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Learning Outcomes, Assessment & Program Improvement Mechanisms

1) Overview of Section

This section begins with a brief educational effectiveness inventory, which quickly summarizes
whether learning outcomes have been developed, how outcomes are communicated to students,
and a summary of assessment measures used. Following this, a more thorough description for
each degree program will be provided. Although the approach to improvement of such
statements was varied, the intent amongst faculty was similar in all degree programs. The goal
was to improve statements of student learning objectives, determine the best way to assess those
objectives, identify ways in which the assessment data can be used to make changes over time,
and finally, how to communicate the outcomes to their students. As a student-centered research
university, faculty members remain committed to the development and continuous improvement
of learning outcomes for their students. Despite the hectic first year, the program improvement
efforts contained herein are evidence of their continued dedication. All of the UC Merced
programs are planning to post learning outcomes and assessment strategies on their Web sites as
a way to improve the communication of expectations to students.

2) Process for Revising Learning Outcomes, Assessment & Program Improvement
Mechanisms

Depending upon preference by the faculty members in each degree program, different
approaches were taken as to what would work best to conduct the improvement process. Each of
these approaches will be described below. The educational effectiveness inventory provides
specific information about the approach taken by each degree program. Dr. Sara Terheggen was
on hand to assist faculty with process-related issues and/or questions about the educational
effectiveness of objectives. However, it is important to note the level of faculty involvement in
conducting the program improvement process. Despite the completion of a very busy first year
and the desire for a well-deserved summer break, faculty members took the time necessary to
ensure that the statements contained in this document were updated and reflected the intents of
their respective programs. They were also very willing to take the steps needed to have the
contents contained herein communicated to students in a myriad of ways.

Reflection Process Questionnaire

Faculty in the School of Natural Sciences and faculty teaching Core 1 used the Reflection
Process Questionnaire. See Appendix A. The Questionnaire was meant to elicit individual
responses from all faculty members as a means to involve everyone in the education process.
Upon receiving the Questionnaire responses, Dr. Sara Terheggen compiled the responses and
used the feedback to make faculty-recommended changes to the statement of learning outcomes,
assessment measures, and program improvement mechanisms. After such changes were made,
the revised document was sent back to faculty for review and any additional revisions. Some
faculty groups, like Core 1, used the feedback as a basis for discussion during their summer 2006
retreat. This process ensured that revising the document did not fall on the shoulder of one
faculty member. It was by far the most effective process used as it ensured that all faculty
members within a given degree program contributed to the program improvement process. It was
such a successful process that other faculty groups indicated interest in using the questionnaire
and retreat as a program improvement mechanism in coming years.



In addition, the Questionnaire asked faculty if they would be willing to include such statements
of learning objectives on their course syllabi to which 100% responded that they would. This is a
strong indicator as to the commitment faculty have expressed in ensuring that their students will
know what the learning objectives are and how they will be measured.

Retreat

Another method in which to conduct the program improvement process was through the use of a
retreat. Prior versions of the learning outcomes, assessment, and program improvement
mechanisms were provided as a basis of discussion in order to invoke necessary changes for the
coming year. Feedback from the retreat was then used to develop a revised statement. Dr. Sara
Terheggen was available as an educational expert to address questions about the process and how
best to ensure educational soundness given the needs of the faculty within any particular degree
program.

Faculty/Committee Lead

This method entailed a faculty member and/or committee assuming the lead on revising the
program statement of outcomes, gathering any faculty input, and finalizing the outcomes for
inclusion in the report herein. This process worked well for faculty who were very involved with
the previous drafting of outcomes and for whom faculty were dispersed due to the summer
months. Dr. Sara Terheggen assisted with the process where she was needed, providing best
practices and examples from other institutions as guides.



