means to you, why it is important, and 
how the artifacts you’ve included illustrate your achievement of the professional ethics 
learning outcome. Moreover, you can discuss any barriers, breakthroughs, and discoveries 
you’ve experienced over the course of this semester while working to achieve this outcome. 
Your cover note should be approximately 500 words. 
 


 
• Profile of Research Community 
Required Artifact 


• Annotated Bibliography 
• Minimum of 3 Professional Ethics-related Journal Entries  


 


While individual components of your e-portfolio (e.g. Literature Review, Research Journal, etc.) 
will be graded separately, the e-portfolio as a whole is worth 15% of your final grade and will 
be evaluated based on the following grading rubric:  


Value of E-Portfolio and Grading Rubric 


 
E-Portfolio Grading Rubric 


 Excellent Satisfactory Poor 


Quality of 
cover notes 


(24-21 pts.) Cover notes are 
clear, coherent, and 
convincing, effectively 
addressing all five learning 
outcomes of the course, 
pointing to relevant artifacts 
as evidence. Writer seems in 
control, making insightful 
connections.  


(20-17 pts.) Cover notes are 
somewhat clear, coherent, 
and convincing, addressing 
most of the learning 
outcomes of the course, 
pointing to relevant artifacts 
as evidence. Writer shows 
promise, making some 
insightful connections.  


(≤16 pts.) Cover notes 
insufficiently address the 
learning outcomes of the 
course, not pointing to the 
relevant artifacts as 
evidence. Reader must make 
inferences based on 
incomplete detail.  


Completeness 
of portfolio 


(3 pts.) All required 
artifacts are included and 
properly labeled. 


(2 pts.) Most required 
artifacts are included and 
properly labeled. 


(1 pt.) Some required 
artifacts are missing and/or 
improperly labeled. 


Mechanics and 
Grammar 


(3 pts.) Usage of 
sophisticated sentence 
structures, appropriate word 
choice, and accurate 
punctuation.  Spelling is 
highly accurate, little to no 
errors.  


(2 pts.) Simple and some 
complex phrasing, some 
inaccurate word choice, and 
notable punctuation errors.  
Spelling has several errors, 
mainly contextual. 


(1 pt.) Frequent syntax 
errors that impede meaning.  
Spelling with frequent 
errors that indicate a lack of 
care or significant struggle 
with language use. 


Total 30 possible points 
 


Your e-portfolio is due by Wednesday, December 9, 2009 by 8am.  Please make sure you 
complete all 3 steps below; otherwise, your e-portfolio is considered incomplete. 


Submission of E-Portfolio 


 
1. Share your e-portfolio with me by adding me to your audience. 
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2. Enable your portfolio to be publicly viewable.  Copy and paste the public URL to the 
Google site under Peer Groups page (https://sites.google.com/site/f09wri101truong/peer-
groups-1) next to your name. 


 
3. Enable your portfolio to be publicly viewable.  Copy and paste the public URL to the 


textbox for the Portfolio Assignment on our CROPS course site. 
 



https://sites.google.com/site/f09wri101truong/peer-groups-1�

https://sites.google.com/site/f09wri101truong/peer-groups-1�
















Term Number with SLOs % with SLOs
Fall 2008 132 68%


Spring 2009 159 76%


Fall 2009 195 91%


Spring 2010 128 96%


Fall 2010 233 95%


1 Syllabi sampled from undergraduate courses.  Tally does not include independent study 
  or independent research courses.  


Term Number with SLOs % with SLOs


Fall 2008 27 73%


Spring 2009 18 64%


Fall 2009 30 79%


Spring 2010 17 100%


Fall 2010 26 84%


1 Syllabi sampled from graduate courses.  Tally does not include independent study 
  or independent research courses.  


Table A: Undergraduate Syllabi with SLOs by Term1


Table B: Graduate Syllabi with SLOs by Term1







Term Number with SLOs % with SLOs


Fall 2009 215 90%


Spring 2010 135 94%


Fall 2010 246 95%


1 Syllabi sampled from all undergraduate courses, including independent study
independent research courses as available.


Term Number with SLOs % with SLOs


Fall 2009 215 90%


Spring 2010 67 89%


Fall 2010 100 93%


1 Syllabi sampled from all graduate courses, including independent study
independent research courses as available.


Table C: All Undergraduate Syllabi with SLOs by Term1


Table D: All Graduate Syllabi with SLOs by Term1





		Tables A & B

		Tables C & D






Karen Dunn-Haley & Laura E. Martin, WASC ARC 2009 


 


 
 


Rubric for Creating & Aligning Student Learning Outcomes 
 
 


Criteria Emerging  Developed Highly Developed 


Syllabus 
Categories  


 
 
Syllabus contains a category for 
course goals. Student learning 
outcomes present but not 
necessarily separately categorized. 


 
 
Syllabus contains specific, 
separate categories for goals and 
student learning outcomes. 


 


 
 
Student learning outcomes (SLOs) 
clearly articulate what students 
will be able to do in order to meet 
course goals. That is, outcomes 
and goals are ‘aligned’.  


 


Explicitness   
of Student 
Learning 
Outcomes  


(SLOs) 
 


 
SLOs suggest what the instructor 
expects students to do.  
 
 
SLOs are sufficiently inexplicit as 
to be mostly difficult to measure 
meaningfully; relevant skills or 
knowledge are not clearly 
described. 


 
SLOs state with some specificity 
what the student will be able to do. 
 
 
Most SLOs are measurable; 
relevant skills and knowledge are 
acknowledged or mentioned.  
 


Using specific, active verbs,SLOs 
describe what the student will be 
able to do.  
 
All SLOs are measurable; key 
skills and knowledge are clearly 
specified. 
 


Alignment  
(Matching course 


work & activities to 
student learning 


outcomes) 


 
 
Assignments, assessments and 
weekly or daily topics are not 
connected (aligned) with the 
student learning outcomes. 


 
 
Assignments, assessments and 
weekly or daily topics may be 
connected (aligned) to the student 
learning outcomes. 


 
 
Most assignments, assessments 
weekly or daily topics, and course 
activities (ex. labs, discussion 
sections) are clearly connected 
(aligned) to specific outcomes. 








Term # % # % # % # %


Fall 2009 35 24% 70 49% 39 27% 144 100%


Spring 2010 34 25% 66 49% 34 25% 134 100%


Fall 2010 36 22% 83 50% 47 28% 166 100%


1 Assessed according to the UC Merced Rubric for a Creating & Aligning Learning Outcomes. Includes
both undergraduate and graduate syllabi.
2 Includes syllabi judged to be Emerging and Emerging/Developed. 
3 Includes syllabi judged to be Developed and Developed/Highly Developed.


Tallies only include syllabi judged to contain SLOs.


Source: Center for Research on Teaching Excellence Syllabus Inventory Files


Table E:  Explicitness of Course-Level SLOs1 by Term2


Emerging2 Developed3 Highly Developed Total







Term # % # % # % # %


Fall 2009 96 60% 31 18% 19 22% 146 100%


Spring 2010 106 70% 11 15% 18 15% 135 100%


Fall 2010 121 66% 21 13% 24 14% 166 100%


1 Assessed according to the UC Merced Rubric for a Creating & Aligning Learning Outcomes. Includes
both undergraduate and graduate syllabi.
2 Includes syllabi judged to be Emerging and Emerging/Developed.
3 Includes syllabi judged to be Developed and Developed/Highly Developed.


Source: Center for Research on Teaching Excellence Syllabus Inventory Files


Table F: Syllabus Alignment1 by Term


Emerging2 Developed3 Highly Developed Total







Karen Dunn-Haley & Laura E. Martin, WASC ARC 2009 


 


 
 


Rubric for Creating & Aligning Student Learning Outcomes 
 
 


Criteria Emerging  Developed Highly Developed 


Syllabus 
Categories  


 
 
Syllabus contains a category for 
course goals. Student learning 
outcomes present but not 
necessarily separately categorized. 


 
 
Syllabus contains specific, 
separate categories for goals and 
student learning outcomes. 


 


 
 
Student learning outcomes (SLOs) 
clearly articulate what students 
will be able to do in order to meet 
course goals. That is, outcomes 
and goals are ‘aligned’.  


 


Explicitness   
of Student 
Learning 
Outcomes  


(SLOs) 
 


 
SLOs suggest what the instructor 
expects students to do.  
 
 
SLOs are sufficiently inexplicit as 
to be mostly difficult to measure 
meaningfully; relevant skills or 
knowledge are not clearly 
described. 


 
SLOs state with some specificity 
what the student will be able to do. 
 
 
Most SLOs are measurable; 
relevant skills and knowledge are 
acknowledged or mentioned.  
 


Using specific, active verbs,SLOs 
describe what the student will be 
able to do.  
 
All SLOs are measurable; key 
skills and knowledge are clearly 
specified. 
 


Alignment  
(Matching course 


work & activities to 
student learning 


outcomes) 


 
 
Assignments, assessments and 
weekly or daily topics are not 
connected (aligned) with the 
student learning outcomes. 


 
 
Assignments, assessments and 
weekly or daily topics may be 
connected (aligned) to the student 
learning outcomes. 


 
 
Most assignments, assessments 
weekly or daily topics, and course 
activities (ex. labs, discussion 
sections) are clearly connected 
(aligned) to specific outcomes. 





		Table E

		Table F

		Rubric






Table G:  Undergraduate Syllabi Linking SLOs to PLOs1,2


Term # linking SLO to PLO % linking SLOs to PLOs


Fall 2009 32 25%


Spring 2010 15 13%


g y g


Fall 2010 35 25%


1 Syllabi sampled from all undergraduate courses, including independent study
independent research courses as available.
22 These numbers underestimate the true degree of alignment due to the difficulty 
of identifying ‘service’  courses that reasonably would not include such connections.


1


Term # linking SLO to PLO % linking SLOs to PLOs


Fall 2009 38 52%


Table H:  Graduate Syllabi Linking SLOs to PLOs1


Spring 2010 24 63%
Fall 2010 62 61%


1 Syllabi sampled from all graduate courses, including independent study
independent research courses as available.








n= 32
%


Programs submitting first PLO Assessment Report* (n=25) 92.0%
Programs with Program Learning Outcomes (n=32) 93.8%
Programs** with Assessment Plans (n=32) 84.4%
Programs with Curriculum Map linking SLOs to PLOs (n=28)*** 85.7%
School of Engineering Fall 2010 Syllabi with SLOs^ (n=35) 85.7%
School of Natural Sciences Fall 2010 Syllabi with SLOs^ (n=77) 97.4%
SSHA Fall 2010 Syllabi with SLOs^ (n=127) 95.4%


* Includes only programs that had developed an assessment plan at the time of the CPR; Program Learning Outcome (PLO).
** Majors, Stand Alone Minors, Graduate Programs and General Education as of Fall 2010 (n=32).
*** Of programs with an assesment plan as of Fall 2010.
^Undergraduate and Graduate; Student Learning Outcomes (SLOs)


0% 20% 40% 60% 80% 100%
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Programs with Program Learning Outcomes (n=32)
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School of Natural Sciences Fall 2010 Syllabi with SLOs^ (n=77)
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Educational Effectiveness Summary Chart









		Table 7.1h






NATURAL SCIENCES EARLY PROGRESS POLICY 
 
Majors in the School of Natural Sciences are competitive and space is limited. Students must 
make appropriate degree progress to remain in good academic standing in any Natural Sciences 
major. In order to ensure the success of students who advance in the Natural Sciences, the 
school established a new policy in Fall 2010, the “Natural Sciences Early Progress Policy”, which 
is an augmentation of the current existing institutional course repletion policy. Analysis of past 
student academic performances shows that a large proportion of students who are not able to 
successfully complete introductory-level science coursework are later put on academic 
probation and tend not to be successful later in the school of Natural Sciences.  For instance, 
69% of students who were not able to complete Math 5 (or Math 11/21) and Chem 1 (or Chem 
2) within a year were later put on Academic probation.  
 
This policy states that all new freshman students who are in the School of Natural Sciences 
must pass the following courses with a C- or better, prior to the start of the third regular 
(Fall/Spring) semester: 


• Either MATH 005 or MATH 011 or MATH 021, and 
• Either CHEM 001 or CHEM 002 


If they fail to do this, they are ineligible for continued enrollment in a Natural Sciences major 
and are moved to undeclared status. However, if students do not complete these 
requirements, they may take these courses at another institution and petition to be readmitted 
to the School of Natural Sciences by meeting the following requirements: 


• Cumulative University of California grade point average of at least 2.0 
• Current semester grade point average of at least 2.0 
• Major grade point average of 2.5 
• Completion of all lower division courses with grades of C- or higher    


 
If this policy had been in place in past years, 33.6% of students would have been de-majored 
due to not passing pre-college Math or Chemistry within one year.  However, this number is 
artificially high because more than half of these students (51% of the 33.6%) were already de-
majored in this time period due to poor overall academic performance. Additional study 
indicates that there is no evidence of a correlation between a specific demographic and a de-
majored rate by this policy (see the below note). However, the School of Natural Sciences will 
certainly continue to monitor the consequence and impact of this policy in order to promote 
academic success for our students. 
 
 


Note 
• We conducted statistical tests against IPA’s Natural Science Early Progress Demographic Results 


o No significant evidence of a correlation between Pell eligible and a de-majored rate by 
this policy (c2 = 3.11, p-value = 0.08) 


o No evidence of a correlation between a specific ethnicity and a de-majored rate by this 
policy (c2 = 0.65, p-value = 0.42) 



http://ns-advising.ucmerced.edu/pub/advisor_docs/NS_Advising_Academic%20Policies.html�
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Limiting Majors in the School of Natural Sciences: 
Performance Analysis for Chemistry and Mathematics placement (assessment) tests and 


CHEM 001/MATH 005 
January 29, 2010 


 


Brief Summary from Analysis 


Proposed “Limit Early” Plan: The plan is to allow students into their chosen major at 
admission, but to de-major them or remove them from declared major if they do not pass 
required placement (assessment) exam(s).  They will be allowed back into their major after 
passing MATH 5 and CHEM 1 within 1 year. Otherwise, their original majors will not be 
reinstated. 
 
Based on the analysis of student data described below, we may expect the following, by applying 
a new proposed limiting major plan: 
 


- By applying the 1st step of the new proposed “Limit Early” option, we should expect that 
~66% of 1st year NS freshman students will be placed into a special category – “Removal 
from declared major” or “demajored” through their placement test results. 


o For Biological Sciences program, since it has a largest student body in the school, 
we must expect approximately 75% of freshman students who have declared 
Biological Science major would be placed in this special category. 


 
- By applying the 2nd step of the new proposed option, ~25% of students who have 


originally declared as NS major would not be reinstated to their chosen major after their 
1st year. 


o For Biological Sciences, ~27% of students who have declared Biological Science 
as their major originally would not be reinstated.  


 
Also, we should note that ~64% of NS students, who failed to pass CHEM 1 or MATH 5 within 
a year since they enrolled in the course for the first time, was listed as Academic 
probation/Special probation/Subject to Academic Dismissal immediately after their 1st fall 
semester.  


 


Descriptions of Analysis 
1. Table 1 illustrates a number of the first-time freshman students who are declaring one of 


disciplines in the School of Natural Sciences (NS) and numbers for each major. 
 


STEP ONE 
 
To assess an effectiveness of the1st step of the new proposed plan, Chemistry and 
Mathematics placement (Assessment) tests for three cohorts of freshmen in F07, F08, and 
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F09 were analyzed. Since all incoming NS freshmen, except those who were exempted by 
their AP scores, are required to take both chemistry and mathematics placement tests. 
 
1. Table 2 illustrates outcomes from Chemistry Placement tests. The scoring rubric that we 


have been using is: 18 or less score – eligible for CHEM 001. 19 or more score – eligible 
for CHEM 002. 


 
2. Table 3 shows outcomes from Math Placement tests. Note: More students failed in Math 


exam than chem. The scoring rubric that we have been using is: 19 or less score – eligible 
for MATH 005. 20 or more score – eligible for MATH 021. 


 
3. Figure 1 displays good correlations between Math and Chem placement scores for NS 


freshman students who took both assessment exams. Note: Students have tended to do 
better in Chem than Math tests.  


 
4. Table 4 shows the summary of first-time freshman students who have failed on the 


placement test(s). According to the new proposal option, these students would be placed 
in  a special category - “Removal from declared major” or “demajored”. To compare the 
numbers with Table 1, 


 
a. 71.9% (146 out of 203) of NS 1st time freshmen in Fall 07 were required to take 


either CHEM 1 or Math 5 or both. In other words, 71.9 % of NS major freshman 
students would be removed from their declared major.  


b. 70.6% (163 out of 231) of NS 1st time freshmen in Fall 08 were required to take 
either CHEM 1 or Math 5 or both.  


c. 62.6% (249 out of 398) of NS 1st time freshmen in Fall 09 were required to take 
either CHEM 1 or Math 5 or both.  


 
5. Table 5 illustrates demographics of each fall cohort of freshman students who failed 


either Math or Chem or both placement tests. Again, these numbers should be compared 
with those in Table 1. For example,  


a. 80.7% (117 out of 145) of Biological Science major freshman students must take 
CHEM 1 or MATH 5 or both. In other words, 80.7% of Biological Science major 
freshman students would be removed from their declared major.  


b. 81.4% (131 out of 160) of Biological Science major freshman students must take 
CHEM 1 or MATH 5 or both. 


c. 66.9% (188 out of 281) of Biological Science major freshman students must take 
CHEM 1 or MATH 5 or both. 


 
STEP TWO (a) 


 
To assess an effectiveness of the 2nd step of  “Limit Early” option, “Removal from NS”, we 
studied academic performance of freshman students who enrolled in either CHEM 1 or 
MATH 5 or both. 
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6. Table 6 display # of 1st year freshman students from each Fall cohort who failed to pass 
either CHEM 1 or MATH 5 or both within their 1st year at UC Merced. According to the 
new plan, these students would not be reinstated to their intended majors. This also 
includes a distribution of majors and demographics of those students. 


 
a. F07 – 25.5% (37 out of 146) of students, who were required to take either CHEM 


1 or MATH 5 or both, failed to pass at least one of those courses. This shows that 
20.7% (30 out of 145) of originally declared Biological Science majors in the 
cohort would not be reinstated. 


b. F08 – 26.3% (43 out of 163) of students failed to pass. For example, 23.8% (38 
out of 160) of originally declared Biological Science majors in the cohort would 
not be reinstated. 


 
7. Table 7 shows current academic standing of 1st year freshman students listed in Table 6. 


Here AP/SP/SAD indicate “Academic Probation”, “Special Probation”, ”Subject to 
Academic Dismissal”, respectively.  


a. ~64% of those students were categorized as AP/SP/SAD immediately after their 
1st fall semester. 


b. ~24% of those students of F07 and F08 have been academically dismissed from 
UC Merced.  


 
Currently all first-time freshman student which were required to take CHEM 1 or MATH 5 are 
not able to take those courses at their first semester: 
 
Reason:  


1. Not enough spaces in those courses to accommodate all students at their first semester. 
Many students from other schools (SSHA and Engineering) are also required to take 
these courses, especially MATH 5. We are not able to accommodate all NS students. 


2. # of student who need to take these ramp-up courses have been more than one that we 
have anticipated. 


 
In general, by their 1st Spring semester, all freshman student who need to take CHEM 1 and 
MATH 5 are able to enroll in their ramp-up courses: 
 
 
STEP TWO (b) 
 
Here we will make new analysis of how students do CHEM 1 and MATH 5 within a year since 
they enrolled in those courses for the first time. To make a better assessment for the 2nd step of 
the new plan, we analyzed fall semester cohorts since 2005 and overall. 
 


1. Table 8 describes each fall semester cohort distribution of CHEM 1 enrollments and 
outcomes within a year. 


 
a. Each cohort represents # of NS students who enrolled in CHEM 1 for the first 


time in the particular fall semester. 
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b. By comparing Table 2, not all of 1st time freshman students who were required to 
take CHEM 1 were enrolled in the fall semester. i.e. According to Table 2, 108 
freshmen for fall 08 must take CHEM 1. However, only 94 freshmen enrolled in 
the course. 


c. ~77% of NS students have passed CHEM 1 within one year since they enrolled in 
the course for the first time. 


 
2. Table 9 shows distributions of majors of NS students who enrolled in CHEM 1 in each 


fall. Certainly, majorities (~84%) of NS students in each cohort declared biological 
sciences as their majors. 


 
3. Table 10 describes each fall semester cohort distribution of MATH 5 enrollments and 


outcomes within a year. 
 


a. Each cohort represents # of NS students who enrolled in MATH 5 for the first 
time in the particular fall semester. 


b. By comparing Table 3, not all of 1st time freshman students who were required to 
take MATH 5 were enrolled in the fall semester. i.e. According to Table 3, 231 
freshmen for fall 09 must take MATH 5. However, only 189 freshmen enrolled in 
the course. 


c. For fall 09, 42 freshman students were not able to enrolled in MATH 5. The was 
resulted from no available space in MATH 5 course.  


d. ~67.0% of NS students have passed MATH 5 within one year since they enrolled 
in the course for the first time. 


 
4. Table 11 shows distributions of majors of NS students who enrolled in MATH 5 in each 


fall semester. This also illustrates that majorities (~ 80%) of NS students in each cohort 
were biological sciences majors. 


 
5. Table 12 illustrates students who failed to pass either CHEM 1 or MATH 5 or both 


within one year since they enrolled in the courses for the first time. The table also 
includes demographics and majors of those students. These students were subject for the 
2nd step of the proposed plan: 


 
a. Fall 05, 36.6% of original NS majors would not be reinstated. 
b. Fall 06, 13.8% of original NS majors would not be reinstated. 
c. Fall 07, 17.7% of original NS majors would not be reinstated. 
d. Fall 08,  24.6% of original NS majors would not be reinstated. 


 
 These numbers are similar to the outcomes in Table 6. 
 
6. Table 13 displays current academic standings of NS students who failed to pass either 


CHEM 1 or MATH 5 or both within one year since they enrolled in the courses for the 
first time.  


a. ~64% of those students were categorized as AP/SP/SAD immediately after the 
fall semester. 
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b. ~25% of those students were academically dismissed from UC Merced.  
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Table 1 First-Time Freshman By Major 


  Fall 05 Fall 06 Fall 07 Fall 08 Fall 09 


Total NS Majors 234 117 203 231 398 


Biological Sciences 192 95 145 160 281 


Chemical Sciences 0 5 19 25 53 


Physics 0 5 8 8 11 


Earth Systems Science 7 4 6 2 9 


Mathematics 0 3 11 12 20 


Undeclared NS 35 5 14 24 24 


 
 
 


Table 2 Chemistry Placement Test outcomes for F07 ~ F09 


  Fall 07 Fall 08 Fall 09 
# of NS students who took CHEM Placement 203 (10) 220 (17) 324 (0) 
# of students who passed ** 126 129 178 
# of students who failed ** 87  108 146 


* # in the parenthesis indicates # of students whose scores were not available.  
** Scoring Rubric: 19 or more - eligible for CHEM 2: 18 or less  - must take CHEM 1. 


 
 
 


Table 3 Mathematics Placement Test outcomes for F07 ~ F09 


  Fall 07 Fall 08 Fall 09 
# of NS students who took MATH Placement 206 (7) 227 (10) 331 (0) 
# of students who passed ** 73 89 100 
# of students who failed ** 140 148 231 


* # in the parenthesis indicates # of students whose scores were not available.  
**Scoring Rubric: 20 or more – eligible for MATH 21: 19 or less – must take MATH 5. 
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Figure 1 Math and Chem Placement score correlation: (a) F07, (b) F08, and (c) F09 information. 
A straight line in each plot represents a regression line with (a) R2 = 0.395, (b) R2 = 0.503, and (c) 
R2 = 0.453. Note: a boxplot (also known as a box-and-whisker diagram or plot) is a way of 
graphically depicting groups of numerical data through their five-number summaries: the smallest 
observation (sample minimum), lower quartile (Q1 or 25%), median (Q2or 50%), upper quartile 
(Q3 or 75%), and largest observation (sample maximum). Circles in the boxplot indicate which 
observations, if any, might be considered outliers. 
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Table 4 Summary of first-time freshmen who failed on the placement test. 


  Fall 07 Fall 08 Fall 09 
# of NS student who failed only CHEM placement 6 15 18 
# of NS students who failed only MATH placement 59 55 103 
# of NS students who failed both placements 81 93 128 
Total* 146 (71.9%) 163 (70.6%) 249 (62.6%) 


* # in the parenthesis indicates % respect to # of first-time freshmen (from Table 1) 
 
 


 
Table 5 Demographics of first-time freshmen who failed on one of placement tests. 


  Fall 07 Fall 08 Fall 09 
Failed to pass either CHEM or 
MATH or both placemen 146 163 249 


Gender 
Female 85 (58.2%) 91 (55.8%) 133 (53.4%) 
Male 61 (41.8%) 72 (44.2%) 116 (46.6%) 


Majors 
Biological Sciences 117 (80.1%) 131 (80.4%) 188 (75.5%) 
Chemical Sciences 12 (8.2%) 10 (6.1%) 26 (10.4%) 
Physics 3 (2.1%) 6 (3.7%) 3 (1.2%) 
Earth Systems Science 2 (1.4%) 2 (1.2%) 8 (3.2%) 
Mathematics 4 (2.7%) 4 (2.5%) 10 (4.0%) 
Undeclared NS 8 (5.5%) 10 (6.1%) 14 (5.6%) 


Ethnicity 
African-American/Black 3 (2.1%) 6 (3.7%) 15 (6.0%) 
Hispanic 59 (40.4%) 55 (33.5%) 109 (43.8%) 
Asian 47 (32.2%) 53 (32.5%) 51 (20.5%) 
White/Caucasian 25 (17.1%) 37 (22.7%) 61 (24.5%) 
Other 12 (8.2%) 12 (7.4%) 13 (3.2%) 
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Table 6 Demographics of freshman students who failed to pass either CHEM or MATH or both 
within their 1st year. 


  Fall 07 Fall 08 Fall 09* 
Failed to pass either CHEM1 or 
MATH5 or both within 1st year. 


37 
(25.3%) 


43 
(26.3%) 


81  
(55.5%) 


Gender 
Female 17  28  54  
Male 20  15  27  


Majors 
Biological Sciences 30  38  64  
Chemical Sciences 3  1  5  
Physics 1  0  1  
Earth Systems Science 0  1  3  
Mathematics 1  0  6  
Undeclared NS 2  3  2  


Ethnicity 
African-American/Black 2  2  10  
Hispanic 11  21  38  
Asian 12  10  19  
White/Caucasian 9  6  12  
Other 3  4  2  


* Information on Fall 09 is partial: Data from just the fall semester. 
 
 
 


Table 7 Current academic standings of freshman students who failed to pass either CHEM or 
MATH or both within their 1st year. 


 Fall 07 Fall 08 Fall 09* 


Failed to pass either CHEM1 or 
MATH5 or both within their 1st 
year. 


37 (26) 43 (27) 81 (51) 


Academic Dismissal as of Fall 09 12 7 3 
Currently Academic Probation or 
Special Probation as of Fall 09 6 13 48 


# in the parenthesis indicates # of students who were categorized as AP/SP/SAD 
immediately after the fall semester. 
* Information on Fall 09 is partial: Data from just the fall semester. 
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Table 8 Academic Performance of Fall cohort of students who enrolled in CHEM 1 for the first time 
between F05 ~ F09 


 
Fall Cohort Distribution F05-SU09 


(All semesters, 
not including 


Fall 09) Fall 05 Fall 06 Fall 07 Fall 08 Fall 09 


# of NS students who enrolled in 
CHEM 1 for the first time 136 [127] 55 [48] 33 [33] 111 [94] 149 [140] 425 


# of students who passed on their 1st 
time 84  36  19  77  99  290  


# of students who retook and passed 
within one year. 14 5 4 14 


 
38 


Total of students who passed within 
a year 


98 
(72.1%) 


41 
(74.5%) 


23 
(69.7%) 


91 
(82.0%) 


328 
(77.2%) 


* # in the bracket indicates # of students who were freshmen.  
 
 
Table 9 Distributions of majors of NS students who enrolled in CHEM 1 in each fall for the first time. 


 
Fall Cohort Distribution F05-SU09 


(All semesters, 
not including 


Fall 09) Fall 05 Fall 06 Fall 07 Fall 08 Fall 09 


# of NS students who enrolled in 
CHEM 1 for the first time 136 55 33 111 149 425 


Biological Sciences 119 47 21 92 121 355 


Chemical Sciences 0 2 4 8 14 19 


Physics 0 0 1 2 2 5 


Earth Systems Science 4 2 1 2 4 11 


Mathematics 0 0 2 3 4 6 


Undeclared NS 13 4 4 4 4 29 
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Table 10 Academic Performance of Fall cohort of students who enrolled in MATH 5 for the first time 
between F05 ~ F09 


 
Fall Semester Cohort  F05-SU09 


(All semesters, 
not including 


Fall 09) Fall 05 Fall 06 Fall 07 Fall 08 Fall 09 


# of NS students who enrolled  in 
MATH 5 for the first time 163 [158] 38 [35] 99 [93] 137 [127] 200 [189] 503 


# of students who passed on their 1st 
time 67 24 65 75 136 273 


# of students who retook and passed 
within one year. 35 4 5 17 


 
64 


Total of students who passed within 
a year 


102 
(62.6%) 


28 
(73.7%) 


70 
(70.7%) 


92 
(67.2%) 


337  
(67.0%) 


* # in the blacket indicates # of students who were freshmen.  
 
 
Table 11 Distributions of majors of NS students who enrolled in MATH 5 in each fall for the first time. 


 
Fall Semester Cohort F05-SU09 


(All semesters, 
not including 


Fall 09) Fall 05 Fall 06 Fall 07 Fall 08 Fall 09 


# of NS students who enrolled in 
MATH 5 for the first time 163 38 99 137 200 503 


Biological Sciences 137 32 78 107 152 407 


Chemical Sciences 0 3 8 12 23 27 


Physics 0 1 4 5 2 10 


Earth Systems Science 4 0 2 2 6 11 


Mathematics 0 0 2 2 8 6 


Undeclared NS 22 2 5 9 9 42 
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Table 12 Summary of NS Students who failed to pass either CHEM 1 or MATH 5 or both within one 
year since they enrolled in the courses for the first time. 


  F05 F06 F07 F08 
Total # of students who failed to pass either CHEM1 or 
MATH5 or both within one year. 86 16 36 57 


Subject(s) which students failed to pass within one 
year.  
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1
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2
6 3 


1
2 


3
7 8 


Gender 


Female 
1
4 


2
6 


1
1 4 0 6 5 


1
5 1 7 


2
3 8 


Male 
1
0 


2
2 2 2 2 2 2 


1
1 2 5 


1
4 0 


Not Reported 1 0 0 0 0 0 0 0 0 0 0 0 
Majors 


Biological Sciences 
2
1 


3
8 


1
1 3 2 7 6 


2
2 1 


1
1 


3
2 7 


Chemical Sciences 0 0 0 0 0 1 0 2 0 0 1 0 
Physics 0 0 0 0 0 0 0 1 0 0 0 0 
Earth Systems Science 2 1 1 0 0 0 0 1 0 0 1 0 
Mathematics 0 0 0 0 0 0 1 0 0 0 0 0 
Undeclared NS 2 9 1 3 0 0 0 0 2 1 3 1 


Ethnicity 
African-American/Black 1 6 2 2 0 0 0 1 0 0 4 0 


Hispanic 9 
1
6 5 1 0 1 3 7 2 6 


1
5 5 


Asian 9 
1
4 3 1 1 4 2 5 1 4 


1
0 1 


White/Caucasian 4 
1
1 3 1 0 2 2 8 0 1 4 2 


Other 2 1 0 1 1 1 0 5 0 1 4 0 
 
 
Table 13 Current academic standings of NS students who failed to pass either CHEM or MATH or both 
within one year since they enrolled in the courses for the first time. 


  Fall 05 Fall 06 Fall 07 Fall 08 


Failed to pass either CHEM1 or 
MATH5 or both within one year. 86 (52) 16  (13) 36 (26) 57 (33) 


Academic Dismissal as of Fall 09 18 9 12 10 
Currently Academic Probation or 
Special Probation as of Fall 09 16 2 6 15 


* # in the parenthesis indicates # of students who were categorized as AP/SP/SAD 
immediately after the fall semester. 
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Supplemental Tables 
 
Table S1: Academic Performance of Fall Cohorts: # of NS students who passed either MATH 5 or 
CHEM 1 or both with “C-“ within a year since they enrolled the courses for the  first time. 


 
Fall Cohort Distribution F05-SU09 


(All semesters, 
not including 


Fall 09) Fall 05 Fall 06 Fall 07 Fall 08 Fall 09* 


# of students who passed MATH 5 
with “C-“ within a year 13 7 5 10 18 39 


# of students who passed CHEM 1 
with “C-“ within a year 9 4 3 12 9 33 


# of NS students who passed both 
MATH 5 and CHEM 1 with “C-“  
within a year. 


1 1 0 3 2 7 


Total of NS students who passed the 
courses with “C-“ within a year 23 12 8 25 29 79 


* Information on Fall 09 is partial: Data from just the fall semester. 
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Table S2 Current academic standings of NS students who failed to pass either CHEM or MATH or both 
within one year since they enrolled in the courses for the first time. (Extension of Table 14) 


  Fall 05 Fall 06 Fall 07 Fall 08 


Failed to pass either CHEM1 or 
MATH5 or both within one year. 86 (52) 16  (13) 36 (26) 57 (33) 


Currently Academic Probation or 
Special Probation as of Fall 09 16 2 6 15 


Academic Dismissal as of Fall 09 18 9 12 10 


No longer NS major as of Fall 09 19 2 7 16 
Total # of students who are no longer 
in NS by dismissal or de-major 37 11 19 26 


* # in the parenthesis indicates # of students who were categorized as AP/SP/SAD 
immediately after the fall semester. 
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Limit-Early Policy for the School of Natural Sciences 


February 12, 2010 


 
Based on the analysis of student data, we may expect the following ramifications for a new 
Limit-Early policy.   
 
Brief Summary from Analysis: 
 
If this new policy were enforced to freshman students in each past academic year, here would be 
our outcomes: 
 


1. According Table 8, 24.1% of freshman students who took MATH 5 in past academic 
years would be subject to de-major under the new policy. Also, 30.4% of freshman 
students who took CHEM 1 would be de-majored by this policy. 


 
2. Overall, according to Table 9, the average 33.6% of freshman students who took required 


MATH and/or CHEM courses would not meet a school requirement by this new policy. 
These students would be subject to de-major. 


a. NS Freshman required MATH courses means either MATH 5 or MATH 21/11. 
b. NS Freshman required CHEM courses means either CHEM 1 or CHEM 2. 


 
3. According to Table 10, 51.4% of those who would not meet the requirement of the new 


policy have been no longer in the school of Natural Sciences by either academically 
dismissal or de-major. This indicates that the implication of this new policy is that this 
new policy will de-major more NS freshman students than the current rule imposed by 
the university and school’s minimum academic standing. 


 
 
Some Comments: 


1. There were numbers of students who don’t take required MATH and CHEM courses in 
their first year. (See Table 3)  If enrollment priority for these freshmen required courses 
would be given to NS students, this problem may be eased. Note: data for sophomores 
who took the required courses for the first time were not considered in this study.  


 
2. According to first three tables (Tables 1, 2, and 3), numbers of students were not taking 


these required courses concurrently. This new policy will make more freshman students 
to take the required courses concurrently. This may bring a higher de-major rate due to 
some students’ weak performance. 


 
3. The Registrar will classify numbers of freshman students who have several AP exam 


credits as sophomores after their 1st semester. If the students who have more than 29.9 
units, they will be classified as sophomores by the Registrar. In this study, these variables 
have been accounted.  However, we may need to change the language in the policy. 
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Table 1 Distribution of Chemistry courses taken by freshman students in each academic year. 


 Academic Year 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 


CHEM 1 139 (127) 67 (48) 65 (33) 103 (94) 140 (140) 
CHEM 2 47 (36) 30 (24) 82 (42) 117 (111) 138 (138) 
CHEM 8  1 (1) 1 (1)   
CHME 10   2 (1) 1 (1) 1 (1) 


Total 186 98 151 221 (279) 
* # in the parenthesis indicates # of students who enrolled in Fall semester.  
 


Table 2 Distributions of Math courses taken by freshman students in each academic year. 


 Academic Year 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 


MATH 5 169 (158) 42 (35) 116 (93) 134 (128) 189 (189) 
MATH 21 20 (13) 57 (53) 47 (36) 80 (76) 68 (68) 
MATH 22 4 (4) 4 (4) 12 (7) 4 (4) 5 (5) 


MATH 23/24  1 (1) 1 (1)  3 (3) 
Total 193 104 176 218 (265) 


* # in the parenthesis indicates # of students who enrolled in Fall semester.  
 


Table 3 # of underclassmen who took both required MATH and CHEM courses* in each academic year  


 Academic Year 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 


Freshman  174 84 126 201 211 
Sophomore  16 8 13 24 13 


* Required MATH and CHEM courses means either Math 5 or Math 21/11 and either Chem 1 or Chem 2, 
respectively. 


 
Table 4 Academic Performance of Freshman students who enrolled in MATH 5  


 Academic Year 
2005-
2006 


2006-
2007 


2007-
2008 


2008-
2009 


2009-
2010 


# of NS students who enrolled  in MATH 5 for the 
first time 169  42  116 134 189  
# of students who passed on their 1st time 75 27 76 76 127 
# of students who retook and passed at 2nd trial. 53 5 10 28 


 Total of students who passed 128 32 86 104 
# of students would be de-majored by the new 
policy 41 10 30 30 
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Table 5 Academic Performance of NS Freshman students who enrolled in MATH 21 as their first 
Mathematics course at UC Merced. Here only students who did not take MATH 5 prior to their MATH 
21 are considered. (Students who passed MATH 5 and enrolled in MATH 21 are not included.) 


 Academic Year 
2005-
2006 


2006-
2007 


2007-
2008 


2008-
2009 


2009-
2010 


# of NS students who enrolled  in MATH 21 for the 
first time 20 57 47 80 68 
# of students who passed on their 1st time 15 47 32 58 56 
# of students who retook and passed at 2nd trial. 3 5 1 3 


 Total of students who passed 18 52 33 61 
# of students would be de-majored by the new 
policy 2 5 14 19 
 


Table 6 Academic Performance of NS Freshman students who enrolled in CHEM 1  


 Academic Year 
2005-
2006 


2006-
2007 


2007-
2008 


2008-
2009 


2009-
2010 


# of NS students who enrolled  in CHEM 1 for the 
first time 139 67 65 103 140 
# of students who passed on their 1st time 88 47 47 72 94 
# of students would be de-majored by the new 
policy 51 20 18 31 36 


 


Table 7 Academic Performance of NS Freshman students who enrolled in CHEM 2 as their first 
Chemistry course at UC Merced. Here only students who did not take CHEM 1 prior to their CHEM 2 are 
considered. (Students who passed CHEM 1 and enrolled in CHEM 2 are not included.) 


 Academic Year 
2005-
2006 


2006-
2007 


2007-
2008 


2008-
2009 


2009-
2010 


# of NS students who enrolled  in CHEM 2 for the 
first time 47 30 82 117 138 
# of students who passed on their 1st time 36 28 62 84 102 
# of students who retook and passed at 2nd trial. 5 0 8 8 


 Total of students who passed 41 28 70 92 
# of students would be de-majored by the new 
policy 6 2 11 25 


 
 


Table 8 Average percentages of freshman students in each course who did 
not meet a requirement of the new policy. 


MATH5 MATH21 CHEM1 CHEM2 
24.1% 19.6% 30.4% 15.9% 
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Table 9 Summary of NS Students who would be de-majored by new policy. 


 Academic Year 
2005-2006 2006-2007 2007-2008 2008-2009 


Total # of Freshman students who took 
required CHEM and MATH courses 201 112 184 233 


Total # of Freshman students who would be 
de-majored by the new policy 


71 
 (35.3%) 


31 
(27.7%) 


63 
(34.2%) 


80 
(34.3%) 


Gender 
Female 45 23 34 47 
Male 25 8 29 33 
Not Reported 1 0 0 0 


Majors 
Biological Sciences 59 26 53 63 
Chemical Sciences 0 1 2 6 
Physics 0 0 2 2 
Earth Systems Science 3 1 2 1 
Mathematics 0 0 1 2 
Undeclared NS 9 3 3 6 


Ethnicity 
African-American/Black 6 4 4 6 
Hispanic 25 11 22 30 
Asian 24 9 15 29 
White/Caucasian 11 4 13 10 
Other 5 3 9 5 


* # in the parenthesis indicates % respect to # of total freshman took either CHEM or MATH or both 
 
 


Table 10 Current academic standings of NS students who would be de-majored by the new policy. 


  
Academic Year 


2005-06 2006-07 2007-08 2008-09 
Total # of Freshman students who would be de-majored 
by the new policy 71 31 63 80 


Academic Standing as of Fall 09 
NS major with current Academic Probation or Special 
Probation  4 4 8 21 


Academic Dismissal 27 14 26 16 
No longer NS majors 15 8 8 12 
Total # of students who are no longer in NS by dismissal 
or de-major 42 22 34 28 
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Limit-Early Policy for the School of Natural Sciences 
Supplement 


 
Supplemental Comments: 
 


• According to the university development plan, a total number of undergraduate students 
will grow by ~ 530 undergraduate students per year. This number is a net gain per year. 
(See Figure S1.) 


• Figure S2 illustrate a projected growth in the School of Natural Sciences after adapting 
the new policy. 


 
 


 
Figure S1 Projected growth of students at UC Merced. Black squares represent actual data from IPA. 
Dotted line indicates a projected growth of undergraduate students. (Data from UC Merced Long Range 
Development Plan - http://lrdp.ucmerced.edu/) 
 
 


 
Figure S2 Projected growth of students in the school of Natural Sciences. Black squares represent actual 
data from IPA. Dotted line indicates a projected growth of biological sciences majors (including 
undeclared NS). Red circles represent projected numbers of students if Early Limit policy is adapted from 
Fall 2010. 
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Date: July 10, 2010 
To: Charles Nies 
From: Michael Roona 
Re: Natural Science Early Progress Policy Analysis 
 
The attached reports pool data from the Fall 2005, 2006, 2007, 2008, and 2009 cohorts of entering 
first time freshmen.  For 2005-2008, only students who began in Natural Sciences and remained in 
Natural Sciences on the fall census date one year after they entered UC Merced are included.  The 
2009 cohort consists of students who began in Natural Sciences and remained in Natural Sciences 
on the census date the following spring, since fall 2010 enrollment data are not yet available. 
 
The results are broken into two reports.  The primary analysis report is broken down by cohort, so 
you can see the variation across years as well as the pooled results.  The demographic report only 
contains pooled results.  In both cases, the reports start with the big picture and drill down to 
specifics.  The first part shows the number (second table) and percent (third table) of entering 
freshmen who successfully completed both the CHEM and MATH requirement within their first 
academic year, where successful completion of requirements means they earned a C- or better in 
either (CHEM 001 or CHEM 002) and (MATH 005 or MATH 011 or MATH 021).  The second 
part shows the number and percent who successfully completed at least one of the required CHEM 
courses within the first year.  The third part shows those who successfully completed at least one of 
the required MATH courses within the first year.  Subsequent parts show those who successfully 
completed each of the specific courses, broken down by term (e.g., the number and percent of 
freshmen who successfully completed CHEM 001 during their first term at UC Merced).  In all 
parts of both the primary analysis and demographic report, percents sum to 100 within each column. 
 
For the “big picture” results presented in the first three parts of each report, students are coded as 
either having completed the requirement or not, i.e., students who did not take the required courses 
are coded as having not completed the requirement.  For the detailed results presented for each 
course by term, students who did not take the required course(s) are excluded from the results.  This 
is why zero missing cases are reported in the Case Processing Summary (the first table in each part) 
for the first three “big picture” parts, but for subsequently parts, there are many missing cases.  Note 
that for this analysis, students who registered for a course but withdrew are coded as having not 
attempted the course, as are students who earned incompletes.  Only students who earned a letter 
grade that could be converted into grade points are counted as having taken the course. 
 
While the primary analysis report is broken down by cohorts, the demographic report is broken 
down by demographic variables.  The variables used are Pell Eligible, Lived in Residence Hall, Sex, 
Citizenship, and Race.  In all cases, the demographics are based on the students’ first term at UC 
Merced (e.g., students who were Pell Eligible their first semester are coded as Pell Eligible even if 
they were not eligible during subsequent semesters).   
 
Finally, please note that MATH 011 has not yet been offered at UC Merced.  This is why there are 
no MATH 011 tables in the primary analysis or demographic reports.  Also, pursuant to our e-mail 
exchange, summer courses were not included but students whose second major is in Natural 
Sciences have been included. 







 


 


Natural Science Early Progress Primary Analysis Results 
 
Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
both  Got C- minus or 
better in both 
MATH&CHEM within 
first year? * cohort 


923 100.0% 0 .0% 923 100.0% 


 
 
 both  Got C- minus or better in both MATH&CHEM within first year? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
both  Got C- minus 
or better in both 
MATH&CHEM 
within first year? 


0  Did not pass 
85 21 62 53 159 380 


1  Passed 
99 63 80 119 182 543 


Total 184 84 142 172 341 923 
 
 
 both  Got C- minus or better in both MATH&CHEM within first year? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
both  Got C- minus 
or better in both 
MATH&CHEM 
within first year? 


0  Did not pass 
46.2% 25.0% 43.7% 30.8% 46.6% 41.2% 


1  Passed 
53.8% 75.0% 56.3% 69.2% 53.4% 58.8% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
chem  Got C- minus or 
better in CHEM 1 or 2 
within first year? * cohort 


923 100.0% 0 .0% 923 100.0% 


 
 
 chem  Got C- minus or better in CHEM 1 or 2 within first year? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem  Got C- minus 
or better in CHEM 1 
or 2 within first year? 


0  Did not pass 39 11 34 20 105 209 


1  Passed 145 73 108 152 236 714 


Total 184 84 142 172 341 923 
 
 
 chem  Got C- minus or better in CHEM 1 or 2 within first year? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem  Got C- minus 
or better in CHEM 1 
or 2 within first year? 


0  Did not pass 21.2% 13.1% 23.9% 11.6% 30.8% 22.6% 


1  Passed 78.8% 86.9% 76.1% 88.4% 69.2% 77.4% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
math  Got C- minus or 
better in MATH 5, 11, or 21 
within first year? * cohort 


923 100.0% 0 .0% 923 100.0% 


 
 
 math  Got C- minus or better in MATH 5, 11, or 21 within first year? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math  Got C- minus or 
better in MATH 5, 11, or 
21 within first year? 


0  Did not pass 67 12 41 42 105 267 


1  Passed 117 72 101 130 236 656 


Total 184 84 142 172 341 923 
 
 
 math  Got C- minus or better in MATH 5, 11, or 21 within first year? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math  Got C- minus or 
better in MATH 5, 11, or 
21 within first year? 


0  Did not pass 36.4% 14.3% 28.9% 24.4% 30.8% 28.9% 


1  Passed 63.6% 85.7% 71.1% 75.6% 69.2% 71.1% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
chem001_term1  Got 
C-minus or better in 
CHEM 1 during first 
term? * cohort 


338 36.6% 585 63.4% 923 100.0% 


 
 
 chem001_term1  Got C-minus or better in CHEM 1 during first term? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem001_term1  Got C-
minus or better in CHEM 1 
during first term? 


0  Did not pass 22 6 5 8 36 77 


1  Passed 76 27 13 57 88 261 


Total 98 33 18 65 124 338 
 
 
 chem001_term1  Got C-minus or better in CHEM 1 during first term? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem001_term1  Got C-
minus or better in CHEM 1 
during first term? 


0  Did not pass 22.4% 18.2% 27.8% 12.3% 29.0% 22.8% 


1  Passed 77.6% 81.8% 72.2% 87.7% 71.0% 77.2% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
chem001_term2  Got C-
minus or better in 
CHEM 1 during second 
term? * cohort 


102 11.1% 821 88.9% 923 100.0% 


 
 
 chem001_term2  Got C-minus or better in CHEM 1 during second term? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem001_term2  Got 
C-minus or better in 
CHEM 1 during 
second term? 


0  Did not pass 
3 1 0 2 10 16 


1  Passed 
14 16 26 8 22 86 


Total 17 17 26 10 32 102 
 
 
 chem001_term2  Got C-minus or better in CHEM 1 during second term? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem001_term2  Got 
C-minus or better in 
CHEM 1 during 
second term? 


0  Did not pass 
17.6% 5.9%   20.0% 31.3% 15.7% 


1  Passed 
82.4% 94.1% 100.0% 80.0% 68.8% 84.3% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
chem002_term1  Got 
C-minus or better in 
CHEM 2 during first 
term? * cohort 


343 37.2% 580 62.8% 923 100.0% 


 
 
 chem002_term1  Got C-minus or better in CHEM 2 during first term? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem002_term1  Got C-
minus or better in CHEM 2 
during first term? 


0  Did not pass 3 1 3 15 27 49 


1  Passed 36 25 38 79 116 294 


Total 39 26 41 94 143 343 
 
 
 chem002_term1  Got C-minus or better in CHEM 2 during first term? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem002_term1  Got C-
minus or better in CHEM 2 
during first term? 


0  Did not pass 7.7% 3.8% 7.3% 16.0% 18.9% 14.3% 


1  Passed 92.3% 96.2% 92.7% 84.0% 81.1% 85.7% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
chem002_term2  Got C-
minus or better in 
CHEM 2 during second 
term? * cohort 


305 33.0% 618 67.0% 923 100.0% 


 
 
 chem002_term2  Got C-minus or better in CHEM 2 during second term? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem002_term2  Got 
C-minus or better in 
CHEM 2 during 
second term? 


0  Did not pass 
4 0 13 13 40 70 


1  Passed 
63 27 38 49 58 235 


Total 67 27 51 62 98 305 
 
 
 chem002_term2  Got C-minus or better in CHEM 2 during second term? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
chem002_term2  Got 
C-minus or better in 
CHEM 2 during 
second term? 


0  Did not pass 
6.0%   25.5% 21.0% 40.8% 23.0% 


1  Passed 
94.0% 100.0% 74.5% 79.0% 59.2% 77.0% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
math005_term1  Got 
C-minus or better in 
MATH 5 during first 
term? * cohort 


468 50.7% 455 49.3% 923 100.0% 


 
 
 math005_term1  Got C-minus or better in MATH 5 during first term? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math005_term1  Got C-
minus or better in MATH 5 
during first term? 


0  Did not pass 56 2 17 30 45 150 


1  Passed 66 16 51 57 128 318 


Total 122 18 68 87 173 468 
 
 
 math005_term1  Got C-minus or better in MATH 5 during first term? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math005_term1  Got C-
minus or better in MATH 5 
during first term? 


0  Did not pass 45.9% 11.1% 25.0% 34.5% 26.0% 32.1% 


1  Passed 54.1% 88.9% 75.0% 65.5% 74.0% 67.9% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
math005_term2  Got C-
minus or better in 
MATH 5 during second 
term? * cohort 


142 15.4% 781 84.6% 923 100.0% 


 
 
 math005_term2  Got C-minus or better in MATH 5 during second term? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math005_term2  Got C-
minus or better in MATH 5 
during second term? 


0  Did not pass 11 0 15 1 24 51 


1  Passed 24 5 15 9 38 91 


Total 35 5 30 10 62 142 
 
 
 math005_term2  Got C-minus or better in MATH 5 during second term? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math005_term2  Got C-
minus or better in MATH 5 
during second term? 


0  Did not pass 31.4%   50.0% 10.0% 38.7% 35.9% 


1  Passed 68.6% 100.0% 50.0% 90.0% 61.3% 64.1% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
math021_term1  Got 
C-minus or better in 
MATH 21 during first 
term? * cohort 


246 26.7% 677 73.3% 923 100.0% 


 
 
 math021_term1  Got C-minus or better in MATH 21 during first term? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math021_term1  Got C-
minus or better in MATH 21 
during first term? 


0  Did not pass 2 6 2 10 15 35 


1  Passed 15 45 30 59 62 211 


Total 17 51 32 69 77 246 
 
 
 math021_term1  Got C-minus or better in MATH 21 during first term? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math021_term1  Got C-
minus or better in MATH 21 
during first term? 


0  Did not pass 11.8% 11.8% 6.3% 14.5% 19.5% 14.2% 


1  Passed 88.2% 88.2% 93.8% 85.5% 80.5% 85.8% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
math021_term2  Got C-
minus or better in 
MATH 21 during second 
term? * cohort 


318 34.5% 605 65.5% 923 100.0% 


 
 
 math021_term2  Got C-minus or better in MATH 21 during second term? * cohort Crosstabulation 
 
Count  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math021_term2  Got C-
minus or better in MATH 21 
during second term? 


0  Did not pass 15 6 6 26 39 92 


1  Passed 53 10 45 39 79 226 


Total 68 16 51 65 118 318 
 
 
 math021_term2  Got C-minus or better in MATH 21 during second term? * cohort Crosstabulation 
 
% within cohort  


  


cohort 


Total 
200530  


Fall 2005 
200630  


Fall 2006 
200730  


Fall 2007 
200830  


Fall 2008 
200930  


Fall 2009 
math021_term2  Got C-
minus or better in MATH 21 
during second term? 


0  Did not pass 22.1% 37.5% 11.8% 40.0% 33.1% 28.9% 


1  Passed 77.9% 62.5% 88.2% 60.0% 66.9% 71.1% 


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 
 
 







 


 


Natural Science Early Progress Demographic Results 
 
Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman 
Pell eligible during first 
term? * both  Got C- 
minus or better in both 
MATH&CHEM within 
first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * both  Got C- minus or better in both MATH&CHEM within first year? 
Crosstabulation 
 
Count  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 203 323 526 
1  Yes 177 220 397 


Total 380 543 923 
 
 
pell  Was freshman Pell eligible during first term? * both  Got C- minus or better in both MATH&CHEM within first year? 
Crosstabulation 
 
% within both  Got C- minus or better in both MATH&CHEM within first year?  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 53.4% 59.5% 57.0% 
1  Yes 46.6% 40.5% 43.0% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live 
on campus during first 
term? * both  Got C- 
minus or better in both 
MATH&CHEM within 
first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * both  Got C- minus or better in both MATH&CHEM within first 
year? Crosstabulation 
 
Count  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 81 114 195 


Y 299 429 728 


Total 380 543 923 
 
 
dorm  Did freshman live on campus during first term? * both  Got C- minus or better in both MATH&CHEM within first 
year? Crosstabulation 
 
% within both  Got C- minus or better in both MATH&CHEM within first year?  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 21.3% 21.0% 21.1% 


Y 78.7% 79.0% 78.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * both  
Got C- minus or better in 
both MATH&CHEM within 
first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
sex  Gender of freshman during first term * both  Got C- minus or better in both MATH&CHEM within first year? 
Crosstabulation 
 
Count  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 217 307 524 
M 163 234 397 
N 0 2 2 


Total 380 543 923 
 
 
sex  Gender of freshman during first term * both  Got C- minus or better in both MATH&CHEM within first year? 
Crosstabulation 
 
% within both  Got C- minus or better in both MATH&CHEM within first year?  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 57.1% 56.5% 56.8% 
M 42.9% 43.1% 43.0% 
N   .4% .2% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first 
term * both  Got C- 
minus or better in 
both MATH&CHEM 
within first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * both  Got C- minus or better in both MATH&CHEM within first year? 
Crosstabulation 
 
Count  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
citizen  
Citizenship of 
freshman 
during first 
term 


  0 1 1 
N 1 3 4 
NI 1 3 4 
PR 33 50 83 
RF 0 1 1 
Y 345 485 830 


Total 380 543 923 
 
 
  







 


 


citizen  Citizenship of freshman during first term * both  Got C- minus or better in both MATH&CHEM within first year? 
Crosstabulation 
 
% within both  Got C- minus or better in both MATH&CHEM within first year?  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
citizen  
Citizenship of 
freshman 
during first 
term 


    .2% .1% 
N .3% .6% .4% 
NI .3% .6% .4% 
PR 8.7% 9.2% 9.0% 
RF   .2% .1% 
Y 90.8% 89.3% 89.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * both  
Got C- minus or better in 
both MATH&CHEM 
within first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * both  Got C- minus or better in both MATH&CHEM within first year? 
Crosstabulation 
 
Count  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
24 29 53 


AI  American Indian/Alaska 
Native 4 3 7 


CH  Chinese/Chinese-
American 34 60 94 


DS  Decline to State 3 9 12 
EI  East Indian/Pakistani 24 34 58 
FP  Filipino/Filipino-
American 24 70 94 


JA  Japanese/Japanese-
American 4 6 10 


KO  Korean/Korean-
American 10 9 19 


LA  Other Spanish-
American/Latino 18 23 41 


MX  Mexican/Mexican-
American/Chicano 95 111 206 


OA  Other Asian 23 43 66 
OT  Other 14 7 21 
PI  Pacific Islander 4 5 9 
UN  Unknown 1 2 3 
VT  Vietnamese/Viet-
American 22 25 47 


WH  
White/Caucasian/Euro-
American 


76 107 183 


Total 380 543 923 
 
 
  







 


 


race  Race of freshman during first term * both  Got C- minus or better in both MATH&CHEM within first year? 
Crosstabulation 
 
% within both  Got C- minus or better in both MATH&CHEM within first year?  


  


both  Got C- minus or 
better in both 


MATH&CHEM within 
first year? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
6.3% 5.3% 5.7% 


AI  American Indian/Alaska 
Native 1.1% .6% .8% 


CH  Chinese/Chinese-
American 8.9% 11.0% 10.2% 


DS  Decline to State .8% 1.7% 1.3% 
EI  East Indian/Pakistani 6.3% 6.3% 6.3% 
FP  Filipino/Filipino-
American 6.3% 12.9% 10.2% 


JA  Japanese/Japanese-
American 1.1% 1.1% 1.1% 


KO  Korean/Korean-
American 2.6% 1.7% 2.1% 


LA  Other Spanish-
American/Latino 4.7% 4.2% 4.4% 


MX  Mexican/Mexican-
American/Chicano 25.0% 20.4% 22.3% 


OA  Other Asian 6.1% 7.9% 7.2% 
OT  Other 3.7% 1.3% 2.3% 
PI  Pacific Islander 1.1% .9% 1.0% 
UN  Unknown .3% .4% .3% 
VT  Vietnamese/Viet-
American 5.8% 4.6% 5.1% 


WH  
White/Caucasian/Euro-
American 


20.0% 19.7% 19.8% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? * 
chem  Got C- minus or 
better in CHEM 1 or 2 
within first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * chem  Got C- minus or better in CHEM 1 or 2 within first year? 
Crosstabulation 
 
Count  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 108 418 526 
1  Yes 101 296 397 


Total 209 714 923 
 
 
pell  Was freshman Pell eligible during first term? * chem  Got C- minus or better in CHEM 1 or 2 within first year? 
Crosstabulation 
 
% within chem  Got C- minus or better in CHEM 1 or 2 within first year?  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 51.7% 58.5% 57.0% 
1  Yes 48.3% 41.5% 43.0% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live on 
campus during first term? * 
chem  Got C- minus or 
better in CHEM 1 or 2 
within first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * chem  Got C- minus or better in CHEM 1 or 2 within first year? 
Crosstabulation 
 
Count  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 40 155 195 


Y 169 559 728 


Total 209 714 923 
 
 
dorm  Did freshman live on campus during first term? * chem  Got C- minus or better in CHEM 1 or 2 within first year? 
Crosstabulation 
 
% within chem  Got C- minus or better in CHEM 1 or 2 within first year?  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 19.1% 21.7% 21.1% 


Y 80.9% 78.3% 78.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * chem  
Got C- minus or better in 
CHEM 1 or 2 within first 
year? 


923 100.0% 0 .0% 923 100.0% 


 
 
sex  Gender of freshman during first term * chem  Got C- minus or better in CHEM 1 or 2 within first year? 
Crosstabulation 
 
Count  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 126 398 524 
M 83 314 397 
N 0 2 2 


Total 209 714 923 
 
 
sex  Gender of freshman during first term * chem  Got C- minus or better in CHEM 1 or 2 within first year? 
Crosstabulation 
 
% within chem  Got C- minus or better in CHEM 1 or 2 within first year?  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 60.3% 55.7% 56.8% 
M 39.7% 44.0% 43.0% 
N   .3% .2% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first term 
* chem  Got C- minus or 
better in CHEM 1 or 2 
within first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * chem  Got C- minus or better in CHEM 1 or 2 within first year? 
Crosstabulation 
 
Count  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
citizen  
Citizenship of 
freshman 
during first 
term 


  0 1 1 
N 0 4 4 
NI 1 3 4 
PR 18 65 83 
RF 0 1 1 
Y 190 640 830 


Total 209 714 923 
 
 
  







 


 


citizen  Citizenship of freshman during first term * chem  Got C- minus or better in CHEM 1 or 2 within first year? 
Crosstabulation 
 
% within chem  Got C- minus or better in CHEM 1 or 2 within first year?  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
citizen  
Citizenship of 
freshman 
during first 
term 


    .1% .1% 
N   .6% .4% 
NI .5% .4% .4% 
PR 8.6% 9.1% 9.0% 
RF   .1% .1% 
Y 90.9% 89.6% 89.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * chem  
Got C- minus or better in 
CHEM 1 or 2 within first 
year? 


923 100.0% 0 .0% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * chem  Got C- minus or better in CHEM 1 or 2 within first year? Crosstabulation 
 
Count  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
13 40 53 


AI  American Indian/Alaska 
Native 2 5 7 


CH  Chinese/Chinese-
American 15 79 94 


DS  Decline to State 1 11 12 
EI  East Indian/Pakistani 12 46 58 
FP  Filipino/Filipino-
American 15 79 94 


JA  Japanese/Japanese-
American 3 7 10 


KO  Korean/Korean-
American 5 14 19 


LA  Other Spanish-
American/Latino 14 27 41 


MX  Mexican/Mexican-
American/Chicano 57 149 206 


OA  Other Asian 12 54 66 
OT  Other 7 14 21 
PI  Pacific Islander 1 8 9 
UN  Unknown 0 3 3 
VT  Vietnamese/Viet-
American 10 37 47 


WH  
White/Caucasian/Euro-
American 


42 141 183 


Total 209 714 923 
 
 
  







 


 


race  Race of freshman during first term * chem  Got C- minus or better in CHEM 1 or 2 within first year? Crosstabulation 
 
% within chem  Got C- minus or better in CHEM 1 or 2 within first year?  


  


chem  Got C- minus or 
better in CHEM 1 or 2 


within first year? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
6.2% 5.6% 5.7% 


AI  American Indian/Alaska 
Native 1.0% .7% .8% 


CH  Chinese/Chinese-
American 7.2% 11.1% 10.2% 


DS  Decline to State .5% 1.5% 1.3% 
EI  East Indian/Pakistani 5.7% 6.4% 6.3% 
FP  Filipino/Filipino-
American 7.2% 11.1% 10.2% 


JA  Japanese/Japanese-
American 1.4% 1.0% 1.1% 


KO  Korean/Korean-
American 2.4% 2.0% 2.1% 


LA  Other Spanish-
American/Latino 6.7% 3.8% 4.4% 


MX  Mexican/Mexican-
American/Chicano 27.3% 20.9% 22.3% 


OA  Other Asian 5.7% 7.6% 7.2% 
OT  Other 3.3% 2.0% 2.3% 
PI  Pacific Islander .5% 1.1% 1.0% 
UN  Unknown   .4% .3% 
VT  Vietnamese/Viet-
American 4.8% 5.2% 5.1% 


WH  
White/Caucasian/Euro-
American 


20.1% 19.7% 19.8% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? * 
math  Got C- minus or 
better in MATH 5, 11, or 
21 within first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * math  Got C- minus or better in MATH 5, 11, or 21 within first year? 
Crosstabulation 
 
Count  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 139 387 526 
1  Yes 128 269 397 


Total 267 656 923 
 
 
pell  Was freshman Pell eligible during first term? * math  Got C- minus or better in MATH 5, 11, or 21 within first year? 
Crosstabulation 
 
% within math  Got C- minus or better in MATH 5, 11, or 21 within first year?  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 52.1% 59.0% 57.0% 
1  Yes 47.9% 41.0% 43.0% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live on 
campus during first term? * 
math  Got C- minus or 
better in MATH 5, 11, or 21 
within first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * math  Got C- minus or better in MATH 5, 11, or 21 within first 
year? Crosstabulation 
 
Count  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 63 132 195 


Y 204 524 728 


Total 267 656 923 
 
 
dorm  Did freshman live on campus during first term? * math  Got C- minus or better in MATH 5, 11, or 21 within first 
year? Crosstabulation 
 
% within math  Got C- minus or better in MATH 5, 11, or 21 within first year?  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 23.6% 20.1% 21.1% 


Y 76.4% 79.9% 78.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * math  
Got C- minus or better in 
MATH 5, 11, or 21 within 
first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
sex  Gender of freshman during first term * math  Got C- minus or better in MATH 5, 11, or 21 within first year? 
Crosstabulation 
 
Count  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 158 366 524 
M 109 288 397 
N 0 2 2 


Total 267 656 923 
 
 
sex  Gender of freshman during first term * math  Got C- minus or better in MATH 5, 11, or 21 within first year? 
Crosstabulation 
 
% within math  Got C- minus or better in MATH 5, 11, or 21 within first year?  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 59.2% 55.8% 56.8% 
M 40.8% 43.9% 43.0% 
N   .3% .2% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first term * 
math  Got C- minus or 
better in MATH 5, 11, or 21 
within first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * math  Got C- minus or better in MATH 5, 11, or 21 within first year? 
Crosstabulation 
 
Count  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
citizen  
Citizenship of 
freshman 
during first 
term 


  0 1 1 
N 1 3 4 
NI 0 4 4 
PR 25 58 83 
RF 0 1 1 
Y 241 589 830 


Total 267 656 923 
 
 
  







 


 


citizen  Citizenship of freshman during first term * math  Got C- minus or better in MATH 5, 11, or 21 within first year? 
Crosstabulation 
 
% within math  Got C- minus or better in MATH 5, 11, or 21 within first year?  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
citizen  
Citizenship of 
freshman 
during first 
term 


    .2% .1% 
N .4% .5% .4% 
NI   .6% .4% 
PR 9.4% 8.8% 9.0% 
RF   .2% .1% 
Y 90.3% 89.8% 89.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
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 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * math  
Got C- minus or better in 
MATH 5, 11, or 21 within 
first year? 


923 100.0% 0 .0% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * math  Got C- minus or better in MATH 5, 11, or 21 within first year? 
Crosstabulation 
 
Count  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
18 35 53 


AI  American Indian/Alaska 
Native 3 4 7 


CH  Chinese/Chinese-
American 23 71 94 


DS  Decline to State 3 9 12 
EI  East Indian/Pakistani 17 41 58 
FP  Filipino/Filipino-
American 15 79 94 


JA  Japanese/Japanese-
American 2 8 10 


KO  Korean/Korean-
American 6 13 19 


LA  Other Spanish-
American/Latino 13 28 41 


MX  Mexican/Mexican-
American/Chicano 71 135 206 


OA  Other Asian 14 52 66 
OT  Other 10 11 21 
PI  Pacific Islander 3 6 9 
UN  Unknown 1 2 3 
VT  Vietnamese/Viet-
American 18 29 47 


WH  
White/Caucasian/Euro-
American 


50 133 183 


Total 267 656 923 
 
 
  







 


 


race  Race of freshman during first term * math  Got C- minus or better in MATH 5, 11, or 21 within first year? 
Crosstabulation 
 
% within math  Got C- minus or better in MATH 5, 11, or 21 within first year?  


  


math  Got C- minus or 
better in MATH 5, 11, or 


21 within first year? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
6.7% 5.3% 5.7% 


AI  American Indian/Alaska 
Native 1.1% .6% .8% 


CH  Chinese/Chinese-
American 8.6% 10.8% 10.2% 


DS  Decline to State 1.1% 1.4% 1.3% 
EI  East Indian/Pakistani 6.4% 6.3% 6.3% 
FP  Filipino/Filipino-
American 5.6% 12.0% 10.2% 


JA  Japanese/Japanese-
American .7% 1.2% 1.1% 


KO  Korean/Korean-
American 2.2% 2.0% 2.1% 


LA  Other Spanish-
American/Latino 4.9% 4.3% 4.4% 


MX  Mexican/Mexican-
American/Chicano 26.6% 20.6% 22.3% 


OA  Other Asian 5.2% 7.9% 7.2% 
OT  Other 3.7% 1.7% 2.3% 
PI  Pacific Islander 1.1% .9% 1.0% 
UN  Unknown .4% .3% .3% 
VT  Vietnamese/Viet-
American 6.7% 4.4% 5.1% 


WH  
White/Caucasian/Euro-
American 


18.7% 20.3% 19.8% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? * 
chem001_term1  Got C-
minus or better in CHEM 1 
during first term? 


338 36.6% 585 63.4% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * chem001_term1  Got C-minus or better in CHEM 1 during first term? 
Crosstabulation 
 
Count  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 33 134 167 
1  Yes 44 127 171 


Total 77 261 338 
 
 
pell  Was freshman Pell eligible during first term? * chem001_term1  Got C-minus or better in CHEM 1 during first term? 
Crosstabulation 
 
% within chem001_term1  Got C-minus or better in CHEM 1 during first term?  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 42.9% 51.3% 49.4% 
1  Yes 57.1% 48.7% 50.6% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live on 
campus during first term? * 
chem001_term1  Got C-
minus or better in CHEM 1 
during first term? 


338 36.6% 585 63.4% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * chem001_term1  Got C-minus or better in CHEM 1 during first 
term? Crosstabulation 
 
Count  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 21 57 78 


Y 56 204 260 


Total 77 261 338 
 
 
dorm  Did freshman live on campus during first term? * chem001_term1  Got C-minus or better in CHEM 1 during first 
term? Crosstabulation 
 
% within chem001_term1  Got C-minus or better in CHEM 1 during first term?  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 27.3% 21.8% 23.1% 


Y 72.7% 78.2% 76.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * 
chem001_term1  Got C-
minus or better in CHEM 1 
during first term? 


338 36.6% 585 63.4% 923 100.0% 


 
 
sex  Gender of freshman during first term * chem001_term1  Got C-minus or better in CHEM 1 during first term? 
Crosstabulation 
 
Count  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 60 171 231 
M 17 89 106 
N 0 1 1 


Total 77 261 338 
 
 
sex  Gender of freshman during first term * chem001_term1  Got C-minus or better in CHEM 1 during first term? 
Crosstabulation 
 
% within chem001_term1  Got C-minus or better in CHEM 1 during first term?  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 77.9% 65.5% 68.3% 
M 22.1% 34.1% 31.4% 
N   .4% .3% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first term * 
chem001_term1  Got C-
minus or better in CHEM 1 
during first term? 


338 36.6% 585 63.4% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * chem001_term1  Got C-minus or better in CHEM 1 during first term? 
Crosstabulation 
 
Count  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


  0 1 1 
N 0 2 2 
NI 0 2 2 
PR 7 22 29 
Y 70 234 304 


Total 77 261 338 
 
 
  







 


 


citizen  Citizenship of freshman during first term * chem001_term1  Got C-minus or better in CHEM 1 during first term? 
Crosstabulation 
 
% within chem001_term1  Got C-minus or better in CHEM 1 during first term?  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


    .4% .3% 
N   .8% .6% 
NI   .8% .6% 
PR 9.1% 8.4% 8.6% 
Y 90.9% 89.7% 89.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * 
chem001_term1  Got C-
minus or better in CHEM 1 
during first term? 


338 36.6% 585 63.4% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * chem001_term1  Got C-minus or better in CHEM 1 during first term? 
Crosstabulation 
 
Count  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
7 22 29 


AI  American Indian/Alaska 
Native 0 1 1 


CH  Chinese/Chinese-
American 3 21 24 


DS  Decline to State 1 4 5 
EI  East Indian/Pakistani 4 16 20 
FP  Filipino/Filipino-
American 5 27 32 


JA  Japanese/Japanese-
American 0 4 4 


KO  Korean/Korean-
American 1 3 4 


LA  Other Spanish-
American/Latino 9 11 20 


MX  Mexican/Mexican-
American/Chicano 32 67 99 


OA  Other Asian 2 22 24 
OT  Other 3 3 6 
PI  Pacific Islander 1 3 4 
VT  Vietnamese/Viet-
American 3 12 15 


WH  
White/Caucasian/Euro-
American 


6 45 51 


Total 77 261 338 
 
 
  







 


 


race  Race of freshman during first term * chem001_term1  Got C-minus or better in CHEM 1 during first term? 
Crosstabulation 
 
% within chem001_term1  Got C-minus or better in CHEM 1 during first term?  


  


chem001_term1  Got C-
minus or better in CHEM 


1 during first term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
9.1% 8.4% 8.6% 


AI  American Indian/Alaska 
Native   .4% .3% 


CH  Chinese/Chinese-
American 3.9% 8.0% 7.1% 


DS  Decline to State 1.3% 1.5% 1.5% 
EI  East Indian/Pakistani 5.2% 6.1% 5.9% 
FP  Filipino/Filipino-
American 6.5% 10.3% 9.5% 


JA  Japanese/Japanese-
American   1.5% 1.2% 


KO  Korean/Korean-
American 1.3% 1.1% 1.2% 


LA  Other Spanish-
American/Latino 11.7% 4.2% 5.9% 


MX  Mexican/Mexican-
American/Chicano 41.6% 25.7% 29.3% 


OA  Other Asian 2.6% 8.4% 7.1% 
OT  Other 3.9% 1.1% 1.8% 
PI  Pacific Islander 1.3% 1.1% 1.2% 
VT  Vietnamese/Viet-
American 3.9% 4.6% 4.4% 


WH  
White/Caucasian/Euro-
American 


7.8% 17.2% 15.1% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? 
* chem001_term2  Got 
C-minus or better in 
CHEM 1 during second 
term? 


102 11.1% 821 88.9% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * chem001_term2  Got C-minus or better in CHEM 1 during second 
term? Crosstabulation 
 
Count  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 4 40 44 
1  Yes 12 46 58 


Total 16 86 102 
 
 
pell  Was freshman Pell eligible during first term? * chem001_term2  Got C-minus or better in CHEM 1 during second 
term? Crosstabulation 
 
% within chem001_term2  Got C-minus or better in CHEM 1 during second term?  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 25.0% 46.5% 43.1% 
1  Yes 75.0% 53.5% 56.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live 
on campus during first 
term? * chem001_term2  
Got C-minus or better in 
CHEM 1 during second 
term? 


102 11.1% 821 88.9% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * chem001_term2  Got C-minus or better in CHEM 1 during second 
term? Crosstabulation 
 
Count  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 3 21 24 


Y 13 65 78 


Total 16 86 102 
 
 
dorm  Did freshman live on campus during first term? * chem001_term2  Got C-minus or better in CHEM 1 during second 
term? Crosstabulation 
 
% within chem001_term2  Got C-minus or better in CHEM 1 during second term?  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 18.8% 24.4% 23.5% 


Y 81.3% 75.6% 76.5% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of 
freshman during first 
term * chem001_term2  
Got C-minus or better 
in CHEM 1 during 
second term? 


102 11.1% 821 88.9% 923 100.0% 


 
 
sex  Gender of freshman during first term * chem001_term2  Got C-minus or better in CHEM 1 during second term? 
Crosstabulation 
 
Count  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 10 59 69 
M 6 27 33 


Total 16 86 102 
 
 
sex  Gender of freshman during first term * chem001_term2  Got C-minus or better in CHEM 1 during second term? 
Crosstabulation 
 
% within chem001_term2  Got C-minus or better in CHEM 1 during second term?  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 62.5% 68.6% 67.6% 
M 37.5% 31.4% 32.4% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first 
term * chem001_term2  
Got C-minus or better 
in CHEM 1 during 
second term? 


102 11.1% 821 88.9% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * chem001_term2  Got C-minus or better in CHEM 1 during second 
term? Crosstabulation 
 
Count  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


N 0 1 1 
PR 3 7 10 
Y 13 78 91 


Total 16 86 102 
 
 
citizen  Citizenship of freshman during first term * chem001_term2  Got C-minus or better in CHEM 1 during second 
term? Crosstabulation 
 
% within chem001_term2  Got C-minus or better in CHEM 1 during second term?  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


N   1.2% 1.0% 
PR 18.8% 8.1% 9.8% 
Y 81.3% 90.7% 89.2% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of 
freshman during first 
term * chem001_term2  
Got C-minus or better 
in CHEM 1 during 
second term? 


102 11.1% 821 88.9% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * chem001_term2  Got C-minus or better in CHEM 1 during second term? 
Crosstabulation 
 
Count  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
1 8 9 


AI  American Indian/Alaska 
Native 0 1 1 


CH  Chinese/Chinese-
American 1 7 8 


EI  East Indian/Pakistani 0 1 1 
FP  Filipino/Filipino-
American 3 7 10 


KO  Korean/Korean-
American 1 1 2 


LA  Other Spanish-
American/Latino 1 3 4 


MX  Mexican/Mexican-
American/Chicano 6 23 29 


OA  Other Asian 2 10 12 
OT  Other 0 3 3 
PI  Pacific Islander 0 3 3 
VT  Vietnamese/Viet-
American 0 6 6 


WH  
White/Caucasian/Euro-
American 


1 13 14 


Total 16 86 102 
 
 
  







 


 


race  Race of freshman during first term * chem001_term2  Got C-minus or better in CHEM 1 during second term? 
Crosstabulation 
 
% within chem001_term2  Got C-minus or better in CHEM 1 during second term?  


  


chem001_term2  Got C-
minus or better in CHEM 
1 during second term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
6.3% 9.3% 8.8% 


AI  American Indian/Alaska 
Native   1.2% 1.0% 


CH  Chinese/Chinese-
American 6.3% 8.1% 7.8% 


EI  East Indian/Pakistani   1.2% 1.0% 
FP  Filipino/Filipino-
American 18.8% 8.1% 9.8% 


KO  Korean/Korean-
American 6.3% 1.2% 2.0% 


LA  Other Spanish-
American/Latino 6.3% 3.5% 3.9% 


MX  Mexican/Mexican-
American/Chicano 37.5% 26.7% 28.4% 


OA  Other Asian 12.5% 11.6% 11.8% 
OT  Other   3.5% 2.9% 
PI  Pacific Islander   3.5% 2.9% 
VT  Vietnamese/Viet-
American   7.0% 5.9% 


WH  
White/Caucasian/Euro-
American 


6.3% 15.1% 13.7% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? * 
chem002_term1  Got C-
minus or better in CHEM 2 
during first term? 


343 37.2% 580 62.8% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * chem002_term1  Got C-minus or better in CHEM 2 during first term? 
Crosstabulation 
 
Count  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 31 185 216 
1  Yes 18 109 127 


Total 49 294 343 
 
 
pell  Was freshman Pell eligible during first term? * chem002_term1  Got C-minus or better in CHEM 2 during first term? 
Crosstabulation 
 
% within chem002_term1  Got C-minus or better in CHEM 2 during first term?  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 63.3% 62.9% 63.0% 
1  Yes 36.7% 37.1% 37.0% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live on 
campus during first term? * 
chem002_term1  Got C-
minus or better in CHEM 2 
during first term? 


343 37.2% 580 62.8% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * chem002_term1  Got C-minus or better in CHEM 2 during first 
term? Crosstabulation 
 
Count  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 9 65 74 


Y 40 229 269 


Total 49 294 343 
 
 
dorm  Did freshman live on campus during first term? * chem002_term1  Got C-minus or better in CHEM 2 during first 
term? Crosstabulation 
 
% within chem002_term1  Got C-minus or better in CHEM 2 during first term?  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 18.4% 22.1% 21.6% 


Y 81.6% 77.9% 78.4% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * 
chem002_term1  Got C-
minus or better in CHEM 2 
during first term? 


343 37.2% 580 62.8% 923 100.0% 


 
 
sex  Gender of freshman during first term * chem002_term1  Got C-minus or better in CHEM 2 during first term? 
Crosstabulation 
 
Count  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 25 132 157 
M 24 161 185 
N 0 1 1 


Total 49 294 343 
 
 
sex  Gender of freshman during first term * chem002_term1  Got C-minus or better in CHEM 2 during first term? 
Crosstabulation 
 
% within chem002_term1  Got C-minus or better in CHEM 2 during first term?  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 51.0% 44.9% 45.8% 
M 49.0% 54.8% 53.9% 
N   .3% .3% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first term * 
chem002_term1  Got C-
minus or better in CHEM 2 
during first term? 


343 37.2% 580 62.8% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * chem002_term1  Got C-minus or better in CHEM 2 during first term? 
Crosstabulation 
 
Count  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


NI 0 1 1 
PR 3 30 33 
RF 0 1 1 
Y 46 262 308 


Total 49 294 343 
 
 
citizen  Citizenship of freshman during first term * chem002_term1  Got C-minus or better in CHEM 2 during first term? 
Crosstabulation 
 
% within chem002_term1  Got C-minus or better in CHEM 2 during first term?  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


NI   .3% .3% 
PR 6.1% 10.2% 9.6% 
RF   .3% .3% 
Y 93.9% 89.1% 89.8% 


Total 100.0% 100.0% 100.0% 







 


 


 
 
Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * 
chem002_term1  Got C-
minus or better in CHEM 2 
during first term? 


343 37.2% 580 62.8% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * chem002_term1  Got C-minus or better in CHEM 2 during first term? 
Crosstabulation 
 
Count  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
1 8 9 


AI  American Indian/Alaska 
Native 2 2 4 


CH  Chinese/Chinese-
American 0 40 40 


DS  Decline to State 0 3 3 
EI  East Indian/Pakistani 5 22 27 
FP  Filipino/Filipino-
American 4 37 41 


JA  Japanese/Japanese-
American 0 3 3 


KO  Korean/Korean-
American 1 8 9 


LA  Other Spanish-
American/Latino 2 11 13 


MX  Mexican/Mexican-
American/Chicano 12 46 58 


OA  Other Asian 2 17 19 
OT  Other 0 7 7 
PI  Pacific Islander 0 2 2 
UN  Unknown 0 3 3 
VT  Vietnamese/Viet-
American 4 16 20 


WH  
White/Caucasian/Euro-
American 


16 69 85 


Total 49 294 343 
 
 
  







 


 


race  Race of freshman during first term * chem002_term1  Got C-minus or better in CHEM 2 during first term? 
Crosstabulation 
 
% within chem002_term1  Got C-minus or better in CHEM 2 during first term?  


  


chem002_term1  Got C-
minus or better in CHEM 


2 during first term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
2.0% 2.7% 2.6% 


AI  American Indian/Alaska 
Native 4.1% .7% 1.2% 


CH  Chinese/Chinese-
American   13.6% 11.7% 


DS  Decline to State   1.0% .9% 
EI  East Indian/Pakistani 10.2% 7.5% 7.9% 
FP  Filipino/Filipino-
American 8.2% 12.6% 12.0% 


JA  Japanese/Japanese-
American   1.0% .9% 


KO  Korean/Korean-
American 2.0% 2.7% 2.6% 


LA  Other Spanish-
American/Latino 4.1% 3.7% 3.8% 


MX  Mexican/Mexican-
American/Chicano 24.5% 15.6% 16.9% 


OA  Other Asian 4.1% 5.8% 5.5% 
OT  Other   2.4% 2.0% 
PI  Pacific Islander   .7% .6% 
UN  Unknown   1.0% .9% 
VT  Vietnamese/Viet-
American 8.2% 5.4% 5.8% 


WH  
White/Caucasian/Euro-
American 


32.7% 23.5% 24.8% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? 
* chem002_term2  Got 
C-minus or better in 
CHEM 2 during second 
term? 


305 33.0% 618 67.0% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * chem002_term2  Got C-minus or better in CHEM 2 during second 
term? Crosstabulation 
 
Count  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 36 143 179 
1  Yes 34 92 126 


Total 70 235 305 
 
 
pell  Was freshman Pell eligible during first term? * chem002_term2  Got C-minus or better in CHEM 2 during second 
term? Crosstabulation 
 
% within chem002_term2  Got C-minus or better in CHEM 2 during second term?  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 51.4% 60.9% 58.7% 
1  Yes 48.6% 39.1% 41.3% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live 
on campus during first 
term? * chem002_term2  
Got C-minus or better in 
CHEM 2 during second 
term? 


305 33.0% 618 67.0% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * chem002_term2  Got C-minus or better in CHEM 2 during second 
term? Crosstabulation 
 
Count  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 17 42 59 


Y 53 193 246 


Total 70 235 305 
 
 
dorm  Did freshman live on campus during first term? * chem002_term2  Got C-minus or better in CHEM 2 during second 
term? Crosstabulation 
 
% within chem002_term2  Got C-minus or better in CHEM 2 during second term?  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 24.3% 17.9% 19.3% 


Y 75.7% 82.1% 80.7% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of 
freshman during first 
term * chem002_term2  
Got C-minus or better 
in CHEM 2 during 
second term? 


305 33.0% 618 67.0% 923 100.0% 


 
 
sex  Gender of freshman during first term * chem002_term2  Got C-minus or better in CHEM 2 during second term? 
Crosstabulation 
 
Count  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 41 143 184 
M 29 92 121 


Total 70 235 305 
 
 
sex  Gender of freshman during first term * chem002_term2  Got C-minus or better in CHEM 2 during second term? 
Crosstabulation 
 
% within chem002_term2  Got C-minus or better in CHEM 2 during second term?  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 58.6% 60.9% 60.3% 
M 41.4% 39.1% 39.7% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first 
term * chem002_term2  
Got C-minus or better 
in CHEM 2 during 
second term? 


305 33.0% 618 67.0% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * chem002_term2  Got C-minus or better in CHEM 2 during second 
term? Crosstabulation 
 
Count  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


N 0 3 3 
NI 1 1 2 
PR 7 21 28 
Y 62 210 272 


Total 70 235 305 
 
 
citizen  Citizenship of freshman during first term * chem002_term2  Got C-minus or better in CHEM 2 during second 
term? Crosstabulation 
 
% within chem002_term2  Got C-minus or better in CHEM 2 during second term?  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


N   1.3% 1.0% 
NI 1.4% .4% .7% 
PR 10.0% 8.9% 9.2% 
Y 88.6% 89.4% 89.2% 







 


 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of 
freshman during first 
term * chem002_term2  
Got C-minus or better 
in CHEM 2 during 
second term? 


305 33.0% 618 67.0% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * chem002_term2  Got C-minus or better in CHEM 2 during second term? 
Crosstabulation 
 
Count  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
5 16 21 


AI  American Indian/Alaska 
Native 0 1 1 


CH  Chinese/Chinese-
American 4 27 31 


DS  Decline to State 2 5 7 
EI  East Indian/Pakistani 5 18 23 
FP  Filipino/Filipino-
American 7 21 28 


JA  Japanese/Japanese-
American 2 3 5 


KO  Korean/Korean-
American 1 3 4 


LA  Other Spanish-
American/Latino 3 6 9 


MX  Mexican/Mexican-
American/Chicano 19 55 74 


OA  Other Asian 3 20 23 
OT  Other 1 4 5 
PI  Pacific Islander 2 0 2 
VT  Vietnamese/Viet-
American 2 13 15 


WH  
White/Caucasian/Euro-
American 


14 43 57 


Total 70 235 305 
 
 
  







 


 


race  Race of freshman during first term * chem002_term2  Got C-minus or better in CHEM 2 during second term? 
Crosstabulation 
 
% within chem002_term2  Got C-minus or better in CHEM 2 during second term?  


  


chem002_term2  Got C-
minus or better in CHEM 
2 during second term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
7.1% 6.8% 6.9% 


AI  American Indian/Alaska 
Native   .4% .3% 


CH  Chinese/Chinese-
American 5.7% 11.5% 10.2% 


DS  Decline to State 2.9% 2.1% 2.3% 
EI  East Indian/Pakistani 7.1% 7.7% 7.5% 
FP  Filipino/Filipino-
American 10.0% 8.9% 9.2% 


JA  Japanese/Japanese-
American 2.9% 1.3% 1.6% 


KO  Korean/Korean-
American 1.4% 1.3% 1.3% 


LA  Other Spanish-
American/Latino 4.3% 2.6% 3.0% 


MX  Mexican/Mexican-
American/Chicano 27.1% 23.4% 24.3% 


OA  Other Asian 4.3% 8.5% 7.5% 
OT  Other 1.4% 1.7% 1.6% 
PI  Pacific Islander 2.9%   .7% 
VT  Vietnamese/Viet-
American 2.9% 5.5% 4.9% 


WH  
White/Caucasian/Euro-
American 


20.0% 18.3% 18.7% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? * 
math005_term1  Got C-
minus or better in MATH 5 
during first term? 


468 50.7% 455 49.3% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * math005_term1  Got C-minus or better in MATH 5 during first term? 
Crosstabulation 
 
Count  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 71 167 238 
1  Yes 79 151 230 


Total 150 318 468 
 
 
pell  Was freshman Pell eligible during first term? * math005_term1  Got C-minus or better in MATH 5 during first term? 
Crosstabulation 
 
% within math005_term1  Got C-minus or better in MATH 5 during first term?  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 47.3% 52.5% 50.9% 
1  Yes 52.7% 47.5% 49.1% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live on 
campus during first term? * 
math005_term1  Got C-
minus or better in MATH 5 
during first term? 


468 50.7% 455 49.3% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * math005_term1  Got C-minus or better in MATH 5 during first 
term? Crosstabulation 
 
Count  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 30 68 98 


Y 120 250 370 


Total 150 318 468 
 
 
dorm  Did freshman live on campus during first term? * math005_term1  Got C-minus or better in MATH 5 during first 
term? Crosstabulation 
 
% within math005_term1  Got C-minus or better in MATH 5 during first term?  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 20.0% 21.4% 20.9% 


Y 80.0% 78.6% 79.1% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * 
math005_term1  Got C-
minus or better in MATH 5 
during first term? 


468 50.7% 455 49.3% 923 100.0% 


 
 
sex  Gender of freshman during first term * math005_term1  Got C-minus or better in MATH 5 during first term? 
Crosstabulation 
 
Count  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 97 187 284 
M 53 131 184 


Total 150 318 468 
 
 
sex  Gender of freshman during first term * math005_term1  Got C-minus or better in MATH 5 during first term? 
Crosstabulation 
 
% within math005_term1  Got C-minus or better in MATH 5 during first term?  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 64.7% 58.8% 60.7% 
M 35.3% 41.2% 39.3% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first term 
* math005_term1  Got C-
minus or better in MATH 5 
during first term? 


468 50.7% 455 49.3% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * math005_term1  Got C-minus or better in MATH 5 during first term? 
Crosstabulation 
 
Count  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


  0 1 1 
N 1 2 3 
NI 0 2 2 
PR 11 23 34 
Y 138 290 428 


Total 150 318 468 
 
 
  







 


 


citizen  Citizenship of freshman during first term * math005_term1  Got C-minus or better in MATH 5 during first term? 
Crosstabulation 
 
% within math005_term1  Got C-minus or better in MATH 5 during first term?  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


    .3% .2% 
N .7% .6% .6% 
NI   .6% .4% 
PR 7.3% 7.2% 7.3% 
Y 92.0% 91.2% 91.5% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * 
math005_term1  Got C-
minus or better in MATH 5 
during first term? 


468 50.7% 455 49.3% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * math005_term1  Got C-minus or better in MATH 5 during first term? 
Crosstabulation 
 
Count  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
9 23 32 


AI  American Indian/Alaska 
Native 0 3 3 


CH  Chinese/Chinese-
American 7 26 33 


DS  Decline to State 1 3 4 
EI  East Indian/Pakistani 10 18 28 
FP  Filipino/Filipino-
American 16 40 56 


JA  Japanese/Japanese-
American 0 2 2 


KO  Korean/Korean-
American 1 5 6 


LA  Other Spanish-
American/Latino 12 15 27 


MX  Mexican/Mexican-
American/Chicano 50 72 122 


OA  Other Asian 10 26 36 
OT  Other 3 5 8 
PI  Pacific Islander 1 3 4 
VT  Vietnamese/Viet-
American 6 9 15 


WH  
White/Caucasian/Euro-
American 


24 68 92 


Total 150 318 468 
 
 
  







 


 


race  Race of freshman during first term * math005_term1  Got C-minus or better in MATH 5 during first term? 
Crosstabulation 
 
% within math005_term1  Got C-minus or better in MATH 5 during first term?  


  


math005_term1  Got C-
minus or better in MATH 


5 during first term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
6.0% 7.2% 6.8% 


AI  American Indian/Alaska 
Native   .9% .6% 


CH  Chinese/Chinese-
American 4.7% 8.2% 7.1% 


DS  Decline to State .7% .9% .9% 
EI  East Indian/Pakistani 6.7% 5.7% 6.0% 
FP  Filipino/Filipino-
American 10.7% 12.6% 12.0% 


JA  Japanese/Japanese-
American   .6% .4% 


KO  Korean/Korean-
American .7% 1.6% 1.3% 


LA  Other Spanish-
American/Latino 8.0% 4.7% 5.8% 


MX  Mexican/Mexican-
American/Chicano 33.3% 22.6% 26.1% 


OA  Other Asian 6.7% 8.2% 7.7% 
OT  Other 2.0% 1.6% 1.7% 
PI  Pacific Islander .7% .9% .9% 
VT  Vietnamese/Viet-
American 4.0% 2.8% 3.2% 


WH  
White/Caucasian/Euro-
American 


16.0% 21.4% 19.7% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? * 
math005_term2  Got C-
minus or better in MATH 5 
during second term? 


142 15.4% 781 84.6% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * math005_term2  Got C-minus or better in MATH 5 during second 
term? Crosstabulation 
 
Count  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 22 48 70 
1  Yes 29 43 72 


Total 51 91 142 
 
 
pell  Was freshman Pell eligible during first term? * math005_term2  Got C-minus or better in MATH 5 during second 
term? Crosstabulation 
 
% within math005_term2  Got C-minus or better in MATH 5 during second term?  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 43.1% 52.7% 49.3% 
1  Yes 56.9% 47.3% 50.7% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live 
on campus during first 
term? * math005_term2  
Got C-minus or better in 
MATH 5 during second 
term? 


142 15.4% 781 84.6% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * math005_term2  Got C-minus or better in MATH 5 during second 
term? Crosstabulation 
 
Count  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 13 19 32 


Y 38 72 110 


Total 51 91 142 
 
 
dorm  Did freshman live on campus during first term? * math005_term2  Got C-minus or better in MATH 5 during second 
term? Crosstabulation 
 
% within math005_term2  Got C-minus or better in MATH 5 during second term?  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 25.5% 20.9% 22.5% 


Y 74.5% 79.1% 77.5% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * 
math005_term2  Got C-
minus or better in MATH 5 
during second term? 


142 15.4% 781 84.6% 923 100.0% 


 
 
sex  Gender of freshman during first term * math005_term2  Got C-minus or better in MATH 5 during second term? 
Crosstabulation 
 
Count  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 37 49 86 
M 14 42 56 


Total 51 91 142 
 
 
sex  Gender of freshman during first term * math005_term2  Got C-minus or better in MATH 5 during second term? 
Crosstabulation 
 
% within math005_term2  Got C-minus or better in MATH 5 during second term?  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 72.5% 53.8% 60.6% 
M 27.5% 46.2% 39.4% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first term * 
math005_term2  Got C-
minus or better in MATH 5 
during second term? 


142 15.4% 781 84.6% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * math005_term2  Got C-minus or better in MATH 5 during second 
term? Crosstabulation 
 
Count  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


N 0 1 1 
PR 7 12 19 
Y 44 78 122 


Total 51 91 142 
 
 
citizen  Citizenship of freshman during first term * math005_term2  Got C-minus or better in MATH 5 during second 
term? Crosstabulation 
 
% within math005_term2  Got C-minus or better in MATH 5 during second term?  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


N   1.1% .7% 
PR 13.7% 13.2% 13.4% 
Y 86.3% 85.7% 85.9% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * 
math005_term2  Got C-
minus or better in MATH 5 
during second term? 


142 15.4% 781 84.6% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * math005_term2  Got C-minus or better in MATH 5 during second term? 
Crosstabulation 
 
Count  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
5 3 8 


CH  Chinese/Chinese-
American 4 8 12 


DS  Decline to State 1 0 1 
EI  East Indian/Pakistani 0 5 5 
FP  Filipino/Filipino-
American 2 13 15 


JA  Japanese/Japanese-
American 0 2 2 


KO  Korean/Korean-
American 1 3 4 


LA  Other Spanish-
American/Latino 4 6 10 


MX  Mexican/Mexican-
American/Chicano 15 23 38 


OA  Other Asian 6 9 15 
OT  Other 3 1 4 
PI  Pacific Islander 1 0 1 
VT  Vietnamese/Viet-
American 4 6 10 


WH  
White/Caucasian/Euro-
American 


5 12 17 


Total 51 91 142 
 
 
  







 


 


race  Race of freshman during first term * math005_term2  Got C-minus or better in MATH 5 during second term? 
Crosstabulation 
 
% within math005_term2  Got C-minus or better in MATH 5 during second term?  


  


math005_term2  Got C-
minus or better in MATH 
5 during second term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
9.8% 3.3% 5.6% 


CH  Chinese/Chinese-
American 7.8% 8.8% 8.5% 


DS  Decline to State 2.0%   .7% 
EI  East Indian/Pakistani   5.5% 3.5% 
FP  Filipino/Filipino-
American 3.9% 14.3% 10.6% 


JA  Japanese/Japanese-
American   2.2% 1.4% 


KO  Korean/Korean-
American 2.0% 3.3% 2.8% 


LA  Other Spanish-
American/Latino 7.8% 6.6% 7.0% 


MX  Mexican/Mexican-
American/Chicano 29.4% 25.3% 26.8% 


OA  Other Asian 11.8% 9.9% 10.6% 
OT  Other 5.9% 1.1% 2.8% 
PI  Pacific Islander 2.0%   .7% 
VT  Vietnamese/Viet-
American 7.8% 6.6% 7.0% 


WH  
White/Caucasian/Euro-
American 


9.8% 13.2% 12.0% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? * 
math021_term1  Got C-
minus or better in MATH 21 
during first term? 


246 26.7% 677 73.3% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * math021_term1  Got C-minus or better in MATH 21 during first term? 
Crosstabulation 
 
Count  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 18 146 164 
1  Yes 17 65 82 


Total 35 211 246 
 
 
pell  Was freshman Pell eligible during first term? * math021_term1  Got C-minus or better in MATH 21 during first term? 
Crosstabulation 
 
% within math021_term1  Got C-minus or better in MATH 21 during first term?  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 51.4% 69.2% 66.7% 
1  Yes 48.6% 30.8% 33.3% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live 
on campus during first 
term? * math021_term1  
Got C-minus or better in 
MATH 21 during first 
term? 


246 26.7% 677 73.3% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * math021_term1  Got C-minus or better in MATH 21 during first 
term? Crosstabulation 
 
Count  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 9 41 50 


Y 26 170 196 


Total 35 211 246 
 
 
dorm  Did freshman live on campus during first term? * math021_term1  Got C-minus or better in MATH 21 during first 
term? Crosstabulation 
 
% within math021_term1  Got C-minus or better in MATH 21 during first term?  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 25.7% 19.4% 20.3% 


Y 74.3% 80.6% 79.7% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * 
math021_term1  Got C-
minus or better in MATH 21 
during first term? 


246 26.7% 677 73.3% 923 100.0% 


 
 
sex  Gender of freshman during first term * math021_term1  Got C-minus or better in MATH 21 during first term? 
Crosstabulation 
 
Count  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 23 111 134 
M 12 98 110 
N 0 2 2 


Total 35 211 246 
 
 
sex  Gender of freshman during first term * math021_term1  Got C-minus or better in MATH 21 during first term? 
Crosstabulation 
 
% within math021_term1  Got C-minus or better in MATH 21 during first term?  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of 
freshman during 
first term 


F 65.7% 52.6% 54.5% 
M 34.3% 46.4% 44.7% 
N   .9% .8% 


Total 100.0% 100.0% 100.0% 
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Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first term * 
math021_term1  Got C-
minus or better in MATH 21 
during first term? 


246 26.7% 677 73.3% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * math021_term1  Got C-minus or better in MATH 21 during first term? 
Crosstabulation 
 
Count  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


NI 0 2 2 
PR 3 21 24 
RF 0 1 1 
Y 32 187 219 


Total 35 211 246 
 
 
citizen  Citizenship of freshman during first term * math021_term1  Got C-minus or better in MATH 21 during first term? 
Crosstabulation 
 
% within math021_term1  Got C-minus or better in MATH 21 during first term?  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


NI   .9% .8% 
PR 8.6% 10.0% 9.8% 
RF   .5% .4% 
Y 91.4% 88.6% 89.0% 


Total 100.0% 100.0% 100.0% 
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 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * 
math021_term1  Got C-
minus or better in MATH 21 
during first term? 


246 26.7% 677 73.3% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * math021_term1  Got C-minus or better in MATH 21 during first term? 
Crosstabulation 
 
Count  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
2 9 11 


AI  American Indian/Alaska 
Native 0 1 1 


CH  Chinese/Chinese-
American 4 34 38 


DS  Decline to State 2 6 8 
EI  East Indian/Pakistani 6 13 19 
FP  Filipino/Filipino-
American 1 19 20 


JA  Japanese/Japanese-
American 0 4 4 


KO  Korean/Korean-
American 0 5 5 


LA  Other Spanish-
American/Latino 2 6 8 


MX  Mexican/Mexican-
American/Chicano 8 35 43 


OA  Other Asian 2 16 18 
OT  Other 2 2 4 
PI  Pacific Islander 0 2 2 
UN  Unknown 0 2 2 
VT  Vietnamese/Viet-
American 2 11 13 


WH  
White/Caucasian/Euro-
American 


4 46 50 


Total 35 211 246 
 
 
  







 


 


race  Race of freshman during first term * math021_term1  Got C-minus or better in MATH 21 during first term? 
Crosstabulation 
 
% within math021_term1  Got C-minus or better in MATH 21 during first term?  


  


math021_term1  Got C-
minus or better in MATH 


21 during first term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
5.7% 4.3% 4.5% 


AI  American Indian/Alaska 
Native   .5% .4% 


CH  Chinese/Chinese-
American 11.4% 16.1% 15.4% 


DS  Decline to State 5.7% 2.8% 3.3% 
EI  East Indian/Pakistani 17.1% 6.2% 7.7% 
FP  Filipino/Filipino-
American 2.9% 9.0% 8.1% 


JA  Japanese/Japanese-
American   1.9% 1.6% 


KO  Korean/Korean-
American   2.4% 2.0% 


LA  Other Spanish-
American/Latino 5.7% 2.8% 3.3% 


MX  Mexican/Mexican-
American/Chicano 22.9% 16.6% 17.5% 


OA  Other Asian 5.7% 7.6% 7.3% 
OT  Other 5.7% .9% 1.6% 
PI  Pacific Islander   .9% .8% 
UN  Unknown   .9% .8% 
VT  Vietnamese/Viet-
American 5.7% 5.2% 5.3% 


WH  
White/Caucasian/Euro-
American 


11.4% 21.8% 20.3% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
 
Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
pell  Was freshman Pell 
eligible during first term? * 
math021_term2  Got C-
minus or better in MATH 21 
during second term? 


318 34.5% 605 65.5% 923 100.0% 


 
 
pell  Was freshman Pell eligible during first term? * math021_term2  Got C-minus or better in MATH 21 during second 
term? Crosstabulation 
 
Count  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 43 131 174 
1  Yes 49 95 144 


Total 92 226 318 
 
 
pell  Was freshman Pell eligible during first term? * math021_term2  Got C-minus or better in MATH 21 during second 
term? Crosstabulation 
 
% within math021_term2  Got C-minus or better in MATH 21 during second term?  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
pell  Was freshman Pell 
eligible during first term? 


0  No 46.7% 58.0% 54.7% 
1  Yes 53.3% 42.0% 45.3% 


Total 100.0% 100.0% 100.0% 
 
 







 


 


Crosstabs 
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 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
dorm  Did freshman live 
on campus during first 
term? * math021_term2  
Got C-minus or better in 
MATH 21 during second 
term? 


318 34.5% 605 65.5% 923 100.0% 


 
 
dorm  Did freshman live on campus during first term? * math021_term2  Got C-minus or better in MATH 21 during 
second term? Crosstabulation 
 
Count  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 20 48 68 


Y 72 178 250 


Total 92 226 318 
 
 
dorm  Did freshman live on campus during first term? * math021_term2  Got C-minus or better in MATH 21 during 
second term? Crosstabulation 
 
% within math021_term2  Got C-minus or better in MATH 21 during second term?  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
dorm  Did freshman 
live on campus during 
first term? 


N 21.7% 21.2% 21.4% 


Y 78.3% 78.8% 78.6% 


Total 100.0% 100.0% 100.0% 
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Z:\IPA\Ad Hoc Requests\Natural Science Early Progress Policy\0. Analysis Dataset.sav 
 
 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
sex  Gender of freshman 
during first term * 
math021_term2  Got C-
minus or better in MATH 21 
during second term? 


318 34.5% 605 65.5% 923 100.0% 


 
 
sex  Gender of freshman during first term * math021_term2  Got C-minus or better in MATH 21 during second term? 
Crosstabulation 
 
Count  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 58 124 182 
M 34 102 136 


Total 92 226 318 
 
 
sex  Gender of freshman during first term * math021_term2  Got C-minus or better in MATH 21 during second term? 
Crosstabulation 
 
% within math021_term2  Got C-minus or better in MATH 21 during second term?  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
sex  Gender of freshman 
during first term 


F 63.0% 54.9% 57.2% 
M 37.0% 45.1% 42.8% 


Total 100.0% 100.0% 100.0% 
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 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
citizen  Citizenship of 
freshman during first term * 
math021_term2  Got C-
minus or better in MATH 21 
during second term? 


318 34.5% 605 65.5% 923 100.0% 


 
 
citizen  Citizenship of freshman during first term * math021_term2  Got C-minus or better in MATH 21 during second 
term? Crosstabulation 
 
Count  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


  0 1 1 
N 0 2 2 
PR 4 18 22 
Y 88 205 293 


Total 92 226 318 
 
 
citizen  Citizenship of freshman during first term * math021_term2  Got C-minus or better in MATH 21 during second 
term? Crosstabulation 
 
% within math021_term2  Got C-minus or better in MATH 21 during second term?  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
citizen  Citizenship 
of freshman during 
first term 


    .4% .3% 
N   .9% .6% 
PR 4.3% 8.0% 6.9% 
Y 95.7% 90.7% 92.1% 


Total 100.0% 100.0% 100.0% 
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 Case Processing Summary 
 


  


Cases 


Valid Missing Total 


N Percent N Percent N Percent 
race  Race of freshman 
during first term * 
math021_term2  Got C-
minus or better in MATH 21 
during second term? 


318 34.5% 605 65.5% 923 100.0% 


 
 
  







 


 


race  Race of freshman during first term * math021_term2  Got C-minus or better in MATH 21 during second term? 
Crosstabulation 
 
Count  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
8 14 22 


AI  American Indian/Alaska 
Native 0 3 3 


CH  Chinese/Chinese-
American 4 21 25 


DS  Decline to State 2 1 3 
EI  East Indian/Pakistani 4 19 23 
FP  Filipino/Filipino-
American 11 32 43 


JA  Japanese/Japanese-
American 1 2 3 


KO  Korean/Korean-
American 2 3 5 


LA  Other Spanish-
American/Latino 8 6 14 


MX  Mexican/Mexican-
American/Chicano 28 40 68 


OA  Other Asian 7 16 23 
OT  Other 0 8 8 
PI  Pacific Islander 1 1 2 
VT  Vietnamese/Viet-
American 2 10 12 


WH  
White/Caucasian/Euro-
American 


14 50 64 


Total 92 226 318 
 
 
  







 


 


race  Race of freshman during first term * math021_term2  Got C-minus or better in MATH 21 during second term? 
Crosstabulation 
 
% within math021_term2  Got C-minus or better in MATH 21 during second term?  


  


math021_term2  Got C-
minus or better in MATH 
21 during second term? 


Total 
0  Did not 


pass 1  Passed 
race  Race 
of 
freshman 
during first 
term 


AF  African-American/Black 
8.7% 6.2% 6.9% 


AI  American Indian/Alaska 
Native   1.3% .9% 


CH  Chinese/Chinese-
American 4.3% 9.3% 7.9% 


DS  Decline to State 2.2% .4% .9% 
EI  East Indian/Pakistani 4.3% 8.4% 7.2% 
FP  Filipino/Filipino-
American 12.0% 14.2% 13.5% 


JA  Japanese/Japanese-
American 1.1% .9% .9% 


KO  Korean/Korean-
American 2.2% 1.3% 1.6% 


LA  Other Spanish-
American/Latino 8.7% 2.7% 4.4% 


MX  Mexican/Mexican-
American/Chicano 30.4% 17.7% 21.4% 


OA  Other Asian 7.6% 7.1% 7.2% 
OT  Other   3.5% 2.5% 
PI  Pacific Islander 1.1% .4% .6% 
VT  Vietnamese/Viet-
American 2.2% 4.4% 3.8% 


WH  
White/Caucasian/Euro-
American 


15.2% 22.1% 20.1% 


Total 100.0% 100.0% 100.0% 
 
 





		Summary 

		Demographic Analysis






November 4, 2010  [MATH 5 STUDENT INFORMATION] 


 
The following Math 5 information was extracted from data between Fall 2007 and Fall 2010. 


 


 


Table: Math 5 Student performances between Fall 2007 and Fall 2010 


Term 
Total # of Math 5 


Students 


% of students who got 
failing grades at the 


mid‐semester 


%of students who 
actually failed the 


course. 


F07  297  36.7  27.6 


S08  129  34.1  56.6 


F08  338  47.0  41.7 


S09  175  35.4  41.5 


F09  430  25.1  36.5 


S10  317  35.3  42.0 


F10  534  24.0   


  Average 32.5  39.1 


 


 


Table: Among last three cohorts, % of freshman students who took Math 5  


First‐Time Freshman Cohort  Total # of Students 
% of students, who took Math 5, 


among the cohort 


F07  669  55.8 


F08  925  51.0 


F09  1128  55.9 


  Average 54.2 
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As the first University of California campus in the San Joaquin Valley, UC Merced has a special responsibility to 
advance the education levels of the Valley’s traditionally under-served population.  Currently, 50.4% of the 
undergraduates represent the first generation in their family to attend college, with 86% of those demonstrating 
financial need.  The population that this Central Valley research university aims to serve is the most at risk for 
struggling and dropping out of college, particularly with regard to the affordability of course materials and 
support for persisting amid financial and academic pressures.  Accessible course materials help to level the field 
for at-risk students.  This is particularly true when this service functions within a framework of a support system 
that promotes all aspects of confidence-building, learning strategies, and student well being.  This study is an 
analysis of the effectiveness of a course materials rental project with wrap-around support services that aims to 
improve engagement with course materials and, in turn, persistence rates of the most at-risk UC Merced 
students.   


Beginning in the spring semester of the 2009-10 school year, a subset of UC Merced freshman students 
considered “at risk” for achievement and retention were informed that they were eligible for a UC Merced 
Learning Center program allowing for the rental of textbooks at 25% of the Bookstore price, yielding significant 
savings for them.   These students were primarily in the first generation in their family to attend college and/or 
from low income families.  The students were also invited to participate in an advising process that included 1-
on-1 meetings with a designated academic advisor, connection with Learning Center student leaders for 
mentoring, and several Learning Center-sponsored workshops each semester.   


The evaluation portion of this project describes the extent to which textbook rentals and associated student 
supports improved the achievement of at-risk students enrolled in their freshman year at UC Merced.  The 
following statistical analyses compare the achievement (Spring Final GPA) of freshman students who chose to 
participate in the textbook rental program and/or associated wrap-around services to that of their peers who 
were also eligible for participation.   


Description of Students Who Participated in Textbook Rental Program 
A total of 57 freshman students were eligible to participate in the textbook rental program.  Of those 57, the 
most common characteristics were: Pell Grant-eligible (84%), first-generation college going (82%), Female (72%) 
and Hispanic (60%).  Slightly fewer than half (44%) of eligible students rented textbooks at some point during 
the spring semester.  Most of the students who rented textbooks had a similar demographic to the whole group 
of eligible students: 18 of the 25 renters (72%) were female, Pell Grant-eligible, and in the first generation of 
their family to attend college. 


Table 1 contrasts the demographic characteristics of students who were eligible but chose not to rent textbooks 
(non-renters) versus eligible students who rented textbooks (renters).  The only statistically significant 
differences (P<.05) between renters and non-renters was in gender:  20% of rental-eligible male students chose 
to rent textbooks compared to 52% of rental-eligible female students.  Rental-eligible students were distributed 
among the schools of Engineering, Natural Sciences, Social Sciences/Humanities/Arts, and Undeclared, with no 
major field over- or under-represented among renters.   


The last two columns of the Table 1 contrast the representation of various demographic characteristics among 
students who chose to rent versus the entire group of students eligible to rent.  No demographic characteristic 
was over- or under-represented among renters compared to the entire group of rental-eligible students.    
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Table 1. Demographic Characteristics of Renters and Non-renters1


Characteristic 
 


Did Not Rent 
Textbooks 


Rented 
Textbooks 


Percent of All 
Textbook 
Renters 


Percent of All 
Eligible to Rent 


All Eligible 56% 
(32) 


44% 
(25) 


44% 100% 


Sex 
 Male 80%a,b 


(12) 
20%a,c 


(3) 
12% 26% 


 Female 48%b 


(20) 
52%c 


(22) 
88% 74% 


Ethnicity2


 American Indian/ 
Alaskan Native 


 
-- 
 


-- 


 
-- -- 


 Asian 56%  
(5) 


 44% 
(4) 


16% 16% 


 Pacific Islander -- -- -- -- 
 Filipino -- -- -- -- 
 Hispanic 65% 


(22) 
35% 


(12) 
48% 60% 


 African American 43% 
(3) 


57% 
(4) 


16% 12% 


 White -- -- -- -- 
 Decline to State/ 


Unknown 
-- -- -- -- 


Socio-economic Indicators 
 Pell Grant Eligible 54% 


(26) 
46% 
(22) 


88% 84% 


 First Generation College-
Going 


54% 
(25) 


46% 
(21) 


84% 82% 


School 
 Engineering 75% 


(9) 
25% 
(3) 


12% 21% 


 Natural Sciences 55% 
(12) 


46% 
(10) 


40% 39% 


 Social Sciences/ 
Humanities/Arts 


56% 
(5) 


44% 
(4) 


16% 16% 


 Undeclared 43% 
(6) 


57% 
(8) 


32% 25% 


a,b.cstatistically significant difference (p<.05) using independent samples t-test 


                                                           
1 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
2Statistics are not displayed for ethnic groups with total N<5  
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Academic Achievement 
Table 2 illustrates the academic achievement of non-renters versus renters in the fall and spring semesters, and 
the change for each group between fall and spring semesters.  The number of fall semester courses taken and 
number of fall semester courses passed were similar among non-renters and renters – on average both groups 
passed approximately 3 out of 4 courses and earned a similar number of units (approximately 10 for renters and 
11 for non-renters). Although independent samples t-tests revealed no significant differences between non-
renters and renters in the fall, a few significant differences did arise in the spring when the textbook rental 
program was initiated.  On average, students who chose to rent textbooks took significantly more courses than 
non-renters (4.6 versus 4.1, respectively); however, the groups did not significantly differ in the average number 
of units taken, average number of units passed, or final GPA for the spring semester. 


The paired samples t-test was used to determine that from fall to spring, both non-renters and renters 
significantly improved academic performance according to many measures: the percent of courses and units 
passed, number of units completed, the number of low grades at midterm and number of final failing grades.  In 
addition, students who rented textbooks also significantly increased the number of courses taken, the number 
of courses passed, the number of units attempted, and their average midterm GPA. 


Table 2. Academic Performance of Renters versus Non-Renters3


Achievement Measure 


 


Fall Semester Spring Semester Fall-Spring Change 
Non-


Renter 
Renter Non-


Renter 
Renter Non-


Renter 
Renter 


  Avg. # Courses Taken 4.1 3.8a 4.1x 4.6a,x -0.1y 0.8y 


  Avg. #Courses Passed 3.0 2.8c 3.5 4.1c 0.5 1.3 
  Avg. % of Courses 


Passed 
73%d 73%e 85%d 88%e 12% 15% 


  Avg. #Units Attempted  14.1 12.6f 13.9 14.3f -0.3z 1.6z 
  Avg. #Units Completed 10.5g 9.5h 12.2g 13.0h 1.8 3.5 
  Avg. %of Units 


Completed 
74%i 75%j 88%i 95%j 13% 20% 


  Avg. #Low Grades at 
Midterm 


1.6k 1.7l 1.0k 0.9l -0.6 -0.8 


  Avg. #Final Failing 
Grades 


1.2m 1.0n 0.6m 0.5n -0.6 -0.5 


  Avg. Midterm GPA 1.7 1.6o 2.1 2.5o 0.3zz 0.9zz 
  Avg. Final GPA 1.7p 1.8q 2.2p 2.4q 0.5 0.7 


a,b,c,d,e,f,g,h,I,j,k,l,m,n,o,p,qstatistically significant differences (p<.05) using paired t-test 
x,y,z,zzstatistically significant difference (p<.05) using independent sample t-test 


Although the paired sample t-test indicated that both non-renters and renters improved in a number of areas, 
the independent samples t-test determined that the improvement of renters in several key areas was 
significantly greater than that of non-renters (see the last two columns of Table 2).  On average, students who 
rented textbooks increased the number of courses they were enrolled in from fall to spring to a significantly 
greater degree than non-renters.  This corresponded to a significantly greater change among renters compared 
                                                           
3 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
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to non-renters in the number of units attempted between fall and spring.  Another finding: from fall to spring, 
students who chose to rent textbooks improved their midterm GPA significantly more than non-renters.  
Renters earned higher GPA than non-renters at the spring midterm and end of spring semester, and also 
demonstrated greater improvement in GPA from fall to spring than non-renters; however, these differences 
were not statistically significant at the p<.05 level.4


 


 Charts 1 and 2 below illustrate the change in courses taken, 
courses passed, and GPA for renters and non-renters. 


Chart 1.  Courses Taken and Courses Passed for Textbook Renters vs. Non-Renters, Fall 2009-Spring 2010 


 


Chart 2. Midterm and Final GPA for Textbook Renters vs. Non-Renters, Fall 2009-Spring 2010 


 
  


                                                           
4 A significant difference in spring midterm GPA between renters and non-renters was suggested, with a p-value 
of .058 in the independent samples t-test.  It is likely that a larger control and/or comparison group would 
solidify the results as statistically significant at the standard level of p<.05.  
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Learning Center Workshops 
In addition to the textbook rental program, the UC Merced Learning Center also offered workshops to support 
student academic success. Among the 57 students eligible for textbook rental, attendance at the ten workshops 
ranged from 4 to 43 students.  Although fewer than 50% of eligible students chose to rent textbooks, more than 
50% of most workshops were comprised of textbook renters.  Non-renters outnumber renters in only two 
workshops: test anxiety and study techniques.  See Charts 3 and 4 below. 
 
Chart 3. Learning Center Workshop Student Attendance 


 
 
 
Chart 4. Workshop Attendance by Rental Group 
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In all workshops, both attendees and non-attendees earned similar fall 2009 GPAs (independent samples test, 
p<.05).  While both attendees and non-attendees of most Learning Center workshops improved their GPA from 
fall to spring (paired samples t-test, p<.05), Attendees at three workshops earned a significantly higher GPA than 
non-attendees: FLSP, Reading Techniques, and Time Management.  See Table 3 below.  
 
Table 3. Academic Achievement of Workshop Attendees vs. Non-Attendees5


 


 


 
   


Fall GPA Spring GPA 


Workshop 
Total 


Attendees 
%Non-
Renters %Renters 


Non-
Attendees Attendees 


Non-
Attendees Attendees 


FLSP 43 44% 56% 1.6a 1.8b 1.9a,x 2.4b,x 


SALC 24 42% 58% 1.8c 1.6d 2.2c 2.5d 


Decision 
Making 17 24% 76% 1.7e 1.7f 2.3e 2.5f 


Procrastination 22 32% 68% 1.7g 1.7h 2.2g 2.5h 
Reading 
Techniques 16 44% 56% 1.7i 1.7j 2.1i,y 2.8j,y 
Study 
Techniques 18 56% 44% 1.7k 1.9l 2.2k 2.5l 
Test Anxiety 5 60% 40% 1.7m 2.0 2.3m 2.4 
Time 
Management 24 33% 67% 1.7n 1.8o 2.1n,z 2.6o,z 
USTU10 32 44% 56% 1.9p 1.6q 2.3p 2.3q 
Grammar 4 50% 50% 1.8r 1.2 2.3r 2.3 


a,b,c,d,e,f,g,h,I,j,k,l,m,n,o,p,q,rstatistically significant (p<.05), paired samples t-test 
x,y,zstatistically significant (p<.05), independent samples t-test 
 
The number of workshops students attended ranged from 0 to 14, with an average of 5 workshops attended.  
The number of workshops attended had only a weak positive correlation with GPA (see chart 5).  


Chart 5. Workshop Attendance vs. Spring Final GPA


 


                                                           
5 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
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In order to further investigate the significantly higher GPA for attendees of certain workshops, GPA was 
calculated for workshop non-attendees versus attendees among non-renters and renters and compared using 
the independent samples t-test.   See Table 4 below. 
 
Table 4. Workshop Participation and Achievement, Renters vs. Non-renters6


Workshop 


 


Spring GPA  
Non-Renters 


Spring GPA 
Renters 


Non-
Attendees 


Attendees Non-
Attendees 


Attendees 


FLSP 1.9 2.4 --7 2.5  


SALC 2.1 2.4 2.4 2.5 
Decision Making 2.2 2.4 2.4 2.5 
Procrastination 2.2 2.3 2.3 2.6 
Reading Techniques 2.1 2.6 2.2a 2.9a 


Study Techniques 2.1 2.6 2.4 2.5 
Test Anxiety 2.2 2.0 2.4 2.9 
Time Management 2.0 2.7 2.3 2.5 
USTU 10 2.3 2.1 2.3 2.5 
Grammar 2.2 2.3 2.5 2.3 


astatistically significant (p<.05), independent samples t-test 
 


Only the Reading Techniques workshop maintained a significant difference between attendees and non-
attendees when further subdivided into renters and non-renters (p<.05).  Renters who attended the Reading 
Techniques workshop earned an average GPA 0.7 points higher than renters who did not attend (2.9 and 2.2, 
respectively).   


  


                                                           
6 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
7 No statistics displayed for N=1 
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Charts 6 through 8 illustrate the spring GPA among workshop attendees and non-attendees for those workshops 
with statistically significant differences in the spring GPA of all attendees versus all non-attendees. 
 


Chart 6. Spring GPA of FLSP Attendees vs. Non-Attendees 


 
 
Chart 7. Spring GPA of Reading Techniques Attendees vs. Non-Attendees 


 
 


Chart 8. Spring GPA of Time Management Attendees vs. Non-Attendees 
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Additional Student Support Offerings 
In addition to formal workshops, the UC Merced Learning Center also offered more personal support, such as 
social events, individual and group advising, and tutoring.  Charts 9 and 10 illustrate the usage of such services 
by all rental-eligible students, non-renters and renters. 


Chart 9. Student Wrap-around Support Utilization 


 


Chart 10. Student Wrap-around Support Utilization, Renters vs. Non-Renters 
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As with the Learning Center workshops, renters tend to take advantage of the more personal support to a 
greater degree than their non-renter classmates.  Although less than 50% of eligible students chose to rent 
textbooks, more than 50% of all students utilizing student support offerings were textbook renters.  See Table 5 
below.  


Table 5. Academic Achievement of Students who Utilize Student Supports vs. Non-users8


 


 


Fall GPA Spring GPA 


Support Offering # Students 
%Non-
Renters %Renters 


Non-
Users Users 


Non-
Users Users 


Joined 
Club/Organization 17 41% 59% 1.7a 1.7b 2.2a 2.6b 
Socials 27 41% 59% 1.8c 1.7d 2.2c 2.4d 
Initial Advising 39 46% 54% 1.8e 1.7f 1.9e,x 2.5f,x 
Mid-Semester Mtg 21 38% 62% 1.7g 1.7h 2.3g 2.4h 
End of Semester 
Mtg 20 35% 65% 1.8i 1.6j 2.2i 2.5j 
Group Meeting 15 47% 53% 1.7k 1.7l 2.1k,y 3.0l,y 
Drop-in Advising 37 41% 59% 1.9m,z 1.6n,z 2.4m 2.3n 
SALC Tutor 14 43% 57% 1.8o 1.6p 2.3 o 2.2p 


a,b,c,d,e,f,g,h,I,j,k,l,m,n,o,pstatistically significant (p<.05), paired samples t-test 
x,y,zstatistically significant (p<.05), independent samples t-test 
 


In all but one of the support offerings, the independent samples t-test indicates that both users and non-users 
earned similar fall 2009 GPAs.  Students who chose to utilize drop-in advising had a significantly lower fall 
semester GPA than other rental-eligible students, however, their spring GPAs were not significantly different.  
While both users and non-users of student supports significantly improved their GPA from fall to spring, 
students who chose to participate in group meetings and initial advising earned a significantly higher spring GPA 
than their non-participant peers.   


  


                                                           
8 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
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Table 6 contrasts the Spring GPA of students who used versus did not use the student support offerings 
according to their rental status.   Independent samples t-tests were used to analyze differences in both 
participant/non-participant and renter/non-renter GPAs.   


Table 6. Wrap-Around Support Utilization and Achievement, Renters vs. Non-renters9


Support 


 


Spring GPA  
Non-Renters 


Spring GPA 
Renters 


Non-Users Users Non-Users Users 
Joined a 
Club/Organization 


2.1a 2.8a 2.4 2.5 


Attended 1 or More 
Socials (out of 2) 


2.2 2.2 2.2 2.6 


Initial Advising Meeting 1.9 2.5 2.0 2.5 
Mid-Semester Meeting 2.1 2.4 2.5 2.4 
End of Semester Meeting 2.1 2.7 2.5 2.4 
Group Meeting 2.0a 2.9a 2.2b 3.0b  


Drop-in Advising (>2) 2.3 c 2.1 3.1 c 2.4 


SALC Tutor 2.3 2.0 2.5 2.4 
a,b,cstatistically significant (p=.057), independent samples t-test 
 


Among both renters and non-renters, those who participated in the group meeting earned an average GPA 
significantly higher than their non-participant classmates with the same rental status.  Non-renters who joined 
at least one club or organization earned a significantly higher GPA than fellow non-renters who did not join a 
club.  Joining a club did not correspond to a significantly higher GPA among renters, nor did it correspond to a 
significant difference in GPA between renters and non-renters.  The only statistically significant difference 
between renters and non-renters related to support utilization was for drop-in advising appointments.  Renters 
who did not attend two or more drop-in advising appointments earned an average spring GPA of 3.1, compared 
to 2.3 among non-renters who also declined to attend at least two drop in advising appointments.   


 


  


                                                           
9 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
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The following charts illustrate the spring GPA among support users and non-users for those support offerings 
with statistically significant differences in the spring GPA of users versus non-users. 
 
Chart 11. Spring GPA of Users vs. Non-users of Club/Organization Membership 


 


Chart 12. Spring GPA of Users/Non-users of the Initial Advising Meeting 


 


Chart 13. Spring GPA of Users/Non-users of the Group Meeting 
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Academic Engagement 
In order to better understand how differences in students’ academic engagement might influence their 
academic achievement, students’ visits to office hour were documented, as well as student course compliance 
(missed assignments, exams, lectures and sections).   See Table 7 below.  


Table 7. Academic Engagement Among Textbook-Eligible Students10


 


 


   
Fall GPA Spring GPA 


Academic 
Engagement 
Measure # Students 


%Non-
Renters %Renters 


Non-
Attendees Attendees 


Non-
Attendees Attendees 


Office Hours 23 48% 52% 1.8a 1.6b 2.3 a 2.4 b 
TA Hours 21 48% 52% 1.8 c 1.7 d 2.4 c 2.2 d 
Missed 
Assignment 12 33% 67% 1.8 e 1.4 f 2.3 e 2.5 f 
Missed Exam 1 100% 0% 1.8 g -- 2.3 g -- 
Missed Lecture 21 43% 57% 1.8 h 1.6 i 2.3 h 2.4 i 
Missed Section 10 70% 30% 1.8 j 1.5 k 2.2 j 2.7 k 


a,b,c,d,e,f,g,h,I,j,kstatistically significant (p<.05), independent samples t-test 


Among the 57 textbook-eligible students, fewer than half missed a lecture (n=21) and fewer than one quarter 
missed an assignment or a section (n=12, n=10, respectively).  Most students completed all assignments and 
exams and attended all lectures and sections, indicating a generally high level of academic engagement.  
However, fewer than half all rental-eligible students attended office hours or TA hours. 


Renters and Non-renters comprised similar proportions of students attending office hour and TA hours.  While 
more of the missed assignments were attributed to renters, more of the missed sections were attributed to non-
renters. Renter comprised a slightly higher percentage of students who missed lectures than non-renters.  See 
Charts 14 and 15. 


Chart 14. Student Academic Engagement 


 
                                                           
10 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
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Chart 15. Student Academic Engagement, Renters vs. Non-Renters 


 


There was no significant difference in GPAs between renters and non-renters when analyzed by the academic 
engagement measures using the independent samples t- test.  See Table 8 below.   


Table 8. Academic Engagement and Achievement, Renters vs. Non-Renters11


Academic Engagement 
Measure 


 


Spring GPA  
Non-Renters 


Spring GPA 
Renters 


No Yes No Yes 
Attended Office Hours 2.1 2.4 2.5 2.4 
Attended TA Hours 2.3 2.1 2.6 2.3 
Missed Any Assignments 2.2 2.2 2.4 2.5 
Missed Any Exams 2.2 --12 2.4  --13


Missed Any Lectures 
 


2.2 2.3 2.4 2.5 
Missed Any Sections 2.1 2.4 2.3 3.2 


 


Missing assignments, lectures, section, office hours or TA hours did not correspond to a significant differences in 
GPA among renters or non-renters.      


                                                           
11 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
12 No statistics displayed for N=1 
13 No statistics displayed for N=0 
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Patterns of Textbook Rental 
Among renters, two measures of participation in the textbook rental program were recorded – the length of 
time students for which students rented textbooks, and the extent of their courseload for which student rented 
textbooks.  See Table 9 below. 


Table 9. Textbook Rental Patterns14


  


 


N 


% of all 
eligible 


students 


Fall 
Final 
GPA 


(Mean) 


Spring 
Final 
GPA 


(Mean) 


Rental Duration 
0-89 
Days 


90-100 
Days 


>100 
Days 


Mean 


Rented books for 
NO classes 


32 56% 1.7a 2.2a,x  


Rented books for 
SOME classes 


12 21% 1.7 1.8y 2 17% 5 42% 5 42% 97.9 


Rented books for 
ALL classes15


13 
 


23% 1.9b 3.0b,x,y 0 0% 3 25% 9 75% 101.2 


a,b statistically significant difference (p<.05), paired samples t-test 
x,ystatistically significant difference (p<.05), independent samples t-test 


Nearly all renters obtained their textbooks early in the semester, and had their well before the midterm.  Similar 
numbers of renters rented books for some of their classes versus all of their classes.   


Students who rented books for either all or none of their classes significantly improved their average GPA from 
fall to spring.  Students who rented textbooks for only some of their classes did not significantly improve their 
average GPA from fall to spring.  Interestingly, the average spring GPA for students who rented textbooks for all 
of their classes was significantly higher than that of both students rented textbooks for only some of their 
classes (3.0 versus 1.8, respectively) and those who did not rent textbooks for any classes (3.0 versus 2.2, 
respectively).  The differences in achievement by rental extent is illustrated below in Chart 16. 


Chart 16. Spring GPA by Rental Extent 


  
                                                           
14 Alpha superscript identify each set of significantly different pairs of values (##a is significantly different from ###a, ##b is 
significantly different from ###b, etc.) 
15 Rental duration data is missing for 1 student who rented textbooks for all classes 
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Summary 
At the inception of the project, several research questions were posed, many of which can be at least partially 
answered by the findings from this evaluation.   
1. How has the program impacted student access to material?  What is the financial impact on students? 


Nearly half (44%) of eligible students were able to rent textbooks.  Slightly more than half of renters were 
able to rent books for all of their classes (13 out of 25, or 52% of renters).  This represents a significant 
savings and improved access to materials for eligible students. 
 


2. Does faculty participation increase over time? 
While baseline data was collected for this research question during the 2010-11 program year, it must be 
compared to data collected in 2011-12 to assess growth. This will be reported in the Year 2 report. 
 


3. Does student participation increase over time? 
While baseline data on the participation of eligible students was collected for the 2010-11 school year, it 
must be compared to data collected in 2011-12 to assess growth. This will be reported in the Year 2 report. 


 
4. Does the textbook rental program and associated student supports improve the retention of at-risk students? 


Student retention requires the comparison of 2010-11 student enrollment to the 2009-10 roster of eligible 
students. This will be reported in the Year 2 report. 
 


5. Do the textbook rental program and associated student supports improve the achievement of at-risk 
students? 
Among eligible students, students who participate in the textbook rental program and some associated 
student supports do indeed exhibit stronger academic achievement than non-renters according to several 
measures.  Students who rent textbooks improved their midterm GPA from fall to spring to a greater degree 
than did eligible students who choose not to rent textbooks.  Among students who rent textbooks, those 
who attended the Reading Techniques workshop earned a significantly higher GPA than their peers who 
rented textbooks but did not attend the workshop.  Also, among both renters and non-renters, those who 
attended Learning Center Group Meetings earned significantly higher GPAs than their peers with the same 
rental status.  Finally, students who rented textbooks for all of their courses earned an average GPA 
significantly higher than those who did not rent textbooks (3.0 versus 2.2, respectively).  In addition, 
students who rented textbooks for all of their courses also earned an average GPA significantly higher than 
that of their classmates who only rented textbooks for some of their courses (3.0 versus 1.8, 
respectively).This indicates that students who take advantage of textbook rental to the full extent rather 
than partially or not at all do tend to achieve at higher levels.   
 
 


6. Does the program help students increase their confidence, use of course materials, and expectations of 
success? 
While the question of student confidence and expectations of success cannot entirely be answered by the 
analysis of attendance and achievement data, some clues exist that point to a possible association between 
participation in the textbook rental program on student confidence and expectations of success.  In terms of 
the number of courses and total units attempted, renters and non-renters had similar classloads in the fall 
semester.  However, those that chose to rent textbooks increased their courseload significantly more than 
did non-renters in the spring semester. Renters took on average of 5 classes (4.6) compared to about 4 
classes among non-renters (4.1).  Caution must be used in the interpretation of this data, however, as it is 
unclear whether the availability of rental books influenced course load or an increased course load drove 
students to rent books.  Regardless of the murky causal link, it still bears significance that the textbook 
rental program supported students who chose to increase their courseload. 







17 | P a g e  
 


 
Nearly all of the students who rented textbooks possessed them for at least 90 days of the semester, well 
before the midterm.  This is a positive indication of student utilization of rental materials.   
 


7. Will this project be financially sustainable once the FIPSE grant has expired? 
 


This research question will most accurately be answered in Year 2 after the program has gained a foothold 
on campus and produced trend data regarding student and faculty participation.  Currently, the university 
has undertaken a campaign to encourage private donations to the textbook rental program which has 
already yielded significant support.  In Year 2 of the program, the commitment of various private donors and 
project operations costs will be re-evaluated as the campus prepares to absorb the additional administrative 
costs (if any) of fully assuming the program. 
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NATURAL SCIENCES EDUCATION 198 (PLAN TO BE OFFERED IN FALL 2011) 
 
Retention  of  talented  and motivated math  and  science  students  is  a  very  challenging  issue. 
Analysis of past student academic retention data have shown that 15% of first‐time freshman 
students  in  the  School  of  Natural  Sciences  voluntarily  withdrew  from  the  University  of 
California, Merced before entering  their  third‐year  (as  shown  in Table A). Of  those  students, 
approximately 33% of students had a cumulative grade point average of 3.0 or better before 
their  departures  from  the  university.  There  are many  reasons  for  their  departure,  some  of 
which  include financial challenges,  incongruence  in academic environment, and/or  intellectual 
dissatisfaction.    
 
    Table A. First‐time Freshman Retention 


 
One of the solutions to this challenge, particularly  in reducing  intellectual dissatisfaction,  is to 
offer  a  pathway  course  to  encourage  students make  use  of  the  broad  range  of  intellectual 
resources  available  to  them.  To  establish  an  educational  roadmap  to  support  students  to 
navigate their undergraduate experiences, a new course will be introduced in Fall 2011.  
 
NSED  198 will  enable  students  to  have  a  smooth  transition  to  the  research  culture  of  our 
university by  identifying specific educational success tools and techniques for persistence and 
retention. This course is designed to: 


‐ Offer students resources to develop a richer, more  intense and challenging academic 
experience. 


‐ Identify  factors  that  enhance  graduate  and  professional  school  admission  and 
strategies to better prepare for a post‐ baccalaureate degree and science career  


 
Students will be  introduced to the many aspects of the modern research university within the 
context of  the School of Natural Sciences at University of California, Merced,  so  they will be 
prepared  to  initiate  and  engage  in  authentic  research  experiences  in  Applied Mathematics, 
Chemistry, Biological Sciences, Physics, and Earth System Sciences. NSED 198 is also designed to 
provide  a  platform  for  future  success  and  the  opportunity  for  students  to  learn  not  only 
investigative skills, but also leadership, mentoring skills, and internship development as well. 
 
The  course  will  also  facilitate  dialogue  and  opportunities  to  develop  a  strong  educational 
blueprint.  Course  topics  will  include  research  journal  reviews,  scholarships/fellowships, 
internships, navigating majors,  research ethics,  and post‐baccalaureate planning. Community 
College transfer students will also be encouraged to take this course. 


Cohort Year 
Initial NS 
Enrollment 


Retention after 2nd Year 
Attrition by the beginning of 3rd Year


Academic 
Dismissal 


Voluntarily Withdraw


Still
NS Majors 


No longer 
NS Majors 


GPA 
Less than 3.0 


GPA 
3.0 or better 


2005  241  144  35  28  25  9 


2006  118  69 17 15 11  6


2007  204  103 39 23 20  19


2008  245  145 42 24 27  7


Annual Average  202  115  33  23  21  10 





		Need analysis

		NSED 198 Description











Bioengineering—Major Requirements for BS Degree 
Effective Fall 2009 
University of California, Merced                 Anticipated Graduation Date (ex: May 2010) ______________ 
 
Full Name: ________________________________  ID #: _________________  Email __________________________ 


This guide in an unofficial document intended to be used for advising/course planning only.  This document cannot be 
used to supersede or waive requirements listed in the UCM Catalog unless approved by your advisor. 


 
 
Requirement/ Course Dept # 


 
Course Title 


 
Grade 


Units or # 
Required 


Term/Year 
Completed 


Substitute  
Approved 


UCM Requirements      
-UC Entry Level Writing   n/a   
-American History/Institutions   n/a   
-CORE 001 World at Home I  1 course   
-WRI 010 College Composition  1 course   
School Requirements      
-CORE 100 (or replacement) World at Home II  4 units   
-CORE 090x or ENGR 097   1 unit   
-MATH 021 Calculus I  4 units   
-MATH 022 Calculus II  4 units   
-MATH 023 Vector Calculus  4 units   
-MATH 024 Linear Algebra and Differential Equations  4 units   
-MATH 032 Statistics  4 units   
-PHYS 008 Introductory Physics I  4 units   
-PHYS 009 Introductory Physics II  4 units   
-CSE 020 Introduction to Computing I  2 units   
-CSE 021 Introduction to Computing II  2 units   
-BIO 001 Contemporary Biology  5 units   
-CHEM 002 General Chemistry I  4 units   
-Arts/Humanities GE   3-4 units   
-Social Science GE   3-4 units   
Major/Core Requirements      
-ENGR 097 or SSHA GE   2 units   
-ENGR 197 or upper division 
SSHA GE 


  3 units   


Engineering Fundamentals      
-ENGR 045 Introduction to Materials  4 units   
-ENGR 057 Dynamics  4 units   
-ENGR 065 Circuit Theory  3 units   
-ENGR 130 Thermodynamics  3 units   
-ENGR 155 Engineering Economics  3 units   
-ENGR 166 Analog and Digital Electronics  3 units   
Bioengineering Core      
-BIOE 030 Introduction to Bioengineering  4 units   
-BIOE 100 Physiology for Engineers  4 units   
-BIOE 103 (or BIOE 102) Biosensors  4 units   
-BIOE 104 Biotransport  3 units   
-ENGR 120 Fluid Mechanics  4 units   
-BIO 002 Introduction to Molecular Biology  4 units   
-BIO 110 The Cell  4 units   
-BIOE 150 (or service learning 
with approval) 


Bioengineering Design  3 units   


Additional Degree Requirements      
-CHEM 008 Principles of Organic Chemistry  4 units   
-CHEM 010 General Chemistry II  4 units   
-ENGR 191 Professional Seminar  1 unit   
-Choose a minimum of 6 units 
from Technical Electives 


  6 units   


Notes/Comments 


 
 
Advisor Signature/Date: 
Student Signature/Date: 



https://eng.ucmerced.edu/soe/student-support/std-forms/chk-bioe
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Service Learning/Freshman Seminar/SSHA GE 
1 unit of either ENGR 097 or CORE 090x is required; remaining 5 units may be ENGR 097, ENGR 197 or SSHA GE (3 
units must be upper division). 
 
 Term / Course / Team or Title / Units 
1. 
2. 
3. 
4. 
5. 
6. 
 
 
Technical Elective Courses 
 
BIOE 101 BIO 150 
BIOE 110 BIO 151 
BIOE 114 BIO 175 
BIOE 117 BIO 181 
ENGR 170 BIO 182 
ENGR 170L BIO 185 
BIO 101 MSE 113 
BIO 102 MSE 114 
BIO 104 MSE 118 
BIO 140 BIO 195 (with approval) 
BIO 142  
  
 
Course Dept. # Course Title Grade Units Term/Year Completed 
          
          
          
          
          
          
          


 







CSE 020 (2) 
Intro to Computing I 


MATH 021 (4) 
Calculus I 


*AP, math placement exam, or 
MATH 005 


PHYS 008 (4) 
Physics I 


*MATH 021 (co-requisite) 


CSE 021 (2) 
Intro to Computing II 


*CSE 020 


CORE 001 (4) 
The World at Home I 
*AP English, AWPE, or WRI 


001 


MATH 022 (4) 
Calculus II 


*MATH 021 


PHYS 009 (4) 
Physics II 


*PHYS 008, MATH 021, &  
MATH 022 or MATH 030 (co-


requisite)  


CHEM 002 (4) 
General Chemistry 


*AP, chemistry placement exam 
or CHEM 001 


MATH 032 (4) 
Statistics 
*MATH 021 WRI 010 (4) 


College Reading & 
Composition 


*AP English, AWPE, or WRI 
001 


MATH 023 (4) 
Vector Calculus 


*MATH 022 


MATH 024 (4) 
Linear Algebra & 
Diff. Equations 


*MATH 022 


ENGR 045 (4) + 


Intro to Materials 
*CHEM 002, MATH 021 & 


PHYS 008 
ENGR 166 (3)^ 


Analog & Digital 
Electronics 


*ENGR 065 


ENGR 130 (3) ^ 


Thermodynamics 
*CHEM 002, MATH 023, 
MATH 024 & PHYS 009 


ENGR 155 (3) 
Engineering          


Economic Analysis 
#Junior or Senior standing only 


CORE 100 (4) 
The World at Home 


II 
*CORE 001 & Junior Standing 


BIO 001 (5) 
Contemporary     


Biology 
 


BIOE 030 (4)^ 


Intro to  
Bioengineering 


*MATH 021, BIO 001, CHEM 
002 & PHYS 008 


BIO 002 (4) 
Introduction to   


Molecular Biology 


BIOE 104 (3)^ 


Biotransport 
*BIO 002, CHEM 002, MATH 
021, PHYS 008, & ENGR 120 


BIO 110 (4) 
The Cell 


*BIO 002 or BIO 101 


BIOE 102 (4) 
Biosensors 


*BIO 001, MATH 021, PHYS 
008 


CHEM 008 (4) 
Organic Chemistry 
*CHEM 002 (A– or better) or 


CHEM 010 


CHEM 010 (4) 
General Chemistry II 


*CHEM 002 


2009-11 Bioengineering Program Requirements 


ENGR 191 (1) 
Professional Seminar 


#Taken Senior year 


BIOE 103 (4)+ 


Biosensors &  
Bioinstrumentation 


*BIO 001, MATH 021, PHYS 
008 & ENGR 166 


UC Merced Campus Requirements General Education Requirements 


Arts/Humanities GE (4) Social Science GE (4) 


ENGR 097/197 (3) 
Or SSHA GE 


ENGR 197 (3) 
Or upper division SSHA GE 


Engineering Major Preparation 


Engineering Fundamentals 


OR 


Bioengineering Core 


Additional Degree Requirements 


Professional Seminar 


Name:_________________________________ ID Number:_____________________ 
 
Class level (circle one): Freshman Sophomore Junior  Senior 


Students in the Bioengineering program are also required to take a 
minimum of 6 units of Technical Electives. 
For choices of Technical Electives please see the reverse side of this 
flow chart. 


* = Prerequisites 
+ = Offered Spring semester only 
^ = Offered Fall semester only 
# = Class restriction 


UC Merced School of Engineering, 6/2010 


BIOE 150 (3)+ 


Bioengineering  
Design 


*CHEM 008, ENGR 045, 
ENGR 120, ENGR 130, MATH 


021, PHYS 008, BIO 002, 
ENGR 065, ENGR 166, BIOE 


103 & BIO 161 


BIOE 100 (4) 
Physiology for  


Engineers 
*BIO 002, CHEM 008, MATH 


021 & PHYS 008 


ENGR 065 (3) 
Circuit Theory 


*MATH 024 & PHYS 009 


ENGR 120 (4)+ 


Fluid Mechanics 
*ENGR 057 & MATH 024 


 


ENGR 057 (4) 
Dynamics 


*MATH 021 & PHYS 008 







Bioengineering Technical Electives 


BIOE 117 (4) 
Lab on a Chip 


*MATH 21, PHYS 8, BIO 1, & 
CHEM 2 


BIOE 101 (3) 
Modeling Nanoscale 
Processes in Biology 
*MATH 21, PHYS 8, MATH 


23, & BIO 1 


MSE 113 (3) + 
Material Structure & 


Characterization 
*MATH 21, PHYS 8 & PHYS 


9 


MSE 114 (3) + 


Polymeric Materials 
*CHEM 2, CHEM 8, PHYS 9, 
ENGR 45, MATH 21, & PHYS 


8 


MSE 118 (3) 
Intro to Nanotech & 


Nanoscience 
*MATH 21 or PHYS 8, & 


CHEM 2 


ENGR 170/L (3/1) 


Electron Microscopy 
 


BIOE 114 (3) 
Tissue Engineering 
*MATH 21, PHYS 8, & BIO 


100 


BIO 101 (4) 
Biochemistry 


*CHEM 100 


BIO 102 (4) 
Advanced Molecular 


Biology 
*BIO 101 


BIO 104 (4) 
Biophysics 


*BIO 100 or BIO 101, and 
CHEM 10 or ENGR 130 


BIO 140 (4) 
Genetics 


*BIO 1 


BIO 150 (4) 
Embryos, Genes, & 


Development 
*BIO 110 


BIO 151 (4) 
Molecular  


Immunology 
*BIO 110 


BIO 142 (4) 
Genome Biology 


*BIO 110 


BIO 175 (4) 
Biostatistics 


*MATH 18 or MATH 32, and 
PHYS 8, MATH 22 or MATH 


30 


BIO 181 (4) 
Introduction to Bio-


molecular Simulation 
*BIO 100, CHEM 8, MATH 
21, PHYS 8, & MATH 15 or 


BIO 180 


BIO 182 (4) 
Bioinformatics 


*BIO 1, and MATH 18 or 
MATH 32 


BIO 185 (3) 
Biomedical Ethics 


*BIO 1 or BIO 3 


BIOE 195 (1-3) 
Research Credit 


 


Choose a minimum of 6 units 


 2 


* = Prerequisites 
+ = Offered Spring semester only 


UC Merced School of Engineering, 2009 


BIOE 110 (3) 
Self Assembling 


Molecular Systems 
*MATH 21, PHYS 8, & BIO 


100 







Computer Science and Engineering—Major Requirements for BS Degree 
Effective Fall 2009 
University of California, Merced                 Anticipated Graduation Date (ex: May 2010) ______________ 
 
Full Name: ________________________________  ID #: _________________  Email __________________________ 
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Requirement/ Course Dept # 


 
Course Title 


 
Grade 


Units or # 
Required 


Term/Year 
Completed 


Substitute  
Approved 


UCM Requirements      
-UC Entry Level Writing   n/a   
-American History/Institutions   n/a   
-CORE 001 World at Home I  1 course   
-WRI 010 College Composition  1 course   
School Requirements      
-CORE 100 (or replacement) World at Home II  4 units   
-CORE 090x or ENGR 097   1 unit   
-MATH 021 Calculus I  4 units   
-MATH 022 Calculus II  4 units   
-MATH 023 Vector Calculus  4 units   
-MATH 024 Linear Algebra and Differential Equations  4 units   
-MATH 032 Statistics  4 units   
-PHYS 008 Introductory Physics I  4 units   
-PHYS 009 Introductory Physics II  4 units   
-CSE 020 Introduction to Computing I  2 units   
-CSE 021 Introduction to Computing II  2 units   
-BIO 001 Contemporary Biology  4 units   
-CHEM 002 General Chemistry  4 units   
-Arts/Humanities GE   3-4 units   
-Social Science GE   3-4 units   
Major/Core Requirements      
-ENGR 097 or SSHA GE   2 units   
-ENGR 197 or upper division SSHA 
GE 


  3 units   


Engineering Fundamentals      
-ENGR 155 Engineering Economics  3 units   
And choose 12 units from the following      
-ENGR 045 Introduction to Materials  4 units   
-ENGR 057 Dynamics  4 units   
-ENGR 065 Circuit Theory  3 units   
-ENGR 120 Fluid Mechanics  4 units   
-ENGR 130 Thermodynamics  3 units   
-ENGR 151 Strength of Materials  4 units   
-ENGR 180 Spatial Analysis  4 units   
CSE Core      
-CSE 030 Intro to Computer Science I  4 units   
-CSE 031 Intro to Computer Science II  4 units   
-ENGR 191 Professional Seminar  1 unit   
And choose 4 courses from the 
following 


     


-CSE 100 Algorithm Design and Analysis  4 units   
-CSE 111 Database Systems  4 units   
-CSE 120 Software Engineering  4 units   
-CSE 140 Computer Architecture  4 units   
-CSE 150 Operating Systems  4 units   
-CSE 160 Computer Networks  4 units   
Choose a minimum of 4 courses of 
Technical Electives 


(See reverse)  4 courses   


 
 
 
 
 



https://eng.ucmerced.edu/soe/student-support/std-forms/chk-cse
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Notes/Comments 
 
 
 
Advisor Signature/Date: 
Student Signature/Date: 
 
Service Learning/Freshman Seminar/SSHA GE 
1 unit of either ENGR 097 or CORE 090x is required; remaining 5 units may be ENGR 097, ENGR 197 or SSHA GE (3 
units must be upper division). 
 
 Term / Course / Team or Title / Units 
1. 
2. 
3. 
4. 
5. 
6. 
 
 
Technical Elective Courses 
Choose 4 courses from: 
CSE 170 (Intro to Graphics) CSE 176 (Machine Learning) 
CSE 171 (Game Programming) CSE 180 (Intro Robotics) 
CSE 175 (Intro to Artificial Intelligence) CSE 185 (Intro to Computer Vision) 
  
 
Course Dept. # Course Title Grade Units Term/Year Completed 
          
          
          
          


 
 







CSE 020 (2) 
Intro to Computing I 


MATH 021 (4) 
Calculus I 


*AP, math placement exam, or 
MATH 005 


PHYS 008 (4) 
Physics I 


*MATH 021 (co-requisite) 


CSE 021 (2) 
Intro to Computing II 


*CSE 021 


CORE 001 (4) 
The World at Home I 
*AP English, AWPE, or WRI 


001 


MATH 022 (4) 
Calculus II 


*MATH 021 


PHYS 009 (4) 
Physics II 


*PHYS 008, MATH 021, &  
MATH 022 or MATH 030 (co-


requisite)  


CHEM 002 (4) 
General Chemistry 


*AP, chemistry placement exam 
or CHEM 001 


MATH 032 (4) 
Statistics 
*MATH 021 WRI 010 (4) 


College Reading & 
Composition 


*AP English, AWPE, or WRI 
001 


MATH 023 (4) 
Vector Calculus 


*MATH 022 


MATH 024 (4) 
Linear Algebra & 
Diff. Equations 


*MATH 022 


ENGR 045 (4) + 


Intro to Materials 
*CHEM 002, MATH 021 & 


PHYS 008 


ENGR 065 (3) 
Circuit Theory 


*MATH 024 & PHYS 009 


ENGR 130 (3) ^ 


Thermodynamics 
*CHEM 002, MATH 023, 
MATH 024 & PHYS 009 


ENGR 155 (3) 
Engineering        


Economic Analysis 
#Must be Junior standing 


CORE 100 (4) 
The World at Home 


II 
BIO 001 (4) 
Contemporary     


Biology 
 


CSE 030 (4) 
Intro to Computer 


Science I 
*CSE 021 


CSE 120 (4) + 


Software  
Engineering 


*CSE 111, CSE 150, CSE 160 
or CSE 170 


CSE 140 (4) + 


Computer  
Architecture 


*CSE 031 
 


CSE 100 (4) 
Algorithm Design 


*CSE 031 


CSE 031 (4) 
Intro to Computer 


Science II 
*CSE 030 


2009-10 Computer Science & Engineering 
Program Requirements 


CSE 111 (4) 
Database Systems 


*CSE 100 


UC Merced Campus Requirements General Education Requirements 


Arts/Humanities GE (4) Social Science GE (4) Engineering Major Preparation 


Computer Science & Engineering Core 


ENGR 191 (1) 
Professional Seminar 


#Taken Senior year 


Professional Seminar 


Name:_________________________________ ID Number:_____________________ 
 
Class level (circle one): Freshman Sophomore Junior  Senior 


* = Prerequisites 
+ = Offered Spring semester only 
^ = Offered Fall semester only 
# = Class restriction 


UC Merced School of Engineering, 2009 


CSE 150 (4) + 


Intro to Operating 
Systems 
*CSE 031 


CSE 160 (4) ^ 


Networking 
*CSE 031 


 


And 
choose 4 
from the 


following: 


ENGR 057 (4) 


Dynamics 
*MATH 021 & PHYS 008 


 


ENGR 120 (4) 


Fluid Mechanics 
*ENGR 057 & MATH 024 


 


ENGR 151 (4) ^ 


Strength of Materials 
*ENGR 057 


 


ENGR 180 (4) ^ 


Spatial Analysis 
*MATH 021 


 


Engineering Fundamentals 


And choose 12 units from: 


CSE 170 (4) + 


Intro to Graphics 
*CSE 031 


 


CSE 175 (4) ^ 


Intro to Artificial 
Intelligence 


*CSE 020 & CSE 021 
 


CSE 180 (4) 
Mobile Robotics 


*CSE 100 
 


CSE 185 (4) ^ 


Intro to Computer 
Vision 
*CSE 031 


 


Choose 4 courses from the following Technical Electives 


ENGR 097/197 (3) 
Or SSHA GE 


ENGR 197 (3) 
Or upper division SSHA GE 


CSE 176 (4)+ 


Machine Learning 
*MATH 032 & CSE 175 


Alternate years 
 


CSE 171 (4) 
Game Programming 


*CSE 170 
 







Undeclared Engineering Major Requirement Check List 
2009-2010 


The following courses are required of all engineering students regardless of major.  Undeclared students 
should explore the different majors through freshman seminars, service learning, research experiences 
and contact with faculty and graduate students. 


 
Requirement Completed Units 


University Requirements 
University of California Entry Level Writing  n/a 
American History and Institutions  n/a 
 


Campus Requirements 
CORE 1 (4)   
WRI 10 (4)   
CORE 100 or equivalent (4)   
 


School of Engineering Requirements 
Freshman Seminar or Service Learning 
ENGR 90x or 97 (1)   
 
General Education 
MATH 21 (4) Calculus I   
PHYS 8 (4) Intro to Physics I   
CSE 20 (2) Intro to Computing I   
CSE 21 (2) Intro to Computing II   
MATH 32 (4) Statistics   
BIO 1 (4) Contemporary Biology   
Arts/Humanities GE (4)   
Social Science GE (4)   
ENGR 197 or SHHA GE course (3)   
ENGR 97 or SHHA GE course (3)   
 
Major Preparation 
MATH 22 (4) Calculus II   
PHYS 9 (4) Physics II   
CHEM 2 (4) General Chemistry   
MATH 23 (4) Vector Calculus   
MATH 24 (4) Linear Algebra and 
Differential Equations 


  


 
Professional Seminar 
ENGR 191 (1)   


 


Notes/Comments 
 
 
 
 
 



https://eng.ucmerced.edu/soe/student-support/std-forms/chk-und
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Requirement 


 
Course Title 


 
Grade 


Units or # 
Required 


Term/Year 
Completed 


Substitute  
Approved 


UCM Requirements      
-UC Entry Level Writing   n/a   
-American History/Institutions   n/a   
-CORE 001 World at Home I  1 course   
-WRI 010 College Composition  1 course   
School Requirements      
-CORE 100 (or replacement) World at Home II  4 units   
-CORE 090x or ENGR 097   1 unit   
-MATH 021 Calculus I  4 units   
-MATH 022 Calculus II  4 units   
-MATH 023 Vector Calculus  4 units   
-MATH 024 Linear Algebra and Differential 


Equations 
 4 units   


-MATH 032 Statistics  4 units   
-PHYS 008 Introductory Physics I  4 units   
-PHYS 009 Introductory Physics II  4 units   
-CSE 020 Introduction to Computing I  2 units   
-CSE 021 Introduction to Computing II  2 units   
-BIO 001 Contemporary Biology  4 units   
-CHEM 002 General Chemistry  4 units   
-Arts/Humanities GE   3-4 units   
-Social Science GE   3-4 units   
Major/Core Requirements      
-ENGR 097 or SSHA GE   2 units   
-ENGR 197 or Upper Division 
SSHA GE 


  3 units   


Engineering Fundamentals   3 units   
-ENGR 155 Engineering Economics  3 units   
Choose 16 units from the following:      
-ENGR 045 Intro to Materials  4 units   
-ENGR 057 Dynamics  4 units   
-ENGR 065 Circuit Theory  3 units   
-ENGR 120 Fluid Mechanics  4 units   
-ENGR 130 Thermodynamics  3 units   
-ENGR 151 Strength of Materials  4 units   
-ENGR 180 Spatial Analysis & Modeling  4 units   
Environmental Engineering Core      
-ENVE 020 Intro to Env Sci & Tech  4 units   
-ENVE 100 Environmental Chemistry  4 units   
-ENVE 110 Hydrology & Climate  4 units   
-ENVE 130 Meteorology & Air Pollution  4 units   
-ENVE 160 Sustainable Energy  4 units   
-ENGR 191 Professional Seminar  1 unit   
Additional Degree Requirements      
-CHEM 010 General Chemistry II  4 units   
Choose a minimum of 14 units from 
Technical Electives 


  14 units   


 
Notes/Comments 
 
 
Advisor Signature/Date: 
Student Signature/Date: 



https://eng.ucmerced.edu/soe/student-support/std-forms/chk-enve
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Service Learning/Freshman Seminar/SSHA GE 
1 unit of either ENGR 097 or CORE 090x is required; remaining 5 units may be ENGR 097, ENGR 197 or SSHA GE (3 
units must be upper division). 
 
 Term / Course / Team or Title / Units 
1. 
2. 
3. 
4. 
5. 
6. 
 
 
Technical Elective Courses 
-Choose a minimum of 14 units 
-At least one field methods (F) course is required 
-A max of 4 units of Service Learning* and/or Undergraduate Research may be used 
 *Service Learning units counted as technical electives may not be counted as GE 
 
ENVE 105 ENVE 170 
ENVE 112 ENVE 171 
ENVE 114 ENVE 176 
ENVE 116 ENVE 181 (F) 
ENVE 118 ENVE 182 (F) 
ENVE 121 ENVE 183 (F) 
ENVE 140 ENVE 184 (F) 
ENVE 152 ESS 105 
ENVE 155 ENVE 132 
ENVE 162 ENGR 135 
  
 
Course Dept. # Course Title Grade Units Term/Year Completed 
          
          
          
          
          
          
          


 
 







CSE 020 (2) 
Intro to Computing I 


MATH 021 (4) 
Calculus I 


*AP, math placement exam, or 
MATH 005 


PHYS 008 (4) 
Physics I 


*MATH 021 (co-requisite) 


CSE 021 (2) 
Intro to Computing II 


*CSE 021 


CORE 001 (4) 
The World at Home I 
*AP English, AWPE, or WRI 


001 


MATH 022 (4) 
Calculus II 


*MATH 021 


PHYS 009 (4) 
Physics II 


*PHYS 008, MATH 021, &  
MATH 022 or MATH 030 (co-


requisite)  


CHEM 002 (4) 
General Chemistry 


*AP, chemistry placement exam 
or CHEM 001 


MATH 032 (4) 
Statistics 
*MATH 021 WRI 010 (4) 


College Reading & 
Composition 


*AP English, AWPE, or WRI 
001 


MATH 023 (4) 
Vector Calculus 


*MATH 022 


MATH 024 (4) 
Linear Algebra & 
Diff. Equations 


*MATH 022 


CORE 100 (4) 
The World at Home 


II 
*CORE 001 & Junior Standing 


BIO 001 (4) 
Contemporary     


Biology 
 


ENVE 130 (4) 
Meteorology & Air 


Pollution 
*ENVE 020 or ESS 020 


ENVE 100 (4)  
Environmental 


Chemistry 
*CHEM 010 & MATH 022 or 


PHYS 008 


ENVE 020 (4) 
Intro to Environ-


mental Sci & Tech 
*CSE 021, CHEM 002 & 


MATH 032 


CHEM 010 (4) 
General Chemistry II 


*CHEM 002 


2009-10 Environmental Engineering  
Program Requirements 


ENGR 191 (1) 
Professional Seminar 


#Taken Senior year 


ENVE 110 (4) 
Hydrology &  


Climate 
*ENVE 020 or ESS 020 


UC Merced Campus Requirements General Education Requirements 


Arts/Humanities GE (4) Social Science GE (4) 


ENGR 097/197 (3) 
Or SSHA GE 


ENGR 197 (3) 
Or upper division SSHA GE 


Engineering Major Preparation 


Environmental Engineering Core 


Additional Requirement Professional Seminar 


Name:_________________________________ ID Number:_____________________ 
 
Class level (circle one): Freshman Sophomore Junior  Senior 


Students in the Environmental Engineering program are also re-
quired to take a minimum of 14 units of Technical Electives. 
For choices of Technical Electives please see the reverse side of this 
worksheet. 


* = Prerequisites 
+ = Offered Spring semester only 
^ = Offered Fall semester only 
# = Class restriction UC Merced School of Engineering, 2009 


ENGR 045 (4) + 


Intro to Materials 
*CHEM 002, MATH 021 & 


PHYS 008 


ENGR 065 (4) 
Circuit Theory 


*MATH 024 & PHYS 009 


ENGR 130 (3) ^ 


Thermodynamics 
*CHEM 002, MATH 023, 
MATH 024 & PHYS 009 


ENGR 155 (3) 
Engineering        


Economic Analysis 
#At least Junior Standing ENGR 057 (4) + 


Dynamics 
*MATH 021 & PHYS 008 


 


ENGR 120 (4) 


Fluid Mechanics 
*ENGR 057 & MATH 024 


 


ENGR 151 (4) ^ 


Strength of Materials 
*ENGR 057 


 


ENGR 180 (4) ^ 


Spatial Analysis 
*MATH 021 


 


Engineering Fundamentals 


And choose 16 units from: 


ENVE 160 (4)^ 


Sustainable Energy 
*ENVE 020 or ESS 020 







Environmental Engineering Technical Electives 


ENVE 114 (4)+ 


Mountain Hydrology 
of the Western States 


*ENVE 110 or ESS 110 


ENVE 105 (3)+ 


Environmental Data 
Analysis 


*MATH 021 & PHYS 008 


ENVE 183 (F) ^ 
Field Methods in  


Subsurface Hydrology 
*ENVE 112 


ENVE 184 (F) 


Field Methods in Envi-
ronmental Chemistry 


*ENVE 100 


ESS 105 (3) 
Watershed  


Biogeochemistry 
*ENVE 100 or ESS 100, & 


ENVE 110 or ESS 110 


ENVE 118 (4) 
Global Change 


*CHEM 002 


ENVE 112 (4)+ 


Subsurface  
Hydrology 


*ENVE 110 or ESS 110 


ENVE 121 (4) 
Environmental  
Microbiology 


*BIO 001 & ENVE 020 


ENVE 140 (3) 
Water Resources & 


Management 
*ENVE 020 & ENGR 155 


ENVE 152 (4) 
Remote Sensing of 
the Environment 


*MATH 021 & PHYS 008 


ENVE 155 (4) 
Decision Analysis in 


Management 
*ECON 100 or MGMT 100 & 


ECON 010 or POLI 010 


ENVE 162 (3)+ 


Modeling & Design 
of Energy Systems 
*ENVE 135, ENGR 160 & 


ENVE 160 


ENVE 170 (3)^ 


Contaminant Fate & 
Transport 


*ENVE 100 or ESS 100 


ENVE 171 (3)^ 


Environmental  
Organic Chemistry 


*ENVE 100 or ESS 100 


ENVE 176 (3) 
Water & Wastewater 


Treatment 
*ENVE 020 or ESS 020, ENVE 
200 or ESS 100, & ENGR 120 


ENVE 181 (F)+ 
Field Methods in 
Snow Hydrology 
*ENVE 110 or ESS 110 


ENVE 182 (F) 
Field Methods in 


Surface Hydrology 
*ENVE 110 or ESS 110 


ENVE 116 (3) 
Applied Climatology 


*ENVE 110 or ESS 110 
 


ENGR 180 (4)^ 


Spatial Analysis and 
Modeling 
*MATH 021 


ENGR/ENVE 199 (1-5) 
Individual Study 


* = Prerequisites 
+ = Offered Spring semester only 
^ = Offered Fall semester only 


UC Merced School of Engineering, 2009 


Students must choose at least 14 units of Technical Electives.  One course must 
contain a Field (F) component.  A maximum of 4 Service Learning# and/or Under-


graduate Research may be used. 
# Service learning units counted as technical electives may not be counted as GE 


ENVE 105 (3)+ 


Environmental Data 
Analysis 


*MATH 021 & PHYS 008 


ENVE 112 (4)+ 


Subsurface  
Hydrology 


*ENVE 110 or ESS 110 


ENVE 114 (3)+ 


Mountain Hydrology 
of the Western States 


*ENVE 110 or ESS 110 


ENVE 152 (4) 
Remote Sensing of 
the Environment 


*MATH 021 & PHYS 008 


ENVE 181 (F)+ 
Field Methods in 
Snow Hydrology 
*ENVE 110 or ESS 110 


ENVE 182 (F) 
Field Methods in 


Surface Hydrology 
*ENVE 110 or ESS 110 


ENVE 183 (F) ^ 
Field Methods in  


Subsurface Hydrology 
*ENVE 112 


ENVE 105 (3)+ 


Environmental Data 
Analysis 


*MATH 021 & PHYS 008 


ENVE 112 (4)+ 


Subsurface  
Hydrology 


*ENVE 110 or ESS 110 


ENVE 121 (4) 
Environmental  
Microbiology 


*BIO 001 & ENVE 020 


ENVE 140 (3) 
Water Resources & 


Management 
*ENVE 020 & ENGR 155 


ENVE 170 (3)^ 


Contaminant Fate & 
Transport 


*ENVE 100 or ESS 100 


ENVE 171 (3)^ 


Environmental  
Organic Chemistry 


*ENVE 100 or ESS 100 


ENVE 176 (3) 
Water & Wastewater 


Treatment 
*ENVE 020 or ESS 020, ENVE 
200 or ESS 100, & ENGR 120 


ENVE 182 (F) 
Field Methods in 


Surface Hydrology 
*ENVE 110 or ESS 110 


ENVE 183 (F) ^ 
Field Methods in  


Subsurface Hydrology 
*ENVE 112 


ENVE 184 (F) 


Field Methods in Envi-
ronmental Chemistry 


*ENVE 100 


ENVE 152 (4) 
Remote Sensing of 
the Environment 


*MATH 021 & PHYS 008 


Hydrology Emphasis Suggestions Water Quality Emphasis Suggestions Air Pollution & Sustainable Energy   
Emphasis Suggestions 


ENVE 132 (3)+ 


Air Pollution Control 
*ENVE 130 


ENVE 155 (4) 
Decision Analysis in 


Management 
*ECON 100 or MGMT 100 & 


ECON 010 or POLI 010 


ESS 105 (3) 
Watershed  


Biogeochemistry 
*ENVE 100 or ESS 100, & 


ENVE 110 or ESS 110 


ENVE 155 (4) 
Decision Analysis in 


Management 
*ECON 100 or MGMT 100 & 


ECON 010 or POLI 010 


ENVE 116 (3) 
Applied Climatology 


*ENVE 110 or ESS 110 
 


ENVE 132 (3)+ 


Air Pollution Control 
*ENVE 130 


ENVE 155 (4) 
Decision Analysis in 


Management 
*ECON 100 or MGMT 100 & 


ECON 010 or POLI 010 


ENVE 162 (3)+ 


Modeling & Design 
of Energy Systems 
*ENVE 135, ENGR 160 & 


ENVE 160 


ENGR 135 (4)^ 


Heat Transfer 
*ENGR 120 
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Requirement/ Course Dept # 


 
Course Title 


 
Grade 


Units or # 
Required 


Term/Year 
Completed 


Substitute  
Approved 


UCM Requirements      
-UC Entry Level Writing   n/a   
-American History/Institutions   n/a   
-CORE 001 World at Home I  1 course   
-WRI 010 College Composition  1 course   
School Requirements      
-CORE 100 (or replacement) World at Home II  4 units   
-CORE 090x or ENGR 097   1 unit   
-MATH 021 Calculus I  4 units   
-MATH 022 Calculus II  4 units   
-MATH 023 Vector Calculus  4 units   
-MATH 024 Linear Algebra and Differential Equations  4 units   
-MATH 032 Probability and Statistics  4 units   
-PHYS 008 Introductory Physics I  4 units   
-PHYS 009 Introductory Physics II  4 units   
-CSE 020 Introduction to Computing I  2 units   
-CSE 021 Introduction to Computing II  2 units   
-BIO 001 Contemporary Biology  4 units   
-CHEM 002 General Chemistry I  4 units   
-Arts/Humanities GE   3-4 units   
-Social Science GE   3-4 units   
Major/Core Requirements      
-ENGR 097 Service Learning  2 units   
-ENGR 197 Service Learning  3 units   
Engineering Fundamentals      
-ENGR 045 Introduction to Materials  4 units   
-ENGR 057 Dynamics  4 units   
-ENGR 130 Thermodynamics  3 units   
-ENGR 151 Strength of Materials  4 units   
-ENGR 155 Engineering Economics Analysis  3 units   
Mechanical Engineering Core      
-ENGR 120 Fluid Mechanics  4 units   
-ENGR 135 Heat Transfer  4 units   
-MATH 131 Numerical Analysis I  4 units   
-ME 120 Component Design  3 units   
-ME 135 Finite Element Analysis  3 units   
-ME 137 Computer Aided Engineering  4 units   
-ME 140 Vibration and Control  3 units   
-ME 170 Capstone Design  4 units   
-ENGR 191 Professional Seminar  1 unit   
-Choose a minimum of 7 units 
from Technical Electives 


  7 units   


 
Notes/Comments 
 
 
 
Advisor Signature/Date: 
Student Signature/Date: 
 



https://eng.ucmerced.edu/soe/student-support/std-forms/chk-me
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Service Learning and Freshman Seminar 
(ENGR 097/197 and CORE 090x) 
6 units required; up to 2 units may be Freshman Seminar (CORE 090x) 
 
 Term / Course (097, 197, 090x) / Team or Topic / Units 
1. 
2. 
3. 
4. 
5. 
6. 
 
 
Technical Elective Courses 
 
ENGR 065 
ME 142 
ENVE 130 
ENVE 132 
ENVE 160 
ENVE 162 
MSE 118 
 
Course Dept. # Course Title Grade Units Term/Year Completed 
          
          
          
          
          
          
          


 







CSE 020 (2) 
Intro to Computing I 


MATH 021 (4) 
Calculus I 


*AP, math placement exam, or 
MATH 005 


PHYS 008 (4) 
Physics I 


*MATH 021 (co-requisite) 


CSE 021 (2) 
Intro to Computing II 


*CSE 021 


CORE 001 (4) 
The World at Home I 
*AP English, AWPE, or WRI 


001 


MATH 022 (4) 
Calculus II 


*MATH 021 


PHYS 009 (4) 
Physics II 


*PHYS 008, MATH 021, &  
MATH 022 or MATH 030 (co-


requisite)  


CHEM 002 (4) 
General Chemistry 


*AP, chemistry placement exam 
or CHEM 001 


MATH 032 (4) 
Statistics 
*MATH 021 WRI 010 (4) 


College Reading & 
Composition 


*AP English, AWPE, or WRI 
001 


MATH 023 (4) 
Vector Calculus 


*MATH 022 


MATH 024 (4) 
Linear Algebra & 
Diff. Equations 


*MATH 022 


ENGR 045 (4) + 


Intro to Materials 
*CHEM 002, MATH 021 & 


PHYS 008 


ENGR 120 (4) 


Fluid Mechanics 
*ENGR 057  & MATH 024 


ENGR 130 (3) ^ 


Thermodynamics 
*CHEM 002, MATH 023, 
MATH 024 & PHYS 009 


ENGR 155 (3) 


Engineering        
Economic Analysis 


#Junior or Senior standing only 


CORE 100 (4) 
The World at Home 


II 
*CORE 001 & Junior Standing 


BIO 001 (4) 
Contemporary     


Biology 
 


ENGR 135 (4)^ 


Heat Transfer 
*ENGR 120 


ME 135 (3)+ 


Finite Element 
Analysis 
*MATH 131 


MATH 131 (4)^ 


Numerical Methods I 
* MATH 024 


ME 137 (4)^ 


Computer Aided 
Engineering 


*ME 135 


ENGR 151 (4)^ 


Strength of Materials 
*ENGR 057 


ENGR 057 (4)+ 


Dynamics 
*MATH 021 & PHYS 008 


2009-10 Mechanical Engineering  
Program Requirements 


ENGR 191 (1) 
Professional Seminar 
#Taken final semester of senior 


year 


ME 170 (4)+ 


Capstone Design 
*ME 120, ME 137 & ENGR 


135 
#Senior Standing 


UC Merced Campus Requirements General Education Requirements 


Arts/Humanities GE (4) Social Science GE (4) 


ENGR 097/197 (3) 
Service Learning 


ENGR 197 (3) 
Service Learning 


Engineering Major Preparation 


Engineering Fundamentals 


Mechanical Engineering Sequences 
Includes some Engineering Fundamentals courses and Mechanical  


Engineering core courses.  Courses must be completed in sequence.  All courses are offered in 
one term only (Fall or Spring). 


Professional Seminar 


Name:_________________________________ ID Number:_____________________ 
 
Class level (circle one): Freshman Sophomore Junior  Senior 


* = Prerequisites 
+ = Offered Spring semester only 
^ = Offered Fall semester only 
# = Class restriction 


UC Merced School of Engineering, 2009 


ENVE 130 (4) 
Meteorology & Air 


Pollution 
*ENVE 020 or ESS 020 


ENGR 065 (3) 
Circuit Theory 


*MATH 024 & PHYS 009 


ENVE 160 (4) 
Sustainable Energy 


*ENVE 020 or ESS 020 


ME 142 (4) 
Mechatronics 


*ENGR 057 & ENGR 065 


ENVE 162 (3) 
Modeling & Design 
of Energy Systems 
*ENGR 135, ENGR 160, & 


ENVE 160 


MSE 118 (3) 
Intro to Nanotech & 


Nanoscience 
*MATH 021 or PHYS 008, & 


CHEM 002 


ENVE 132 (3) 
Air Pollution Control 


*ENVE 130 
 


Select Technical Electives from the following: 


ME 140 (3)+ 


Vibration & Control 
*MATH 024 & ENGR 057 


ME Core 


ME 120 (3)+ 


Component Design 
*ENGR 151 







Materials Science and Engineering—Major Requirements for BS Degree 
Effective Fall 2009 
University of California, Merced                 Anticipated Graduation Date (ex: May 2010) ______________ 
 
Full Name: ________________________________  ID #: _________________  Email __________________________ 


This guide in an unofficial document intended to be used for advising/course planning only.  This document cannot be 
used to supersede or waive requirements listed in the UCM Catalog unless approved by your advisor. 


 
 
Requirement/ Course Dept # 


 
Course Title 


 
Grade 


Units or # 
Required 


Term/Year 
Completed 


Substitute  
Approved 


UCM Requirements      
-UC Entry Level Writing   n/a   
-American History/Institutions   n/a   
-CORE 001 World at Home I  1 course   
-WRI 010 College Composition  1 course   
School Requirements      
-CORE 100 (or replacement) World at Home II  4 units   
-CORE 090x or ENGR 097   1 unit   
-MATH 021 Calculus I  4 units   
-MATH 022 Calculus II  4 units   
-MATH 023 Vector Calculus  4 units   
-MATH 024 Linear Algebra and Differential Equations  4 units   
-MATH 032 Statistics  4 units   
-PHYS 008 Introductory Physics I  4 units   
-PHYS 009 Introductory Physics II  4 units   
-CSE 020 Introduction to Computing I  2 units   
-CSE 021 Introduction to Computing II  2 units   
-BIO 001 Contemporary Biology  4 units   
-CHEM 002 General Chemistry  4 units   
-Arts/Humanities GE   3-4 units   
-Social Science GE   3-4 units   
Major/Core Requirements      
-ENGR 097 Service Learning  2 units   
-ENGR 197 Service Learning  3 units   
Engineering Fundamentals      
-ENGR 057 Dynamics  4 units   
-ENGR 120 Fluid Mechanics  4 units   
-ENGR 130 Thermodynamics  3 units   
-ENGR 151 Strength of Materials  3 units   
-ENGR 155 Engineering Economics  3 units   
MSE Core      
-ENGR 45 Introduction to Materials  4 units   
-MSE 110 Solid State Materials Properties  4 units   
-MSE 111 Materials Processing  4 units   
-MSE 112 Materials Selection and Performance  3 units   
-MSE 113 Materials Characterization  4 units   
-MSE 120 Materials Capstone Design  3 units   
-ENGR 191 Professional Seminar  1 unit   
-Choose a minimum of 12 units 
from Technical Electives 


  12 units   


 
Notes/Comments 
 
 
 
Advisor Signature/Date: 
Student Signature/Date: 
 



https://eng.ucmerced.edu/soe/student-support/std-forms/chk-mse
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Service Learning and Freshman Seminar 
(ENGR 097/197 and CORE 090x) 
6 units required; up to 2 units may be Freshman Seminar (CORE 090x) 
 
 Term / Course (097, 197, 090x) / Team or Topic / Units 
1. 
2. 
3. 
4. 
5. 
6. 
 
 
Technical Elective Courses 
Choose a minimum of 12 units from: 
 
MSE 114  MSE 126 
MSE 115 ENGR 170 
MSE 116 BIOE 110 
MSE 117 BIOE 111 
MSE 118 BIOE 112 
MSE 119 CHEM 112 
 
 
Course Dept. # Course Title Grade Units Term/Year Completed 
          
          
          
          
          
          
          


 







CSE 020 (2) 
Intro to Computing I 


MATH 021 (4) 
Calculus I 


*AP, math placement exam, or 
MATH 005 


PHYS 008 (4) 
Physics I 


*MATH 021 (co-requisite) 


CSE 021 (2) 
Intro to Computing II 


*CSE 021 


CORE 001 (4) 
The World at Home I 
*AP English, AWPE, or WRI 


001 


MATH 022 (4) 
Calculus II 


*MATH 021 


PHYS 009 (4) 
Physics II 


*PHYS 008, MATH 021, &  
MATH 022 or MATH 030 (co-


requisite)  


CHEM 002 (4) 
General Chemistry 


*AP, chemistry placement exam 
or CHEM 001 


MATH 032 (4) 
Statistics 
*MATH 021 WRI 010 (4) 


College Reading & 
Composition 


*AP English, AWPE, or WRI 
001 


MATH 023 (4) 
Vector Calculus 


*MATH 022 


MATH 024 (4) 
Linear Algebra & 
Diff. Equations 


*MATH 022 


ENGR 045 (4) + 


Intro to Materials 
*CHEM 002, MATH 021 & 


PHYS 008 


ENGR 120 (4) 


Fluid Mechanics 
*ENGR 057 & MATH 024 


ENGR 130 (3) ^ 


Thermodynamics 
*CHEM 002, MATH 023, 
MATH 024 & PHYS 009 


ENGR 155 (3) 
Engineering        


Economic Analysis 
#At least Junior Standing 


CORE 100 (4) 
The World at Home 


II 
*CORE 001 & Junior Standing 


BIO 001 (4) 
Contemporary     


Biology 
 


MSE 120 (3) 
Materials Capstone 


Design 
*MSE 112 & MSE 113 


MSE 113 (4) 
Materials  


Characterization 
*MATH 021, PHYS 008 & 


PHYS 009 


MSE 111 (4) 
Materials Processing 


*CHEM 002, ENGR 045, 
MATH 021 & PHYS 008 


MSE 110 (4) 
Solid State Materials 


Properties 
*CHEM 002, ENGR 045, 
MATH 021 & PHYS 008 


ENGR 151 (4)^ 


Strength of Materials 
*ENGR 057 


ENGR 057 (4) 
Dynamics 


*MATH 021 & PHYS 008 


2009-10 Materials Science and Engineering  
Program Requirements 


ENGR 191 (1) 
Professional Seminar 


#Taken Senior year 


MSE 112 (3) 
Materials Selection 


& Performance 
*MSE 110 and MSE 111 


UC Merced Campus Requirements General Education Requirements 


Arts/Humanities GE (4) Social Science GE (4) 


ENGR 097/197 (3) 
Service Learning 


ENGR 197 (3) 
Service Learning 


Engineering Major Preparation 


Engineering Fundamentals 


Materials Science & Engineering Core 


Professional Seminar 


Name:_________________________________ ID Number:_____________________ 
 
Class level (circle one): Freshman Sophomore Junior  Senior 


Students in the Materials Science & Engineering program are also 
required to take a minimum of 12 units of Technical Electives. 
For choices of Technical Electives please see the reverse side of this 
worksheet. 