Educational Effectiveness Indicators Inventory
Table developed using WASC Sample Template 7.1

Category Formal Process for Method of Assessment Measures
Learning Developing/ Communicating
Outcomes | Revising Outcomes, | Learning
Developed | Assessment & Outcomes
and/or Program
Revised? Improvement
General Education
Core 1* Yes = Reflection = Posters Student Work
Process = Web Site Course Evaluations
Questionnaire = Brochures Surveys
= Retreat Peer-Review Teaching
Evaluation
Core 100%* Yes = Faculty Leads = Posters Student Work
(Co-Leaders) =  Web Site Course Evaluations
= Brochures Surveys

Peer Evaluation

*Note: Of course, Core 1 and Core 100 do not represent General Education in its entirety.
However, they are critical courses in General Education and provide the primary venue for
assessing General Education as a whole.




Category Formal Process for Method of Assessment Measures
Learning Developing/ Communicating
Outcomes | Revising Outcomes, | Learning
Developed | Assessment & Outcomes
and/or Program
Revised? Improvement
School of Engineering
Bioengineering Yes = Faculty Lead =  Program Web | = Student Work
Site = Focus Groups
= Course = Senior Exit Questionnaire
Syllabi »  Student Teaching and Course
Evaluations
= Alumni Contacts
= Interaction with Various
Extended Constituencies
Computer Yes =  Faculty Lead = Program Web | =  Student Portfolio
Science and Site = Student Perception Survey
Engineering =  Course =  Web-Based Assessment
Syllabi Instrument
Environmental Yes =  Faculty Lead =  Program Web | =  Student Portfolio
Engineering Site = Student Perception Survey
=  Course =  Web-Based Assessment
Syllabi Instrument
Materials Yes =  Faculty Lead =  Program Web | =  Student Work
Science and Site =  Performance in Service
Engineering = Course Learning
Syllabi »  Performance in Capstone
Design Projects
»  Course Evaluations
=  Teaching Effectiveness
Evaluations
= Exit Questionnaire
= Student Success after
Graduation
= ABET Review Feedback
= Student Perception Survey
Mechanical Yes =  Faculty Lead =  Program Web | =  Student Portfolio
Engineering Site = Course Evaluation
= Course =  Senior Exit Interviews
Syllabi »  Yearly Faculty Meetings with
Advisory Board




Category Formal Process for Method of Assessment Measures
Learning Developing/ Communicating
Outcomes | Revising Outcomes, | Learning
Developed | Assessment & Outcomes
and/or Program
Revised? Improvement
School of Natural Sciences
Applied Yes = Faculty Lead =  Program Student Work
Mathematical Web Site Course Evaluations
Sciences = Course Student Perception Survey
Syllabi Performance in Independent
Research, as Assessed by a
Variety of Measures
Focus Group Interviews of
Graduating Students
Random Sampling of Graduates
for Evaluation of General
Education Component
Student Success after Graduation
Biological Yes = Reflection =  Program Student Work
Sciences Process Web Site Course Evaluations
Questionnaire = Course Student Perception Survey
= Retreat Syllabi Performance in Independent
Research, as Assessed by a
Variety of Measures
Student Success after Graduation
Chemical Yes = Reflection =  Program Student Work
Sciences Process Web Site Course Evaluations
Questionnaire = Course Student Perception Survey
Syllabi Performance in Independent
Research, as Assessed by a
Variety of Measures
Student Success after Graduation
Approval by the American
Chemical Society
Earth Systems Yes = Faculty Lead =  Program Student Work
Sciences Web Site Course Evaluations
= Course Student Perception Survey
Syllabi Performance in Independent
Research, as Assessed by a
Variety of Measures
Student Success after Graduation
Physics Yes = Reflection =  Program Student Work
Process Web Site Senior Research Thesis
Questionnaire = Course Requirement
= Retreat Syllabi Course Evaluations

Student Perception Survey
Performance in Independent
Research, as Assessed by a
Variety of Measures

Student Success after Graduation




Category

Formal
Learning
Outcomes
Developed
and/or
Revised?