* = Prerequisites 
+ = Offered Spring semester only 
^ = Offered Fall semester only 
# = Class restriction UC Merced School of Engineering, 2009 







Materials Science & Engineering  
Technical Electives 


MSE 116 (3) 
Composites 


*PHYS 009 & ENGR 045 


MSE 114 (3) 
Polymeric Materials 


*CHEM 002, CHEM 008, 
PHYS 009, ENGR 045, MATH 


021 & PHYS 008 


MSE 118 (3) 
Intro to Nanotech & 


Nanoscience 
*MATH 021 or PHYS 008, & 


CHEM 002 


MSE 115 (3) 
Ceramic Materials 


*PHYS 008, ENGR 045, 
MATH 021 & PHYS 009 


MSE 119 (3) 
Materials Modeling 


*MATH 023, MATH 024, 
MATH 021 & PHYS 008 


MSE 126 (3) 
Nanodevice  
Fabrication 


*CHEM 002, PHYS 009, & 
ENGR 165 


ENGR 170 (3) 
Intro to Electron 


Microscopy 
 


BIOE 110 (3) 
Self-Assembling 


Molecular Systems 
*MATH 021, PHYS 008, & 


BIO 100 


BIOE 112 (3) 
Biomolecule-


substrate Interactions 
*MATH 021, PHYS 008, BIO 


100, & ENGR 045 


CHEM 112 (3) 
Quantum Chemistry 


& Spectroscopy 
*CHEM 010, MATH 024, & 


PHYS 009 


BIOE 111 (3) 
Biomembranes 


*MATH 021, PHYS 008, & 
BIO 100 


MSE 117 (3) 
New Materials 


*PHYS 009, ENGR 045, 
MATH 021, & PHYS 008 


Choose a minimum of 12 units 


* = Prerequisites 
+ = Offered Spring semester only 


UC Merced School of Engineering, 2009 


MSE 126 (3) 
Nanodevice  
Fabrication 


*CHEM 002, PHYS 009, & 
ENGR 165 


MSE 118 (3) 
Intro to Nanotech & 


Nanoscience 
*MATH 021 or PHYS 008, & 


CHEM 002 


MSE 114 (3) 
Polymeric Materials 


*CHEM 002, CHEM 008, 
PHYS 009, ENGR 045, MATH 


021 & PHYS 008 


MSE 117 (3) 
New Materials 


*PHYS 009, ENGR 045, 
MATH 021, & PHYS 008 


 


MSE 119 (3) 
Materials Modeling 


*MATH 023, MATH 024, 
MATH 021 & PHYS 008 


BIOE 110 (3) 
Self-Assembling 


Molecular Systems 
*MATH 021, PHYS 008, & 


BIO 100 


ENGR 170 (3) 
Intro to Electron 


Microscopy 
 


CHEM 140 (3) 
Nanoscale Materials 


Chemistry 
*CHEM 100, CHEM 113 & 


CHEM 120 (all co-requisites) 


Students wishing to receive an emphasis in 
Nanotechnology must take the following: 


And at least one 
of the following: 
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		GradeIntro to Materials: 

		TermYear Completed3 units_5: 

		GradeStrength of Materials: 

		GradeSpatial Analysis  Modeling: 

		GradeIntro to Env Sci  Tech: 

		GradeEnvironmental Chemistry: 

		GradeHydrology  Climate: 

		GradeMeteorology  Air Pollution: 

		GradeSustainable Energy: 

		TermYear Completed4 units_20: 

		GradeGeneral Chemistry II: 

		TermYear Completed4 units_21: 

		Full Name_2: 

		ID_2: 

		Email_2: 

		Course Dept Row5: 

		Course TitleRow5: 

		GradeRow5: 

		UnitsRow5: 

		TermYear CompletedRow5: 

		Course Dept Row6: 

		Course TitleRow6: 

		GradeRow6: 

		UnitsRow6: 

		TermYear CompletedRow6: 

		Course Dept Row7: 

		Course TitleRow7: 

		GradeRow7: 

		UnitsRow7: 

		TermYear CompletedRow7: 

		GradeProbability and Statistics: 

		GradeGeneral Chemistry I: 

		GradeEngineering Economics Analysis: 

		GradeHeat Transfer: 

		GradeNumerical Analysis I: 

		GradeComponent Design: 

		GradeFinite Element Analysis: 

		GradeComputer Aided Engineering: 

		GradeVibration and Control: 

		TermYear Completed3 units_6: 

		GradeCapstone Design: 

		GradeService Learning: 

		TermYear Completed2 units_3: 

		GradeService Learning_2: 

		TermYear Completed3 units: 

		GradeSolid State Materials Properties: 

		GradeMaterials Processing: 

		GradeMaterials Selection and Performance: 

		GradeMaterials Characterization: 

		GradeMaterials Capstone Design: 








 
MyAudit usage statistics since implementation on October 30, 2009.  Determining the percentage 
of the student body using MyAudit is presently challenging due to multiple hits and staff use; this 
information should be available in the future.  Peaks in usage occur during high volume 
registration weeks and at the end of a term when grades are available. 
 


 













Campaign Design:


• Campus priorities:  Fellowships and 
Scholarships


• Continue support for existing campus• Continue support for existing campus 
needs:  schools, research institutes …


• Non traditional donor base model
• Increase the donor pipelineIncrease the donor pipeline
• …prepare campus for a comprehensive 


icampaign







“Special Campaign”
Scholarships and FellowshipsScholarships and Fellowships 


Proposed  $10 Million
P j t d 2010 2013


Challenge 
Match = 


Scholarship 
Support for 


Years 
2 3 and 4


$7.5 M


Projected 2010 - 2013


3 


2,3 and 4


“Retain and 
Complete 


Quiet Phase


to 
1


p
Their Dream” 


Y 1$2 5 M$2.5 M
1 Year 1


“Begin Their 
Dream”


$2.5 M


Projected 2013 - 2016


Public Phase


Jan Mendenhall IMPACT !
90% of incoming 2009 freshman applied for financial aid
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Special Campaign Timeline
Year Summer Fall Winter Spring


(FY begins July 1) (FY begins July 1)


p g
(FY ends June 30)


2010 Received UCOP 
Approval Plan


2010-2011 Plan Plan
Plan 3 Year Proposed 


Quiet Phase -
Launch $7.5M


$3.4M Outright Gifts 
and Pledges as of 
11/15/2010


2011-2012 Quiet Phase Quiet Phase Quiet Phase Quiet Phase


2012-2013 Quiet Phase Quiet Phase Quiet Phase Quiet Phase


2013-2014 Quiet Phase Quiet Phase $7.5M 
Asses Public Phase


Quiet Phase: 
Prepare for Public 


Launch


3 Yr Public Phase 
$2.5M - Launch w/ 


Start of School


2014-2015 Public Phase Public Phase Public Phase Public Phase


2015-2016 Public Phase Public Phase Public Phase Public Phase


2016-2017 Asses Public Phase 
Completion $2.5M 


Public Phase 
Celebration $10M





		Campaign Design

		Campaign Plan

		Campaign Timeline






Campaign Update Report


02/01/2010 ‐ 11/15/2010


Gift Type Amount


Outright Gifts to 11/15/2010 691,435$                      


Pledges to 11/15/2010 1,761,024$                  


Committed Future Pledges (Foster) 500,000$                      


Anticipated Non‐Binding Commitments (Anonymous) 500,000$                      


Grand Total ‐ Regents Convention* 3,452,459$                  


Campaign Goal 10,000,000$                


Percentage Towards Goal 35%


Gift Type Amount


Outright Gifts to 11/15/2010 691,435$                      


Pledge Payments to 11/15/2010 245,825$                      


Grand Total 937,260$                     


* Includes both pledges (to be realized) and outright gifts (cash).


**CAE (Council for Aid to Education) which includes outright gifts and pledge payments only. 


UC Merced Office of Development


Outright Gifts and Pledges ‐ Regents Convention*


Outright Gifts and Pledge Payments ‐ CAE Convention**


Run Date: 11/23/2010


Run By: Lcarlson


Data Source: Raiser's Edge


Distribution: jmendenhall; poconnor
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                  November 29, 2010 


 


To: Keith Alley, Executive Vice Chancellor and Provost 


 


From: Anne Kelley, SACA Co-Chair 


 Samuel Traina, SACA Co-Chair  


 


Re: Review of Administrative Units  


 


Cc:  Vice Chancellor Hosley, Vice Chancellor Lawrence, Vice Chancellor Miller, Dean 


 Aldenderfer, Dean Hirleman, Dean Pallavicini, Director Susan Sims, Academic Senate 


  


   


___________________________________________________________________________________ 


 


This memo serves as SACA’s official transmittal of the Policy for Annual Assessment and Periodic Review of 


Administrative Units as well as a schedule for said reviews at UC Merced. These documents were prepared in 


consultation with the Vice Chancellors and the Deans and have been approved by the Divisional Council of the 


Academic Senate.   


 


SACA recommends that all administrative units develop plans for annual assessment and periodic review by the 


end of the current fiscal year (June 30, 2011) and begin implement their annual assessment procedures in fiscal 


year 2011-2012. 


 


SACA looks forward to working with your office and with the administrative units as the campus begins to 


implement this schedule. 
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UC MERCED 
 


POLICY FOR ANNUAL ASSESSMENT AND PERIODIC REVIEW OF ADMINISTRATIVE UNITS 
 


Overview 
 
To promote continuous, evidence-based improvement in support of the University’s mission of teaching, 
research and service, the UC Merced Administrative Unit Assessment Policy (AUAP) outlines the minimum 
requirements for a coupled Annual Assessment and Periodic Review process. As an umbrella policy, the 
AUAP recognizes differences in the professional cultures of administrative units across the campus.  
 
Introduction & Purpose 
 
Every administrative unit uniquely contributes to the realization of UC Merced’s mission1, with the quality 
of this work influencing the degree to which UC Merced achieves excellence. For the purposes of this policy 
a “unit” is a functional group tasked with specific responsibilities that is located within a School or 
administrative entity (ex. a Division) led by a Dean, Vice Chancellor or equivalent. The term Division refers 
to a non-academic, administrative domain composed of one or more units reporting to a Vice Chancellor.  
 
To maintain focus on contribution, quality, and improvement, and in support of transparency and 
accountability, the Administrative Unit Assessment Policy (AUAP) outlines the minimum requirements of a 
coupled Annual Assessment and Periodic Review process that is grounded in the mission, goals and 
outcomes of an administrative unit. 
 
As described by this policy, Annual Assessment2 involves an evidence-based appraisal of the extent to 
which a unit is meeting its desired outcomes for the purpose of taking action to improve effectiveness. Also 
with the goal of improvement, Periodic Review builds on Annual Assessment asking a unit to 
comprehensively examine the efficacy of its Annual Assessment activities for improving the quality of its 
services, and to review its goals and outcomes in light of the collective results of Annual Assessment and 
the evolving institutional and unit context.   
 
Both Annual Assessment and Periodic Review are intended to support meaningful and effective assessment 
processes for the purpose of appraising the quality of a unit’s work relative to an intended level of 
performance that is determined by the unit.   
 


                                                 
1
  “The University of California, Merced’s mission is embodied in its proud claim of being the first American research 


university of the twenty-first century. As the tenth campus of the University of California, UC Merced will achieve 
excellence in carrying out the University’s mission of teaching, research and service, benefiting society through discovering 
and transmitting new knowledge and functioning as an active repository of organized knowledge. As a key tenet in carrying 
out this mission, UC Merced promotes and celebrates the diversity of all members of its community.” 
2
 Assessment is a process by which information is obtained relative to a desired outcome or goal.  Assessment refers to the 


collection of data to describe or better understand an issue in order to improve unit effectiveness or student learning. 
Evaluation, in contrast, is the process of drawing a conclusion about worth or quality relative to a standard.  
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This policy also expects that the results of Annual Assessment and Periodic Review will inform the planning, 
decision-making, and budgeting processes of the unit and/or division in a manner that reinforces evidence-
based improvement by supporting, as feasible, actions to implement improvements in function and service.  
 
As outlined by this policy, Figures 1 and 2 represent the relationship between unit planning and assessment 
processes for a generic unit and the Division of Administration respectively.  The latter illustrates how the 
policy can be implemented within the context of unit-specific planning and assessment infrastructure.  
 
 
Scope and Oversight 
 
The AUAP is an umbrella policy that outlines the minimum requirements for Annual Assessment and 
Periodic Review, recognizing that specific planning and assessment strategies and infrastructure may differ 
among the professional cultures of administrative Divisions, Schools or their equivalent. As such, these 
entities may develop their own policies and procedures, providing they meet the expectations outlined by 
this policy.  
 
The AUAP applies to all administrative units reporting to the Chancellor, Executive Vice Chancellor and 
Provost, and Vice Chancellors for Administration and University Relations. The leadership of a Division, 
School or equivalent administrative entity determines the granularity at which the policy is implemented, 
being sure to address distinct and essential functional units.    
 
The Chancellor or designate oversees the AUAP, including Periodic Review.  The Senate-Administrative 
Council on Assessment (SACA) evaluates implementation of the AUAP with respect to how well assessment 
is conducted, including the completeness of the assessment process.  
 
 


ANNUAL ASSESSMENT 
Purpose & Process 
 
In support of evidence-based improvement, Annual Assessment involves 
 


(1) Developing an assessment plan anchored in the unit’s mission and supporting goals, and outcomes.3 
(2) Implementing the plan to collect data/evidence4. 
(3) Analyzing and interpreting data/evidence relative to desired levels of performance.  
(4) Using these results to identify and implement actions to improve the degree to which the unit is 


meeting its outcomes. Actions should address both the unit’s service activities and its assessment 
practices, the latter affecting a unit’s ability to meaningfully appraise its efficacy.  


(5) Reporting assessment methods, results and actions to be taken, at the unit and Division/School 
levels.  


(6) Considering assessment conclusions in formulating the unit’s budget.  


                                                 
3
 See Section A of Appendix A for definitions of these terms. 


4
 In its broadest sense, evidence includes everything that is used to determine the truth of an assertion, including assertions 


in the form of outcome statements, and can be quantitative (data) or qualitative in nature.  
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Annual Assessment Plan:  


 
An example template for developing an Annual Assessment plan is provided in Appendix A.   
 
Schools, Divisions, or equivalent administrative entities may develop their own Annual Assessment 
planning infrastructure provided it meets the six expectations outlined above, including evidence-based 
mechanisms for assessing the degree to which the unit meets its outcomes, goals, and ultimately 
mission. To support excellence in teaching, research, and service, the unit’s mission, goals and 
outcomes must be aligned, in hierarchical fashion, with the relevant overarching missions, including 
ultimately UC Merced’s mission1. As appropriate, unit missions, goals, and outcomes should also be 
informed by expectations established by relevant professional societies and organizations. Section A of 
Appendix A provides guidance for developing mission, goals and outcomes.  
 
All assessment plans should also attend to good assessment practices, including the generation of 
reliable and valid results that are appraised in relation to a desired level of performance (i.e. a 
standard). Appendix B explains these terms. For many administrative units, a customer satisfaction 
survey may be one of several useful lines of evidence for assessing achievement of unit goals.  
 
Units also may elect to elaborate a multi-year assessment plan, developing an integrated set of annual 
plans based on a comprehensive set of outcomes for the unit. In this way, units can plan for 
assessments that may require multiple years of data or maximize the information gained from 
assessment tools like surveys. A multi-year assessment plan is a useful product of Periodic Review.  


 
Unit Annual Assessment Report 


 
An example template for an Annual Assessment Report for individual units is provided as part of 
Appendix A.   
 
Schools, Divisions, or equivalent administrative entities may develop their own Annual Assessment 
reporting structure, provided it addresses (1) the unit’s progress in meeting its outcomes, (2) associated 
actions for improvement addressing unit services and/or programs and, as necessary, the assessment 
process, (3) progress on WASC-related action items5 and (4) contributions to Institutional Assessment 
Initiatives. Items 3 and 4 need only be addressed as relevant.  


  
Annual Assessment Report for Divisions, Schools, or Equivalent Entities 


 
On behalf of the Division, School or equivalent entity, the Vice Chancellor, Dean or equivalent shares 
with the Chancellor or designate and SACA an Annual Assessment Report that includes (1) a brief 
summary and evaluation of each unit’s progress as provided in the unit’s Annual Assessment Report, (2) 
a summary of resource needs identified through the assessment process, including an explanation of 


                                                 
5
 These include action items from the most recent UC Merced Self-Study, WASC Visiting Team Report and WASC 


Commission Action Letter.   These reports are available at accreditation.ucmerced.edu. 


 



http://accreditation.ucmerced.edu/
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their priority in the budgeting process, (3) as relevant, responses to Institutional Assessment Initiatives, 
and (4) each unit’s Annual Assessment Report.    


 
Budgeting 
 


As appropriate, each unit’s Annual Assessment Report will inform each its budget request.    
 


Timeline 
 
The timeline for submitting annual reports is to be determined by the Vice Chancellor or Dean or 
equivalent in accordance with the unit’s annual budgeting and timeline process.  
 
 


PERIODIC REVIEW  
 


Purpose 
 


Building upon Annual Assessment, Periodic Review involves a comprehensive and retrospective review 
of assessment results and practices to inform unit planning.  Specifically, units will 


 
(1) Compile and review Annual Assessment results, comprehensively considering what has been 


learned about the unit’s performance relative to its responsibilities and intended performance;   
(2) Evaluate the efficacy of Annual Assessment activities for improving the quality of a unit’s services; 


and 
(3) In light of the bullets 1 and 2, as well as evolving unit and institutional context and priorities, review 


the unit’s goals and outcomes, identifying plans for improving performance, including the quality of 
assessment as a means of evidence-based improvement.   


 
Schedule 
 


Periodic Reviews of all administrative units normally must be conducted at least once every seven 
years. The exact time interval should be responsive to the unit’s development or management needs 
balanced with the practical need to manage the number of reviews conducted annually.  


 
In order to optimize the effective use of resources required for these Periodic Reviews, senior 
administrators may request a waiver of the scheduled formal review of a unit. The reason for the 
waiver should be based on a review of the unit’s annual reports and the supporting evidence of 
consistent, strong, and effective performance. It may also be requested because of recent changes in 
the management of a unit that may suggest the need for additional time to implement and/or assess 
the unit’s function.  The Chancellor or designate approves requests to postpone a review.  
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Process 
 
The Periodic Review process involves the following components.  


 
(1) A self-study that includes sections addressing the three purposes of Periodic Review outlined above 


(see Purposes) and results in a report that is submitted to the appropriate Vice Chancellor or Dean. 
An example template is provided in Appendix C.   


(2) A review phase in which a review team examines the unit’s self-study documents and submits a 
written assessment and recommendations to the unit and Vice Chancellor or Dean. The review 
team should be external to the unit and include at least one member external to the campus.  See 
Appendix D for details.  


(3) A planning phase in which the unit develops an implementation plan for addressing 
recommendations raised in the self-study and the review team assessment.  Plans should be 
submitted to the appropriate Vice Chancellor or Dean and be explicit, realistic, and include a 
timeline for implementation.   


(4) A dissemination phase in which the Chancellor or designate distributes a summary of the unit’s 
review, including recommendations and action items, to the unit head and SACA. This summary will 
also be available online at as evidence of the institution’s commitment to institution-wide 
assessment.  


 
A School, Division or equivalent entity may develop its own Periodic Review process and template 
provided it meets the three purposes outlined in the Purposes section above and includes steps 
equivalent to the four components outcomes in this section.   
 


Budgeting 
 
The results of Periodic Review should be considered in formulating the unit’s budget.  
 


Timeline for Conducting Periodic Review 
 


By June 1 each year, after consultation with SACA, Vice Chancellors and Deans, the Chancellor or 
designate will notify the Vice Chancellors and/or Deans as to which administrative units have been 
scheduled for the formal Periodic Review. Vice Chancellors or Deans may determine the timeline for 
completing Periodic Review in keeping with their unit’s periodic review policy, internal timelines, 
planning processes. An example timeline is provided in Appendix E.    
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Appendix A: Example Template for an Annual Assessment Plan & Report 
 
The following template is a modification of that developed by UC Merced’s Division of Student Affairs to 
guide annual assessment planning within the Division. It is provided as an example and, therefore, may not 
precisely match the assessment planning needs of all administrative units.  Divisions or Schools may adapt 
it as necessary to meet the needs of their units in relation to this policy. 
 


University of California-Merced 
 Annual Assessment Plan Template 


 
A) Elements of an Assessment Plan: 
 


Mission Statement  
Departmental/unit missions should be directly aligned with those of the University and School/Division.  
A mission statement should include approximately 3-5 sentences that identify the name of the 
department, its primary functions, modes of delivery and target audience. Mission statement should 
be approximately 100 words or less. 
 


Goals  
Goals are broad statements that describe priorities and intentions of an administrative unit; what the 
unit intends to do.  Goals are used primarily for planning, and if available linked to the 
School/Division/unit strategic plan. Goals may be identified on an annual basis or for a larger time 
interval.  
 


Outcomes6 
An outcome is a precise statement that describes the desired accomplishment of an administrative unit with 
respect to a key service, function, or program.  An outcome statement should be derived from a goal and, 


thus, describe how a unit is fulfilling a purpose outlined by that goal in a measurable way. Put another 
way, outcome statements animate goals, specifying the manner in which the goal is to be met and 
measured. 
 
Clear and precise outcomes statements define specific performance expectations for a unit. In doing so, 
they indicate the kind of data or evidence the unit will collect to ascertain the degree to which the 
desired outcome has been met. Outcomes should focus on the unit’s critical processes and functions 
and should be written with the unit’s “customers” in mind.  
 
Two different types of outcomes can be recognized. A process-related outcome describes a desired quality 
like timeliness, accuracy, responsiveness, etc. in relation to key functions and services. These types of 
outcomes support improvement around issues related to efficiency and customer satisfaction.7   
 
A learning outcome describes how a customer (or student) will demonstrate what they know or are able to 
do, or how they have changed, as a result of the unit’s program or service.  Learning outcomes often begin 


                                                 
6
 Some of the text below was adapted from Nichols, James O. 2008. Measuring Student Support Services and Administrative 


Outcomes from the UCF Administrative Assessment Handbook. University of Central Florida.  
7
 The Division of Student Affairs refers to these types of outcomes as Program Objectives. 
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with the phrase “Participants will be able to…” Units that provide professional development or required 
training for faculty or staff will likely develop learning outcomes to assess the efficacy of their programming 
in meeting unit goals. Similarly, units or departments that work directly with students, like those in Student 
Affairs, will have student learning outcomes.  
 


Assessing more than one outcome per goal can provide insights for improving performance that cannot 
be generated from consideration of a single outcome alone. For example, a unit may pair an outcome 
related to customer satisfaction with one considering key service-related performance metrics to 
generate insight into the quality of service from both customer and provider perspectives. A process-
related outcome and learning outcome can be paired to similar effect.  When completing an 
assessment plan, briefly explain why each outcome is important to measure. 
 


Measures 
Measures describe the methodology and timeframe for data collection and, as possible, the 
criteria/standard for evaluating sufficiency or success (ex. X% of respondents will rate X service as 
satisfactory or better).  Measures also should identify the population from which data are collected.  


 
B) Elements to be addressed in Annual Assessment Report: 
 


Results  
Provided for each outcome, results include a brief narrative of findings, and/or essential tables or 
graphs that summarize and communicate the results.  The results should indicate the extent to which 
the outcome was met relative to the criteria or standard outlined in the measures section of the 
Assessment Plan.    
 


Conclusions  
Provided for each outcome, the conclusion should summarize briefly the collection and analyses of data 
and the meaningfulness of the results, including any lessons learned for improving the assessment 
process. Critically, the conclusion also must “close the loop” by identifying what decisions and/or 
program modifications, including to the assessment process, were made on the basis of these 
analyses. When drawing conclusions, please be sure to integrate results from complementary 
outcomes, as relevant.  


 
C) Developing the Annual Assessment Plan: 
 


Based on the elements described in part A of this Appendix, the Annual Assessment Plan should 
describe: 


 
(1) The unit’s mission; 
(2) The goals to be addressed in a given year, including the rationale for each goal; 
(3) For each goal, the supporting outcome(s) and rationales for each outcome; and  
(4) For each outcome, the measure.   


 
Results and conclusions will be addressed in the Annual Assessment Report, which describes the results 
of the work planned here.  
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D) Developing the Annual Assessment Report 
 


To complete the Annual Assessment Report, add to the unit’s Assessment Plan (part C of this Appendix) 
the results and conclusions sections described in part B of this Appendix.  In other words, add the 
following  
 


(5) For each outcome, describe the results.  
(6) For each outcome, describe the conclusions. 


 
Appending the final steps of the assessment process to the planning description provides the unit with 
a complete record of the assessment activities undertaken that year.  These records will help to simplify 
preparation for Periodic Review. WASC will also expect this material to be available in future accreditation 
reviews.   
 
Finally, as relevant, please be sure to summarize: 


 
(7) Progress on WASC–Related Action Items. Describe, with supporting evidence, the unit’s 


progress in addressing relevant action items that were identified in the most recent WASC 
report(s).8 Append the supporting evidence to the Annual Assessment Report. 


(8) Contributions to Institutional Assessment Initiatives. Provide requested materials or analyses 
related to Institutional Assessment Initiatives.  


 


                                                 
8
 These include action items from the most recent UC Merced Self-Study, WASC Visiting Team Report and WASC 


Commission Action Letter.   These reports are available at accreditation.ucmerced.edu. 


 



http://accreditation.ucmerced.edu/
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Appendix B: Explanation of Additional Assessment Terms.  
 
Reliability:  Reliability addresses the degree to which a procedure is expected to generate the same 
observation repeatedly under the same conditions. It is the consistency of the measurement or result.   
 
Validity:  Validity describes the degree to which an assessment procedure generates useful information 
(evidence or data) that bears directly on the expectation(s) described by the text of the unit’s outcome. For 
learning outcomes, valid evidence must also be aligned with the criteria9 used to evaluate learning.  
 
Validity also depends upon sample size10 or sampling approach, with the goal of generating data that 
characterize the norm for, or are representative of, the population being studied. That is, the sampling 
approach should produce information that is not biased.  Validity is questioned, for example, when the 
sample size is small relative to the total size of the population of interest or if the demographics of the 
sample differ from those of the population from which the sample was drawn.  
 
Together valid and reliable assessment practices are the foundation for confidence in conclusions about the 
degree to which the unit’s outcome was met.  Confidence in assessment results, and actions taken on their 
behalf, can also be enhanced by employing multiple and complementary lines of evidence. For example, 
assessment of a service-related outcome might benefit from surveying aspects of user satisfaction while 
also gathering information on how users actually engage with the service.   
 
Standard: The expectation or point of comparison for determining the degree to which a unit’s outcome 
was met (ex. X% of respondents will rate X service as satisfactory or better). The terms standard, 
benchmark and criterion are often used interchangeably. Standards or benchmarks may be locally 
determined, externally determined against peers or professional standards, or referenced against previous 
measurements to gauge improvement.  When identifying a standard consider the purpose(s) for engaging 
in assessment; what is the rationale for identifying this level of performance as a goal?  If locally set, be 
realistic but also unafraid to stretch the unit to improve. To take maximum advantage of the information 
collected through assessment, consider the distribution of observations (ex. the percentages of 
respondents reporting different degrees of satisfaction), not just a single metric like a mean or median, 
when assessing a unit’s performance relative to a standard.  


                                                 
9
 Criteria are the specific skills or abilities to be measured.   


10
As an example, the number of survey respondents relative to the total number of individuals to which the survey was 


sent.  
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Appendix C: Example Periodic Review Self-Study Template 
 


A.  Introduction, Mission, Goals, Outcomes11 and the Unit’s Role within the University.  
 


Drawing on the unit’s Annual Assessment Reports, 
1) Define the unit’s mission; what services are provided and to whom? How does the mission 
support the campus’ mission?  
2) List the unit’s goals and outcomes with reference to the unit’s “customers”. The outcomes should 
describe the essential functions of the unit in a measurable way. Do they reflect the standards of a 
professional association?  
3) Where are the mission and outcomes publicly available? Are they well aligned with the unit’s 
mission?  
4) Describe how the unit is organized and resourced. Is the unit organized and resourced to foster 
its outcomes?  
5) Beyond the unit’s mission and outcomes, in what ways does the unit contribute to the success of 
the campus and other units?  
 


B.  The Planning Processes of the Unit 
How does the unit use the campus’ mission or campus-wide strategic planning documents to make 
decisions, set priorities, plan strategically, and assess its functions and services?  
 


C.  Assessment Plan and Measurement of Outcomes.  
 


Drawing on the unit’s Annual Assessment Reports, 
Describe how the unit assesses its performance in order to identify strengths and weaknesses and 
to improve performance. For each outcome identified in Section A above describe a) the 
measures/data that are used to determine how well the unit meets the outcome and, thereby, 
serves the needs of the customers; b) the intended level of performance with respect to these 
measures/data; c) how frequently data are gathered; and d) how frequently results are analyzed, 
conclusions drawn, and, as needed, improvements identified and enacted.   
 


D.  Progress on WASC–Related Action Items 
Summarize the unit’s contributions to addressing WASC-related action items identified in the most 
recent UC Merced Self-Study, WASC Visiting Team Report and WASC Commission Action Letter. For 
these materials, see accreditation.ucmerced.edu.  


 
E.  Special Issues to be Addressed 


1) Has the unit been reviewed by a professional organization for accreditation, credentialing or 
similar purposes? If so, describe the outcomes and major conclusions of this review. 2) Address any 
additional assessment questions or steps specific to this unit and/or this periodic review, including 
those related to Institutional Assessment Initiatives, as relevant.  


 
F. Evaluation of the Unit 


1) Reflect on the methods and process used to assess the unit’s outcomes detailed in Section C of 
this Appendix. Have they been effective? Have they or can they be improved? 2) Review the unit’s 


                                                 
11


  For definitions, see Section A of Appendix A. 



http://accreditation.ucmerced.edu/
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responses to Sections D through F of this Appendix and identify outstanding issues to be addressed. 
How will these be addressed, including the time table?  3) Describe changes the unit has made 
based on assessment results since the last periodic review and the impact of these changes on the 
delivery of services and/or the alignment of services with institutional priorities.  4) What support is 
needed to improve or develop the skills of the staff in the unit?  


 
Appendix D: Periodic Review External Review Process  
 
Team Selection  
 
The external Review Team consists of a minimum of two individuals external to the unit undergoing 
review. One member must be from another institution (i.e. external to the campus). The second may 
be drawn from another unit on campus (internal to campus but external to the unit undergoing 
review). If the unit serves students, the external review team should include at least one student.  
 
The unit head submits to the Vice Chancellor or Dean a ranked roster of nominees for approval. If the 
Vice Chancellor or Dean’s unit is undergoing review, the roster is submitted to the Executive Vice 
Chancellor (EVC). For each nominee, the roster includes a) contact information, b) a brief description of 
relevant qualifications, and c) a description of any relationship to the unit.  
 
Team Coordination  
 
With roster approval, the VC, Dean or unit head coordinates the Team’s review of the unit’s self-study 
according to the timeline.  
 
Appendix E: Example Periodic Review Timeline.  
 
June 1: Following consultation with the Vice Chancellors (VC), Deans and SACA, the EVC sends a list of 
administrative units scheduled for Periodic Review (PR) to Vice Chancellors and/or Deans. 


 
July 1:  The unit head submits the roster of Review Team participants to the VC or Dean. 


 
Oct. 15:  Unit submits Self-Study to appropriate VC or Dean 
 
Nov. 1:  VC or Dean submits Self-Study to Review Team. 


 
Feb. 1: Review Team submits assessment and recommendations to Unit and VC or Dean.  


 
March 1:  Unit submits Implementation Plan, based on results of Self-Study and Review Team 
Assessment to VC or Dean and EVC. 


 
May 1:  Chancellor or designate distributes a summary of the unit’s review, including 
recommendations and action items, to unit head and SACA.
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Figure 1. Generic example of Annual Assessment & Periodic Review planning and implementation. 
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Figure 2. Division of Administration (DoA) Planning & Performance Assessment Flowchart 
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Administrative1 Periodic Review Schedule 
 
2011-12 
Academic Personnel 
Sponsored Projects 
Research Development 
Early Childhood Educational Center  
Environmental Health & Safety 
 
2012-13 
Information Technology 
Communications 
Library 
Graduate Division 
Dean’s Office, School of Social Sciences, Humanities and Arts 
 
2013-14 
IPA 
Capital Planning  
Budget  
Technology Transfer 
Dean’s Office, School of Engineering 
 
 
2014-15 
Academic Senate 
Government Relations 
Business and Financial Services 
Vice Provost for Undergraduate Education 
Dean’s Office, School of Natural Sciences 
 
 
2015-16 
Physical Planning, Design and Construction (PPD&C) 
Research Compliance 
EVC/Provost’s Office 
Public Safety 
 
 
2016-17 
Office of the Vice Chancellor for Administration 
Human Resources 


                                                 
1
 Non-Student Affairs. The Division of Student Affairs has a separate periodic review schedule. 







Vivarium 
 
2017-18 
Facilities Management 
Fundraising 
Chancellor’s Office 
 
2018  Cycle starts again 
 
 


 







Student Affairs 
Program Review Schedule 


 
2009 (Pilot) 
Career Services Center 
Student Advising and Learning Center 
Students First Center 
2010 
Registrar's Office 
Office of Student Life 
2011 
Recreation and Athletics 
Housing and Residence Life 
2012 
Financial Aid and Scholarships 
Health Services 
Dining Services 
2013 
College Store 
Center for Educational Partnerships 
Counseling and Psychological Services 
2014  
International Affairs 
Office of Admissions 
Health Promotion 
2015 
Graduate Student Services 
Disability Services 
2016  (repeats from year one) 
Career Services Center 
Student Advising and Learning Center  
Students First Center 
 





		SACA transmittal to EVC

		Administrative Review Policy

		Periodic Review Schedule

		Student Affairs Program Review Schedule






Results of the Spring 2010 FAO Workload Questionnaire 
 
Response rate: 
 
The questionnaire was distributed to FAOs for 18 majors, seven stand alone minors, one 
graduate program, and Core 1, across SSHA, NS and Engineering for a total of 27 requested 
responses. Eighteen completed questionnaires were returned along with an additional two that 
were incomplete.  Of those 18, a single individual completed two, one for the program for 
which s/he is the FAO and a second for a program in which as a faculty member s/he supported 
the FAOs efforts. Complete responses were submitted by 50% of FAOs in Natural Sciences, 20% 
in Engineering, and 86% in SSHA.  
 
A blank questionnaire is provided in Appendix 2.   
 
Summary of results: 
 
Question 2: Hours worked per week on teaching, research and service: 
 


• FAO’s reported spending an average of 55 hours per week on teaching, research and 
service during a typical academic year (n=17), ranging from a low 44 to a high of 80.  


 
Question 3: Hours spent on assessment and assessment-specific tasks: 
 


• FAOs reported devoting an average of 57 hours to work1


 


 associated with assessing their 
first PLO (n=17), ranging from a low of 17 to a high of 119 hours. One FAO reported 
devoting 1040 hours of work to assessment. It was not included in the mean. 


• On average FAOs devoted an average of 1.7 hours per week (range 0.5 to 3.5) to 
assessment during the academic year, assuming an academic year of 34 weeks and that 
all assessment work was conducted during the academic year. This is equivalent to 3.3 
hours per week per a semester2


 


 of 17 weeks.   If assessment was conducted exclusively 
during the 15 weeks of summer, FAOs would devote an average of 3.8 hours per week 
to assessment. 


• 71% of FAOs reporting conducting 90% or more of their assessment work during the 
academic year. The other 29% completed 25 to 50% of their assessment work during the 
summer.  


 
 


                                                 
1 A faculty member spends 37.5 hours a semester in class for a course that meets for three, 50 minute lectures per 
week over 15 weeks.  
2 A faculty member spends 2.5 hours per week in class for a course with three, 50 minute lecturers per week.  







• Table 1 provides the average percentage of the total time devoted to assessment that 
FAOs spent on specific activities. The first four activities listed (a-d) account for 
approximately 69% of reported total FAO effort and are responsibilities that are either 
exclusive to faculty (for example, item b) or require substantial faculty involvement. If all 
activities requiring substantial FAO involvement are included (items a-d, f, m and o), 
FAOs are responsible for approximately 77% of assessment-related tasks. The remaining 
23% include analytical and clerical work as well as activities for which there is external 
support. For example, the SATAL program can conduct student interviews and focus 
groups.  These results suggest that while knowledgeable staff can support a number of 
these responsibilities, a large fraction of assessment-related work remains the 
responsibility of FAOs.     


 
 
Question 4: Time spent working alone and with others.  


 
• FAOs have shouldered much of the work of their program.  On average, FAOs reported 


working alone 73% of the time spent on assessment (range 30-90%); 75% of FAOs 
reported working alone 70% or more of the time (n=16).   


 
Question 5: Collaborations 
 
• Table 2 summarizes FAO collaborations in support of PLO assessment. 100% of FAOs 


reported collaborating at least once with Senate colleagues and 71% with non-Senate 
colleagues. In terms of collaborations with non-faculty colleagues, 94% of FAOs reported 
working at least once with CRTE staff, 44% with IPA staff, 33% with School staff, and 17% 
with library staff.  


 
• Of the 12 FAOs who identified their top three collaborators3


 


 in terms of the amount of time 
spent with the collaborator and the helpfulness of the collaborator, on average, FAOs 
reported spending  


o The most time with their Senate colleagues and ranked them as most helpful.  
o The second largest amount of time with Lecturers, who were ranked as fourth 


most helpful.  
o The third largest amount of time with IPA staff, which were ranked second most 


helpful.  
o The least amount of time with CRTE and school staff, who were ranked third and 


fifth most helpful respectively.  
 


                                                 
3 FAOs were asked to rank the three collaborators with whom they spent the most time and the three most helpful 
collaborators.  







Question 6: Assessment activities in which collaborators participated.  
 


• Table 3 summarizes the types of assessment activities in which collaborators 
participated and the percentage of FAOs reporting these collaborations.  


 
Question 7: Relative importance of potential resources to make FAO work sustainable.  
 


• Table 4 summarizes FAO ratings of the value of different resources to sustaining FAO 
assessment efforts. Rank order preferences, based on the percentage of respondents 
rating a resource to be important or very important (percentage provided 
parenthetically), appear below.  


 
1) Staff knowledgeable in the design and execution of PLO Assessment (82%) 
2) Course release (76%) 
2) Clerical support for PLO assessment related tasks (76%) 
2)   Explicit recognition of FAO work in tenure and promotion criteria (76%) 
4)  Incentives to promote broader faculty participation in assessment (65%) 
4)   Stipend for organizing PLO assessment (65%) 
7)   Summer ninths or other stipend payments to support attendance at assessment 


conferences or workshops (53%) 
8)   Funding to support graduate student participation (25%) 
 
Two additional resources were identified by two FAOs, who rated their importance 
as very high. These resources are  


a) Funding for costs associated with assessment (photocopying, mailing, etc.).  
b) Funding for lecturers to participate in assessment.  


 
• Are the FAOs who rated the support of assessment knowledgeable staff as important or 


very important already taking advantage of campus resources?  Yes, 79% (11/14) 
identified CRTE as one of the three collaborators with which they spent time the most 
time. Additionally, 36% (5/14) ranked IPA as a top three collaborator.  


 
• Did FAOs who rated course release as important or very important spend more time on 


assessment than FAOs who did not prioritize this potential resource as highly? Yes. FAOs 
who rated course release as important or very important devoted a median of 69 total 
hours to assessment (range 17-110) versus 45 hours (range 20-119) for those that did 
not prioritize this resource.  


 
• Are the FAOs who rated clerical support as important or very important already report 


the use of such support?  Largely not. Only 33% (4/12) indicated they had worked at 
least once with a school staff member and only 25% (3/12) had rated school staff as one 
of the top three collaborators.   


 
 







• Did FAOs who rated incentives for broader faculty participation as important or very 
important spend a larger percentage of time working alone?  No. FAOs who prioritized 
this resource reported worked alone an average of 70% of the time (range 30-90%) 
versus 75% (range 60-90%) for those who did not rate this resource as important or very 
important.   


 
 
Question 9: Other thoughts FAOs provided in relation to the workload associated with assessing 
PLOs.  
 


• Appendix 1 includes the full text of FAO responses to this question. However, some 
general themes emerge: 


 
o Doing assessment well requires substantial faculty time (Responses 1, 2, 5). 
 
o A reward structure that recognizes the FAO’s additional work is necessary to 


continue to effort (Responses 1, 3, 5, 9). 
 


o Budget for assessment related material support including tests, mailing, 
photocopying etc. (Responses 1, 3). 


 
o Need clerical support (Responses 1, 8) and it is important that this support be 


budgeted into staff responsibilities (Response 1). 
 
o There is some question about the how the workload will change over time. One FAO 


anticipated that assessment will not be “too much work” once the procedures are in place 
(Response 8). A second discussed the difficulties of predicting the change in workload, 
expecting that assessment may not become routine for “quite some time” (Responses 7).







Table 1: Rank order of assessment activities by the average percentage of the total time 
devoted to assessment spent on each activity. “Other reported activities” describes 
additional forms of assessment-related work written-in by one or more FAOs.  


 


Assessment Activity 


Number of 
programs 


reporting >0 hrs 
spent on activity 


Average % of 
Total Time 


(range) 
a)  Writing and editing the report 17 30% (6-50% ) 
b)  Reviewing student work 16 18% (4-49%) 
c)  Developing or identifying student work for review 16 11% (5-36%) 
d)  Developing rubric(s) 13 10% (2-48%) 
e)  Analyzing results 15 10% (5-31%) 
f)  Developing student surveys, interviews or focus groups 10 6% (1%-56%) 
g)  Identifying or retrieving extant survey data 9 4% (2-17%) 
h)  Collecting student work 12 4% (3-15%) 
I)  Conducting student surveys, interviews or focus groups 5 2% (4-12%) 
Other reported activities: 
j)    Communicating/coordinating with faculty regarding 


assessment 
1 1% 


k)    WASC-related meetings 1 1% 
l)    Planning how to proceed, coordinating schedules 1 1% 
m)  Consulting with colleagues 3 1% (5-7%) 
n)   Scheduling meetings and rooms 1 1% 
o)   Consulting with CRTE and IPA 2 1% (3-4%) 


  
 







Table 2: A) Percentage of FAO respondents who reported working at least once with listed 
collaborators (n= 17). B) Average rank order for time spent with a collaborator. FAOs were 
asked to rank the three collaborators with which they spent the most time (n=12). For each 
collaborator an average rank was computed across responding programs. These averages were 
then ranked. C) Average rank order for helpfulness of a collaborator. FAOs were asked to rank 
the three most helpful collaborators (n=11). Reported ranks were calculated as for column B. 
 


Possible Collaborator 


A) % of FAOs who 
worked at least once 


with the indicated 
collaborator  


B) Average rank 
order for time spent 


with collaborator  


C) Average rank 
order for helpfulness 


of collaborator 
Senate colleagues 100%  1 1 
CRTE Staff 94% 4 3 
Lecturers and adjuncts 72% 2 4 
IPA Staff 44% 3 2 
School Staff 33% 4 5 
Undergraduates 33%   
Library Staff 17%   
Student Affairs Staff 6%   
External consultants  6%   
Graduate students 6%   
Graduate Division Staff 0%   







Table 3: Percent of FAO respondents that reported working on the indicated assessment 
activity with the indicated collaborator4


 
. Blanks equal 0%. (n=15)  


                                                 
4 Senate faculty responses reflect only programs that have Senate faculty with which to collaborate.  
5 Of programs with Senate faculty with which to collaborate.  


 Instructors Staff from Students Other 


Assessment 
Activity Senate  


 
Lecturer 


& 
Adjuncts 


Your 
School 


Grad 
Division 


Center for 
Research 


on 
Teaching 


Excellence 


Institutional 
Planning and 


Analysis 
Student 
Affairs Library Undergrad Graduate 


External 
consultants Other 


Developing or 
identifying 
student work 
for review, 
e.g. 
embedded 
questions, 
etc. 


1005 50  13  38 19  6 19 6   


Collecting 
student work 92 44 25  6    13 13   


Developing 
one or more 
rubrics 


83 31 13  25 13       


Reviewing 
student work  92 44 13  6 6    6   
Identifying 
and/or 
retrieving 
extant survey 
data or 
resources 


25 19 19  13 19       


Developing 
student 
surveys, 
interviews, or 
focus groups 


17 13 6  13 19       


Conducting 
student 
surveys, 
interviews, or 
focus groups 


17 13 6  13 13   6 6   


Analyzing 
assessment 
results 


83 31 6  19 6       


Report writing 
and editing 75 25 6  38        


Other (please 
specify): 
Meeting & 
Planning 
Regarding 
Assessment 


6 6 6  6 6       







Table 4: FAO respondent ratings of potential resources to support assessment, reported as 
percentage of respondents (n=16).  


 
 
 
 
 


Resource Unimportant Of Little 
Importance 


Moderately 
Important Important Very 


Important 


Clerical support for PLO 
assessment-related tasks 


0% 6% 18% 29% 47% 


Summer “9ths” or other stipend 
payments to support your 
attendance at assessment 
conferences or workshops  


8% 0% 29% 29% 24% 


Support of staff with experience 
in the design and execution of 
PLO assessment 


0% 6% 12% 29% 53% 


Stipend for organizing PLO 
assessment 


6% 0% 29% 12% 53% 


Course release for organizing PLO 
assessment 


6% 6% 12% 29% 47% 


Funding to support graduate 
student participation  


19% 31% 25% 0% 25% 


Explicit recognition of the 
organization of PLO assessment 
activities as part of instructional 
responsibilities in tenure and 
promotion evaluation criteria 


12% 6% 6% 24% 53% 


Incentives to promote broader 
faculty participation in 
assessment 


18% 6% 12% 18% 47% 


Other:___________________ 
 
 
 
 


     







Appendix I: FAO responses to a question soliciting additional thoughts about the workload 
associated with assessment.  
 


1) Doing assessment *well* requires a significant amount of faculty time, particularly from the FAO but 
also other faculty and lecturers.  In addition, much of the work is most reasonably accomplished over 
the summer (fewer other instructional demands, greater availability of staff to enter data and help 
with other clerical tasks associated with assessment, etc.).  There should be some compensation for 
the added responsibilities the FAO must take on in the summer.  Likewise, a course release would 
free up time to focus on assessment without detracting from the many other demands faculty face 
with respect to research, teaching, and service.  It is difficult to imagine how carrying out my 
program's planned assessment activities can be reasonably accomplished without some faculty 
member spending a substantial amount of time overseeing the process.  In order to ensure that 
research productivity and teaching effectiveness remain high, faculty taking on this role need to be 
freed from other responsibilities.  That is the case on other campuses where I have been, and those 
more established universities are doing far less time-consuming work with respect to program 
assessment (and have fewer other additional service burdens associated with program building than 
we do here). 
 
Also, as we have greater numbers of students and assessment becomes routinized, it is important 
that resources be allocated to it, specifically.  There need to be systems in place so that I don't need 
to use my personal incidental account to pay for expenses related to assessment (photocopies, 
mailings), but rather some programmatic budgetary line that is not tied to me personally.  Likewise, 
staff time needs to be budgeted for helping faculty with assessment, it can't be an after thought.  
Staff time seems thinly stretched as it is, so consideration of their availability is also important.  


 
Further, the assessment reports we are required to submit are very time consuming to prepare.  I 
wonder if a briefer format could be adopted to streamline the process and save FAO time. 
 


2) Because the looming deadline of the EER required LIT to do an interim assessment on sample writing 
that has only some overlap with what we want to use in our long-term assessment, this was really 
just a dry-run of the first rubric.  I spent a great deal of time reading assessment literature and 
adapting rubrics from the Dreyfus model of skill acquisition.  To my knowledge, this has not been 
used in evaluating writing before, so I was unable to find any shortcuts.  Long term--that is, after we 
work through our first five outcomes--the amount of time working on rubrics should decrease.   
 
On the other hand, because this was a dry run and was done during the academic year, rather than 
at the end of the A/Y as we planned, I wanted to protect the time of our grad students and faculty.  
That is why I did the scoring alone, and did just enough to get a sense of how well the rubric was 
working.  When we run this assessment for real, we'll need to pull in other faculty and grad students 
for 2-3 days of reading, beginning with a half day of "norming" our scoring practices.  This practice 
will take about 150 hours every year in May (six people for three days plus the clerical time to 
prepare for the reading and to record the scoring).  Adding to this the time we'll need to respond to 
what we learn, the total time spent/year will, I estimate, reach at least 200 hours to assess direct 
evidence. 
 


3) Some sort of incentive for the PLO would be very important to continued effort, whether it be a 
stipend, a course release, or a summer 1/9th.  
 
And a budget to buy tests, process their results, and analyze them, is also necessary.  







 
4) I found that I needed to make significant use of my background in statistics and statistical software 


from my previous corporate career to complete the PLO assessment report.  I think that programs 
whose faculty cannot be expected to have experience with statistics and statistical software will have 
considerable difficulty completing these reports. 


 
5) I just want to mention that without not doubt  assessing of PLOs represent a considerable amount of 


time. In addition of all the work that requires analyze the results of the assessment and to write the 
final report, FAOs have to spend extra time coordinating the assessment. In my case, the reason I did 
most of the work related to the assessment of this first PLO was the lack of time to organize 
meetings, specially  to look for a time  good for everybody to meet, etc. Consequently, while I agree 
a 100% with the idea that everybody should participate in the PLOs assessment, I find that 
coordinating that effort is also extra work for the FLO. Actually, this academic year, since we have 
started our assessment earlier, I am trying to involve all faculty (tenure track and lecturers)  and 
while they are responding in a very positive way  to my request to asses students, it is requiring from 
me a considerable amount of time just in exchanging e-mails.  For this reason, I consider that FAOs 
that take their responsibilities seriously have extra workload that should be recognized in some way 
by their institutions. 


 
6) I'll just add that for this assessment two additional faculty--Teenie Matlock and Michael Spivey--


contributed a substantial amount of time and energy.  I was not sure how to note that elsewhere on 
this survey.   I imagine they spent 5-10 hours each.  I think that should be recorded and factored in to 
your analysis somehow. 


 
7) As a new, growing program (both in terms of students and faculty), the level of effort for this first 


assessment may not be representative of such effort in the future.  For example, we may have more 
student work to review as our major grows and/or we may find ways to distribute the faculty 
workload differently as more faculty join our program.  It's difficult to determine whether the future 
will hold more or less work when it comes to assessment. 


 
In addition, one thing we learned is that such assessment may not become "routine" (i.e., able to rely 
on existing structures) for quite some time, as we make adjustments in our assessment methods and, 
perhaps, our programmatic objectives.  This does not bode well for a decrease (rather than an 
increase) in faculty effort necessary for assessment.  We might also anticipate, for example, that we 
will have to shift from a qualitative to a quantitative assessment, which may require creating new 
tools for assessment.  The answer to Question #7 above tries to anticipate some of these needs, but 
it is largely speculative. 


 
Please note that we also spent time developing exit survey questions that will, in part, further assess 
the PLO we focused on this year.  This survey will be competed by graduating seniors in May, 
however, so the effort on that is largely unreported in this questionnaire, except to note some time 
spent with Mike Roona and Karen Dunn-Haley on this aspect of PLO assessment.  Finally, note that 
we have no full-time lecturers and only one part-time lecturer in our program, so the answer to 
Question 8b does not reflect exclusion of lecturers from the assessment process.  Rather, it simply 
reflects the size of our program and an appreciation for the other responsibilities our part-time 
lecturer must bear. 
 


8) Once we get the general procedures established, I don't think this will be too much work.  The main 
things that would help me would be other senior faculty with whom to share this and other aspects 







of the work of running the chemistry program (assistant professors should not be spending their 
time in this way), and a reliable staff person to take care of the non-academic aspects of doing 
assessments.  I should not have to arrange meeting times, schedule rooms, collect independent 
research reports from my colleagues, etc. 


 
9) In order to maintain active faculty participation in the assessment practice, I feel there needs to be 


some appropriate reward structure.  At present, the urgency of WASC serves as a strong motivator, 
but that will dissipate once accreditation is granted. 


 
10)  The process of assessment needs dedicated IT resources, i. e. staff hired to specifically develop state 


of the art systems that enable the most efficient collection, analysis and assessment of results. 
 


The process of assessment was confusing. A very simple calendar indicating when different 
documents are due as well what exactly each document is to contain would make this process much 
more valuable.  


 
I personally find the actual goals of the process legitimate, stimulating and generally very useful but 
the process during the past year can only be described as "chaotic". Presumably the learning curve 
will take care of that. However, the beauty of simplicity and clarity should be goals, if possible.  


 
11)  Please note that estimates submitted on this form are extremely rough estimates.







Appendix II: Workload Questionnaire for Faculty Accreditation Organizers 
 
 


Dear FAO: 
 
To properly support and streamline assessment, we need to know how much it costs in time 
and treasure.  This questionnaire, which asks you to estimate how much time you’ve spent on 
assessing your program’s first learning outcome, will (1) help your program and school fund 
your assessment efforts, (2) provide essential evidence for us to use in our Educational 
Effectiveness Review report to WASC.  
 
As you respond to the following questions, please consider only the work you conducted in 
support of the assessment of your program’s first Program Learning Outcome. Example 
activities include gathering and reviewing student work, developing surveys, drafting rubrics, 
analyzing results, writing the report, or coordinating these activities. With few exceptions, this 
work will have taken place between February 1, 2009 and January 30, 2010. Please do NOT 
include in your estimates time spent developing your program’s assessment plan submitted in 
January 2009.  
 
1)  To enable connection of assessment needs to programs, please provide the name of your 
program: ________________________________________.   
 
2)  On average, how many hours per week do you spend on teaching, research, and service 


during a typical academic year?   
____ hours per week 


 







3) a) Please estimate the number of hours that you spent engaged in each of the following 
activities, working collaboratively or independently, as part of the assessment of your first 
Program Learning Outcome between February 1, 2009 and January 30, 2010. Please enter 0 
or skip to indicate when an activity is not applicable. Fractions of hours are welcome. 
 


Assessment Activity 
Total Hours 


Spent on 
Activity 


a) developing or identifying student work for review, e.g. embedded 
questions, portfolios, capstone projects, pre/post tests, papers, etc. 


 


b) collecting student work  


c) developing rubric(s)   


d) reviewing student work individually or with colleagues  


e) identifying and/or retrieving extant survey data or resources  


f)  developing student surveys, interviews or focus groups  


g)  conducting student surveys, interviews or focus groups   


h)  analyzing assessment results  


i)  writing and editing the report  


k)  other (please 
specify:___________________________________________) 


 


l)  other (please 
specify:____________________________________________)    


 


m) other (please 
specify:___________________________________________)    


 


  
b)  Please estimate the percentage of the work, indicated in Part A of this question, that was 


done during the academic year and during the summer. These values should total to 100%. 
 


During the academic year ___ %      During the summer ____ %  
     
    


4)  Please estimate the percent of time you worked alone and with others on tasks related to 
assessing your first Program Learning Outcome. These values should total to 100%. Do not 
include time spent developing your program’s assessment plan submitted in January 2009.   


 
Worked alone ____%        Worked with others ____% 


 







5)  In the first response column below, please indicate everyone with whom you collaborated at 
least once.  In the following two columns respectively, please rank up to the three top 
collaborators with whom you spent the most time working and that you found to be the 
most helpful.  


  


Possible Collaborators 


Worked with 
at least once 


(check all 
that apply) 


Spent most 
time working 


with 
(rank top 3) 


Found most 
helpful 


(rank top 3) 


Senate colleagues    
Lecturers and adjuncts    
Staff in your school    
Staff from the Graduate Division    
Staff from the Center for Research on Teaching Excellence    
Staff from Institutional Planning and Analysis    
Staff from Student Affairs    
Staff from the Library    
Consultants external to UC Merced     
Undergraduates    
Graduate students    
 
Other (please specify:________________________________)    
Other (please specify:________________________________)    


 
 







6)  Please review each assessment activity below and indicate those in which your collaborators 
participated.  


 
 Instructors Staff from Students Other 


Assessme
nt Activity 


Senat
e  


 
Lectur
er & 


Adjunc
ts 


Your 
School 


Grad 
Divisio


n 


Center 
for 


Researc
h on 


Teachin
g 


Excellen
ce 


Institutional 
Planning 


and 
Analysis 


Stude
nt 


Affairs 
Librar


y 
Undergr


ad 
Graduat


e 
External 


consultants Other 
Developing 
or 
identifying 
student 
work for 
review, e.g. 
embedded 
questions, 
etc.  


  


         
Collecting 
student 
work             
Developing 
one or 
more 
rubrics  


  
         


Reviewing 
student 
work              
Identifying 
and/or 
retrieving 
extant 
survey data 
or 
resources  


  


         
Developing 
student 
surveys, 
interviews, 
or focus 
groups  


  
         


Conducting 
student 
surveys, 
interviews, 
or focus 
groups  


  
         


Analyzing 
assessment 
results             
Report 
writing and 
editing             







Other 
(please 
specify):              
Other 
(please 
specify):              


  







7)  Please rate the importance of each potential resource below to the sustainability of your 
efforts to organize your program’s Program Learning Outcome (PLO) assessment given that 
PLO assessment will be an annual activity and that it must be conducted by the faculty and 
involve direct analysis of student work. 


 


 


Resource Unimportant Of Little 
Importance 


Moderately 
Important Important Very 


Important 


Clerical support for PLO 
assessment-related tasks 


     


Summer “9ths” or other stipend 
payments to support your 
attendance at assessment 
conferences or workshops  


     


Support of staff with experience 
in the design and execution of 
PLO assessment 


     


Stipend for organizing PLO 
assessment 


     


Course release for organizing PLO 
assessment 


     


Funding to support graduate 
student participation  


     


Explicit recognition of the 
organization of PLO assessment 
activities as part of instructional 
responsibilities in tenure and 
promotion evaluation criteria 


     


Incentives to promote broader 
faculty participation in 
assessment 


     


Other:___________________ 
 
 
 
 


     







8) a)  Please indicate the number of ladder rank faculty in your program (other than you) 
who worked on some aspect of the assessment of your first Program Learning 
Outcome between February 1, 2009 and January 30, 2010. Please exclude people 
who only provided a cursory review of the assessment report.    


 
Number of ladder rank faculty ___________ 


 
b)  Please indicate the number of non-Senate faculty colleagues associated with your 


program who were involved in the assessment of your first Program Learning 
Outcome. 


 
  Number full time _______ Number part time _______ 


 
 


9) If you have any other thoughts about the workload associated with assessing PLOs, 
please share them below. 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


THANK YOU! 
 







To submit this questionnaire, please scroll to the top and click the submit button. 
Alternatively, you may save the completed form to your desk top and attach it to an 
email to Laura Martin, lmartin@ucmerced.edu.  Thank you! 


 



mailto:lmartin@ucmerced.edu�
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Analysis of UGC New Course Approval Process 


This study is designed to assess whether the UGC policy for course approval is being implemented as written in support of a culture of assessment grounded in explicit descriptions of student learning 
expectations at the course level. To assess compliance with the UGC's course approval policy, the expectations of which are outlined below, all CRFs reviewed and approved by the UGC 
during AY 2009‐2010 were examined. This includes both new courses and modifications to existing courses. Additionally, the explicitness of the student learning outcomes was
assessed according to the Explicitness criterion of the Rubric for Creating and Aligning Student Learning Outcomes.  Summary results are reported below. Raw data are available 
in the worksheets of the Excel workbook ("Undergrad Course Approval Process Analysis")  titled New Course and Modified Existing Course. 


All CRFs were assessed for their compliance with the following expectations of the UGC Procedures and Policies for Approval of New Undergraduate Courses and Undergraduate Course Changes:


1) All CRFs must be approved by the Curriculum Committee of the School (or other faculty committee designated to review curricular matters)
2) All CRFs must be approved by the Dean of the School
3) New courses CRFs should be accompanied by a 1 to 2‐page course outline (not a full course syllabus) summarizing


course content and purpose
goals for student learning outcomes
how such goals connect to the program or degree objectives


4) The course outline content should also help reviewers understand whether the course includes proper learning assessment tools
5) The course outline should also allow reviewers to adequately assess student workload and potential overlap with other courses by including sufficient information on format, topics, and the
the types of readings.
6) For courses satisfying General Education, CRF should address how the course addresses three or more of the Guiding Principles for General Education at UC Merced


7) To modify an existing course, instructors should indicate briefly in the explanation box of the CRF the reason for proposed course changes. There is no indication a course outline is required.


The content of the course outline is not specifically enumerated as part of the criteria for reviewing CFRs (bullet 8 of the policy). 


Results:Results:


New Courses
100% of new courses (48/48) include a course outline, of these 31% resembled a traditional syllabus. 


Of these 48 course requests:
98% included some description of Course Content and Purpose. The single exception was a special topics course so the content will change with the offering. 


The CRF did include student learning outcomes. 
96% included Student Learning Outcomes. The electronic records for the two CRFs lacking outcomes do not include any comments about this omission, 


whereas it is clear similar omissions had been rectified for other CRFs. 
21% described how goals for student learning outcomes connect to program or degree PLOs
56% included learning assessment tools
46% described the course format
42% described the course topics
71% described the types of readings
84% of courses that support a GE requirement included a description of how the course meets three or more of the 8 Guiding Principles. Most addressed 4. 


Of the student learning outcomes provided, 
35% were assessed to be Emerging with respect to the Explicitness criterion of the Rubric for Creating and Aligning Student Learning Outcomes 
17% were assessed as intermediate to the Emerging and Developed levels of development (E/D)
35% were assessed as developed
9% were assessed as intermediate to the Developed and Highly Developed levels of development (D/HD)







4% were assessed as HD
Three course descriptions were flagged by reviewing faculty as lacking learning outcomes or as not "WASC compliant". For all three, the approved course descriptions 
included student learning outcomes.  Two approved CFRs lacked student learning outcomes and did not include any comments about this omission. 


Modifications to Existing Courses
The policy does not mandate the submission of  a course outline or learning outcomes. However, 37 requests included course learning outcomes.  
Of the student learning outcomes provided, 


19% were assessed to be Emerging with respect to the Explicitness criterion of the Rubric for Creating and Aligning Student Learning Outcomes 
28% were assessed as intermediate to the Emerging and Developed levels of development (E/D)
33% were assessed as developed
0% were assessed as intermediate to the Developed and Highly Developed levels of development (D/HD)
19% were assessed as HD


These data are not considered in the summary below.


Summary
In keeping with the policy, nearly all approved new course requests included a course outlines/syllabi with a  
description of the course goals (98%) and course‐level, student learning outcomes (96%). The single course lacking a course outline requested dispensation on the grounds that, as a 
specical topics course, the content would change with the offering. The request did include learning outcomes. No explanation was provided for the two courses lacking student learning
outcomes. However, one was the unit bearing laboratory component of a lecture course, which included learning outcomes.  


Of the learning outcomes examined, nearly 50% were assessed to be developed or better with respect to the Explicitness criterion of the Rubric for Creating and Aligning Student Learning Outcomes. 
Nearly a third were judged to be emerging, indicating a relatively low level of development with respect to the degree to which they are measurable and describe relevant skills or knowledge clearly.


Nearly 80% of approved course requests did not connect course‐level student learning outcomes to program or degree PLOs as expected by the policy. 
 This calls into question the alignment of new courses with the program curriculum and overarching learning outcomes as well as the communication of this important information to students. 


Finally, in keeping with policy, nearly 85% of approved new course requests that were indicated to satisfy a GE requirement described how the course meets three or more of the 
Eight Guiding Principles of General Education. Most addressed four. 


Other less critical policy criteria with respect to supporting assessment were met to varying degrees, with all being met in less than approximately 70% of the approved courses 
and several at much lower levels.  The policy does not request the alignment of course level student learning outcomes and assessment methods. 








Analysis of GRC New Course Approval Process


This study is designed to assess whether the GRC policy for course approval is being implemented as written in support of a culture of assessment 
grounded in explicit descriptions of student learning expectations at the course level. To assess compliance with the GRC's course approval policy,
 the expectations of which are outlined below, all CRFs reviewed and approved by the GRC during AY 2009‐2010 were examined. 
This includes both new courses and modifications to existing courses. Additionally, the explicitness of the student learning outcomes was
assessed according to Explicitness criterion of the Rubric for Creating and Aligning Student Learning Outcomes.  Summary results are reported below. 
Raw data are available in the two remaining worksheets of this workbook. 


All CRFs were assessed for their compliance with the following expectations of the GRC's policy for Graduate Course Approval and the CRF Process:


1) All CRFs approved by vote of the faculty of the submitting Graduate Group or committee. 
2) CRFs signed by faculty proposing course 
3) CRFs signed by Dean for the submitting graduate group.
4) New courses should include a "WASC compliant syllabus" that provides the following:


course goals/objectives
student learning outcomes
contact information
class policies
academic integrity policy
disability services information
course schedule/assignments/resources
assessment/grading policy
a description of what the course contributes to the students overall education (its relationship to PLOs)a description of what the course contributes to the students overall education (its relationship to PLOs)
a description of how the course enriches rather than duplicates the existing curriculum (the course's relationship to existing courses)


5) A WASC compliant syllabus should also be included with the CRF submitted for modifications to an existing course. 
6) If the course if conjoined with an undergraduate course, the graduate portion "must have clearly differentiated and 
unique performance criteria, requirements and goals." 


Results:


New Courses:
GRC considered and approved a total of 9 new course requests during AY 2009‐2010. Of these, 100% were signed by the submitting faculty member and appropriate Dean. 
Five of the nine CRF packages included the letter confirming the faculty vote and the approval of the graduate group chair. 
This information was not included for the remaining four. 


Eight of nine CFRs included a syllabus (89%). A syllabus waiver was requested for the nineth based on the fact that the course is a special topics course
 and syllabi will vary with the topic considered. 
Of the eight approved CFRS that included syllabi:


50% included course goals/objectives
100% included student learning outcomes
50% included contact information
25% included class policies
75% included academic integrity policy







63% included disability services information
63% included course schedule/assignments/resources
88% included assessment/grading policy
50% included a description of what the course contributes to the students overall education (its relationship to PLOs)
13% included a description of how the course enriches rather than duplicates the existing curriculum (the course's relationship to existing courses)


Related to the explicitness of the course learning outcomes, 50% were assessed as emerging, 13% as emerging/developed, and 38% as developed.
 The number of emerging learning outcomes maybe due in part to the template syllabus available to faculty that did not provide an appropriate set of model outcomes. 
This templated is being updated.   No new courses were conjoined with an undergraduate course. 


Modified Existing Courses
GRC considered and approved a total of three CRFS addressing modifications to existing courses. Of these 100% were
 signed by the submitting faculty member and appropriate Dean. 
Two of three included the letter confirming the faculty vote and approval of the graduate group chair. This letter was not included in the remainder. 
100% of the CFRS included a syllabus. Of these three syllabi:


100% included course goals/objectives
100% included student learning outcomes
33% included contact information
67% included class policies
67% included academic integrity policy
33% included disability services information
67% included course schedule/assignments/resources


100% included assessment/grading policy
33% included a description of what the course contributes to the students overall education (its relationship to PLOs)
0% included a description of how the course enriches rather than duplicates the existing curriculum (the course's relationship to existing courses)0% included a description of how the course enriches rather than duplicates the existing curriculum (the course's relationship to existing courses)


Related to the explicitness of the course learning outcomes 33% were assessed as emerging, 66% as developed. 
The single conjoined course included a description of the graduate level performance criteria, requirements and goals. 


Summary
In terms of laying a foundation in support of a culture of assessment and in keeping with policy, the vast majority of approved course requests 
included syllabi with a description of the course goals and, with one exception, all syllabi included student learning outcomes.  
The explicitness of these outcomes, as assessed against the Explicitness criterion of the Rubric for Creating and Aligning Student Learning Outcomes,
 was approximately evenly divided between emerging and developed with developed indicating that  most SLOs are measurable,
 stating with some specificity what the student will be able to do in terms of relevant skills and knowledge.
 The number of emerging learning outcomes maybe due in part to the template syllabus available to faculty that did not provide an appropriate set of model outcomes.
 This templated is being updated.


Two thirds of syllabi, however, failed to provide information to help students situate course goals and outcomes 
within the larger learning purposes of their graduate degree program, with less than a third providing  information contextualizing the course with respect to PLOs.
 This result also calls into question the degree to which faculty are aware of the need to align course learning outcomes with  program curriculum. 
Attention to other expected attributes of a "WASC compliant syllabus" varied greatly.
 In general, many syllabi did not address one or more of these additional criteria all of which are 
intended to help make course expectations explicit and at least one of which is legally required (disability services information). 
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UNIVERSITY OF CALIFORNIA            ACADEMIC SENATE • Merced Division 
 


Undergraduate Council (UGC) 
Minutes of Meeting 
March 3, 2010 


 
 
I.   MEETING 
Pursuant to call, the Undergraduate Council met at 10:00 am on Wednesday, March 3, 2010, in Room 
232 of the Kolligian Library, Chair Susan Amussen presiding.  
 
II.  CHAIR’S REPORT
Chair Amussen welcomed and introduced Academic Senate Executive Director Susan Sims.  
Director Sims’ duties will include the facilitation and coordination of program reviews. 
 
2/25/10 Meeting with OP Officials‐CAPRA will meet the EVC tomorrow to discuss visit follow‐ups. 
 
III.   CONSENT CALENDAR 
Agenda approved as presented 
February 24 Minutes approved pending minor edits from Professor Camfield. 
 
IV.   GOULD COMMISSION REPORT
  VCSA Lawrence – Education and Curriculum Working Group 
The working groups have submitted their preliminary recommendations to the co‐chairs. 
The Education and Curriculum working group has submitted four recommendations: 
 


1. Manage educational resources more effectively and efficiently to (1) increase the proportion of 
students  graduating  in  four  years,  (2)  create  a pathway  for  students  to  complete degrees  in 
three years, (3) make more effective use of faculty resources, and (4) maintain or  improve the 
undergraduate student experience. 


2. Continue timely exploration of online  instruction  in the undergraduate curriculum, as well as 
in  self‐supporting  graduate  degrees  and  Extension  programs.  (several  reports  on  online 
education have already been issued by the Senate). 


3. Expand  use  of  self‐supporting  and  part‐time  programs  to  expand  opportunities  for  a  UC 
education  to  existing  and  potential  students,  working  professionals,  and  underserved 
communities. 


4. Develop a system wide academic planning  framework  that  incorporates campus goals within 
the context of priorities identified for the University as a whole. 


 
Another recommendation on UC Quality will come forth.  
 
The above noted recommendations will be presented at the Regents meeting next week. 
 
IV.   REPORT FROM UCEP MARCH 1 MEETING – Professor Camfield 


 1
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UCEP met via teleconference. 
 
‐  Differential  fees  proposals.  UCEP  is  opposed  to  differential  fees  by  programs  or majors  at  the 
undergraduate level. 
 
‐ UCB’s position regarding retention of out‐of‐state student fees. 
 
V.   PROGRAM REVIEW 
The report from Applied Mathematics is due to be submitted by March 15.  
Professors Vanderschraaf and Chen are working on  the students and  faculty surveys. Drafts will be 
circulated within UGC for input before they go to the Schools. 
 
VI.   REPORT FROM THE CRF SUBCOMMITTEE 
The CRF subcommittee reviewed 13 NS courses and 45 SSHA courses.  
UGC’s recommendations are attached to the minutes (page 5). 
 
VII.   CATALOG CHANGES 
Natural Sciences 
Catalog changes requested by NS: 


1‐ Page 75: “All courses required for completion of a major (or minor) in Natural Sciences must be 
passed with a grade of C‐ or better, not to  include general education courses taken outside of 
Natural Sciences and Engineering. Students must maintain a minimum 2.0 GPA in all major 
coursework.” 


UGC would like to discuss this further at its March 10 meeting. 
 
2‐ MATH  11  needs  to  be  added  as  an  option  in  the  Preparatory  Curricula  section  where  it 


currently lists MATH 21 only. (Math 21 approved at today’s meeting). 
UGC recommends approval. 


 
3‐ Applied Math Major: MATH 125, Intermediate Differential Equations needs to replace MATH 


121  in  the Math major requirements and  in all sample plans. Math 121  is being discontinued. 
(Math 125 and 121 were approved today). 


UGC recommends approval. 
 
4‐ Page 82: Math 12‐Calculus II needs to replace Math 30 in the Biology Major Requirements and 


in the Biology sample plans. (Math 12 was approved at today’s meeting). 
UGC recommends approval. 


 
5‐ Changes to the ESS major requirements:  


‐Delete ESS 70 as a lower division requirement 
UGC recommends the use of “co‐convened” instead of “conjoined”. 


‐Change lower division requirement to one lower division ESS (e.g., ESS 1, ESS 10, ESS 34, ESS 
50) course and two other lower division Science and Engineering courses (e.g., ESS 1, ESS 10, ESS 
34, ESS 50, BIO 1, BIO 34, BIO 43, BIO 46, ENVE 10, ENVE 20). 
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‐Add ECON 120 as an option for the ECON requirement and to list of electives. 


UGC recommends approval. 
 
6‐ New Minor in Environmental Science and Sustainability – UGC is concerned about the minor’s 


Program Learning Outcomes specifically: 
Graduates with a minor in Environmental Science and Sustainability will be able to: 
1. Understand  major  concepts  and  principles  in  Environmental  Science  and  Sustainability, 
including  the  interdependence  of  elements  of  the  Earth  system,  the  carrying  capacity  of 
natural  systems,  and  the  role  of  policy  and  economics  in  both  perpetuating  and  solving 
environmental problems. 


UGC comment:  In  terms of assessment of a program,  the use of  the verb “understand”  is  too weak. 
What is meant by “understanding?” 


 
2. Develop upper division expertise  in  three to four central areas of Environmental Science and 
Sustainability  –  Earth  and  Atmospheric  Sciences,  Environmental  Biology,  Society  and 
Environment, and Research, Communication, and Design Skills. 


UGC  comment:  Expertise  implies  a  very  high  level  of  knowledge  and measuring  expertise  is  very 
subtle.  


 
3. Apply and analyze appropriate solutions to a variety of environmental problems 
 
4. Select  appropriate  measurement  tolls  and  gather  environmental  data  using  common 
instrumentation 


 
5. Effectively analyze environmental data and communicate environmental  science  issues  to a 
wider community of stakeholders. 


UGC  recommendation:  PLOs  3,  4,  and  5  would  emerge  from  taking  the  courses  and  would  be 
examples of upper division expertise. They would also demonstrate understanding major concepts. If 
these could be clarified, it would alleviate the faculty workload when the time for assessment comes.  
 
Action: The School of Natural Sciences will amend its program learning outcomes as recommended. 


 
NSED Catalog Changes 
UGC encourages NSED to edit their learning outcomes as follows. 


‐ Remove “comprehensively” (first learning outcome) 
‐ Add some  language about student reflection on  the appropriateness of  teaching as a  future 
profession. 
 


Physics Major Catalog Changes 
Comments:  


‐ The Physics major is a good model for program learning outcomes. There is a clear parallel in 
the  structure  and  a  clear  differentiation  among  those  learning  outcomes.  These  can  be 
measured in a very efficient manner.  
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‐  Biophysics  emphasis  track:  UGC  recommends  the  addition  of  BIO  101  and  BIO  161 
(biochemistry). 
 


Applied Math Catalog Changes 
Math 125 replaces former Math 121.  
Math  126  replaces Math  142  in  the  curriculum. Math  142 will  remain  in  the  catalog  as  an  upper 
division  elective  course but  anywhere Math  142 was  formerly  a  requirement, Math  126 will be  the 
requirement beginning in Fall 2010.  
Addition of the following language prohibiting enrollment in lower level courses after the completion 
of more advanced courses: 


No credit is allowed for completing a less advanced course after successful completion 
(C‐ or better) of an equally or more advanced course in Applied Mathematics. 
In the Calculus sequence, the order of courses is 5, 11, 21, 12, 22, 23, with Math 24 on par 
with Math 23.  In the probability and statistics sequence, the order is 18, 32. 


 
Math 11 and 12 to replace Math 21 and 22 in the Biology catalog and sample plans. 
 
Math 11 and 12 to be included in the ESS catalog as options along with Math 21 and 22 
 
In  an  effort  to  avoid  confusion, UGC  recommends  the  removal  of  “Mechanics”  in  the  “Additional 
requirements  for  Engineering Mechanics  Emphasis  Track”  as  this  is  not  a mechanical  engineering 
emphasis. 
The AMS Catalog changes will be discussed further at the March 10 meeting. 
 
The SSHA Catalog changes will be discussed on March 10. 
 
VIII.  UGC MEMOS RE: TUTORING AND RE: FINAL EXAMS 
 
UGC members will review the two draft memos and send their comments to Chair Amussen. 
 
There being no further business, the meeting adjourned at 11:30 am.   
 
Attest: 
 
Susan Amussen, Chair 
 
Minutes prepared by: 
Fatima Paul. 
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		PLO Discussion & Recommendations






Sent: Monday, March 08, 2010 3:48 PM
To: Fatima Paul
Cc: samussen@ucmerced.edu
Subject: RE: NS Catalog Changes - UGC recommendations


 


Hi Fatima,


 


I already summarized this and sent it to them last Thursday… sorry… I thought I was supposed to do it!


 


I’m not sure what to do with “co-convened” in the ESS wording since it’s just their summary memo and not
catalog text. I did miss the Econ 120 issue for ESS and will forward that on to them!


 


Tammy


From: Fatima Paul [mailto:fpaul@ucmerced.edu] 
Sent: Monday, March 08, 2010 2:56 PM
To: Tammy Johnson; samussen@ucmerced.edu
Subject: NS Catalog Changes - UGC recommendations


 


Hi Tammy,


 


Here are UGC recommendations for the NS Catalog changes. Susan, please let me know if you


disagree with this summary.


 


Thank you,


Fatima.


 


Catalog changes requested by the School of Natural Sciences:


1-      Page 75 of the Catalog (School of Natural Sciences Requirements):


“All courses required for completion of a major (or minor) in Natural Sciences must be


passed with a grade of C- or better, not to include general education courses taken outside


of Natural Sciences and Engineering. Students must maintain a minimum 2.0 GPA in all


major coursework.”


            UGC comments: What is meant by “all major coursework”? Does this mean that overall
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gpa for all the classes from the major needs to be above 2.0?


            This could become an issue if students get C- in major requirements.


 


      UGC recommendation: UGC would like to discuss this further at its March 10


meeting.


 


2-      Addition of MATH 11 as an option in the Preparatory Curricula section where it


currently lists MATH 21 only. (MATH 21 approved at today’s meeting)


      Action: UGC recommends approval.


 


3-      Applied Math Major: MATH 125, Intermediate Differential Equations needs to replace


MATH 121 in the Math major requirements and in all sample plans. Math 121 is being


discontinued. (Math 125 and 121 were approved today).


      Action: UGC recommends approval


 


4-      Page 82: Math 12-Calculus II to replace Math 30 in the Biology Major Requirements


and in the Biology sample plans. (Math 12 was approved at today’s meeting).


      Action: UGC recommends approval


 


5-      Changes to the Earth System Science BS Degree:


a) Delete ESS 70 as a lower division requirement


UGC recommends the use of the term “conjoined” instead of “co-convened”


 


b) Change lower division requirement to one lower division ESS (e.g., ESS 1, ESS 10, ESS


34, ESS 50) course and two other lower division Science and Engineering courses (e.g., ESS


1, ESS 10, ESS 34, ESS 50, BIO 1, BIO 34, BIO 43, BIO 46, ENVE 10, ENVE 20)


Action: UGC recommends approval


 


c) Add ECON 120 as an option for the ECON requirement and to list of electives.


Action: UGC recommends approval
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6-      New Minor in Environmental Science and Sustainability


      UGC is concerned about the minor’s Program Learning Outcomes specifically:


 


Graduates with a minor in Environmental Science and Sustainability will be able to:


1. Understand major concepts and principles in Environmental Science and Sustainability,


including the interdependence of elements of the Earth system, the carrying capacity of


natural systems, and the role of policy and economics in both perpetuating and solving


environmental problems.


UGC comment: In terms of assessment of a program, the use of the verb “understand” is


too weak. What is meant by “understanding?”


 


2. Develop upper division expertise in three to four central areas of Environmental Science


and Sustainability – Earth and Atmospheric Sciences, Environmental Biology, Society and


Environment, and Research, Communication, and Design Skills.


UGC comment: Expertise implies a very high level of knowledge. Measuring expertise is


very subtle.


 


3. Apply and analyze appropriate solutions to a variety of environmental problems


 


4. Select appropriate measurement tolls and gather environmental data using common


instrumentation


 


5. Effectively analyze environmental data and communicate environmental science issues


to a wider community of stakeholders.


 


UGC recommendation:


PLOs 3, 4, and 5 would emerge from taking the courses and would be examples of upper


division expertise. They would also demonstrate understanding major concepts. If these


could be clarified, it would alleviate the faculty workload when the time for assessment


comes.
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NSED Catalog Changes


UGC recommendation:


- Remove “comprehensively” (first learning outcome)


- Add some language about student reflection on the appropriateness of teaching as a


future profession.


 


Physics Major Catalog Changes


Comments:


- The learning outcomes presented in the Physics major could be used as a model for other


programs. There is a clear parallel in the structure and a clear differentiation among those


learning outcomes. The learning outcomes can be measured in a very efficient fashion.


 


- Emphasis tracks – Biophysics: UGC recommends the addition of biochemistry courses


BIO 101 and BIO 161


 


Applied Math Catalog Changes


1. Math 125 replaces former Math 121


2. Math 126 replaces Math 142 in the curriculum. Math 142 will remain in the catalog as


an upper division elective course but anywhere Math 142 was formerly a requirement,


Math 126 will be the requirement beginning in Fall 2010.


3. Addition of the following language prohibiting enrollment in lower level courses after


the completion of more advanced courses:


No credit is allowed for completing a less advanced course after successful


completion (C- or better) of an equally or more advanced course in Applied


Mathematics.


 


In the Calculus sequence, the order of courses is 5, 11, 21, 12, 22, 23, with Math 24


on par with Math 23.  In the probability and statistics sequence, the order is 18, 32.


 


4. Math 11 and 12 to replace Math 21 and 22 in the Biology catalog and sample plans.


 


5. Math 11 and 12 to be included in the ESS catalog as options along with Math 21 and 22
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Recommendation:


In order to avoid confusion, UGC recommends the deletion of “Mechanics” in the “Additional


requirements for Engineering Mechanics Emphasis Track” as this is not a mechanical engineering


emphasis. Discussions on the AMS requests will continue at the March 10 meeting.
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Analysis of the Implementation of the Undergraduate Council Policy for Review and Approval 
of Undergraduate Degree Programs 


July 2010 
Prepared by Laura E. Martin 


 
Introduction: 
This study examines the implementation of the Undergraduate Council (UGC) Policy for the 
Review and Approval of Undergraduate Degree Programs with respect to its efficacy in 
establishing key components of a sustainable system of program‐level assessment, including 
periodic Academic Program Review. As described by the policy, these key components are 1) 
program learning goals and outcomes, 2) an articulation of how course requirements address 
intended learning outcomes, and 3) a discussion of how outcomes assessment will be 
accomplished (Appendix 1). This study considers new programs implemented since the policy 
revision of February 2009.   
 
Results: 
Four new minors1 were approved during AY 2009‐2010 (Appendix 2). Of these four, one is 
embedded within an established major; the remaining three are “stand alone”, i.e. independent 
of any existing undergraduate major.  
 
With respect to the three criteria identified in the Introduction above,  
 


 100% of approved proposals included explicit learning outcomes. 50% included 
descriptions consistent with program goals, for example a catalog description or 
questions central to the curriculum, but neither was titled as such nor explicitly 
connected to the learning outcomes.  


 


 0% of approved proposals articulated how course requirements address intended 
learning outcomes.2  


 


 0% of approved proposals discussed how outcomes assessment will be accomplished. 3 
 
UGC reviewers did attend to the quality of the program learning outcomes (PLOs), including 
their measurability, appropriateness with respect to the degree of expertise a student can 
expect to develop through a minor, and the workload associated with assessment.  In at least 


                                                 
1 No majors were considered. 
2 One included rationales for including courses in the minor that did not explicitly address the subject of the minor 
in their titles. 
3 One included an informal description referencing courses, stating “In the upper division courses, students, in final 
papers/projects, will be able to critically examine the concepts below [central questions of the minor program] as 
they tie to each particular course. “   This description, however, was not explicitly linked to Program Learning 
Outcomes, which were articulated in a separate section of the proposal.  
 


1







one case, the UGC requested, and received, revisions to the PLOs. (See highlighted sections of 
Appendix 3.)  
 
Conclusions: 
 
The UGC’s Policy for the Review and Approval of Undergraduate Degree Programs expects 
proposals for programs to include program learning outcomes, to articulate how these 
outcomes are addressed by course requirements, and to discuss how outcomes assessment will 
be accomplished.  
 
Currently, new program proposals for minors4 are reviewed only with respect to the first of 
these three criteria, leaving new stand alone minors without two of the three foundational 
elements for a successful annual assessment process, and ultimately Program Review 
(Appendix 4). This omission may also leave the leadership of these new programs unaware of 
the need to engage in annual assessment, particularly as faculty and staff familiarity with finer‐
scale, policy‐related assessment expectations is still evolving. Finally, programs, their faculty, 
and student learning would benefit from aligning the curriculum with the program learning 
outcomes during the process of developing the program as expected by this policy.  
 
For these reasons, and to avoid having to retroactively inform faculty of annual assessment 
expectations, it is important to prepare new stand alone minors for assessment from inception.  
Suggestions to improve the process include:  
 


1) Implementing a procedure to ensure regular attention to these policy elements during 
the UGC’s review process.  


2) Describing basic expectations for meeting these two overlooked criteria, for example, 
through the submission of a curriculum map and a standard multi‐year assessment plan. 


                                                 
4 Proposals for new majors currently require WASC Substantive Change Review, which requires programs to meet 
all three criteria by developing 1) Program Learning Outcomes (PLOs), 2) a curriculum map to demonstrate the 
alignment of course and PLOs, and 3) a multiyear plan for assessing the PLOs. Minors embedded in majors can be 
assessed as part of the major.  
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Appendix 1: Undergraduate Council Policy for the Review and Approval of Undergraduate 
Degree Programs 
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UNIVERSITY OF CALIFORNIA      ACADEMIC SENATE ‐ Merced Division 


 


Undergraduate Council (UGC) 


 


 
Review and Approval of Undergraduate Degree Programs 


 
I.  General Policy: 
 
According to the UCM by-laws, the Undergraduate Council (UGC) is charged on behalf of the 
Division to approve proposals from Schools and Colleges for new, or substantive change to 
existing undergraduate majors, minors, and certificates.  UGC’s primary responsibility is to 
review the academic merit, value, and contribution of new majors or substantive changes to 
existing majors to undergraduate education at UCM.  Because the delivery of major degree 
programs entails use of university resources, the Academic Senate Committee on Academic 
Planning and Resource Allocation (CAPRA) consults on the resource implications of the 
proposed program or other significant change.  Following WASC guidelines, for the purposes of 
this document substantive change includes: (1) new undergraduate majors, including joint degree 
programs; (2) new modalities of degree delivery; (3) use of new off-campus sites; or (4) change 
in duration of a degree program.  
 
II. Format for Proposals for New or Substantive Change to Undergraduate Degree 
Programs: 
 
Academic units proposing a new degree program or substantive change to an existing degree 
should follow the format below:  
 
1. New or substantively revised program description and rationale:  Describe the focus of the 
proposed program or revision and discuss the rationale for the program as proposed.  Describe 
how the new or substantively revised degree program will contribute to undergraduate education 
at UCM.  If pertinent, include job market demand, graduate education/professional school 
prospects for majors, and expected student demand.  If this is not a standard major in name or 
program design, or it is an interdisciplinary program, describe the program elements and provide 
justification for them.  Discuss overlaps with, or complements to, existing undergraduate degree 
programs. 
 
2. Program requirements: List lower division and upper division course requirements, including 
lower division preparatory courses required outside the major and upper division course 
requirements outside the major field.  Enumerate program learning goals and outcomes, and 
articulate how course requirements or program changes address intended learning outcomes.  
Discuss how outcomes assessment will be accomplished.  Indicate the minimum and maximum 
credits allowable for major.  The proposal must include the following: 
 A sample program for a major, showing all requirements and examples of elective courses 


within and outside the major.  
 Demonstrate how a student can complete major, including all prerequisites, in four years. 


Describe how transfer students will be able to satisfy degree requirements in two years.  
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 Indicate the availability of suitable preparatory courses at community colleges.   
 Indicate any unique courses that will be required for completion prior to the junior year.  
 Draft text for the catalog description. 


 
3. Accreditation (if applicable): Describe requirements for programmatic accreditation and plans 
for achieving that accreditation, if required or desirable.  
 
4. Resource needs and plan for providing them:   


 Indicate faculty who will support the program, either current or under recruitment.  The 
proposal should explicitly show how all required courses will be offered by faculty 
members and a course schedule for delivery.   


 Indicate needs for specialized staff (FTE amount). 
 Indicate amount of specialized space needed (e.g., teaching labs, studios, performance 


space, etc.) other than standard classroom or lecture space.   
 Indicate library resources needed and include a statement from University Librarian on 


plans for providing resources for the program. 
 If applicable, include needs for instructional computing resources. 
 If applicable, describe resource needs for field studies or other off-campus activities. 
 Include needs for any other specialized facilities or other resource needs, including special 


student support services. 
 If the proposal is for a change to an existing program, the resource implications of the 


change relative to the existing program should be discussed.  
 


If resources for the program are to be provided by units other than the Dean of the School 
housing the program (e.g., by the Chief Information Officer, Vice Chancellor for Student Affairs, 
off-campus or non-UCM affiliates), documentation of the resources to be provided should be 
included.  
  
5. Potential for non-majors to participate:  Describe how non-majors may participate in the 
program at the lower division or upper division.  
 
6. Timetable for implementation: Include plans and a timetable for initiating and building the 
program. Will the program be implemented at both the freshman and junior levels or phased in 
over a period of time?  
 
III. Approval Process: 
  
1. Prior to submission of a program proposal for UGC approval, it must be included in the 
University Five Year Perspectives report (submitted annually by the university to the Office of 
the President).  A brief program description should appear in the report at least one year, but 
preferably two years, before implementation.  
 
2. Faculty are responsible for developing the degree program proposal, in consultation with the 
School Dean.  The proposed program must be approved by the faculty of the School (or other 
designated faculty unit).  A memo from the School faculty reporting the vote of the faculty and 
any faculty discussion pertinent to the proposal should be included with the proposal.  The Dean 
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submits the proposal to the Academic Senate with his/her endorsement.  Schools are encouraged 
to submit proposals for new degrees to UGC at least 9 months prior to the desired date of degree 
initiation to allow sufficient time for review and approval by both UGC and WASC.  
 
3. The proposal is reviewed by UGC for academic merit, and by CAPRA, in consultation with 
the Executive Vice Chancellor/Provost, on resource implications.  If needed, UGC may consult 
with individuals external to the committee to provide additional expertise or comment.  
 
4. Undergraduate Council either approves or disapproves program.  
 
5. If approved, the Registrar, the Academic Senate, and the Office of the President are notified.  
 
6. If approved, UGC notifies the responsible School or College which must, in turn, notify the 
campus WASC Academic Liaison Officer (ALO) and WASC Substantive Change Specialist.  
  