Process for
Developing/

Assessment &
Program
Improvement

Revising Outcomes,

Method of
Communicating
Learning
Outcomes

Assessment Measures

School of Social Sciences, Hum

anities and Arts

Management Yes =  Faculty Lead =  Program Web | =  Student Work
Site =  Course Evaluation
= Course = Student Perception Survey
Syllabi * Independent Study Data, as
= Posters Assessed by a Rubric
= Random sampling of graduates
for evaluation of general
education component
»  Graduating & Alumni Survey
=  Focus Group Interviews of
Seniors
=  Student Success after
Graduation
Social & Yes =  Faculty Lead =  Program Web | =  Student Work
Cognitive Site = Course Evaluation
Sciences = Course »  Student Perception Survey
Syllabi * Independent Study Data, as
= Posters Assessed by a Rubric
= Random sampling of graduates
for evaluation of general
education component
»  Graduating & Alumni Survey
=  Focus Group Interviews of
Seniors
»  Student Success after
Graduation
World Cultures Yes = Faculty Lead =  Program Web | = Student Work
& History Site = Course Evaluation

=  Course
Syllabi
=  Posters

»  Student Perception Survey

* Independent Study Data, as
Assessed by a Rubric

= Random sampling of graduates
for evaluation of general
education component

»  Graduating & Alumni Survey

=  Focus Group Interviews of
Seniors

=  Student Success after
Graduation
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Bioengineering:
Learning Outcomes, Assessment & Program Improvement

Description of the Bioengineering Program at UC Merced

The fundamental goal of Bioengineering is to provide our students with a broad curriculum that
that gives them experience with a wide range of subject areas and intellectual approaches, to
prepare them to function creatively and independently, and lead in bioengineering practice and
research within either traditional engineering and research environments, or in non-traditional
multidisciplinary environments at the interface between engineering and a diversity of fields,
including medicine, the life sciences, business, and law.

Bioengineering is an interdisciplinary field that applies engineering principles and quantitative
methods to the advancement of knowledge at the molecular and cellular levels through the
ecosystem level, and to the development of new and novel biologics, materials, devices, and
processes. In practice, bioengineers address issues in the broad areas of bioenvironmental,
biomedical and bioprocess technology.

At many universities, life sciences and engineering are more or less parallel cultures, reflected in
two almost completely disparate disciplines, where students in one have trouble taking courses in
the other. At UCM, bioengineers will be trained to work at the interface between these
disciplines. All bioengineering students will complete several semesters of Service Learning
Projects (Engineering Projects in Community Service) where students will interface with a
client, assess the problem, write a proposal, complete the project, and report results to the client.
These courses are designed to give the student real life experience, as well as problem solving,
report writing, and presentation skills. Upper level coursework in bioengineering includes
modeling of nanoscale processes, physiology, and biophysics, as well as biomaterials,
biosensors, and biomembranes. Graduates have the ability to formulate and solve problems with
medical relevance, including the design of devices and systems to improve human health.

Activities in bioengineering are inextricably linked to issues relevant to public health and
confidence. Perhaps more than in any other engineering discipline, bioengineers must maintain
an awareness of ethical issues in their field, and the patterns of thought that lead to moral
judgment and decision-making. Bioengineers must be able to identify situations posing ethical
conflict, select strategies for assessing ethical dilemmas and critically arriving at a solution, and
deal effectively with the ambiguity inherent in ethical matters. Further, the ability to
communicate effectively with people from disparate disciplines, both inside and outside of
science, is essential to bioengineers.

Program Goals

= To provide a broad interdisciplinary curriculum that allows the students to investigate a wide
range of intellectual activities, all through the University.

= To provide students with the core abilities and knowledge, such as basic knowledge in
mathematics, physical and life science, engineering science, and design, to prepare them for a
range of technical and interfacial fields.

= To provide opportunities where students can begin to function at a professional level, using
teamwork and communication skills, and taking responsibility for educating themselves.