7. With the assistance of the ALO and Specialist, the responsible faculty must prepare and 
submit required Substantive Change documentation for WASC review.  Until such time as 
WASC has completed the substantive change review process and approval has been received, all 
public publications or announcements regarding new degree programs should contain an asterisk 
or footnote indicating that the program is “pending the review of our accreditation agency, the 
Western Association of Schools and Colleges (WASC).” 
 
8. The ALO will notify UGC, the Registrar, and the School when WASC review is complete. 
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U N I V E R S I T Y  O F  C A L I F O R N I A ,  M E R C E D  
  
 
 
 
 
 
 
OFFICE OF THE ACADEMIC SENATE UNIVERSITY OF CALIFORNIA, MERCED 
MARTHA CONKLIN, CHAIR 5200 NORTH LAKE ROAD 
mconklin@ucmerced.edu MERCED, CA  95344 
 (209) 228-7930; fax (209) 228-7955 


 


 
 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
 
 
 
 
January 26, 2010 
 
 
 
 
KEITH ALLEY 


EVC/ PROVOST 
 
Re: Minor in Chemical Sciences 


 
Dear Keith: 
 
The Division Council has discussed the School of Natural Sciences proposal for a Minor 
in Chemical Sciences. The Undergraduate Council approved  the proposal on  January 
13, 2010 with an effective date of spring 2010. DivCo approves it as well and do not see 
any negative  resource  implications.    In  addition, we have been  informed  that  a new 
minor does not trigger a need for a substantive change report. 
 
 
Sincerely, 


 
Martha H. Conklin, Chair 
 
 
 
cc:  Divisional Council 
  Senate Office
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 Anne Myers Kelley 
 Professor of Chemistry 
 School of Natural Sciences 
 University of California, Merced 
 5200 North Lake Road 
 Merced, CA  95343 
 Tel. (209) 228-4345 
 amkelley@ucmerced.edu 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
To: Natural Sciences Curriculum Committee 
 
From: Anne Kelley 
 Program Lead, Chemical Sciences 
 
Date: 9 November 2009 
____________________________________________________________________________ 
 
On behalf of the Chemical Sciences faculty, I am submitting the attached proposal for a minor in Chemical 
Sciences.  This proposal is driven by several discussions I have had with students who wish that we would 
offer this minor.  While I do not expect that the numbers will be large, offering this minor will require no 
additional resources and minimal additional effort on the part of the faculty, administration, and advisors.   
 
The listed course requirements have been slightly revised from what was submitted to this committee last 
spring, mainly to clarify the ramifications of the SNS minors policy that “only one course may be used to 
satisfy both a minor and a major requirement”. 
 
The prerequisites for the required courses are as follows: 
 
CHEM 10 requires CHEM 2 
CHEM 100 requires CHEM 8 and CHEM 10 
CHEM 100L and 101L both require CHEM 100 
 
Three upper-division CHEM courses are also required for the minor.  The most likely choices are: 
 
CHEM 120 (inorganic) requires CHEM 8 and 10 
CHEM 111 (biochem I) requires CHEM 100 
CHEM 122 (biochem II) requires CHEM 111 
CHEM 112 (p-chem I) requires CHEM 10, MATH 24, and PHYS 9 
The other currently offered upper-division courses require CHEM 112. 
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
 PATRICIA LIWANG 
 PROFESSOR OF NATURAL SCIENCES 
 UNIVERSITY OF CALIFORNIA, MERCED 
 9200 NORTH LAKE ROAD 
 MERCED, CALIFORNIA 95343  
 TEL: (209) 228-4568 
 FAX: (209) 724-4356 
 E-MAIL: pliwang@ucmerced.edu 


 


 
 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


  
 January 15, 2010  
  


 
 
 
 
 
 
To the Undergraduate Curriculum Committee, 
 
 
 I would like to forward for your attention the request of the School of Natural Sciences 
to include a Minor in Chemical Sciences.  The Chemistry faculty have completed all 
requirements and the Natural Sciences Curriculum Committee has voted unanimously in 
favor of this addition to our curriculum offering.   
 
 Attached please find the other documentation in support of a Chemical Sciences 
minor. 
 
 Feel free to contact me if you need any further information on this matter. 
 
 Sincerely, 
 
 
 Patricia J. LiWang 
 
 
  
 Professor 
 Chair, Natural Sciences Curriculum Committee 
 University of California Merced 
 pliwang@ucmerced.edu  
 (209) 228-4568 
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Survey Title NSCC Vote - Chem Minor Vote
Text displayed when survey is completed
Thank you
Survey Description
From Date: 12/01/2009 To Date: 12/04/2009
Begin Time: 3:30pm End Time: 5:00pm
Activate Survey no
 
Yes/No for: I APPROVE the proposed Chemical Sciences Minor.
yes 4


Those that abstained:


School of Natural Sciences


Source | School of Natural Sciences http://granada.ucmerced.edu/cs/ucns/run/survey_head/43


1 of 1 12/7/2009 10:27 AM
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Chemical Sciences minor 
School of Natural Sciences, UC Merced 


 
Effective date: Spring 2010 
 
Introduction 
 
Chemistry is often known as “the central science” because of the key position it occupies in modern 
science and engineering.  Most phenomena in the biological and earth sciences can be described in terms 
of the chemical and physical behavior of atoms and molecules, and chemical principles also underlie much 
progress in medicine and engineering.  For these reasons, chemistry is a natural and useful minor for 
students majoring in other science and engineering disciplines.  The Chemical Sciences minor allows 
students to pursue interests in chemistry in some depth without requiring the breadth of course work and 
extensive laboratory time required for the Chemical Sciences major. 
 
 
Program Learning Outcomes for the Chemical Sciences minor 
 
Students are able to describe the major concepts and theoretical principles in chemistry.  They can 
identify the central ideas underlying the principal subfields of chemistry--analytical, inorganic, organic, 
and physical chemistry--as well as the broader interdisciplinary subfields of  biological, environmental and 
materials chemistry.  Students are able to operate modern chemical instrumentation, perform chemical 
syntheses and carry out other essential chemical experiments with strict adherence to sound laboratory 
techniques as well as good safety and hygiene practices.  They know how to use modern web-based 
methods to effectively search the scientific literature. 
 
 
Requirements for the Chemical Sciences (CHEM) Minor 
 
To receive a minor in Chemical Sciences, a student must complete the following requirements: 
 
General guidelines for Natural Sciences minors 
 
To declare a minor, students must have an overall grade-point average of 2.0 (C) or better. Students 


should consult an advisor in the School of Natural Sciences to officially declare the minor and plan 
their courses. 


 
The following guidelines must be adhered to: 
• At least five courses, four of which must be upper division, must be taken for a letter grade. 
• At least three of the required courses must be taken at UC Merced. 
• Only one course may be used to satisfy two minor programs’ requirements. 
• Only one course may be used to satisfy both a minor and a major requirement. 
• Work for the minor must be completed within the 150 unit maximum limit for graduation. 
• If the student’s major and minor are in different schools, the higher unit maximum will apply. 
• Students must consult the UC Merced General Catalog for prerequisites to required courses. 
• The minor will appear on the student’s transcript and diploma. 
 
Required Lower Division Chemistry Course (4 units): 
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CHEM 10: General Chemistry II [4] 
 
Required Upper Division Chemistry Courses (4-5 units): 
 
CHEM 100:  Organic Synthesis and Mechanism [3] 
CHEM 100L: Organic Chemistry Laboratory [1] or CHEM 101L: Advanced Synthetic Laboratory [2] 
 
Additional Upper Division Chemistry Courses (9-12 units): 
 
Any three additional upper division CHEM courses, other than research and independent study, each 


worth at least 3 units.  Graduate level CHEM courses may be substituted with instructor approval. 
 
All of these courses must be taken for a letter grade.  At least four of these courses must be unique to the 


CHEM minor, i.e. they may not also be used to satisfy a major requirement. If more than one of the 
required courses for the CHEM minor is also needed to satisfy major requirements, one or more 
additional upper division or graduate CHEM courses (worth at least 3 units) must be completed. 
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mconklin@ucmerced.edu MERCED, CA  95344 
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April 22, 2010 
 
 
 
KEITH ALLEY 


EVC/ PROVOST 
 
Re: Minor in Chicano/a Studies 


 
Dear Keith: 
 
The Undergraduate Council reviewed the SSHA proposal for a new minor in Chicano/a Studies 
and approves the proposed program based on its academic merit.  Senate Standing Committees 
(in this case Committee on Rules and Elections and Committee on Academic Planning and 
Resource Allocation) reviewed the proposal and had no dissenting comments.   
 
The Divisional Council, on behalf of the Academic Senate, recommends approval of the 
proposed minor. 
 
 
Sincerely, 


 
Martha H. Conklin, Chair 
 
 
cc:  VPUE Viney 
  Divisional Council 
  Senate Office
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 5200 N. Lake Rd. Building A 
 MERCED, CA  95344 
 (209) 228-SSHA 
 FAX (209) 228-4007 
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April 20, 2010 
 
To: Undergraduate Council 
 
RE: Chicano/a Studies Minor 
 
On April 20, 2010, the voting period to consider the Chicano/a Studies Minor concluded with the 
proposal being approved by the SSHA faculty.  The Chicano/a Studies Minor was also approved 
unanimously by the SSHA Curriculum Committee on April 12, 2010.  Additionally, the Dean’s Office 
has reviewed the proposal for resource implications and has determined that there are none for the 
School. Therefore, on behalf of the School of Social Sciences, Humanities and Arts, I submit to you 
the Chicano/a Studies Minor (33 votes for; 2 vote against; 2 Abstentions; 9 ballots not returned). 
 
A copy of the Chicano/a Studies Minor is attached for your review.   
 
Thank you for your consideration. 
 


 
 
Mark Aldenderfer 
Dean, SSHA 
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Proposal for a Minor in Chicano/a Studies in the School of Social Sciences, 
Humanities, and Arts, University of California, Merced 
 
1. Faculty Associated with the Program 
 
 The following ladder-rank faculty have agreed to participate in the proposed program at 
inception: 
 


 Robin M. DeLugan, Assistant Professor, Anthropology 
 Ignacio López-Calvo, Professor, Literature 
 Sean Malloy, Assistant Professor, History 
 Manuel M. Martín-Rodríguez, Professor, Literature 
 Cristián Ricci, Assistant Professor, Literature 
 Simón Weffer-Elizondo, Assistant Professor, Sociology 


 
As well as non-ladder faculty: 
 


 Virginia Adán-Lifante, Lecturer SOE, Coordinator Spanish Language Program 
 Loren Qualls, Lecturer, Writing Program 
 Christopher Ramirez, Lecturer Writing Program 
 Nicholas Valdez, Lecturer, Writing Program 


 
 The program will remain open to the participation of other interested existing and newly 
hired faculty whenever their courses are relevant to the goals of the program. 
 
2. Rationale for the Program 
 
 The proposal for a Minor in Chicano/a Studies is based on a set of several perceived 
needs and opportunities that suggest the convenience of adding this program to the offerings 
currently available to UC Merced students. These include: 
 


 Maximizing existing curricular offerings by bringing existing courses together to 
form a cohesive plan of studies. UC Merced faculty currently offers at least fifteen 
courses that speak directly to concerns addressed by Chicano/a Studies (see section 4, 
below). With the addition of one required course (LIT 060: Introduction to Chicano 
Culture and Experiences), that will serve as an introduction to the field and to the 
program, the proposed minor will offer students at UC Merced the opportunity to 
pursue a plan of studies that transcends the individual disciplines represented, so as to 
explore Chicano/a Studies as a focus. 


 Fostering interdisciplinarity. Chicano/a Studies, since its inception, has been 
conceived of as an interdisciplinary field in which different areas interrogate and 
illuminate each other. A study of Chicano/a literature, for example, will always 
produce better results with attention to social, linguistic, and political issues and, by 
the same token, literature has contributed in fundamental ways to anthropological and 
sociological studies on the Chicano/a population. Fundamentally, this minor will give 
students a set of analytical tools from a multitude of disciplines to critically examine 
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what it means to be Chicano/a, the impacts of Chicanos/as on social institutions, the 
cultural impacts of Chicanos/as on U.S. culture, and all other intersectionalities of 
being Chicano/a in U.S. society. Considering UC Merced’s overall commitment to 
interdisciplinarity, the minor in Chicano/a Studies appears to be a natural fit. 


 Fostering diversity. UC Merced’s guiding principles include awareness of self and 
society and recognizing the value of diversity. Chicano/a Studies, as a field, 
concentrates on a rather diverse social group, not only in the sense that it studies the 
largest minority group in the country but, also, because the population it studies 
includes traditional rural societies that have lived in this country for centuries, recent 
and not so recent immigrants, the descendants of multiple Native American groups, 
groups that speak several different languages, among other differences. Without the 
intellectual guidance of a Chicano/a Studies program, these differences often end up 
subsumed into a homogenizing identity, promoted by or derived from mass media 
simplifications. Moreover, in this climate of hatred that seems to be pervading the UC 
system as a whole, establishing Chicano/a studies on this campus will send a strong 
signal to the campus and system as a whole of SSHA’s (and by extension UC 
Merced’s) commitment to diversity. 


 Aligning UC Merced offerings with other Research Universities. Chicano/a 
Studies programs have a presence in most (if not all) major research universities. At 
the University of California system, the following programs in Chicano/a Studies 
exist: Ph.D. (UCSB, UCI1), M.A. (UCSB), Major (UCB, UCD, UCI,3 UCLA, 
UCSB), Minor (UCD, UCI,3 UCLA, UCR, UCSD2). The following campuses have 
Departments of Chicano/a Studies: UCD, UCI,3 UCLA, and several campuses (e.g. 
UCLA, UCSB, UCSC) have Chicano/a Studies Research Centers. As of this writing, 
UCLA is waiting for approval of a proposal to implement graduate programs in 
Chicano/a Studies. Chicana/o studies programs can also be found at peer institutions 
outside the UC system such as Stanford, University of Texas-Austin, University of 
Minnesota, University of Arizona, and the University of Wisconsin-Madison. 


 Student demographics. Chicano/a and Mexican American enrollment at UC Merced 
is the highest (percentage-wise) in the system at 33%4. The percentage of Chicano/a 
and Mexican American residents is also high in Merced as a city (48.5%), Merced 
County (52.4%) throughout the entire Central Valley, and in the State of California as 
a whole (38%). The Minor in Chicano/a Studies will be a valuable asset for UC 
Merced in order to fulfill its mission to serve the population of the state, and its vision 
to educate and train the youth of the Central Valley. Moreover, as a Hispanic Serving 
Institution, UC Merced will benefit from additional programs (such as this proposed 
minor) that directly serve this large part of its student population. 


 Student demand. For several years, students at UC Merced (both Chicanos/as and 
students from other Ethnic groups) have expressed their strong interest in an 
academic program in Chicano/a Studies. Student leaders have collected more than 
four hundred signatures in support of academic degrees in Chicano/a Studies 
(appended), which suggests the proposed minor will benefit from very healthy 


                                                 
1 Emphasis in Chicano/Latino Studies available in conjunction with multiple Ph.D. programs. 
2 Combined with Latino/a Studies and Humanities. 
3 Combined with Latino/a Studies. 
4 Data from UCM Institutional Planning and Analysis. 
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enrollments. The students have also written a letter of support to reinforce the petition 
and their commitment to, and interest in, Chicano/a Studies. 


 Maximizing synergies with existing faculty research programs. As attested by the 
list of courses below (section 4), the minor will have linkages with several research 
programs directed by faculty participating in the minor. This, in turn, will offer 
students in the program ample opportunities to participate in research projects and to 
gain hands-on experience on research methods and procedures. The relevant research 
programs (and their directors) include: Social Mobilization in California (Weffer-
Elizondo), Community Health in San Joaquin Valley rural locales and urban 
neighborhoods (DeLugan and Weffer-Elizondo), Indigenous migration from Latin 
America to California (DeLugan), the Chicano/a Literature Intertextual Database 
(Martín-Rodríguez), and the Chicano/a Readers Oral Project (Martín-Rodríguez). 
Additional programs that may offer students in the minor opportunities for research 
include the Latino Obesity in the Central Valley (Rudy Ortiz, Biology, and Weffer-
Elizondo) and the interdisciplinary Center of Excellence in Health Disparities, which 
encompasses faculty from Anthropology, Biology, Psychology and Anthropology to 
examine Health Disparities in the Central San Joaquin Valley. Students enrolled in 
the minor will also have the opportunity to analyze Chicano/a cultural representations 
on a comparative perspective that involves migration, bilinguism, and transculturation 
of Latin American, Maghrebi and Sub-Saharan peoples to Europe (Ricci), Social 
Spatializations and Anxieties in Latino Los Angeles’ Cultural Production, which 
focuses on the evolution of the imaging of Los Angeles as depicted in Chicano 
cultural production from different theoretical perspectives, including ecocriticism, 
post-nationalism, gender studies, and cultural studies (Lopez-Calvo). 


 
3. Resources 
 
 The Minor in Chicano/a Studies has been designed with special attention to UC Merced’s 
existing strengths and resources. We are conscious of the current fiscal hardships affecting UC 
Merced’s ability to obtain new resources, and are mindful of those potential constraints. The 
proposed minor is a financially responsible program that uses resources already in place with no 
additional needs in personnel, space, equipment, or library materials. 
 
 The Minor in Chicano/a Studies is based on existing courses, taught in regular intervals 
by current ladder-rank faculty, and it only requires the creation of one new course. The rationale 
for creating this new course (LIT 060: Introduction to Chicano Culture and Experiences) is 
simple: from a pedagogical standpoint, we believe that the minor would benefit from an 
introductory lower-division course. Rather than relying on a course already in existence (e.g. LIT 
061: Hispanic/Latino Children’s Literature and Film), the creation of LIT 060 makes sense as it 
allows it to be built from scratch to serve the dual purpose of required introductory course for the 
Minor in Chicano/a Studies and as an elective for the Major in Literatures and Cultures. The 
CRF for this new course is being submitted concurrently with this proposal. LIT 060 will offer a 
thoroughly interdisciplinary approach to Chicano/a culture. All participating faculty have agreed 
to offer guest lectures, and we anticipate inviting others as well.  
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 In addition, the writing faculty have developed a course WRI 40: Ethnic Writing: 
Chicana/o Rhetoric and Writing and a corresponding upper division course WRI 140.  The 
course will be an examination of composition and rhetoric through ethnic writing. Students will 
refine their ability to write in correspondence with cultural literacies. This class will develop a 
mode of rhetoric that is distinctive to academic reasoning beyond the formal praxis of the 
Western canon.  The upper division course will also include the creation of a portfolio by each 
student in the course. 
 
 In addition to the required introductory course, students in the program must take four 
upper-division courses from a list of fifteen courses (in Anthropology, History, Literature, and 
Sociology) included in section 4 (below), all of which are taught, at least, every other year. 
 
4. Program Curriculum and Description 
 
 The Minor in Chicano/a Studies is an interdisciplinary program that introduces students 
to the complex experiences, history, cultural practices, and social interactions of one of the 
largest ethnic groups in the United States. The program has been designed around conceptual and 
theoretical units that are central to Chicano/a Studies as a field. This approach has three 
significant advantages: 1) it allows us to maximize interdisciplinary approaches by having 
faculty from different disciplines consider a similar set of issues from their respective fields of 
expertise; 2) it permits us to give the program a definite UC Merced identity and flavor, based on 
current faculty expertise, research interests and projects; 3) it facilitates transitioning in new hires 
in the future, regardless of their disciplinary homes or new courses from the current faculty.   
 
In the upper division courses, students, in final papers/projects, will be able to critically examine 
the concepts below as they tie in to each particular course. UC Merced’s Minor in Chicano/a 
Studies is organized around the following central questions that the program will explore, and 
students will address, from multiple disciplinary perspectives: 
 


 the role that race and ethnicity play and have played in shaping the experiences of 
different ethnic groups in the United States, with an emphasis on Chicanos/as; 


 the dynamics of migration and immigration, and the ensuing changes in identity, 
language, social and cultural practices, and national (or transnational) allegiances; 
particular attention will be paid to the borderlands and its role in defining a Chicano/a 
identity over the years; 


 cultural contact and conflict in a historical context, including an in-depth examination 
of activism and its role in raising consciousness, political mobilization (both 
contentious and non-contentious behavior), building a sense of community, and 
advancing Chicano/a civil and human rights; 


 literature and the ways in which it reflects and advances social changes, produces 
artistic renditions of Chicano/a and non-Chicano/a life, facilitates a sense of 
community, and interacts with readers from different cultural backgrounds; 


 language, with special attention to bilingualism, the social and the artistic uses of 
mixing languages, as well as the tension between spoken and written versions of 
those languages; 
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 the indigenous component of the Chicano/a identity; Chicanos/as are the descendants 
of multiple indigenous groups from present-day Mexico and the United States, and 
exploring that descent is central to Chicano/a studies. 


 
 General Academic Information: 
 
 To complete this minor, students must complete a minimum of five courses, at least four 


of which must be upper division. 
 All courses must be taken for a letter grade. 
 A minimum overall grade point average of 2.0 (C) in upper division courses is required.  
 At least four of the five required courses must be taken at UC Merced. 
 Only one course may be used simultaneously to satisfy requirements for two minors. 
 Only one course may be used to satisfy both a minor and a major requirement. 
 Students must consult the UC Merced General Catalog for prerequisites to required 


courses. 
 Topics courses (such as LIT 150 and LIT 180) will be approved on a case by case basis, 


as the material is related to Chicanos/as.   
 Only one topics course may be used in satisfying the requirements for the minor. 


 
 Requirements: 
 
 A.  LIT 060: Introduction to Chicano/a Culture and Experiences [4] 
 B.  Four upper-division courses from the following list: 


o ANTH 110: Migration, Diaspora and Transnational Belonging [4] 
o ANTH 116: Indigenous Activism in the Americas [4] 
o HIST 119: Topics in the History of Migration and Immigration [4] 
o HIST 123: Comparative Race and Ethnicity in the United States [4] 
o LIT 111:Empire, the Postcolonial and Representation: Reading East and West[4] 
o LIT 150:  Topics in Hispanic Literature:  The Mexican Revolution[4] 
o LIT 162: Bilingualism and Borders in Hispanic Literatures [4] 
o LIT 168: Chicano Literature [4] 
o LIT 169: US Latino Literature [4] 
o SOC 110: Social Movements, Protest and Collective Action [4] 
o SOC 131: Urban Inequality 
o SOC 180: Advanced Issues in Race and Ethnicity [4] 
o SOC 181: Chicanos in US Society5 
o SPAN 180 Topics on Spanish Language and Culture. 
o WRI 140: Ethnic Writing: Chicana/o Rhetoric and Writing [4] 


 
We have included a teaching matrix for AY 2010-11 and AY 2011-12 so that it can be clear how 
students may complete the minor in a timely fashion.  Appendix A also includes a rationale for 
the courses we included as part of the minor which are not explicitly in their title Chicana/o. 
 
 


                                                 
5 This course is currently in development. 
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Proposed Teaching Matrix for Chicana/Chicano Studies Fall 2010-Spring 2012 
Fall 2010 Spring 2011 Fall 2011 Spring 2012 
ANTH 110 LIT 60 HIS 123 WRI 40 
LIT 150  
(Mexican Revolution) 


SOC 180 SOC 131 SOC 181 


SPAN 180 SOC 110 ANTH 116 LIT 60 
 LIT 168 WRI 140 LIT 111 
   LIT 169 
    
    
 
5. Learning Outcomes 
 
 Students who complete the minor in Chicano/a Studies will develop an understanding and 
appreciation of Chicanos/as as a group with a particular history, social and cultural experience, 
aesthetics, politics, and linguistic practices.  
 More specifically, the program’s learning outcomes are as follows: 
 


 Students will be able to identify and analyze (both verbally and in writing) Chicano/a 
cultural practices, including an understanding of their origins, historical development, 
and social contexts; 


 Students will understand the role that race, gender and ethnicity have played in 
defining Chicanos/as as a group, and they will be able to apply that knowledge to 
specific academic areas (e.g. literature, anthropology, etc.); 


 Students will be able to recognize and discuss internal differences within the 
Chicano/a group, and to relate those differences to processes of migration, diaspora, 
transnationalism, and other forms of geographical displacement, as well as to their 
indigenous roots in the Americas; 


 Students will understand the role that activism and struggle have played in building a 
Chicano/a consciousness; 


 Students will be able to recognize the main elements of a Chicano/a aesthetics, as 
manifested in literature and language, as well as in cultural practices and rituals. 


 For upper-division courses, students will be able to produce research papers exploring 
topics salient to Chicano/a Studies. 
 


6. Timetable for Implementation 
  


Since the program does not require any additional resources, our goal is to begin offering 
the degree in Fall 2010, pending all necessary approvals. The program will be open to students in 
both junior and senior levels. 
 
7. Appendices 
 
 Rationale of proposed courses for Chicano/a studies; student letter of support. 
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Appendix A.  Rationale for Proposed Courses for Chicano/a Studies. 
 


Please find below the rationale for courses to be included in the Chicano/a Studies minor, if they 
are not explicitly titled as Chicano/a Studies courses. 
 
ANTH 110: Migration, Diaspora and Transnational Belonging:  Examines migration, and 
immigration using the Anthropological lens to understand topics such as Diaspora and 
transnational belonging as well as topics such as cultural citizenship.  Chicano’s complicated 
migration history, where the land was annexed by the United States changing their citizenship 
status, to the ever present push-pull dynamics of US and Mexico immigration is examined.   
 
ANTH 116: Indigenous Activism in the Americas:  Highlights the concept of indigenous 
rights and indigenous activism that was fundamentally part of the Chicano movement in the late 
1960’s and early 1970’s.  This connection to the indigenous peoples of Mexico pre-Spanish 
Conquest is a crucial part of the construction of the mestizo identity and expressions of 
indigeneity that Chicanos embrace both historically and currently. 
 
HIST 119: Topics in the History of Migration and Immigration: Discusses how historians 
understand the issues of migration and immigration and it’s impacts on Chicanos/as in the United 
States. 
 
HIST 123: Comparative Race and Ethnicity in the United States:  Approximately 1/3 
of the course material deals directly with Chicano/a-Latino/a topics.  Overall course theme 
involves racial formation in the U.S. in a comparative context and thus provides relevant 
theoretical and historical tools for understanding the formation of Chicano/a identity. 
 
LIT 111: Empire, the Postcolonial and Representation: Reading East and West:  This 
course uses texts by Chicana/o writers and scholars to understand issues of borders, migration, 
being “the other”, and other topics faced by Chicano’s in a transnational comparative context. 
 
LIT 150:  Topics in Hispanic Literature:  The Mexican Revolution  
 
LIT 162: Bilingualism and Borders in Hispanic Literatures:  Chicanos/as are one of the 
principle examples of issues of bilingualism and cultural hybridism as manifested in art and 
culture when contact occurs in borderland areas.  The issue of “the boarder” is a central theme 
throughout Chicana/o literature and film. 
 
LIT 169: US Latino Literature:  Examines literature from pre-Colonial to the present, and 
examines how socio-historical process effect the major Latino groups in a comparative context, 
and thus Chicana/o literature is compared to that of Puerto Ricans, Cubans, and Central-
Americans. 
 
SOC 110: Social Movements, Protest and Collective Action:  This course explicitly examines 
the Chicano movement of the late 1960’s and 1970’s as well as more contemporary movements 
that effect Chicano’s such as the Immigration Rights Movement, the Minuteman Movement 
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(anti-immigration), transnational social movements in border areas (such as El Paso and Ciudad 
Juarez), as well as its connection to identity movements more broadly. 
 
SOC 131: Urban Inequality:  This course specifically addresses the differences in Chicana/o 
poverty relative to African-Americans, and how issues such as race, ethnicity, nativity, and 
citizenship differentially impact Chicanos, as well as differences by region (i.e. Southwest vs. 
Midwest). 
 
SOC 180: Advanced Issues in Race and Ethnicity:  This course examines the multitudes of 
intersections between race and ethnicity in both US society and internationally.  An examination 
of how issues such as the construction whiteness/blackness, the role of environmental racism, 
disadvantage in institutional settings (i.e. politics, education), health outcomes, and other social 
phenomena are examined for Chicano’s as well as other racial and ethnic minorities.   
 
SPAN 180 Topics on Spanish Language and Culture:  Rotating topics on Hispanic 
culture/Spanish Language.  Past topic have included Hispanic Film, and Translation. Among the 
future topics that will be offered are the Mexican Corrido, and Varieties of Spanish in the USA . 
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April 2, 2010 
 
 
 
KEITH ALLEY 


EVC/ PROVOST 
 
Re: Minor in Environmental Science and Sustainability (ESSU) 


 
Dear Keith: 
 
The Division Council has discussed the School of Natural Sciences proposal for a Minor in 
Environmental Science  and Sustainability  (ESSU). On March  10,  2010  the Undergraduate 
Council approved the academic component of the proposal with an effective date of spring 
2010. On March 18, CAPRA addressed the potential resource implications and found none.  
DivCo transmits these approvals and also recommends approval.     
 
 
Sincerely, 


 
Martha H. Conklin, Chair 
 
 
cc:  VPUE Viney 
  Divisional Council 
  Senate Office
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Environmental Science and Sustainability minor 
School of Natural Sciences, UC Merced 


  
Environmental science is an interdisciplinary academic field that focuses on application of 


concepts and methods from the physical, chemical, biological, and social sciences to the study of 
the natural environment, and seeks solutions to environmental problems. Sustainability science 
aims to improve the quality of human life within the carrying capacity of supporting ecosystems. 
The Environmental Science and Sustainability minor at UC Merced will allow students from 
diverse backgrounds to pursue interests in earth and environmental sciences in some depth 
without requiring the breadth of course work and extensive laboratory and field time required for 
the Earth System Science major.  


 


Program learning outcomes 


Graduates with a minor in Environmental Science and Sustainability will be able to: 
• Use knowledge and techniques from three to four areas of Environmental Science and 


Sustainability (Earth and Atmospheric Sciences; Environmental Biology; Society and 
Environment; and Research, Communication, and Design Skills) to gather and report 
environmental data using appropriate measurement tools.  


• Analyze information on environmental quality and recommend appropriate technical, 
political, or economic solutions to environmental problems. 


• Communicate to diverse stakeholders the major concepts and principles of Environmental 
Science and Sustainability, such as how elements of the Earth system are interconnected, the 
carrying capacity of natural systems, and how governmental policy and economics can both 
perpetuate and solve environmental problems. 


Requirements for the Environmental Sciences and Sustainability minor 


To receive a minor in Environmental Science and Sustainability, a student must complete 
the following requirements. 


 
General guidelines for Natural Science Minors 


To declare a minor, students must have an overall grade point average of 2.0 (C) or better. 
Students from all schools should consult an advisor in the School of Natural Sciences to 
officially declare the minor and plan their courses. 


 
The following guidelines must be adhered to: 


• At least five courses, four of which must be upper division, must be taken for a letter grade. 
• At least three of the required courses must be taken at UC Merced. 
• Only one course may be used to satisfy two minor programs’ requirements. 
• Only one course may be used to satisfy both a minor and a major requirement. 
• Work for the minor must be completed within the 150 unit maximum limit for graduation. 
• If the student’s major and minor are in different schools, the higher unit maximum will 


apply. 
• Students must consult the UC Merced General Catalog for prerequisites to required courses. 
• The minor will appear on the student’s transcript and diploma. 
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Below are courses that satisfy requirements for an Environmental Science and 


Sustainability minor. All of these courses must be taken for a letter grade. At least four of these 
courses must be unique to the Environmental Science and Sustainability minor, i.e. they may not 
be also used to satisfy a major requirement. If more than one of the required courses for the 
Environmental Science and Sustainability minor is also needed to satisfy a major requirement, 
one or more additional upper division or graduate ESS, ES, ENVE course (worth at least 3 units) 
must be completed. 


 
Course work requirements*: 


1. One lower division core course  
2. One upper division core course 
3. One upper division course each in at least three of the four areas listed below 


i. One course in the area of Earth and Atmospheric Sciences  
ii. One course in the area of Environmental Biology 


iii. One course in the area of Society and Environment   
iv. One course in the area of Research, Communication, and Design skills 


 
* As new courses become available they will be added as options to the upper division electives. 
Students may be able to satisfy the requirements for the minor (a) using additional courses that 
are not listed below or (b) by swapping some of the core upper division and area courses. 
Students must receive approval for the conditions listed above (a and b) before completion of 
their course work.  
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Environmental Science and Sustainability Minor 


 Area Course Units Pre-requisites (as listed in the 
2008-2009 Catalogue)  


ESS 1 – Introduction to Earth 
System Science 


4 No pre-req 


ESS 2 - Sustainability Science 3-4 No pre-req 
ESS 10 – Earth and Society  4 No pre-req 


Required 
Lower-
Division 
Core 
Courses, 4 
units 
(Choose 1) 


  


ENVE 20 – Environmental 
Science and Technology 


4 CSE 021, CHEM 002 and 
MATH 032 


ESS 100 – Environmental 
Chemistry 


4 CHEM 010 and (MATH 022, 
ICP 001B or PHYS 008) 


ENVE 160 – Sustainable 
Energy 


4 ENVE 020 or ESS 020 


Required 
Upper 
Division 
Core 
Courses, 4-5 
Units 
(Choose 1) 


 


ESS 141 – Environmental 
Science and Policy 


4 WRI 010 and (any course in 
BIO, ESS, ENVE, POLI or 
ECON) 


ESS 170 – Soil Science 4 ESS 1 or BIO 1 and CHEM2 


ESS 103 – Geochemistry of 
Earth Systems 


3 ENVE 100 or ESS 100 


ESS 105 – Biogeochemistry 3 ENVE/ESS 100 and 
ENVE/ESS 110 


ESS/ENVE 110 – Hydrology 
and Climate 


4 ENVE 20, ESS 20, or one 
semester of calculus 


ENVE 114 - Subsurface 
hydrology 


4 ENVE 110 or ESS 110 


ENVE 116/ESS 132 – Applied 
Climatology 


4 ENVE 110 or ESS 110 


ENVE 176 - Water and 
Wastewater Treatment 


4 (ENVE 020 or ESS 020) and 
(ENVE 100 or ESS 100) and 
ENGR 120 


Earth and 
Atmospheric 
Science  


ESS 134 - Air Pollution and 
Resources 


3 ESS 100 or ENVE 100 


ESS /ES 148 – Ecology 4 BIO 1 or BIO 5 or ESS 1 or 
ESS 5 


ESS124/ES 224 – Ecosystem 
Ecology 


3 Junior standing and (BIO 148 
or ESS 025). 


ESS 120 – Microbial Ecology 4 CHEM 010 and either (ESS 
001, or BIO 001, or ENVE 
020) 


ESS/BIO 149 – Conservation 
Biology 


4 BIO 001 and (MATH 018 or 
MATH 032). BIO 148 
recommended 


Environmental 
Biology 


ESS 147 - Astrobiology 4 CORE 001 and (BIO 001, BIO 
005, PHYS 006, CHEM 002 or 
ESS 001), or consent of 
instructor 


GEOG 142 – Geography of 
Resource Management 


4 Any course in HIST, LIT, 
PUBP, BIO, ENVE or ESS, or 
consent of instructor 


Additional 
Upper 
Division 
Courses, 9-
12 Units 
(Choose 1 
from each of 
3 areas) 


 


Society and 
Environment 


ENVE 164/ES 264 - Energy 
Policy 


4 One course in economics 
(ENGR155 or ECON100) and 
MATH 24, 140 
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ENVE 140 - Water Resources 
Planning and Management 


3 ENVE 020 and ENGR 155 


ECON 120: Economics of the 
Environment and Public Policy 


4 No pre-req  
 
 


ENVE155/MGMT155 
Decisions Analysis in 
Management 


4 ECON 100 or MGMT 100) 
AND (ECON 010 or POLI 010) 


LIT 180 – American Nature 
Writing and Literature of the 
Environment 


4 LIT 031 


ARTS 170: Urbanism & 
Sustainable Design 


4 No-pre req 


ENVE 162: Modeling and 
Design of Energy Systems 


3 ENGR 135, ENGR 160 and 
ENVE 160. 


ENVE 105 - Environmental 
Data Analysis  


3 (ICP 001A or MATH 021) and 
(ICP 001B or PHYS 008) 


ENGR 180 - Spatial Analysis 
and Modeling 


4 MATH 021 or ICP 001A 


ANTH 170 – Ethnographic 
Methods 


4 ANTH 001 or junior standing, 
or consent of instructor 


ESS 180 - Field Methods in 
Earth Systems 


4 CHEM 010 and (MATH 022, 
ICP 001B or PHYS 008) 


ENVE 181 - Field Methods in 
Snow Hydrology  


1-3 ENVE 110 or ESS 110 


Research, 
Communicatio
n, and Design 
skills  


ENVE 183 - Field Methods in 
Subsurface Hydrology 


1-3 ENVE 110 or ESS 110 
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BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
 
 
 
April 2, 2010 
 
 
 
KEITH ALLEY 


EVC/ PROVOST 
 
Re: Minor in Interdisciplinary Public Health 


 
Dear Keith: 
 
The Division Council has discussed  the  School of Social  Sciences, Humanities  and Arts 
proposal  for  a  Minor  in  Interdisciplinary  Public  Health.  On  March  10,  2010  the 
Undergraduate  Council  approved  the  academic  component  of  the  proposal  with  an 
effective  date  of  spring  2010.  On  March  18,  CAPRA  addressed  the  potential  resource 
implications  and  found none.   DivCo  transmits  these approvals and also  recommends 
approval.     
 
 
Sincerely, 


 
Martha H. Conklin, Chair 
 
 
cc:  VPUE Viney 
  Divisional Council 
  Senate Office
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Proposal for a Minor in Interdisciplinary Public Health in the School 
of Social Sciences, Humanities, and the Arts 


Faculty Work Group and Consulting Members 
Jan  Wallander, Professor, Psychology, SSHA, Chair 
Miriam Barlow, Assistant Professor, Biology, SNS 
Hans Bjornson, Interim Dean, SSHA 
Andy LiWang, Associate Professor, Biology, SNS 
Paul Mills, Professor, Epidemiology, UCSF‐Fresno  
Rudy Ortiz, Assistant Professor, Biology, SNS 
Maria Pallavicini, Dean, SNS 
Linda‐Anne Rebhun, Professor, Anthropology, SSHA 
Steve Roussos, Instructor, Public Health, SNS 
Anna Song, Assistant Professor, Psychology, SSHA 
Nella Van Dyke, Associate Professor, Sociology, SSHA 


Rationale for Minor 
This proposal is for a minor curriculum in Interdisciplinary Public Health with a focus on 
health disparities to be offered in SSHA. Many students enter UC Merced with the goal 
of pursuing higher education in health‐related fields, such as medicine and clinical 
psychology. This is one reason that Biology and Psychology are the two most popular 
majors on campus. Yet relatively few students are able to realize this goal, but retain a 
strong interest in and a commitment to working in the health field. A public health 
curriculum can prepare students to compete for a range of health‐related employment 
after the Bachelors degree. One such health employment market is the area of public 
health, where many public and private agencies seek qualified workers.  
 
A public health curriculum can also enhance students’ competitiveness for different 
post‐college health‐related education and training, such as in nursing, counseling, 
environmental health, and medicine. Of course, the area of public health itself is one 
area of higher education that is rapidly expanding (e.g., M.P.H and related degrees). 
There are currently at least eight institutions in California offering this degree. 
 
Additionally, UC Merced was established in part to address challenges in the region of 
the Central Valley (of California). One of the major challenges is the high prevalence of 
most major health conditions (e.g., heart disease, diabetes, asthma, alcohol and drug 
abuse) and the disparities in health experienced by specific populations defined by 
socioeconomic, cultural, and linguistic characteristics. A public health curriculum that 
focuses on health disparities in the region will make a larger portion of our college 
graduates knowledgeable about and interested in addressing such health disparities, 
either professionally or as citizens. 
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Experiences from other campuses, including recently at UC Berkeley and UCLA, indicate 
that an undergraduate public health curriculum quickly becomes highly popular, 
evidently responding to unmet student demand. It appears that such a curriculum 
becomes a desirable educational adjunct to students majoring in, not only Biology and 
Psychology, but also a range of other majors such as Sociology, Anthropology, Cognitive 
Sciences, Management, Economics, and Engineering. All indications are that the same 
will occur at UC Merced.  
 
Finally, this curriculum connects to the major theme of Health identified in UC Merced’s 
Academic Vision and the recent developments in the health sciences on campus, such as 
the establishment of the Health Sciences Research Center and the Center of Excellence 
on Health Disparities. At least 20 faculty currently work in the health sciences, broadly 
defined, at UC Merced. 


Resources 
In light of the challenging budget circumstances faced by UC Merced, indeed the UC 
system, it is imperative that a new curriculum will require few additional resources. The 
proposed minor in interdisciplinary public health has been designed strongly with this in 
mind. Foremost, the proposed curriculum is based primarily on existing courses.  
 
In fact, only two new courses are being proposed. CRFs have been submitted or are 
currently being prepared for these. One of these courses, (PSY 124) Health Disparities, is 
a required course in this curriculum that will be taught by a current ladder‐rank faculty 
in Psychology, Anna Song. Because she already teaches a graduate course on this topic, 
this course is a logical extension of Dr. Song’s teaching portfolio. The remaining new 
course, (PH 100) Introduction to Epidemiology, is also required in the curriculum. UC 
Merced is currently recruiting to fill a senior faculty position in public health, who is 
expected to be teaching this course as one of his/her undergraduate offerings starting in 
2010‐11.  
 
All other required and elective courses are already listed in the UC Merced Catalog. The 
course BIS 003: To Know Ourselves: Molecular Basis of Health and Disease, which will be 
the most common way for students to meet the requirement for a course in human 
health and disease, is scheduled to be offered in 2010‐11. Likewise, the courses 
identified to meet the statistics requirement are being offered at least once each 
academic year and in some cases every semester. 
 
In addition to courses in these four areas, the curriculum then requires the completion 
of two elective courses from an extensive list that draws on nine existing disciplines. 
These elective courses are offered commonly once each academic year, some every 
other year, such that in any given semester there will be a selection available for the 
students pursuing this curriculum. 
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Currently no new library or computer resources are needed. This curriculum will use 
existing library resources broadly in the biomedical and social sciences.  


Program Learning Outcomes 
Students who complete the minor in Interdisciplinary Public health will demonstrate 


1. Disciplinary Content: Knowledge of the key substantive content regarding 
epidemiology, major health conditions, and health disparities. 


2. Self and Society: Knowledge about key influences on health and disease related 
to differential status experienced by some population groups. 


3. Scientific Literacy: Ability to access, understand and synthesize empirical studies 
from the scientific literature on public health and disparities. 


4. Decision‐making:  Ability to conduct and interpret findings from basic analysis of 
data on health or disparity issues.  


5. Communication: Ability to communicate orally and in writing about concepts in 
epidemiology and health disparities. 


 


Background for Specific Curriculum Proposed Below 
As noted, it was important to prepare a curriculum that drew as much as possible on 
existing courses at UC Merced.  Significant faculty discussion identified four core areas 
in which students graduating with a minor in interdisciplinary public health with a focus 
on health disparities would need to be knowledgeable: (A) epidemiology, (B) health 
disparities, (C) biological mechanisms of disease, and (D) statistical analysis. Therefore, 
students are required to take one specific course for (A) and (B), respectively, that have 
been developed for this minor, and choose from among some specific existing courses 
for (C) and (D). The remaining two courses, for a total of six courses constituting the 
minor, are elected from a list of possible courses in nine disciplines. These elective 
courses were identified to have at most one course pre‐requisite (many have none) and 
expose students to selected issues in health, disease, and/or disparities in society from 
various perspectives. 
 


(Continue next page)
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(Proposed Catalogue Copy) 


Minor in Interdisciplinary Public Health  
Public health can be defined as an approach to promote health, prevent disease, prolong life 
and improve quality of life through organized efforts of society. Focusing on the health and 
wellbeing of populations, public health complements medicine’s concern for individuals with 
diseases. Through activities ranging from basic research, to frontline efforts such as vaccination 
programs, promotion of healthy lifestyles and environments, and disease control, and 
leadership on health policy formation, public health issues and outcomes touch the lives of 
people throughout the world. Public health is an interdisciplinary field drawing on the natural 
and social sciences as well as the humanities. One of the most important themes in public health 
is the disparities in health observed in different groups, for example related to economic 
resources and race/ethnicity, which is a focus in this curriculum. 
 


 To complete this minor, students must complete a minimum of six courses, at least four 
of which must be upper division. 


 All courses must be taken for a letter grade. 


 A minimum overall grade point average of 2.0 (C) in upper division courses is required.  


 At least four of the six required courses must be taken at UC Merced. 


 Only one course may be used simultaneously to satisfy requirements for two minors. 


 Only one course may be used to satisfy both a minor and a major requirement. 


 Students must consult the UC Merced General Catalog for prerequisites to required 
courses. 


Minimum Requirements 
A. PH 100: Introduction to Epidemiology [4 units] 


B. PSY 124: Health Disparities [4 units] 


C. One course providing an overview of mechanisms underlying human health and disease, 


from the following [4 units]: 


 BIO 003: To Know Ourselves: Molecular Basis of Health and Disease  


 BIO 161: Human Physiology 


D. One course addressing statistics, from the following [4 units]: 


 BIO 175: Biostatistics  


 ECON 010: Statistical Inference 


 MATH 018: Statistics for Scientific Data Analysis 


 POLI 010: Analysis of Political Data 


 PSY 010: Analysis of Psychological Data  


 SOC 010: Statistics for Sociology 


E. Two courses that address topics in health, disease, and disparities, from among the 


following [6‐8 units]:  


 ANTH 005: Introduction to Biological Anthropology 


 ANTH 120: Introduction to Medical Anthropology 
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 ANTH 121: Ethnomedicine 


 ANTH 150: Race and Human Variation 


 ANTH 142: Archaeology of Colonialism 


 ANTH 155: Paleodemography 


 BIO 001: Contemporary Biology 


 BIO 010: Genetics, Stem Cells and Development 


 BIO 050: Human Development 


 BIO 051: Cancer and Aging 


 BIO 060: Nutrition  


 BIO 125: Public Health Threats 


 BIO 140: Genetics 


 BIO 185: Biomedical Ethics 


 COGS 130: Cognitive Neuroscience 


 COGS 153: Judgment and Decision Making 


 ECON 142: The Economics of Gender and Poverty 


 ECON 145: Health Economics 


 ES 040: Air Quality, Air Resources and Environmental Health 


 HIST 119: Topics in the History of Migration and Immigration 


 MGMT 153: Judgment and Decision Making 


 POLI 127: Race, Gender, and Politics 


 POLI 106: Urban Politics 


 PSY 140: Clinical Psychology 


 PSY 142: Abnormal Psychology 


 PSY 143: Abnormal Child Psychology 


 PSY 144: Clinical Neuropsychology 


 PSY 145: Human Sexuality 


 PSY 147: Health Psychology 


 PSY 146: Alcohol, Drugs, and Behavior 


 PSY 150: Psychological Perspective on Culture, Racial, and Ethnic Diversity 


 PSY 151: The Psychology of Stereotyping and Prejudice 


 SOC 030: Social Inequality 


 SOC 130: Advanced Social Stratification 


 SOC 131: Urban Inequality 


 SOC 160: Sociology of Gender 


 SOC 161: Sociology of Health 


 SOC 180: Advanced Issues in Race and Ethnicity 


More course options may be added to this list over time. Please check with the SSHA Advising 
Office for updates.  Substitutions and waivers are subject to approval by the Interdisciplinary 
Public Health Coordinator. 
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Appendix 3: UGC Request for PLO Revisions 


36







Laura Martin <lemucm@gmail.com>


FW: NS Catalog Changes - UGC recommendations
Fatima Paul <fpaul@ucmerced.edu> Thu, May 6, 2010 at 9:02 AM
To: Laura Martin <lmartin@ucmerced.edu>


Hi Laura,


 


Please see my message below to Tammy Johnson related the PLOs.


 


Best,


Fatima.


 


From: Fatima Paul [mailto:fpaul@ucmerced.edu] 
Sent: Monday, March 08, 2010 3:50 PM
To: 'Tammy Johnson'
Cc: 'samussen@ucmerced.edu'
Subject: RE: NS Catalog Changes - UGC recommendations


 


Hi Tammy,


 


I wasn’t sure if you had done it.


There is nothing to do for the “co-convened” – it was just a general comment.


 


Thanks,


Fatima.


 


From: Tammy Johnson [mailto:tjohnson2@ucmerced.edu] 


5/11/2010 Gmail - FW: NS Catalog Changes - UG…


https://mail.google.com/mail/?ui=2&ik… 1/6
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Sent: Monday, March 08, 2010 3:48 PM
To: Fatima Paul
Cc: samussen@ucmerced.edu
Subject: RE: NS Catalog Changes - UGC recommendations


 


Hi Fatima,


 


I already summarized this and sent it to them last Thursday… sorry… I thought I was supposed to do it!


 


I’m not sure what to do with “co-convened” in the ESS wording since it’s just their summary memo and not
catalog text. I did miss the Econ 120 issue for ESS and will forward that on to them!


 


Tammy


From: Fatima Paul [mailto:fpaul@ucmerced.edu] 
Sent: Monday, March 08, 2010 2:56 PM
To: Tammy Johnson; samussen@ucmerced.edu
Subject: NS Catalog Changes - UGC recommendations


 


Hi Tammy,


 


Here are UGC recommendations for the NS Catalog changes. Susan, please let me know if you
disagree with this summary.


 


Thank you,


Fatima.


 


Catalog changes requested by the School of Natural Sciences:


1-      Page 75 of the Catalog (School of Natural Sciences Requirements):


“All courses required for completion of a major (or minor) in Natural Sciences must be
passed with a grade of C- or better, not to include general education courses taken outside
of Natural Sciences and Engineering. Students must maintain a minimum 2.0 GPA in all


major coursework.”


            UGC comments: What is meant by “all major coursework”? Does this mean that overall
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gpa for all the classes from the major needs to be above 2.0?


            This could become an issue if students get C- in major requirements.


 


      UGC recommendation: UGC would like to discuss this further at its March 10


meeting.


 


2-      Addition of MATH 11 as an option in the Preparatory Curricula section where it
currently lists MATH 21 only. (MATH 21 approved at today’s meeting)


      Action: UGC recommends approval.


 


3-      Applied Math Major: MATH 125, Intermediate Differential Equations needs to replace
MATH 121 in the Math major requirements and in all sample plans. Math 121 is being
discontinued. (Math 125 and 121 were approved today).


      Action: UGC recommends approval


 


4-      Page 82: Math 12-Calculus II to replace Math 30 in the Biology Major Requirements
and in the Biology sample plans. (Math 12 was approved at today’s meeting).


      Action: UGC recommends approval


 


5-      Changes to the Earth System Science BS Degree:


a) Delete ESS 70 as a lower division requirement


UGC recommends the use of the term “conjoined” instead of “co-convened”


 


b) Change lower division requirement to one lower division ESS (e.g., ESS 1, ESS 10, ESS
34, ESS 50) course and two other lower division Science and Engineering courses (e.g., ESS
1, ESS 10, ESS 34, ESS 50, BIO 1, BIO 34, BIO 43, BIO 46, ENVE 10, ENVE 20)


Action: UGC recommends approval


 


c) Add ECON 120 as an option for the ECON requirement and to list of electives.


Action: UGC recommends approval
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6-      New Minor in Environmental Science and Sustainability


      UGC is concerned about the minor’s Program Learning Outcomes specifically:


 


Graduates with a minor in Environmental Science and Sustainability will be able to:


1. Understand major concepts and principles in Environmental Science and Sustainability,
including the interdependence of elements of the Earth system, the carrying capacity of
natural systems, and the role of policy and economics in both perpetuating and solving
environmental problems.


UGC comment: In terms of assessment of a program, the use of the verb “understand” is
too weak. What is meant by “understanding?”


 


2. Develop upper division expertise in three to four central areas of Environmental Science
and Sustainability – Earth and Atmospheric Sciences, Environmental Biology, Society and
Environment, and Research, Communication, and Design Skills.


UGC comment: Expertise implies a very high level of knowledge. Measuring expertise is
very subtle.


 


3. Apply and analyze appropriate solutions to a variety of environmental problems


 


4. Select appropriate measurement tolls and gather environmental data using common
instrumentation


 


5. Effectively analyze environmental data and communicate environmental science issues
to a wider community of stakeholders.


 


UGC recommendation:


PLOs 3, 4, and 5 would emerge from taking the courses and would be examples of upper
division expertise. They would also demonstrate understanding major concepts. If these
could be clarified, it would alleviate the faculty workload when the time for assessment
comes.
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NSED Catalog Changes


UGC recommendation:


- Remove “comprehensively” (first learning outcome)


- Add some language about student reflection on the appropriateness of teaching as a
future profession.


 


Physics Major Catalog Changes


Comments:


- The learning outcomes presented in the Physics major could be used as a model for other
programs. There is a clear parallel in the structure and a clear differentiation among those
learning outcomes. The learning outcomes can be measured in a very efficient fashion.


 


- Emphasis tracks – Biophysics: UGC recommends the addition of biochemistry courses
BIO 101 and BIO 161


 


Applied Math Catalog Changes


1. Math 125 replaces former Math 121


2. Math 126 replaces Math 142 in the curriculum. Math 142 will remain in the catalog as
an upper division elective course but anywhere Math 142 was formerly a requirement,
Math 126 will be the requirement beginning in Fall 2010.


3. Addition of the following language prohibiting enrollment in lower level courses after
the completion of more advanced courses:


No credit is allowed for completing a less advanced course after successful
completion (C- or better) of an equally or more advanced course in Applied
Mathematics.


 


In the Calculus sequence, the order of courses is 5, 11, 21, 12, 22, 23, with Math 24
on par with Math 23.  In the probability and statistics sequence, the order is 18, 32.


 


4. Math 11 and 12 to replace Math 21 and 22 in the Biology catalog and sample plans.


 


5. Math 11 and 12 to be included in the ESS catalog as options along with Math 21 and 22
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Recommendation:


In order to avoid confusion, UGC recommends the deletion of “Mechanics” in the “Additional
requirements for Engineering Mechanics Emphasis Track” as this is not a mechanical engineering
emphasis. Discussions on the AMS requests will continue at the March 10 meeting.
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Section 1.  Program Review General Information 
 
1.1 UC Merced Undergraduate Reviews 
 
One of the mandates of the Undergraduate Council (UGC) of the Academic Senate is to conduct 
regular reviews of current undergraduate programs for their quality and appropriateness.  The 
purpose is to promote excellence in undergraduate education.  It is an opportunity for 
undergraduate programs to evaluate past achievements, current status, and plans for the future. 
  
Each undergraduate program is normally reviewed every five years. There is a 2.5- to 3-year 
period for self-review and external review. Thus, the full cycle for program review is 8 years. 
The first review begins five years subsequent to UGC program approval. Annual assessment and 
data collection is ongoing throughout this process. A program may be reviewed more frequently 
by administrative request or where problems have arisen that require UGC’s consideration.  
Where opportunity for improvement is identified, the review will give guidance to the program 
and to administrators about how such opportunities may be pursued.  Where programs are 
inadequate, the review will suggest concrete steps to rectify weaknesses and enable a return to an 
acceptable standard.  In some cases, UGC may recommend suspension of admission that could 
lead to the closure of the undergraduate program.  For those programs that are healthy, the 
review process will endorse the program’s operation and direction. 
 
The Program Review Committee (PRC), a standing subcommittee of the UGC to be created in 
the near future, conducts the Undergraduate Program Review.  The PRC consists of 3 to 5 
Academic Senate members, one undergraduate student representative, and two ex-officio 
members.  The ex-officio members are the Vice Provost for Undergraduate Education (VPUE) 
and an Academic Senate staff analyst. 
 
For each review, a review team is recruited that is composed of an ad hoc committee and at least 
one external reviewer.  The review team is selected from lists generated with input from the 
program chair (or other designated program faculty representative) and faculty, relevant deans, 
and PRC members.  The ad hoc committee is chaired by the PRC liaison (an active member of 
the PRC) and two other UC Merced faculty members in related fields who are not members of 
the undergraduate program under review.  External reviewers are selected from a list of 
prominent members of the appropriate field(s) who are outside UC Merced.  (Normally there is 
one external reviewer, but in the case where conflicts of interest make it difficult to identify 3 
UC Merced faculty members for the ad hoc review committee, more than one external reviewer 
may be included.) 
 
Systematic, regular review of undergraduate academic programs is intended to ensure that 
students are learning what we intend to teach, that our students experience the benefits of 
learning in a research university, that our educational efforts are appropriate to a diverse student 
body, and that scholarly inquiry will inform educational processes and outcomes.   Review gives 
undergraduate programs an opportunity to evaluate past achievements, current status, and plans 
for the future in order to ensure that UC Merced’s undergraduate experience improves and 
remains pertinent to student, university and societal needs.   
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The undergraduate review process requires documentation and self-evaluation, including: 
 


• the program’s self-review; 


• confidential questionnaires completed by the undergraduate program’s faculty and 
students; 


• a two-day meeting by the review team with the faculty and students of the program; 


• reports from the review team; 


• the program’s corrections of fact to the review team’s reports; 


• the PRC’s report and UGC’s letter of transmittal; 


• responses from the program and administrators to the PRC report;  


• the PRC’s assessment of the responses from the program to the PRC report;  


• a recommendation to UGC for closure of the review or for further action; and  


• a conclusion of the process with a vote by the UGC. 


  
1.2 Criteria for Evaluating and Prioritizing Undergraduate Programs 
 
Approved by Undergraduate Council on May 27, 2009   
 
 It is the UGC’s responsibility to evaluate the academic components of undergraduate programs 
and to identify those that best define the distinctive character of UC Merced’s mission as a 
research university.  
 
Guidelines, Standards, and Measures: Criteria to be considered in identifying and prioritizing 
undergraduate programs that contribute to the quality of the campus include: 
 


•  the quality of the curriculum 
o a clear statement of mission and goals; 
o a curriculum that is appropriate to the mission and reflects current thinking in the 


discipline or field; 
o members contributing to the establishment and attainment of program goals; 
o appropriate, assessable and aligned statements of student learning goals and 


outcomes at the course and program levels; 
o faculty, students, and staff engaged annually in assessment processes and using 


expert feedback and student learning results to inform programmatic practices. 
o effective advising; and 
o effective support services specific to the curriculum (e.g., tutoring, internship 


placements). 
• the quality of the faculty 


o consistently good teaching in courses;1 


                                                 
1 See APM 210-1-d for definitions and for required documentation in personnel actions  
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o effective advising; and 
o actively engaged in significant research or other relevant creative endeavors 


• the record of achievement of the program: 
o  most students are:  


 successful in achieving the learning outcomes of the program at expected 
levels;  


 successful in meeting the requirements of the program in a timely fashion; 
and  


 successful in competing for appropriate placements after graduation.  
o some faculty may be noted for excellence in teaching as well as in research; 
o the program may be known for public service relevant to disciplinary potential; 
o the program honors the University’s goals of diversity in its student cohorts and in 


its faculty;2  
o the program provides the facilities necessary for student learning and research; 
o the program works to improve student retention and completion rates; and 
o an effective assessment process to improve programmatic practices related to 


student attainment of education and outcomes 
• the contribution and centrality of the program to the missions and goals of the campus 


and the state;  
• the contribution of the program to other fields of study at UC Merced; 
• the anticipated future of the program and its discipline(s);  


o reflects academic vitality and is engaged with distinctive or emerging intellectual 
directions;  


o recognizes and prudently adopts new approaches to undergraduate education; and  
o provides an education that will allow program graduates to pursue post-


baccalaureate education or current and future employment opportunities 
• the FTE, financial and facilities resources required in developing or maintaining the 


strength of the program.  
 
As teaching and scholarship are dynamic, it is expected that the faculty will propose new 
undergraduate programs in the future. The criteria for evaluating newly proposed programs differ 
from those used in evaluating existing programs in that a new program would not have a record 
of accomplishment.   
 
The paramount criterion on which all academic programs are to be judged must be quality, which 
is the excellence of achievements. This includes quality of the faculty, entering students, 
graduates, and the overall quality of the academic experience, as perceived by those associated 
with the program and by external evaluators.  
 
Priorities: These guidelines will be used by the UGC, the PRC, and the review teams in 
reviewing existing programs, and by the UGC in establishing new programs.  The UGC will use 
these measures in recommendations of establishment, continuation, or discontinuation of 
individual programs. The degree to which programs demonstrate success in meeting these 


                                                 
2 University of California Diversity Statement, adopted by the Assembly of the Academic Senate 
May 10, 2006; endorsed by the President of the University of California June 20, 2006.   
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guidelines will be used to recommend resource allocations and to determine the viability of 
programs within the broad context of undergraduate education on the campus. 
 
Practicalities: UC Merced is a new and developing campus with multiple undergraduate 
programs in various stages of development. As such, it is expected that some review activities 
and/or criteria will be impossible to complete or unavoidably poorly developed when undergoing 
undergraduate program review.  In such cases, the limitations on the assessment possible should 
be stated succinctly.  For example, some statistical measures may simply have sample sizes that 
are too small to be interpreted confidently.  
  
The burden of program review may be large for small undergraduate programs, in which case 
existing methods of assessment should be used and independent metrics should be co-opted in 
the circumstances in which this makes sense.  
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Section 2.  Guidelines for the Review Team 
 
 
2.1  Basis of the Review 
 
The review will be based on the guidelines established by UGC that are contained in the 
Guidelines Evaluating and Prioritizing Undergraduate Programs in Section 1.2 of this document. 
 
 
2.2 Meetings 
 
The review team will meet with the program faculty (including the Chair, when applicable), 
students, staff and relevant dean(s).  The PRC expects a minimum of 75% of the faculty and a 
representative group of students to participate in the review meetings. 
 
 
2.3 Review Questions 
 
The review team may address any questions its members deem appropriate.  The following 
questions are provided to the review team as a guide and to assist the program members in their 
preparation for the review. Of the suggested questions, only those that are relevant to the 
program should be addressed.  
 
2.3.1 General 
 


1. What are the program’s educational goals and outcomes? What role is it expected to play 
on campus in terms of its educational offerings and research?  How do the program’s 
goals and outcomes align with those of the University of California as a whole? Is the 
program meeting its educational goals and outcomes, as well as the expectations of 
others?  How do you know? 


 
2. Does the program fulfill its role in: 


(a) attracting and retaining students of promise? 
(b) recruiting and retaining faculty members of quality, following its University and 


campus affirmative action plans? 
(c) justifying the instructional resources it requires? 
(d) flexibility in accommodating changes in the campus mission? 
 


3. How does the quality of the program compare with other programs in the same 
discipline? 


 
4. Using relative standards of comparison from the most outstanding programs in the 


discipline (indicate comparison within the University of California and nationally), how 
does the program compare in: 
(a) breadth of faculty (collectively) and their professional reputations? 
(b) facilities, library holdings, and financial support for further development? 
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(c) providing a learning environment conducive to student achievement of program 
learning outcomes and excellence, including co-curricular programming and learning 
support as relevant? 


(d) the quality and number of students in view of the facilities, the size of the faculty, and 
post-baccalaureate education or career opportunities for graduates? 


(e) student demand? 
(f) placement of graduates? 


  
6. What special characteristics does the program possess in relation to other analogous 


programs within the University of California?  Does the program pursue opportunities for 
interaction with related programs on the campus or within the University?  What is the 
impact on other campus programs and on the other programs within the university? 


 
7. Has the program changed or developed special emphases to incorporate new knowledge 


and skills to meet the changing needs of students and the University? 
 
8. What are the plans for future growth and investments? 
 
9. Is the program meeting the needs of the discipline(s)?  Of the students?  Of the state?  Of 


society? 
 
10. What is needed to improve the program significantly? 
 


2.3.2 Faculty 
 


1. What is the state of faculty morale? 
 
2. Has the program motivated and enabled faculty members to use and develop new 


knowledge in the discipline(s)? 
 
3. Is there sufficient faculty FTE to support the program? 
 
 4.  To the degree that courses are delivered by non-senate faculty, are these faculty included 


in the development of curriculum and assessment in such a way as to ensure that the 
courses they offer and the education they deliver supports the objectives of the program? 


 
5. Is the faculty participation adequate to support the objectives of the program, including 


those related to learning outcomes assessment? 
 
6. Does the faculty receive appropriate credit for participation in undergraduate education? 
 
7.  Are faculty regularly evaluated for teaching effectiveness, including student course rating 


and at least one other form of evidence? 
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1. Do faculty take advantage of opportunities for enhancing their teaching effectiveness 
(e.g., workshops offered by the CRTE, off- or on-campus seminars, colloquia, and 
conferences on teaching and learning)? 


 
2.3.3  Student Education 
 


1. What is the state of the student morale? 
 
2. Are students knowledgeable about the program’s student learning expectations 


(outcomes), at both the course and program levels, and related assessments? 
 
3. Are the students demonstrating achievement of learning outcomes at expected levels? 


How do you know? If not, what plans exist to improve student achievement? How will 
the success of these plans be assessed? 


 
4. Has the program motivated students to participate fully in research in the discipline(s) 


(e.g., through the writing of senior or honor theses, etc.)? 
 
5. Are the students being mentored and advised in a manner that is appropriate for the 


discipline(s)? 
 
6. Does the program ensure that consistent information is provided to students as well as 


advising on program requirements? 
 


2.3.4  Course Curriculum 
 


1. Are course and program learning goals and outcomes aligned, giving rise to a cohesive 
curriculum focused on student achievement of appropriate skills and knowledge?  Is the 
program curriculum aligned with institutional goals? 


 
2. Are the core course curriculum, the number or types of courses/regularity of offerings, 


and the number of electives appropriate for the discipline(s)? 
 
3 Is a multi-year assessment plan in place requiring annual assessment of student learning 


outcomes? Are annual assessments conducted, modifications implemented and complete 
reports filed as expected? Who receives these reports? Are they integrated into budgeting 
and planning processes? Are the reports reviewed by a knowledgeable person or 
committee that offers timely and constructive feedback that is used by the program as 
appropriate? 


 
4 In preparation for this review, have the faculty evaluated the multi-year assessment plan 


and the associated assessment results? How has this evaluation been used to revise the 
multi-year assessment plan? 


 
2.3.5  Resources and Infrastructure 
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1. Are sufficient resources being allocated by the University to the undergraduate program 
in order to allow it to meets it goals, such as financial resources, space, facilities, and 
equipment? 


 
2. Are the resources allocated to it used efficiently and effectively? 
 
3. Is the number of faculty FTEs appropriate for the existing size of the program?  How 


many FTEs will be needed to realize future objectives? 
 
4. Is there sufficient administrative support? 
 
5. Is there sufficient technical support?  
 
6. Is adequate infrastructure and financial support in place for annual assessment of student 


learning?  
 
7. Are the program’s plans for improvement, based on annual assessment, supported by the 


institution?  
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Section 3.  Program Review Stages 
 
 
• Stage I: Notification of Review 
 
In the early Fall semester, UGC will initiate the reviews of undergraduate programs for the 
subsequent academic year.  Notification of pending review will be sent to the program the 
previous spring semester. 
 
The program chair (or other designated program faculty representative) is responsible for the 
review of the undergraduate program and will be considered by PRC as the main contact person 
for the review.  In order for the self-review document to be completed on schedule, PRC 
encourages the chair or designated faculty representative to establish an ad hoc committee of 
faulty and staff from the undergraduate program to assist in preparing the self-review document. 
 
It is emphasized that while staff could be responsible for gathering data for the review, it is the 
responsibility of the faculty to compose the Executive Summary for the self-review, which 
includes the Mission Statement and the Strategic Plan. 
 
 
• Stage II:  Orientation Meeting 
 
In the Fall, the PRC chair will host an orientation meeting with the chairs of the undergraduate 
programs to be reviewed.  The purpose of the meeting will be to answer questions regarding the 
self-review process and the self-review document. Once the meeting has been held, the 
undergraduate program chair (or designated faculty representative) should notify the program’s 
faculty and students of the review; explain the importance of participating in the preparation of 
the self-review document, the confidential questionnaires, and the review meetings; and direct 
them to UGC’s Program Review web page (to be developed in the near future) that describes the 
review process. 
 
 
• Stage III:  Self-Review Preparation 
 
The process for preparing the self-review includes three steps: 
 


1. Gathering and compilation of the data for the program review (to be performed by the 
appropriate administrative units, including the VPUE’s office, the relevant Dean’s office, 
Institutional Planning and Analysis, and other campus administration offices); 


2. Review by the faculty of the program’s curriculum, degree requirements, learning goals 
and outcomes, faculty membership, advising guidelines, and the program’s website and 
other promotional materials; 


3. Analysis of annual assessment results, including implemented changes, and articulation 
of an updated multi-year assessment plan. 
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4. Preparation by the faculty of the Executive Summary, based on their analysis of the data 
collected. 


 
 
• Stage IV:  Review Team Nominations and Recruitment 
 
In Fall or early winter, letters requesting nominations for the review team members will be e-
mailed to the undergraduate program chairs (or faculty representatives) and relevant deans (the 
chair and deans will submit separate lists).  The review team will consist of a three-member ad 
hoc committee and two external reviewers. At least one member will be sufficiently 
knowledgeable about learning outcomes assessment to be able to evaluate the program’s 
assessment efforts.   Programs must not contact people they are nominating.  The nominations 
for the review team should consist of: 
 


1. a list of five or more members of the campus faculty from outside the program to serve 
on the ad hoc committee; and 


2. a list of three to five individuals who would be best suited to serve as the external 
reviewers in order to provide an independent assessment of the program.  The lists of 
names should be in ranked order and the following information provided for each 
nominee: 


 (a) nominee’s address, phone number and email address; 
 (b) a brief statement detailing the important or unique qualifications of each nominee 


 regarding her/his potential service as a reviewer to the undergraduate program. 
 
The list should be prepared in accordance with the conflict of interest policy below.  It will be 
the responsibility of the program chair (or faculty representative) to notify the PRC of all 
conflicts of interest. Based on the information received, the PRC could decide that the conflict of 
interest is minor and does not present a concern for the nominee’s service on the review team.  
However, even in such a case, all parties will be informed of any associations that have been 
raised as potential concerns.  The request of nominations from the deans includes instructions to 
supply their potential names to the program chair (or faculty representative) before submission to 
PRC so that the program can identify any conflicts of interest.  The PRC will recruit the review 
team from a final list of nominees provided by the undergraduate program, the relevant deans 
and the PRC members, or add internal or external members as seen fit. 
 
Conflict of Interest Policy: The program chair (or faculty representative) is expected to consult 
with the program’s faculty regarding the individuals to be nominated and ensure that there is not 
potential conflict of interest for any of the nominees, in accordance with the Conflict of Interest 
Policy below. 
 
In the case of a perceived conflict of interest, nominees may still be submitted along with an 
explanation of the potential conflict.  The PRC will review the information and make a 
determination whether a meaningful conflict of interest exists. 
 
Ad Hoc Committee: 
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Internal Reviewers:  Nominees should be faculty members on the UC Merced campus with 
expertise appropriate for assessing the program being reviewed, but who are not members of the 
undergraduate program under review.  To avoid a potential conflict of interest, ad hoc committee 
members should not have been involved in teaching or advising in the program being reviewed.  
If potential ad hoc committee members have collaborated in research with any faculty in the 
program within the past five years, are currently listed as a co-PI on a proposed grant, or as co-
instructor on a proposed course, the PRC will review the nomination for conflict of interest. 
 
External Reviewers:  Nominees may be from any college or university outside UC Merced.  To 
avoid a conflict of interest, the individuals nominated as external reviewers cannot have been 
involved in an active collaboration in either teaching, research, or have been a co-author on any 
research publications with faculty in the program within the past five years, be currently listed as 
a co-PI on a proposed grant, or co-instructor on a proposed course. 
 
• Stage V:  Confidential Questionnaires 
 
At the beginning of the spring semester, the PRC will provide program chairs (or faculty 
representatives) with information regarding the questionnaire process.  It is important that 
programs provide accurate and current email information on the faculty (ladder-rank and non 
ladder-rank) and on the students enrolled in the program.  Obtaining accurate and current email 
information is essential to the process.  Before the email lists are submitted to the PRC, the 
program is responsible for testing the email addresses to confirm that they are correct and active. 
 
During the month of March, PRC, with support from the offices of the program dean(s) and the 
VPUE, will solicit confidential and anonymous comments from the faculty and students of the 
undergraduate program under review, via an online questionnaire. A minimum 50-75% response 
rate is expected.  The Review Team depends heavily on these comments to discover what is 
going well and what needs improvement in the actual delivery of undergraduate education 
described in the program’s materials.  The response rate also signals to the Review Team the 
engagement or disengagement of faculty and students in the program. 
 
 
• Stage VI:  Submission of Self-Review Documents 
 
In July, the self-review documentation, consisting of the Executive Summary and the Data 
Section, is submitted to the PRC analyst. 
 
 
• Stage VII:  Review of Program 
 
Once the review team is recruited, the PRC analyst will coordinate the scheduling of the review 
dates with review team members and the program chair. 
 
The review team meets during a two-day period with the program’s faculty (including the chair 
(or faculty representative), advisers, and the executive committee, if applicable), the 
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undergraduate students, the undergraduate program staff, relevant dean(s), and others, as 
appropriate. 
 
Upon confirmation of the review date, the program chair (or faculty representative) shall notify 
the undergraduate program’s faculty and students of the dates, the names of the review team 
members, the 50-75% expected attendance at the review meetings, and convey the importance of 
participating in meetings. 
 
While the responsibility for coordination of the review lies with the PRC chair, the scheduling of 
the review meetings is performed by academic senate and/or VPUE staff.  The staff will meet 
with the program chair to develop the review itinerary and explain the process for the review 
meetings. 
 
• Stage VIII:  Reports 
 
There are three reports associated with an undergraduate program review: 
 


1. The ad hoc committee (AHC) report; 
2. The external reviewer (ER) report; and 
3. The PRC report. This is the final report of the review to which the program and 


administrators will need to prepare a response to specific recommendations. 
 
The ACH and ER reports are submitted to the PRC chair within at least 4 weeks from the date of 
the review.  Once the reports are received, a request for correction of fact only to the reports will 
be forwarded to the program chair (or faculty representative).  The purpose of the correction of 
fact is to look for errors only, not to make text changes or to respond to a recommendation. 
 
Once the correction of fact is received from the program, the PRC report will be drafted.  This 
report is a summary of the ad hoc committee and external reviewer reports and the correction of 
fact, if any.  The report will be presented to the PRC for final edits and approval, and then to the 
UGC for final approval. 
 
UGC’s letter of transmittal and the PRC report will be forwarded to the program chair (or faculty 
representative) and administrators to whom the recommendations are addressed.  UGC’s letter 
may address specific recommendations or may provide additional recommendations.  The 
program and the administrators will be asked to respond to the PRC report by a set date. 
 
 
• Stage IX:  Follow-up Phase 
 
The Follow-up phase begins once the PRC report has been forwarded to the addressees of the 
recommendations.  It provides the opportunity for various parties to communicate regarding the 
review recommendations and to then implement the recommendations or provide a justification 
as to why this is not possible.  The Program Review Closure Committee (PRCC) is charged with 
the follow-up and recommendation of action to UGC.  The PRC Chair chairs the committee. 
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Members include current and past chairs of the UGC, the past Chair of the PRC, the VPUE, and 
appropriate staff. 
 
The PRCC will review the responses to the recommendations and follow up with those 
individuals as needed.  Typically, not only the program under review is asked to provide a 
response.  The PRCC will make a recommendation only after all parties have been given an 
opportunity to respond. The PRCC chair will forward a recommendation to the UGC to either 
close the review of for further action to be taken.  The following recommendations may be made 
to UGC: 
 


1. Closure of a review and initiation date for the program’s next review:  A program (and 
the relevant administrators) have satisfactorily responded to the recommendations and 
implemented them to the best of their ability. 


 
2. Closure of a review with a status report required or early initiation of the next review 


(instead of on the 8-year cycle). A program (and the relevant administrators) have 
responded to the recommendations but concerns remain regarding some unresolved 
issues in the program. 


 
3. Further action recommended:  If a program (and the relevant administrators) have not 


complied with the recommendations of the PRC report, have refused to respond to the 
report, or PRCC’s concerns have not been addressed, a recommendation will be 
forwarded to UGC for further action.  The process is as follows: 


 
The PRCC may ask the chair of UGC to forward a letter to the program chair (or faculty 
representative) outlining the concerns of the UGC and requesting a detailed response to 
outstanding issues.  The program’s response would be reviewed by PRCC and then 
forwarded to UGC to consider the matter and determine whether a recommendation is 
needed to the relevant Dean(s) for further action. 
 
Actions that might be recommended to the Dean(s) include: 
 
• review of the program chair’s (or faculty representative’s) service 
• placement of the program under receivership 
• suspension of admissions to the program 
• closure of the program. 


 
 
• Stage X:  Finalizing the Date of the Next Review 
 
Typically, the undergraduate program’s review cycle initiation date will be reset to fall eight 
years from the academic year that the program’s response to the PRC report was due.  UGC 
retains the right to make regular adjustments to the schedule in order to balance the annual 
workload.  In rare cases a review will be moved one year earlier.  More typically a review will be 
moved back one year.  The date of the next review will be confirmed once PRCC has completed 
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the follow-up phase for the program review.  This date will be reflected in UGC’s letter to the 
program regarding closure of the review or further action. 
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Section 4.  Self-Review Document:  Executive Summary 
 
The Executive Summary should be able to stand alone as a relatively brief, concise document of 
the larger self-review.  The composition of the Executive Summary is the responsibility of the 
faculty, and not that of the staff.  It is a valuable opportunity for the faculty to have a 
conversation about the strengths, weakness and challenges of the undergraduate education they 
are delivering.  The Executive Summary should be based on the data in the self-review, and thus 
should be prepared only after the self-review data have been compiled.  Experience at other UC 
campuses suggests that the best result is obtained if the chair (or faculty representative) prepares 
the Executive Summary based on consultations with the faculty.   
 
Great care should be taken in preparing the Executive Summary as: 
 


• the review team will use it as the foundation for its interviews with faculty, students, and 
administrators and the foundation for their assessment and recommendations; and 


 
• it will become part of the official record that will be included in the Self-review Data 


section of subsequent reviews. 
 
Undergraduate programs at UC Merced vary considerably; the features of the program that might 
not be clear to colleagues outside of the program should be explained.  For example, explain the 
role of tracks or emphases in the program or the relationship between the undergraduate program 
and other undergraduate or graduate programs. 
 
The Executive Summary must be less than twenty-five pages, single-spaced, and summarize the 
strengths, weaknesses, and challenges faced in the program.  The document should follow 
exactly the sequence of topics listed below.  The writing should be concise and address all topics.  
Do not simply refer readers to the more detailed sections in the Self-Review Data section. 
 
• Section 1:  Mission Statement  
 


A review provides the occasion for an undergraduate program to revisit its mission statement   
or to write a new one.  The mission statement should concisely declare a distinct purpose for 
the program   in both teaching and research.  At its best, the mission statement embodies the 
faculty’s philosophy regarding this field of study. 
 


• Section 2:  Learning Goals and Outcomes 
 


1. Review of program’s learning goals and outcomes in relation to School and/or campus-
wide educational mission. Are they aligned? 


2. Review of the program’s stated learning goals and outcomes based on assessment results 
and the ways in which these have changed in response to review of assessment results. 


3. Summary of faculty involvement in annual assessment of student learning, including 
review of student work and assessment results and the identification and implementation 
of programmatic changes based on these results. 
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4. Summary of student awareness of learning expectations and related assessments at course 
and program level. 


5. General review of student learning achievements relative to expectations based on 
collective results of annual assessment plans. Address as appropriate, benchmarking 
against other programs. 


6. Summary of any changes that have been made to curriculum or the program as a result of 
assessment.  


7. Review alignment of course and program learning outcomes. 
8. Review of multi-year assessment plan implementation, including 


a. annual report submissions 
b. timeliness and frequency of constructive feedback by assessment committee or 


specialist 
c. institutional support for and program follow-through on intended improvements 


based on annual learning results, including efficacy of steps taken 
d. identification of strengths and weaknesses of the assessment plan and proposed 


modifications/update based on collective results of annual assessment of student 
learning. 


 
• Section 3:  Curriculum 
 


In this section summarize the rationale for the curriculum design (include a full explanation 
and all supporting documentation, such as catalogue copy, advising materials if any, etc., in 
the Data Section). Present information for the last five years:  
1. Core courses: For each course provide:  


a. course title;  
b. frequency of offering; and  
c. a sentence or two about the course.  


2. Electives: Provide a list of electives;  
3. Briefly describe changes to the curriculum since the last review. If there have been no 


changes, provide a statement to that fact. 
 


• Section 4:  History of the Program 
 


Provide a brief history of the program in the order listed below. 
 


1. date the program was approved and date admissions were open; 


2. name changes or mergers of the program and dates associated with those changes; 


3. administrative home of the program; 


4. degree(s) offered; 


5. program learning goals and outcomes; 


6. degree requirements - date of the last version approved by UGC and the URL where 
posted; 


7. advising guidelines; and 
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8. dates the last review was initiated and closed. 
 


• Section 5:  Comparison Programs  
 


Provide a comparison with other comparable programs nationally and within the 
University of California system. 


• Section 6:  Strategic Plan 
 


Comparing the mission statement and learning goals at both programmatic and 
institutional levels with the present state of the undergraduate program provides the basis 
for a strategic plan aimed at accomplishing the mission and goals.  The strategic plan 
must be developed in consultation with the program’s membership and approved by 
them. 
 
The strategic plan section should focus on those aspects related to the undergraduate 
program, but the strategic plan itself may be more comprehensive, including ties with 
other graduate and/or undergraduate programs.  This section should project actions over 
the next five to seven years and address: 
 


1. curricular evolution; 


2. changes in the student population (in number and/or quality); 


3. plans to shift programmatic emphasis or learning outcomes; 


4. approaches to developing new strengths or addressing weaknesses (including 
assessment instruments); and  


5. plans to merge or subdivide to achieve programmatic focus. 
 


• Section 7: Faculty 
 


The Self-review Data section will provide detailed information on individual ladder-rank 
faculty members’ research and teaching interests and strengths.  In this section 
summarize the following information: 


 
1. Provide the total number of faculty in the program for the last three years that held 


membership in the undergraduate program. 


2. Include information on makers of quality such as teaching awards, research support, 
awards, prizes, etc.  The review team realizes that these markers will vary 
considerably by discipline and area. 


3. Include information on faculty contributions to curriculum development, pedagogical 
practices, and any other teaching and learning-related matters, including contributions 
to campus-wide General Education and/or to other programs. 


4. Include numerical aggregate data from student evaluations for all courses taught 
during the period under review; this information should be organized by course 
number, not by faculty name. 
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• Section 8: Students 


 
An important way to measure educational effectiveness is to analyze retention and time-
to-degree data in context of student profiles and benchmarked to national norms.  With 
the cooperation of IPA: 
 
o insert tables that show retention, time-to degree, and GPA data for students in the 


program over the last 5 years; 
o disaggregate the data by programmatic track and by student profiles (i.e. disaggregate 


data by ethnic, gender, family income, family educational background, first language, 
transfer, and disability profiles); 


o having compared these data to national norms, assess the program’s efficacy in 
retention and time-to-degree. 


  
Also provide teaching evaluations and assessment. 


  
• Section 9: Diversity 


 
Diversity, as defined by the Assembly of the Academic Senate in the University of 
California Diversity Statement in 2006, is a core component of excellence and quality in 
undergraduate education.  As part of judging of excellence, an assessment is required of 
steps a program is taking to yield a diverse undergraduate population.  Diversity in 
undergraduate education will be judged with the context of the findings of the University 
of California Regents Study Group on University Diversity report published in 2007.3  In 
this section, the self-review report of diversity must address the following topics: 
 
1. evidence of a strategy for recruiting a diverse pool of students and faculty; 


2. demonstration that the faculty are committed to the academic success of all students 
and are sensitive to the special challenges face by underrepresented and first-in-
family undergraduate students; 


3. evidence of a culture of commitment to supporting a diverse undergraduate student 
population, with relevant incorporation of learning-support services; and 


4. quantitative documentation of success in achieving diversity in applications, 
admissions, enrollment and completion. 


 
• Section 10: Alumni 


 
Undergraduate programs are strongly encouraged to keep track of their alumni, and seek their 
advice and input on their undergraduate programs.  The alumni section of the Self-Review 
Data Section will provide detailed information.  In this section summarize information on the 


                                                 
3 Undergraduate Diversity Work Team Report at 
http://www.universityofcalifornia.edu/diversity/documents/07-diversity_report.pdf  
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placement record of your alumni for the last five years, including graduate programs, 
professional schools, and professional positions 
 
• Section 11: Status Report 


 
 For programs previously reviewed provide: 
 


1. Status of PRC report recommendations:  Briefly provide the status of each of the 
recommendations form the previous PRC report. 


 
• Format:  Each recommendation must reflect the same numbering and wording as 


in the PRC report. 


• The status of the recommendations as of the date of the current review.  Do not 
reiterate the response the program made to the recommendation during the 
previous review. 


• Describe briefly each remedy and evaluate its present effectiveness. 


• If any recommendations were not addressed, explain why. 
 
 


2. Other Key Changes:  Briefly describe any key developments that have not been 
already addressed in the previous section.  


 
3. Briefly outline any limitations on assessment due to the stage of development of the 


program. 
 


 For programs being reviewed for the first time: 
 


1. Briefly address how the program has evolved since the program proposal was 
approved. 


2. Other key changes:  Briefly describe these changes. 
 
3. Briefly outline any limitations on assessment due to the stage of development of the 


program. 
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Section 5.  Self-Review Document:  Data Section 
 
 
5.1 Documents from the Previous Program Review 
 
This section contains either the documents from the program’s previous review or the program’s 
approved proposal (for programs being reviewed for the first time).  The PRC and/or VPUE 
analyst will provide one copy of the documents.  The program is responsible for making the 
appropriate copies for the self-review binders. 
 
 For programs previously reviewed: 
 


• The PRC and/or VPUE analyst will provide one copy of the documents from the last 
review that must be included “as is” in this section. 


 
 
 For programs that are being reviewed for the first time: 
 


• Change the tab and section title to: “Approved Undergraduate Program Proposal.” 


• The PRC analyst will provide one copy of the approved program proposal, which 
must be included “as is” in this section. 


 
 
5.2 Program Administration 
 
5.2.1  Administrative Profile 
 
The Administrative Profile is an overview of the organizational structure of the program.  
Provide the following information: 
 


• Program name:  If the name of the program has changed since the program was 
approved, provide the history of the name. 


• Officers: List any current and past officers for program’s committees, and/or for any 
other aspects of program administrations (e.g., Chair, if applicable, advisor, etc.) 


 
5.2.2 Faculty Membership List 
 
Provide a list of the ladder-rank faculty who has held membership in the program for the last 
three years, their academic title, and school affiliation. 
 


Format: 
 
• Name:  Provide first and last names of the faculty member 


• Academic Title:  Provide the current academic title for each member 
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• School Affiliation: Note any joint appointments. 
 
 
5.3 Student Information 
 
5.3.1. Current Undergraduate Students 
 
Provide a summary of current enrollments by class status, entering GPA, current GPA, 
standardized test scores, number of double majors, number of students participating in 
undergraduate research projects, number of students participating in Honors tracks, and diversity. 
The appropriate administrative units (e.g. Admissions office, Dean’s office, VPUE’s office) are 
responsible for furnishing this information to the faculty. 
 
5.3.2 Alumni 
 
Provide a list of students who have graduated since the last review and include the following 
information: 
 


• Student name; 


• Year graduated; and 


• Most recent placement information:  Graduate program or employer, job title, 
city/state/country. 


 
 
5.3.3. Benchmark Data 
 
A benchmark data report will be provided to the program to be inserted in the self-review.  This 
report is generated from Banner and includes the number of applicants and the number of 
degrees conferred.  The report should be inserted in the self-review document.  No other action is 
required for this section. 
 
 
5.4 Admitting and Advising Students 
 
5.4.1 Advising Guidelines 
 


1. Provide a copy of the advising guidelines for the program.  Note:  If a program has no 
advising guidelines, then the chair (or faculty representative) should discuss with the 
program faculty the need for the development of such guidelines. 


 
2. Provide an example of the announcement that annually notifies the faculty and students 


of the program advising guidelines and the location of the URL. 
 
 


5.4.2.  Degree Requirements 
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Each undergraduate program must have a document approved by the UGC that contains all of 
the degree requirements for the undergraduate degrees that it offers and must share this 
document with its students.  A program may not impose requirements that have not been 
approved by UGC. 
 
Provide a copy of the program’s most recently approved degree requirements4 and a copy of the 
approval letter from UGC.  If you do not have a copy of these documents contact the PRC and/or 
VPUE analyst for assistance.  Note: if the information is posted on the undergraduate program’s 
website it must include: 
 


• the date the degree requirements were approved by UGC; and 


• the exact wording as the document approved by the UGC. 
 
In the event that is determined during the self-review preparation that the program’s degree 
requirements need revision the following policies and procedures must be followed:  While a 
program is in the “review phase”5 degree requirements will not be reviewed by the UGC until 
the PRC report and UGC’s transmittal letter have been forwarded to the program.  Once the 
program review has been conducted and is in the “follow-up phase,” degree requirement changes 
may be submitted for review and UGC will consider them as a priority item.  It is expected that 
the undergraduate program and the UGC will work together to expedite the review, revision and 
approval process.  
 
5.4.3 Courses Taught 
 
Provide a list of the program’s core and elective courses, when they were taught and by whom 
for the past five years.  Also provide a list of courses taught by program faculty for other 
programs, including general education   This information should be organized by year.  
 
 
5.4.4  Recruitment Materials 
 
Provide a copy of the program’s current recruitment materials: 
 


• current recruitment materials, such as brochures and website print-outs; and  


• sample letters to applicants and admitted students and/or email messages used in a place 
of a letter. 


• include copies of letters and materials used by the School. 
 
 
5.5   Faculty Information 


                                                 
4 This must be a verbatim version of that approved by UGC 
5 The “review phase” covers the period from the date the program’s self review is submitted to 
the PRC to when Undergraduate Council sends the PRC report back to the program. 
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5.5.1  Abbreviated CVs 
 
For each faculty member of the undergraduate program, provide an abbreviated CV (two pages 
at the most) that span over the last five years.  Provide the following information: 
 


• name 


• highest degree, institution, year of degree; 


• area of expertise (two lines); 


• membership it the program’s committees and other services to the program or university; 


• number of publications, performances, and exhibits and five key publications or works. 


• professional awards and honors (three lines maximum);  


• conference participation and lectures; and 


• service to the profession (including consulting, where appropriate). 
 


5.6 Learning Outcomes Assessment.   
 
Include all assessment plans, annual reports, and a significant sample of direct evidence used to 
support the conclusions in the annual reports.  Tabular presentation of the alignment between the 
learning outcomes of core and elective courses and the program learning outcomes. 
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Section 6.  Format of Self-Review Document 
 
6.1  Number of Copies Needed 
 
In keeping with UC Merced’s standards for environmental sustainability, Self-Review 
Documents will be presented electronically, posted in a secure site as technology allows.  
Otherwise, size copies of the Self-Review document are needed 
 
6.2  Presentation 
 
The information must be presented precisely in the format described next.6 The Executive 
Summary and the Data section must be presented in two separate electronic folders, titled 
appropriately.  
 
The presentation of Data Section document shall be as follows: 
 


• Cover page:  Include the Data Section, name of the graduate program, and the year in 
which the review was initiated. 


• Major headings:  Each section and subsection must be present in following order and 
separated by tabs and a colored sheet of paper with the title of the section or subsection: 


 


1. Documents from the Previous Program Review7 


2. Program Administration 
a) Administrative Profile 
b) Faculty Membership List 


3. Student Information 
a) Current Undergraduate Students 
d) Alumni 
e) Benchmark Data 
 


4. Admitting and Advising Students 
a) Advising Guidelines 
b) Degree Requirements 
c) Courses Taught 
g) Recruitment Materials 


Faculty Information 
a) Abbreviated CV 
b)   Undergraduate teaching evaluations 


                                                 
6 If it is not in the required format, the PRC analyst will return the documents to the program for 
correction. 
7 If the program is being reviewed for the first time, the section title and tab should be Approved 
Undergraduate Proposal 
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6. Learning Outcomes Assessment 
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 Section 7. Deadlines and Contact Information 
 
 
7.1 Deadlines for 201X-1Y 
 
1. January, 201Y:  Review Team Nominations due to PRC analyst. 
 
2. March, 201Y:  Faculty and student information submitted for the confidential questionnaire 


process. 
 
3. April, 201Y:  The confidential questionnaire process is initiated. 
 
4. May, 201Y:  Optional – Programs can submit a draft of the self-review to be checked for 


format by the PRC and/or VPUE analyst.  Content will not be reviewed. 
 
5.  July, 201Y:  Deadline for submitting the self-review.  Copies of the self-review should be 


submitted to the PRC and/or VPUE analyst. 
 
7.  July, 201Y:  Submission of any changes to the Degree Requirement.  While the requirements 


may be reviewed by UGC, the changes will only go into effect after the PRC submits their 
report to UGC on the program review, and after UGC communicates it findings to the 
program. 


 
 
7.2  Contact Person 
 
For questions regarding the format and procedures used during the review, contact the PRC 
and/or VPUE analyst.  
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Campus-wide Policy on Minors 
 


Each program offering a minor must specify a required set of courses which meet the 
following criteria:  
 
Any minor must require a minimum of five courses of at least three units each, at least 
four of which must be upper division. These courses must be taken for a letter grade. At 
least three of these five courses must be taken at UC Merced.  
 
A minimum overall grade point average of 2.0 (C) in upper division courses is required. 
Individual programs may define higher minimum GPA requirements.  
 
Only one course may be used to satisfy two minor programs' requirements.  
 
Only one course may be used to satisfy both a minor and a major requirement.  
 
Work for the minor must be completed within the maximum number of units allowed by 
the student’s School. If the student’s major and minor are in different Schools, the higher 
unit maximum will apply.  
 
Proposals for minors are evaluated according to the “Review and Approval of 
Undergraduate Degree programs” policy of UGC.   All proposals for minors should 
include Program Learning Outcomes and an assessment plan.  
 
Students must consult the UC Merced General Catalogue for prerequisites to required 
courses.  
 
The minor will appear on the student’s transcript and diploma.  
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Assessment Plans for the Administrative Units of the Office of Research  
 


Mission Statement 
 
UC Merced’s Office of Research (OR) provides administrative support, education and oversight 
to facilitate the research activities of the University’s faculty, staff and students.   
 
 
 
The OR is currently divided into five units comprised of Sponsored Projects Services, 
Research Compliance and Integrity, Research Development Services, Technology Transfer, 
and the Laboratory Animal Resource Center. Each of these units reports directly or 
indirectly to the Vice Chancellor for Research (see attached organizational chart).   
 
The units within the OR seek a balance between serving the needs of their customers 
(faculty staff and students engaged in research) and assuring compliance with university 
policies as well as state and federal research regulations. Thus, these units engage in an 
array of educational activities to assure compliance with research policies and regulations. 
 
During the summer of 2010, each of the administrative units within OR drafted their initial 
plans for annual assessment.  These plans include program goals for the current fiscal year 
and proposed methods of assessing the progress towards meeting these goals.  All of these 
units are in the process of bringing up new functions, and have focused primarily on these 
new activities in their assessment plans. However, attention will also be paid to established 
and ongoing functions within these units. 
 
Each of the units will conduct user satisfaction surveys as partial assessment measures but 
they will also collect additional data pertinent to their individual missions. 
 
Annual assessments will be collected by the Vice Chancellor for Research and submitted to 
SACA for review. These annual assessments will be used to inform the ongoing 
development of both short and long term goals for the unit.   
 
Each unit will participate in a periodic review at a frequency established by SACA.  For each 
unit, the periodic review will be summative and include a self-assessment and self study, 
informed by the cumulative annual assessments, as well as an external review.  The latter 
will be conducted by at least 1 one member of the unit’s customer base (typically a faculty 
member) and at least one member external to the campus. In some cases external review 
might also include formal review by an external accreditation team. For example, the 
Laboratory Animal Resource Center is now accredited by the Association for Assessment 
and Accreditation of Laboratory Animal Care International (AAALAC international).  
AAALAC accreditation, required by system wide UC policy, is considered the gold standard 
for animal research programs. AAALAC accredited institutions are reviewed by an external 
team every three years.  Thus the periodic review of the Laboratory Animal Resource 
Center will include external input from the AAALAC site visit team. 
 







While it is the purview of SACA to establish a campus schedule for periodic reviews, the OR 
respectfully requests the following initial schedule for the periodic review of its units. 
 
 Academic Year    OR Administrative Unit(s) 
 
 2011-2012     Sponsored Project Services  
       Research Development Services 
 
 2013-2014     Technology Transfer  
 
 2015-2016     Research Compliance 
 
 2016-2017     Laboratory Animal Resource Center 
 







Office of Research Compliance and Integrity 
Assessment Plan 


Mission Statement 
The mission of the Office of Research Compliance and Integrity is to provide broad oversight, 
resources, training and education for the integrity and compliance issues relating to the 
conduct of research at the University of California, Merced. 
 


The Office of Research Compliance and Integrity attempts to facilitate and better the 
research community at UC Merced through the following actions: 


• Implementing policy and procedural requirements governing research misconduct, 
conflicts of interest, human subjects research, animal subjects research, biosafety, 
stem cell research and export controls in accordance with state, federal and the 
University of California laws and regulations 


• Promoting research integrity by providing education, training and resources to 
faculty, staff, researchers and students in research compliance and the responsible 
conduct of research  


• Formulating and supervising recommendations regarding ethical practices and 
professional, federal, state and all other policies or requirements relating to 
research 


• Creating, maintaining and improving the UC Merced research integrity and 
compliance infrastructure. 


Planning Goals 


The priorities and intentions of the Office of Research Compliance and Integrity for the 
2010 – 2011 years are the following: 


1. In conjunction with Environmental Health and Safety, develop and seat the 
Institutional Biosafety Committee (IBC) charged with providing oversight on all 
matters relating to the safe use of hazardous biological materials and organisms.  A 
comprehensive Biosafety program is a required element of any academic research 
program and the Office of Research is committed to provide that service to faculty 
researchers, staff and students. 
 


2. To put in place a comprehensive Responsible Conduct of Research (RCR) training 
program for all individuals engaged in research at the UC Merced campus.  The RCR 
training program will make available RCR training to all researchers to ensure the 
ability of those individuals to make ethical research decisions as they matriculate 
through their careers 
 







3. To continue to provide guidance, instruction and service in the research compliance 
areas of Human Subjects Research, Animal Subjects Research, Conflict of Interest 
management and mitigation, and research misconduct. 


 
Student Learning Outcomes 
 


1. Faculty and researchers will be able to make decisions on whether their research 
has any biohazard risks, whether those risks should be assessed by the IBC, and 
have general knowledge of the risks of using biohazard agents in a research 
program. They will know how to contact, access, and submit an application for the 
use of biohazards through the IBC approval process. Users will also be required to 
participate in biohazard safety training through an online process using the 
Collaborative Institutional Training Initiative (CITI) organization training modules. 
Achievement of learning outcomes will be measured by the number and passing 
percentage of individuals taking the online biohazard training as well as by the 
number of application submitted to the IBC for review. The Office of Research will 
also participate in a customer satisfaction survey that will address the satisfaction of 
students, staff and faculty who perform research with potential biohazards with the 
IBC/Biohazard safety program. 
 


2. By participating in the RCR training program, students will be able to use the 
knowledge gained to make logical, ethical decisions about their research projects 
and programs throughout their careers as both students and professional scientists.  
In addition, the training on research ethics will establish a solid foundation for those 
students who choose not to stay in the research field but to branch out into fields of 
business, teaching, administration, etc. The Office of Research will provide multiple 
avenues of training: 1) a formal RCR class (QSB294) offered once per academic year 
and taught by both the Office of Research staff and UC Merced faculty; 2) online 
training provided by the Collaborative Institutional Training Initiative (CITI) that 
allows students and users to access RCR training electronically and at their own 
pace; 3) tailored, in-person training by Office of Research staff upon request and at 
several times throughout the year (e.g. Graduate Student Orientation) and 4) 
various materials, books, websites, that are continually made available to 
students/users throughout the year.  Achievement of the student learning outcomes 
will be measured through the numbers of students enrolled in the formal RCR class, 
through the accounting and passing rate/percentage of students taking the online 
training, and generally through a count of how many times the Office of Research is 
contacted to deal with RCR issues. The Office of Research will also participate in a 
customer satisfaction survey that will address the satisfaction of students, staff and 
faculty who engage in RCR training program and use any of its sources for RCR 
education.  
 


3. For the other activities of the Office of Research, users will continue to be provided 
with the services relating to the Institutional Review Board (IRB human subjects 
research), the Institutional Animal Care and Use Committee (IACUC), the Conflict of 
Interest committee (COIC) and guidance on research misconduct.  The Office will 







measure the success of these programs by monitoring protocol review, protocol 
approval process, maintenance of outside accreditation (Association for the 
Assessment and Accreditation of Laboratory Animal Care, AAALAC) of the animal 
welfare program, and number of cases reviewed by the COIC.  The Office of Research 
will also participate in a customer satisfaction survey that will address the 
satisfaction of students, staff and faculty who regularly use the above outlined 
services. 
 


Program Objectives 


The objectives of the Office of Research Compliance and Integrity are as follows: 
1. To provide guidance to the faculty, staff and students of UC Merced on issues 


around research integrity, compliance and responsibility.  A key component 
of this objective is to make available a complete IBC/biohazard safety 
program. Currently, UC Merced has no IBC and a very limited biohazard 
safety program. Our objective is to expand the program and provide IBC 
review of potentially biohazardous risks to the faculty as a required service 
on an academic research campus.  Our timeline is to have the first IBC 
meeting in Fall of 2010.  Initially, the effectiveness and efficiency of the IBC 
and the biohazard safety program will be measured by the committee 
members, who have expertise in similar programs.  After establishing routine 
processes, the Office of Research will attempt to gain data in customer 
satisfaction through a comprehensive customer survey.  This objective will 
be tied to other research compliance activities in the office that parallel and 
dovetail with the mission and function of the IBC and biohazard safety 
program.  Examples of such activities are, human subjects research, animal 
subjects research, export control functions, etc. 


2. To provide a broad RCR training program that allows access by all 
researchers, students, trainees etc, who have need of instruction in RCR for 
any reason. The goal is to have this program in place by the end of the 
academic calendar year 2011.   Since the requirement for RCR training is 
based on new regulations by federal funding agencies, the success of the RCR 
training program will be partially assessed by the success of UC Merced 
researchers and graduate students in particular, in gaining extramural 
funding.  Our expectations for an RCR training program are increased rates of 
success of graduate students and postdoctoral researchers in gaining 
independent, extramural funding, faculty outreach to our office to provide 
RCR training to their staff and students, and in general, a culture of 
knowledge and compliance that has RCR embedded within it. 


3. To continue the functions of the Office of Research that already provide the 
foundation necessary for ethical research in the areas of human subjects, 
animals subjects conflict of interest, and research misconduct.  The 
measurement of the success of these activities will be in parallel with the 
measurement of the success of the above mentioned activities of the IBC and 







RCR.  The success of any comprehensive Research Compliance and Integrity 
program is dependent upon the responsible office providing all aspects 
necessary for UC Merced researchers to be successful in extramural funding, 
publishing of research results, and providing service and teaching to students 
and the community. These broad functions are intimately tied together and 
thus the services provided by the Office of Research are tantamount to a 
successful research program at an academic university. 







 
SPONSORED PROJECTS SERVICES 


ANNUAL ASSESSMENT PLAN 
 


FY 2011 
MISSION STATEMENT 
The Mission of the Sponsor Projects Services Office is to provide effective and timely pre- and 
post-award services to faculty, staff and students, for extramurally-sponsored research and 
educational projects at UC Merced. 
 
Sponsored Projects Services (SPS) pre-award office at UC Merced is responsible for the 
effective and timely handling of proposals to external sponsors and the negotiation and the 
administration of awards.  SPS pre-award office also oversees limited submission 
programs, and interfaces with the human subjects, animal care and use committees, and 
the conflict of interest advisory committee.   
 
Sponsored Projects Services (SPS) post-award office at UC Merced is responsible for 
assisting the Principal Investigator (PI) with the day-to-day administration of faculty 
research grants, cooperative agreements and contracts1


 


.  SPS post-award is also 
responsible for approval and reconciliation of all purchasing, travel and reimbursements 
charged against faculty awards.  It has the primary responsibility of determining the 
suitability of all charges on grants.   


The American Recovery and Reinvestment Act (ARRA) Account Analyst performs both pre-
and post-award management of ARRA extramural funding from varied federal and state 
sponsors under contracts and grants. 
 
Sponsored Projects Services office reports to the Vice Chancellor for Research and Dean of 
the Graduate Division. 


 
 


UNIT FUNCTIONS 
The functions of SPS pre-award office include the following: 


 
• Proposal and budget development assistance 
• Proposal review, authorization, and transmissions 
• Grant and contract negotiation and acceptance 
• Processing award documents 


                                                        
1 The School of Engineering is responsible for the post award management of Engineering accounts. 







• Subaward/subcontract preparation and administration 
• Non-financial post-award assistance 
• Award Closeout 
• Liaison with compliance committees 
• Policy coordination 
• Material Transfer Agreements (incoming) 
• Nondisclosure Agreements 
• Research activity and associated reports 
• Electronic research administration systems with sponsors 
• Faculty and staff general inquiries 


 
The functions of SPS post-award office include the following: 
 


• Award set-up and monitoring 
• Monthly expenditure statements and projections 
• Policy clarification and compliance 
• Reconciliation 
• Cost Sharing collection 
• Award re-budgeting 
• Purchasing, travel and reimbursement approvals 
• Subaward setup and monitoring 
• Financial award closeout 
• Faculty and staff general inquiries 


 
PLANNING GOALS 
By centralizing pre-and post-award services, faculty have one principal point office to 
contact pertaining to their extramurally sponsored University activities.  The Vice 
Chancellor for Research is the chief research officer of the campus and is the primary 
advocate for the research community.   
 
The priorities of the SPS office for FY2011 are the following: 
 
1. Implement the Kuali Coeus software program.  This will allow the Sponsored 


Projects Services office to go from a paper based system to an electronic system of 
tracking proposals, awards, subawards, material transfer agreements and to 
provide reports on proposal and award activities of the campus to our internal and 
external stakeholders.   


 







2. Assist with the creation of the UC Merced PI Portal.  The PI Portal will provide 
Principal investigators and their staff with online access to project financial reports 
and certifications, effort reporting and certifications, funding opportunities, and to 
Kuali Coeus.   


 
 
PROGRAM OBJECTIVES 
The objective of the SPS office in implementing Kuali Coeus is to increase the ease of 
routing an electronic proposal for academic approvals on campus, and to implement a 
successful system-to-system functionality that will allow actual proposal submission to 
Grants.gov without downloading and completing an online. 
 
The objective of creating a PI Portal is to decrease the administrative burden presently 
borne by faculty. 
 
 
MEASURES 
The methodology that will be used to evaluate the success of the Kuali Coeus software 
program and the PI Portal is for users to complete a brief survey after usage.  The survey 
would be done during the pilot phase and during the rollout phase to the campus. The 
information derived from this survey will determine if any changes to be to these systems. 
 
In addition, the Sponsored Projects Services office will keep track off the number of 
interactions with individuals outside the office that are of a simple or complex nature.  The 
tracking of e-mail messages, telephone calls, walk-ins, and meetings will take place during 
anticipated busy months (January, June, July) and anticipated less-busy months (February, 
March, April). 
 
The effective submission of proposals by the SPS will also be assessed by comparing the 
number of submittals which meet the submittal deadline versus the number of submittals 
that are not able to be submitted by the deadlines set by the extramural sponsors.  Data will 
be collected for those proposals in which the PI initiates the process by or before the 
internal deadlines set by SPS.  This will be compared to submittal data for those proposals 
in which the PI initiates the submittal process after the internal deadlines set by SPS. 
In additional to tabulating and tracking internal award statistics,  SPS will conduct annual 
customer satisfaction surveys to assist in its assessment of meeting the needs of UC 
Merced’s research community. 
 


 
 







 
 
 
NOTE:  Both planning goals are dependent upon the technical assistance of others 
outside of the Office of Research. 







Laboratory Animal Resource Center 
Assessment Plan 


Mission Statement 
The UC Merced Laboratory Animal Resource Center is a team of professionals committed to 
the advancement of science in collaboration with the research community by promoting the 
humane care and use of animals used in biomedical research and teaching.   
 
The Laboratory Animal Resource Center (LARC) provides animal husbandry and veterinary 
services to the research community at UC Merced through the following actions: 


• Providing space and equipment to meet the needs of diverse research programs. 


• Providing quality, humane care for research and teaching animals in the most cost 
effective and efficient manner.   


• Providing veterinary care to research animals as outlined in the Animal Welfare Act, 
the Guide for the Care and Use of Laboratory Animals, and the American College of 
Laboratory Animal Medicine.   


• Provide personable, quality customer services to the research community. 


• Provide teaching and training opportunities to animal users to promote the 
appropriate use of animals in research and teaching.  


Planning Goals 


The priorities and intentions of the Laboratory Animal Resource Center for the 2010 – 
2011 years are the following: 
 


4. In conjunction with Facilities Management, develop, install, and test an automatic 
notification process within the building management system capable of dialing a 
phone tree when environmental conditions are outside set parameters.  


 
5. In conjunction with School of Natural Science programmers design and implement 


an on-line enrollment system for the Occupational Health and Safety program 
covering personnel working with animals and/or animal tissues in the course of 
their work or studies at UC Merced. 


 
6. To outfit a core lab capable of assisted reproductive techniques, caesarian and 


embryo rederivation, and cryopreservation of valuable mouse strains used in 
biomedical research and teaching.  


 
7. To complete the caging purchases necessary to meet the needs of the faculty that 


use animals in biomedical research and teaching. 
 







8. To continue to provide guidance, instruction and service to faculty and staff engaged 
in research activities involving animals in biomedical research and teaching at UC 
Merced. 


 
Student Learning Outcomes 
 


4. Faculty, research staff or students, and husbandry staff are trained in species 
specific environmental parameters appropriate for the health and well-being of the 
species and consistent the research objectives. In addition to building management 
control system monitoring husbandry staff document daily environmental 
parameters. Often research staff or students volunteer to perform environmental 
monitoring and animal welfare checks. With the knowledge of species specific 
environmental parameters research staff and students will be able to contact the 
appropriate facilities personnel to address heating, ventilation, and air conditioning 
issues. This knowledge is a critical component of all research projects involving 
animals. Daily documentation logs are compared to building management control 
system data on a quarterly basis thus providing a basis for determining accuracy of 
documentation and response to environmental incidents. 
 


5. Faculty, research staff or students, and husbandry staff having contact with animals 
or animal tissues in the course of their employment or studies at UC Merced are 
required to enroll in the Occupational Health and Safety Program (OHSP). There are 
risks associated with the use of animals in biomedical research and teaching. The 
OHSP is designed to provide preventative medicine services and health related 
education to those employees and students. With this service and information 
employees and students will be able to perform their work or research safely. An 
on-line form submission and enrollment system will facilitate the program process 
as well as provide a means to measure faculty, research staff or students, and 
husbandry staff compliance. 
 


6. Faculty, research staff or students and husbandry staff will have the opportunity to 
learn and perform assisted reproductive techniques, caesarian and embryo 
rederivation, and cryopreservation. Assisted reproductive techniques can be used to 
aid breeding programs. Rederivation can be used to rid strains of diseases 
detrimental to research. And cryopreservation can be used to archive valuable 
mouse strains used in biomedical research and teaching. Quality control will be 
performed with respect to each procedure allowing a measurement of success. 


 
Additional Assessment 
 
1. Customer satisfaction with LARC staff and facilities will be assessed through a 


customer satisfaction survey. 
 


2. As part of its federal assurance, the LARC routinely goes through surprise 
inspections by the USDA.  The LARC is also a major component of the UC Merced’s 
Animal Welfare Program (AWP).  The AWP is formally accredited by the American 







Association for the Advancement of Laboratory Animal Care (AAALAC), a private 
nonprofit organization that is committed to best practices in laboratory animal 
research.  Annual performance reports must be filed and approved by AAALAC to 
maintain accreditation.  Continued accreditation serves as an additional annual 
assessment of the LARC.  


 
 


Program Objectives 


The objectives of the Laboratory Animal Resource Center are as follows: 
1. To provide an animal housing facility where environmental parameters can be set 


and maintained as outlined in the “Guide for the Care and Use of Laboratory 
Animals” and the laws and regulations that govern the use of animals in biomedical 
research and teaching. Regulation of body temperature within normal variation is 
necessary for the well-being of homeotherms. In the vivarium this is accomplished 
through species specific temperature and humidity settings. Additionally 
appropriate ventilation is necessary to supply oxygen; remove thermal loads caused 
by animal respiration, lights, and equipment; dilute gaseous and particulate 
contaminants; adjust the moisture content of room air; and, where appropriate, 
create static-pressure differentials between adjoining spaces. Currently 
environmental parameters are set in and controlled by the building management 
system program. Alarm points are appropriately set and flagged when 
environmental values are outside set point ranges. Upgrading this system with 
automatic dial up notification will facilitate quicker emergency response if 
conditions warrant adding additional protections to animals and faculty/student 
research projects. 


2. To provide a program and aide in compliance for all personnel, employees and 
students, to minimize the risks associated with the use of animals in biomedical 
research and teaching. Program elements include: recommendations for working 
safely following a physician’s review of personal medical history and work site risk 
assessment; and educational material including personal hygiene, personal 
protective equipment, zoonoses, animal handler asthma and allergy, reproductive 
health, and links to CDC. Currently: enrollment in the OHSP and training material is 
paper based; individuals may enroll at any time of the year; enrollment is annual 
and individuals must renew each year. This has led to some lapses in coverage and 
compliance. An on-line form submission and enrollment system will facilitate the 
enrollment and renewal process preventing lapses in coverage and ensuring 
compliance. 


 
3. To provide space and equipment necessary to provide training and/or service in the 


areas of assisted reproductive techniques, caesarian and embryo rederivation, and 
cryopreservation of valuable mouse strains used in biomedical research and 
teaching.  


 







Research Development Services 
Office of Research 


Annual Assessment Plan  
FY 2011 


 
Mission Statement 
The mission of the Research Development Services (RDS) Unit in the Office of Research at the 
University of California, Merced (UC Merced) is to promote growth in campus extramural 
funding for research and graduate training and to expand UC Merced's capacity to pursue 
major disciplinary, multi and interdisciplinary team based research initiatives.  
 
Planning Goals 
The priorities and intentions of Research Development Services for the 2010 – 2011 year 
are the following: 


1. To maintain and increase funding support for and the quality of graduate and 
undergraduate research at UC Merced. It should be noted that federal funding 
for research is expected to decline over the next three years due to the current 
fiscal environment; RDS funding goals need to recognize and address this likely 
change.  


2. To expand UC Merced’s capacity to lead and participate in large 
multidisciplinary and interdisciplinary team-based research initiatives. 


3. To develop collaborative relationships among UC Merced faculty and with 
external partners in order to blend faculty expertise with funding opportunities 
and to increase research capacity. 


4. To build relationships with extramural research funding agencies and potential 
collaborators and partners. 


5. To monitor and analyze and provide advice and assistance to UC Merced faculty 
and administration regarding new/emerging/changing funding opportunities 
and environments. 


6. To compile and assess data on research development activities and on the 
research enterprise at UC Merced. 


 
Program Objectives 
 
The objectives of Research Development Services are as follows: 


1. To identify and disseminate information to faculty and graduate students regarding 
research funding opportunities, including limited submission opportunities through 
periodic email and newsletter announcements, development of electronic list serves 
geared to specific interest areas, and maintenance of calendars on the RDS website 
indicating Letter of Intent, Pre-Proposal and Proposal due dates for announced 
research funding opportunities, as well as the matrix of Limited Submission internal 
and external deadlines. This objective supports Planning Goals number 1, 2, 3, 5 and 
6 above. 


 
2. To develop, plan and implement training workshops and classes for faculty and 


graduate students on research proposal writing and seeking research funding, and 







to participate in orientation programs for new faculty and graduate students. This 
objective supports Planning Goals number 1, 2, 3 and 5 above. 
 


3. To provide technical assistance, advice and support to UC Merced faculty in 
developing successful proposals, particularly to support the planning, coordination, 
and submission of large and/or complex research funding applications. This 
objective will be addressed through the provision of proposal writing and editing 
services, with a focus on effective communication and responsiveness to the funder 
requirements. Priority will be given to support for the planning, coordination, and 
submission of large and/or complex research funding proposal applications and for 
proposals to support graduate student research and training. This objective 
supports all six Planning Goals above. 
 


4. To participate in regional and national Research Development organizations, 
conferences and activities and to work with the Deans of the Schools, UC Merced 
Center and Research Institute Directors, Vice Chancellor for Research, Director of 
Sponsored Projects, and the University External Relations in order to build 
relationships with potential funding and research partners and to increase the 
visibility of the research enterprise at UC Merced at the regional, state and national 
levels. This objective supports Planning Goals 1,2,3,4 and 5, above. 
 


5. To develop expertise and disseminate information regarding funding opportunities 
specifically targeted to UC Merced’s status as a Hispanic Serving Institution. This 
objective supports Planning Goals 1, 2, 4 and 5 above. 
 


6. To work with the Sponsored Projects Office to integrate research development 
activities and proposal applications at UC Merced into the electronic web-based data 
information system currently under development. This objective supports all six 
Planning Goals, above. 


 
Measures 
RDS will measure and assess its progress in meeting the above goals and objectives in 
support of its mission through achievement of the following by June 30, 2011.  


1. Development, with advice from faculty experts at UC Merced, of a matrix to track UC 
Merced faculty funding success rates over a three year window, based on faculty 
FTE amounts; the matrix will also compare funding rates per faculty FTE to funding 
rates at other University of California campuses. 


2. Distribution of least 12 email alerts and 2 electronic ‘funding update’ newsletters to 
the UC Merced faculty and graduate student lists, with links to updates and 
calendars on the RDS website as well as information about funding trends; 







3. Development of at least two specialized list serve lists for interested faculty and 
focused on specific research interests or areas of funding; 


4. Planning, development and implementation of at least 2 workshops on seeking 
research funding and proposal writing for graduate students, as well as 
participation in the annual graduate and faculty student orientations and as a guest 
lecturer in QSB 294 (Graduate Education and the Practice of Responsible Research);  


5. Planning, development and implementation of at least one workshop or panel 
training session on seeking research funding that is directed specifically to junior 
(tenure track, not yet tenured) faculty; 


6. Planning, development and implementation of at least one set of UC Merced visits 
with workshops, information sessions and consultations for faculty from  
officials/program officers from a major governmental and/or private funding 
source; 


7. Coordinate and participate in the development process for at least 30 submitted 
faculty proposals that: support collaborative and multi-disciplinary research efforts, 
foster the capacity of junior faculty to build independent research careers, and/or 
address student research opportunities;  


8. Development and initiation of a customer satisfaction survey that will measure the 
satisfaction of faculty with RDS services. 


9. Development and initiation of a customer survey for faculty designed to measure 
RDS impact on increased faculty capacity to seek independent research funding and 
to be successful in working in interdisciplinary research efforts. 







Assessment Plan for the Office of Technology Transfer 
Office of Vice Chancellor for Research 


 
MISSION 
 
The Office of Technology Transfer (OTT) at the University of California, Merced Campus 
(UCM) exists to provide assistance to all inventors at UCM in registering and coordinating 
with the technology transfer office at the University of California Office of the President 
(UCOP) patent, trademarks, and trade secrets.   
 
The UCM OTT provides interpretation of policy, procedures and rules that impact 
technology transfer to the stakeholders at UCM.  The Office serves as a conduit between 
UCM and UCOP.  OTT coordinates all Material Transfer Agreements (MTAs) for outgoing 
items and Nondisclosure Agreements (NDAs) as they impact maintenance and control of 
intellectual property. 
 
GOALS 
 
Provide high quality assistance to the stakeholders at the University of California, Merced 
(UCM): 
 


• to understand the requirements, procedures and rules involved in reporting 
inventions 


 
• to assist the faculty, staff and students in completing all required paperwork 


including a Record of Invention (ROI) form and assignments to the Board of 
Regents. 


 
• to serve as a conduit to provide a copy of the completed ROI form to the University 


of California Office of the President for future processing. 
 


• to review and approve any licensing agreements  
 


• to act on behalf of the UCM inventor(s) and assure that their rights are protected 
 


• to help the faculty understand the restrictions and requirements when sharing 
intellectual property (IP) with collaborators and colleagues and help them prepare 
an MTA for negotiation 


 
• to educate the inventors on the requirements for discussing IP with potential 


licensees, competitors or colleagues and assist them in preparing an NDA. 
 


STUDENT, STAFF OR FACULTY LEARNING OUTCOMES 
 







• A website will be maintained and reviewed at least annually to ensure that 
information needed to become a functioning inventor is provided.  Instructional 
efforts will be provided regularly to provide the basic understanding in inventorship 
and how to report an invention/discovery.  The information provided will be 
sufficient such that the inventor will have the skills to complete an ROI form. 


 
• An inventor will have access to the Director of OTT within 24 hours of a request to 


discuss policy, requirements and procedures. 
 


• When an ROI is received it will be reviewed and required information or changes 
will be requested of the primary inventor within 24 hours.  The outcome will be a 
high quality ROI, acceptable to UCOP. 


 
• After guiding the inventors in the proper method of disclosure of inventions or 


discovery of intellectual property, the director will interface between UCM and the 
office of technology transfer at UCOP.  Tracking, patenting and licensing procedures 
will be carried out.  The results will be an expedited transfer of the ROI to a patent 
attorney and appropriate information for marketing and commercialization. 


 
• The director participates with UCOP in the prosecution of any patenting, marketing, 


licensing and contractual negotiation with industrial partners or venture capitalists. 
 


• The director shall act as the single conduit for the campus.  A complete record will 
be maintained for each case (defined by PI and invention number).  The outcome is 
a case file valuable in answering inquiries and specifics on any case. 


 
• A booklet of inventions shall be maintained and used for historical records and as 


marketing information to interest potential licensees and to recognize faculty, staff 
and students’ activities.  The outcome is a booklet. 


 
PROGRAM OBJECTIVES 
 


• Program objectives include having a program that inspires the inventor to report 
inventions.  The program shall provide activities which assist the inventor to report 
inventions and understand the roles and responsibilities of the inventor.  When 
classes or presentations are made by the director, a record will be kept on the event. 


 
• The ROI will demonstrate that the inventor has the skills to process an invention.  


Email records between the inventor and patent attorney will demonstrate that 
appropriate activities have taken place to refine the process. 


 
• Blank MTAs and NDAs will be contained on the website to facilitate and expedite the 


process of sharing IP or carrying out discussions with potential licensees. 
 







• A customer satisfaction survey will be carried out each year providing each outcome 
and activity of the process to see if stakeholders are reasonably satisfied with the 
OTT services and to see what changes may need to be made to benefit the 
stakeholder. 


 
MEASURES 
 


• The director shall contact members of UCOP and those private sector people when 
carrying out patent application procedures to see what the current level of 
performance is and how the process may be improved.  Director of OTT shall keep 
records of ROIs requiring revision after submitting to UCOP. 


 
• Student, staff and faculty will be surveyed to receive diagnostics on each phase of 


the process at UCM, UCOP and at the patent attorney. 
 


• Records will be kept of when an ROI is received by OTT at UCM and processed, to 
see if 24-hour turnaround time is being met. 


 








Graduate Division 
Assessment Plan 


 
Mission Statement 
 
The Graduate Division serves to promote, advance, and support intellectual discovery, 
scholarly achievement and life long learning for our next generation of leaders. The Division 
fosters collegial partnerships to ensure excellence in the quality of its programs and 
services and to advocate for the needs of our graduate students. 
 
We uphold the pioneering spirit and mission of our campus, affirm our diverse community 
through fairness and equity, and respond to the varying requirements of a dynamic 
environment and to complement the needs of a changing society. 
 
University of California, Merced Mission Statement and Principles of Community 
 
In 2005, a campus mission statement was approved and is located in the following website: 
 
http://www.ucmerced.edu/about_ucmerced/mission.asp 
 
The Graduate Division’s mission is congruent and supportive of the campus’ mission “…of 
teaching, research and service, benefiting society through discovering and transmitting new 
knowledge and functioning as an active repository of organized knowledge. As a key tenet 
in carrying out this mission, UC Merced promotes and celebrates the diversity of all 
members of its community.”   
 
Further, the Graduate Division subscribes to the philosophical convictions of the Principles 
of Community: http://studentaffairs.ucmerced.edu/principles-community Thus, while 
recognizing the importance of student learning as an important component of graduate 
student success, the operational tasks of the Graduate Division is to ensure that 
implementation of various administrative support duties results in the contribution toward 
a comprehensive analysis of the quality of our graduate student experience at  University of 
California, Merced (UCM). 
 
The Role of the Graduate Division 
 
The Graduate Division encompasses all post-baccalaureate advanced academic degree 
programs at University of California, Merced and all academic graduate students. The Dean 
of Graduate Studies (Graduate Dean) is responsible for the administration of graduate and 
post-doctoral study at UCM in accordance with academic policies established by the 
Academic Senate via the Graduate Council, and is the Academic Dean of all graduate 
students at UCM. The Graduate Dean is also the Vice Chancellor for Research, responsible 
for campus-wide research policies and administration of a number of research functions 
including contract and grant administration, research conduct, interdisciplinary research 
units, and technology alliances with the commercial business sector. 
 
The Graduate Division serves as the campus-wide advocate for the advancement of 
graduate education and strives for standards of excellence, fairness, and equity in all 
graduate programs at UCM. To fulfill this mission, the Graduate Division: 
 



http://www.ucmerced.edu/about_ucmerced/mission.asp�

http://studentaffairs.ucmerced.edu/principles-community�





• Facilitates programmatic activities that help develop and promote academic quality 
through strategic planning, policy development, and effective resource allocation. 


•  Articulates the views, needs, and priorities of graduate education within the context of 
general policy and budget development to ensure that academic goals properly inform 
campus-wide decision-making. 


•  Facilitates communication among schools and administrative offices to ensure that the 
academic policies established by the Academic Senate’s Graduate Council are 
implemented through efficient and rational administrative procedures. 


•  Protects the general welfare of graduate students and postdoctoral fellows in all areas 
of concern, including, but not limited to, financial support, apprentice personnel 
conditions, intellectual property, equal opportunity, and sexual harassment. 


•  Administers appropriate regulatory activities designed to ensure campus-wide and UC 
system-wide accountability aimed at ensuring academic quality standards and other 
institutional policies and regulations related to graduate students and postdoctoral 
fellows. 


• Encourages timely completion of graduate degrees by monitoring student degree 
progress, encouraging faculty advising and mentoring, and ensuring fair and equitable 
treatment of all students.  


• Provides campus-wide student services that facilitate academic progress. 
•  Enhances access, representation, and the educational experience of underrepresented 


students in order to achieve the University's diversity objectives. Develops institutional 
initiatives to enhance the pool of qualified applicants and, by implementing Graduate 
Council policies, ensures the academic excellence of entering students. 


•  Works with the Graduate Council to develop local graduate education policies. Provides 
information, institutional data, and analysis of issues impacting graduate education to 
support the Council's policy functions, and recommends new policies. Implements 
Graduate Council policies and provides outcome assessment and analysis. 


•  Works with the Council in evaluating new program initiatives and assessing continuing 
programs. 


•  Provide central administrative services that help sustain and improve the quality of 
graduate education. 


 
The Role of Graduate and Research Council 
 
The Graduate and Research Council is a standing committee of the Academic Senate, Merced 
Division, charged with reviewing and regulating graduate education within the framework 
of Academic Senate regulations. The Graduate Council reviews all proposals for new degree 
programs and carries out, on behalf of the Academic Senate, mandated periodic reviews of 
existing graduate programs.  
 
Representatives include members of the Academic Senate, the Vice Chancellor of Research 
and Graduate Dean (ex officio), and two graduate students. One Council member is 
appointed campus representative to the UC System-wide Academic Senate Coordinating 
Committee on Graduate Affairs (CCGA). There is a monthly meeting schedule during the 
academic year. 
 
The Graduate Council sets policies and standards for admission to graduate student status, 
eligibility for fellowships and assistantships; establishes policies relating to graduate 
degrees; approves changes in degree requirements; establishes procedural rules for 
graduate study; sets policy for satisfactory academic progress, graduate student course 







loads, transfers of academic credit, part-time study, and leaves of absence. 
 
 
Planning Goals for Graduate Division  
 
In the next ten years, it is the goal of the Graduate Division to encourage substantial growth 
in the numbers, quality and diversity of the graduate student population, to foster high 
quality doctoral programs and to expand the services it offers to academic units, faculty, 
graduate students and postdoctoral scholars.  
 
For each of the following assessment methods and measures, a brief statement of purpose 
and execution of the goal follows, accompanied by the office, governance, or persons 
responsible for the gathering, evaluation, summarizing, and presentation of information to 
the Graduate and Research Council and Dean of Graduate Division. 
 
Priorities to pursue these goals for 2010-2011 academic year will require the following 
action: 
 
 
Planning Goal #1 – Student Learning Outcomes  
Offices:  Graduate and Research Council, Program Chairs and Faculty, Graduate Dean 
 
The complexity of assessment and designing methods that are dynamic, significant, and 
oriented toward program improvement and enhanced learning is needed at the forefront 
for academic program review.  Student learning outcomes will assist the Graduate and 
Research Council in its consideration of the quality of graduate programs and will serve as a 
shared goal of educating our graduate students. 
 
Objective 
 
Graduate Division will assist and provide support for the Graduate and Research Council to 
create a university-wide graduate student learning goals that relate to the specific graduate 
group program goals and the student learning objectives that is unique to each academic 
graduate program.   
 
Measures 
 
By the end of 2010-2011 fiscal year, the Graduate and Research Council will produce 
university-wide Graduate Student Learning Goals.   
 
 
 
Planning Goal #2 – Recruitment and Outreach 


Offices:  Graduate Division, Graduate Program Faculty and Coordinators 
Expand program specific support for recruitment activities, including funding for faculty 
visits to campuses with underrepresented populations, on-campus visits by prospective 
students, website enhancements, and the revision of recruitment materials. 
 







Objectives 


Work with key personnel to review program specific outreach and recruitment activities, 
goals and objectives.  Provide assistance, support and monetary funds as needed to execute 
such goals.  Engage more graduate student and faculty involvement in local, regional, and 
national conferences. 
 


Measures 


An established plan for outreach and recruitment activities for program specific focus will 
engage more faculty and current graduate students in the process of outreach and 
recruitment.  At the end of the season, administer a quick survey to analyze future planning 
and execution.   
 


Planning Goal #3 – Graduate Student Survey 


Offices:  Graduate Division, Student Affairs, and Institutional Planning and Analysis 


The purpose of the survey is to assess a student’ current perceptions and experiences of the 
quality of graduate student learning, support, assistance and program effectiveness. 
 


Objective 


An annual survey conducted at the end of fiscal year to assess students’ experiences.  
Institutional Planning and Analysis provides a comprehensive general summary of survey 
results with specific office or academic program needs analysis provided upon request.   
 


Measures 


Survey results compiled and presented to the Graduate and Research Council, Student 
Affairs and key offices as part of the assessment for student success and learning outcomes 
goals.   This survey has been administered electronically since 2006.  
 
 
Planning Goal #4 - Enrollment Management 
 
Offices:  Graduate Division, Student Information Systems, Registrar, and Institutional 


Planning and Analysis 


The Graduate Division works collaboratively with the Student Information System team for 
variety of projects and needs.  An undergraduate audit system was launched in 2009 
allowing key personnel to review student records for purposes such as advising and 
graduation clearance.   
 







Using the undergraduate audit system as the base foundation, create and launch a graduate 
audit system for implementation during this academic year. 
 
Objectives 
Continue to work with the three Graduate Group Coordinators and the Registrar’s Office, in 
the development, test and launch of the degree audit system.   
 
Measures 
Implementation of the degree audit system this academic year.  Evaluation and success of 
the system for users will be initiated on a monthly basis.  Once launched, indicators for 
success of the system will require feedback and analysis by users on the system’s user 
friendliness to assess a student’s profile for purposes of persistence, success and retention 
in their academic program. 
 
Planning Goal #5 Graduate Awards and Scholarship 
 
Offices:  Graduate Division and Sponsored Projects 
 
A key component of measuring students’ highest level of academic achievement is through 
awards and scholarship.  With the recent flux of monetary funds made available to graduate 
students, it is imperative to adequately process such transactions in the most efficient and 
ethical methods available.   
 
Objectives   
Develop a document with the listing of all fellowship opportunities, eligibility requirements 
and deadline dates for campus community to review.  Communicate the document to key 
constituents along with access from the Graduate Division website. 
 
Measures 
 
A review of the number of graduate students receiving monetary funds from fellowships 
and grant awards is evidence of student academic performance and scholarly achievement.   
The analysis will include students receiving awards from external and internal venues.    
 
Summary 
 
As the campus strives for full WASC accreditation, it is imperative that a comprehensive 
assessment of the graduate student learning outcomes and objectives are at the forefront of 
measuring overall quality of the graduate programs at UC Merced.  An assessment plan will 
provide direct analysis of the current climate of programs along with providing appropriate 
measures for future planning.   
 
 
Periodic Review of the Graduate Division 
 
UC Merced will be eligible to join the Council of Graduate Schools (CGS), in the 2011-2012 
academic year.  During that year the Graduate Division will conduct a self study of its 
practices as per CGS guidelines.  In the 2012-2013 academic year, the Graduate Division will 
undergo a formal periodic review.  This review team will include a member of the GRC, 
representation from another UC Graduate Division, and a formal representative from CGS.  







The results of this review will be shared with the Graduate Dean, the GRC, the EVC and the 
School Deans. 








 


 
67.  Institutional Assessment Initiatives 


 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


  


Annual administrative assessment cycle (non‐
Student Affairs) as viewed from the Vice 
Chancellor or Dean level of organization 


Unit  Vice Chancellor or 
Dean 


Annual Unit Assessment 
Report 


Feedback on quality 
of unit assessment 


Changes to services, 
processes, assessment 


practices  


Key 


Feedback & Support 


Feedback to assessment practices; resource allocation in 


support of services & assessment as possible


Budget request includes 
services or assessment 


related priorities  


Movement of Reports & Requests


Chancellor or EVC 


SACA 


IPA 


 SACA Annual Report 
 Feedback on quality of 
units ‘ assessments 


 Annual Unit Assessment 
Reports 


 Annual Summary of 
Assessment and Periodic 
Reviews 








 


The University of California, Merced 


Enrollment Management Council (EMC) 


October 15, 2010 


AGENDA 


 


 


1.  Call to Order and Welcome      Co‐Chairs Traina and Lawrence 


2.  Review and Discussion of Charge      EVC Keith Alley 


3.  Review of:            Vice Chair Browne 


University of California – An Enrollment Issues Handbook (Rev 2007) 


4.  Review of Fall 2010 Enrollment Outcomes    Director Ochsner 


5.   Planning Cycle for 2012‐2013      Vice Chair Browne 


6.  Proposal to modify the Summer Sessions (2011 & 2012)  Vice Chair Browne 


 


 


 








Evolution of Academic Majors and Minors 
 
Academic Year  Number of Majors Number of Minors 
2005-2006   9   0 
2006-2007   14   10 
2007-2008   17   16 
2008-2009   18   18 
2009-2010   19   18 
2010-2011   19   22  
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Division of Student Affairs 
Services and Co-Curricular Activities 


 
 
Admissions, Office of 
Undergraduate recruitment, freshmen and transfers 
International admissions 
Visitor Center and campus tours 
Articulation agreements 
Admissions processing 
Transfer credit 
 
Campus Bookstore 
Course textbooks 
General books 
UC Merced Insignia Clothing and gift items  
Computers and electronic equipment 
Supplies and food items 
On-line newsletter on promotions, new items, sponsored programs 
Co-sponsor Graduation Fair 
 
Campus Dining Services 
Food service for residential and campus community in multiple locations 
Full catering service 
Program developed to provide nutritional information to students 
Sponsors “Just Because” Program for residential students 
Offers frequent theme dining nights often in cooperation with other departments 
Holds concerts in the Dining Commons 
 
Career Services Center 
Career Counseling 
On campus student employment 
Internships 
Off campus student employment 
Career Peer Educator Program 
Informational Library 
Tuolumne Hall Drop In Hours 
Resume Reviews 
Link Up with UC Merced Jobs 
Hammering Out Your Career Plan Workshop 
Pre-Health Interviewing Techniques Workshop 
Employer Info Sessions 
Understanding the Myers Briggs Type Indicator  
Pre-Health Speaker Series 
Transferring Campus Leadership to Career Success Workshop 
Applying to Graduate School Workshop  
         Services Continued 
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How to Write an Effective Personal Statement Workshop 
UC Center Sacramento Info Session 
Resume Writing 101 
Graduate School Fair  
Academic Job Search Workshop  
How to Locate an Internship Workshop 
Kaplan Test Drive 
Senior Week 
Job Seekers Workshop 
Speed Interviewing  
UCSF Summer Research Program Info Session 
Allied Health Career Panel 
International Internship Workshop 
What Can I do with a Major in History Workshop 
Student Regent Information Session 
Teach for America Information Session 
Capitol Fellowship Program Info Session 
Career & Internship Fair 
Personal Statement/Letters of Reference Workshop for Pre-Health Students 
How to Write a CV 
Women 2 Work Workshop 
Top Ways to Get Hired or Not 
Etiquette Dinner 
Career Services Center Club Challenge  
Student Employee Appreciation Reception 
Road Trip Nation 
Mercy Medical Center Volunteer Program Information Session 
 
Cat Card Services 
ID cards for students, faculty and staff that also serves multiple functions:  library card, 
debit card to be used in Dining for students living on campus, flex plan card with funds 
that can be used on campus, door access. 
 
Center for Educational Partnerships 
Responsible for UC Merced’s K-12 activities 
UC Scholars/EAOP Program 
Parent Empowerment Program 
Data Analysis and Evaluation Program 
GEAR UP (Gaining Early Awareness and Readiness for Undergraduate Programs) 
Transfer Scholars Program 
Talent Search Program 
Upward Bound Program 
P-20 Councils 
Summer academies 
 
 
 
 
         Services Continued 
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Counseling and Psychological Services 
Individual and group counseling 
24-hour, 7 day a week counseling services 
Crisis intervention 
Training center for pre-doctoral interns 
 
Disability Services 
Accommodations and support for students with different types of disabilities 
Note taking services 
Presentations to instructional on Disability Services and accommodations 
Part of CSU-UC Alternative Media Pilot Program 
 
Financial Aid and Scholarships, Office of 
Financial aid (federal, state and institutional) for all new and continuing undergraduates 
and graduate students 
Direct Lending School 
Federal Work Study Program 
Scholarships, institutional and donor funded 
Regents Scholarships 
Exit counseling for financial aid recipients 
Participates in Senior Weeks, Bobcat Day, Preview Day and other all campus recruiting 
events  
 
Graduate Student Services 
Grad Student Services website focused on graduate student life 
Grant writing workshops co-sponsored with Office of Research 
CV writing workshop co-sponsored with Career Services 
Couple Counseling Workshop co-sponsored with Counseling and Psychological 
Services 
Writing Consultant workshops co-sponsored with Writing Program 
Social Mix and Mingle event co-sponsored with the Office of Student Life 
Welcome reception 
International Tea party co-sponsored with Graduate Division 
Fall Stress Relief co-sponsored with Graduate Division 
Lyceum Series – concentrated one month of academic, professional and social 
workshops related to incoming student success 
Graduate student forum for incoming student housing-related concerns 
Grad student peer mentoring program 
Incoming graduate student newsletter 
Addition of GSS day of incoming student orientation 
Grad student exhibition of research 
Ongoing monthly meeting with Graduate Group Coordinator and Graduate Division to 
ensure communication and collaboration on graduate student concerns 
Serves as GSA advisor 
 
          


 Services Continued 
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Health Services 
Provides primary health care to all registered students 
Free flu vaccinations for students 
Massage therapy 
Confidential HIV testing 
Basic Life Support/CPR Certification 
Conducted National College Health Assessment 
Responsible for Student Health Insurance Program (USHIP and GSHIP) 
Health Promotion activities 
HEROES (Health Education Representatives for Opportunities to Empower Students) 
General Programs: 
Toolbox Series presentations for Housing and Residence Life 
- Surviving Sex, Drugs, & Alcohol  
- Nutrition 101  
- Alcohol and Drugs  
- Sexual Assault 
- How to Eat Healthy in the DC 
- How to Party Safely 
Shut the Myth Up (co-sponsored by Magnum Opus, the UC Merced improv group)  
Water event (co-sponsored by Resident Housing Government): tabling event to increase 
awareness of the importance of drinking enough water 
Men's Health Workshop (co-sponsored with Office of Student Life) 
Success Workshop presentation: Good Health for Good Grades 
Sexual Health: 
Planned Parenthood training for HEROES 
- 3 training sessions on contraceptive methods, sexually transmitted infections, and 
healthy relationships 
World AIDS Day (co-sponsored by Office of Student Life) 
- 2 days of AIDS awareness tabling 
- T-shirt campaign 
- AIDS awareness walk & reception 
National Condom Week 
- Healthy relationships presentation 
- 2 days of tabling promoting sexual responsibility and the use of condoms 
Pride Week Tabling 
Check 'em: Tabling event to promote self-exams for men and women 
Distribution of free condoms and lubricant 
Nutrition & Physical Activity: 
- Healthy Mondays (every Monday in November) 
- Healthy Cat 
- Rate Your Plate 
Mental Health: 
UC Merced Counseling and Psychological Services training for HEROES 
- Topics: sleep, stress, anxiety 
National Depression Day tabling event  
 
 
 
         Services Continued 







 5 


Alcohol/Tobacco/Other drugs: 
National Collegiate Alcohol Awareness Week (sponsored by the Think Twice committee, 
including Housing, OSL, PD, and Greek Life) 
- 2 tabling events co-sponsored by H.E.R.O.E.S. and Community Service Officers 
- "Spin the bottle: Sex, lies, and alcohol": documentary viewing and discussion 
- DUI reenactment and BBQ 
- Mocktails competition 
HEROES cigarette clean-up: 
The Great American Smoke-out 
- Poster campaign challenging students to quit smoking for 24 hours 
- Free quit kits distributed to students who want to quit 
- Promotion of Freedom from Smoking cessation classes 
Don't Underestimate Intoxication 
E-CHUG meetings with students sanctioned in Housing 
 
International Affairs 
Visa services for faculty, students and staff 
Education abroad programs 
Orientation for new international students 
Fulbright Fellowships 
Agreements of Cooperation with international colleges and universities 
Support for international students 
 
Recreation and Athletics 
Responsible for Joseph Edward Gallo Recreation and Wellness Center and recreation 
fields 
Intramural sports 
Sports clubs 
Fitness and wellness programs: personal training and group exercise 
Outdoor Adventures Program 
Yosemite Leadership Program 
Wilderness Center  
Intercollegiate Athletics 
Outdoor Equipment Rental 
Youth sports programs 
 
Registrar, Office of 
Scheduling of classes 
Registration process, including adds/drops, late registrations 
Withdrawals 
Transcripts 
Degree Audits 
Veterans Services 
Grades 
Major changes 
Enrollment verification 
         Services Continued 
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FERPA 
Summer Session 
Room and event scheduling 
Statement of Legal Residence 
Graduation Clearance 
Diplomas 
Reinstatement 
Intercampus enrollment programs 
 
Residence Life and Housing 
On campus housing for new and continuing students 
Off campus housing website 
Summer session housing 
Conferences 
Resident Hall Government 
Green Theme Hall 
Academic Excellence Hall 
Resident Assistant Program 
Gender Neutral Housing 
Programming Assistant Program 
Peer Academic Advisor Program 
Tool Box Success Series 
Green Forum 
Green Film Festival 
All-Hall Recycling Competition 
Welcome Week Programs 
 
Program/Activity List: 
Mariposa Memory Quilt 
Block Party 
Battle of the Halls 
Band Performances 
Karaoke 
Ice Cream Social 
Movie: Superbad 
Movie: Ironman 
Game Night 
Tulare Social  
Capture the Flag 
Pizza Party 
Kern Hall's Illustrious Paint Night 
Chocholics Anonymous 
Game Day 
Mariposa Mixer 
How well do you know your roommate? 
Beach Party 
Family Guy Sunday 
         Services Continued 
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Beach Volleyball at the lake 
Weekend BBQ at the Lake 
Cupcake Day! 
Tulare Dance Night 
Bobcat Music Video Awards 
Green Spirit Cool down 
Wednesday Wake up Breakfast Smoothies 
Movie Night: Wall-E 
Cookie Sundaes 
Breakfast for Dinner 
Stanislaus Mixer and T-Shirt Design 
Dance Party 
Treat Bags 
Fright Fest 
Capture the Flag 
Kern and Tulare Hall Mixer 
Movie:  Kite Runner 
Ambassador's club 
Movie: Forrest Gump 
Paint a Frame 
Prefinal pizza party 
Pirate Pizza Party 
Green Hoodie Planning Meeting 
Rise and Shine 
Superbowl Party 
V-Day Card Making 
Bike Ride to Starbucks 
Bobcat Coco 
Cookie Decorating 
National Pancake Day 
Change your Name Day 
Family Feud Game night 
Resident Appreciation 
What are you made of? 
Wings and Games 
Shamrock and Roll 
Deconstructing Watchmen 
Meery un-Birthday 
Back to Basics 
Rainbow Cake 
Mariposa Family Dinner 
Casino Night 
Dream Catcher 
Decoration Egg-Stravaganza 
Egg Hunt 
Trash Scavenger 
Back from Break Booster 
 
         Services Continued 
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King's Halls Hoodies 
Slip n' Slide 
Beach Volleyball 
Night @ the movie 'Earth" 
BBQ by the lake 
Treasure Hunt 
Paint 2 
Free Candy 
Halloween Palooza 
Smores/Info 
Jewelry Jam 
End of the Year Dinner 
Movie: Twillight  
Brain Freeze 
Night of royalty 
Saturday Nightz 
TB: Find Your Personality Type 
Hall Mixer 
Fishing for Diversity 
Tie-Dyeversity 
Sex and alcohol jeopardy  
Chai and Chat 
Green Hall Trash Pick Up 
Fall Festival @ Franklin Elementary 
Think Twice BBQ 
Red Ribbon Week 
Bus for Voting 
Cards for Soliders 
Campus Clean Up 
Root Beer Pong 
Stomp Over Diversity 
Celebrating community 
Equality U 
Bobcat Leadership Series 
Spring Cleaning 
Food Drive 
Korean Culture Night 
Study Buddies 
Squeeze out your stress 
Pizza and Homework Night 
Study Buddies 
Carnival of Services 
Study it up 
Procrastination Termination 
Career Panel 
Hall A Frame 
 
 
         Services Continued 
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Chill Out 
SJ Mixer with Faculty 
Girls Night In 
TB: Surviving Sex, Drugs & Alcohol 
Safe Sex Goodie Bags 
Toolbox: Budgeting 
Pumpkin Fest 
Are you smarter than an undergrad? 
Passive Program: LGBT Awareness 
Accreditation Workshop 
Toolbox: Time Mangement 
Academic Jam Session 
Toolbox: Public Speaking 
Toolbox: Sexual assault 
Valentine's day tips for safe sex 
Toolbox: how to party safe 
Spring Break Goodie bags 
Chiil Out 
Toolbox: Nutrition 
Toolbox: Finals 
Bus Tour of Merced 
Tax Workshop 
 
Student Advising and Learning Center 
Coordination of campus-wide academic advising 
Headquarters for Undeclared academic advising 
Tutoring Program 
Peer Academic Advising Program 
Prestigious and Elite Scholarships and Competitions and Coaching 
New Student and Parent Orientation 
Parents' Newsletter, Partners in Success 
Pre-Law advising and activities 
USTU 010 Freshman Success Course (1 credit) 
WRI 099 & WRI 110 Tutor Training Courses (4 credits) 
Learning Support (workshops & individual counseling) 
Peer Tutoring 
Mid-semester Grade Management and Support/Mandatory Workshops 
Mandatory Freshman Assembly and Welcome Week Programs 
Grant Writing (Pursuing Educational Opportunity Program) 
 
Student Life, Office of 
Judicial Affairs 
Clubs and Organizations 
Leadership Development 
Cultural Programs 
 
 
         Services Continued 
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University-wide Programs 
Fraternities and Sororities 
Womens Programs 
 
CLUBS AND ORGANIZATIONS 
African American Student Association 
Alpha Kappa Psi 
Ambassadors Forum 
American Medical Student Association 
Amnesty International at UC Merced 
Arts Revival Triad Society 
ASME ( UCM Student Chapter of American Mechanical Engineers 
AV/ Film Club 
The Bakery Club 
Ballet Folklorico de UC Merced 
Best Buddies 
Biomedical Engineering Society 
Bobcat Band 
Bobcat Football 
Book Club 
Business Society 
Campus Crusade for Christ 
Catholic Society of UC Merced 
Chess Club 
Chi Alpha Christian Fellowship 
Chinese Students and Scholars Assoc. 
Chinese Student Association 
Christians on Campus 
Circle K International 
UCM Climbing Club 
College Republicans 
Creative Writing Club 
Cycling Alliance 
Dance Coalition D-Co 
Delta Delta Delta 
Delta Gamma 
Delta Epsilon Mu, Theta Chapter (PHPC) 
Democrats at UCM 
Disablity Student Association 
DIVE 
Dungeons and Dragons Club 
FLO 
Fraternity Sorority Council 
Graduate Student Association 
Green Club at UC Merced 
Happy Tails 
          


Services Continued 







 11 


Hillel Student Organization of UC Merced 
Hip Hop Movement 
Historical Society 
Hmong Student Association 
Homeless and Community Outreach @ UCM 
In Touch Community Health Initiative 
Intro at UC Merced 
Inter-Varsity Christian Fellowship 
Investment and Finance Club 
Invisible Children of Uganda 
Sight-Pre-Optometry and Vision Club @ UCM 
Kappa Delta Chi/ Pink Ladies 
Kappa Kappa Gamma 
Korean American Coalition 
Lambda Alliance @ UCM 
Latino Students de UC Merced 
Light Studio 
Lutheran Student Fellowship 
M.E.Ch.A. de UC Merced 
Magnum Opus 
Martial Arts Club 
Math Society 
Merced Pre Law Society 
Model United Nations @ UCM 
Muslim Student Association 
Nikkei Student Union 
National Society of Black Engineers 
Ohana 
The Other Child 
Peer Mentoring Program 
Persian Student Association 
The Physics Club @ UCM 
Pilipino American Alliance 
Public Health Issues Forum 
Quiero Bailar 
Radio Club 
Rotaract Club at UC Merced 
Science and Engineering Association 
Shotokan Karate Club 
Shorin-Ryu Karate @ UCM 
Sigma Alpha Epsilon of UCM 
Sigma Chi Omega 
SOA Brigade 
Society of Women Engineers 
South Asian Student Association 
Sport Shooting Club 
STOMP (Student Transfer Outreach Mentor Program) 
String Ensemble 
         Services Continued 
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Student Hall Government 
Studio 1 
Tae Kwon Do 
Transfer Student Association 
University Women 
Vanguard 
Vietnamese Student Association 
Wesley Foundation 
WOKE 
The Writers Tribe 
Yosemite Leadership Program 
 
PROGRAMS: 
Pilipino Culture Night Bake Sale 
Cupcake social 
School Of Engineering BBQ 
Spiritual Readings 
Round Table/ Jamba Juice Fundraiser 
Healthy Kick Off 
Black Student Orientation 
Pharmacy Mentor Program 
Faculty Breakfast 
Bhangra Bash 3 
Karaoke Night Fundraiser @ Sam's Café 
Asphalt Legend 
Pre-Law Day 
Mid Autumn Festival 
Bicycle Maintenance and Fitting Clinic 
Ice Cream Social 
Rock the Vote 
Merced Shelter Orientation 
Breast Cancer Fundraiser + Voter Registration 
Obama-Vote for Change T-shirt Making 
Horror Movie Month 
Bad Porn 
Trip to Stonehenge Climbing Gym 
Pilipino Culture Night 
Pedal Merced 
Tea Fundraiser 
Republican Coming Out Day 
Sushi Night 
Soul'd Out Poetry Jam 
Horror Movie Month 
Family Weekend 
Tahoe Tournament 
Canvas of the Mysterious 
Student Debate 
3rd Annual Haunted House 
         Services Continued 
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Halloween Fundraising 
Hot Chocolate Vending 
Mock Marriages 
Bobcat Football Game 
Dia de los Muertos 
Spring Roll and Punch Fundraiser 
Café Night 
Rock Your Socks Off 
Coats for Kids 
Veteran's Day Themed Shoot 
Cupcakes for Peace Bake sale 
Can a University Education Be Bad for Your Health? 
Academic Excellence 
NSBE Tabling 
Yearbook Promotion 
"No More Victims" Benefit Concert 
Rock Da Block 
Teddy Bear Drive/Toys for Tots 
Super Happy Fun Night @ New Asia 
Fundraiser: Spicy Rice Cake and Soup 
Study Breaks 
AIDS Week 
Spring Roll and Punch Fundraiser 
Posadas en UCM 
Academic Marathon week 
A Green Perspective 
End of Semester Social 
Martial Arts College Seminar Series 
The Salad Bowl: Where Diversity Mingles 
Chinese New Year Celebration Get Together 
Club Practice 
Espresso and Encounter 
Tri Delta Campus Reception 
Chowchilla Women's Prison Book Drive 
Chinese/Lunar New Year 
Valentines Singing Grams 
Cultivating Education Central Valley 
Vagina Monologues and Mending Monologues 
Espresso and Encounter 
Laughingstock 2009 
Ohana Candy Lei 
Women's First Defense seminar 
Tea Time with Your Favorite Persians 
1st Annual Cherry Blossom Festival 
Women's Leadership Conference Discussion Forum 
ASME Social 
Engage Her Documentary 
Pi Day 
         Services Continued 
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Martial Arts Seminar Series 
SASA Presents HOLI HAI! 
The Salad Bowl 
Pizza and a Movie: "Pizza for Peace" 
Eye Glass Drive 
Desi Hungama Night 
Comedy Sportz  
UWMN's 1st Women Conference 
Educational Conference-Bridging the Gap 
Asian Fest/Cultural Night 
Derby Days 
Sushi Workshop with Mia Kang 
Democrat Benefit Dinner 
Democrats vs. Republicans-You Decide Part II 
Dance Marathon 
Potluck/Reloading Class 
Asian Student Association 
Pizza and Sand Volleyball for Paddy Murphy Week 
Tax Day Tea Party Rally 
All Greek Dodgeball Tournament 
Take Back the Night 
Korean Culture Night (KCN) 
Talent Showcase 
Spring Roll Event 
Earth Day Festival 
BMES presents: Special Event of the Year 
Farmers Market 
Kababayan Experience 
Dayin Life of Lawyer 
Barrio Fiesta 
Movie Night: Sicko 
M.I.C. Night (Music Innovation and Cultural Night) 
Vuisakhi PARTY 
African Black Coalition (ABC) Conference 
Chicano/Latino Commencement Celebration 
Filipino Graduation 
Campus Fair / Club and Org Fair 
Club Training 
University Religious Council 
Community Involvement Fair 
MAC tournament 
Fraternities and Sororities Fair 
Save Durfar 
Red and Black Dance 
Merced Christmas Parade 
Club Fair 
Club Training 
Invisible Children 
         Services Continued 
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Amegen Bike Race 
Kate Russel Concert 
Comedy Night 
Dance Off 
Luau 
Awards Banquet 
 
Student First Center 
One stop shop for information (via email, the web, on the phone and in person) on 
admissions, registration and registration policies, and financial aid and scholarships 
Information also provided on billing, housing, graduate division and a wide range of 
services to prospective and current students 
Student Regent Application Process 
Bob Cat Facebook page 
First Year Experience 
 
 








Welcome Week 2010 Quick-Calendar


FRIDAY, AUGUST 20  (page 5)
Financial Institutions Fair 9:00 am - 3:00 pm     
Graduate Student Association: Behind Closed Doors  2:30 pm - 4 :00 pm     
Bobcat Block Party 8:30 pm - 12:00 am     


SATURDAY, AUGUST 21  (page 5)
Water Games 12:00 pm - 2:00 pm     
VIP:  Tough Guise 7:00 pm - 9:00 pm     
5 Minutes of Fame: Karaoke Night 9:00 pm - 12:00 am     


SUNDAY, AUGUST 22  (page 5)
VIP:  Who’s Got the Power? 4:00 pm - 5:30 pm     
Welcome Back Rawr Party and BBQ/Concert 7:00 pm - 11:00 pm     


MONDAY, AUGUST 23  (page 5-6)
Archery Club 8:00 am - 5:00 pm     
Mandatory Freshman Assembly 10:00 am - 12:00 pm     
Scholars Lane Bridge Crossing & Campus BBQ 11:30 am - 1:00 pm     
Kappa Sigma Fraternity “Konnect” Water Balloon War 12:15 pm - 1:30 pm     
Faculty and Sta� Convocation 1:00 pm     
Student Advising & Learning Center: Photo Odyssey 1:00 pm - 5:00 pm      
Ice-Cream Social for Potential Tour Guides  2:00 pm - 3:00 pm     
Peer Educator Groups –
  You’ve got questions, we’ve got answers! 3:00 pm - 4:30 pm     
Pre-Collegiate Program Participants: Getting Started 3:30 pm - 5:00 pm     
Tour of the Classrooms 5:00 pm - 6:00 pm     
Chicano/Latino Meet and Greet 5:00 pm - 7:00 pm     
VIP:  Twilight: Is it an Unhealthy Relationship   6:00 pm - 7:30 pm     
VIP:  No Excuse to Hurt, Alcohol & Sexual Violence 8:00 pm - 9:00 pm     


TUESDAY, AUGUST 24  (page 6-7)
Archery Club 8:00 am - 5:00 pm     
Link up with UC Merced Jobs Workshop 10:00 am - 11:00 am     
Rape Aggression Defense System  Informational 10:00 am - 2:00 pm     
Public Safety Department: Property Registration 10:00 am - 2:00 pm     
Information Technology – Graduate Students  12:00 pm - 1:00 pm     
VIP:  Sexy or Not Sexy: The Game Show 12:00 pm - 1:30 pm     
Cool Down With Delta Gamma Fraternity 12:00 pm - 2:00 pm      
Student Advising & Learning Center: Photo Odyssey   1:00 pm - 5:00 pm     
Graduate Student Association Co�ee Social  6:00 pm - 8:00 pm     
Hangout Day with Pilipino American Alliance 6:00 pm - 8:00 pm     
VIP:  Twilight: Is it an Unhealthy Relationship   9:00 pm - 10:30 pm     


WEDNESDAY, AUGUST 25  (page 7-8)
Archery Club 8:00 am - 5:00 pm     
Citizen’s Police Academy  Recruitment Informational  10:00 am - 2:00 pm     
Resume Mania 12:00 pm - 2:00 pm     
Student Advising & Learning Center: Photo Odyssey   1:00 pm - 5:00 pm     
Dinner and a Movie 8:00 pm - 10:00 pm      
ISA Reception: Welcome & Welcome Back  5:00 pm - 6:00 pm     
The Wesley Club-Sailing and BBQ 5:15 pm - 8:00 pm     
Inter Varsity Christian Fellowship Welcome Luau 6:00 pm     
Hooking Up: Sex, Dating and Relationships at UCM  6:00 pm - 8:00 pm     
VIP:  Enough! Abusive Relationships and the Media 7:00 pm - 8:00 pm     
VIP:  How to Help A Friend 9:00 pm - 10:00 pm     


THURSDAY, AUGUST 26  (page 8-9)
Archery Club 8:00 am - 5:00 pm     
Sigma Cones 10:00 am -  2:00 pm     
Public Safety Department: Mentor Program 10:00 am - 2:00 pm     
Public Safety Department: Property Registration  10:00 am - 2:00 pm     
VIP:  E�ective Learning Relationships 12:00 pm - 1:00 pm     
Going Green with CROPS 12:00 pm - 1:00 pm     
Block Party – African Amercian Student Association 12:00 pm - 2:00 pm     
Managing Assignments with CROPS 1:00 pm - 2:00 pm     
Student Advising & Learning Center: Photo Odyssey  1:00 pm - 5:00 pm     
Hermanas Unidas- HaU Gets You Wet 2:00 pm - 4:00 pm     
School of Engineering Popsicle Hour 3:00 pm - 4:00 pm     
Wii and Game Night 7:00 pm - 9:00 pm     
VIP:  Breaking Down Barriers:
  Sexual Violence and Marginalized Communities  8:00 pm - 9:00 pm     


FRIDAY, AUGUST 27  (page 10-11)
Campus-Wide Spirit Day 7:00 am - 5:00 pm     
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
UCM ALERT – EMERGENCY MASS NOTIFICATION  10:00 am - 2:00 pm     
VIP:  Confessions of a Facebook Stalker 10:00 am - 12:00 pm     
RAD Sport Clubs Fall Festival 11:00 am - 2:00 pm     


event title time
 location


event title time
 location


Slide to Success 11:00 am - 2:00 pm     
Student Advising & Learning Center: Photo Odyssey 1:00 pm - 5:00 pm     
VIP:  Rihanna and Chris Brown 
  Discussion on Unhealthy Relationships  3:00 pm - 4:00 pm     
DIVE Christian Fellowship Freshman Retreat           4 :00 pm - 8/29, 3:00 pm     
Graduate Student Family Mix and Mingle 6:00 pm - 8:00 pm     
Intervarsity Large Group 7:00 pm     
Annual Welcome Back Black and White Dance  9:00 pm - 1:00 am     


SATURDAY, AUGUST 28  (page 11, 14)
Annual San Francisco Multicultural Odyssey  7:00 am - 11:00 pm     
Yosemite Environmental Stewardship Project 8:00 am - 5:00 pm     
Archery Club 8:00 am - 5:00 pm     
Tour of Merced: A Bicycle Ride 9:00 am - 11:00 am     
Picnic at the Lake 11:00 am - 5:00 pm     
Downtown Merced Odyssey 1:00 pm - 4:00 pm     
VIP:  Tough Guise 4:00 pm - 6:00 pm     
Poker Night 7:30 pm - 10:00 pm     


SUNDAY, AUGUST 29  (page 14)
Archery Club 8:00 am - 5:00 pm     
VIP:  Who’s Got the Power? 1:00 pm - 2:30 pm     
Ice-Cream Sundae Party   7:00 pm - 8:30 pm     
Movie Night: Iron Man 2 8:30 pm - 12:00 am     


MONDAY, AUGUST 30  (page 14-15)
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
Welcome Week 2010 Charity Event: Charity Denim 10:00 am - 7:00 pm     
VIP:  Is that True? 10:00 am - 11:30 am     
Going Green with CROPS 12:00 pm - 1:00 pm     
Managing Assignments with CROPS 1:00 pm - 2:00 pm     
VIP:  Confessions of a Facebook Stalker 2:30 pm - 4:00 pm     
VIP:  Twilight: Is it an Unhealthy Relationship?  6:00 pm - 7:30 pm     
VIP:  No Excuse to Hurt, Alcohol and Sexual Violence 8:00 pm - 9:00 pm     


TUESDAY, AUGUST 31  (page 15-16)
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
Healthy Breakfast Social 8:00 am - 10:00 am     
Health and Wellness Fair 10:00 am - 2:00 pm     
UC Merced Community Business Fair 11:00 am - 2:00 pm     
Chief Chat 12:00 pm - 1:00 pm     
Graduate Student Library Resources 12:00 pm - 1:00 pm     
Associated Students of UC Merced Meet and Greet  2:00 pm - 3:00 pm     
Tea Party & Planning with Peer Academic Advisors  2:00 pm - 3:30 pm     
VIP:  No Excuse to Hurt, Alcohol and Sexual Violence  6:00 pm - 7:00 pm     


WEDNESDAY, SEPTEMBER 1  (page 16-17)
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
UC Merced Community Involvement Fair 11:00 am - 2:00 pm     
Who’s the Boss?!  Classroom Management 12:00 pm - 1:00 pm     
VIP:  Is that True? 12:00 pm - 1:30 pm     
A Taste Around the World 3:00 pm - 5:30 pm     
Fraternity and Sorority Life Informational 3:00 pm - 4:00 pm     
Black Student Orientation 6:30 pm - 8:30 pm     
Women and Men’s Basketball Club Challenge  7:00 pm - 10:00 pm     
VSA Café Kickback 8:00 pm - 9:00 pm     
Hip Hop Movement 8:00 pm - 9:00 pm     


THURSDAY, SEPTEMBER 2  (page 17)
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
KKG Fraternity Presents: Back to School Lu-owl  11:00 am - 1:00 pm     
UC Merced Organization Fair 11:00 am - 2:00 pm     
RefWorks Workshop 12:00 pm - 1:00 pm     
Who’s the Boss?!  Classroom Management 12:00 pm - 1:00 pm     
Bobcat Media Ice Cream Social 12:00 pm - 1:30 pm     
VIP:  Men as Allies 2:00 pm - 3:30 pm     
Where in the World…?…
  And How to Get There with Study Abroad 7:00 pm - 8:00 pm     
Campus Activities Board Palooza & Bobcat Showcase 7:00 pm - 9:00 pm     


FRIDAY, SEPTEMBER 3  (page 18)
Archery Club 8:00 am - 5:00 pm     
Green Fiend BBQ 12:00 pm - 1:30 pm     
VIP:  Men as Allies 2:00 pm - 3:30 pm     







Keys to Success


UC Merced 
Welcome Week 2010







Dear UC Merced Bobcats:


Welcome to the 2010-2011 academic year.  I am 
delighted to welcome back our returning 
students as well as our many new Bobcats. 


Welcome Week 2010 is designed to celebrate 
the start of the new school year and to help 
make our new students’ transition to college life 
as smooth as possible. Your first few weeks 
here will set the tone for the rest of the 
academic year and for the reminder of your stay 
at UC Merced.


I encourage you to participate in as many of the activities as possible that are 
detailed in this Welcome Week guide.  The planned events and activities are 
designed to acclimate new students to the campus and help familiarize you with 
available resources and opportunities. 


It is our hope that you begin to expand your horizons to include new friends, 
experiences and ideas.  You might even discover new things about yourself, 
including your abilities and interests, as you explore UC Merced’s unique college 
experience.  As a young campus, we are proud to be pioneers in building the 21st 
century’s first major public research university.  We invite you to share in this 
innovative spirit. 


Family Weekend is scheduled for October 2-3, so make sure to invite your loved 
ones to campus for a special time. 
They are an important part of the 
extended Bobcat family.


I look forward to becoming more 
acquainted with you. Please do 
not hesitate to approach any of 
our friendly and knowledgeable 
faculty and staff for assistance.  
We are deeply committed to 
helping you succeed.  


Have a great year.


Sincerely,


 


Steve Kang
Chancellor







Welcome To UC Merced!


GOOD LUCK and HAVE FUN... 


GO BOBCATS!
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Dear Bobcats,


Welcome and Welcome Back!  All summer long we have been 
busy getting ready for this academic year.  Continuing students 
know that change is the norm for UC Merced and among the 
biggest changes this year is the opening of our newest 
residential complex, the Summits.  We now have over 1500 
students living on campus!  The campus will be crowded so we 
appreciate your patience, �exibility, and creativity.  The Social 
Science and Management building is progressing and will open 
next fall. We also are hard at work planning a Recreation Center 
expansion and more on-campus housing. 


Welcome Week begins the evening of Sunday, August 24th with 
the RAWR Lazer Tag Tour in the Bowl.  Our Welcome Week theme 
this year is “Keys to Success” with four subthemes: Explore, 
Connect, Lead and Succeed!  Given the importance of these 
themes and our large number of talented new students, the 
decision was made to expand Welcome Week to two weeks or 
until September 3rd.  If you are a new student, please participate 
in as many activities as your schedule allows.  These activities are 
designed to help you learn the ropes, meet new friends and get 
involved.  If you are returning, re-connect with old friends, try 
something new and get to know our new Bobcats.  Many special 
activities are planned for Welcome Week, including a San 
Francisco trip, movie and dinner events, Lake Day and outdoor 
excursions to name a few. 


More students than ever will be living o� campus. If you are, I 
encourage you to adhere to our Good Neighbor Policy which is 
available in the O� Campus Housing section of the Housing 
website:  housing.ucmerced.edu.  In addition there is very 
important information from Health Promotions about partying 
safely and responsibly which is available o� of the Health 
Services website:  health.ucmerced.edu


Our campus is dedicated to your well-being and success.  We 
have worked to create a community where you can make a 
di�erence and leave your own mark.  So get involved: Explore, 
Connect, Lead and 
Succeed!


Enjoy Welcome 
Week! I am con�dent 
that 2010-11 is 
going to be another 
great year at UC 
Merced.  I look 
forward to seeing 
you around campus.  
If I can be of 
assistance, please 
don’t hesitate to 
send me an email at jlawrence@ucmerced.edu


Go Bobcats!


Jane Lawrence, PhD
Vice Chancellor for Student A�airs


Hello Bobcats! 


We hope that you enjoyed your summer and are ready 
for an exciting new year…the Sixth for UC Merced! 
This coming year will continue to be challenging, 
interesting, but most importantly- a lot of fun. The first 
week of school is going to be filled with many activities 
and events, and we wanted to make sure you knew 
about everything that’s going on around campus. This 
Welcome Week booklet is packed with many activities 
you won’t want to miss! We hope that you will take 
advantage of all UC Merced has to offer. Take the 
time to get involved, meet faculty and staff and make 
new friends. 


Sincerely,
Welcome Week Steering Committee







Rebecca Skloot’s The Immortal Life of Henrietta Lacks has been 
selected for UC Merced’s 2010–2011 Common Reading Project.  It 
is an eye-opening account of events that led to one of the most 
important tools in medicine, and tells the life story of the woman 
whose cancer cells made this tool possible.  Our goal with a 
common reading is to promote an enhanced sense of community 
among students and faculty, as well as to foster the kinds of open 


inquiry that are characteristic of 
academic life.  In support of UC 
Merced’s commitment to interdisci-
plinary study, the common reading 
exercise allows students and faculty 
to make connections across a wide 
range of experience and expertise. 
By looking at the same text through 
di�erent lenses—literary, cultural, 
scienti�c, personal, etc.—we can 
see how di�erent disciplines 
approach prevailing social issues.
A professor of creative writing and 
science journalism at the University 


UC Merced’s 2010-2011 Common Reading Project
Dr. Christopher Viney, 
 Vice Provost for Undergraduate Education of Memphis and contributing editor for Popular Science, 


Rebecca Skloot has written on such wide-ranging subjects as 
tissue ownership rights, food politics, and even gold�sh surgery. 
In The Immortal Life of Henrietta Lacks, she reconstructs the life of 
a poor African-American woman from Virginia who, immediately 
prior to her death in 1951, had a sample of her cancerous tumor 
cells taken from her on a whim, yet without her or her family’s 
knowledge. These “HeLa cells” have since been cultivated and 
distributed worldwide for medical research; such is their 
endurance and legacy that they are considered an “immortal” 
cell line.  HeLa cells have been instrumental in cancer research, in 
e�orts to map the human genome, and in the development of 
treatments for leukemia, herpes, Parkinson’s disease, and even 
the �u. But the Lacks family has seen none of the pro�t from 
Henrietta’s cells, and generally has been left out of their story-
until now. In telling that story, Skloot surveys the intricacies of 
biological research, of personal discovery, of medical ethics, and 
ultimately of American history.
We hope that you �nd your own ways to connect the common 
reading with your coursework—whatever its focus may be—and 
with your community. But most of all, we hope you enjoy 
reading The Immortal Life of Henrietta Lacks.  
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Welcome Week Goals and Objectives
The main goal for the Welcome Week Planning Steering 
Committee is to attempt to provide students with opportu-
nities when they arrive on campus and to navigate the 
educational system.  Most importantly, is to ensure they 
start their academic journey o� on the right foot.
•   Create a welcoming atmosphere that incorporate and 


integrates incoming and continuing undergraduate and 
graduate students.


•  Facilitate opportunities that promote networking 
amongst students, sta�, and faculty.


•   Help students to develop practices that encourage 
healthy and informed decision-making process as they 
enter a new chapter in their educational journey.


•  Introduce students to the UC Merced and Merced 
community.


•   To encourage connections to the campus and promote 
retention.


•   Promote healthily lifestyles for students in all aspects of 
their lives.


•  Allow students to get acclimated to the campus 
resources and opportunities.


•  Emerge the students into the UC Merced culture.
•   Inform students, faculty and staff about Welcome Week 


activities.
•  Use of Welcome Week activities as a means to partici-


pate and network.
•   Provide local businesses with the positive opportunity 


to connect with students, faculty and sta�.


Welcome Week Guiding Principles
ACCESSIBILITY:  
New students have the right to join the community with all 
the rights of those already here. These are given the same 
support and assistance, resources and access to the same 
information as any other member of the community require, 
and are not treated any di�erent.


HEALTHY COMMUNITY:   
Students are encouraged to participate in the events of 
Welcome Week. However, they are encouraged to participate 
in health, wellness and recreational activities as well as any 
other activates on campus that will enable our students to be 
healthy, emotional and well being.


OPEN-MINDED:   
Students come from varied backgrounds and cultures, and 
they have highly varied interests and values. Di�erences in 
gender, race, ethnic origin, sexual orientation and religion are 
recognized and treated with respect and sensitivity. The 
special needs of students with disabilities are also respected. 


INTELLECTUAL GROWTH:  
The ultimate reason for students being here is for an 
education.  Students are encouraged to take advantage of 
scholarly activities and engage and be involved within their 
schools and or departments.


RESPONSIBLITY: 
Students are adults and are faced many choices.  Students are 
expected to be responsible academically and socially.  
Choices that are made a�ect everyone in the community.
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The University of California, Merced invites you to attend Family 
Weekend 2010, a campus-wide celebration in honor of parents, 
grandparents, and all extended family.  We encourage you to take 
part in this unique weekend experience, which  will provide your 
family the opportunity to explore the University and everything it 
has to o�er.  


Family Weekend is a great opportunity for families to return to 
campus to visit with students, learn more about campus 
programs and services, tour University facilities, explore the 
Merced community and have fun! 


Additional details for Family Weekend will be posted on the UC 
Merced web site in the coming weeks.  A Family Weekend 
brochure, which includes program details and registration 
information, will be sent to parents in late August using the 
students’  permanent addresses on �le with the university. 


We look forward to seeing you at Family Weekend!


Save the Date!


•  We celebrate the spirit of 
academic excellence and 
strive to promote our 
University and its 
strengths through our 
daily interactions with 
students, staff, faculty 
and the community at 
large. 


•  We maintain a working 
and learning environ-
ment based on integrity, 
fairness, cooperation, professionalism and respect. 


•  We are a community comprised of individuals with 
multiple cultures, lifestyles, and beliefs. We celebrate this 
diversity for the breadth of ideas and perspectives it 
brings. 


•  We value the creativity of our students, staff, and faculty, 
and acknowledge both their individual and collaborative 
achievements. 


UC Merced Principles of Community 


•  We encourage health and 
wellness and strive to 
develop a sense of 
environmental responsi-
bility and stewardship 
among all the members 
of our community. 


•  We are committed to 
achieving tolerance in 
our community. All 
persons–faculty, staff, 
and students–regardless 


of background or lifestyle should participate and work 
together in a collegial atmosphere that we strive to 
make free of any and all acts of discrimination or 
harassment. 


•  We respect, support and value the civil and respectful 
expression of individual beliefs and opinions. 


Family Weekend: October 2-3, 2010


The University of California, Merced is committed to learning, teaching and serving the people of the San Joaquin Valley, 
California, the nation, and the world, through excellence in education, research and public service. We strive to provide 


educational opportunities for all.
Our founding principles of community guide both the individual and collective behaviors of students, faculty, and staff. The 


university expects that all of its members will emulate these fundamental principles as individuals and as a community.











Financial Institutions Fair
Friday, Aug 20, 9:00 am - 3:00 pm  
Outside the Lantern (KL 155)


Need a financial institution to deposit your financial aid check? We 
have you covered, come to the fair to discover the different options 
offered here in Merced.  Come and get information and open your 
account today!


Graduate Student Association (GSA)
Behind Closed Doors
Friday, Aug 20, 2:30 pm - 4 pm
Bobcat Lair (KL 169)


New graduate students will be given the opportunity to ask 
questions about student life, 
graduate issues and current 
concerns to their returning 
graduate student peers. 
Sponsored by GSA and 
Graduate Student Services.


Bobcat Block Party
Friday, Aug 20, 8:30 pm - 12:00 am
Between Valley Terraces and Summits


Come celebrate the new year with your fellow students. The Bobcat 
Block Party will feature music, games, and free food. This is a great 
chance to connect with classmates both on campus and off. 


Water Games
Saturday, Aug 21, 12:00 pm - 2:00 pm
Mariposa Lawn


Come beat the heat with fun water games. Compete against friends 
and make new ones with a number of fun activities.  It’s going to be 
a HOT day and this will be a nice break from unpacking! 


VIP:  Tough Guise
Saturday, Aug 21, 7:00 pm - 9:00 pm
California Room


Join this video viewing and discussion about how the mainstream 
media culture plays a critical role in constructing violent masculinity 
as a cultural norm by offering up a steady stream of images of 
violent men (and boys). Let’s work together to counter these harmful 
messages. Facilitated by Residential Life.


5 Minutes of Fame: Karaoke Night
Saturday, Aug 21, 9:00 pm - 12:00 am
Dining Cat Quad


Think you can sing like the stars? Come give it a shot at our annual 
Karaoke Night and earn your 5 minutes of fame! Even if you’re not a 
rock star, come out and have some fun by rocking away to both 
classic and new music. It’s all in good fun. 


Friday, Aug 20
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VIP:  Who’s Got the Power? 
Sunday, Aug 22,  4:00 pm - 5:30 pm
California Room


An engaging discussion about power and privilege and how this 
plays into sexual violence, dating violence and stalking in our society. 
Facilitated by the Office of Student Life- Intercultural Programs and 
Violence Prevention Program.


Welcome Back Rawr Party and BBQ/Concert 
Sunday, Aug 24, 7:00 pm - 11:00 pm
The Bowl


Getting ready to launch 
a new year? Well, you 
definitely can’t do it on 
an empty stomach!  
Come by and feast at 
the BBQ and enjoy 
food, friends, and the 
great concert.  More 
info to come!!!!!!


Archery Club
Monday, Aug 23, 8:00 am - 5:00 pm
Joseph E. Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Mandatory Freshman Assembly
Monday, Aug 23, 10:00 am - 12:00 pm
Joseph E. Gallo Recreation & Wellness Center


Do not miss this required event for all UC Merced freshmen.  
Attendance is mandatory, so be sure to be on time.  You are facing 
an exciting and bewildering transition as you start your college 
career.  At this session you will hear from experienced students and 
important campus officials and faculty members, who will provide you 
with essential knowledge to empower you to succeed.


Sponsored by the Student Advising and Learning Center, this session 
brings together Peer Mentors and campus leaders who promise to 
both entertain and inform you on the eve of your first day of college 
classes.  College can and should be the greatest experience of your 
life, but it should also be safe, productive and challenging.  What are 
the secrets to college success?  What lessons can experienced 
students and faculty members share from their own college memo-
ries?  Find out as you become part of this memorable UC Merced 
tradition.


Come join your fellow students--new and continuing--along with 
faculty and staff for lunch on the Carol Tomlinson-Keasey Quad!  A 
small fee will be charged for lunch.  Following Freshmen Assembly, 
participate in the Scholars Lane Bridge Crossing and Campus BBQ.


Saturday, Aug 21


Sunday, Aug 22


Monday, Aug 23







Scholars Lane Bridge Crossing & Campus BBQ
Monday, Aug 23, 11:30 am - 1:00 pm
Carol Tomlinson-Keasey Quad


Immediately following the Freshmen Assembly, incoming students 
will participate in the Scholars Lane Bridge Crossing tradition.  
Faculty, staff and continuing students are encouraged to celebrate 
our new students on Scholars Lane Bridge and officially welcome 
them to UC Merced.


Freshmen: Please wear your “Let the Journey Begin” t-shirts - shirts 
will be distributed at your Res Hall Town Hall meeting before the 
Freshmen Assembly.


Kappa Sigma Fraternity “Konnect” Water Balloon War
Monday, Aug 23, 12:15 pm - 1:30 pm
The Bowl


We would like to give incoming freshman the chance to meet other 
freshmen along with any other students or faculty who would like to 
participate in the warm summer weather of Merced. The event will be 
composed of two teams, comprised of freshmen, faculty and any 
students who wish to participate. The two teams will simply throw 
water balloons at the other team. There is no clear winner, the point 
of the activity is simply to show Freshmen that college is not just a 
competition in which students must best each other, but rather an 
experience they should enjoy with their classmates and teachers. Not 
only will this give in coming Freshman a chance to interact with other 
students in a cool and refreshing war, but will allow them to work in 
groups and hopefully replace any shy barriers with a water balloon!


Faculty and Sta� Convocation
Monday, Aug 23, 1:00 pm
Lakireddy Auditorium


Faculty, staff and students are invited to celebrate the start of the 
2010-2011 school year at the Campus BBQ.  Tickets are $5 Please 
check the email with more information on how to purchase your 
tickets.


Student Advising & Learning Center: Photo Odyssey
Monday, Aug 23, 1:00 pm - 5:00 pm
(Held daily from Aug 23 -27)
UC Merced Campus


The goal of this event is to allow first year students to become 
acquainted with the many resources on our campus.   One of the 
best ways for this goal to be achieved is through firsthand experi-
ence. We will have the students go to different departments on 
campus (Career center, students first, etc…). The students will either 
meet with a representative in a specific department or will take a 
picture outside of the department.


Ice-Cream Social for Potential Tour Guides
Monday, Aug 23, 2:00 pm - 3:00 pm
Bobcat Lair


Anyone who is interested in becoming a tour guide should attend this 
event.  This is an informational session where you will learn about 
becoming a tour guide and the requirements that every student 
should meet.  Come have some free ice cream. 
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Peer Educator Groups – 
  You’ve got questions, we’ve got answers!
Monday, Aug 23, 3:00 pm - 4:30 pm
Bobcat Lair (KL 169)
This event is hosted by the Peer Academic Advisors, Career Peer 
Educators, Peer Mentors, and H.E.R.O.E. S. Students are invited to 
meet these UCM peers and learn about the support services they offer. 