Learning Outcomes

Multidisciplinary Ability: ability to apply fundamental science and engineering in an
integrative fashion, to effectively work and solve problems at the interface of engineering,
life sciences, and medicine (ABET criteria 3a, 3b, 3¢, 3d, 8);

Problem Solving Approach: ability to pose, identify, formulate, and solve engineering
problems (ABET criterion 3e);

Problem Solving Methods: ability to apply diverse techniques, methods, and tools towards
the solution of engineering problems (ABET criteria 3e, 3k);

Experimentation: Ability to develop an hypothesis, design and carry out an experiment to test
that hypothesis; ability to analyze experimental data, and to use statistics in experimental
design and analysis; ability to make measurements on and interpret data from living systems
(ABET criteria 3a, 3b, 3c, 3e, 3k, 8);

Design: ability to participate in creative, synthetic, integrative activities of Bioengineering
design; understanding of the engineering process and design driven research (ABET criteria
3¢, 3e, 3k); and

Professional Orientation: ability in effective oral and written communication skills; ability
for reliable independent work as well as teamwork experience; judgment and appreciation of
the bigger picture; ability to recognize and appreciate ethical principles and standards; a basis
in the humanities and social sciences; aspiration and habits to keep learning throughout life
(ABET criteria 3f, 3g, 3h, 31, 3;j, 3k).

Assessment Measures

Bioengineering Students Focus Groups: Focus groups will be conducted to gather feedback.
Input and comments will be solicited about all program aspects. Each focus group will be
given a brief presentation given by a BE faculty member about ABET and the BE
department’s mission, objectives, and outcomes. Following the presentation, the students will
discuss the problem solving methods they learned, where they learned them, which methods
they would like to learn more, and how well the BE curriculum integrates problem solving
methods in the curriculum.

BE Senior Exit Questionnaire: Input from BE senior students will be solicited annually
through the Bioengineering Exit Survey. The results are disseminated to the BE faculty and
Advisory Board for analysis and discussion. The questionnaire will be designed to survey
program outcomes, solicit data about program experiences, career choices as well as
suggestions and comments.

Student Teaching and Course Evaluation: UCM will routinely conduct end-semester course
and teacher evaluations as part of the university-wide course evaluation process. While these
evaluations are not geared to directly evaluate overall programmatic objectives and
outcomes, they serve as an important assessment mechanism of courses, labs and teaching
performance, which are central to fulfilling the program mission and objectives. Teaching
quality is an important factor in faculty promotion and compensation, thereby contributing to
instruction and program quality and improvement.

Alumni: An outside firm will contact alumni at different phases of their careers, asking them
to participate in a survey seeking input on the Program Objectives and Learning Outcomes
based on their experience after graduation.

Extended Constituencies: By virtue of their profound influence on the program Mission,



Objectives and Outcomes the following are important constituents. The Department of
Bioengineering does not have a direct survey or programmatic input mechanism from them.
Their interaction with the program is accomplished by other mechanisms that are described

below.

0 ABET: Input from ABET is obtained through published documents, available on
their web site that describe current requirements for accreditation and by faculty
participation in ABET and engineering education workshops. Input is also
solicited through the formal process of Program Evaluation for Accreditation. The
ABET periodic Self Study process is, in and of itself, a mechanism for program
review and improvement.

0 Review Boards:

Bioengineering Departmental Advisory Board: The Bioengineering
Advisory Board includes a diverse group of experts from academe and
industry, as well as alumni representation. The Advisory Board meets
annually, or as needed, for a comprehensive review of the Bioengineering
Department strategic planning and programs. The Advisory Board meets
with administration, faculty and students and prepares a report, which is
presented to Engineering Dean. In each visit, the Department of
Bioengineering responds to the report indicating improvements and
amendments to the program.

School Board of Overseers: This is not a direct BE constituency. The
Department provides input as part of the school annual review and
strategic plan process.