Pre-Collegiate Program Participants: Getting Started
Monday, Aug 23, 3:30 pm - 5:00 pm
Classroom & O�ce Building 105
New UC Merced students who have participated in the UC Scholars, 
Gear Up, Doctors Academy, Upward Bound and Talent Search Program 
are invited to come learn more about the various academic programs, 
support services, and how to develop and maintain relationships that will 
contribute to your success at UC Merced.  Also, meet faculty, staff, and 
continuing students who will serve as mentors and allies during your 
tenure at the university.  Refreshments will be served.


Tour of the Classrooms
Monday August 23, 5:00 pm - 6:00 pm
Meet in front of Students First Center
The tour will familiarize incoming students with the major classrooms 
that they will be utilizing in the fall.  It will span from large lectures halls 
(Classroom & Office Building 102, 105, etc) to the labs in the Science 
and Engineering Building.


Chicano/Latino Meet and Greet
Monday Aug 23, 5:00 pm - 7:00 pm
California Room
Providing all students the opportunity to meet UC Merced faculty in an 
outside the classroom environment and enable students to network with 
UC Merced faculty/staff/students as well as getting a glimpse into an 
academic field of their choice.  Free refreshments will be provided.


VIP:  Twilight: Is it an Unhealthy Relationship
Monday Aug 23, 6:00 pm - 7:30 pm
Classroom & O�ce Building 120
People either love the “Twilight” series or hate it. We will be watching 
clips from the first “Twilight” film and discussing aspects of healthy 
versus unhealthy relationships. Facilitated by the Health Education 
Representatives for Opportunities to Empower Students (H.E.R.O.E.S.).


VIP:  No Excuse to Hurt, Alcohol and Sexual Violence
Monday Aug 23, 8:00 pm - 9:00 pm
Classroom & O�ce Building 105
One of the biggest rape myths that we strive to challenge is the idea that 
alcohol somehow causes sexual violence. Come to this interactive 
program to explore this idea further and learn how to help us debunk this 
myth at UC Merced! Facilitated by the Violence Prevention Program.


Archery Club
Tuesday, Aug 24, 8:00 am - 5:00 pm
Joseph E. Gallo Recreation & Wellness Center
Come learn about archery and the discipline and focus it takes to be 
successful.


Tuesday, Aug 24







Link up with UC Merced Jobs Workshop
Tuesday, Aug 24, 10:00 am - 11:00 am
Classroom & O�ce Building 397


What is green, easy access and skill-building? UC Merced Campus 
Student Employment. Join us to learn about on-campus positions, 
resumes and interviewing techniques.


Rape Aggression Defense System Informational
Tuesday, Aug 24, 10:00 am - 2:00 pm
Lantern (KL 155)


The RAD Program is a program of 
realistic, self-defense tactics and 
techniques for women only. It 
teaches women the conceptions of 
awareness, prevention, risk 
reduction and avoidance.  Beyond 
this, it teaches self-defense 
concepts and techniques to fight 
off various types of assaults. It is 
instructed by UCMPSD Police 
Officers and a class is conducted 
each semester.  Come meet the 
instructors and learn more.


UCM Public Safety Department 
  Police Services Property Registration
Tuesday, Aug 24, 10:00 am - 2:00 pm
Lantern (KL 155)


Take a proactive approach to protecting your valuables by registering 
them with UC Merced Public Safety Department’s Police Services 
Property Registration Program.  It’s an inexpensive way to reduce the 
likelihood of you being a victim of theft.  The cost is $2 per electronic 
item and $3 per bicycle.


Information Technology – Graduate Students
Tuesday, Aug 24, 12:00 pm - 1:00 pm
Classroom & O�ce Building 281


A graduate student workshop on getting to know MyUCMERCED 
Campus Portal, CROPS, Email and server capabilities is provided for 
all grad students. Sponsored by Information Technology.


VIP:  Sexy or Not Sexy: The Game Show
Tuesday, Aug 24, 12:00 pm - 1:30 pm
California Room


Join us for an interactive game show that reveals truths about sexual 
assault, dating violence, and stalking. Prizes to be won for those who 
know what is sexy and what is not sexy! Facilitated by the Office of 
Student Life- Women’s Programs.


Cool Down With Delta Gamma Fraternity
Tuesday, Aug 24, 12:00 pm - 2:00 pm 
Outside the O�ce of Student Life


Come take a break with the ladies of Delta Gamma Fraternity. We 
invite all incoming freshmen and returning students to enjoy games 
and snacks as well as meeting new friends and learning about this 
organization.


Student Advising & Learning Center: Photo Odyssey
Tuesday, Aug 24, 1:00 pm - 5:00 pm
(Held daily from Aug 23 -27)
UC Merced Campus


The goal of this event is to allow first year students to become 
acquainted with the many resources on our campus.   One of the 
best ways for this goal to be achieved is through firsthand experi-
ence. We will have the students go to different departments on 
campus (Career center, students first, etc…). The students will either 
meet with a representative in a specific department or will take a 
picture outside of the department.


Graduate Student Association Co�ee Social
Tuesday, Aug 24, 6:00 pm - 8:00 pm
Garden View Dining Room & Herb Garden


Graduate Students, come and enjoy some free coffee and snacks in 
an informal setting, learn about the mission of the Graduate Student 
Association (GSA) meet officers, and find out how to get involved.


Hangout Day with Pilipino American Alliance
  (PPA 2010) 
Tuesday, Aug 24, 6:00 pm - 8:00 pm
California Room


Social gathering with entertainment by the Pilipino American Alliance 
choir, modern, and possible solo performances.  Snacks will be 
provided. Icebreakers and talent sharing will be encouraged.


VIP:  Twilight: Is it an Unhealthy Relationship
Tuesday Aug 24, 9:00 pm - 10:30 pm
Classroom & O�ce Building 105
People either love the “Twilight” series or hate it. We will be watching 
clips from the first “Twilight” film and discussing aspects of healthy 
versus unhealthy relationships. Facilitated by the Health Education 
Representatives for Opportunities to Empower Students 
(H.E.R.O.E.S.).


Archery Club  
Wednesday, Aug 25, 8:00 am - 5:00 pm
Joseph Edward Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Citizen’s Police Academy Recruitment Informational
Wednesday, Aug 25, 10:00 am - 2:00 pm
Lantern (KL 155)


The UC Merced Public Safety Police Department will be hosting its 
first Citizen Police Academy during the Fall 2010 semester.  The 
academy will run 10 weeks and the class is limited to the first 20 
eligible applicants with priority given to UC Merced students. Topics 
to be discussed include the law enforcement hiring process, the 
criminal justice system, DUI investigations, High-Tech Crimes, and 
domestic violence. 
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Resume Mania
Wednesday, Aug 25, 12:00 pm - 2:00 pm
Lantern (KL155)


Writing an effective resume and cover letter is an important step in 
landing a job.  Bring your resume or cover letter to the Lantern and 
have a Career Peer Educator review it to help you stand out above 
the crowd.


Student Advising & Learning Center: Photo Odyssey
Wednesday, Aug 25, 1:00 pm - 5:00 pm
(Held daily from Aug 23 -27)
UC Merced Campus


The goal of this event is to allow first year students to become 
acquainted with the many resources on our campus.   One of the 
best ways for this goal to be achieved is through firsthand experi-
ence. We will have the students go to different departments on 
campus (Career center, students first, etc…). The students will either 
meet with a representative in a specific department or will take a 
picture outside of the department.


Dinner and a Movie
Wednesday, Aug 25, 4:00 pm - 10:00 pm 
Downtown Merced


Enjoy J&R Tacos restaurant food with great company and new and 
old friends.  Then, head over to the Main place Movie Theater 
(Downtown) for a movie of your choice. Tickets will be available 
during Welcome Week.  (Only 200 tickets available) Come reserve 
your spot at the Office of Student Life (Library 184).


ISA Reception: Welcome & Welcome Back
Wednesday, Aug 25, 5:00 pm - 6:00 pm 
Kolligian Library 101


Join us for an International Students Association 
reception to welcome International Students, Study 
Abroad Returnees, and students interested in 
connecting with other students with international 
interests.  Come meet some new friends, recon-
nect with some old ones and have a good time.


The Wesley Club-Sailing and BBQ
Wednesday, Aug 25, 5:15 pm - 8:00 pm
Sailing Club at Yosemite Lake


The Wesley Club invites all students to come and learn at the Wesley 
Club while making and connecting with new friends.  We will be 
sailing and BBQ’ing and enjoying the wonderful late afternoon.  
Come see what we are all about and come be part of this organiza-
tion.


Inter Varsity Christian Fellowship Welcome Luau
Wednesday, Aug 25, 6:00 pm rides at the gym parking 
lot (behind Tuolumne), 7:00 pm start of the event
O�-Campus Intervarsity House


Enjoy this welcome luau to celebrate the beginning of the school 
year, introduce new students to Intervarsity Christian Fellowship, and 
for returning students to reconnect with each other. There will be free 
food and fun. Contact jchew@ucmerced.edu for more information


Hooking Up: Sex, Dating and Relationships at UCM
Wednesday, Aug 25, 6:00 pm - 8:00 pm
Bobcat Lair (KL 169)


Have you “Hooked Up”? Are you thinking about “Hooking Up”? In the 
college arena, “Hooking Up” may seem as common as going to 
class, but really, what is “Hooking Up” and who is doing it? Is there 
anything you should know before you “Hook Up”? Is “Hooking Up” 
the same for women as it is for men? 
Come out to this interactive workshop and join the discussion about 
dating, sex, and relationships and how “Hooking Up” plays into that in 
the college environment. If you have any desire to date, mate, or 
relate while in college, then this event is for you. It promises to be 
eye opening, insightful, and fun! Pizza provided for participants.


VIP:  Enough! Abusive Relationships and the Media
Wednesday, Aug 25, 7:00 pm - 8:00 pm
Classroom & O�ce Building 116


Unhealthy relationships are becoming more and more common 
amongst teens and young adults. Come explore how our media may 
be perpetuating dangerous notions that extreme jealousy and 
possessiveness are somehow signs of affection and love. Let’s work 
together to create a new message about how relationships ought to 
be! Facilitated by the Violence Prevention Program.


VIP:  How to Help A Friend
Wednesday, Aug 25, 9:00 pm - 10:00 pm
Classroom & O�ce Building 105


Sexual violence can have devastating effects on the person who was 
targeted. It’s important that we all learn how to support someone in a 
way that is non victim-blaming and holds the perpetrator accountable 
for their choices to harm another. Facilitated by University Women of 
Merced Network.


Archery Club
Thursday, Aug 26, 8:00 am - 5:00 pm
Joseph E. Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Sigma Cones
Thursday, Aug 26, 10:00 am -  2:00 pm
Lantern (KL 155)


Learn the importance of networking socially and professionally in 
college with the Sigma Chi Fraternity over some free ice cream.


Public Safety Department Police Services 
  Mentor Program
Thursday, Aug 26, 10:00 am - 2:00 pm
Lantern (KL155)


The UC Merced Public Safety Department Police Services Mentor 
Program is committed to the communities and diverse population that 
it serves.  This program encourages and mentors (UC Merced 
students) elementary school students to strive towards a college 
education and to realize their dreams.  Come meet the Police 
Officers that organize and run this program and learn more.


Thursday, Aug 26
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Public Safety Department Police Services 
  Property Registration
Thursday, Aug 26, 10:00 am - 2:00 pm
 Arcade Area (In front of OSL)


Take a proactive approach to protecting your valuables by registering 
them with UC Merced Public Safety Department’s Police Services 
Property Registration Program.  It’s an inexpensive way to reduce the 
likelihood of you being a victim of theft.  The cost is $2 per electronic 
item and $3 per bicycle.


VIP:  E�ective Learning Relationships
Thursday, Aug 26, 12:00 pm - 1:00 pm
Classroom & O�ce Building 201


Meet UC Merced Peer Mentors, upper classmen who will serve as 
your companions along your learning journey. Peer Mentors will share 
stories and tips which will help you successfully navigate your 
adventure at UC Merced. Come to this workshop and you’ll take away 
some comprehensive and rich advice from UC Merced Peer Mentors. 
“Students helping students, that is what this program is all about”.


Going Green with CROPS
Thursday, Aug 26, 12:00 pm - 1:00 pm
Classroom & O�ce Building 322


Grad students, are you looking for ways to reduce paper usage in 
your teaching?  This workshop provides ideas and tips on how to use 
CROPS for a more paperless and environmentally-friendly class.


Block Party - African American Student Association
Thursday, Aug 26, 12:00 pm - 2:00 pm
Dining Cat Quad


This event will be filled with free BBQ, fun games and loads of 
activities to connect with other students.  There will be prizes for the 
winners of all the games.  Also, there will be sign-ups for AASA’s 
student- to -student mentoring program.  Come out for an afternoon 
filled of fun.


Managing Assignments with CROPS
Thursday, Aug 26, 1:00 pm - 2:00 pm
Classroom & O�ce Building 322


Grad students, did you know that CROPS has tools uniquely designed 
to help you manage the cycle of assigning, collecting, grading, and 
returning assignments?  This workshop offers a practical understand-
ing of the available tools that can help you be more efficient and 
effective in managing assignments in your courses.


Student Advising & Learning Center: Photo Odyssey
Thursday, Aug 26, 1:00 pm - 5:00 pm
(Held daily from Aug 23 -27)
UC Merced Campus


The goal of this event is to allow first year students to become 
acquainted with the many resources on our campus.   One of the 
best ways for this goal to be achieved is through firsthand experi-
ence. We will have the students go to different departments on 
campus (Career center, students first, etc…). The students will either 
meet with a representative in a specific department or will take a 
picture outside of the department.


Hermanas Unidas- HaU Gets You Wet
Thursday, Aug 26, 2:00 pm - 4:00 pm
Mariposa Lawn


The event is a combination of dodge ball and a water balloon fight!  
The participants will all be given shirts to be divided into two teams.  
Each team will have a bucket of water balloons filled with food 
coloring in them.  The team that manages to hit all of the team 
members of the opposite team wins.  After the water balloon fight we 
will provide fabric paint so all participants can decorate their shirts.


School of Engineering Popsicle Hour
Thursday, Aug 26, 3:00 pm - 4:00 pm
In front of the Science and Engineering Room 138


Come and enjoy a Popsicle and mingle with fellow Engineering 
students! Also, come and learn about the various Engineering 
Professional Organizations.


Wii and Game Night
Thursday, Aug 26, 7:00 pm - 9:00 pm
Lantern (KL 155)


The UC Merced Library is hosting a Wii game night! Come connect 
with your fellow Bobcats for a night of gaming. Held in the Lantern, 
the games will be projected onto 2 large projection screens. 


Want to play online games? Bring your friends and your laptops and 
play together using the Library's wi-fi. Not into electronic games? 
Board games, card games, and coloring books will also be available. 


We'll provide sushi and other food to keep you fueled.


VIP:  Breaking Down Barriers: Sexual Violence and 
  Marginalized Communities
Thursday, Aug 26, 8:00 pm - 9:00 pm
Classroom & O�ce Building 105


There are so many myths about sexual violence that add barriers for 
survivors to be able to talk about or report the crimes. This program 
aims to expose these myths and allow us to work together to break 
down these barriers that exist particularly in communities of color and 
in the LGBT community, so that all survivors are treated with dignity 
and respect. Facilitated by University Women of Merced Network.
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Campus-Wide Spirit Day
Friday, Aug 27, 7:00 am - 5:00 pm
UC Merced Campus and O�-Campus Sites


Are You Feeling Blue and Gold?
This is a great chance to show your Bobcat 
spirit and receive a great treat for it.  Come 
by The Office of Student Life to receive 
your treat for showing off your Bobcat spirit.
Wear your Bobcat gear at the beginning of 
each month (first Friday) for the rest of the 
spirit days for the year. 
For more information please contact Enrique Guzman in the Office of 
Student Life (209) 228-5433 or eguzman@ucmerced.edu.
Go Bobcats!


Archery Club  
Friday, Aug 27, 8:00 am - 5:00 pm
Joseph Edward Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Phi Delta Epsilon Rush Week 
Friday, Aug 27, 8:00 am - 5:00 pm
Arcade Area (Outside OSL)


Come and learn about the Professional Organization of Phi Delta 
Epsilon and ways to get involved.  We provide our members with 
guest speakers, information night and BBQ’s. 


UCM ALERT – EMERGENCY MASS NOTIFICATION 
Friday, Aug 27, 10:00 am - 2:00 pm
Lantern (KL 155)


Sign up – Be Informed – Be 
Safe through UC Merced 
Public Safety Department 
Emergency Management 
Services UCMALERT.  Once 
you’re signed-up you’ll be 
notified (via e-mail, text, and 
phone call) of any emergen-
cies on campus such as floods, fires, etc. that will directly affect your 
safety on campus.  It takes just 5 minutes to sign up, on-line. 


VIP:  Confessions of a Facebook Stalker
Friday, Aug 27, 10:30 am - 12:00 pm
California Room


It is so common for us to joke about the people we are “Facebook 
stalking”. Technology has made it simple for people to follow one 
another, but when does a simple click of a mouse become dangerous 
and criminal activity? Come and see this presentation to learn the 
truth about stalking and technology as well as tips for managing your 
online identity. Refreshments will be served! Facilitated by the Office 
of Student Life- Women’s Programs.


RAD Sport Clubs Fall Festival
Friday, Aug 27, 11:00 am - 2:00 pm
The Bowl


Existing sport clubs will be available to provide opportunities for new 
students to explore the variety of activities offered, and a way to 
connect with student club leaders.  Will also provide direction for 
students who may wish to explore starting their own club.


Slide to Success
Friday, Aug 27, 11:00 am - 2:00 pm
Mariposa Lawn


“Slide” into success with the Peer Mentors and Sigma Chi Fraternity. 
Come have fun in the sun on inflatable water slide. Learn a few 
things about college and how to achieve those grades you’ve always 
wanted. Refreshments will be provided.  Don’t miss this event!
We will have informational signs posted for students to read about 
the Student Advising and Learning Center and have handouts.  
Students can meet the peer mentors and have a great time before 
the semester gets hot and heavy.


Student Advising & Learning Center: Photo Odyssey
Friday, Aug 27, 1:00 pm - 5:00 pm
(Held daily from Aug 23 -27)
UC Merced Campus


The goal of this event is to allow first year students to become 
acquainted with the many resources on our campus.   One of the 
best ways for this goal to be achieved is through firsthand experi-
ence. We will have the students go to different departments on 
campus (Career center, students first, etc…). The students will either 
meet with a representative in a specific department or will take a 
picture outside of the department.


VIP:  Rihanna and Chris Brown 
  Discussion on Unhealthy Relationships
Friday, Aug 27, 3:00 pm - 4:00 pm
Classroom & O�ce Building 105


We’ve all heard about what happened in Chris Brown and Rihanna’s 
relationship, and many did not want to believe that abuse could 
happen in such a seemingly perfect relationship. We use this 
example to delve deeper into understanding unhealthy relationships 
and how we can promote respectful relationships. Facilitated by the 
Violence Prevention Program.


Friday, Aug 27
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DIVE Christian Fellowship 
  Freshmen Retreat 2010
Friday, Aug 27 (4:00 pm) – Sunday, Aug 29 (3:00 pm)
Hawk’s Nest near the Stanislaus National Forest 
  (Meet at the off-campus parking lot by 3:30 pm Friday.)


Freshmen Retreat is designed to help Freshmen transition into 
College life by helping them to explore their faith, and where they 
stand with their faith of any kind. In this case, we will be focusing in 
Christian walk, but anybody is welcome to join to explore and 
experience. The retreat helps Freshmen to connect with leaders, and 
upperclassmen of UC Merced, who will help them to answer any 
question about the school, or in their faith. Please contact us if you 
are interested, as we need to plan the trip ahead of time for rides, 
foods, and lodging. 


Graduate Student Family Mix and Mingle
Friday, Aug 27, 6:00 pm - 8:00 pm
Millennium Sports Club (350 E. Yosemite Ave. Merced)


Graduate students are invited to bring their partners and children to a 
summer time swimming and BBQ event at Millennium Sports Club.  
Bring your swimsuits and towel.  An invitation will be sent to all 
graduate students and RSVP is required.  Contact 
rmartin6@ucmerced.edu with questions. Sponsored by Graduate 
Student Services and the Office of Student Life.


Inter Varsity Christian Fellowship Large Group
Friday, Aug 27, 7:00 pm
Classroom & O�ce Building 120


Come join us as we kick off our first Large Group of the year. Meet 
other UC Merced students and join us in fellowship for music and a 
message. Contact jchew@ucmerced.edu for more information.


Annual Welcome Back Black and White Dance
Friday, Aug 27, 9:00 pm - 1:00 am
Library Lantern Room 155


Come hear the valley’s hottest DJ as he plays the hottest hits and 
provides you with an out of this world music experience.  Come see 
how Merced people party and add your own Merced flavor.  Don’t 
miss out on this awesome experience!


Annual San Francisco Multicultural Odyssey
Saturday, Aug 28, 7:00 am - 11:00 pm
Meet in the O�ce of Student Life


Multicultural Odyssey is an innovative program that exposes students 
to historical, cultural enclaves and encourages interaction between 
members of different cultural backgrounds while promoting apprecia-
tion of various races and cultures. Ultimately it promotes leadership, 
teamwork, and cross cultural communication. The Multicultural 
Odyssey will take place in San Francisco.  


Please reserve your seat in the Office of Student Life and pay your 
$20.00 fee. This includes bus, lunch and dinner and materials 
needed for this program.


Yosemite National Park
  Environmental Stewardship Project
Saturday, Aug 28, 8:00 am - 5:00 pm
Yosemite National Park


Join the UC Merced Recreation and Athletics Department (RAD) as 
they partner with Yosemite National Park Rangers in an environmen-
tal stewardship project in Yosemite National Park.   This is a great 
opportunity to connect with others who share the same passion 
about preserving our outdoors, and a chance to spend the day in one 
of the most beautiful places on earth.  Cost for the event is $20, 
which covers transportation, park entrance, and lunch. Sign up with 
the UC Merced Recreation and Athletic Department.


Archery Club
Saturday, Aug 28, 8:00 am - 5:00 pm
Joseph Edward Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Tour of Merced: A Bicycle Ride
Saturday, Aug 28, 9:00 am - 11:00 am
Meet next to the Recreation and Fitness Center


UCM Recreation & Fitness along with the UCM Cycling Alliance will 
lead a bike ride around Merced, with a Pit-Stop downtown.  Bring a 
`few dollars if you want to buy food or other goodies from the great 
local businesses on Main Street. 


Those who attend should wear a helmet and bring water while 
dressing for the weather accordingly.  The ride will be on bike paths 
for most part, however, in a few spots we will share the road with 
motorists.  Safe, law abiding riding techniques should be followed.  
The ride will be leisurely and we will leave no one behind! 


Come have a great morning out with your new classmates and meet 
other UCM students and Merced community members from the 
Bicycle Coalition.  We will ride from the Recreation and Fitness 
Center at 9am!  See you there!


Picnic at the Lake
Saturday, Aug 28, 11:00 am - 5:00 pm
Lake Yosemite 


The Welcome Week Steering 
Committee invites you to join 
us at Lake Yosemite for free 
food, drinks and games.  Come 
take the time to discover the 
lake and its wonderful sights.  
Bring your swimming gear, 
towels, folding chairs, and good 
spirits and enjoy the beauty of Mother Nature for one afternoon!


Saturday, Aug 28







Welcome Week 2010 Quick-Calendar


FRIDAY, AUGUST 20  (page 5)
Financial Institutions Fair 9:00 am - 3:00 pm     
Graduate Student Association: Behind Closed Doors  2:30 pm - 4 :00 pm     
Bobcat Block Party 8:30 pm - 12:00 am     


SATURDAY, AUGUST 21  (page 5)
Water Games 12:00 pm - 2:00 pm     
VIP:  Tough Guise 7:00 pm - 9:00 pm     
5 Minutes of Fame: Karaoke Night 9:00 pm - 12:00 am     


SUNDAY, AUGUST 22  (page 5)
VIP:  Who’s Got the Power? 4:00 pm - 5:30 pm     
Welcome Back Rawr Party and BBQ/Concert 7:00 pm - 11:00 pm     


MONDAY, AUGUST 23  (page 5-6)
Archery Club 8:00 am - 5:00 pm     
Mandatory Freshman Assembly 10:00 am - 12:00 pm     
Scholars Lane Bridge Crossing & Campus BBQ 11:30 am - 1:00 pm     
Kappa Sigma Fraternity “Konnect” Water Balloon War 12:15 pm - 1:30 pm     
Faculty and Sta� Convocation 1:00 pm     
Student Advising & Learning Center: Photo Odyssey 1:00 pm - 5:00 pm      
Ice-Cream Social for Potential Tour Guides  2:00 pm - 3:00 pm     
Peer Educator Groups –
  You’ve got questions, we’ve got answers! 3:00 pm - 4:30 pm     
Pre-Collegiate Program Participants: Getting Started 3:30 pm - 5:00 pm     
Tour of the Classrooms 5:00 pm - 6:00 pm     
Chicano/Latino Meet and Greet 5:00 pm - 7:00 pm     
VIP:  Twilight: Is it an Unhealthy Relationship   6:00 pm - 7:30 pm     
VIP:  No Excuse to Hurt, Alcohol & Sexual Violence 8:00 pm - 9:00 pm     


TUESDAY, AUGUST 24  (page 6-7)
Archery Club 8:00 am - 5:00 pm     
Link up with UC Merced Jobs Workshop 10:00 am - 11:00 am     
Rape Aggression Defense System  Informational 10:00 am - 2:00 pm     
Public Safety Department: Property Registration 10:00 am - 2:00 pm     
Information Technology – Graduate Students  12:00 pm - 1:00 pm     
VIP:  Sexy or Not Sexy: The Game Show 12:00 pm - 1:30 pm     
Cool Down With Delta Gamma Fraternity 12:00 pm - 2:00 pm      
Student Advising & Learning Center: Photo Odyssey   1:00 pm - 5:00 pm     
Graduate Student Association Co�ee Social  6:00 pm - 8:00 pm     
Hangout Day with Pilipino American Alliance 6:00 pm - 8:00 pm     
VIP:  Twilight: Is it an Unhealthy Relationship   9:00 pm - 10:30 pm     


WEDNESDAY, AUGUST 25  (page 7-8)
Archery Club 8:00 am - 5:00 pm     
Citizen’s Police Academy  Recruitment Informational  10:00 am - 2:00 pm     
Resume Mania 12:00 pm - 2:00 pm     
Student Advising & Learning Center: Photo Odyssey   1:00 pm - 5:00 pm     
Dinner and a Movie 8:00 pm - 10:00 pm      
ISA Reception: Welcome & Welcome Back  5:00 pm - 6:00 pm     
The Wesley Club-Sailing and BBQ 5:15 pm - 8:00 pm     
Inter Varsity Christian Fellowship Welcome Luau 6:00 pm     
Hooking Up: Sex, Dating and Relationships at UCM  6:00 pm - 8:00 pm     
VIP:  Enough! Abusive Relationships and the Media 7:00 pm - 8:00 pm     
VIP:  How to Help A Friend 9:00 pm - 10:00 pm     


THURSDAY, AUGUST 26  (page 8-9)
Archery Club 8:00 am - 5:00 pm     
Sigma Cones 10:00 am -  2:00 pm     
Public Safety Department: Mentor Program 10:00 am - 2:00 pm     
Public Safety Department: Property Registration  10:00 am - 2:00 pm     
VIP:  E�ective Learning Relationships 12:00 pm - 1:00 pm     
Going Green with CROPS 12:00 pm - 1:00 pm     
Block Party – African Amercian Student Association 12:00 pm - 2:00 pm     
Managing Assignments with CROPS 1:00 pm - 2:00 pm     
Student Advising & Learning Center: Photo Odyssey  1:00 pm - 5:00 pm     
Hermanas Unidas- HaU Gets You Wet 2:00 pm - 4:00 pm     
School of Engineering Popsicle Hour 3:00 pm - 4:00 pm     
Wii and Game Night 7:00 pm - 9:00 pm     
VIP:  Breaking Down Barriers:
  Sexual Violence and Marginalized Communities  8:00 pm - 9:00 pm     


FRIDAY, AUGUST 27  (page 10-11)
Campus-Wide Spirit Day 7:00 am - 5:00 pm     
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
UCM ALERT – EMERGENCY MASS NOTIFICATION  10:00 am - 2:00 pm     
VIP:  Confessions of a Facebook Stalker 10:00 am - 12:00 pm     
RAD Sport Clubs Fall Festival 11:00 am - 2:00 pm     


event title time
 location


event title time
 location


Slide to Success 11:00 am - 2:00 pm     
Student Advising & Learning Center: Photo Odyssey 1:00 pm - 5:00 pm     
VIP:  Rihanna and Chris Brown 
  Discussion on Unhealthy Relationships  3:00 pm - 4:00 pm     
DIVE Christian Fellowship Freshman Retreat           4 :00 pm - 8/29, 3:00 pm     
Graduate Student Family Mix and Mingle 6:00 pm - 8:00 pm     
Intervarsity Large Group 7:00 pm     
Annual Welcome Back Black and White Dance  9:00 pm - 1:00 am     


SATURDAY, AUGUST 28  (page 11, 14)
Annual San Francisco Multicultural Odyssey  7:00 am - 11:00 pm     
Yosemite Environmental Stewardship Project 8:00 am - 5:00 pm     
Archery Club 8:00 am - 5:00 pm     
Tour of Merced: A Bicycle Ride 9:00 am - 11:00 am     
Picnic at the Lake 11:00 am - 5:00 pm     
Downtown Merced Odyssey 1:00 pm - 4:00 pm     
VIP:  Tough Guise 4:00 pm - 6:00 pm     
Poker Night 7:30 pm - 10:00 pm     


SUNDAY, AUGUST 29  (page 14)
Archery Club 8:00 am - 5:00 pm     
VIP:  Who’s Got the Power? 1:00 pm - 2:30 pm     
Ice-Cream Sundae Party   7:00 pm - 8:30 pm     
Movie Night: Iron Man 2 8:30 pm - 12:00 am     


MONDAY, AUGUST 30  (page 14-15)
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
Welcome Week 2010 Charity Event: Charity Denim 10:00 am - 7:00 pm     
VIP:  Is that True? 10:00 am - 11:30 am     
Going Green with CROPS 12:00 pm - 1:00 pm     
Managing Assignments with CROPS 1:00 pm - 2:00 pm     
VIP:  Confessions of a Facebook Stalker 2:30 pm - 4:00 pm     
VIP:  Twilight: Is it an Unhealthy Relationship?  6:00 pm - 7:30 pm     
VIP:  No Excuse to Hurt, Alcohol and Sexual Violence 8:00 pm - 9:00 pm     


TUESDAY, AUGUST 31  (page 15-16)
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
Healthy Breakfast Social 8:00 am - 10:00 am     
Health and Wellness Fair 10:00 am - 2:00 pm     
UC Merced Community Business Fair 11:00 am - 2:00 pm     
Chief Chat 12:00 pm - 1:00 pm     
Graduate Student Library Resources 12:00 pm - 1:00 pm     
Associated Students of UC Merced Meet and Greet  2:00 pm - 3:00 pm     
Tea Party & Planning with Peer Academic Advisors  2:00 pm - 3:30 pm     
VIP:  No Excuse to Hurt, Alcohol and Sexual Violence  6:00 pm - 7:00 pm     


WEDNESDAY, SEPTEMBER 1  (page 16-17)
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
UC Merced Community Involvement Fair 11:00 am - 2:00 pm     
Who’s the Boss?!  Classroom Management 12:00 pm - 1:00 pm     
VIP:  Is that True? 12:00 pm - 1:30 pm     
A Taste Around the World 3:00 pm - 5:30 pm     
Fraternity and Sorority Life Informational 3:00 pm - 4:00 pm     
Black Student Orientation 6:30 pm - 8:30 pm     
Women and Men’s Basketball Club Challenge  7:00 pm - 10:00 pm     
VSA Café Kickback 8:00 pm - 9:00 pm     
Hip Hop Movement 8:00 pm - 9:00 pm     


THURSDAY, SEPTEMBER 2  (page 17)
Archery Club 8:00 am - 5:00 pm     
Phi Delta Epsilon Rush Week  8:00 am - 5:00 pm     
KKG Fraternity Presents: Back to School Lu-owl  11:00 am - 1:00 pm     
UC Merced Organization Fair 11:00 am - 2:00 pm     
RefWorks Workshop 12:00 pm - 1:00 pm     
Who’s the Boss?!  Classroom Management 12:00 pm - 1:00 pm     
Bobcat Media Ice Cream Social 12:00 pm - 1:30 pm     
VIP:  Men as Allies 2:00 pm - 3:30 pm     
Where in the World…?…
  And How to Get There with Study Abroad 7:00 pm - 8:00 pm     
Campus Activities Board Palooza & Bobcat Showcase 7:00 pm - 9:00 pm     


FRIDAY, SEPTEMBER 3  (page 18)
Archery Club 8:00 am - 5:00 pm     
Green Fiend BBQ 12:00 pm - 1:30 pm     
VIP:  Men as Allies 2:00 pm - 3:30 pm     
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Downtown Merced Odyssey
Saturday, Aug 28, 1:00 pm - 4:00 pm 
Departs from Yabloko� Wallace Dining Commons


Join the Offices of Alumni Affairs and Residence Life to take a tour of 
your new ‘home-away-from-home’. Students will take a guided bus 
tour of some of the main ‘hot spots” in Merced followed by an 
opportunity to explore some of our wonderful CATSPOTS downtown 
Merced businesses. Participants will also enjoy a delicious FREE 
snack at a downtown Merced restaurant and the opportunity to win 
great prizes. Tours will leave every hour on the hour.


You must have a ticket to participate. Off-campus students may pick 
up a ticket on Friday, August 27 from 10am – 1pm at OSL. 
On-Campus students may pick up a ticket on Saturday, August 28 
from 10am – 1pm at the Valley Housing Office. Limited space 
available – First come, first served.


VIP:  Tough Guise
Saturday, Aug 28, 4:00 pm - 6:00 pm
California Room


Join this video viewing and discussion about how the mainstream 
media culture plays a critical role in constructing violent masculinity 
as a cultural norm by offering up a steady stream of images of violent 
men (and boys). Let’s work together to counter these harmful 
messages. Facilitated by Residential Life.


Poker Night
Saturday, Aug 28, 7:30 pm - 10:00 pm
California Room


Put on your best poker face and compete against fellow students for 
a chance to win prizes.  


Archery Club
Sunday, Aug 29, 8:00 am - 5:00 pm
Joseph Edward Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


VIP:  Who’s Got the Power?
Sunday, Aug 29, 1:00 pm - 2:30 pm
California Room


An engaging discussion about power and privilege and how this 
plays into sexual violence, dating violence and stalking in our society. 
Facilitated by the Office of Student Life- Intercultural Programs and 
Violence Prevention Program.


Ice-Cream Sundae Party  
Sunday, Aug 29, 7:00 pm - 8:30 pm
The Bowl


Come and create your own ice cream sundae with all of your favorite 
toppings and friends.  Nice way to come and relax with your friends 
and a great way to make new ones.  We will also have the most 
creative sundae contest. Come show your new Bobcat family your 
flavor and you just might win.


Movie Night: Iron Man 2
Sunday, Aug 29, 8:30 pm - 12:00 am
The Bowl


After confessing his identity as Iron Man to the world, Tony Stark 
comes under fire from the U.S. Government who demands he hand 
over the powerful weapon that is the Iron Man suit. Meanwhile, a 
mysterious and dangerous foe emerges in Ivan Vanko, who creates a 
powerful persona known as Whiplash in order to exact revenge on 
the Stark family once and for all… and destroy Iron Man. Rated 
PG-13; 124 minutes.


Archery Club 
Monday, Aug 30, 8:00 am - 5:00 pm
Joseph Edward Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Phi Delta Epsilon Rush Week
Monday, Aug 30, 8:00 am- 5:00 pm
Arcade Area (Outside OSL)


Come and learn about the Professional Organization of Phi Delta 
Epsilon and ways to get involved.  We provide our members with 
guest speakers, information nights and BBQ’s. 


Welcome Week 2010 Charity Event “Charity Denim”
Monday, Aug 30, 10:00 am - 7:00 pm
Bobcat Lair (KL 169)


This is an 
opportunity to 
support a great 
local organization 
while purchasing 
great designer 
jeans at 40-60% 
of the original 
price.  This is our second time hosting this event and we would like to 
continue to provide the local organizations that benefit from this 
event more donations so they can continue to support their cause. 
Come have a look!


Sunday, Aug 29


Monday, Aug 30







Archery Club
Tuesday, Aug 31, 8:00 am - 5:00 pm
Joseph E. Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Phi Delta Epsilon Rush Week 
Tuesday, Aug 31, 8:00 am - 5:00 pm
Arcade Area (Outside OSL)


Come and learn about the Professional Organization of Phi Delta 
Epsilon and ways to get involved.  We provide our members with 
guest speakers, information nights and BBQ’s. 


Healthy Breakfast Social
Tuesday, Aug 31, 8:00 am - 10:00 am
Bobcat Lair (KL 169)


Start off your school year off with a healthy breakfast and enjoy some 
of our favorite morning juices and coffees.  Its a great place to come 
and meet your new friends and old ones and discuss how your 
semester is going and how much fun Welcome Week has been.


Health and Wellness Fair
Tuesday, Aug 31, 10:00 am - 2:00 pm
Joseph E. Gallo Recreation and Wellness Center


Health and Wellness and other Student Affairs units will be participat-
ing in our first wellness fair to introduce UCM students to wellness on 
campus and to promote the development of life-long skills for 
personal well-being and success.


UC Merced Community Business Fair
Tuesday, Aug 31, 11:00 am - 2:00 pm
Arcade Area (Outside OSL)


The Community Business Fair will introduce students to local 
business and services.


Chief Chat
Tuesday, Aug 31, 12:00 pm - 1:00 pm
Bobcat Lair


Join the Office of Student Life –Fraternity and Sorority Life and 
Sigma Alpha Epsilon Fraternity for a special presentation with 
Merced Chief of Police, Norm Andrade and UC Merced Chief of 
Police, Rita Spaur and learn about safety in town.  Free pizza!


Graduate Student Library Resources
Tuesday, Aug 31, 12:00 pm - 1:00 pm
Kolligian Library 371


A special workshop designed to help graduate students learn or 
refresh your memory on how to use library resources and online 
databases.  Sponsored by the Library.


Associated Students of UC Merced Meet and Greet
Tuesday, Aug 31, 2:00 pm - 3:00 pm
Lantern (KL 155)


Time to meet the new 2010-2011 ASUCM Officials.  Come check out 
the leadership opportunities available this year through ASUCM.  It’s 
your student voice, make it be heard!
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Tuesday, Aug 31VIP:  Is that True?
Monday, Aug 30, 10:00 am - 11:30 am
Bobcat Lair (KL 169)


Put your knowledge to the test and see how much you really know 
about sexual assault and sexual assault prevention. Facilitated by 
Counseling and Psychological Services.


Going Green with CROPS
Monday, Aug 30, 12:00 pm - 1:00 pm
Classroom & O�ce Building 322


Grad students, are you looking for ways to reduce paper usage in 
your teaching?  This workshop provides ideas and tips on how to 
use CROPS for a more paperless and environmentally-friendly 
class.


Managing Assignments with CROPS
Monday, Aug 30, 1:00 pm - 2:00 pm
Classroom & O�ce Building 322


Grad students, did you know that CROPS has tools uniquely 
designed to help you manage the cycle of assigning, collecting, 
grading, and returning assignments?  This workshop offers a 
practical understanding of the available tools that can help you be 
more efficient and effective in managing assignments in your 
courses.


VIP:  Confessions of a Facebook Stalker
Monday, Aug 30, 2:30 pm - 4:00 pm
California Room


It is so common for us to joke about the people we are “Facebook 
stalking”. Technology has made it so simple for people to follow one 
another, but when does a simple click of a mouse become danger-
ous and criminal activity? 


Come and see this presentation to learn the truth about stalking and 
technology as well as tips for managing your online identity. 
Refreshments will be served! Facilitated by the Office of Student 
Life- Women’s Programs.


VIP:  Twilight: Is it an Unhealthy Relationship?
Monday, Aug 30, 6:00 pm - 7:30 pm
Classroom & O�ce Building 120


People either love the “Twilight” series or hate it. We will be 
watching clips from the first “Twilight” film and discussing aspects of 
healthy versus unhealthy relationships. Facilitated by the Health 
Education Representatives for Opportunities to Empower Students 
(H.E.R.O.E.S.).


VIP:  No Excuse to Hurt, Alcohol and Sexual Violence
Monday, Aug 30, 8:00 pm - 9:00 pm
Classroom & O�ce Building 105


One of the biggest rape myths that we strive to challenge is the idea 
that alcohol somehow causes sexual violence. Come to this 
interactive program to explore this idea further and ultimately learn 
how to help us debunk this myth at UC Merced! Facilitated by the 
Violence Prevention Program.







16


Tea Party and Planning with 
  the Peer Academic Advisors
Tuesday, Aug 31, 2:00 pm - 3:30 pm
Bobcat Lair (KL 169)


Students are encouraged to bring their academic planner, courses 
schedule and all of their syllabi to this event. The Peer Academic 
Advisors will assist students with writing in their planners all test 
dates, assignment due dates, professor office hours and important 
deadlines for each of their courses.  Various tea drinks and appetiz-
ers will be available to students who participate.


VIP:  No Excuse to Hurt, Alcohol and Sexual Violence
Tuesday, Aug 31, 6:00 pm - 7:00 pm
California Room


One of the biggest rape myths that we strive to challenge is the idea 
that alcohol somehow causes sexual violence. Come to this 
interactive program to explore this idea further and ultimately learn 
how to help us debunk this myth at UC Merced! Facilitated by the 
Violence Prevention Program.


Archery Club
Wednesday, Sep 1, 8:00 am - 5:00 pm
Joseph E. Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Phi Delta Epsilon Rush Week 
Wednesday, Sep 1, 8:00 am - 5:00 pm
Arcade Area (Outside OSL)


Come and learn about the Professional Organization of Phi Delta 
Epsilon and ways to get involved.  We provide our members with 
guest speakers, information nights and BBQ’s. 


UC Merced Community Involvement Fair
Wednesday, Sep 1, 11:00 am - 2:00 pm
Arcade Area (Outside OSL)


This fair is intended for non-profits and faith based organizations that 
are looking for volunteers or would like to promote their organization 
to UC Merced.


Who’s the Boss?!  Classroom Management
Wednesday, Sep 1, 12:00 pm - 1:00 pm
Kolligian Library 159


This session will provide grad students with interactive scenarios 
from which to develop strategies that establish positive classroom 
dynamics and minimize conflicts. 


VIP:  Is that True?
Wednesday, Sep 1, 12:00 pm - 1:30 pm
Bobcat Lair (KL 169)


Put your knowledge to the test and see how much you really know 
about sexual assault and sexual assault prevention. Facilitated by 
Counseling and Psychological Services


Wednesday, Sep 1


A Taste Around the World
Wednesday, Sep 1, 3:00 pm - 5:30 pm
Kolligian Library 232


Join the Offices of Alumni 
Affairs and International 
Affairs to get a taste of your 
study abroad possibilities!  
While enjoying delicious 
international-themed snacks 
provided by local Cat Spots 
businesses, you’ll get to 
interact with UCM alumni 
who have studied abroad 
and learn about the 
important first steps to 
planning to study abroad.  
Along with your international 
snack, the first 30 attendees 
will receive a gift certificate 
for a FREE meal at one of our participating Cat Spots businesses!  
It’s never too early to begin planning to study abroad!  Why not learn 
about the process while tasting snacks from around the world!


Fraternity and Sorority Life Informational
Wednesday, Sep 1, 3:00 pm - 4:00 pm
California Room


Come and learn about the Fraternity and Sorority communities at UC 
Merced.   Fraternities and Sororities value friendship, scholarship, 
community service, and leadership.


Black Student Orientation
Wednesday, Sept 1, 6:30 pm - 8:30 pm
Dining Commons


This is an orientation to introduce the African American community 
leaders of Merced to incoming and returning students.  It will feature 
student and staff speakers, as well as a brief introduction to the 
African American Student Association history and goals.  There will 
be group activities, free food and loads of fun.  


Women and Men’s Basketball Club Challenge
Wednesday, Sep 1, 7:00 pm - 10:00 pm  
Joseph E. Gallo Recreation & Wellness Center


Come out of your shell at the All-Star Welcome Week 
Challenge to show off your fun, athletic, competitive or 
supportive side! Let off some steam after the first week of school and 
give yourself the chance to connect with fellow students; not to 
mention flaunt your Bobcat pride. Any and everyone is invited to 
explore the challenge! 


VSA Café Kickback
Wednesday, Sep 1, 8:00 pm - 9:00 pm
Dining Commons


The Cafe Kickback will give students the opportunity to meet new 
friends while enjoying Vietnamese Coffee along with performances 
by their fellow students. We will provide board games and other 
activities in which students can participate. It will be a great event for 
students to connect with one another.
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Hip Hop Movement
Wednesday, Sep 1, 8:00 pm - 9:00 pm
California Room


Room will be split up into four sections, one representing each 
element of hip-hop.  There will be workshop leaders who will teach 
each section: dance, DJ, MC, and graffiti.  Interested students and 
the public will be split into these four groups and go through a mini 
workshop lasting about 20 minutes per station, and at the end of 
each workshop, the groups will rotate to the next station.


Archery Club
Thursday, Sep 2, 8:00 am - 5:00 pm
Joseph E. Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Phi Delta Epsilon Rush Week 
Thursday, Sep 2, 8:00 am - 5:00 pm
Arcade Area (Outside OSL)


Come and learn about the Professional Organization of Phi Delta 
Epsilon and ways to get involved.  We provide our members with 
guest speakers, information nights and BBQ’s. 


Kappa Kappa Gamma Fraternity Presents: 
  Back to School Lu-owl
Thursday, Sep 2, 11:00 am - 1:00 pm
Dining Commons


KKG Fraternity will put on a back to school luau with free snacks, 
pens, pencils, and information about fraternity and sorority life. They 
will also have music!


UC Merced Organization Fair
Thursday, Sep 2, 11:00 am - 2:00 pm
Arcade Area (Outside OSL)


Get involved; get connected with one or more of the 125 clubs at UC 
Merced.  


RefWorks Workshop
Thursday, Sep 2, 12:00 pm - 1:00 pm
Gonella Instruction Room (KL 260)


Get a head start on your academic success! Attend this Library 
workshop to learn how to use RefWorks, an online tool that helps you 
organize your research and create bibliographies. 


Who’s the Boss?!  Classroom Management
Thursday, Sep 2, 12:00 pm - 1:00 pm
Kolligian Library 159


This session will provide grad students with interactive scenarios 
from which to develop strategies that establish positive classroom 
dynamics and minimize conflicts. 


Bobcat Media Ice Cream Social
Thursday, Sep 2, 12:00 pm - 1:30 pm
Arcade Area (KL 184)


The Other Child and Bobcat Radio will be hosting an Ice Cream Social 
to promote campus media, journalism and networking among students, 
faculty, and staff.  We invite everyone to come out to enjoy some free 
ice cream and socialize with fellow Bobcats.  This is a chance to 
connect with media organizations on campus.  Each organization has a 
different flavor of media to offer.  Come and enjoy your favorite flavor 
with us.  The Prodigy will be releasing its first edition of the semester 
September 9.  The Other Child will be releasing its first edition during 
Welcome Week.  Bobcat Radio will be starting to release some of its 
new shows on iTunes.  Look for us and enjoy!


VIP:  Men as Allies
Thursday, Sep 2, 2:00 pm - 3:30 pm
Bobcat Lair (KL 169)


Oftentimes people think of sexual violence, dating violence, or 
stalking as just “women’s issues”. Come and see how men can assist 
in ending sexual assault and preventing a rape culture.  Session is 
open to all genders. Facilitated by Counseling and Psychological 
Services.


Where in the World…?…And How to Get There 
  with Study Abroad
Thursday, Sep 2, 7:00 pm - 8:00 pm
California Room


How well do you know your world? Are you thinking of studying 
abroad? Come join us for some information on international learning 
and ways to engage yourself with the world. These opportunities will 
benefit you, your academics and your future.


Campus Activities Board Palooza 
  and Bobcat Showcase
Thursday, Sep 2, 7:00 pm - 9:00 pm
Cat Quad


A night of talent showcases and dance performances for all incoming 
and returning students.  If you think you’ve got talent, then come and 
show off to your fellow Bobcats.  Sign-ups are located in the Office of 
Student Life (Library 184).  Come and see the wonderful events 
Campus Activities Board has planned for you this year and how to 
get involved.


Thursday, Sep 2
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Archery Club
Friday, Sep 3, 8:00 am - 5:00 pm
Joseph E. Gallo Recreation & Wellness Center


Come learn about archery and the discipline and focus it takes to be 
successful.


Green Fiend BBQ
Friday, September 3, 12:00 pm - 1:30 pm
Dining Commons


Interested in sustainability? Well you chose the right school because 
the University of California, Merced is built 'green from the ground up'. 
Swing by the Green Fiend BBQ to snag some free food, chat with the 
sustainability related clubs, organizations, and departments, and pedal 
your way to enjoying an ice cold milkshake on the Green Campus 
blender bike!


VIP:  Men as Allies
Friday, Sep 3, 2:00 pm - 3:30 pm
Bobcat Lair (KL 169)


Oftentimes people think of sexual violence, dating violence, or stalking 
as just “women’s issues”. Come and see how men can assist in ending 
sexual assault and preventing a rape culture.  Session is open to all 
genders. Facilitated by Counseling and Psychological Services.


Greek C.H.A.R.M. Days: September 7-10


You See Leadership Conference: September 18


Leadership Conference: September, 25
Are you interested in learning more about leadership and how you can 
improve your skills?  Join us for a variety of workshops focusing on 
topics that will help you and your organization prepare for an incredible 
year!


Recruitment Bootcamp: September 23


I Heart Me- Memory Box Workshop: September 29


Alcohol Awareness Week: October 26-31


Jspot- a sex educator tells all: November 3


Greek Week: November 8-12


Winter Ball: December 3


Friday, Sep 3


Beyond Welcome Week...


Library Art Display- Dipu Gupta: July 15-Sept 15


Visit the Library's 2nd floor to view UC Merced artist in residence 
Dipu Gupta's set designs for national and international opera and 
theater productions. The exhibit includes production photos and 
model photos from over a 10-year period. (KL280)


Designing Costumes for Igor Stravinsky's Oedipus 
Rex and Symphony of Psalms: July 6-Sept 30


Visit the 
Library's 3rd 
floor to see 
costumes 
designed by 
SSHA Profes-
sor of Art 
Dunya 
Ramicova for 
Igor Stravin-
sky's "opera-
oratorio": Oedipus Rex and Symphony of Psalms. The designs 
illustrate the diverse sources of inspiration that are the attribute of 
contemporary stage design. The exhibit includes costumes from 
the production’s premiere at Los Angeles Philharmonic in April 
2009 and at the Sydney Festival in January 2010 as well as original 
costume renderings and production photographs.


The Immortal Life of Henrietta Lacks- 
On display: Aug 23 - Sept 30


Visit the Library's 1st floor elevator lobby to view an exhibit created 
in support of this year’s Common Read: The Immortal Life of 
Henrietta Lacks by Rebecca Skloot. 


Community Book Drive: ongoing
The Planada community center has about a half bookcase of educational and general reading 
books, including a 1985 set of Encyclopedia Britannica. That half bookcase is the town's only library. 
If we are able to grow the effort it would be nice also to give books to other such organizations.
Martin Diaz at the El Centro community center in Planada says of the books they need that they will 
take anything. Lots of people have asked for spanish books...stories, novels, how to books, but 
they'll take English too. In particular: National Geographic Magazines, Art and History books, 
Children Books, Science books, Classics, History  books, Soc, Poli Sci, Spanish Books, Business, 
Math, Novels, Biography, Finance/accounting and 'How to' books like the '...For Dummies' series.
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Fall Semester 2010
Housing Move-In Friday, August 20


Fall Instruction Begins Tuesday, August 24


Labor Day Holiday Monday, September 6


Veteran’s Day Holiday Thursday, November 11


Thanksgiving Holiday Thursday, November 25
 - Friday, November 26


Fall Instruction Ends Wednesday, December 8


Final Exam Preparation Thursday, December 9


Final Exams Friday, December 10
  - Thursday, December 16


Fall Semester Ends Thursday, December 16


Winter Break Housing Move-Out Friday, December 17


Spring Semester 2011
Martin Luther King Jr. Holiday  Monday, January 17
& Housing Move-In       


Instruction Begins Tuesday, January 18


President’s Day Monday, February 21


Spring Recess Monday, March 21
  - Thursday March 24


Cesar Chavez Holiday Friday, March 25


Instruction Ends Friday, May 6


Final Exam Preparation Saturday, May 7


Final Exams Monday, May 9
 - Friday, May 13


Semester Ends Friday, May 13


Commencement Saturday, May 14


Housing Move-Out Saturday, May 14


2010-2011 Academic Calendar












































    
    
    
    
    
    
    






























 


 


 
FRATERNITY & SORORITY LIFE 


@ UC MERCED WELCOMES 
NEW BOBCATS 


 
 
 
 
 


Fraternities and sororities value leadership, 
scholarship, philanthropy and friendship. Become 
a part of the UC Merced Greek Community and 
opportunities to do community service, attend 
formal dances, network with alumni, participate in 
leadership programs, and of course, make 
lifelong bonds with your brothers or sisters.   
 


UC Merced participates in spring recruitment 
only. This process allows new students to 
become acclimated to college life. Whether 
you’re sure you want to join or just curious, be 
sure to check out one or more of the information 
sessions offered throughout the next few months. 
If you decide to go through recruitment, please 
note the following requirements:  have a 
minimum 2.5 grade point average with at least 12 
units earned in a post-secondary institution after 
high school graduation, and be enrolled for 
spring semester as a full-time student.  


 


2010-2011 Recruitment Dates 
Information Sessions (topics vary): 


September 1, November 17, December 1, January 19 
 


Online Registration Opens December 1 
http://studentlife.ucmerced.edu 


 
Men’s Recruitment Dates: January 23-27 


Women’s Recruitment Dates: January 27-30  


For more information, contact fraternity@ucmerced.edu or sorority @ucmerced.edu 
Fraternity & Sorority Life is a focus area of The Office of Student Life 
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Help


http://ucmercedlibrary.info/hours/calendar-/hours.html


Library hours:


Reserve rooms: http://crs.ucmerced.edu/index.php







UC Merced is excited to have a Violence Prevention 
Program in place! Every single person can play a role in 
preventing sexual and domestic violence and stalking in 


our community.  
It is mandatory that all incoming students attend at least 
one Violence Intervention and Prevention (VIP) program.  


You get to pick which one you'd like to attend out of 
these 19 programs!  


SUN MON TUE WED THU FRI SAT 


      8/21 
7-9 PM, 
California 
Room, Tough 
Guise 


8/22 
4-5:30 PM, 
California 
Room, 
Who’s 
Got the 
Power? 


8/23 
6-7:30 PM, 
COB  120 
Twilight 
 
8-9 PM, 
COB  105, 
No 
Excuse To 
Hurt 


8/24 
12-1:30 PM, 
California 
Room, Sexy 
or Not Sexy: 
The Game 
Show 
 
9– 10:30 
PM, COB  
105, Twilight 


8/25 
7-8 PM, 
COB  
116, 
Enough! 
 
9-10 PM, 
COB  
105, Help 
A Friend 


8/26 
8-9 PM, 
COB  
105, 
Breaking 
Down 
Barriers 


8/27 
10:30-Noon, 
California 
Room, 
Confessions 
of a 
Facebook 
Stalker 
 
3-4 PM, COB  
105, Rihanna 
and Chris 
Brown 


8/28 
4-6PM, 
California 
Room, 
Tough 
Guise 


8/29 
1-2:30 PM, 
California 
Room, 
Who’s 
Got the 
Power? 


8/30 
10-11:30 AM, 
Bobcat Lair, 
Is That True? 
 
2:30-4 PM, 
California 
Room, 
Confessions 
of a 
Facebook 
Stalker 


8/31 
6-7 PM, 
California 
Room, No 
Excuse To 
Hurt 


9/1 
12-1:30 
PM, 
Bobcat 
Lair, Is 
That 
True? 


9/2 
2-3:30 
PM, 
Bobcat 
Lair, 
Men As 
Allies 


9/3 
2-3:30 
PM, 
Bobcat 
Lair, 
Men As 
Allies 


 


If you cannot attend a program you must contact  
Kari Mansager at kmansager@ucmerced.edu or  


(209)228-7939 to discuss a 6-8 page written assignment 
on these topics.  


These programs have been brought to you by: Health Education Representatives for Opportunities to Empower Students (H.E.R.O.E.S.) , 
Office of Student Life– Intercultural Programs and Women’s Programs, Residential Life, University Women of Merced Network, and 


Violence Prevention Program 















Mission
The O�ce of Student Life at 


UC Merced exists to support the 
development of our students and 


community to promote responsible 
and engaged citizenship.


Vision 
The O�ce of Student Life will be a leader 


in providing innovative, student-centered 
programs and services that enhance 


the academic vision and connect students 
with opportunities for social, intellectual 


and skill development.
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LONG RANGE DEVELOPMENT PLAN 
UNIVERSITY OF CALIFORNIA, MERCED


2009 FINAL







WE WELCOME YOUR COMMENTS 
 
Physical Planning, Design and Construction 
University of California, Merced 
P.O. Box 2039 
Merced, California 95344


http://lrdp.ucmerced.edu


Regents of the University of California 
Adopted March 2009.


In compliance with the California Environmental Quality Act (CEQA), this LRDP is accompanied by a 
separate Environmental Impact Statement/Environmental Impact Report (EIS/EIR). The EIR comprises 
a detailed discussion of the current setting of the UC Merced campus and the potential environmental 
effects of implementing the planned campus growth and an adjacent community. The EIS/EIR also 
presents mitigation measures to reduce those effects and identifies significant unavoidable impacts to 
the environment, and assesses the comparative effects of alternatives to the proposed project. All artistic 
renderings are for illustrative purposes only.   Hard copies of this document are available at libraries 
throughout the San Joaquin Valley and the Governor’s Office of Planning and Research, 1400 Tenth Street, 
Sacramento, California 95814, www.opr.ca.gov.


 







UC Merced Tomorrow 


 


 
LONG RANGE DEVELOPMENT PLAN
UNIVERSITY OF CALIFORNIA, MERCED  
 


2009 FINAL


   


    







 
Introduction              7
Policy and Regional Context           15  
Campus Context               21 
Academy                             33
The Plan      40  
 
Communities     43 
 
 Communities of Interest    44
 Learning in the Academic Core   45
 Working in the Academic Core   46 
 Living in the Academic Core   46 
  Land Use Map    47
 The Gateway District    48
 Visiting the Host District    48 
 Living in the Student Neighborhoods  50
 Land Use Definitions    52
 Land Use Summaries and Acreages   54
 Campus Block Types and Building Form  54
 Land Use Policies     55
   
Environments                          57 
 Campus Character Principles   58
 Campus Character Districts   59
 Defining Features    60
 Academic Campus Districts   60 
  Neighborhoods and Districts Map  61
 Student Neighborhoods    64
 Creating Places      65
 Central Places on Campus    68
 Linear Places on Campus    72
 Trail and Open Space System    76
 Landscape Design Framework Vision   80
 Environments Policies    82 


Mobility                           85 
 Walking on Campus    86 
  Pedestrian Circulation Map  87
 Bicycles on Campus    86
  Bicycle Circulation Map   88
 Transit      86 
  Transit Circulation Map   89 
 Campus Shuttles     86
 Vehicles      90 
  Vehicular Circulation Map   91
 Parking      90
 Rail      90
 Air Service     90
 Street Sections     92
 Mobility Policies     96


Contents
 







 
  
Services                            99    
 Utilities on Campus Today    100 
  Services Location Map    101   
 Services Policies                     105 
              


Sustainability                           107 
 Leadership      108
 Triple Zero Commitment by 2020    108
 Natural Resource Attributes    109
 Sustainability Policies     110


Delivery                             113 
 Near Term Projects     114 
 Phase 2.0 Delivery Principles    115
 Proposed Phase 2.0 Projects and Phasing   110
 Delivery Policies      118 


Appendix                  125 
 Academic Core Block Type (AC-1)    127
 Academic Lab Block Type (AC-2)    128
 Academic Main Street Block Type (AC-3)   129
 Industrial Research Block Type (G-1)   130
 Industrial Research Block Type (G-2)   131 
 Townhouse and Stacked Flats Block (SN-1)   132 
 Walk-Up Apartments Block Type (SN-2)   133
 Residence Hall Block Type (SN-3)    134
 Campus Heights and Massing Districts   135 
 Landscape Concept      136
 Acknowledgments     137


Tables   
 Table 1: Green Building Inventory     28
 Table 2: FTE Enrollment Projections    31
 Table 3: Existing Beds and Projections    51
 Table 4: Campus Spaces by Type     65
 Table 5: Utilities Demand and Projections    100 
   











7INTRODUCTION


A Foundation for Future Excellence 
Dear Friends, 


The University of California, Merced officially opened its doors in 2005 with 
an ambitious mission to establish a world-class university focused on teaching, 
research and public service in the heart of California’s rapidly growing San Joaquin 
Valley.  This document identifies the physical plan for the future development of 
the campus, guided by campus academic planning efforts.


Within four years of opening, we have become a community of more than 2,700 
students, more than 110 faculty members with credentials from some of the 
world’s top-ranked universities, and nearly 700 outstanding staff members.  The 
campus features Schools of Engineering; Natural Sciences; and Humanities, Social 
Sciences and Arts.  A School of Management and a School of Medicine are in the 
planning phases.


By 2020, UC Merced’s population will increase to more than 10,000 students, with 
an ultimate size of 25,000 students to be achieved in succeeding years.  This moment 
in time is a once-in-a-lifetime opportunity to lay the foundation for a diverse, 
vibrant campus that promotes learning, discovery and community engagement. 


At its core, the 2009 Long Range Development Plan (LRDP) provides guidance 
to campus planners and administrators for the location of future buildings, 
services, open space and circulation systems on our campus of 815 acres. 
The 2009 LRDP also embeds our commitments to minimize energy consumption, 
water use, campus waste and carbon emissions.  The LRDP was developed based 
on input from workshops involving members of the campus community and the 
public.


The next several decades will be an exciting time at UC Merced.  We will inspire 
innovation.  Thousands of families will send their students to college for the first 
time.  And this campus will mature into a vital component of the San Joaquin 
Valley’s educational, economic and social fabric while also emerging as a world-
class research and knowledge center of relevance and significance at a time when 
society is searching for new directions and solutions.


We thank you for your support and invite your review of this document, which 
serves as a roadmap for the physical development of the tenth campus of the 
University of California. Please join us on this exciting journey as the campus 
matures.


Fiat lux, 


 


Chancellor Steve Kang 
University of California, Merced 


Chancellor Steve Kang
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Purpose of this Document


This document is a Long Range Development Plan or “LRDP”.    
An LRDP is a comprehensive land use plan that University of 
California campuses prepare to guide their physical growth.   The 
LRDP is based on the emerging Academic Plan for the UC 
Merced campus. An LRDP identifies the policies and physical 
development needed to achieve the University’s academic goals for 
an established time horizon and a specified enrollment level.   


The Regents of the University of California adopted the first Long 
Range Development Plan for the UC Merced campus in 2002, and the 
campus opened for academic instruction in September 2005. This 2009 LRDP  will adjust the location of future 
campus development to minimize impacts to vernal pool wetlands.  The 2009 Long Range Development Plan was 
developed with the extensive participation of students, faculty and staff.  


The 2009 Long Range Development Plan is a guide for future land use patterns and the development of facilities, 
residence halls, roads, bicycle paths, open space, and infrastructure on the UC Merced campus.    It is not a 
commitment to specific campus projects, enrollment targets, or to a specific implementation schedule.   


The principles and ambitious vision of the LRDP will provide a guide for campus planners, 
faculty and administrators over the next generation.  However, UC Merced’s academic goals, the 
availability of resources and evolving priorities will drive implementation of the 2009 LRDP. 


Proposals for new facilities and renovation of existing facilities on the UC Merced campus must be analyzed for 
consistency with the 2009 LRDP’s land use map. These proposals must be individually approved after appropriate 
review by the Regents, the University of California President, or the Chancellor as delegated by the Regents. 


The 2009 Long Range 
Development Plan is a 
guide for future land use 
patterns and development 
on the UC Merced campus.
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Audience for this Plan 


Once adopted by the Regents, a Long Range Development Plan serves as an important policy document shaping 
campus development, growth and priorities.   Campus administration and the University of California will use 
the 2009 LRDP to guide future decisions regarding future physical and environmental development decisions.   
Notwithstanding its primary purpose, the audience for this LRDP also includes present and future students, faculty 
and staff, as well as regulatory agencies, political leaders and the people of California. 


The University of California Office of the President recommends all LRDP’s address four elements:


• Land Use:        The location of future structures and their placement on campus. 


• Landscape and Open Space:      The location of plazas, parks and natural undeveloped areas. 


• Circulation:        How students, staff, faculty, visitors and service and emergency    
        vehicles will move through the campus. 


• Utilities:        How campus infrastructure will accomodate campus growth. 


        (UC Facilities Manual, Vol 2., Chapter 3.1.2)


Project Objectives 


The 13 project objectives of the 2009 LRDP are to: 


1. Meet anticipated increases in enrollment demand for the University of California. 
2. Serve historically underrepresented populations and regions.
3. Model environmental stewardship.
4. Avoid unnecessary costs. 
5. Maximize academic distinction.
6. Create an efficient and vital teaching and learning environment.
7. Attract high-quality faculty. 
8. Provide a high-quality campus setting.
9. Accommodate student housing needs.
10. Provide student support facilities. 
11. Provide athletic and recreational opportunities. 
12. Ensure community integration.
13. Promote regional harmony and reflect the San Joaquin Valley’s heritage and landscape. 
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Process 


Through a series of workshops, forums and focus groups held between Fall 2007 and Summer 2008, students, fac-
ulty, staff, and the general public provided critical input during the LRDP planning process.    From the siting of 
facilities to the location of future student neighborhoods, the ideas and interests of UC Merced’s varied stakehold-
ers helped shape this campus plan.   The formal workshops included: 


April 2008 Campus Focus Group   February 2008 LRDP Workshop
April 2008 Community Forum     December 2007 LRDP Workshop
April 2008 Facilities Focus Group    November 2007 LRDP Workshop
April 2008 Student Affairs Focus Group   September 2007 LRDP Workshop
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Policy and Regional Context 


Policy and Regional Context 
explains the regional, economic 
and resource issues that will 
influence the campus. 
 


Campus Context 


Campus Context describes UC 
Merced’s built environment, 
student enrollment projections 
and resource  conservation 
accomplishments.  
 


Academy 


Academy interprets how UC 
Merced’s academic mission 
informs physical development of 
the campus. 
 


Delivery


Delivery explains the 
strategies and processes for 
specific projects in the near 
term and provides policies 
and practices to ensure their 
consistency with the LRDP. 


The Plan


Divided into four sections, he 
Plan provides maps, graphical 
depictions and the narrative 
framework for campus 
communities, environments, 
mobility and services.


Sustainability


Sustainability describes UC 
Merced’s goal to integrate built 
and natural environments, 
to minimize non-renewable 
resource consumption and 
optimize human comfort.


 
Organization of the Document


The 2009 Long Range Development Plan consists of six parts. 
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Essential Elements of the Plan 


By mid-century, the University of California, Merced will be well on its way to redefining how university campuses 
look, feel and function.   


Academically, the campus will be a model of interdisciplinary learning.  Resource-wise, the campus will have set 
new standards for energy conservation as the first truly zero net energy, zero waste, zero net emissions campus 
through innovations in energy consumption, water use and generation.  And civically, UC Merced’s alumni will 
have reinvigorated communities throughout the San Joaquin Valley and beyond with thoughtful, ethical leadership. 
A key step to achieving these goals is to develop a campus framework that facilitates learning, the exchange of ideas 
and wise stewardship of the region’s natural resources.   The following elements summarize the noteworthy features 
of  UC Merced’s 2009 Long Range Development Plan. 


A Compact, Pedestrian-Oriented Campus


The plan features a compact, pedestrian-oriented 815-acre •	
campus with an Academic Core based on a classic grid oriented 
to maximize rooftop solar power collection.


An adjacent mixed-use University Community has been •	
proposed to accomodate faculty and additional student 
housing, a research and development “Gateway District,” a 
performing arts center and commercial needs.


The strategic, four-phase deployment plan stretches over •	
multiple decades to minimize short-term infrastructure 
costs. 


Distinct Academic, Residential and Research Communities


The plan includes multiple communities defined by their •	
relationship to nature and their teaching, research or student 
residential function.


A “Host District” anchored by an alumni and conference •	
center will introduce campus visitors and prospective 
students to the front door of a vibrant university 
community. 


The dense 200-acre Academic Core facilitates innovation and  •	
features two mixed-use “Main Streets” that integrate activity 
into the heart of the campus.
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Natural, Low Water Environments 


The plan organizes the campus around a combination •	
of natural settings and formally landscaped low water, 
environmentally-sensitive open spaces.  


Two natural topographic depressions will be repurposed •	
as major open spaces known as the “North Bowl” and the  
“South Bowl”.  


The “Grand Ellipse,” a large, ovalinear central park •	
will provide a formally landscaped space for university 
functions.


Multi-Modal Circulation


The plan calls for a multi-modal circulation system •	
designed for pedestrians and bicycles.  A regional multi-
modal transit center will be sited to optimize regional 
access to the Academic Core, the Gateway District 
and  the Town Center and to minimize traffic impacts.    


A loop road on the campus perimeter serves vehicles and •	
structured parking is eventually located on each corner of 
the Academic Core.


The plan features wide, tree lined sidewalks and  a •	
10-minute walking radius within the Academic Core. 


Distributed Services and Utilities


The plan sites multiple energy centers to accomodate •	
electricity and power needs. 


Limited use, managed access roads will enable campus •	
service and emergency vehicles to reach the heart of campus. 


A two-acre site adjacent to University Community North •	
will serve as a joint use facility for campus police and 
emergency services.  







UC Berkeley,  North and South Halls, 1900 UC Riverside Groundbreaking, 1952


UC Santa Barbara, Opening Day Registration, 1944 UC Santa Cruz, 1965


UC Irvine Site, 1961 UCLA, 1929


UC Davis, University Farm, 1910 UC San Diego, 1965







Policy and  
Regional Context 
 
UC Merced has an opportunity to 
ensure its physical form reflects changes 
in higher education, the economy, 
state demographics and the arising 
consciousness regarding sustainability. 
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Building in a New Century  


Over the last half century, California has been reshaped by rapid population growth, new technologies and a 
globalizing economy.


The state’s population has doubled in size.  The economy has shifted towards service and knowedge-based industries 
that demand college-educated workers.   And high-speed networks connect scholars, industry and communities in 
ways unimaginable to most a generation ago. 


Alongside these changes, the Golden State also developed a reinvigorated respect for its natural resources that has 
transformed individual behavior, public policy and the very process of building university campuses. 


When campus planners in the 1960s transformed a swath of land hugging the Pacific, a hillside limestone quarry, 
and undeveloped ranchland into UC campuses at San Diego, Santa Cruz and Irvine, the landmark environmental 
laws and processes we take for granted today did not exist. Global warming and the notion of limitations on, and the 
impacts of, fossil fuel-based energy were merely academic theories, and not the basis for environmental, economic 
and public investment policy.  


This is UC Merced’s first order opportunity:  Planning the foundational physical elements of a campus while being 
careful stewards of unique natural resources. 
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         Population Distribution by Educational Attainment, 2020 
        


Source: California 2025, Public Policy Institute of California, 2007.    Source: California 2025, Public Policy Institute of California, 2007.
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Scholarship in a New Century 


Higher education has also changed in the past fifty years.   
With the ability to quickly share ideas across time zones and 
datelines, today’s universities are venues for global teaching and 
research — and global competitors for talent and prestige.   At 
UC Merced, this means the physical form of the campus will 
be designed to facilitate the exchange of ideas,  research and 
development, and the development of well-rounded graduates. 


 
 
 
Funding in a New Century 


When the last UC campuses opened in 1965, higher education 
infrastructure accounted for 11% of  state capital outlay expenditures.   However, by 2003, it had dropped to 4%.  The 
difference today is that the majority of financing for infrastructure,  such as new educational facilities, is derived from 
general obligation and special bonds that are paid back with interest as opposed to the “pay-as-you-go” financing of 
the 1960s.   In 2007-08, $4.1 billion of the state’s general fund went to service bond debt.  


Given the competing demands for state resources, UC Merced received an allocation of initial state funding to 
develop the first few campus buildings and infrastructure.  The campus must now look to new and innovative 
financing and implementation strategies beyond the current annual allocations, in order to acheive its original goal 
of serving 25,000 students by 2030. 


The LRDP anticipates the campus’ formative years will be a period of fiscal restraint, and puts a primacy on 
strategic and cost-effective integration of programmatic needs and funding sources, deployment of infrastructure, 
and multiple uses for land.  
 
The 2009 LRDP  also bears in mind that delivery approaches may well evolve from pilot programs to mainstream 
delivery strategies within the campus’ lifetime, so the plan, and its subsequent design guidelines and performance 
standards, is structured to ensure that aesthetic and environmental performance objectives are met, regardless of 
project delivery or procurement approaches. 
 
 


This is UC Merced’s 
first order opportunity:  
Planning the foundational 
physical elements of a 
campus while being a 
careful steward of unique 
natural resources. 
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The San Joaquin Valley


UC Merced’s campus is located in California’s San Joaquin Valley.  
Bordered on the east by the Sierra Nevada and separated from the 
Pacific Ocean by the Coast Ranges, the San Joaquin Valley is one of the 
most distinctive aspects of California’s topography.  Two hundred fifty 
miles long and 50 miles wide, the Valley’s flat, open landscape includes 
parts of eight counties. 


The San Joaquin River, the Valley’s namesake, runs the length of the 
region north from the Tulare Lake Basin.   This waterway is fed by 
the Merced, Tuolumne, Stanislaus, Mokelumne and Cosumnes Rivers, 
although irrigation has dramatically changed the flow of the San 
Joaquin River and its tributaries. 


The campus is located in Merced County, which takes its name from “El 
Río de Nuestra Señora de la Merced” or “River of Our Lady of Mercy,” 
as named in 1806 by Spanish Army Lieutenant Gabriel Moraga.  The 
county encompasses 1,984 square miles of land and has a population 
of 255,250 (2008).
 
 
 
Regional Demographics and Economy


Today, 3.9 million people and more than 100 ethnic groups live in the San Joaquin Valley.  State demographers project 
the population will increase 131% by 2050, the fastest increase in the state.  The San Joaquin Valley’s population is 
also 5% younger than the state average.


Much of this population is clustered in the region’s major cities, many sited in the late 1800s by the Central Pacific 
Railroad. Those communities—Stockton, Modesto, Merced, Fresno, and Bakersfield—are now part of a rapidly 
growing string of urbanization along Highway 99.    Smaller towns that clearly highlight the region’s agricultural 
economic base include Selma (“Raisin Capital of the World”), Mendota (“The Cantaloupe City”) or McFarland 
(“The Heartbeat of Agriculture”).  
 
Economically, the San Joaquin Valley is a world leader in agricultural output and more than 250 crops 
are produced within a 2-hour drive from the campus site.  On an annual basis, the Valley accounts for 
$13 billion (2006) in agricultural cash receipts and 20% of Valley jobs are directly or indirectly tied 
to agriculture.  Measured by agricultural receipts, Merced County ranks 5th in the state with total 
value of production with $2.2 billion, primarily based on its leading commodities of milk, chickens, 
almonds, cattle and tomatoes. Government accounts for the next largest share of jobs in the region. 


Like much of the San Joaquin Valley, unemployment rates in Merced County exceed state averages.  Merced 
County’s unemployment rate was 10.9% in September 2008 compared to the state average of 7.5% and 6% for the 
nation during the same period.  
 


“There is nothing subtle 
about the landforms and 
landscapes of California. 
Everything is scaled 
in bold and heroic 
arrangements that are 
easily understood.”   
 
Josiah Royce,“California” 
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A mountain-walled prairie:  
The Merced campus is located 
in the heart of California’s 
San Joaquin Valley, the flat, 
open, agriculturally rich region 
stretching 250 miles north to 
south from the San Francisco 
Bay Delta above of Stockton to 
the Tehachapi Mountains below 
Bakersfield.  


The Valley is currently home to 
3.9 million people.  By 2050, state 
demographers project more than 
9.4 million people will live here 
– making it one of California’s 
fastest-growing regions. (Photo: 
NASA)


T e h a c h a p i       R a n g e 


Bay Delta







      


Science and Engineering 1







Campus Context 
 
The campus is defined by the 
Sierra Nevada to the north and 
east, grazing lands to the south, 
and bordered by grasslands.  
 
More than 30,000 acres of land 
adjacent to the campus have 
been permanently preserved. 
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Choosing Merced


In 1988, then-University of California President David Gardner 
appointed a task force to assess the need for up to three new UC 
campuses and to identify the geographic region in which the 
tenth campus of the University would be sited.    


In 1990, the site selection task force began to identify and as-
sess sites for a tenth campus in the San Joaquin Valley, which 
the Regents had determined was the most historically under-
served area of the state in terms of access to a UC-quality re-
search university education, as well as an area projected to 
grow at a rapid rate.   In 1995, the Regents of the University 
of California selected Merced as the site for the University 
of California’s 10th campus and the system’s first since 1965.  
 
UC Merced’s natural setting is unique, with water as an impor-
tant feature.  A large network of seasonal wetlands throughout 
the property come to life with rare species following winter rains.  


To preserve this rare resource, thousands of acres adjacent to 
the north and east sides of the campus are now permanently 
preserved under conservation easements provided by the state. 
At more than 26,000 acres, this reserve constitutes the largest 
protected vernal pool environment in the United States and 
possibly the world. Campus views across the expansive open 
space provide visual links to the area’s agricultural heritage and 
the Sierra Nevada in the distance.


In addition to seasonal wetlands in the vicinity, the Merced Irrigation District owns Lake Yosemite north of 
the campus, an important visual and recreational amenity. Furthermore, the Fairfield and Le Grand Canals 
operated by the Merced Irrigation District (MID) wind through the campus site.  These canals subdivide the 
campus into distinct geographic areas.
 
2001 Configuration


The University originally proposed locating a 2,000 acre campus in the heart of a 5,000 acre community on the 
north-central quadrant of a 7,000 acre parcel of land located in eastern Merced County, two miles northeast of 
the city limits of the City of Merced and owned by the Virginia Smith Trust, a trust created to provide college 
scholarships.   At the heart of this choice, was the concept of an adjacent community planned and developed 
to support the campus.  Due to environmental concerns,  the University reconfigured the plan into a 910 acre 
site. 


Campus Development History


In 2002, the University adopted the campus’ 2002 LRDP, which called for a 910 acre campus and a 340-acre 
development reserve for future unforeseen needs. Construction of the first phase of the campus under that plan 
commenced in 2002 on the then-existing Merced Hills Golf Course.  This first phase of UC Merced was sized to 
accommodate up to 5,000 students, staff and faculty. The campus opened for instruction in 2005.


“My belief is that we should 
continue working to expand 
the dream of college and not 
leave the Central Valley out of 
the dream. 
 
I believe UC Merced is 
essential for expanding higher 
education opportunities in 
the Central Valley and for 
providing an educational 
outlet for students throughout 
the state.”


Gov. Arnold Schwarzenegger
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City of  
Merced


99


Conservation Easements/Permanently Protected


UC Merced Campus


Proposed University Community North


Proposed University Community South


Campus 
 Natural Reserve


Virginia Smith Trust 
Conservation Easement


In 2008, due to concerns about the impact of future development phases on wetlands and endangered 
species, the University developed a revised plan for the campus site. The modified campus site, as 
defined in this 2009 Long Range Development Plan, reduces the size of the campus from 910 acres to 815 
acres and shifts the campus boundaries slightly to the south, impacting fewer seasonal wetlands.  


Approximately two-thirds of the 815 acre campus as defined in the 2009 LRDP is owned by the UC Regents, 
and the remaining one-third is currently owned by the University Community Land Company, LLC, (UCLC) 
a partnership consisting of the UC Regents and the Virginia Smith Trust.   The Regents and the Virginia Smith 
Trust hold an undivided one half interest in the UCLC. UC Merced is working with the Virginia Smith Trust 
regarding acquisition of the campus acreages.  


Regional Vicinity 


The campus is located northeast of the city of Merced and is bordered on the north and east by conservation easements
and the campus natural reserve. University Community North and University Community South are located south of
the campus boundaries. 
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South of the campus boundary, planning is underway for a supporting community adjacent to UC Merced which 
will propose to have land use densities four to six times greater than what is typical in the San Joaquin Valley. It is 
expected that this University Community will have the capacity to accommodate 50% of UC Merced student hous-
ing needs, while the other 50% will be accommodated on the campus. Development and policies related to this com-
munity are not part of the 2009 LRDP, but are addressed in a separate planning effort called the University Com-
munity Plan involving local jurisdictions.  The 2009 LRDP, its policies and guidelines apply only to the campus. 


The University of California also leases other properties that support UC Merced’s academic mission but are not 
covered by the LRDP’s land use components.   These include space at: Castle Airport Aviation and Development 
Center (Merced County); University of California Center (Fresno); Great Valley Center (Modesto), University of 
California Center (Bakersfield); and miscellaneous office leases, (Merced).


The Sierra Nevada northeast of the campus site during construction, 2004.  
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Campus Boundaries 


Indicated in yellow, the proposed orientation for UC Merced extends over 815 acres featuring academic and research space, 
open space and housing for 50% of the student body.  The existing campus covers 104 acres of the site. Two irrigation canals 
owned and operated by the Merced Irrigation District and connected to Lake Yosemite run through the site.  Lake Yosemite 
is a freshwater reservoir built in 1888 for agricultural irrigation. The lake is owned by the Merced Irrigation District and 
managed by the Merced County Parks and Recreation Department.
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Existing Campus Development 


Existing campus development includes student housing, academic and laboratory buildings, the Kolligian Library, dining facilities, 
a recreation center, and other buildings totaling approximately 800,000 GSF of space.  Infrastructure consists of the Central Plant, 
underground utilities, streets and parking lots. 
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Current Resource Consumption  


With the first phase of campus development, UC Merced  
laid a foundation for environmental stewardship. All campus 
buildings to date have been constructed to meet the U.S. Green 
Building Council’s Leadership in Energy and Environmental 
Design (LEED) Silver certification rating, and most are eligible 
for LEED™  Gold certification. Energy efficient measures are 
also incorporated in campus infrastructure.  


In designing the current site, UC Merced was the first campus 
in the country to achieve 10 LEED™-New Construction 
base points for all new buildings due to its site development 
systems, principles, practices and standards.  Campus 
buildings are designed with a goal of consuming half of the 
energy and demand of other university buildings in California 
and surpassing Title 24 minimum efficiency standards 
by 30%.  This results in an approximately 30% savings in 
purchased utilities.  


The campus uses extensive control and monitoring systems to 
continuously improve  operational efficiency, and to serve as 
the primary component of a “living laboratory” for the study 
of engineering and resource conservation. 


Under the LEED™ program, UC Merced accrues campus wide 
credits for:


•	 Policies	requiring	building	construction	to	 
 apply erosion & sediment control standards
•	 Establishing	alternative	transportation	in	the	 
 form of transit lines to off-campus destinations.
•	 Reducing	site	disturbance	by	building.	 
 on only half of the campus site.
•	 Collecting	and	treating	100%	of	campus	 
 stormwater.  
•	 Reducing	light	pollution	by	requiring	 
 light fixtures that preserve the night sky.  
•	 Planting	water	efficient	landscaping.
•	 Minimizing	exposure	to	tobacco	smoke.
•	 Using	the	buildings	as	a	teaching	tool	through	 
 presentations, tours and publications. 
•	 On-staff	LEED	accredited	professionals 
•	 Innovation	in	open	space	design. 


Specific UC Merced projects have included examples of
heat island effect reduction, ozone protection, certified 
wood, storage and collection of recyclables, incorpora-
tion of regional and recycled materials, construction waste 
management and low-emission construction materials. 


 
Table 1.


UC Merced Green Building Inventory  
 
The US Green Building Council’s LEED™ 
Certification for New Construction provides 
a framework to promote energy efficient and 
environmentally innovative building design.  All 
of UC Merced’s permanent buildings are eligible 
for at least Silver certification.   
 
Kolligian Library   Gold 
Science and Engineering 1  Gold*
Classroom and Office Building Gold 
Central Plant   Gold 
Recreation and Wellness  Gold* 
Sierra Terraces Residential  Gold 
Social Sciences & Management Gold+


Dining Expansion  Silver*
Garden Suites Lake View Dining Silver 
Logistics Services & Support Facil. Silver+ 
Early Childhood Education Ctr. Silver+


Housing 3   Silver+ 
 
* Pending +  Under Construction


Science and Engineering 1  
as seen from Kolligian Library


Exterior Window Shading reduces cooling 
demand and preserves views.







      


Lake Lot 2


Geocellular porous parking lots facilitate  
stormwater capture and groundwater recharge. 


Building arcades and overhangs reduce energy 
consumption and create comfortable places 
for people to gather and circulate. 


Gallo Recreation and  
Wellness Center


Kolligian Library Arcade


Drought and climate-tolerant campus 
landscaping requires less water.
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Campus Population and the UC System


As the newest member of the University of California system, UC 
Merced’s current enrollment provides an excellent and unique learning 
experience on a campus with distinctive ethnic and regional diversity.  


The University of Calfiornia’s March 2008 long range enrollment planning 
report to the legislature projects undergraduate growth to increase by 
26,000 students by 2021-22, to just over 195,000,  reaching an all-time 
high of 9.2% of California public high school graduates enrolling at UC.    
Current planning also indicates a possible increase of 22,000 graduate 
enrollments.


Although this LRDP makes no assumptions or commitments regarding 
the phasing of enrollment levels or physical development, a sizeable 
portion of this projected systemwide growth will likely be carried by UC 
Merced. 


 Other
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UC System Full-time Equivalency Enrollment (FTE)  by Campus 
2007-08 Budgeted and 2020-21 Target 
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UC Merced Student Body by Ethnicity 
(2008-09) 


UC Merced Student Body by Region of Origin 
(2008-09) 


Sources: Student Body Population: UC Merced Institutional Planning and Analysis, 2008.  UC FTE: UC Office of the President Long Range Enrollment Plan Report to the Legislature (March 2008). 


UC System Total Enrollment:
2007-08: 216,312 
2020-21: 264,560
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Population 2007-08 2008-09 2009-10 2014-15 2019-20 2020-21 Full  
Development


Undergraduate 1,885 2,573 3,183 5,770 8,288 8,815 22,250


Graduate 124 163 235 860 2,042 2,249 2,750
Subtotal 2,009 2,736 3,418 6,630 10,330 11,094 25,000


Faculty 136 146 183 350 533 573 1,420


Staff 605 644 804 1,541 2,344 2,520 4,828
Post-Doctoral 
Researchers


30 32 40 77 117 126 312


Subtotal 771 822 1,027 1,968 2,994 3,219 6,560


Other Daily 
Population


50 70 85 165 250 270 625


Total 2,830 3,628 4,530 8,683 13,574 14,583 32,185


 
Full-time Equivalency Enrollment Projections


UC Merced has developed Full-time Equivalency (FTE) projections through the 2020-21 academic year.  
These are based on enrollment levels anticipated through the 2010-11 academic year.  FTE is not the same 
as headcount.  “FTE” refers to the total number of students present for a school year at an equivalent of 
full time. As such, this count reflects the varying attendance patterns of students (full time, part time, etc.) 


Undergraduate FTE projections are based on current enrollment levels, projected growth rates, and campus capacity, 
and were informed by the State of California’s Department of Finance projections of local and statewide high school 
graduates. 


Graduate FTE projections were based on anticipated need for additional research and education opportunities in 
emerging fields, expected labor market demand for students with graduate training in specific fields, and existing 
and projected student demand for graduate programs.
 
 


Source: UC Merced Institutional Planning and Analysis, 2008. 


 
Table 2


UC Merced Full-time Equivalency (FTE) Enrollment Projections 
2007-08-Full Development 







      


Lakireddy Auditorium







      


Academy 
 
UC Merced’s draft Strategic Academic 
Plan articulates aspirations to 
conduct interdisciplinary research 
and education and develop a rich and 
unique learning environment. 


These aspirations will guide UC Merced’s 
physical and environmental development. 
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The UC Legacy of Excellence 


As the newest member of the UC system, UC Merced has a responsbility to extend and enhance the University of 
California’s legacy of excellence.   UC Merced can create the nation’s first 21st century research university educational 
experience, one that is uniquely tailored to the needs, aspirations and backgrounds of a unique, diverse student 
body.  Backed by the rich, 140-year heritage of the world’s preeminant public university system, the University of 
California, Merced has the opportunity to replicate the system’s renowned standards of excellence in research and 
education to create a student-centered research university that will:


•		 Provide	interdisciplinary	solutions	to	society’s	most	pressing	problems	 
 through its research and education programs.


	 	•		 Engage	in	and	commit	to	the	success	of	students	through	excellent		 	 	
  educational offerings that provide the basis for critical analysis and life long learning. 


	 •		 Build	on	the	diversity	of	the	San	Joaquin	Valley	and	the	campus	community	to	provide	 	
  critical linkages to the global community that will provide the workplace for our graduates. 


	 •		 Develop	cutting-edge	professional	schools	that	meet	the	research	and	educational 
  needs of the region and the state. 


	 •		 Create	a	robust	relationship	with	the	region	to	promote	economic	
  development and to engage the university in the community. 


	 •		 Incorporate	environmental,	economic	and	social	sustainability	throughout 
  teaching, research and public service programs, as well as in the development  
  and ongoing operations of the campus.  


 
Current Academic Programs 


At its opening, UC Merced was conceived as a campus that would blend excellent graduate and undergraduate 
education, research, the process of discovery and an entrepreneurial spirit to impact the world.   The campus is 
currently building top-tier programs in Natural Sciences, Engineering; Social Sciences, Humanities and the Arts.    
The 2009 Long Range Development Plan recognizes innovative research takes place in many contexts that require 
different physical forms, from teams of specialists collaborating across disciplines to individuals working at the 
intersections of traditional disciplines, to specialists working at the core of traditional disciplines, to reinterpretations 
of the disciplines themselves.   
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Potential Research Themes 


A draft Strategic Academic Plan (SAP) is currently under review by UC Merced faculty.  In its current form, it 
identifies five research themes that would provide focus and context for the university’s research initiatives and 
establish the foundation upon which its institutes, centers and professional schools can be built.   According to the 
draft SAP, these themes are:
 


Environmental Sustainability •	
 
The goal would be to build an integrated research and educational program on ecological systems, 
energy, water, and other natural resources, climate change, and security threats associated with global 
change that will help build a sustainable environment.  


Human Health •	
 
The goal would be to develop a strong health and wellness focus that permeates campus life through 
research, education and outreach at the undergraduate, graduate and professional school levels.  


Cognitive and Information Sciences and Management •	
 
The goal would be to build internationally renowned, multidisciplinary expertise in the cognitive and 
information sciences and management that leverages UC Merced’s expertise in the natural and applied 
sciences, humanities and arts.  


World Heritage•	  
 
The goal would be to develop a comprehensive inter- and cross-disciplinary program that interprets, 
explains, protects and advances understanding of both tangible and intangible world heritage.  


Social Sustainability and Justice•	  
 
The goal would be to catalyze the continued evolution of a local, state and national culture valu-
ing secondary and university levels of educational attainment for historically underserved 
populations to provide the basis for establishing and maintaining an equitable multicultural so-
ciety that celebrates the diverse contributions of the world’s ethnic and cultural groups. 
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Undergraduate Education Program 


According to the draft Strategic Academic Plan currently under review by faculty, undergraduate students at 
UC Merced would be  encouraged to link different modes of thought and different bodies of knowledge through 
multidisciplinary “communities of inquiry,” that would bring students together to explore topics of vital interest to 
the region and the world.  The program goals would be to create and promote:


• A Learner-centered Network of Instruction linked to the Major Research Themes 
 
 The goal would be to integrate all aspects of the undergraduate
 experience around the model of a network or web with campus research   
 themes as critical nodes in the web of the undergraduate experience. 


• Inclusive Excellence 
 
 The goal would be to build on the strength of our diversity to establish the campus  
 as a model global community of the 21st century.  


• Best Practices in Teaching and Student Engagement


 The goal would be to live the concept of a student-centered university through  
 disciplined emphasis on its core elements. 


 
 
Existing and Planned UC Merced Research Institutes  


Sierra Nevada Research Institute (SNRI) 


SNRI is the first of UC Merced’s signature interdisciplinary research institutes.  SNRI draws in experts in the 
natural sciences, engineering and public policy. Already, faculty and other researchers are working together in 
unique laboratory facilities designed to facilitate collaboration and communication.  SNRI capitalizes on the 
vastness and diversity of the nearby Sierra Nevada and the adjacent Central Valley. These regions, whose natural 
resources are closely interwoven, provide opportunities to study forest, grassland, watershed and other systems and 
their interrelationships.
 
Merced Energy Research Institute (MERI) 


The Merced Energy Research Institute will conduct research to advance knowledge and help ensure California’s 
leadership in sustainable energy, while at the same time educating leaders of the future.


Biomedical Sciences Research Institute (BSRI) 


The proposed BSRI is the first UC Merced institute to focus specifically on human health issues and bring together 
faculty from the Schools of Natural Sciences and Engineering with research agendas in the health sciences. This 
institute builds on the stellar technologic base in biomedical research that is evolving at UC Merced.  It will form a 
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strong foundation for health science programs at UC Mer-
ced and support emerging plans to a School of Medicine.  


Center for Information Technology Research  
in the Interest of Society (CITRIS) 


CITRIS creates information technology solutions for many 
of our most pressing social, environmental, and health 
care problems.  It facilitates partnerships and collabora-
tions among more than 300 faculty members and thou-
sands of students from numerous departments at four UC 
campuses (Berkeley, Davis, Merced and Santa Cruz) with 
private-industry researchers from over 60 corporations.  
 
CITRIS is currently focused on the creation of centers in 
healthcare delivery, intelligent infrastructures (including 
energy, the environment, and transportation), and  eco-
nomic activity in the services sector. 
 
World Heritage Program 


The World Heritage Program weaves together humanities, 
arts and social sciences to study the impact of mobility, 
migration, and sometimes forced diasporas, of peoples af-
fected by historical events and social changes. 
 
Great Valley Center


The Great Valley Center, in Modesto, provides information 
and research regarding the economic, social and environ-
mental well-being of the Central Valley.   Opened in 1997, 
GVC has produced more than 100 research reports on Cen-
tral Valley issues and operates leadership development pro-
grams for emerging leaders throughout the region.  GVC 
became affiliated with UC Merced in 2005.  


Measuring snowpack in the Sierra Nevada:  
UC Merced’s Sierra Nevada Research Institute is an 
example of a campus institute providing students 
and faculty with the opportunity to address questions 
requiring an interdisciplinary focus and approach.
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Physical Planning Influences 
 
In essence, the 2009 LRDP’s purpose is to establish a framework to physically express the future needs of UC 
Merced as drawn from its academic planning principles.    


• There is a need for contiguity.  
 
               Academic programs need to be physically proximate to one another to facilitate the 
               exchange of ideas.  


• Places for interaction are critical. 


Spaces and places need to be created at the building, neighborhood, and district levels, as well as 
at the broad campus scale for people and programs to come together to enrich campus life and the 
adjacent community. 


• Integration feeds innovation.
 
Inclusion of ample student housing in proximity to and within the Academic Core enables the 
formation of strong interpersonal bonds within the academic community, which supports 
interdisciplinary learning, innovation and knowledge development.


•		 Flexibility should be embedded.


No plan can predict the future.   As such, programs and their space requirements will evolve over 
time.  Buildings and districts need to planned for this evolutionary process and should blend 
different types of space within each of them.


 
•	 Identity is important.


UC Merced’s programs need to have identifiable presences within the Academic Core.  This is 
especially important for programs that are highly engaged with the community and the region, 
such as business, medical or public health programs.







      







      


 
The Plan
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Organizing Land Use Principles for the Plan


The Long Range Development Plan is guided by a set of interrelated, mutually supported principles that 
support UC Merced’s academic mission while balancing social, environmental and economic priorities.  


• Define the campus with an interdisciplinary Academic Core.


UC Merced’s academic mission is focused on interdisciplinary interactions.  The design and scale 
of the teaching and research facilities are a significant element in reinforcing the connections 
that interdisciplinary work requires.  As the campus grows, the size of the academic and research 
program will require multiple academic cores to maintain the quality of environment to support 
effective communication interaction.


 • Create higher-density neighborhoods for students. 


Creating communities is essential to the active life of the campus.  Higher density neighborhoods.  
and housing near the Host District will provide options for all students.  The two “Main Street” 
neighborhoods will be on-campus resources for upper division and graduate students.


• Organize the campus around shared open spaces accessible within a 10-minute walking radius.


With Sierra Nevada views and unique vistas, open space will be the central organizing features of 
the campus. These areas will function as informal active and passive shared activity places.  Most 
prominent of these spaces is the “Bowl” — an open space natural feature integral to the ecologically 
sustainable design of the campus.  Together with other significant open spaces, such as the Grand 
Ellipse (a large central park), these spaces will define a pattern of neighborhoods within the greater 
campus.  All members of the campus community will be within a 10 minute walking distance to 
these features.


• Design a plan for compact infrastructure.  


The compact footprint approach applies to all infrastructure systems.  It minimizes investment and 
reduces a wide variety of long term costs.


• Locate student services with a focus on convenience.


Student services can form a valuable focus for the on-campus residential neighborhoods.  Dispersing 
routine services makes them accessible and convenient to a student’s daily life. 


The following sections outline the plans and policies which will guide decisions regarding campus land use, mobility, 
open space and services. 
 











Communities 
 
The land use plan features a compact 
academic core surrounded by student 
residential neighborhoods.   
 
The plan promotes vibrant 
“communities of interest” rather 
than districts defined by academic 
discipline or age cohort. 
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Communities of Interest


The 2009 Long Range Development Plan’s land use 
framework includes three “communities of interest”.  


The primary community of interest is the Academic Core 
(AC), the center of teaching and research on campus.  This 
district also includes student housing along two linear 
“Main Streets,” student services, parking, recreation and 
open space activities.  


Three Student Neighborhoods (SN)  wrap the 
Academic Core and provide walkable access to the 
heart of the campus.  They include residence halls 
and apartments supported by student services, 
dining, recreation, parks, open space, and parking.    
 
The campus neighborhoods are designed to facilitate 
the face-to-face component of community development.  
Integrated technology networks are embeded into 
neighborhood and facility design in order  to facilitate 
the electronic component of community development.  


The Gateway District (G) is the unique zone that in-
cludes academic and industrial joint development re-
search activities.  In early phases, the Gateway District 
allows parking and uses that can take advantage of easy 
vehicular and transit access. In later phases, the area will 
include visitor and conference facilities as well as associ-
ated support services for those engaged with the campus 
in joint research, education and public service initia-
tives.  Administrative offices and continuing education or extension programs can also be located in this district. 


In the Long Range Development Plan’s land use map on page 49, the dominant land use is typically 
shown.  However, for vertical mixed-use sites, such as those along the two campus “Main Streets” and in 
student neighborhood centers, where housing may be located above, the  ground floor land uses are shown.   
 
For parking, only anticipated parking structure sites are shown. Other parking will be distributed among lots and on 
streets in various districts.  Parking will be allocated approximately as follows:  25% in structures, 30% distributed in 
student neighborhoods, 25% in the academic core, and  20% in athletic, recreation and passive open space areas.


Subject to approval by the local jurisdiction, space for faculty and staff housing will be located in the proposed Uni-
versity Community outside of the campus boundaries.  The policies and guidelines in the 2009 LRDP apply only to 
the campus itself. 


The campus has three communities of interest.  The central 
academic core, student neighborhoods on the perimeter, and 
the Gateway District for research & development on the east.
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Learning in the Academic Core
 
The land use framework for the academic core supports the planning and academic goals identified in 
the draft Strategic Academic Plan.  The land use framework for the Academic Core acknowledges:


• Evolutionary adjustments are possible. 


Flexibility in the location and amenities that support the academic communities is critical to an 
evolving campus institution.  The 2009 LRDP creates a framework within which adjustments can 
be made over time in response to new connections  and changing relationships within research 
communities. 


• Opportunistic initiatives may develop. 


The dynamic and entrepreneurial nature of UC Merced at this early stage of development heightens 
the potential for new or changing initiatives within the programs and with outside private or 
public sector organizations.  New initiatives may require different supports such as infrastructure; 
relationships with outside expertise or participants; funding structures and obligations, and direct 
or indirect integration within existing organizations or programs.


• Faculty and student interaction is paramount. 


The character and arrangement of facilities, classrooms, laboratories and other 
environments should emphasize academic-oriented interactions among faculty, 
students and researchers in ways that reinforce interactive learning. 
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Working in the Academic Core 


As the working heart of the campus, the Academic Core is defined by the campus’ teaching, research 
and administrative activities.  The focus in this area is maintaining interactions and connections 
between the the academic and research programs.  The 2009 LRDP’s approach to creating working 
communities emphasizes three characteristics critical to establishing and maintaining connections: 


• Flexibility is embedded into the plan. 


 Flexible design of facilities, classrooms and labs and organization of neighborhoods will  
 facilitate the creation and maintenance of relationships.


• Appropriate scale matters. 


 When there is too much space and too few people, interactions will be infrequent and rela-  
 tionships will not develop.  At the community level, the student neighborhoods will  
 be large and dense enough to provide a critical mass of activity to support interaction.  


 At the individual space level, indoor and outdoor spaces will be intimate and active enough to   
 encourage people to meet or stop to engage when they encounter one another.  


• The plan creates places to meet.


Some of the most important meetings are spontaneous.  Spontaneous meetings occur when 
paths intersects while traveling from one place to another or standing in line for coffee or 
lunch. Chance interactions have the qualities of being informative, creative, and social in an 
important way that reinforces relationships.  The deliberate design of spaces and arrangement 
of activity generating programs in the 2009 LRDP promotes spontaneous interactions.   


 
 
 
Living in the Academic Core 


A unique element of the plan is the siting of two mixed-use “Main Streets” through the east and west halves of the 
Academic Core.   Featuring residential uses above student services and/or academic uses, these linear corridors 
provide connections to the southern portion of the campus as well as to the proposed University Community. 
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Land Use: Land Area Summary


Academic Core  200 acres
Academic/Laboratory  115 acres
Research & Development    75 acres
Alumni/Conference Ctr.     10 acres


Campus Services   40 acres
Corporation Yard     10 acres
Logistics/Receiving    15 acres
Central Plant/Energy Ctr.    13 acres
Public Safety       2 acres


Student Neighborhoods       225 acres
Student Services           30 acres
High Density Residential          25 acres
Medium Density Residential     90 acres
Low Density Residential          80 acres


Parking         110 acres
Parking Structures          12 acres
Distributed Lots/Streets          98 acres


Athletics and Recreation      140 acres


Passive Open Space       100 acres


TOTAL        815 acres


Land Uses


Academic/Laboratory


Alumni/Conference


Student Services


Low Density Residential


Medium Density Residential


High Density Residential


Campus Services


Parking


Athletics/Recreation


Passive Open SpaceMain Street   2.0Gateway 
District


Main Street    3.0/4.0


Existing Campus


Rec.  
Center
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The Gateway District 


The Gateway District is the link between UC Merced’s core mission of focused education, research and public 
service on the one hand and the private sector and Valley communities on the other.  The Gateway District 
establishes a presence that reinforces three key elements: 


• The Public Face


The Gateway District is the public face of the university in that its location represents the relation-
ship between UC Merced and the larger community.  


 
•	 Community Link


 
As evidenced by its prominent location, the Gateway District and the research activities that occur 
here link the university as a resource to the region.  Its proximity to the Academic Core makes it 
close enough to campus for students to contribute to Gateway District research. 


• Entrepreneurial Venue
 
The Gateway District is also a resource for public-private ventures and a means for expression 
of the growing entrepreneurial culture at UC Merced.  The most outward directed and dynamic 
research and educational programs will migrate to this area because of its easy public access 
and the potential for joint venture relationships.  Bordering it to the south in the University 
Community area owned by the UCLC is a  proposed Research and Development District.   This 
will provide additional resources and potential for a variety of implementation mechanisms to 
facilitate joint ventures and commercial relationships. 


 
 
Visiting the Host District


As UC Merced develops its reputation, the variety of people visiting the campus will grow.  Sited northeast of the 
Bellevue Road Roundabout, the Host District will provide significant resources, such as: 


•	Conference	and	Alumni	Center
•		Aquatic	Center
•		Residence	halls	for	summer	programs
•		Tour	Staging	Area
•		Gateway	for	prospective	students
•		VIP	reception	venue 
•		Venue	for	donor	interaction	and	receptions 
•		Visitor	parking


 
The Host District is intentionally adjacent to the Gateway District in order to introduce visitors to the campus’ 
interdisciplinary academic and research programs.  By locating these uses at the campus entrance, the Gateway/
Host District area is an opportunity for programs to develop direct links to the greater community and a 
prominent presence at the front door of the campus.  
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The Gateway District looking north. The Gateway District includes the area  between the 
Bellevue Road Roundabout, (indicated by the tower) south 
to the Cardella Road Roundabout at the bottom of the 
image.  Only the northern portion of the District is part 
of the campus. The campus area will include academic 
buildings oriented towards research. An interregional 
transit center is located at the top of the arched corridor.
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Living in the Student Neighborhoods 


In UC Merced’s  student neighborhoods, thousands of young people will begin their transition from youth 
to adulthood.  The campus has a vital interest in ensuring the existence of high quality, on-campus housing for 
undergradutes, graduate students and international students within walking, bicycle and transit access to classes 
and services. 


The student residential neighborhoods surround the Academic Core to the north and east and are also a 
portion of the campus’ two  mixed-use “Main Streets”.  They are specifically sited to allow easy walking 
into the core campus and will be well-served by bicycle paths and on-campus shuttles for longer on-
campus trips.  These transit linkages tie the neighborhoods to a variety of academic, recreation, social, 
and commercial centers throughout the campus.  All residential blocks are a short walk from either 
park or recreational open space; many of which are linked together as part of a larger open space system.    


Student Neighborhood Centers 


Student services, open space, and recreational land uses are clustered within  each neighborhood. Since each 
neighborhood will house from 2,000 to 3,000 students, these areas will include not only campus-provided services, 
but commercial services as well.  As envisioned, campus dining services will not necessarily be provided within 
individual housing projects, but will be clustered within the neighborhood centers to provide a variety of dining 
and service choices to the community. Mixed-use developments with commercial and/or campus services on lower 
floors and residential space on upper floors will generate activity along the edges and pathways leading to these focal 
points.  Dining and recreational venues will overlook the open spaces and neighborhood parks and plazas, creating 
a synergistic focus for each student neighborhood. 


Student Housing 3: Loft-like student residential housing will create a sense of activity along Scholars Lane.   
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UC Merced’s goal is to house 50% of the 
student population on campus.  This 
includes the campus goal to offer a two-
year housing guarantee to incoming 
undergraduate freshmen and transfer students.  
In order to meet this target, the campus must 
provide 5,000 beds by the time it reaches 10,000 
students. Given that the campus serves an 
ethnically diverse set of students from a cross 
section of communities (rural, urban, suburban) 
and a range of ages levels of independence 
and life stages, the plan provides a mix of 
housing forms for students and a variety of 
social, recreational, and dining locations.   
 
Residence hall housing will be available to all 
students.  This traditional campus housing form continues to have value for many students, especially freshmen for 
whom the “all-in-one-package” format provides a supportive structure.  These halls are clustered in specific areas to 
create a valuable baseline of activity and interaction. 
 
Main Street Apartments integrated into the Academic Core will be available for graduate and upper division 
students.  This high-density housing is in a traditional urban mixed-use style with academic, research, residential, 
student and support services providing the mix of uses.  
 
Townhouses, stacked flats, and walk-up apartments will be available in some configurations to all students.   
Students can choose to be self-sufficient or use centralized food options.  These housing types may be attractive 
for use by student families without children who prefer the connections that come with on-campus living. 


 
Table 3.


Existing Beds and Projected Need for  
25,000 student campus 
 
Existing Student Beds (Fall 2008):   1,006
Projected Student Beds at Full Development:  12,500 


Net Increase:      11,494


Note: (Projected need is based on housing 50% of students on campus)


Main Street 2.0   
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Land Use Definitions


The following are descriptions of the built environments envisioned for UC Merced.  All non-residential categoires 
include setbacks, landscaping, paths, on-site utility services, sidewalks, incidental and small parking lots less than 
100 spaces and roads associated with facilities.   All residential land use designations include residential parking, 
child care and preschool facilities, recreation facilities, meeting and classroom space, food service and retail and 
other residential support uses.   


Academic Use/Laboratory


Academic uses include classrooms; instructional and research laboratories; undergraduate, graduate, and professional 
schools and programs; ancillary support facilities such a sadministrative facilities, libraries, performance and cultural 
facilities, clinical facilities, research institutes, conference facilities, and services supporting academic operations. 


Alumni/Conference Center


This category includes alumni and conference centers, office space and meeting rooms. 
 
Student Services


This category includes student unions, admissions, registrar, dining halls, bookstores, financial aid, career, health 
and counseling services, academic assistance and recreation/fitness centers. 


Low Density Residential (36-60 beds/gross acre)


Residential facilities for undergraduate and graduate students, students with families, student groups, international 
students with families, and other university affiliates.  


Medium Density Residential (48-80 beds/gross acre)


Residential facilities for undergraduate and graduate students, students with families, student groups, international 
students with families, and other university affiliates.  


High Density Residential (63-320 beds/gross acre)


Residential facilities for undergraduate and graduate students, students with families, student groups, international 
students with families, and other university affiliates.  


High Density Residential/Mixed Use Main Street  (180-320 beds/acre)


Academic, Student Services plus Residential facilities for undergraduate and graduate students, students with 
families, student groups, international students with families, and other university affiliates.   
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Campus Services


Facilities required to service the 
campus on a daily basis. This 
includes facilities for personnel 
and equipment related to the 
operations, security and safety, and 
maintenance of University facilities; 
e.g., general maintenance activities, 
materials handling, police offices 
and facilities, utility plants, service 
yards, recycling areas, storage, etc.  


Parking


The parking category also includes 
setbacks, landscaping, paths, on-
site utility services, sidewalks, and 
all roads associated with service 
facilities.  It also includes on-street 
and interim parking.  Parking will 
be supplied at a rate of 0.62 per 
enrolled student.  However, it is 
expected that a higher rate will be 
necessary until the campus and 
local transit systems mature.    In the course of campus development, incidental lots associated with individual 
projects or clusters will be developed, while larger interim surface lots will be developed near the edges of the 
evolving campus.  Only structures are indicated on the map.  Please see next page for further detail.


Athletics/Recreation


This category encompasses indoor and outdoor athletic facilities and fields. The Athletics/Recreation designation 
also includes setbacks, landscaping, paths, on-site utility services, sidewalks and roads associated with facilities.


Passive Open Space


The Passive Open Space category designates larger, landscaped spaces within the campus boundaries.  It also 
incorporates the campus storm water management systems, including lakes and detention areas, as well as the 
irrigation canals, which will be integrated into the campus pathway and open space systems.  
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Land Use Summaries and Acreages 


In the land use map,  the dominant land use is shown.  However, for vertical mixed-use sites, such as those along campus 
“Main Streets” and in neighborhood centers, where housing may be located above, the  ground floor uses are shown.   
 
For parking, only anticipated parking structure sites are shown. Other parking will be distributed among lots and on 
streets in various districts.  Parking will be allocated approximately as follows:  25% in structures, 30% distributed 
in student neighborhoods, 25% in the academic core, and 20% in athletic, recreation and passive open space areas. 
 
The plan contemplates the following division of land uses:


Academic Core      200 acres
Student Services         30 acres
Student Housing     195 acres
Campus Services           40 acres
Parking Structres          12 acres 
Distributed Parking Lots /On-Street Parking     98 acres
Athletics and Recreation    140 acres
Passive Open Space      100 acres


Total      815 acres


 
Campus Block Types and Building Form 
 
The plan is organized on a flexible and expandable grid system to organize land uses and infrastructure. Blocks 
vary in size with a minimum dimension of 320’.  Rights-of-way vary in widths and are scaled to support the 
circulation, utility and open space objectives for the campus. 


Generally, buildings provide active ground floor uses along streets where possible, the interior areas of blocks 
may be enlivened by courtyards, open space, and/or passages for pedestrian and occasional vehicular traffic as 
programmatically appropriate. 


The scale of development will reflect the type of building (i.e., residential, academic, laboratory, or recreation), its 
symbolic importance, and its role in defining and enclosing campus outdoor spaces.  Building height will be a 
function of land supply and construction and  infrastructure costs. Typical campus building heights will change 
over time with two to four story buildings likely to be built in earlier phases and taller building in later phases. 


Buildings will be sited and designed to respond to the climate and support sustainability commitments.  For example, 
solar access, shading, daylighting, and natural ventilation will be important design considerations.  Buildings also 
may provide shade and wind protection of outdoor spaces.


Complete sets of Block Types and a Height Massing map are located in the Appendix..







55COMMUNITIES


 
Communities/Land Use Policies


COM-1: Develop the campus in a compact, grid-based format to minimize impacts on the land, and the cost 
of infrastructure; to maximize solar energy production and passive solar design opportunities and to ensure a 
pedestrian and bicycle-friendly environment.


COM-2: Develop streetscapes within the campus with ample amenities such as landscaping, shade trees, generous 
sidewalks, street furniture, signage, lighting, and art to promote pedestrian movement, community attractiveness, 
and informal meeting spaces.


COM-3: Integrate campus land use patterns, transportation and circulation systems, and open space 
systems with those of the adjoining community, particularly in the area of the Town Center.


COM-4: Grow east from Lake Road to create a campus “front door”.   Connect the current campus 
to each new phase to ensure the campus functions as a whole throughout its development.


COM-5: Ensure a supply of housing adequate to offer housing to 50% of FTE student population and 
allocate a range of housing types to accommodate both undergraduate students and graduate students.


COM-6: Provide for indoor and outdoor facilities for intercollegiate competition, intramural use and general 
recreation by students, faculty and staff. 


COM-7: Locate uses to respect the site’s natural drainage to the extent feasible.


COM-8:  Use surface parking as a long term interim use.  


COM-9: Locate uses that will attract community participation, such as performance, arts and spectator sports, 
near or adjacent to the Town Center to assure ease of access for the Merced community, and coordinate with the 
community in support of facilities that may be of joint use, such as conference centers. 


COM-10: Provide for adequate flexibility in planning and land allocation for the unanticipated 
needs of a long-lived institution, including new research initiatives or academic endeavors. 


COM-11: Within each student neighborhood, cluster student services, dining, passive and active recreation 
and other social and activity generating programs around the neighborhood center so as to reinforce its social 
purpose.  


COM-12: A district plan shall be developed for each phase of campus construction.     The district plan will 
provide details on architectural standards, infrastructure, services, and open space in accordance with 
this Long Range Development Plan.  All development should be in accordance with the district plan.


COM-13: “Main Streets” within the east and west campus should be developed as mixed-use projects with student 
apartments above common facilities, student services, and recreation uses at ground level in order to generate 
activity along the streets.
  











      


Environments 
 
The stories we tell about our past are 
shaped by where they take place.   


Each phase of UC Merced’s evolution 
will focus on developing “memorable 
places”, a principle that contributes 
to the affinity students have for 
their university experiences.    
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Campus Character Principles


This plan goes beyond rote “urban form” guidance by focusing on “placemaking,” the notion that each investment 
should add programmatic and social purpose to the spatial framework.  It also provides guidance on how each 
new project contributes to the creation of  “memorable places”. 
 
A unifying thread throughout these places will be a demonstration of UC Merced’s leadership in 
sustainability through environmental systems design manifested in both its architecture and its landscape.  
Applicable elements include arcades, shading systems, tree-shaded walks, and drought-tolerant plants. 
 
UC Merced’s environments will reflect a commitment to be a global leader in the application of sustainable 
building and management practices. This commitment is reflected in the following campus design character 
priniples. 


• Create a teaching landscape.


Two key design tenets of the plan are to integrate regional landscapes into the campus and work 
with natural hydrology and topography.  The open space system is also a water conveyance and  
retention system with a focus on maintaining groundwater quality. There will be visible evidence 
of best practices in sustainable landscape design, such as the use of trees for shade, bio-swales to 
filter on-site run-off, use of indigenous and drought tolerant plants, and use of more permeable 
surfacing materials. 


• Design Visible Infrastructure.


The visibility of active and passive energy systems, streets and landscaping, water catchments, and 
central plant designs will reflect the sustainability mission of the campus. The campus will be an 
interactive laboratory to test sustainable infrastructure approaches.  This acts as an extension of the 
technology transfer dimension of academic, research and industrial partnership activities.


• Connect the site design to its surroundings. 


Site planning at the scale of the entire campus and individual projects will create 
solutions for energy production and human comfort. Providing shade and ample 
indoor-outdoor connections, orienting buildings and outdoor areas for optimal solar 
orientation and to take advantage of cooling summer breezes or provide shelter  from 
winter winds and rain, and other responses to the San Joaquin Valley’s climate will 
strongly influence the form of the campus and the design of each building site. 


• Ensure the availability of modal choices. 


As a walking campus, the grain and texture of the campus will function at a pedestrian-scale. 
Reducing dependence on energy consuming transit modes is a fundamental principle of this 
LRDP. It will result in a compact, mixed-use campus that is walkable, bike friendly and transit 
oriented. 
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• Employ distinctive building design. 


To date, the architectural expression of sustainable design has influenced the form and aesthetics of 
campus building. This will continue. Daylighting, natural ventilation, solar collectors, green roofs, 
recycled materials, and other strategies will become integral to the campus architectural aesthetic. 


  
 
Campus Character Districts


The campus will be shaped by districts with a programmatic purpose; neighborhoods inspired by a commitment 
to sustainable design; site planning that emphasizes orientation towards views of internal and external landscapes; 
and practical block and building forms.  As with any other community or campus, UC Merced’s districts and 
neighborhoods will evolve over time due to phasing and natural long-term infill and redevelopment. 


UC Merced’s street and open space systems intersect with two 
agricultural irrigation canals owned by the Merced Irrigation District.
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Defining Features


The campus site currently includes two defining features: a network of irrigation canals and a topographical land 
depression.  The plan is framed around these elements. 


Fairfield and Le Grand Canals  


The campus street and open space system intersects with two agricultural irrigation canals owned by the 
Merced Irrigation District. An easement held by the irrigation district extends 75 feet in each direction 
from the center of each canal, for a total of 150 feet.  The land area for the canals are not included in totals 
for campus acreage.    The canals serve as distinctive boundaries definining campus neighborhoods and the 
districts within the Academic Core.  


The North and South Bowls 


The North and South Bowls are naturally occurring land depressions in the center of the site that are partially 
edged by the canals.  The “bowls” provide an internal focus  for land uses along their edges. The LRDP reserves 
the two bowls as open space that also function as retention basins for excess stormwater.   The Academic Core 
and Student Neighborhoods are organized around the two bowls, forming an inward-facing visual perch.


 
Academic Campus Districts


The academic districts include the North, Central West, Central East, and Gateway Campuses.  


     North Campus 


The North Campus is the existing campus and is largely complete. This area has larger buildings with arcades 
organized around a large open landscaped area known as the Campus Green. The Kolligian Library is the 
North Campus’ iconic building and activity center.  


Central Campus West 


Central Campus West will be located south of the South Bowl.  It is the next significant phase of developement.  
It includes a mixed-use “Main Street 2.0,” a sports complex on the south, and the first student union on the 
north,  facing the South Bowl. This part of the campus will have a north-south grid system with academic, 
research and residential buildings. Arcades, courtyards and small open spaces will provide a variety of public 
and common spaces. 


Central Campus East 


In the longer term, Central Campus East will become the heart of the campus. It includes similar types of 
uses as the Central West Campus with another mixed-use main street (“Main Street 4.0). In addition, Central 
Campus East will have the Phase 3.0 Student Union and a recreation center facing a large ovalinear landscaped 
park known as the Grand Ellipse.  


Gateway District 
 
The Gateway District serves as the campus entrance and public face of the university.  It features flagship campus 
buildings and opportunities for private sector investment, open spaces and axial views into the campus from 
Bellevue Road. 
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The North Bowl sometime after 2050. 
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The view southwest through campus from the end of the North Bowl.  On the right, the  
Sierra View and North student neighborhoods overlook the North Bowl’s recreation fields.  The 
tower in the distance marks the Bellevue Road Roundabout.
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Student Neighborhoods 
 
Four student neighborhoods defined by their views will be organized around individual neighborhood centers pro-
grammed with a mix of activities.


Lake View Neighborhood 


The Lake View Neighborhood is an expansion of UC Merced’s existing campus into the Host District.  Ini-
tially three  to four stories in scale, it will grow south with taller buildings with residential and student services 
developed between Ranchers Road and Scholars Lane.  The neighborhood  will have a string of student services 
and recreation along Scholars Lane. The neighborhood overlooks Lake Yosemite to the north and the South 
Bowl to the south. 


North Neighborhood 


This future neighborhood is bisected by the Fairfield Canal and will have views of Lake Yosemite, the Sierra 
Nevada to the north and the North Bowl on the south. It stretches along the canal with the principal walking 
route being Scholars Lane. 


North Neighborhood includes three ‘centers of activity’. The southern 
center includes Student Services and a Commons along Scholars Lane 
and the canal. 


The second center is the North Neighborhood center, located at the 
intersection of Scholars Lane and a cross-connection street across the 
North Bowl. It includes an academic retreat for visiting scholars, a view of 
the Sierra, a commons and student services. 


A third, smaller center is perched on the edge of the North Bowl and canal 
with commanding views with a glimpse over the Bowl toward the Sierra 
to the east. Larger, medium density housing is to be located south of the 
canal and around the southernmost neighborhood center.


Sierra View Neighborhood 


The Sierra View Neighborhood is located at the northern tip of the campus. It includes the Smith Ranch Barn 
location, an open space corridor linking the North Bowl to uplands water seasonal flow, and an academic retreat 
with views of the vernal pool grasslands and the Sierra Nevada. Lower scale housing and buildings are to be lo-
cated around the North Bowl with medium-density housing being oriented toward the northeast Sierra views.


Valley View Neighborhood 


The Valley View Neighborhood is located on the northeast side of the UC Merced Campus.  It is bordered by the 
Le Grand Canal on the north and two open space and hydrology corridors are on the east and west.  The Fair-
field Canal loops north and west of the neighborhood. Higher and medium-density housing is located along the 
canal edge with a neighborhood center and commons in the middle of the neighborhood. An academic retreat 
is located at the northern edge with sweeping views of the mountains and valley, and a vista overlooking the 
North Bowl. 


UC Merced will be 
centered around two 
large, naturally created 
topgraphical depressions 
of open space known 
as the “North Bowl” 
and “South Bowl.” 
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Creating Places


The framework for the campus provides opportunities to create places for collaborative community interactions .  
With these memorable places, the campus will instill an awareness of the integration between learning communi-
ties and the natural environment. 
 
The LRDP contemplates a three-part framework that includes “Central Places” defined by activities and intersec-
tions, “Linear Places” defined by their paths and “Open Spaces,” the reflective settings and corridors which bring 
natural form and character into the urban grid.  


Place at UC Merced is defined by three key ingredients: 


•	 Space:    The physical definition and sense of enclosure with all its textures; 


•	 Activity:   The social, cultural and economic purposes of each space; and 


•	 Path:   The mode and speed of experiencing a space and activity.


To this end, the LRDP sets out important ingredients for the successful preservation, enhancement and 
development of these places. The plan endeavors to integrate buildings, academic programs, student services 
and infrastructure into places with meaning and identity, not mere agglomerations of facilities and functions.  


Table 4. 


Campus Spaces by Type 
 
Central Places


Gateway and Host District 
North and South Bowls 
The Grand Ellipse 
The Barn 
Sports Complex 
Town and Gown Area 
 


Linear Places


Scholars Lane 
The Crescent 
Bellevue Mall 
Main Street 2.0 
Main Street 3.0/4.0


Open Spaces 
 
Loop Trail Road 
The Canals 
Parkway Trail 
Bowl Trail







66    UC MERCED TOMORROW


The South Bowl looking west towards the Aquatic Center. 
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From the terrace of Student Union 2.0, an expanded version of Little Lake frames 
recreation fields and the competitive-level Aquatic Center in the distance.  The 
Bellevue Roundabout is marked by the tower in the distance. 
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Central Places on Campus


“Central Places” provide the social and programmatic nucleus for each neighborhood and district.  Clusters of 
student services will form part of a “commons”. The commons are hubs for the casual interaction necessary for a 
collaborative learning environment. Each district and neighborhood is planned around activity centers designed 
and programmed to support local and campus-wide placemaking objectives.  


In addition to open spaces serving districts and neighborhoods, there are larger spaces that serve the entire campus 
and act as the main hubs for various activities. These will include the Gateway District, Town and Gown District, 
the North and South Bowls, the Grand Ellipse, Sports Complex and the barn location, as well as the student 
neighborhood centers. 


The Gateway District and The Host District 


As stated in the Communities section, the Gateway and Host Districts provide a public face, community link 
and entrepreneurial venue for the campus. The Host District Visitor Center (Alumni Center, Administration 
Building, and Conference Center) will be located at the Bellevue Road Roundbout on the north. These visible 
and symbolic buildings face the roundabout and playfields along the Bellevue Pedestrian Mall and can be 
seen from academic and collaborative research buildings in the Gateway District. On their north is the 
Host District which is a student neighborhood used for summer student sports and academic programs.


South Bowl


The South Bowl is a principal open space feature in the first two phases of campus development. It will 
also be an important gathering place and a setting for recreational and cultural outdoor facilities. Sports 
fields and an outdoor amphitheater will be located here. North Campus academic buildings, Host District 
Residence Halls and student services, the Aquatics Center, Student Union 2.0, and Central Campus academic 
buildings will be located around the edges of the South Bowl. These facilities will be oriented towards 
open space and connected by trail systems that cross and encircle the South Bowl. The “Little Lake,” will 
be enlarged and reconfigured and other hydrological features will remain part of the South Bowl.


The Grand Ellipse


The Grand Ellipse is an important gathering place in Phases 3.0 and 4.0. It is located in the mid-sec-
tion of Main Street 3.0 - 4.0 and runs between Main Street and the Le Grand Canal. Student ser-
vices, Student Union 4.0, and a future recreation center are located around the park. The park space 
is to be an important hub for students  living on Main Street 4.0. In Phases 2.0 and 3.0, the Grand El-
lipse will be used for recreation fields that will be relocated to the East Fields in Phase 4.0.


The Town and Gown District 


The southern roundabout through the UCLC’s proposed Research and Development area leads to the 
Town and Gown District.   The Town and Gown District acts as the interface area between the cam-
pus and the University Community. The Town and Gown District includes shared uses and services be-
tween the UCLC and the campus. The future performing arts center, arena and stadium, commercial 
services and shared parking structures energize the district and make it a venue for special events.
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The Barn Site


The location where the Smith Ranch Barn is currently located will be a center for student, academic 
and visitor activities ranging from meetings, outdoor events, and conferences. With views of the moun-
tains, the site will become a shared venue with Gateway private sector partners and the university.


Sports Complex 


The sports complex site is located between the Central Campus Mall and the Town Center along Main Street 2.0. 
The complex and site will mature with UC Merced’s need to provide recreation and athletic facilities. In Phase 2.0, 
the site will be large enough to accomodate recreation and sports facilities of sufficient size in support of the de-
velopment of a competitive intercollegiate athletic program in the early years of campus growth. In Phases 3.0 and 
4.0, stadium and arena facilities will be located on this site making it a regional draw for athletic events 
 
North Bowl


The North Bowl is a large version of the South Bowl above the Le Grand Canal that will be developed in in the 
final phases of the campus’ growth.  Additional recreational fields and an arboretum are located in the North 
Bowl. The Fairfield Canal and the North View Neighborhood define its edges. The North Bowl will provide a 
hydrological function by collecting and channeling water for injection and potentially groundwater recharge.
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The Town and Gown District  after campus completion, looking west. 







71ENVIRONMENTS


Patterned on “Las Ramblas,” the iconic network of boulevards in Barcelona, 
Spain, the Town and Gown District marks the interface between the campus and 
the proposed University Community.  Visible to the left is the future performing 
arts center, while campus buildings on the right lead towards the arena in the 
distance.
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Linear Places on Campus


The campus will be defined by a hierarchy of streets, malls, and trails. These linear places will become important 
“addresses” for the campus. The district and neighborhood commons’ are connected via primary pedestrian streets 
and campus transit routes. The design of these streets, although mixed-mode, provides a comfortable and social 
connection between activity centers.


The street system features three important pedestrian oriented academic malls and two mixed-use Main Streets. 
The academic mall streets are the “front door” for campus flagship facilities. The north-south Main Streets feature 
important campus services, academic buildings and residential uses and provide an interactive focus for the aca-
demic core. In addition, The Crescent will be an important address for the future research and development activi-
ties in the Gateway District. 


Scholars Lane


Scholars Lane is the current principal campus address. In the future, it is the primary address for the North 
Campus and a connection to three of the four student neighborhoods.  


Bellevue Mall 


Bellevue Mall will be an extension of Bellevue Road and will become the principal campus entry. Bellevue 
will continue through campus as a limited-access pedestrian-oriented academic mall that intersects with 
Main Street 2.0 and Main Street 4.0.   Bellevue Mall ends at the East Ball Fields on the east side of campus.  


Main Street 2.0


Main Street 2.0 is a mixed-use street featuring student housing above campus functions.  It links North Campus and 
Central Campus to the University Community’s Town Center. At the north are student union and student affairs 
buildings, and on the south is the sports complex, and the west end of the Town and Gown  District. 


Main Street 4.0


In the third and fourth phases of the campus’ evolution, a second Main Street featuring student housing above 
campus functions will be developed.  It will connect the student neighborhoods and North Bowl to a second student 
union and recreation facilities around the Grand Ellipse. It continues south to interface with the east end of the 
Town and Gown District.


The Crescent


The Crescent  is the symbolic business address for the research and development uses in the Gateway District. This 
landscaped pedestrian-friendly street will act as the front door address for collaborative ventures interfacing with 
the campus.  


Central Campus Mall


The Central Campus Mall will spring from the center of The Crescent in the Gateway District and continues east as 
a pedestrian mall past the stadium to intersect with Main Street 2.0 and Main Street 4.0.
 
 







Main Street 2.0 extends south from the existing 
campus to the east side of the Sports Complex 
and intersects with the Town and Gown District. 
Main Street 4.0 anchors the eastern end of the 
Town and Gown District and Culture Park. 
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UC Merced’s Loop Road at campus completion.
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A loop road and bicycle trail will wrap the northern and eastern edges 
of UC Merced. The road separates the campus from permanently 
preserved grasslands and features a median landscaped with low-
water plantings.   The Sierra Nevada rise in the distance. 
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The Vision for UC Merced’s Trails and Open Space System


Permanently preserved under conservation easements, the 26,000 acres of land bordering the campus on the north 
and east constitutes the largest protected vernal pool environment on the planet. 


While the vernal pool landscape will play an important role in UC Merced’s academic and research func-
tions, it will also shape the character of the campus.  This permanent open space will link the campus to the 
Sierra Nevada and to the area’s agricultural heritage.  Its rugged, natural beauty will make a lasting impress-
sion as a defining campus characteristic in the memories and affections of students, visitors and faculty.  


Carrying the experience of this expansive natural beauty into the campus’ built environment, landscaped areas on 
campus will be places for rest and recreation defined by a network of places clearly designed for activity.   


Noteworthy open space experiences featured in the plan include the Le Grand and Fairfield Canals, Loop Trail, 
Parkway Trail and the Bowl Trails. 


Fairfield Canal and Le Grand Canal


The Fairfield and Le Grand Canals owned by the Merced Irrigation District (MID) wind through the site creating 
movement and water sounds.  This linear landscape will evoke the Valley’s riparian corridors through irregular 
plantings of indigenous species. 


Loop Trail and Road


The Loop Trail will be part of the Loop Road around the campus. It parallels the road as a detached bike and walk-
ing pathway. The trail provides sweeping views of the landscapes surrounding the campus. The trail is accessible 
from the student neighborhoods and the academic retreats.


Parkway Trail


The Campus Parkway Trail will provide a north-south connection to the city of Merced, the proposed University 
Community, and adjacent neighborhoods. The trail weaves through a park-like setting of seasonal stormwater 
retention areas, casual recreation spaces, and shaded woodlands. 


Bowl Trails


The North and South Bowl areas will include bisecting trails/roads that connect the student neighborhoods to the 
academic core, recreation venues and a perimeter trail that connects gathering places. Connected gathering places 
include Student Union 2.0, the Host District conference center,  the Aquatics Center, and student services/food 
service facilities located at the edges of the Bowls at the north side crossing and the upper end of Main Street  4.0 
of Central Campus West.  
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The Town and Gown District’s eastern end. 







      


The terminus of Main Street 4.0 is a bridge crossing into the eastern end 
of the Town and Gown District. 
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The Vision for UC Merced’s Landscape Design Framework 


The LRDP calls for the development of landscape guidelines and standards that minimize irrigation needs with a 
preference for species native to the Central Valley.   The vision includes: 


Riparian planting corridors along the canals and naturally drained corridors evocative of the native •	
landscaping along the Central Valley’s waterways;  


Natural and native landscape along the edges of campus development as growth occurs to merge with and •	
buffer adjacent  habitat, minimize the need for irrigation and maintain a direct connection to the vernal pool 
grasslands; 


Orchard like planted canopies in formal open spaces, quads, squares, plazas and parking lots evocative of the •	
Central Valley’s agricultural landscape heritage to provide spring and fall color and deep shade for public 
comfort; 
 
Urban streetscape plantings evocative of Central Valley communities along the campus grid street system; and •	
ornamental plantings along special corridors, near gateways and building entries to provide seasonal color, 
variety and form.   


The Grand Ellipse is the formally landscaped open space at the heart of the fully 
developed campus. In this south east facing aerial perspective, an open air 
amphitheater is shown on the right.  Main Street 4.0’s streetscape bisects the eastern 
edge of the Grand Ellipse. The Fairfield Canal corridor is visible on the right. 
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Environments Policies (ENV)


ENV-1: Develop an interdisciplinary Academic Core with a 10 minute walking radius and shared open space.


ENV-2: Provide a “Host District” for visiting students and public at the Bellevue Gateway.


ENV-3:  Develop distinct high-density student neighborhoods with residential building types that support the de-
velopment of neighborhood identity, and that include student services, dining and recreation focused at neighbor-
hood centers. 


ENV-4: Develop an interdisciplinary academic/research Gateway District for academic and public/private research 
and development (R&D).  


ENV-5: Encourage the development of a two high density mixed use Main Streets lined with arcades and generous 
sidewalks as the central activity areas of an interdisciplinary Academic Core, with student housing, academic uses, 
(especially lecture halls and classrooms in order to create activity) student dining, student services, convenience 
retail, and areas for the community to relax, recreate and socialize.


ENV-6: Develop streetscapes within the campus with ample amenities such as landscaping, shade trees, generous 
sidewalks, street furniture, signage, lighting, and art to promote pedestrian movement, community attractiveness, 
and informal meeting spaces.


ENV-7: Encourage residential building types that support activity on streets, with entries, gateways and pub-
lic oriented programs, such as study rooms, exercise and recreation spaces fronting on the public right-of-way. 


ENV-8: Work with the Merced Irrigation District  (MID) to ensure the ongoing viability of the canals for agricul-
tural irrigation, while using landscaping, paths, bike trails and other elements to assure visual quality and integra-
tion with campus circulation and open space systems.  When feasible, work with the MID to develop irrigation 
bypasses to allow the canals to become passive waterways in the North and South Bowl areas.  


ENV-9: Develop and maintain an open space system in and around the periphery of the developed portions of the 
campus that will protect the campus from natural hazards, such as fire or flood, will respect natural resources, 
and provide a natural amenity and connection to the native landscape. 


ENV-10: Prepare detailed design standards to guide urban design and master planning, wayfinding, architecture, 
circulation and landscape design.


ENV-11: Use roads and trails buffers to separate campus buildings and activity centers from adjacent vernal pool 
grasslands. 


ENV-12: Implement conservation measures in the 2009 UC Merced Conservation Strategy for fragile resources 
such as grasslands and vernal pools.  


ENV-13:  To the extent possible, work towards percolation of precipitation into groundwater by the use of the Low 
Impact Development (LID) strategies, or equally effective measures, such as clustering of structures, bioretention 
areas, planted swales and permeable pavement where appropriate and feasible.


ENV-14: Whenever parking occurs adjacent to principal roads, pedestrian or bicycle pathways, active recreation or 
passive open space areas, it shall be screened from direct view with plant material or screen walls design for maxi-
mum aesthetic effect, while maintaining a safe environment. Interim parking lots within street rights of way or on 
future development sites shall be landscaped at a minimum with anticipated street trees for surrounding streets, and 
screen plantings at the edges adjacent to pedestrian pathways.







Crossing Scholars Lane on Convocation Day, 2007. 











      


Mobility 
 
UC Merced’s campus layout will be a  
tree-lined, pedestrian-oriented grid.  
 
The campus’ principle will be to mix 
modes for pedestrians, public transit, and 
bicycles.  Cars will have limited access.
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Walking on Campus


A well-designed pedestrian-oriented circulation network will contribute 
to campus life and the educational experience by increasing the potential 
for social interaction and face-to-face contact.   The planned circulation 
network takes steps towards building a culture of walking by providing 
wide, shaded, attractive sidewalks along a logical urban grid.   The 
walking time from within the center of the academic core to surrounding 
neighborhoods is designed to be 10 minutes and avoids conflicts with 
bicycle and shuttle routes. 


 
Bicycles


The campus’ topography provides an opportunity to develop a 
comprehensive bicycle network through campus.  As demonstrated in the accompanying map, bicycle routes will 
penetrate each of the student neighborhoods. To facilitate a culture of bicycle transit, the plan contemplates the 
incorporation of amenities such as bike lockers (in addition to bike racks) at new buildings, as well as shower facilities 
in all new buildings.   To ease interaction with other modes of transportation, the plan envisions that campus transit 
and shuttle vehicles will be designed to accommodate the transport of bicycles.  The campus may also investigate the 
potential for bike sharing programs, subsidies for bicycle purchase, or student-run bike rental programs. 


The campus bicycle circulation plan features three types or classes of bike trails. Type I bicycle trails and paths 
are pathways separated from roadways; Type II bicycle lanes are striped lanes adjacent to auto movement lanes; 
and Type III bicycle routes are marked but unstriped routes that are located within wider vehicular travel lanes. 


 
Transit


Access to public transit will be a critical component of student connectivity to the city of Merced. The current 
system of CatTracks campus shuttles provides hourly access to off-campus venues. To better connect the 
campus to the community, the plan contemplates an intercommunity transit center at the campus’ “front 
door” arch.   The transit center is located to optimize pedestrian access to peak commute hour employment 
and instructional facilities as well as major off-peak access to sports and cultural event venues.  At this transit 
hub, users will have access to information about  bus routes and schedules.  The campus could also outfit its 
shuttles with tracking devices that would allow students to receive electronic notification (via email or instant 
messaging) of a bus or shuttle’s location or arrival time.  Convenient, fast, and frequent shuttle service will be 
needed to serve students, faculty, staff and visitors.  Low or zero-emission shuttle vehicles will provide a network 
of service, particularly to the parking lots planned for the campus periphery from early morning into the evenings.  


Campus Shuttle 


In order for the campus shuttle to be of utility to students, visitors, staff and faculty,  the  plan calls for a CatTracks 
shuttle that is fast, frequent and eventually serves campus parking lots, even in the evenings. 
 
 


The plan envisions 
pedestrian circulation 
routes featuring generous 
10-12 foot wide shaded 
sidewalks that encourage 
chance meetings, 
informal discussions, and 
intellectual exchanges. 
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Vehicles


The main regional connections to the UC Merced campus include Highway 99, Highway 59 and Highway 140.  


Highway 99 is a four-to-six lane, north-south state highway that has served as the key economic and transportation 
corridor for the region since 1914.  Highway 99 is 6 miles from the campus. A county plan currently exists to 
develop a Campus Parkway connecting the highway to Yosemite Avenue near the south end of the University 
Community and through the community and campus to the Bellevue Road Corridor.  The Bellevue Road 
corridor will connect the campus and the Campus Parkway westward to Highway 59 and to Highway 99. 


Highway 59 is a two-lane rural road that connects to Highway 99 and towards Oakdale in Stanislaus County.


Highway 140 is a two-lane, east west highway serving traffic to Yosemite National Park, Highway 99 and Interstate 
5.


 
 
Parking


Parking is currently provided for students, faculty, staff, and visitors to the University. Except for relatively 
few roadways, the campus will be closed to private automobiles, with parking located in structures or interim-
use lots at the edges.  This has the purpose of encouraging the use of alternative means of transportation and 
enhancing the campus environment by removing the barriers of vehicular traffic to a safe and pleasant pedestrian 
experience.  In the future, parking structures will begin to replace surface lots as more land is needed for 
academic, housing, recreation and other uses.  The plan ultimately calls for parking structures clustered at the four 
corners of the academic core.   Long-term interim surface parking lots will be required until that point in time.  
 
Parking will be supplied at a rate of 0.62 spaces per student.  However, it is expected that a higher rate will be 
necessary until the campus and local transit systems mature.  


  
 
Rail


Daily Amtrak service is provided at the station near downtown Merced, 5 miles from campus.   The 
San Joaquins Route serves this station, with multiple trains daily to the San Francisco Bay Area, Sac-
ramento, and Bakersfield, as bus connections to the Los Angeles metropolitan region and beyond.  
An initiative to construct the first leg of a high-speed rail system connecting northern and southern California 
through the Central Valley was approved in the November 2008 General Election.  The proposed alignment in-
cludes a station stop near the city of Merced during the system’s second phase.  If approved, the California High 
Speed Rail Authority anticipates service on the first leg would begin in 2025 at the earliest.  


 
 
Air


Daily flights from Merced Municipal Airport commenced in September 2008.  Flights are currently offered  to 
and from Ontario International Airport in Southern California (with possible future service to Las Vegas).
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Circulation: Vehicular Access Right of Ways
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Street Sections


The following cross-section illustrations depict the appropriate pedestrian, landscaping and bicycle street sec-
tions for UC Merced’s vehicular corridors in accordance with the Vehicular Access Right of Ways depicted on 
the previous page.


Community Collector (1) (Parkway)


Community Collector (2) (Campus Loop Drive)


Community Collector (Town and Gown District)







93MOBILITY


Local Collector (A)(B)  


Community Connector (C) Neighborhood Access  


Community Connector (C) Neighborhood Access   - Parallel Parking
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Local Connector (D) Gateway Access


Managed Access Street - Alley


Managed Access Street (5) - Mixed Use Service Access
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Managed Access (7) - Main Street Pedestrian Mall


Managed Access (7) - Bellevue Pedestrian Mall


Managed Access (7) - East/West Pedestrian Mall
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Mobility Policies (MOB)


Multi-Modal System 


MOB-1: Ensure that the transportation infrastructure will adequately serve campus circulation needs, 
and provide appropriate connectivity to adjacent areas while minimizing impacts to those areas. 


MOB-2: Accommodate multiple modes including walking, cycling and public transit, as well as driving. 


MOB-3: Develop coordinated district master plans to guide design and implementation of the principal cir-
culation infrastructure, including plans that address streets, bikeways, pedestrian ways, transit and parking. 


MOB-4: Reserve adequate rights-of-way to implement the designated circulation systems and designate access man-
agement restrictions.


MOB-5: Investigate the viability of developing the principal circulation system through the deployment of linear 
parking lots coordinated with implementation of the land use element.  With campus maturity, the linear lots can 
be converted to campus roadways.


Pedestrian and Bicycle Circulation 


MOB-6: Create a comprehensive, interconnected bicycle and pedestrian circulation system that provides access 
to major campus destinations. The design of the bicycle and pedestrian system should be consistent with the 
following principles: 
 
•	 Design	all	campus	vehicular	streets	(transit,	service	and	general	traffic)	as	bike-friendly		 	 	 	
 streets, with calmed traffic speeds, adequate bike lanes, no parking or parallel parking only,    
 and roundabouts rather than stop signs at intersections. 
•	 Minimize	bike	paths	separate	from	and	paralleling	roadways,	unless	they	can	be	designed	in	a	 
  manner that offers significant safety or direct access advantages over streets with integral bike lanes.
•	 Separate	pedestrians	from	cyclists,	either	in	different	corridors	(or	block	grids)	or,		  
  when using the same corridor, on a bikeway with a parallel but separate walkway.
•	 Minimize	 the	 number	 of	 pedestrian/bicycle	 crossing	 points.	 Where	 bicycle	 and	 pedestrian	 paths	 
 cross, emphasize proven safe and efficient design treatments such as roundabouts and pedestrian   
 refuges. Design bike paths and lanes for moderate but safe speeds at pedestrian and vehicular crossings  
 (8-10 mph), where standard.
•	 In	the	most	dense	areas	of	the	campus	core,	design	the	bike	grid	to	be	at	least	two		
 square blocks in scale, to avoid having each building surrounded by bike streets, and  
 promote a more protected pedestrian realm and more efficient bike realm.
•	 Design	 integrated	 and	 secure	bicycle	parking	 at	 residences,	 lecture	halls,	 research	 facilities	 and	 student	 
 service buildings
•	 Sidewalks	shall	be	10	feet	wide	at	a	minimum	on	primary	circulation	corridors.	
•	 Wherever	feasible,	narrow	intersections	to	minimize	pedestrian	crossing	distances. 


MOB-7: Accompany each new building on campus with appropriate additions to the bicycle and pedestrian sys-
tem, to ensure that the bicycle/pedestrian system expands to keep pace with campus development. 
 
MOB-8: Install amenities to serve bicyclists and pedestrians, such as water fountains, bicycle maintenance 
and repair tools, campus maps, secure bicycle parking and lockers, and showers and changing rooms.
 


MOB-9: Link the campus bicycle system with regional bikeways to encourage utilitarian and recreational travel 
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by bicycle.  Prime candidates for campus-regional linkages include existing paths along Lake Road and Bellevue 
Road. 


MOB-10: Work cooperatively with transit providers to encourage transit-bicycle transfers by installing bike racks 
on all transit vehicles. 


MOB-11: Develop a comprehensive public information strategy to publicize bicycle-and pedestrian-related path-
ways, networks  rules and regulations.  


Transit Service 


MOB-12: Provide high-frequency, safe and convenient transit services that seamlessly connect major activity 
centers on campus and in the neighboring University Community.  Primary transit destinations would include 
the campus core, the Town Center, the Gateway District, outlying commuter parking facilities, and key locations 
within on-campus and off-campus housing areas.  Each building in the campus core should be within a 5 minute 
walk of a transit stop. 


MOB-13: Work with local and regional transit providers to coordinate transit service and establish convenient trans-
fers between transit and other modes of travel.  Integrate transit corridors with the City of Merced transit corridors. 


MOB-14: Contribute to development of a transit hub at the interface between the Town Center and campus core, 
for timed transfers between local and regional transit connections. 


MOB-15: Develop a transit fare policy and transit pass system that provides maximum convenience and incentives 
for transit ridership among University students and employees.


Vehicular Access and Parking 
 
MOB-16: Design the secondary campus circulation system in a grid pattern, to disperse traffic and provide mul-
tiple connections to most destinations for all travel modes.  


MOB-17: Protect the quality of campus core and residential areas by reducing or controlling traffic routing, vol-
umes, and speeds on local streets. 


MOB-18: Develop major parking lots with permeable or gravel surfaces on the periphery of the campus core, at 
strategic intercept points along regional access routes. 


MOB-19: Develop parking to jointly serve multiple facilities to minimize the total amount of parking required and 
encourage walking between nearby activities. 


MOB-20: Provide priority parking for vanpools, carpools, and energy-efficient and low-pollution vehicles, with re-
charge stations for electric vehicles and provide a natural gas vehicle charging stations. Provide leadership by using 
alternative fuel or other low-emission vehicles in the campus service fleet. 


MOB-21 Apply street standards in the campus core that account for service access needs.


MOB-22: Parking shall be accessed from edges of campus or the perimeter loop road.  Howev-
er with the exception of parking structures, which shall have active ground floor uses along princi-
pal streets, parking shall not be an edge land use between districts or at the edge of campus.







      


Central Plant 1







      


Services 
 
UC Merced’s approach to utilities 
establishes a resilient foundation for  
the efficient and effective delivery 
of energy, water and information.
 
The design, development, 
technologies and phasing of 
services and infrastructure puts 
a premium on simple, elegant 
solutions that minimize waste. 
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Utilities on Campus Today 


Utility and infrastructure improvements phased over time are 
necessary to serve additional facilities built to accomodate UC 
Merced’s academic mission and anticipated enrollment growth. 


Water


Water Neutrality 


UC Merced’s Sustainability policies express a committment to 
achieve “water neutrality,” the emerging concept to reduce water use 
so that no new water resources are needed.  The campus acknowl-
edges that water use will not fall to zero in the near term, but the 
campus embraces its responsibility to reduce its consumption as 
much as possible and establish mechanisms to offset the environ-
mental and social impacts of residual water footprints.   


Potable Water/Fire Water
 
Potable water is provided to the campus by the City of Mer-
ced via its distribution system. The water is primarily sup-
plied by a 16-inch water line that was constructed within the 
roadway alignment of Bellevue Road. A water supply well was 
constructed on the existing campus as a secondary source 
of water because the 16-inch line is not sufficient to meet fire flow requirements. This design also assures that 
water supply to the campus would be uninterrupted in the event that the campus well is taken off line for 
any reason.  An on-campus distribution system has been developed to deliver potable water to each build-
ing within the existing campus. This system will be expanded to serve areas outside the existing campus.  
 
Water mains would be placed under the secondary roads, with branch lines for fire hydrants and future building 
sites. Water mains would be sized to accommodate long-range development of the campus.  To accommodate fire 
flow requirements, a large water storage tank has been constructed on the existing campus near the campus well. 
Additional tanks would be constructed on campus support land as needed to serve the growing campus. 


Irrigation Water


For the existing campus campus, water for irrigation is obtained from the City of Merced.   At completion, ap-
proximately 365 acres of the 815-acre campus will require irrigation. Other areas of campus would be landscaped 
with drought-resistant landscaping that will not require irrigation. At full development, the campus would require 
approximately 966 acre-feet per year assuming typical water conservation and 776 acre-feet with a high degree of 
water conservation.   Non-potable water may also be obtained from the MID canals or through future develop-
ment of an on site retention and redistribution of stormwater or recycled water. 


Wastewater 


The campus currently connects to the City of Merced wastewater collection and treatment system. To serve the ex-
isting campus, a new sanitary sewer line was installed in Bellevue Road that connects to the City of Merced’s sewer 
system at an existing 27-inch trunk line on G Street near Merced College. Although the sewer pipeline under Bel-


Table 5. 


Utility Demand and Projections


Utility 2008 Full  
Development


Potable/
Fire Water


159  
acre-feet/year1


1,611  
acre-feet/year


Irrigation Water - 776  
acre-ft/year


Wastewater 209,700  
gallons per day


1.13 million 
gallons per day


Solid Waste 618  
tons/year


8,425  
tons/year


Electricity 1.7  
megawatts2


18.0  
megawatts3


Natural Gas 100/therms/
hour


1,020 therms/
hour


1 Includes irrigation water
2 Current electricity demand is approximately 1.7 megawatts during the peak 
window period and approximately 3 Kilowatts in the middle of the night. 
3 Predicted peak demand for full development of campus 


Source: Stantec, 2008
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levue Road is sized to serve the full development of the Campus, 
the existing 27-inch sewer pipeline on G Street has the remaining 
capacity to only serve up to 10,000 FTE students and associated 
faculty and staff.  To serve the campus beyond the 10,000 student 
level, an off-site upgrade to the City’s wasterwater conveyance 
system would be required. 


Wastewater Treatment


Wastewater generated on the existing campus is treated at the 
City of Merced wastewater treatment plant (WWTP). The City of 
Merced WWTP currently has a capacity for secondary treatment 
of 12 million gallons per day (mgd), but is only permitted to treat 
up to 10 mgd. The WWTP currently treats an average flow of 8 
mgd. In 2006, the City certified an environmental impact report 
for the expansion of the WWTP to a design capacity of 20 mgd. 
The additional capacity would be installed in phases and would 
include several facility upgrades, such as tertiary filtration and 
solids dewatering and stabilization. With the completion of the 
first phase of upgrades in 2010, the WWTP’s permitted capacity 
will increase by 1.5 mgd to 11.5 mgd.  The City of Merced will 
require the campus to use   annexation be required in order to 
serve the campus with City sewer service over the long term.


Stormwater


The existing campus has a stormwater collection and conveyance system. The stormwater conveyance system is 
designed to convey runoff from a 10-year, 24-hour storm and consists of a network of grassy swales, detention basins, 
storm drain inlets, and underground pipes. The campus will expand the stormwater system to cover additional areas 
of the campus as they are developed. Storm mains would be located within the primary and secondary road systems. 
Wherever possible, the campus will use grassy swales, filter strips, low impact development standards (LID) and 
natural drainage paths to reduce times of concentration and to improve stormwater quality.


Solid Waste


In 2007, the Campus generated approximately 618 tons of municipal solid waste.  At full development, the campus 
would generate approximately 40,000 tons of municipal solid waste per year, which would be disposed of at the 
Highway 59 Landfill.   In 2007, the University of California adopted the Policy on Sustainable Practices, which sets 
waste diversion goals of 75 percent by June 2012 and zero waste by 2020.  


Electricity


The campus currently consumes 1.7 MW of energy during the peak window.   The maximum electric demand at full 
development of the campus is estimated at 18MW. This estimate is based on an “energy efficient scenario,” which 
requires buildings to exceed the basic requirements of Title 24 Energy Code.    The LRDP sets the goal to achieve 
zero net energy by generating power through renewable energy.   However, service from the grid would still be 
maintained for redundancy and reliability.   The grid would also be the source of electricity while on-site alternate 
sources are being developed.   Currently, there are two high voltage Pacific Gas & Electric lines near the campus: 
a 230 kv line and a 115 kv line.  The campus anticipates a new 115V transmission line will be installed to serve the 
campus as it grows.   


LRDP policies recommend the installation and 
upgrading of information technology lines and fiber 
optics along with other underground services. 
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The campus’ Central Plant is the first utility plant to ever receive a 
LEED Gold rating.  It has also won local, state and national design 
awards.  The Central Plant’s two-million gallon thermal energy storage 
tank contains water that is chilled overnight for campus cooling pur-
poses during the day. This saves energy and money for the campus. 


Natural Gas


The existing campus is connected to the regional natural gas distribution system via a pipeline aligned along Lake Road. 
In 2007, the annual campus demand for natural gas was 100 therms/hour. The maximum gas demand is projected to be 
approximately 1,020 Therms/hour when the campus is fully developed.  When that need arises, the LRDP anticipates natural 
gas pipelines would be installed within the alignment of future or existing roadways. 


Heating and Cooling


Central Plant


UC Merced’s existing Central Plant houses most of 
the university’s power and infrastructure operations, 
a telecommunications building and a two-million-
gallon thermal energy storage tank where water is 
chilled at night to shift the campus’s electrical cooling 
load to off-peak hours when electricity is cheaper 
and cooling is more efficient.  Certified LEED Gold 
for its environmental and energy efficient design, 
the systems contribute significantly to the campus’ 
outstanding performance in minimizing resource 
consumption.  Through planned improvements 
to this plant, it is expected to serve the campus 
beyond its initially planned design capacity.   


Proposed Energy Centers 


The plan allows for the establishment of a second 
Energy Center in Phase 2.0 and identifies locations 
for additional infrastructure support by full campus 
occupancy in two additional locations within Central 
Campus West.  These future infrastructure sites may 
provide space for other campus service functions.   
There is also a major corporate yard facility site in later 
phases that may serve other infrastructure needs on an 
interim basist.   These include, but are not limited to, 
on-site power generation, waste management, storage 
and material handling, information technoglogy data centers, and fleet or transportation services, maintenance and 
storage. In order to achieve the campus’ zero committment goals, future improvements to utility infrastructure and to the 
existing Central Plant will be done within a clear framework of sustainable practices. 


Police


UC Merced is currently policed by the UC Merced Police Department, with a mutual aid agreement between UC and the 
Merced County Sheriff’s Department.  The UCPD provides local and immediate protective and support services.  The 
police currently work out of “temporary” facilities.  As the campus grows projections are that a dedicated facility will be 
required.  A public safety facility will be located on the south side of the Academic Core next to the Sports Complex before 
the campus reaches 10,000 students. 
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Fire 


The campus currently receives fire protection services from Merced County provided from existing fire stations. 
The City of Merced provides backup and mutual aid to the county, but will not provide automatic backup without a 
contractual agreement. As the campus develops, the University will contribute toward the provision of a fire station.   
This facility would be sized to serve both the campus and proposed University Community.  It may be managed 
either by the County or City or as a University fire department.  The location of the facility will provide ready access 
to the campus, the University Community and other adjacent neighborhoods.
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Services Policies (SER)


SER-1: Utilize utility corridors throughout the development of the campus, locating them beneath roadways, open 
space, or other easily accessed areas. 


SER-2: Design underground utility systems for long-term use, with capacity for and service lives of 20 to 50 years. 
 
SER-3:  Coordinate the installation and upgrading of information technology underground infrastructure with 
other underground services.


SER-4: Use life-cycle cost-based design criteria in lieu of first cost in the planning and design of utility systems for 
campus and for specific projects. 


SER-5: Provide for the short-and long-term collection and treatment of campus wastewater, initially by the City 
of Merced’s Wastewater Treatment Facility, with the possible long-term addition of a recycled water treatment 
facility either on the campus or in the University Community, which will allow the campus to augment its 
other water supplies and create a source for recycled and industrial water, biomass energy and compost. 


SER-6:  Minimize water use by permitting spray irrigation only in large turf areas, primarily used for formally land-
scaped, organized recreation or athletic fields.  Irrigation systems will be designed to utilize smart controls, such as 
using information gathered from local weather stations, and tailored to soil types and plant types, adjusting water 
distribution on a daily basis as needed, thus minimizing runoff.
 
SER-7: Provide sufficient access for emergency vehicles to buildings on campus by allowing pathways of adequate 
configuration. 


SER-8: Create a campus district utility plan to enable shared costs of deploying infrastructure. 


SER-9 :  Expand emergency preparedness plans as needed for campus safety and in coordination with appropriate 
local agencies. 


SER-10: Cluster solid waste collection facilities within each neighborhood or district near the points of highest de-
mand to minimize intra-campus transfers and enable the efficient collection and recycling of materials; and away 
from primary vehicular or pedestrian circulation routes to avoid safety and aesthetic conflicts. Solid waste holding 
areas shall be screened from public view to the maximum extent feasible, and located so that odors do not impact 
building inhabitants or users of adjacent active open areas. Screening enclosures shall be integral to, and aestheti-
cally compatible with, adjacent architecture and/or landscape systems.







The Sun.







      


Sustainability 
  
UC Merced’s stage of development is 
a once-in-a-generation opportunity 
to demonstrate how the demand for 
energy, food, water and materials can 
be met while respecting nature’s fragile 
abundance.   
 
The LRDP establishes a triple zero 
committment: zero net energy, zero 
waste and zero net emissions.  
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Leadership 


Since its inception UC Merced has been a leader in sustainable planning and 
environmental design.  In planning the site, the campus has been directly involved 
in the conservation of more than 26,000 acres of native vernal pool grasslands—
habitat to several special status species. 


UC Merced leads in three distinct ways. 


The campus is committed to teaching skills to advance social, economic 
and ecological sustainability,  and to educate the world’s thought leaders in 
sustainability. This commitment is a a significant research theme that provides 
a context and focus for dozens of disciplines in natural sciences, social sciences, 
management, engineering and humanities that has established an international 
reputation for the campus in just a few years.  


It is a commitment in public service to apply that expertise in sustainability in a 
region where the need to achieve sustainability is paramount, and in a state that 
represents perhaps the world’s best hope for innovation.  


Finally, it is a commitment to provide an example by demonstrating through 
the campus’ own planning, design and construction and operational approaches, leading-edge practices in 
sustainability.  


 
Triple Zero Commitment 


The 2009 LRDP continues the commitment to plan, design, build and operate the UC Merced campus at ever-
increasing levels of sustainability. The LRDP also creates a development framework—land use, circulation, and 
open space—that is specifically designed to minimize campus development impacts on the environment.   
 
The LRDP establishes goals and policies that mandate the use of broad-based, innovative sustainable techniques 
in facility and infrastructure design and construction.  It includes integration with the research initiatives and 
innovations that are part of the overall campus research program, particularly in the area of solar power and 
building energy management systems.  Finally, the LRDP establishes goals and policies for operational systems 
to support the ongoing practice of sustainability in campus life.   Creating and maintaining a campus that 
demonstrates sustainability at every level is a core principle of the LRDP.  It establishes sustainability goals for the 
campus, most notably the “Triple Zero Committment”:  
 
 1. To consume zero net energy 
  UC Merced’s goal is to reach zero net energy through efficiency and  
  renewable energy production.  


 2. To produce zero landfill waste.   
   UC Merced’s goal is to divert from landfill all campus waste by reducing excess     
  consumption and recycling to the maximum extent feasible.  
 
 3. To produce zero net carbon emissions
  UC Merced’s goal is to prevent as much carbon emissions as it produces.  
 


Demonstrating 
sustainability at every 
level is a core principle 
of this plan.  


UC Merced establishes 
a significant 
sustainability goal 
for the campus: 
to have a zero net 
energy, zero waste, 
and zero net carbon 
footprint by 2020.
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Natural Resource Attributes 


The campus’ ability to meet its triple zero committment goals 
will be reflected in its ability to harness a variety of natural 
resources.  


Solar 
 
Solar energy can be used directly for heating and lighting 
campus buildings, heating water and generating electricity,     
In Merced County, average power potential from the sun 
ranges from 5.6 to 6.0 kW/m2 per day with the highest 
readings between March and October. (Source: Renewable 
Energy Atlas of the West, 2006). 


Wind 
 
Wind turbines can capture wind energy. Wind generators are relatively efficient, Wind in Merced County is inter-
mittent in availability at 0-400 W/m2. (Source: Renewable Energy Atlas of the West, 2006). 


Biomass 


The campus is adjacent to some of the world’s most fertile agricultural land.  Currently, portions of campus property 
are used for grazing by livestock for organic milk.   Agricultural uses can produce large amounts of residue that 
could be used for energy production.  Within a 30 minute radius from campus, 500,000 - 11,200,000 mmbtu of 
energy potential, among the highest in the state, is going untapped. 


Geothermal 
 
Geothermal energy is energy generated by heat stored beneath the Earth’s surface.   The campus location, like most 
of the San Joaquin Valley has low geothermal resources in the form of subsurface heat such as geysers.  Geothermal 
heat pumps remain a viable resource throughout the San Joaquin Valley. 


“We need to design for true 
recycling, so that waste equals 
food... Nature doesn’t mine 
the past; it doesn’t borrow 
from the future. It uses current 
income. So should we.” 


 -William McDonough
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Sustainability Policies


Triple Zero Committment (TZC) 


TZC-1: Zero Net Energy: Acheive zero net energy by 2020 through aggressive conservation efforts and development 
of renewable power.  Zero net energy means producing the same amount of renewable energy that is consumed.   
Buildings will be designed to consume half of the energy and demand of other University buildings in California, 
surpass Title 24 minimum efficiency standards by 30%, and acheive all 10 LEED credits for optimizing energy efficiency.  


TZC-2: Zero Waste: Achieve zero landfill waste by 2020. Minimize the generation of solid waste on campus 
through green packaging purchase requirements and other initiatives to reduce and recycle waste, while 
undertaking an aggressive recycling program for construction and other campus waste streams. 


TZC-3:-Zero Net Carbon: Achieve zero net carbon emissions - carbon neutrality - by 2020. Minimize atmospheric 
carbon generation by campus operations and employ measures to mitigate carbon emissions such as aggressive 
tree planting.  Onsite and regional measures will be prioritized.  


Sustainability in Planning, Design and Construction (SUST) 


SUST-1: Adhere to principles of sustainable environmental stewardship, conservation and and habitat protection in 
the planning, design and construction of the campus and individual projects, adopting an approach of continuous 
improvement in the sustainability of campus development, operations and management.
 
Architecture 


SUST-2: Design campus facilities to achieve U.S. Green Building Council LEED Gold certification at a minimum, 
when employing all campus base credits. Establish a minimum of 20-25 LEED campus base credits by creating 
and implementing planning and design standards for all campus facilities and site development.  Temporary 
facilities (less than fifteen years life expectancy) shall strive for LEED Silver equivalence, unless recommended 
for exemption from policy by the Campus Physical Planning Committee and approved by the Chancellor. 
 
SUST-3: Create a unique architectural identity for the campus by employing passive environmental systems, 
such as shading, orientation and roof configuration, as design features on campus buildings; employing 
sustainable materials; and designing campus buildings to employ renewable energy production systems. 


SUST-4: Design buildings to maximize day lighting, occupant control over the interior environment, indoor 
air quality, and general indoor environmental quality. Wherever feasible and programmatically compatible, 
occupied building interiors should be naturally lit and naturally ventilated, as a priority in facility design.  


SUST-5: Design buildings to utilize exterior shading to reduce building cooling loads, and utilize exterior 
circulation systems such as arcades, loggias, or porches to protect major entries to ground floor functions, 
reducing the need for environmentally conditioned space in areas of high traffic. 


SUST-6: Minimize grid connected peak electricity loads shifting electricity cooling (approximately 25% of total) 
away from peak electricity demand periods through chilled water thermal storage, gas or cogeneration-driven 
cooling, and/or solar power. 
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SUST-7: Install campus energy performance monitoring systems in all new buildings and other monitoring 
equipment to foster continuous improvement in indoor environmental quality and energy performance.  
These systems will enable optimization of campus operations, inform improved design of future phases of 
the campus, and make the campus a “Living Laboratory” for study of engineering and resource conservation. 
 
SUST-8: Explore the feasibility of acheiving water neutraility by determining UC Merced’s “water footprint” [(i.e., 
consumptive use of rainwater (green water), consumptive use of water withdrawn from groundwater or surface 
water (blue water) and pollution of water (grey water)]; Establish water footprint reduction targets for UC Merced 
and employ mechanisms to offset the environmental and social impacts of residual water footprints, such as, 
employing state of the art technologies, education, modeling new and cost-effective approaches in design and 
product selection.   


Landscapes and Infrastructure 


SUST-9: Minimize consumption of potable water resources through the design of landscapes that minimize the use 
of irrigation water after the plants’ initial growing phase, and providing for use of recycled water for all irrigation.


SUST-10: Design campus landscaping to emphasize regional natives, avoid invasive or allergenic species, and select 
plantings that are compatible with campus infrastructure, developing a palette of approved plant, ground cover 
and tree lists, as well as landscape design guidelines.  Explore the feasibility of seasonal use of irrigation water 
from the Merced Irrigation District. 


SUST-11: Utilize tree planting and other methods to shade buildings, walking and open activity areas, and reduce 
to heat island effects of roads and surface parking lots. 


SUST-12:  Design roadways, parking lots and circulation pathways to minimize, detain and filter stormwater run 
off.







      


Campus Construction, 2008.







      


Delivery 
 
While this document provides a final  
vision for the campus, the actual process 
of constructing the campus will involve 
multiple discrete decisions over an 
extended period of time.   
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Near Term Projects


UC Merced is currently in Phase 1 of its 
development. Phase 1 consists of two sub-phases: 
Phase 1.1, which is the existing 104-acre campus, 
and Phase 1.2, which is a 58-acre area to the north 
of Phase 1.1.  Much of Phase 1.1 has been already 
built, and with the completion of some approved 
but not yet constructed projects, this portion 
of the campus will soon be fully built out.  Full 
development of both sub-phases under the 2009 
LRDP land use plan would provide adequate 
facilities for an enrollment level of 5,000 FTE 
students and would house up to 2,500 students 
on the campus  The following capital projects are 
scheduled for delivery through approximately 2013:   


Early Childhood Education Center (ECEC):  This 
project will accommodate approximately  125 
children in approximately 13,000 gross square 
feet assigned to classrooms and administrative 
support. An outside play area is also part of 
the site.  The ECEC is located just north of the 
intersection of Scholars Lane and Lake Roads.  


Social Sciences and Management Building:  This 
project will provide a new academic building 
with approximately 100,000  gross square feet of 
space to support the School of Social Sciences, 
Humanities and Arts.   It is located to the 
northeast of Science and Engineering 1.  


Student Housing Phase 3: The Student Housing 
Phase 3 project will construct approximately 315 beds in two four-story buildings just to the west of the Valley 
Terraces student housing complex by a projected opening date of 2010. Housing 4 will be built just to the north and 
will provide an additional 350 beds by 2013.  


Science and Engineering 2:  This building will provide approximately 95,000 gross square feet of expanded academic 
space for the School of Natural Sciences and the School of Engineering. 


Near term campus development will occur in subphases. The 
existing campus is within phases 1.1A and 1.1B. Phase 2 includes 
Main Street 2.0, the Gateway District and parking. 
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Phase 2 Delivery Principles 


The evolution of this campus will occur over many decades, making it impossible to predict exactly what order UC 
Merced will develop over the long term.  


The following principles are designed to ensure the campus develops an enduring physical planning framework 
through Phase 2.0 and beyond.


Create a distinctive campus front door by growing east from Lake Road. •	
 
Development at the community edge is the next phase in development.  By creating 
a presence that continuously links the community to activities, a front door builds 
lasting first impressions for visitors, prospective students and faculty. 


  
Connect the current campus to each new phase to ensure the campus functions as a whole throughout its •	
development. 
 
At each phase of development the campus should act and feel as though it is complete.  Each new 
development project will be located in order to reinforce the character and activity of previous campus 
neighborhoods.  This compact footprint approach is a component of an emphasis on sustainable design. 


Build west of Fairfield Canal to create critical mass, then expand eastward. •	
 
Building the next phase of campus west of Fairfield Canal addresses the need to maintain connections 
to the current campus and community.  The strategy links to the “front door” at the west edge of 
campus.  Subsequent phases will then grow east of the canal in the same connected approach.


Program a “Host District” for visiting students and public at the Bellevue Gateway •	
 
Since the campus will grow from its western edge, creating a front door at the gateway with Bellevue 
Road should be the focus of that entrance.  The interactions provided by this Host District will 
be a key part of the University’s relationship with the greater community and the region. 


Use Surface Parking as an Interim Use. •	
 
At full campus development decades from now, vehicles will be accommodated in parking 
structures.   To reserve land for active campus uses, however, phasing in the 2009 LRDP 
assumes that the campus will take advantage of vacant land at the edge of current phase 
development to stage construction and locate surface parking lots which can then be 
readily turned over to road development or building projects in subsequent phases.
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Proposed Phase 2 Projects  


The following state and non-state funded projects are planned according to the most recent state and non-state 
funded capital program for the campus as of Fall 2008 subject to timing, academic priorities and the availability 
of resources.   It is not a commitment to specific campus projects, or to a specific implementation schedule.  For 
updated lists, please contact the Office of Capital Planning and Space Management.  


 


State Funded Projects 
 
(Indicated in Blue and Purple)


0.    Social Sciences & Management Building 
1.    Science & Engineering 2 
2.    Castle Facilities Renewal (Castle)
3.    Site Development & Infrastructure 4
4.    Site Develop. & Infrastructure 5
5.    Instruction & Student Services Building
6.    Site Develop. & Infrastructure 6
7.    Interdisciplinary  I & R #1
8.    Health Sciences Infrastructure
9.    Health Sciences Building
10.  School of Management
11.  Central Plant Expansion
12.  Site Develop. & Infrastructure 7
13.  Classroom & Instruction Building
14.  Public Safety/Logistics Facility
15.  Interdisciplinary I & R Bldg. #2
16.  Graduate School of Education
17.  Environ. Health & Safety Bldg. 
18.  Energy Center


Non-State Funded Capital Projects 


(Indicated in Yellow and Red)


1.  Student Housing Phase 3
2.  Stem Cell Foundry (Castle)
3. Campus Parking Lots G & H
4. Campus Parking Lot I
5.  Multi-Purpose Recreation Field
6.  Student Aquatics Center
7. Campus Parking Lot J
8.  West Campus Site Dev. & Infra.
9.  West Neighborhood Dining
10. Student Housing 4
11. Campus Parking Lot K
12. Student Union 2.0
13. South Campus Site Dev. & Infra.
14. Organized Research Building
15. J.E. Gallo Recreation Expansion
16. Campus Parking Lot L
17. Campus Parking Lot M
18. Admin. Building/Visitors Center
19. Parking Structure 1
20. Student Housing Phase 5
21. North Campus Infrastructure
22. Student Housing Phase 6
23. Parking Structure 2
24. Early Education/Child Care #2
25.  Student Housing 7, 8, 9
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Proposed 2020 Project Locations


State Funded Capital Projects


Non State Funded Capital Projects
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Delivery Policies


The preceding sections establish quantitative goals and a policy framework to guide the physical and environmental 
development of the campus through build-out. These policies and their associated physical plans are intended to be 
flexible to provide future decision makers options as campus needs evolve. 


The earlier portions of this section establish more specific, programmatic development objectives to be achieved 
through 2020 in order to meet the needs of a 10,000 student campus, or Phase 2.0. To maintain qualitative con-
sistency over time, implementation of the plan through campus development must be further guided by urban, 
architectural and landscape design guidelines and processes, which ensure policy compliance, and foster creative 
innovation as program needs, technology and design practice evolve. 


The following policies provide for the development of more specific guidance as individual districts within the cam-
pus are planned and coordinated with the capital program, infrastructure is developed through multiple funding 
streams, and specific projects are proposed, planned, approved, designed, and constructed.  


DEL-1:  Prior to development in a new district or sub-district a district plan shall be developed to address detailed 
allocation of land uses, including parking and open space; circulation, service access, and utilities; physical and 
environmental development guidelines for urban design, architecture, landscape, site development, and infrastruc-
ture.  District Plans shall also address integration of sustainability policies into the design of the district and provide 
a preliminary estimate and funding and phasing plans for infrastructure and site development for spaces between 
the buildings (off site)


DEL-2: Siting of buildings and facilities shall be consistent with the LRDP as determined by PPD&C in consultation 
with the Campus Physical Planning Committee.  Exceptions may be approved by the Chancellor after consultation 
and due consideration of alternatives. Major exceptions may require review and approval of the President or the 
Regents.


DEL-3: Land Use designations are intended to be flexible, while optimizing the synergistic relationships among 
campus programs.  Proposed changes to LRDP land uses that may arise from district planning or the siting of 
individual projects will require PPD&C review for consistency with the LRDP and its EIR, and CPPC review and 
recommendations for approval to the Chancellor. Alternatives must be considered in this process and in the context 
of the LRDP, the Strategic Academic Plan and the Capital Improvement Plan. Approval of the President or the Re-
gents is required for significant changes to land uses that have significant environmental effects different than those 
analyzed in the 2009 LRDP EIR.


DEL-4:  The campus shall develop a Campus Vision Document, consistent with requirements of the Board of Re-
gents, to guide the overall aesthetic development of the campus.  This document or presentation shall be employed 
as a reference in all campus design discussions for district and project planning.


DEL-5: The campus shall develop Architectural and Landscape Design Guidelines to ensure the integrity, compat-
ibility and coherence of campus design as districts and individual projects come forward.  These guidelines shall be 
reviewed by the Campus Design Review Committee and updated periodically, but no less frequently than the advent 
of the next district plan.   The guidelines shall address the following topical areas at a minimum: architecture design, 
finishes and materials; landscape design, finishes and materials; Mechanical, electrical and plumbing systems; sus-
tainability and renewable energy.
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DEL-6: The campus shall develop Campus Standards, including Signage Standards, by codifying  and updating 
current Draft Campus Standards to ensure consistency and compatibility of campus systems, efficiency of mainte-
nance and interchangeability of fixtures and parts; and compliance with campus-wide LEED certifications.   These 
standards shall address interior finishes and materials (i.e. ceiling tile, flooring, wallboards, etc.); MEP systems; low-
voltage communications systems (ie. data, voice, fire alarm, emergency notification, building security, and energy 
management, etc.); interior and exterior signage systems; site development standards (ie. lighting, furnishings, solid 
waste collection area screening, paving and planting materials, tree planting construction details. 


Campus LRDP Implementation Review Committees


In addition to the Implementation Policies, there must be administrative processes to guide project specific scoping, 
budgeting and design decisions, ensure accountability in diverse areas, and review and advise the administration on 
decisions and allow for exceptions to plans and policies, within a coherent decision making structure.  


To provide this structure, there will be four standing committees appointed by the Chancellor to advise the admin-
istrative leadership.  Their role is to review, comment, and make recommendations to the Campus Architect and 
Chancellor on district plans and on individual projects or initiatives.  Their membership is intended to bring the 
multiple perspectives of the campus communities or technical or professional constituencies in the campus physical 
end environmental development process.


Two of these committees currently exist, and one other committee has been approved but has yet to be appointed. 
The fourth is to be formed in the current academic year.  Clearer definitions of their respective roles in the develop-
ment of the campus may result in modification to their charge and membership.


Social Sciences and Management Building: This building will provide space for the School of Social 
Sciences, Humanities and Arts as well as the Ernest & Julio Gallo School of Management.
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UCM 1.0


UCM 2.0


UCM 3.0


UCM 4.0


UCM 4.0


UCM 4.0


UCM 3.0


UCM
2.0


UC Merced LRDP 


Land Use Phasing


Phase 1.0 


5,000 Students
1.25 MSF Academic Core
2,500 Beds


Phase 2.0 


10,000 Students
2.50 MSF Academic Core
5,000 Beds
5,050 Parking Spaces


Phase 3.0 


20,000 Students
5.00 MSF Academic Core
10,000 Beds


Phase 4.0 


25,000 Students
6.25 MSF Academic Core
12,500 Beds
15,500 Parking Spaces


Land Uses


 


Academic/Laboratory


Alumni/Conference


Student Services


Low Density Residential


Medium Density Residential


High Density Residential


Campus Services


Parking


Athletics/Recreation


Passive Open Space
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Campus Physical Planning Committee   


To advise on site selection, land use, and capital improvement plan projects and priorities, to make recom-
mendations to the Chancellor on projects that may be approved at the campus level, planning policy chang-
es that may be warranted, or exceptions to policy for specific projects, and to assist in the resolution of com-
peting demands between the interests of the campus and the interests of the projects, should conflicts occur.  


Cooperatively staffed by PPD&C and the Capital Budget Office.


Campus Design Review Committee  


To advise the Chancellor and Campus Architect on urban, architectural, landscape and sustainable de-
sign matters for district plans, district and project design guidelines, campus design standards, devel-
opment clusters or individual projects and improvement initiatives, and to make recommendations 
to the Chancellor regarding the design approval of projects that may be approved at the campus level.   


Staffed by PPD&C.


Chancellor’s Advisory Committee on Environmental Sustainability  


To advise the Chancellor on all matters of sustainable design, development, management and operation of the cam-
pus and its facilities, and to advocate for programs and initiatives that continuously improve campus performance 
on matters of sustainability.  The committee will review and advise on plans and projects in meatters related to their 
charge


Staffed by the Office of the Vice Chancellor Administration under the Director of Environmental Affairs.  


Campus Technical Advisory Committee 


To advise the Vice Chancellor Administration and the Campus Architect on the scope and functional require-
ments of district level plans; individual project programs, plans, and design documents; campus design guidelines 
and standards; and other matters relating to the physical and environmental development of the campus.  Director 
level representation from PPD&C, EH&S, Facilities Management, UCPD, Student Affairs, Academic Affairs, In-
formation Technology Services, and University Relations, as well as the Campus Fire Marshall, shall be included.
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Lake Yosemite


North Bowl


South Bowl


Town CenterUCP R+D


UCM Build-out
Boundary


25,000 Students
6.25 MSF Academic Core
12,500 Beds


UCM Phase 2.0


10,000 Students
2.5 MSF Academic Core
5,000 Beds


Phase 2.0 at completion











      


 







      


Appendix 
 
- Campus Block Types
- Campus Height and Massing Districts
- Landscape Concept
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Block Types


The following district block type typologies illustrate the potential building types, scale, site coverage, and density 
of blocks located in the LRDP planning area. There are three districts and seven block types included. 


Academic Core (AC)
 
The Academic Core is the heart of the campus. This district includes teaching, research, housing, student services, 
campus services, parking, recreation and open space activities. There are two block types illustrated:
 
Block AC-1 Typical academic block
Block AC-2 Main Street block
 
Gateway District (G) 


The Gateway District would primarily include academic and industrial joint-development research activities. This 
area could also include parking (in early phases) and uses that can take advantage of easy parkway and transit access.  
There are two types of industrial research blocks illustrated:
 
Block G-1: Industrial-research block
Block G-2: Industrial-research block 


Student Neighborhoods (SN)
 
The student neighborhoods wrap the academic core and intended to provide walkable access to the heart of the 
campus. They include residence halls and apartments supported by student services (food and recreation) parks 
space, and shared parking. There are three block types illustrated: 
 
Block SN-1 Townhouse and Stacked Flats
Block SN-2 Walk-up apartments
Block SN-3 Residence hall buildings
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AC-1 Academic Core Block


�e Academic Core Block is within the UC Merced Campus Academic Core. 
�ese blocks are dedicated to teaching and research.  �e Academic Core also 
includes supporting uses such as open space, student services, campus services, 
Main Street housing and parking. 


Illustrated Example:


Block Size: 3 acres


Land Use: Academic Buildings (3L-4L)


Net Density (on 3 acre block):
0.96 FAR x 130,680 SF site area = 125,450 SF building area


Gross Density (assumes 75% e�ciency for streets):
0.72 FAR x 130,680 SF site area/.75 = 94,090 SF


AC
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AC-2 Academic Lab Block


AC


�e Academic Lab Block is to be located within UC Merced’s 
Academic Core.  �ese blocks support interdisciplinary research 
activities and include supporting uses such as recreation, open 
space and parking. 


Illustrated Example:


�is example illustrates the character and site coverage of blocks 
re�ecting an interdisciplinary campus.  �ere are two buildings 
ranging from three to four stories. 


Block size: 3 acres
Land Use: Research Buildings (3L-4L)


Net Density (on 3 acre block):
0.96 FAR x 130,680 SF site area = 125,450 SF building area


Gross Density (assumes 75% e�ciency for streets):
0.72 FAR x 130,680 SF site area/.75 = 94,090 SF
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AC-3 Academic Main Street Block


�e Academic Core Main Street Block is part of a mixed-use street 
located within UC Merced’s Academic Core in Phases 2.0 and 3.0.  Main 
Street blocks include a mix of academic, research, housing and student 
services at densities over 1.5 FAR.   �is area has an urban character with 
buildings located along the street edge, and courtyard spaces. 


Illustrated Example:


�is example illustrates the character and site coverage of blocks in a 
mixed-use neighborhood.  Building heights range from three to four 
stories. 


Block Size: 3 acres (1.5 acre Academic, 1.5 acre residential)


Land Use: Academic Buildings/Student Services (3L-4L), Student Apart-
ments (3L-4L)


Academic Net Density (on 1.5 acre half block):
1.50 FAR x 65,340 SF site area = 98,010 SF SF building area


Gross Density (assumes 75% e�ciency for streets)
1.12 FAR x 65,340 SF site area = 73,510 SF building area


Residential Net Density (on 1.5 acre half block):
60 du/a x 1.5 acres = 90 du


Residential Gross Density (assumes 75% e�ciency for streets):
45 du/a x 1.5 acres = 67 du


AC
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G-1 Industrial Research Block


G


�e Industrial Research Block will be located within the 
Gateway District.  �ese blocks are dedicated to joint develop-
ment with industry.  As commercial ventures, these blocks may 
require on-site parking.  Other supporting uses in the district 
would include parking, transit facilities, and research-related 
o�ce and administrative activies. 


Illustrated Example


�is example illustrates a commercial-style research park with 
surface parking, but with higher density and less parking than 
found in most suburban developments (increased from 0.30 
FAR to 0.45 FAR).  �ere are three buildings illustrated from 
one to two stories. 


Block Size: 3 acres


Land Use: Industrial Research Buildings (1L-3L)


Net Density (on 3 acre block):
0.45 FAR x 130,680 SF site area = 58,800 SF Building Area


Gross Density (assumes 75% e�ciency for streets):
0.34 FAR x 130,680 SF site area/.75 = 44,100 SF
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G-2 Industrial Research Block


G


�e Industrial Research Block will be located within the Gateway 
District.  �ese blocks are dedicated to joint development with 
industry.  As commercial ventures, these blocks may require on-site 
parking.  Other supporting uses in the district would include 
parking, transit facilities, and research-related o�ce and adminis-
trative activies. 


Illustrated Example


�is example illustrates the character and site coverage of blocks 
that share parking with UC Merced or have structured parking.  
�ere are two buildings ranging from three to four stories. 


Block Size: 3 acres


Land Use: Industrial Research Buildings (1L-3L)


Net Density (on 3 acre block):
0.96 FAR x 130,680 SF site area = 125,450 SF Building Area


Gross Density (assumes 75% e�ciency for streets):
0.72 FAR x 130,680 SF site area/.75 = 94,090 SF
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SN-1 Townhouse and Stacked Flats Block


SN


SN


SN


�e Townhouse and Stacked Flats Block is located within UC 
Merced’s Student Neighborhoods.  �ese areas will have a 
variety of building types, of which these townhouse and 
stacked �at buildings are included.  Recreational facilities, open 
space, parking, student services and campus services will be 
located in the neighborhoods as supporting uses. 


Illustrated Example:


�is example illustrates the character and site coverage of 
blocks with up to 27 apartments per net acre serving the 
walking and biking student community.  �ese two and three 
story buildings include townhouse units and stacked �ats with 
shared stairs.  �is four-acre block includes a common court-
yard. 


Block Size: 4 acres


Land Use: Residential Apartments (2-3L) and open space


Residential Net Density:
27 du/a x 4 acres = 108 du


Residential Gross Density (assumes 75% e�ciency for streets):
20 du/a x 4 acres = 80 du
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SN-2 Walk-up Apartments Block


SN


SN


SN


�e Walk-up Apartments Block is located within UC Merced’s 
Student Neighborhoods.  �ese areas will have a variety of building 
types, of which these 16-apartment unit buildings are included.  
Recreational facilities, open space, parking, student services and 
campus services will be located in the neighborhoods as supporting 
uses. 


Illustrated Example:


�is example illustrates the character and site coverage of blocks with 
up to 35 apartments per net acre serving the walking and biking 
student community.  �ese two-story buildings have eight apart-
ments connected by a common core and stair for a total of 16 apart-
ments.  �e illustrated three-acre block includes an open space 
commons and student services. 


Block Size: 3 acres


Land Use: Residential Apartments (2L), open space and student 
services (1L)


Residential Net Density:
35 du/a x 3 acres = 105 du


Residential Gross Density (assumes 75% e�ciency for streets):
27 du/a x 3 acres = 87 du
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SN-3 Residence Hall Block


SN


SN


SN


�e Residence Hall Block is located within UC Merced’s 
Student Neighborhoods.  �ese areas will have a variety of 
building types, of which these three story corridor buildings 
are included.  Recreational facilities, open space, parking, 
student services and campus services will be located in the 
neighborhoods as supporting uses. 


Illustrated Example:


�is example illustrates the character and site coverage of 
blocks with up to 80 apartments per net acre.  �ese three-story 
buildings have corridors, elevators and common spaces on the 
ground �oor.  �is three-acre block would include an open 
space commons.


Block Size: 4 acres


Land Use: Residential Apartments (2-4L) and open space


Residential Net Density:
80 du/a x 3 acres = 240 du


Residential Gross Density (assumes 75% e�ciency for streets):
60 du/a x 3 acres = 180 du
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Does living on campus influence first year GPA? 


 
It is generally acknowledged that first time freshmen who live on campus during the first year at a 
four year college or university have higher grade point averages at the end of the first year than 
students who do not live on campus.  This analysis examines whether this national phenomenon 
applies at UC Merced.  
 
In Fall 2009, 75.6% of the cohort of 1128 entering first time freshmen lived on campus during their 
first year.  The mean GPA after one year for students who lived on campus was 2.63, whereas the 
mean GPA for students who lived off campus was 2.41.  Analysis of variance revealed that this 
difference in means is statistically significant. 
 
To determine whether this difference in mean GPA is a caused or impacted by factors other than 
residency status, the effect of possible mediating or moderating variables, including high school 
GPA, SAT scores, Pell grant eligibility (a proxy for low income status), and school, was examined.  
 
The mean SAT score for first time freshmen who lived on campus during their first year (1551) is 
higher than the mean SAT score for students who lived off campus (1497), which might lead one to 
think that the difference in first year GPAs is more a function of academic preparation for college 
than living on campus.  However, extensive evidence, including evidence provided by the College 
Board (which administers the SAT) indicates that high school GPA is a better predictor of first year 
GPA in college than SAT scores, and first time freshmen at UC Merced who lived off campus 
during the 2009-10 academic year had higher high school GPAs (3.49) than students who lived on 
campus (3.42).  The differences both in SAT scores and high school GPAs are statistically 
significant, so it would be inappropriate to claim that academic preparation accounts for the 
difference in mean first year GPAs between students who lived on campus and students who did 
not. 
 
Because 79% of the 535 first time freshmen who were not Pell eligible, but only 73% of the 593 
students who were Pell eligible, lived on campus during their first year, it is plausible that one factor 
mediating the relationship between living on campus and first year GPA is poverty (i.e., higher 
income students do better academically).  To control for this possibility, a second analysis of 
variance was undertaken that examined differences within the Pell eligible group and the non-Pell 
eligible group.  Within the Pell eligible group, the mean first year GPA for first year students who 
lived on campus (2.53) is higher than the GPA for those who lived off campus (2.33).  In addition, 
within the group that was not Pell eligible, the mean first year GPA for first year students who lived 
on campus (2.73) is higher than the GPA for those who lived off campus (2.52).  Because these 
significant differences within each income category are in the same direction as the statistically 
significant differences overall (i.e., students who lived on campus had higher first year GPAs than 
those who did not), it does not appear that income level is a primary explanation for observed 
differences in mean GPA between students who lived on campus and those who did not. 
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To control for the possibility that students in engineering or natural sciences may experience living 
on and off campus differently from students who have not declared a major or who are majoring in 
social sciences, humanities, or arts, a third analysis of variance was conducted that controlled for 
school in which the student was enrolled during their first semester.  In all cases, the students who 
lived on campus had higher first year GPAs than students who did not.  The mean GPA at the end 
of the first year for first year freshmen who had not declared a major by the third week of their first 
semester and lived on campus (2.58) is higher than the mean GPA of those who lived off campus 
(2.22).  Similarly, the mean first year GPA for engineering majors who lived on campus (2.58) is 
higher than for those who lived off campus (2.35).  In natural sciences, the mean first year GPA for 
students who lived on campus (2.53) is higher than the mean GPA for students who lived off 
campus (2.41).  Finally, the mean first year GPA for students who majored in social sciences, 
humanities, or arts who lived on campus their first year is 2.80, while for those who lived off 
campus, the mean GPA is 2.60.   
 
In each of the cases examined, the mean GPA of first year freshmen who lived on campus during 
their first year is higher than the mean GPA of students who lived off campus their first year. While 
other variables not examined might explain the higher grade point averages of students who lived 
on campus, the pattern of evidence indicates that it is plausible to assert that first year students who 
live on campus at UC Merced will earn higher grades after their first year than students who do not.  
 
 







Frequencies
Statistics


housing Is student living in campus housing this term? pell_eligible dept1 Primary department


N
Valid 1128 1128 1128


Missing 0 0 0


Frequency Table
housing Is student living in campus housing this term?


Frequency Percent Valid Percent Cumulative Percent


Valid


N 275 24.4 24.4 24.4


Y 853 75.6 75.6 100.0


Total 1128 100.0 100.0


pell_eligible


Frequency Percent Valid Percent Cumulative Percent


Valid


0 No 535 47.4 47.4 47.4


1 Yes 593 52.6 52.6 100.0


Total 1128 100.0 100.0


dept1 Primary department


Frequency Percent Valid Percent Cumulative Percent


Valid


0000 Undeclared 224 19.9 19.9 19.9


E Engineering 195 17.3 17.3 37.1


NS Natural Sciences 398 35.3 35.3 72.4


SSHA Social Sciences, Humanities, & Arts 311 27.6 27.6 100.0


Total 1128 100.0 100.0


Crosstabs
Case Processing Summary


Cases


Valid Missing Total


N Percent N Percent N Percent


housing Is student living in campus housing this term? * pell_eligible 1128 100.0% 0 .0% 1128 100.0%


housing Is student living in campus housing this term? * dept1 Primary 1128 100 0% 0 0% 1128 100 0%
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department
1128 100.0% 0 .0% 1128 100.0%


housing Is student living in campus housing this term? * pell_eligible
Crosstabulation 


% within pell_eligible
pell_eligible


Total
0 No 1 Yes


housing Is student living in campus housing this term?
N 21.1% 27.3% 24.4%


Y 78.9% 72.7% 75.6%


Total 100.0% 100.0% 100.0%


housing Is student living in campus housing this term? * dept1 Primary department Crosstabulation 
% within dept1 Primary department


dept1 Primary department


Total0000
Undeclared


E
Engineering


NS Natural
Sciences


SSHA Social Sciences,
Humanities, & Arts


housing Is student living in campus
housing this term?


N 24.6% 26.2% 26.1% 20.9% 24.4%


Y 75.4% 73.8% 73.9% 79.1% 75.6%


Total 100.0% 100.0% 100.0% 100.0% 100.0%


Means
Case Processing Summary


Cases


Included Excluded Total


N Percent N Percent N Percent


gpa_ucm_lvl_cum_cen Cumulative GPA for courses taken at UCM as of census
date * housing Is student living in campus housing this term?


1122 99.5% 6 .5% 1128 100.0%


gpa_hs_verified High School GPA (verified by transcripts) * housing Is student
living in campus housing this term?


1114 98.8% 14 1.2% 1128 100.0%


actorsatr * housing Is student living in campus housing this term? 1118 99.1% 10 .9% 1128 100.0%


satr * housing Is student living in campus housing this term? 1088 96.5% 40 3.5% 1128 100.0%


Report


gpa_ucm_lvl_cum_cen Cumulative
GPA for courses taken at UCM as


of census date


gpa_hs_verified High
School GPA (verified by


transcripts)
actorsatr satr


N


Mean 2.407506 3.493978 1508.30 1497.26


N 271 274 269 263


Std
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housing Is student
living in campus
housing this term?


Std.
Deviation


.8882016 .3432508 230.324 230.536


Y


Mean 2.628645 3.422333 1567.30 1551.25


N 851 840 849 825


Std.
Deviation


.8201964 .3236425 234.814 237.369


Total


Mean 2.575233 3.439955 1553.11 1538.20


N 1122 1114 1118 1088


Std.
Deviation


.8420638 .3298647 234.998 236.762


ANOVA Table


Sum of
Squares


df
Mean


Square
F Sig.


gpa_ucm_lvl_cum_cen Cumulative GPA for courses
taken at UCM as of census date * housing Is student
living in campus housing this term?


Between
Groups


(Combined) 10.052 1 10.052 14.345 .000


Within Groups 784.817 1120 .701


Total 794.869 1121


gpa_hs_verified High School GPA (verified by
transcripts) * housing Is student living in campus
housing this term?


Between
Groups


(Combined) 1.061 1 1.061 9.824 .002


Within Groups 120.046 1112 .108


Total 121.106 1113


actorsatr * housing Is student living in campus
housing this term?


Between
Groups


(Combined) 711096.128 1 711096.128 13.015 .000


Within Groups 60974041.418 1116 54636.238


Total 61685137.546 1117


satr * housing Is student living in campus housing this
term?


Between
Groups


(Combined) 581226.160 1 581226.160 10.459 .001


Within Groups 60351842.958 1086 55572.599


Total 60933069.118 1087


Measures of Association


Eta
Eta


Squared


gpa_ucm_lvl_cum_cen Cumulative GPA for courses taken at UCM as of census date * housing Is student
living in campus housing this term?


.112 .013


gpa_hs_verified High School GPA (verified by transcripts) * housing Is student living in campus housing
this term?


.094 .009


actorsatr * housing Is student living in campus housing this term? .107 .012


satr * housing Is student living in campus housing this term? .098 .010


Means
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Case Processing Summary


Cases


Included Excluded Total


N Percent N Percent N Percent


gpa_ucm_lvl_cum_cen Cumulative GPA for courses taken at UCM as of census
date * pell_eligible * housing Is student living in campus housing this term?


1122 99.5% 6 .5% 1128 100.0%


gpa_hs_verified High School GPA (verified by transcripts) * pell_eligible *
housing Is student living in campus housing this term?


1114 98.8% 14 1.2% 1128 100.0%


actorsatr * pell_eligible * housing Is student living in campus housing this
term?


1118 99.1% 10 .9% 1128 100.0%


satr * pell_eligible * housing Is student living in campus housing this term? 1088 96.5% 40 3.5% 1128 100.0%


Report


gpa_ucm_lvl_cum_cen
Cumulative GPA for


courses taken at UCM as of
census date


gpa_hs_verified
High School GPA


(verified by
transcripts)


actorsatr satr


pell_eligible


0 No


housing Is
student living in
campus housing
this term?


N


Mean 2.521054 3.465804 1604.94 1584.77


N 111 112 111 111


Std.
Deviation


.8373087 .3581525 208.558 209.718


Y


Mean 2.725482 3.389469 1661.10 1644.55


N 421 414 421 413


Std.
Deviation


.7630791 .3048172 211.004 213.701


Total


Mean 2.682829 3.405722 1649.38 1631.89


N 532 526 532 524


Std.
Deviation


.7827616 .3181053 211.537 214.065


1
Yes


housing Is
student living in
campus housing
this term?


N


Mean 2.328731 3.513457 1440.41 1433.36


N 160 162 158 152


Std.
Deviation


.9161723 .3322842 220.996 224.576


Y


Mean 2.533835 3.454272 1475.04 1457.72


N 430 426 428 412


Std.
Deviation


.8629096 .3382503 220.231 222.858


Total


Mean 2.478214 3.470578 1465.70 1451.15


N 590 588 586 564


Std.
Deviation


.8816220 .3373744 220.785 223.385


Mean 2.407506 3.493978 1508.30 1497.26
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Total


housing Is
student living in
campus housing
this term?


N
N 271 274 269 263


Std.
Deviation


.8882016 .3432508 230.324 230.536


Y


Mean 2.628645 3.422333 1567.30 1551.25


N 851 840 849 825


Std.
Deviation


.8201964 .3236425 234.814 237.369


Total


Mean 2.575233 3.439955 1553.11 1538.20


N 1122 1114 1118 1088


Std.
Deviation


.8420638 .3298647 234.998 236.762


ANOVA Table


Sum of
Squares


df
Mean


Square
F Sig.


gpa_ucm_lvl_cum_cen Cumulative GPA for
courses taken at UCM as of census date *
pell_eligible


Between
Groups


(Combined) 11.712 1 11.712 16.750 .000


Within Groups 783.157 1120 .699


Total 794.869 1121


gpa_hs_verified High School GPA (verified by
transcripts) * pell_eligible


Between
Groups


(Combined) 1.168 1 1.168 10.827 .001


Within Groups 119.938 1112 .108


Total 121.106 1113


actorsatr * pell_eligible


Between
Groups


(Combined) 9407521.910 1 9407521.910 200.828 .000


Within Groups 52277615.635 1116 46843.742


Total 61685137.546 1117


satr * pell_eligible


Between
Groups


(Combined) 8873088.651 1 8873088.651 185.098 .000


Within Groups 52059980.467 1086 47937.367


Total 60933069.118 1087


Measures of Association


Eta Eta Squared


gpa_ucm_lvl_cum_cen Cumulative GPA for courses taken at UCM as of census date * pell_eligible .121 .015


gpa_hs_verified High School GPA (verified by transcripts) * pell_eligible .098 .010


actorsatr * pell_eligible .391 .153


satr * pell_eligible .382 .146


Means
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Case Processing Summary


Cases


Included Excluded Total


N Percent N Percent N Percent


gpa_ucm_lvl_cum_cen Cumulative GPA for courses taken at UCM as of census
date * dept1 Primary department * housing Is student living in campus housing
this term?


1122 99.5% 6 .5% 1128 100.0%


gpa_hs_verified High School GPA (verified by transcripts) * dept1 Primary
department * housing Is student living in campus housing this term?


1114 98.8% 14 1.2% 1128 100.0%


actorsatr * dept1 Primary department * housing Is student living in campus
housing this term?


1118 99.1% 10 .9% 1128 100.0%


satr * dept1 Primary department * housing Is student living in campus housing
this term?


1088 96.5% 40 3.5% 1128 100.0%


Report


gpa_ucm_lvl_cum_cen
Cumulative GPA for


courses taken at UCM
as of census date


gpa_hs_verified
High School


GPA (verified by
transcripts)


actorsatr satr


0000
Undeclared


housing Is
student
living in
campus
housing this
term?


N


Mean 2.216094 3.358909 1473.46 1475.49


N 53 55 54 51


Std.
Deviation


.8899534 .3040082 262.083 272.531


Y


Mean 2.582325 3.359820 1582.98 1563.15


N 169 167 168 162


Std.
Deviation


.8374055 .3196392 236.105 246.867


Total


Mean 2.494892 3.359595 1556.34 1542.16


N 222 222 222 213


Std.
Deviation


.8625073 .3151590 246.607 255.354


E
Engineering


housing Is
student
living in
campus
housing this
term?


N


Mean 2.354118 3.539200 1516.36 1526.46


N 51 50 50 48


Std.
Deviation


.7793967 .3187785 243.739 240.394


Y


Mean 2.584569 3.509149 1619.32 1610.57


N 144 141 144 141


Std.
Deviation


.9343307 .3159871 234.284 230.272


Total


Mean 2.524297 3.517016 1592.78 1589.21


N 195 191 194 189


Std.
Deviation


.9001957 .3161562 240.396 235.121
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dept1
Primary
department


NS Natural
Sciences


housing Is
student
living in
campus
housing this
term?


N


Mean 2.413481 3.565096 1512.65 1485.98


N 104 104 101 102


Std.
Deviation


.8827702 .3326329 230.486 224.695


Y


Mean 2.532517 3.467396 1568.42 1545.70


N 292 288 292 286


Std.
Deviation


.7554720 .3211073 229.193 230.138


Total


Mean 2.501255 3.493316 1554.09 1530.00


N 396 392 393 388


Std.
Deviation


.7914696 .3266441 230.526 229.942


SSHA Social
Sciences,
Humanities,
& Arts


housing Is
student
living in
campus
housing this
term?


N


Mean 2.601889 3.459692 1524.53 1511.13


N 63 65 64 62


Std.
Deviation


.9563723 .3768826 189.643 194.406


Y


Mean 2.800370 3.361762 1524.64 1514.36


N 246 244 245 236


Std.
Deviation


.7889265 .3152760 234.652 237.437


Total


Mean 2.759903 3.382362 1524.62 1513.69


N 309 309 309 298


Std.
Deviation


.8280262 .3309607 225.780 228.848


Total


housing Is
student
living in
campus
housing this
term?


N


Mean 2.407506 3.493978 1508.30 1497.26


N 271 274 269 263


Std.
Deviation


.8882016 .3432508 230.324 230.536


Y


Mean 2.628645 3.422333 1567.30 1551.25


N 851 840 849 825


Std.
Deviation


.8201964 .3236425 234.814 237.369


Total


Mean 2.575233 3.439955 1553.11 1538.20


N 1122 1114 1118 1088


Std.
Deviation


.8420638 .3298647 234.998 236.762


ANOVA Table


Sum of
Squares


df
Mean


Square
F Sig.


gpa_ucm_lvl_cum_cen Cumulative GPA for courses
taken at UCM as of census date * dept1 Primary


Between
Groups


(Combined) 14.644 3 4.881 6.995 .000


Within Groups 780 225 1118 698
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department
Within Groups 780.225 1118 .698


Total 794.869 1121


gpa_hs_verified High School GPA (verified by
transcripts) * dept1 Primary department


Between
Groups


(Combined) 4.709 3 1.570 14.969 .000


Within Groups 116.397 1110 .105


Total 121.106 1113


actorsatr * dept1 Primary department


Between
Groups


(Combined) 558891.835 3 186297.278 3.395 .017


Within Groups 61126245.711 1114 54870.957


Total 61685137.546 1117


satr * dept1 Primary department


Between
Groups


(Combined) 700141.995 3 233380.665 4.200 .006


Within Groups 60232927.122 1084 55565.431


Total 60933069.118 1087


Measures of Association


Eta
Eta


Squared


gpa_ucm_lvl_cum_cen Cumulative GPA for courses taken at UCM as of census date * dept1 Primary
department


.136 .018


gpa_hs_verified High School GPA (verified by transcripts) * dept1 Primary department .197 .039


actorsatr * dept1 Primary department .095 .009


satr * dept1 Primary department .107 .011
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Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010


Residence Halls 565 332 567 756 853 972


Off-campus 141 66 102 169 275 369


Total 706 398 669 925 1,128 1,341


Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010


Residence Halls 80.0% 83.4% 84.8% 81.7% 75.6% 72.5%


Off-campus 20.0% 16.6% 15.2% 18.3% 24.4% 27.5%


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%


Note: Fall 2005 enrollment figures do not include students admitted with a visitor designation due to hurricane Katrina


Note: Percentages may not total 100% due to rounding


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FIRST-TIME FRESHMAN HOUSING STATUS


PERCENTAGE BY HOUSING STATUS








Fall 2009 Fall 2008


Very 
Important


Somewhat 
Important


Very & 
Somewhat 
Important


Very 
Important


Somewhat 
Important


Very & 
Somewhat 
Important


Very 
Important


Somewhat 
Important


Very & 
Somewhat 
Important


Very 
Important


Somewhat 
Important


Very & 
Somewhat 
Important


Influence of People
My parents/relatives wanted me to come here 24 37 61 30 37 67 19 32 51 25 30 55
My teacher advised me NA NA 0 NA NA NA 11 19 30 6 29 35
High school counselor advised me NA NA 0 NA NA NA 6 23 29 7 26 33
Advice from high school teachers/counselors 17 41 58 23 37 60 NA NA NA NA NA NA
Friendliness/helpfulness of staff I've met 36 40 76 38 42 80 44 35 79 29 37 66
Friendliness/helpfulness of faculty I've met 39 38 77 41 43 84 44 37 81 30 34 64
Educational Options
Unable to get into first college choice 42 25 67 42 25 67 NA NA NA NA NA NA
Campus Characteristics
UC Merced's newness NA NA 0 NA NA NA 42 37 79 51 36 87
I wanted to be in one of the first classes* NA NA 0 NA NA NA 33 30 63 53 34 87
Opportunity to be part of a new campus 57 32 89 58 28 86 NA NA NA NA NA NA
Ability to live at or near home 34 20 54 28 29 57 26 19 45 21 21 42
A visit to the campus 32 42 74 32 39 71 29 32 61 13 28 41
Small size of the campus 57 30 87 58 31 89 52 30 82 NA NA NA
Opportunity to work closely with faculty 58 37 95 66 26 92 70 25 95 NA NA NA
Personal attention from faculty and staff 60 28 88 66 27 93 72 23 95 NA NA NA
Academics  
Reputation of campus and UC system 56 31 87 52 35 87 46 35 81 54 29 83
Quality of my intended major 47 34 81 46 36 82 36 36 72 27 37 64
Opportunity to be involved in research projects 36 41 77 38 38 76 44 32 76 NA NA NA
Financial Aid
Financial aid offer 62 18 80 50 26 76 38 19 57 23 28 51
Not offered financial aid by prefered campus 22 22 44 17 19 36 7 18 25 5 13 18
*In Fall 2005, this response read:  "I wanted to be in the first class."
NA= response not available in survey.
Prepared by:  UC Merced Office of Institutional Planning & Analysis, November 2009


UC Merced New Student Survey:  Fall 2005 through Fall 2009
New Freshman Respondents


Fall 2006 Fall 2005


How important to you was each of the following reasons for attending UC Merced?
Table 3A


Reported as Percentage of Non-Missing Responses







By Region


North 
CA


SF Bay 
Area


San 
Joaquin 
Valley


South 
CA


North 
CA


SF 
Bay 
Area


San 
Joaquin 
Valley


South 
CA


North 
CA


SF 
Bay 
Area


San 
Joaquin 
Valley


South 
CA


North 
CA


SF 
Bay 
Area


San 
Joaquin 
Valley


South 
CA


Influence of People
My parents/relatives wanted me to come here 53 66 70 51 61 67 74 60 60 52 51 48 39 57 63 45
My teacher advised me NA NA NA NA 40 19 37 39 23 32 45 30
High school counselor advised me NA NA NA NA 40 23 35 25 31 32 43 25
Advice from high school teachers/counselors 62 56 63 54 61 42 71 66
Friendliness/helpfulness of staff I've met 80 81 79 70 70 74 85 83 60 81 82 73 62 52 72 73
Friendliness/helpfulness of faculty I've met 80 82 79 70 78 78 89 86 80 83 84 73 54 53 71 71
Educational Options
Unable to get into first college choice 63 85 46 77 52 80 48 79
Campus Characteristics
UC Merced's newness NA NA NA NA 100 81 79 77 92 87 87 85
I wanted to be in one of the first classes* NA NA NA NA 80 56 70 60 77 85 90 87
Opportunity to be part of a new campus 97 86 94 87 96 81 92 81
I wanted to live near home 47 62 83 20 48 62 84 28 80 29 79 3 31 39 76 10
A visit to the campus 77 76 78 70 74 67 76 67 60 62 68 47 31 47 41 38
Small size of the campus 83 87 87 84 83 90 91 90 90 81 84 84 NA NA NA NA
Opportunity to work closely with faculty 90 81 92 91 86 94 92 93 80 94 100 87 NA NA NA NA
Personal attention from faculty and staff 87 86 91 89 87 90 96 94 80 94 100 87 NA NA NA NA
Academics
Reputation of campus and UC system 83 82 87 90 91 81 90 89 100 85 80 73 77 81 82 86
Quality of my intended major 87 80 87 76 74 78 89 82 40 69 82 67 77 57 66 68
Opportunity to be involved in research projects 73 76 83 72 70 74 81 78 60 69 84 74 NA NA NA NA
Financial Aid
Financial aid offer 80 71 86 81 87 63 87 79 40 39 72 63 39 32 69 51
Not offered financial aid by prefered campus 53 42 38 52 35 26 42 44 20 27 30 17 23 16 21 18
*In Fall 2005, this response read:  "I wanted to be in the first class."
NA= response not available in survey.
Prepared by:  UC Merced Office of Institutional Planning & Analysis, November 2009


Fall 2006 Fall 2005


UC Merced New Student Survey:  Fall 2005 through Fall 2009
New Freshman Respondents


How important to you was each of the following reasons for attending UC Merced?
Table 3B


Fall 2008Fall 2009
% Very & Somewhat Important













Anti Melt Campaign:  The Anti Melt Campaign begins the summer prior to a student’s 
first year at UCM. Anti Melt or summer melt, is the term used to describe the number of 
students who enroll at the University in the Fall semester, as compared to those who had 
previously submitted their Statement of Intent to Register (SIR).  Over the past few years 
the Students First Center (SFC) has developed and realized a multi faceted Anti Melt 
Campaign.  The campaign combines physical mailings, electronic messaging, phone 
calling campaigns and the use of an Anti Melt website that allows SFC staff to track the 
students who have currently SIR’d and their activity in their My.UCMerced.edu account.  
Since the My.UCMerced.edu account is the central place we direct students too, to 
complete their outstanding requirements (Financial Aid, Registering in courses, checking 
their UCM email, applying for on campus housing, etc.) prior to enrolling in the fall or 
spring semester, we use their activity on this portal as an indicator of their desire to attend 
UCM.   With this said, we have made the My.UCMerced.edu account the focus of the 
campaign.   
 
The Anti Melt Campaign began in the summer of 2007 and continues to be implemented 
each summer.  Each year the campaign is enhanced or modified to include new tools, 
communications or highlight new services on the campus.  Students First Center staff use 
ideas from other universities, their own observations from interactions with new students, 
determinations of problematic or high-question processes areas to enhance the previous 
year’s program.  The first component of the Anti Melt campaign is a mailing that takes 
place following the submission of a student's Statement of Intent to Register (SIR). The 
SFC started sending out SIR packets in the spring of 2007.  These envelopes contained a 
folder stuffed with loose paper or handouts about various campus services.  After 
speaking with some of our students we learned that these papers were lost or tossed aside 
and forgotten, as such students would request duplicates of the information or complain 
that nothing had been sent to help them prepare for the new year.  In response to these 
issues and to align with our focus around the My.UCMerced.edu portal, the SFC created 
a new SIR packet, or color brochure that provides students with all the necessary 
tools/tips they will need to start the fall semester.  This brochure highlights a students 
UCM portal by providing screen shots and directions for navigating this new resource.  
The document has also been added to the SFC website 
(http://studentsfirst.ucmerced.edu/newstudentfall) for additional accessibility.   
 
Another enhancement to the SIR packet was the creation of a parent brochure.  SFC staff 
spoke with numerous parents that communicated the need for their own set of 
information.  For two years the SFC mailed out separate brochures to the parents of our 
new freshman students, however as a cost saving measure this year a website was built to 
replace the printed material.  For promotional purposes a postcard was sent to these 
parents directing them to the new resource http://studentsfirst.ucmerced.edu/fyf .   
 
In 2007 the campaign began with a handful (14) of email communications and phone 
calls to students who may need help completing their financial aid requirements.  
Through that year’s efforts the SFC staff observed that students were either unaware or 
confused by the UCM portal and email account.  In 2008 the Information Technology 
department built the SFC an Anti Melt website where staff could monitor the usage of the 







UCM portal and email accounts (see attached screen shot).  During that year’s campaign, 
we looked at the usage pattern for these two tools.  Based on the data we decided to 
incorporate additional phone calls and emails.  The first email that is now sent to these 
students provides instructions on creating their UCM portal and accessing their email.  
This communication is sent to their external email address and then followed up with a 
phone call.  As the SFC staff is very small, we are unable to reach every new student via 
phone, we now prioritize these efforts based on students that have the most outstanding 
issues.  In addition to the previously mentioned phone calls, we have added others that 
reach out to students who did not register for orientation or missed orientation 
completely.   
 
Another enhancement to the campaign was the creation of the MyChecklist tool.  Several 
years ago, Students First Center staff realized the need for a central location to display 
mandatory items/tasks for students when staff were answering numerous questions 
regarding required documentation and/or missed deadlines.  The staff solution was the 
creation of the MyChecklist feature in the My.UCMerced.edu portal.  After this feature 
was implemented, Students First Center staff observed that students found it easier to 
navigate through the enrollment service requirements.  Students were less likely to call in 
saying, “I didn’t know I had to turn that in”; instead, student calls changed to “I 
completed that item; why hasn’t it been checked off?”  From those observations, it 
appears that students are now more aware of requirements and deadlines listed on the 
Checklist.  
 
The most recent addition is the inclusion of the FYE (First Year Experience) website 
http://fye.ucmerced.edu/.  This enhancement was added to the fall 2010 efforts.  The 
campaign pushes useful information to our incoming students during the months of May, 
June, July and August.  Prior to fall 2010, the campaign would end at the start of the fall 
term.  With the addition of the FYE website we are now able to leave students with a 
central place to visit for continuous resources to guide them through their first year at 
UCM, thus extending our first year retention efforts beyond the summer months.   
 
In addition to retention, the goal of the campaign is to teach students about the University 
community they have joined.  Communications highlight programs and resources that 
focus on student success.  Examples of this include a comprehensive University calendar, 
information about the various tutoring programs and assistance with enrollment services.  
Messages also include information about other campus services such as the UCM Public 
Safety department and resources within the community.   
 
Fall 2010 has been a transition year for the SFC’s Anti Melt campaign and the University 
as a whole.  With increased enrollment that exceeded our targets, the University for the 
first time has had to rescind some offers of Admission.  Once this process started the Anti 
Melt campaign was put on hold.  The office of Admissions had to undergo a cumbersome 
process to determine a method for completing this task.  The process began with an email 
being sent to these students.  Students would receive the notification but their status 
would not have changed in the campus’ Student Information Database, as such, accurate 
reports could not be generated.  Reports are used by the SFC to acquire contact 







information for new students, which is then used to send out the Anti Melt 
communications.  For at least two weeks this process was not completed and SFC Anti 
Melt messages were delayed.  Over the past 4 years the SFC has communicated to the 
campus community that all communications to new students should be coordinated 
through our unit.  Therefore many departments rely on their information being sent out 
via the Anti Melt campaign. If over enrollment continues to be an issue with the 
University the Anti Melt campaign will need to be revaluated to meet the needs of our 
students and to live up to the expectations of our campus community.  Debriefing 
meetings are held after the start of each semester to discuss successes and areas for 
improvement.  The Anti Melt campaign will be on the list of topics to be discussed, by 
the SFC, at the fall 2010 meeting.   








Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2005 14,078 12,157 86.4% 929 7.6% 706 5.8%


Fall 2006 14,097 12,313 87.3% 508 4.1% 398 3.2%


Fall 2007 15,094 13,512 89.5% 821 6.1% 669 5.0%


Fall 2008 19,116 17,324 90.6% 1167 6.7% 925 5.3%


Fall 2009 20,851 19,042 91.3% 1425 7.5% 1,128 5.9%


Fall 2010 22,902 20,296 88.6% 1775 8.7% 1,341 6.6%


Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2005 1,797 1,467 81.6% 173 11.8% 132 9.0%


Fall 2006 1,825 1,560 85.5% 133 8.5% 102 6.5%


Fall 2007 1,825 1,558 85.4% 149 9.6% 116 7.4%


Fall 2008 2,185 1,763 80.7% 192 10.9% 139 7.9%


Fall 2009 2,764 2,270 82.1% 188 8.3% 145 6.4%


Fall 2010 4,062 3,372 83.0% 342 10.1% 209 6.2%


SIR: Statement of Intent to Register


Data Source: IPA Application Table, AS_Admissions_Applicant Table & IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ADMIT AND YIELD RATES BY STUDENT ENTERING LEVEL


FIRST-TIME FRESHMAN APPLICANTS


TRANSFER APPLICANTS







Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2004 6 4 66.7% 3 75.0% 2 50.0%


Fall 2005 21 8 38.1% 5 62.5% 5 62.5%


Fall 2006 47 8 17.0% 8 100.0% 8 100.0%


Fall 2007 57 11 19.3% 8 72.7% 8 72.7%


Fall 2008 85 26 30.6% 15 57.7% 12 46.2%


Fall 2009 78 22 28.2% 22 100.0% 19 86.4%


Fall 2010 96 15 15.6% 12 80.0% 12 80.0%


Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2004 15 7 46.7% 7 100.0% 7 100.0%


Fall 2005 57 25 43.9% 19 76.0% 19 76.0%


Fall 2006 134 44 32.8% 37 84.1% 35 79.5%


Fall 2007 206 80 38.8% 47 58.8% 44 55.0%


Fall 2008 254 87 34.3% 57 65.5% 54 62.1%


Fall 2009 303 88 29.0% 58 65.9% 52 59.1%


Fall 2010 267 64 24.0% 36 56.3% 31 48.4%


SIR: Statement of Intent to Register


Data Source: IPA Application Table, AS_Admissions_Applicant Table & IPA Enrollment Table


Prepared by Institutional Planning & Analysis


DOCTORATE APPLICANTS


MASTERS' APPLICANTS


GRADUATE ADMIT AND YIELD RATES BY STUDENT ENTERING LEVEL







Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2005 8,053 6,133 76.2% 647 10.5% 505 8.2%


Fall 2006 8,043 6,260 77.8% 440 7.0% 344 5.5%


Fall 2007 8,755 7,176 82.0% 700 9.8% 577 8.0%


Fall 2008 10,386 8,607 82.9% 1,043 12.1% 825 9.6%


Fall 2009 9,604 7,829 81.5% 1,164 14.9% 954 12.2%


Fall 2010 10,682 8,215 76.9% 1,303 15.9% 1,011 12.3%


Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2005 N/A N/A N/A N/A N/A N/A N/A


Fall 2006 N/A N/A N/A N/A N/A N/A N/A


Fall 2007 N/A N/A N/A N/A N/A N/A N/A


Fall 2008 310 306 98.7% 33 10.8% 29 9.5%


Fall 2009 1,204 1,175 97.6% 89 7.6% 67 5.7%


Fall 2010 1,149 1,069 93.0% 164 15.3% 134 12.5%


Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2005 6,025 6,024 100.0% 282 4.7% 201 3.3%


Fall 2006 6,054 6,053 100.0% 68 1.1% 54 0.9%


Fall 2007 6,339 6,336 100.0% 121 1.9% 92 1.5%


Fall 2008 8,420 8,411 99.9% 91 1.1% 71 0.8%


Fall 2009 10,044 10,038 99.9% 172 1.7% 107 1.1%


Fall 2010 11,071 11,012 99.5% 308 2.8% 196 1.8%


SIR: Statement of Intent to Register


Early referral & referral pool applicants are students who applied to other UC campus' but are not admitted due to space limitations


Data Source: IPA Application Table & IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ADMIT AND YIELD RATES OF FIRST-TIME FRESHMEN BY 
APPLICANT TYPE


FIRST-TIME FRESHMAN REGULAR APPLICANTS


FIRST-TIME FRESHMAN REFERRAL POOL APPLICANTS


FIRST-TIME FRESHMAN EARLY REFERRAL APPLICANTS







Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2005 951 622 65.4% 147 23.6% 111 17.8%


Fall 2006 886 627 70.8% 116 18.5% 95 15.2%


Fall 2007 896 627 70.0% 122 19.5% 102 16.3%


Fall 2008 1,208 788 65.2% 158 20.1% 117 14.8%


Fall 2009 1,291 803 62.2% 142 17.7% 113 14.1%


Fall 2010 1,818 1,206 66.3% 211 17.5% 146 12.1%


Year Applied Admitted Admit Rate SIR SIR Yield Enrolled
Enrollment 


Yield


Fall 2005 846 845 99.9% 26 3.1% 21 2.5%


Fall 2006 939 933 99.4% 17 1.8% 7 0.8%


Fall 2007 929 929 100.0% 27 2.9% 14 1.5%


Fall 2008 977 975 99.8% 34 3.5% 22 2.3%


Fall 2009 1,475 1,467 99.5% 43 2.9% 32 2.2%


Fall 2010 2,244 2,166 96.5% 131 6.0% 63 2.9%


SIR: Statement of Intent to Register


Referral pool applicants are students who applied to other UC campus' but are not admitted due to space limitations


Data Source: IPA Application Table & IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ADMIT AND YIELD RATES OF NEW TRANSFER STUDENTS BY 
APPLICANT TYPE


TRANSFER REGULAR APPLICANTS


TRANSFER REFERRAL POOL APPLICANTS





		First-Time Freshmen and Transfer Applicants

		Masters' and Doctorate Applicants

		First-Time Freshmen by Applicant Type

		New Transfer Students by Applicant Type






PARENT & GUEST 
SUMMER ORIENTATION
July 9, 2010


TIME ACTIVITY LOCATION 


7:00-8:00 CHECK-IN & CONTINENTAL BREAKFAST 155 Kolligian Library
  
8:00-8:30 WELCOME 102 Lakireddy Auditorium, Classroom & O�ce Building


8:30-9:15 ACADEMIC EXPECTATIONS     102 Lakireddy Auditorium, Classroom & O�ce Building


9:15-9:45 ACADEMIC SUCCESS 102 Lakireddy Auditorium, Classroom & O�ce Building
 (Student Advising and Learning, Career Services and Library Services)


9:45-10:00 BREAK 102 Lakireddy Auditorium, Classroom & O�ce Building


10:00-10:45 PARENTING YOUR COLLEGE STUDENT 102 Lakireddy Auditorium, Classroom & O�ce Building


11:00-11:45 DEN DISCUSSIONS WITH Joseph Edward Gallo Recreation & Wellness Center
 ORIENTATION LEADERS 
    
11:45- 1:00 TASTE OF THE VALLEY LUNCH Gymnasium, Joseph Edward Gallo Recreation &
 (Featuring locally grown & produced food.) Wellness Center 


1:00-1:30 CAMPUS COMPUTING 102 Lakireddy Auditorium, Classroom & O�ce Building
 & TECHNOLOGY RESOURCES


1:30-2:00 FINANCIAL AID & STUDENT 102 Lakireddy Auditorium, Classroom & O�ce Building
 BUSINESS SERVICES 


2:00-2:15 HEALTH AND WELLNESS SERVICES 102 Lakireddy Auditorium, Classroom & O�ce Building
 
2:15-2:30 CAMPUS SAFETY 102 Lakireddy Auditorium, Classroom & O�ce Building


2:30-3:00 CAMPUS INVOLVEMENT & LEADERSHIP 102 Lakireddy Auditorium, Classroom & O�ce Building
 (Student Life and Recreation & Athletics)


3:00-3:20 CAMPUS HOUSING AND RESIDENCE LIFE  102 Lakireddy Auditorium, Classroom & O�ce Building


3:00-3:20  OFF CAMPUS HOUSING 127 Classroom & O�ce Building


3:30-5:00 INFORMATION FAIR Joseph Edward Gallo Recreation & Wellness Center
 (Reunite with your student here. Refreshments too! 
 Stop by the Bookstore on your way!)


4:30-5:30 OPTIONAL CAMPUS, HOUSING or CITY TOUR Joseph Edward Gallo Recreation & Wellness Center


Welcome to the UC Merced family. Go Bobcats!
Thank you for attending orientation.





		Parent Orientation Schedule










Passport to Success


2010-2011


UC Merced K.E.Y. Program


Division of Student A�airs
and O�ce of Student Life







Keep Educating Yourself Program 2010 - “K.E.Y. Passport to Success”Keep Educating Yourself Program 2010 - “K.E.Y. Passport to Success”
Surname / Nom /Apellidos


CAT
Given Names / Prénomes / Nombres


BOB


United States of America
Nationality / Nationalité / Nacionalidad


Date of Birth / Date de naissance / Fecha de nacimiento


05 SEP 2005
Place of Birth / Lieu de naissance / Lugar de nacimiento


Merced, U.S.A.
Date of Issue/ Date de délivrance / Fecha de expedición


20 AUG 2010
Date of Expiration / Date de déxpiration / Fecha de caducidad


24 SEPT 2010







your name


phone email


The UC Merced K.E.Y. Passport Program 
is designed to provide you with opportunities to enhance 


your academic and personal success, and give you an edge 
as you start your college education.


You will need to attend a minimum of two events and 
activities within each of the Explore, Connect, Lead and 
Succeed categories.  As you participate in each activity 
record the event title on one of the designated category 


pages that follow in this passport.  Then ask the presenter or 
event organizer to sign your passport next to the title that 
you have just recorded.  Check your Welcome Week 2010 
handbook and campus actvities calendar to �nd events 


that interest you in each of the four categories.


By completing the K.E.Y. Passport Program you’ll have many 
of the tools you need to have a successful �rst semester and 


make the University of California, Merced your own. 


Stop by the O�ce of Student Life to register for the K.E.Y. 
Passport Program and pick up your keys. 


 If you have questions, please contact Enrique Guzman, 
O�ce of Student Life, Programs Manager at 
eguzman@ucmerced.edu or (209) 228-5433







1. No Major? No Problem!
Your major as an entering college freshman doesn't matter as much as you think it 
does. In fact, in most cases it doesn't lock you in to anything. If you are unsure of 
what you want to major in as a freshman, it's OK—most college students will 
change their major at least once. You can use your freshman year as a time to explore, 
taking classes in subjects you never thought about studying before to help you hone 
in on what you want to do with your life. Look at college as an opportunity to expand 
your knowledge and build upon your interests. 


2. Your Advisor is an Important Resource
The Registrar’s website will provide you with a catalog of courses offered, the 
prerequisites and requirements needed for each class and major, and requirements 
you must satisfy in order to graduate. If you have a question that goes beyond the 
catalog, or just need a little guidance, go to your advisor—they can help you with 
any scheduling or course selection questions you may have. If you are unsure of who 
to talk to, stop by the Student Advising and Learning Center in KL 172.


3. The Truth about Textbooks
There are two simple rules to follow when it comes to textbooks: 
  1) Don't buy your textbooks too early.
  2) Save money by buying used books at the campus bookstore.


4. Campus Involvement Builds Lasting Friendships
Your social life is a huge part of the college experience. Getting involved on campus in 
clubs, organizations, community service, or athletics will help you meet new people 
and develop lasting friendships. Enjoy yourself and the friends you spend your time 
with—even if you're not doing anything at all. College also is about the people you 
meet, the experiences you go through, and the memories you make. 


5. Balancing Work and Play Reduces Stress
Balancing an academic schedule, extracurriculars, recreation, perhaps a job, and on 
top of all that a social life can be extremely demanding. All work and no play is a 
sure-fire recipe for unhappiness and will catch up to you in the long run. Learn to 
balance school work by taking the number of classes you feel comfortable taking on. 
Don't over-involve yourself in activities, and if you have to work a part-time job, only 
work a few flexible hours per week. 


Ten Things Every College Student Should Know 







6. Your Professors are Here to Support Your Learning
Talk to your professors: introduce yourself, ask questions, visit during office hours, and 
make sure they know your name. Be sincere in showing your efforts in the classroom. 
Your professors will begin to see that you are trying and your efforts will pay off. As a 
result, they will be more willing to go out of their way to help you, and you may even 
be able to use them as references later on.


7. Studying Abroad Brings the Classroom to Life
For students studying abroad, living, breathing, eating, and feeling a new culture is 
definitely an educational experience. Studying abroad allows you to fully immerse 
yourself in a foreign language, to observe a new culture firsthand, and to experience 
new music, art, theater, food, and nightlife. Studying in the actual environment 
brings the classroom to life.


8. Every Campus Has Safety Hazards
Check with your local police to learn about the areas off campus that you should 
avoid. Learning the areas where the most crime takes place and what types of crime 
are most common in your college town can help to keep you safe. For an added 
safety measure, store emergency phone numbers in your cell phone and post them 
beside the phone in your dorm as well. Also, always be sure to carry identification. 


9. Internships Increase Your Hiring Power
Early in your time at UC Merced, think about internships. Job recruiters love practical 
experience, so plan on getting some before you graduate and you should be in great 
shape for your first job. Internships will not only provide you with practical, 
real-world experience, but you may even be one step ahead of the game and land a 
job offer from the company you intern for before you even graduate. 


10. Avoiding Debt is Simple
A simply monthly budget will prevent you from overspending and will make paying 
the bills much easier. Allow yourself a weekly allowance for entertainment purposes 
and stick to it. Only use a credit card for emergencies, don't ever use it for 
entertainment. Sticking to your budget and remembering that little things add up 
fast will help to keep you debt free.


Collegeview.com







Explore resources that will help make UC Merced feel 
like your new home.  Learn to navigate campus and 
the City of Merced community before classes start.


Name of Event Attended Signature


1)


2)


3)







Connect and make friends with others on campus 
and learn what it means to be a Golden Bobcat.


Name of Event Attended Signature


1)


2)


3)







Lead with passion! Get involved with organizations, people 
and clubs that share your same ideals and interests.


Name of Event Attended Signature


1)


2)


3)







Succeed in your �rst year by visiting with your advisor, 
professors and participating in Student Advising and 
Learning Center or Housing workshops so you will have
strategies to help you succeed academically.


Name of Event Attended Signature


1)


2)


3)







Facts and Figures


UC Merced opened September 5, 2005, as the 10th campus in 
the University of California system and the �rst American 
research university of the 21st century. The campus signi�cantly 
expands access to the UC system for students throughout the 
state, with a special mission to increase college-going rates 
among students in the San Joaquin Valley. It also serves as a 
major base of advanced research and as a stimulus to economic 
growth and diversi�cation throughout the region. Situated near 
Yosemite National Park, the university is expected to grow 
rapidly, topping out at about 25,000 students within 30 years.


UNDERGRADUATE PROFILE
Total 3,190


1,554 49%
Men
Women


1,624 51%
Race/Ethnicity 


African American / Black 229 7%
American Indian / Alaskan Native 22 1%
Asian / Paci�c Islander 1,050 33%
Hispanic 1,028 32%
White 699 22%
International 34 1%
Race/Ethnicity Unknown 128 4%


TOTAL NUMBER OF STUDENTS* 3,414
3,190


224
Undergraduate Students
Graduate Students


Age
Average Age 20
Percent of Undergraduates Age 25 or Older 3%


* UC Merced enrollment figures as of Fall Semester 2009







Important Contact Information


Students First Center
(209) 228-4277
students�rst@ucmerced.edu


Student Advising & Learning Center
(209) 228-7252
learning@ucmerced.edu


UC Merced Police Department
(209) 228-2677 (CAT COPS)
police@ucmerced.edu


O�ce of Student Life
(209) 228-5433  fax: (209) 228-7618
studentlife@ucmerced.edu


H. Rajender Reddy Health Center
Joseph Edward Gallo Recreation & Wellness Centers


(209) 228-2273 fax: (209) 228-7650
health@ucmerced.edu


Career Services
(209) 228-7272 fax: (209) 228-7648
careerservices@ucmerced.edu







University of California, Merced
5200 N. Lake Road Merced, CA 95343


Main Phone: 209.228.5433   Fax:  209.228.7618
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Student Housing and Residence Life 
Living-Learning Communities 
 
 
First Year Experience Program (FYE)  
“A successful first year student is one that learns to connect with both the academic and co-
curricular/social aspects of a university environment.”  
 
The First Year Experience program (FYE) is a common experience shared by all first-year 
freshmen residents. Studies show that incoming freshmen benefit a great deal from additional 
support while making the transition into the university environment.  
 
The Residence Life staff focuses its efforts on teaching our incoming first year students the basic 
life skills needed to cope with their transition and build strong communities within our residence 
halls.  
 
Programs and activities facilitated by the Resident Assistant and Programming staff are designed 
to prepare freshmen to productively encounter a variety of new experiences. All freshmen living 
on campus will learn to…  


1. Take advantage of the resources and tools needed to succeed at a competitive research 
university.  


2. Explore who you are as a person and develop meaningful connections.  
3. Understand what it means to be member of a community.  


 
Incoming first-year freshmen who are Management and Economics majors and minors are 
encouraged to participate in the Residential Management Program (RMP).  This academic theme 
residential community is a collaborative initiative hosted by Housing and the School of Social 
Sciences Humanities and the Arts (SSHA).  See theme descriptions for more information. 
 
In addition to a wide variety of social activities such as game nights, pizza parties, birthday 
celebrations, bowling, and intramurals first-year students can expect to be presented with 
workshops and programs on topics such as…  
 
  alcohol and drug awareness  career goal setting                              community service 
  study skills                     time management        test taking and anxiety  
  values clarification        peer pressure               cultural expression  
  goal setting                  alcohol and drug education     safety  
  sexual assault awareness     health and wellness       Internet safety 
  community service      how to clean and do laundry    self defense 
 





		Website with FYE Program Link

		FYE Descripition from Website Link











         
 
 
 


First Year Experience Committee 
Roster 


2009-2011 
 
 
Jane Lawrence, Vice Chancellor for Student Affairs, Chair 
 
Elizabeth Boretz, Director, Student Advising and Learning Center 
 
Phung Colvin, Excel! Program Coordinator, School of Natural Sciences 
 
Sara Davidson, Head, User Communication and Instruction, University 
Library 
 
John Johnson, Coordinator, Fiat Luz Scholars Program, replacing 
founding Coordinator Jesse Bernal 
 
Alisha Kimble, Lead Academic Advisor, SSHA 
 
Laura Martin, Assistant Director, Center for Research on Teaching 
Excellence 
 
Maria Serrano, Retention Coordinator, School of Engineering 
 
Masa Watanabe, Director of Student Success, School of Natural Sciences 
 
Anne Zanzucchi, Assistant Director, Merritt Writing Program 
 
 
 
 








 


 


FIRST YEAR COURSES, PROGRAMS AND INITIATIVES 
May 2010 


 
School or 
Program  


 
Natural 
Sciences 


Social 
Sciences 


Humanities 
and Arts 


 
Engineering 


Merritt 
Writing 
Program 


 
CRTE 


Residence 
Life and 
Housing 


Student 
Advising 


and 
Learning 
Center 


Students 
First 


Center 
Library


Fiat 
Lux 


Scholars 


Academic 
Program 
 


NSED  
98 (1 
credit) 


  WR 1,10, 
110; SU  
Bridge; 1st 
Learning 
Community 


  USTU 
10 (1 
credit) 


   


Academic 
Support 
Programs 
 


Academic 
Advising;  
Excel! (for 
NS students 
on AP and 
SP) 


Academic 
Advising; 
Program for 
students on 
Special  
Probation 


Academic 
Advising; 
ENGR 97, 
Service 
Learning 
gives hands 
on 
experience; 
students on 
probation 
must take 
USTU 10 


Grammar 
workshops;  
WR 11; 
faculty 
instructional 
groups 


Working 
on best 
practices 
for faculty 
and TAs 
teaching 
first year 
classes 


Peer 
Academic 
Advisors 
in first year 
residence 
halls; 


Undeclared 
Advising; 
Peer Acad 
Advising; 
Success 
Workshops; 
Tutoring; 
Learning 
Assistance 
Workshops; 
 


 IPod 
tour in 
WR 1; 
Online 
research 
module 
pilot in 
WR 10; 


Text 
Book 
rental 
program; 
add’l 
advising 
and 
workshop 
support  


Student 
Support 
Programs 
 


Mentor 
Program; 
Health Prof 
Advising 
Workshops; 
NS 
workshops; 
Success 
workshops 
with SALC 


 Encourage 
students to 
join Eng 
professional 
organizations


Peer 
Mentoring 
with CRTE; 
Common 
Reading 
Program; 


Peer 
Mentoring 
with 
MWP;  
Summer 
Bridge 
with 
MWP; 


FYE 
Program 
with focus 
on 
resources, 
scholarship 
and 
citizenship; 
Academic 
Excellence 
Program 


Orientation;
Freshmen  
Assembly; 
Partners in 
Success 
newsletter; 
Pre-Law 
Advising;  
 


Anti-melt 
campaign;
FYE 
website; 
FYE logo 
and PR 
 


  












University of California, Merced 
May 2010 


First‐Year Experience Learning Outcomes 
 


Mission:  A core value at UC Merced is supporting students to be successful.  The 
First Year Experience (FYE) serves UC Merced by facilitating the transition of first 
year students into the University through programs and services that assist students 
to succeed academically and by providing them with a wide range of social and 
developmental resources and opportunities.   
 
While acknowledging the diversity within and among our students, the FYE is a 
cooperative and collaborative effort of faculty, staff, students and administration 
that seeks to affect the university’s retention efforts by helping students cultivate 
knowledge that will help them be successful, enhance their core competencies, 
understand UC Merced’s expectations, and effectively engage in campus and 
community experiences.   These four areas emerge from “best practice” programs 
across the country and the literature on the first year student experience.   
 


 
Knowledge of the Research University Environment 


1. Ability to understand and effectively navigate UC Merced.   
2. Understand major/minor choices and requirements as well as other 


academic expectations; understand the purpose of general education 
requirements. 


3. Aware of campus resources, including academic support and student 
services.   


4. Aware of opportunities for research with faculty.   
Personal Core Competencies 


1. Demonstrate effective study skills and college‐level learning, 
including independent and collaborative learning, critical thinking 
and problem solving. 


2. Ability to articulate informed and realistic perspectives on short and 
long‐term academic, social, community, personal and career goals. 


3. Understand and demonstrate self‐responsibility and accountability by 
making appropriate decisions, recognizing and accepting 
consequences, and following through on commitments and 
expectations. 


4. Possess self‐respect and practice ethics and awareness of personal 
beliefs and values. 


5. Begin to acquire a personal leadership style and be an effective team 
member. 


6. Develop interpersonal competence and the ability to prevent, manage, 
and resolve interpersonal conflicts in constructive ways. 


7. Increase resilience and the ability to adapt well in the face of adversity 
and stress. 


 
Academic, Community, and Personal Expectations 
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1. Understand and meet UC Merced’s academic expectations, including 
recognizing the difference between high school and college 
educational expectations. 


2. Recognize the purpose and value of academic integrity and UC 
Merced’s Principles of Community.  


3. Appreciate diversity, the dynamics within and among cultures, and 
recognize the need to develop cultural competencies. 


4. Begin a process of developing an awareness and understanding of 
personal and cultural identity. 


5. Initiate development of a global consciousness.  
6. Maintain a proactive approach to wellness, including physical, 


psychological and social well‐being and recognize its relationship to 
overall success.  


7. Effectively manage and balance family expectations with university 
and personal responsibilities. 


 
Student and Community Engagement 


1. Develop respect and pride in UC Merced and its ever‐expanding 
traditions and the Merced community. 


2. Identify and effectively utilize appropriate resources and 
opportunities  


3. Interact with faculty in and outside of the classroom. 
4. Interact with staff to gain support and to address any issues that are 


an impediment to the quality of life and success at UC Merced. 
5. Value and participate, independently and with peers, in social and 


academically focused co‐curricular experiences. 
6. Develop relationships outside of personal identity groups and 


participate in cultural events. 
7. Share a common academic experience with other UC Merced first‐year 


students e.g., CORE, Common Book, freshmen seminars. 
8. Develop civic awareness and serve the community on or off campus. 


 


Support by research from the following: 
Academic Support & Enrichment Services (2003, April). Navigating the 


Berkeley first year experience (study). Berkeley, CA: University of 
California. 


Astin, A. (1993). What matters in college? Four critical years revisited. San 
Francisco, CA: Jossey-Bass. 


Downing, S. (2008). On Course: Strategies for creating success in college and 
in life, Fifth Edition. Mason, OH: Wadsworth/Cengage. 


Pascarella, E.T., & Terenzini, P.T. (2005). How College Affects Students, 
Volume 2, A Third Decade of Research. San Francisco, CA: Jossey‐Bass. 


Peel, M. (1999, May). Where to Now? Higher Education Series Report No. 
36. Canberra: Department of Education, Training and Youth Affairs. 


Tinto, V. (1987, 1995). Leaving college. Rethinking the causes and cures of 
student attrition. Chicago, IL: The University of Chicago Press. 


Upcraft, M., Gardner, J., & Barefoot, B. (2005). Challenging and supporting 
the first‐year student: A handbook for improving the first year of college. 
San Francisco, CA: Jossey‐Bass. 


Adapted from resources from the following: 
California State University, Fullerton, Division of Student Affairs Student 
Learning Domains & Characteristics 
Central Michigan University, First‐Year Experience 
John N. Gardner Institute for Excellence in Undergraduate Education 
Pennsylvania State University, First Year Learning Outcomes and 
Competencies 
Southern Polytechnic State University, University Goals and Registrar’s 
Office Goals 
Texas A&M at Corpus Christi, First‐Year Learning Dyads 
University of California at Merced, Principles of Community 
University of California at Santa Barbara, First‐Year & Leadership 
Programs 
University of Connecticut, UConn Connects Program 
University of South Carolina, University 101 Programs 
University of Washington, First‐Year Programs 


















 
 
19 July 2010 
 
Dear Kamal, 
 
In an effort to improve freshman success in their first year of college and in turn freshman 
retention, UC Merced is establishing a Freshman Year Experience (FYE) program to coordinate 
and enhance freshman support initiatives offered by academic and Student Affairs units across 
the campus.  A more complete description of this effort, which is being led by Jane Lawrence the 
Vice Chancellor for Student Affairs, is appended.  
 
As student classroom experiences are integral to freshman success, the Center for Research on 
Teaching Excellence is inviting faculty, including lecturers, who provide freshman instruction to 
discuss the possibility of developing an informal but improvement oriented group focused on the 
challenges and goals of freshman instruction.   
 
As this is a pilot project, we anticipate some potential benefits to be: 
 


(1) Opportunities to discuss and investigate methods to increase freshman course academic 
success 


(2) Enhanced opportunity for faculty teaching support  
(3) CRTE support tailored to instructional needs 


 
If you are interested in meeting with us and fellow faculty to discuss the needs of freshman and 
plan some support activities, we would encourage you to join us for an initial planning meeting.  
Please let us know by the end of this month if and when you are available during the week of 
August 9 and/or August 23. 
 
We look forward to meeting with you. 
 
Sincerely, 
 
Laura Martin, Ph.D. 
Assistant Director, CRTE 
 
Anne Zanzucchi, Ph.D. 
Assessment & Faculty Development Coordinator, CRTE 
 







         
 
 
Update on First Year Initiatives  
July 2010 
 
 Over the last 20 years there has been extensive research done on how to assist 
first year students to be more successful.  In recent years the research has focused 
increasingly on how to assist sub-populations within first year students to be 
successful (Gardiner, Barefoot, Tinto, Pascarella, Kruger, Kuh, Terenzini).  Two of 
these sub-populations are first-generation students and under-represented students, 
both of which comprise the majority of UC Merced’s undergraduate student 
population.  
 
 Soon after the campus opened in 2005, it became apparent that too many of 
our incoming students were struggling academically and psycho-socially as they 
transitioned into UC Merced.  When mid-semester grades are issued for lower division 
courses, we normally see 50% of our new first year students with at least one or two 
grades of D+ or lower each fall.  Generally these students are able to begin to develop 
college-level skills by the end of the term, but too many of our students end the year 
on academic probation, special probation or dismissed.  At the end of spring 2010, 
588 students were in one of these categories.  
 


What we know:  our retention rate between freshmen and sophomore year is 
the lowest (around 80%) in the UC system; many of our first year students on campus 
arrive over confident and without an understanding of the skills and abilities they will 
need to be successful at the University of California.  Each year, hundreds of our first 
year students face the discouragement of having to repeat courses, not having the 
drive or skills to pass the course on their first attempt. We also know that many lack 
motivation and support from home, particularly with regard to exploring new 
pathways into unfamiliar disciplines and career areas.  Research has demonstrated 
that with intentional and organized support in and out of the classroom, more 
students can be successful (Kuh).  Greater academic and co-curricular engagement 
will help to anchor them to their ambition and the campus community, and allow 
them to persevere to graduation. 


 
Student Affairs has taken the lead in trying to think about the First Year 


Experience holistically.  We invited units from across Academic and Student Affairs 
that are key to student success, including representatives from the Schools, Center for 
Research on Teaching Excellence (CRTE), the Merritt Writing Program, the Library and 
appropriate Student Affairs.  We met for many months to better understand what 
programs, services and support we are providing First Year students. Each area was 
challenged to think about its services/programs for first year students, whether they 
were adequate and to think about opportunities for collaboration.  Through these 







meetings we developed a matrix that outlines the programs and support services we 
currently provide to incoming students.  Among the ideas that resulted from the 
meetings was a suggestion that CRTE create materials and/or hold workshops 
designed for faculty and TAs teaching first year students that would contain 
information about best practices for working with first year, first generation students 
as well as information about the background and skill level of UC Merced students.  


 
Given the numerous assessment efforts underway across the University, we 


also spent quite a bit of time reviewing other college and universities’ first year 
learning outcomes.  We have drafted First Year Experience Learning Outcomes (see 
attached) that we will be presenting to Undergraduate Council in the fall.  If we gain 
their support, our plan is to work collaboratively with units across the campus to 
design programs that speak directly to our proposed learning outcomes and then to 
assess for student achievement and, in turn, their effectiveness in supporting student 
success.  


 
In addition to the initiatives described above, Associate Vice Chancellor Charles 


Nies has been working with staff in units across Student Affairs to better align 
summer orientation, move-in weekend and welcome week to help students more 
quickly make the transition into our academic community and to inform them about 
the resources and support that is available to them on campus and in the residence 
halls.  Our theme for welcome week this year is “Excellence” with programs organized 
around the sub-themes of Explore, Connect, Lead and Succeed. Our Residence Life 
Department has developed a special First Year Experience Program for all first year 
residents, which includes a series of workshops and programs and easy access to 
specially-trained peer academic advisors who live in the residence halls with first year 
students.  


 
The Students First Center is constructing a First Year Experience website based 


upon a model used at Stanford University.  Our goal is to encourage our first year 
students to use the website as a resource for information and links to academic 
support services, including advising, tutoring, workshops, the Career Services Center, 
etc.  We also have developed a FYE logo to put on flyers and publicity about 
workshops, activities and programs to enable first year students to quickly 
understand that these activities are designed especially for them and their success. 
 
 The goal of all of this collaborative work is to help our students be academically 
successful.  By partnering with the Schools, the CRTE, Merritt Writing Program, 
Student Affairs hopes to be able to offer the programs and services that are proven 
through our assessment efforts to help our students succeed.  Obvious but intended 
outcomes would be an increase in our freshmen to sophomore year retention rates, 
the need to recruit fewer students in future years and greater numbers of successful 
graduates from even the most at-risk groups.  
 


As indicated above, it is our intention to discuss the draft learning outcomes 
and other initiatives with Undergraduate Council in fall 2010 to obtain their input, 
suggestions and support as we seek to put into practice collaborative programs to 
support/promote first year student success.   
 








Participants in CRTE First Year Experience Support Initiative 


Fall 2010 


Participant Program 
Donald Barclay Library 
Sara Davidson Library 
Kamal Dulai Biology 
Robin DeLugan Anthropology 
Robin Geery Writing Program 
Teamrat Ghezzehei Earth Systems Science 
Heather Lanser Writing Program 
Lei, Yue Applied Math 
Carrie Menke Physics 
Susan Miller Writing Program 
Ruth Mostern History 
Elizabeth Olson Writing Program 
Yolanda Pineda-Vargas Foreign Languages 
Elinor Torda Foreign Languages 
Jessica Trounstine Political Science 
Angela Winek Writing Program 
 













 1 


UNIVERSITY OF CALIFORNIA, MERCED 
USTU 010 Freshman Year Experience 


Fall Semester 2010 
Wednesdays, 11:00-11:50 


1 credit 
 
Instructors:   Dr. Elizabeth Boretz (eboretz@ucmerced.edu) 
   Maria Serrano (mserrano3@ucmerced.edu) 
 
Office Hours:  By Appointment.   
 
Welcome to USTU 010.  Our goal in this course is to offer you one of the most 
empowering and valuable learning experiences of your college career. Even if you have 
struggled in the past academically, this course will—if you read the materials and 
complete all of the assignments—help you to succeed in the future. 
 
Please read this syllabus with care, because we can reach our goal only with your full 
commitment and cooperation. 
 
I. Course Description:  USTU 010 Freshman Year Experience is for every kind of 


learner.  This course is designed to help you create greater success in college and 
in life.  In the coming weeks, you will learn many proven strategies for optimizing 
your effectiveness in every kind of class that you take.  In addition, we explore 
the life applications of learning and success strategies, to help you develop habits 
that will enhance your personal and professional life, now and into the future. 


 
Your textbook, On Course: Strategies for Creating Success in College and in 
Life, has been enjoyed by tens of thousands of college freshmen across the 
country.  You will see passages in it written by past students, who help to 
demonstrate the value of the course.  You also will notice that the book is 
interactive, and it differs from most of your other course textbooks.  Dedication to 
completing every book and class assignment – readings, exercises, and written 
reflections alike, is a requirement of this course, and is critical to keeping up with 
class discussions.  You must enter the classroom on time every time, ready for a 
5-minute quiz on the most recent reading assignment. 
 
We meet just once a week, but you will find that this course’s topics blend into 
your daily existence, as you grow increasingly mindful of how each chapter 
applies to the choices you make, how you speak to yourself about your own 
potential, how you spend your time, and the steps that you take every day toward 
realization of your short-term and long-term dreams.  Your weekly reflective 
writing assignments permit you the opportunity to track and acknowledge your 
growing awareness of what it means to be “on course.”  Are you a creator or a 
victim?  This course teaches you the meaning of these words, and techniques for 
adhering to the outlook, lifestyle, and learning methods of the former, even in the 
most challenging situations. 
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II. Course Goals and Outcomes: 


Course Goals: Students 
who participate fully and 
complete this course will 
learn and practice 
techniques revolving 
around: 
 


 Learning 
Outcomes: 
At the end of 
this course, 
students will 
be able to 
demonstrate 
the 
following: 
 


i. Define 
terms 
relevant to 
self-
awareness, 
goal setting, 
and 
academic 
and 
personal 
motivation.  
Apply the 
terms to 
your own 
experiences. 
 


ii. 
Demonstrate 
techniques 
for effective 
learning and 
studying, and 
explain 
orally and in 
writing how 
they are 
accomplished 
and their 
perceived 
effectiveness. 
 


iii.Collaborate 
with 
classmates 
and Peer 
Mentors in 
class 
discussions, 
exercises, and 
informal 
presentations. 
 


iv. Adopt 
and 
articulate 
new 
positions 
on future 
goals, self-
worth, self-
talk, and 
self-
acceptance. 
 


v. Create a 
portfolio of 
reflective 
written 
pieces and 
exercises 
that 
demonstrate 
the meaning 
of being on 
course as a 
successful 
student and 
future 
professional. 
 


        
Self Management and 
Personal 
Responsibility: 
Effective methods for 
advancing and 
understanding emotional 
intelligence and time 
management. 
 


   
 
 
 
 


 


x 


 
 
 
 
 


 


x 


 
 
 
 
 
 


x 


 
 
 
 
 
 


x 


 
 
 
 
 
 


x 
 


Learning Effectiveness 
and Study Skills: 
Understand current 
research about how the 
brain learns, discover 
your learning style, and 
try new techniques to 
accommodate your 
preferred learning 
methods. 
 


    
 
 
 
 
 
 
 


x 


 
 
 
 
 
 
 


 


x 


  
 
 
 
 
 
 
 


    x 
 
 
 


Self-Motivation and 
Self-Esteem: Create 
greater inner motivation 
by discovering your own 
personally meaningful 
values, goals and 
dreams; Begin to 
develop self-acceptance, 
self-confidence, self-
respect, self-love, and a 
firm sense of self-worth, 
particularly in the 
academic setting. 
 


   
 
 
x 


  
 
 


x 


 
 
 


x 


 
 
 
    x 
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III. Format and Procedures:   
Class begins promptly at 11:00 every Wednesday and written work is turned in no 
later than 11:01, on paper, in class. Electronic submissions are not accepted.  Please 
arrive on time, with your work ready to submit.  Every class session opens with a 5-
minute quiz, and the quiz will be easy to pass if you have arrived ready for class, with the 
reading assignment complete.  No make-up quizzes are available, so don’t be late. 
 
Class begins every day with a large-group lecture, or a demonstration or discussion 
related to the week’s assigned chapter.  Class sessions conclude in small groups led by 
student Teaching Assistants (TAs) and the instructors, where you will engage in exercises 
to prepare you for your weekly goals and your writing assignment. 
 
Outside Activity Attendance: 
You are required to attend at least 2 workshops outside of class, offered by the Student 
Advising and Learning Center, Career Services, Residence Life, Wellness, or other 
designated program on campus.  Information about some of these events will be 
highlighted in class.     
 
IV. Course Requirements: 
 


a. Class attendance and participation policy:   
• Attendance is required, as is on-time arrival.  You are to remain 


present for the class session for the full duration every time.   
 


If you must miss a class due to illness, contact one of the instructors 
before the class session if at all possible.  If you cannot make contact 
prior to class, same-day contact is expected.  Arrangements may 
possibly be made to accept your assignment late, in the case of 
legitimate illness. 
 
All students are encouraged to participate actively in every session. 
Please sit as close to the front of the room as possible. 
 
Note-taking in this class is to be done on paper by hand, no exceptions. 
You are required to turn off all laptops or try to leave them behind.  
We recommend that this be your practice in all of your classes (unless 
otherwise instructed), and type your notes into the computer after 
class, as a method of review.  There are to be no electronic devices of 
any sort in use during class for any purpose whatsoever. 
 


• Bring your book to class. This will be used for many activities, and it 
is necessary for you to have your own book to work from, rather 
than share with a neighbor, for several activities. 
 







 4 


b. Course readings:  The weekly schedule below shows the reading 
assignments from the On Course textbook.  Weekly reading assignments 
are not extensive, but they do require timely attention, active engagement 
with the questions that they pose, and the exercises that they present to 
you. 


c. Writing Assignments: Every week you will be assigned at least one 
reflective writing assignment, of no fewer than 500 words.  Instructions 
are handed out in class for each assignment or will be on the CROPS site.  
It is important to take note each week of the instructions for the 
assignment, as some will involve more extensive writing, or completion of 
written exercises taken from the course text.  All assignments are to be 
word processed, and must be submitted on paper, as you enter class.  
Papers are due during the first minute of class. You are also required 
to submit your paper through the course CROPS site, but this is 
purely for record keeping and does not count for assignment credit 
when done without also submitting a paper copy in class.  Do NOT 
submit your papers in the “drop box” on CROPS.  Submit them as an 
upload in the assignments section. 


 
Please note that “printer problem” is not an acceptable reason for not 
submitting an assignment in a timely manner. Always print out your work 
ahead of time, to ensure that you have paper, ink, and a working printer.  


 
d. Course assignments and projects: 


i.  Attendance and Participation 
ii. Weekly Reflective Writings  
iii. Weekly Quizzes 
iv.   Outside Activity Attendance 
v. Final Project or Portfolio (includes compilation of writings, 


mission statement, final reflection, other items as assigned) 
 


vi. Grading Procedures:  
 
Participation*      20% 
Weekly Quiz (scored/graded)    30% 
Weekly Writing     30% 
Final Portfolio (graded)    20% (non-submittal of this  
       automatically results in a course  
       grade of No Pass) 
 
* Participation grades will be submitted by the TAs of your small group based upon your 
engagement in small group discussions and activities.   
 
A grade of “Pass” in this course equals C or better.  However, your weekly writing grades 
are marked as Pass or No Pass, with “No Pass” written assignments returned to you for 
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improvement within 1 week, if they do not demonstrate the proper level of preparation. 
These assignments that are not resubmitted in improved form receive a 0. 
 
All elements – participation, quiz grades, and timely submittal of well prepared 
assignments – count toward your final grade. 
 
V. Academic Integrity:  
 


a. Each student in this course is expected to abide by the University of 
California, Merced’s Academic Honesty Policy.  Any work submitted by a 
student in this course will be the student's own work.  


 
b. You are encouraged to work together and to discuss information and 


concepts covered in lecture and the discussions with other students. You 
can give "consulting" help to or receive "consulting" help from such 
students. However, this permissible cooperation should never involve one 
student having possession of a copy of all or part of work done by 
someone else, in the form of an e mail, an e mail attachment file, a 
diskette, or a hard copy. Should copying occur, both the student who 
copied work from another student and the student who gave material to be 
copied will both automatically receive a zero for the assignment. Penalty 
for violation of this Policy can also be extended to include failure of the 
course and University disciplinary action.  


 
c. Conversation, collaboration, or any communication among students during 


quizzes is not permitted, and may result in a grade of F for all parties 
involved.  Further sanctions may result in a course grade of No Pass. 


 
 
VI. Accommodations for Students with Disabilities: The University of California 


Merced is committed to ensuring equal academic opportunities and inclusion for 
students with disabilities based on the principles of independent living, accessible 
universal design and diversity. I am available to discuss appropriate academic 
accommodations that may be required for student with disabilities. Requests for 
academic accommodations are to be made during the first three weeks of the 
semester, except for unusual circumstances. Students are encouraged to register 
with Disability Services Center to verify their eligibility for appropriate 
accommodations. 


 
 
 
 
 
 
 
 







 6 


 
 
 
 
VII. Weekly Schedule: Subject to Change. 
 


DATE TOPIC Prepare in Advance (Read prior to class) Outcomes 
August 25 Introduction to 


Course 
  


September 
1 


   
 Chapter 1:  


Getting On 
Course to Your 
Success 
 


Complete: Self Assessment  
http://college.cengage.com/collegesurvival/downing/on_course/4e/stu
dents/index.html 
Click on Textbook Sites; On Course 6th edition  
Read: 1-5, and 9-12  
This week’s quiz is on the syllabus content.  Read this syllabus at least 3 
times! 
Schedule:  A one-on-one meeting with one of the instructors.  


i, 
ii, 
iii 


September 
8 


   
 Finish Chapter 


1: How the 
Brain Works, 
Self-Esteem, 
College 
Culture, etc. 


Read pages 13-27.    


September  
15 


   
 Chapter 2: 


Accepting 
Personal 
Responsibility 
and Making 
Wise Decisions 
 
In Class: Case 
Study “The 
Late Paper” 


Read: pages 24-47  and 
Case study: “The Late Paper” page 23 
 


i, ii, iii 


September 
22 


   
 Chapter 2: Your 


Inner 
Conversation  
 


Read: Pages 50-70 i, ii, iii, iv 


September 
29 


   
 Chapter 2, 


continued – 
Re-read: pages 52-62  



http://college.cengage.com/collegesurvival/downing/on_course/4e/students/index.html�

http://college.cengage.com/collegesurvival/downing/on_course/4e/students/index.html�
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reading 
strategies 


October 6    
 Chapter 3: 


Creating Inner 
Motivation 


Read: Pages 65-82  


October 
13 


   
 Chapter 3 


Continued: 
Visualizing 
your future, 
making 
affirmations 


Read: Pages 83-91 
 


i, ii, iii, iv 


October 
20 


   
 Chapter 4: 


Mastering Self-
Management   
 


Read: pages 101-110 
 


i, ii, iii 


October 
27 


   
 Chapter 4, 


Continued:  
Developing 
Self-Discipline 


Read: Pages 111-126 
 


i, ii, iii 


November 
3 


   
  


Chapter 5: 
Employing 
Interdependence 


Read:  Pages 125-162 i, ii, iii 


November 
10 


   


 Chapter 6: 
Gaining Self-
Awareness – 
Identifying your 
Scripts 


Read: Pages 171-188 I, ii, iii, iv 


November 
17 


Chapter 6, 
continued –and 
Chapter 7: 
Lifelong 
Learning and 
Integrity 


Read: Pages 189-195 and 207-231  


November 
24 


Chapter 8: 
Developing 
Emotional 


Read: Pages 244-258; groups begin work on final projects 
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Intelligence 
December 
1 


   
 Chapter 8, 


Continued: 
Developing 
Emotional 
Intelligence – 
Creating Flow 


Read: Pages 259-269; Groups work on final projects; course evaluations i, ii, iii, iv 


December 
8 


   
  Final Presentations  i, ii, iii, iv, v 


 
Weekly Schedule is subject to change. 













Academic Support Agreement  
University of California, Merced 


 
The purpose of the Academic Support Agreement is to help you have a successful experience at University of California, 
Merced.  As a result of your academic performance you will be required to complete this Academic Support Agreement 
during the fall 2010 semester. This agreement has been created to assist you in understanding your responsibility as a 
student. Your signature indicates that you have read this contract, understand it, and agree to its terms. 
 
All students are required to maintain a minimum semester and cumulative grade point average of 2.0.  Failure to achieve 
the minimum GPA of 2.0 may result in academic dismissal from the university.  Students must return to good 
academic standing (minimum 2.0 semester and cumulative GPA) in order to declare or change their major.  Additionally, 
students MUST provide up-to-date contact information (including cell phone number) with the Academic Advisor and update 
records on the MyRegistration section of my.ucmerced.edu with any changes. 
 
Academic success is also dependent upon the ability for students to utilize campus resources.  It is the student’s 
responsibility to contact each office as appropriate with assistance from the Academic Advisor. 
 
I, ___________________, accept and will comply with the following: 
 Print Name 
 


1. Bring this signed contract to my Academic Advisor, Cynthia Donahue, before August 31, 2010.  
 
2. I will meet with my Advisor prior to registration to select courses for spring 2011. 
 
3. Meet with my Advisor three times during the semester to discuss my progress.  
 
4. Complete A Six-Step Process to Finding Your UCM Major. This packet can be found at 


http://learning.ucmerced.edu/choosing-major/getting-started.  
 
5. Go to Career Services in KL 127 to discuss possible career options and take self assessments.  
 
6. Contact my Advisor immediately as I encounter personal, social, academic, or financial difficulties and visit 


appropriate Student Affairs offices as referred (i.e. Student Advising & Learning Center, Financial Aid, etc.). 
 
7. Attend TWO academic or personal growth/skills workshops that will be beneficial to my academic success. 


Workshop options can be found at the following websites: 
a. http://learning.ucmerced.edu  
b. http://careerservices.ucmerced.edu 
c. http://housing.ucmerced.edu  
d. http://studentlife.ucmerced.edu  
e.  


8. Attend academic tutoring and TA/professor office hours as needed.  
             a. Tutor schedule: http://learning.ucmerced.edu 


 
 I UNDERSTAND THAT IF I FAIL TO COMPLY WITH THE TERMS OF THIS AGREEMENT FOR ANY REASON, I MAY 


BE DISMISSED AT THE END OF THE FALL 2010 TERM.  
 
Student Name (Print)             ______ 
 
Student Signature          Date     
 
Advisor Signature          Date____________________ 



http://learning.ucmerced.edu/choosing-major/getting-started�

http://learning.ucmerced.edu/�

http://careerservices.ucmerced.edu/�

http://housing.ucmerced.edu/�

http://studentlife.ucmerced.edu/�

http://learning.ucmerced.edu/�






The number of students de‐majored after the fall 2008, spring 2009, and fall 2009 
semesters and their status as of spring semester 2010. The latter is provided as a raw 
number and, in parenthesis, as a percentage of the number originally de‐majored.  


Semester 


Number 
of 


Students  
De‐


majored 


Student Status as of Spring 2010                             
(Percentage) 


Declared   
a         


Major  


Active       
and 


Undeclared


Planned 
Educational 


Leave   Inactive  Dismissed


Fall 2008  93 
7          
(7) 


43        
(46) 


2            
(2) 


18        
(19) 


23          
(25) 


Spring 2009  41 
4          


(10) 
20           
(49) 


0 
13        
(32) 


4           
(10) 


Fall 2009  89  0 
77           
(86) 


6            
(7) 


6         
(7) 


0 


Total  223  11  140  8  38  27 


 


 








School of Social Sciences Humanities and Arts 


Special Academic Probation Program 


Summary 


SSHA students on academic probation are required to participate in a semester long 
program intended to make them aware of the skills and resources needed to become a 
successful student. An analysis of students participating in the Special Academic 
Probation Program (Fall 2006 to Spring 2010, n=181) has provided evidence of this 
intervention’s positive effect on student success: 42.5% of students return to good 
standing in the semester of program participation, compared to 31.31% of special 
probation students campus-wide.  To evaluate the effectiveness of the program in 
addressing this population’s needs and identify possible changes each participant is 
given an exit survey. This data is disseminated among the advising staff and to the deans 
as appropriate. 


Table 1. A comparison of SSHA student academic standing after program participation 
with outcomes from all other special probation students across campus. 


Standing in Next 
Term 


Good Standing Poor Standing No Standing 


SSHA Students 
(n=181) 


42.5% (77) 50.8% (92) 6.6% (12) 


All Other Students 
(n=577) 


31.3% (181) 63.7% (368) 4.8% (28) 


At the beginning of the Spring 2008 semester, an assessment of exit survey data showed 
that certain components of the program, primarily academic skills workshop 
requirements, were not relevant to students with advanced standing whose issues were 
beyond those of time management or test anxiety. Of the juniors and seniors who 
participated in the survey (n=8), three identified academic skills workshops as the least 
helpful component of the contract. With this realization, we have expanded this 
requirement to allow advanced students to complete workshops from counseling and 
career services that are more relevant to their needs and future success. The expansion 
of the possible workshops positively affected junior and senior level students in the 
following semesters: survey data gathered from students with advanced standing in 
Spring 2008 through Spring 2010, only one student (n=5) listed workshops as the least 
helpful component of the contract. This year, we have several students who are in the 
program for a second semester. Given that they have already successfully completed 
the program, we use the student’s entrance and exit surveys to create a “2nd SP 
Contract” that specifically addresses each student’s continuing needs. With appropriate 
staffing levels, assessment of the need for a 2nd SP Contract and the application of the 
program to students in their senior year, will being in Fall 2010.   







School of Social Sciences, Humanities & Arts 
University of California, Merced 


 
Special Probation Interaction Plan 
 


Week Activity Notes 


Week 0 Monday: Contact students to set up appointments to 
sign Special Probation Contracts for Weeks 1 & 2. 


Holds should be placed on students’ records until they 
meet with an advisor to sign their contract. Students 
who do not meet with an advisor to sign their contract 
by the end of Week 2 are subject to dismissal from the 
university. 
 
When students respond to email with their availability, 
respond with a confirmed appointment time and ask 
them to complete the SP Entrance Survey and bring it 
to the meeting. 
 


Week 1 & 2 Monday - Friday: Meet with students to sign Special 
Probation Contracts. 


Remove student’s hold once their SP Contract is 
signed. Be sure to give them a sample Study Plan, 
Special Probation Tips, and Contact Log sheets. 
 


Week 3 Friday: Project Based Study Plans should be due at the 
end of this week. 
 


Students who fail to submit their Study Plans – or who 
submit them incorrectly – should have holds placed on 
their records until a correct version is submitted. 
 


Week 4 Monday: Send out Email Check #1, which will 
request students’ availability for MINDSET meetings 
in Week 5. 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 


Week 5 Monday - Friday: Meet with students to do 
MINDSET Inventory, and check that they attended 
Counseling Services (due by the end of Week 4). 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Week 8 Monday: Send out Email Check #2, which will 
request students’ availability for midterm grade 
meetings in Week 9. 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 


Week 9 Monday - Friday: Meet with students to discuss 
midterm grades, and check that they attended Career 
Services (due by the end of Week 8). 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Week 15 Monday: Send out Email Check #3, which will 
request students’ availability for final Special Probation 
meetings in Week 16. (This email should also notify 
them of the final due date for Contact Logs and the SP 
Exit Survey.) 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 
When students respond to email with their availability, 
respond with a confirmed appointment time and ask 
them to complete the SP Exit Survey and bring it to 
the meeting. (This can also be submitted with their 
Contact Logs, which are due on the last day of the 
semester.) 
 


Week 16 Monday - Friday: Meet with students to discuss 
anticipated final grades, and check their Contact Logs 
for completion. 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Last Day of 
the Semester 


Deadline for students to submit their Contact Logs 
and SP Exit Survey. 


 


 







School of Social Sciences, Humanities & Arts 
University of California, Merced 


 
Special Academic Probation Procedures 
 
Special Academic Probation 


• Holds shall be placed on all students who appeal their dismissals successfully and are 
allowed to continue on Special Academic Probation. These holds will be removed when 
the student meets with their academic advisor to create and sign their Special Probation 
Contract. 


• Students continuing on Special Academic Probation shall be required to complete a 
contract. In this contract, students shall be required to utilize campus resources in an 
effort to assist them in the improvement of their grades. Some requirements will vary 
based on the student, but standardized requirements will be as follows: 


 The student must earn a minimum GPA (to be determined by their academic 
advisor) to bring their cumulative GPA to a 2.00 or higher. 


 The student must complete all courses with a C- or higher. 
 The student must attend tutoring sessions at least once every two weeks for 


each course in which they are enrolled for which tutoring is offered. 
 The student must attend office hours for their TAs or professors at least four 


times per course throughout the course of the semester. 
 The student must attend two workshops throughout the course of the 


semester. 
 The student must make and attend an appointment with Counseling Services 


by the end of the fourth week of instruction. 
 The student must make and attend an appointment with a career counselor at 


the Career Services Center by the end of the eighth week of instruction. 
 The student must check their UC Merced email account daily, and respond 


within twenty-four hours to all emails sent by their academic advisor. 
 The student must respond to two email checks, to be performed by their 


academic advisor. In these checks, the students will receive an email 
instructing them to reply within twenty-four hours with their availability for 
an appointment with their advisor. Failure to respond to the email check and 
schedule and attend an appointment with their advisor by the deadlines 
provided will result in a hold being placed on their record. 


 The student must submit a project-based study plan via email to their 
academic advisor by the end of the second week of instruction. 


 The student will be required to meet with their advisor at their advisor’s 
request. Failure to set up and attend meetings with an advisor by the 
deadlines provided will result in a hold placed on the student’s record. 







School of Social Sciences, Humanities and Arts 
University of California, Merced 


Academic Probation Enrollment Contract Meeting Worksheet 


 


Date:       Academic Term:       


Name:         ID #:      


My greatest obstacle to overcome this semester was: 


 


 


 


 


 


Section I: Contributing Factors and Behaviors 


Please evaluate what factors or behaviors prevented you from performing to your full academic 


potential. For example: “My difficult work schedule prevented me from completing my readings and 


studying as much as I should”. 


 1. 


  


 


2. 


  


 


 


Please list specific actions you will take to help resolve the above issues. For example: “I will 


decrease my work schedule from 30 to 15 hours per week and take out student loans to help cover 


my expenses”. 


 1. 


  


 


2. 


  


 


 







School of Social Sciences, Humanities and Arts 
University of California, Merced 


Section II: Goals 


Please list two (2) goals that will help you return to good academic standing. For example: “I will 


better manage my time”. 


 1. 


 


 


 2. 


 


 


Please list two (2) actions you will take to achieve the two (2) goals listed above. For example:  “I 


will better manage my time by: a.) making a study schedule and b.) using a daily planner”. 


 1. 


  a. 


 


 


  b. 


  


 


2. 


  a. 


 


 


  b. 


  


 


 
 
 
 
 
 
 







Spring 2008 Special Probation 
End of Semester Survey 


 


Name:          ID#       


Fall 2007 GPA:    Projected Spring 2008 GPA:       Actual:   


 
I understand that the information included in this survey will be kept completely confidential. Any data gathered 
will be used anonymously. I also understand that information gathered in this survey is for program improvement 
only and will not be utilized in my probation evaluations or hearings.      
   
Student Signature:         Date:     
 
 
Please answer the following questions as honestly as possible. The information you provide is 
very important and will be used to improve SSHA’s academic probation program. 
 
What part of your probation contract did you find most helpful as you worked to improve your 
academic standing? Why? 
 
 
 
 
 
 
Which part of the contract did you find least helpful? Why? 
 
 
 
 
 
 
What could we have done to help you become more successful as you worked to improve your 
academic standing? 
 
 
 
 
 
 
Please provide any additional comments or suggestions that may help us improve academic 
probation processes for future students. 
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