Federal and State Funding Agencies: The influence of agencies funding
bioengineering research such as NSF, NIH, CDC and other is very
profound. Our faculty responds to requests for proposals to advance
national priorities in the areas of bioengineering, medicine, and life
sciences in general. Grants from these agencies and foundations enable the
important intellectual environment and infrastructure in numerous
laboratories and facilities, where our students carry out design and
research projects, thereby supporting program outcomes. The funding
agency input is reflected in the direction of research in many of our
laboratories and supports the training of students in areas of societal need
and national priorities. By virtue of the public nature of the appropriations
for these agencies and the determination of national priorities by
Congress, the public interest has a strong input to our program. The
Bioengineering Department does not have a direct mechanism to solicit
programmatic educational input from funding agencies. However,
research grants and other awards are an indirect measure of providing our
students a training environment and research and design outcomes in
current areas supporting the public interest in contemporary needs.

0 Professional Societies: The role of professional societies in introducing our
students to technical, entrepreneurial and societal aspects of the field and in
providing outstanding opportunities for life long learning makes them important
constituencies. UCM will support a student chapter of the Biomedical
Engineering Society (BMES) and encourages student participation as a means for
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service, enhancing the profession, networking and leadership skills. The BMES
chapter interacts continually with the faculty and is engaged in many school
activities including peer mentoring of new BE students.

0 General Public: There is no formal mechanism to obtain input from the General
Public. Indirect input is obtained through the faculty keeping informed of current
societal trends and expectations. In addition, the ranking of bioengineering
programs by the public media (e.g., U.S. News and World Report) provides an
indicator of the reputation of the Department of Bioengineering, and thus an
indirect assessment of the Educational Objectives.

= Bioengineering Students: The Educational Objectives will be posted on the Departmental
Web site. Input is welcomed by the Bioengineering Department either directly from students,
through the Student Societies and by dedicated focus groups and surveys.

Program Improvement Mechanisms
= Obtain Input from Constituencies
= Determine and Evaluate Objectives and Program Improvements
0 Input from constituents is evaluated by the Bioengineering Faculty and the
Curriculum Committee, where amendments to the program and their
implementation is discussed and approved. The undergraduate program and
curriculum are virtually on the agenda of every BE faculty meeting. New courses
and substantive programmatic revisions are also discussed and require approval
from the Undergraduate Council.
* Implement and Disseminate
0 The Bioengineering faculty and Curriculum Committee incorporate the approved
amendments to the Educational Objectives and Outcomes. The amendments are
disseminated, as appropriate, through (i) UMC General Catalog and other
publications, which are updated periodically, (ii) The Department of
Bioengineering internet site, to which the faculty, students and other constituents
are directed, and (iii) Direct communication with students.

11



Computer Science and Engineering:
Learning Outcomes, Assessment & Program Improvement

Description of the Computer Science and Engineering Program at UC Merced

The fundamental goal of Computer Science and Engineering is to provide our students with a
broad curriculum that gives them experience with a wide range of subject areas and intellectual
approaches, to prepare them to function creatively and independently, and lead in computer
science practice and research within either traditional environments, or in non-traditional
multidisciplinary environments at the interface between computer science and a diversity of
engineering and other fields.

The Computer Science and Engineering major provides students with an in-depth education in
the conceptual foundations of computer science and in engineering complex software and
hardware systems. It allows them to explore the connections between computer science and a
variety of other disciplines in engineering and outside. Combined with a strong education in
mathematics and social sciences it prepares students to be leaders in computer science practice,
applications to other disciplines, and research.

Learning Outcomes

Our goal in the Computer Science and Engineering is to create an experience with an impact

focused on (1) improving the connection between fundamental engineering curricula outlined

above and modern computer science practice, and (2) maximizing the proportion of enrolled

engineering students who complete engineering degrees. We expect to achieve success by

through demonstrated achievement of the following outcomes:

= A strong foundation in core computer science and engineering, both theoretical and applied;

= Interdisciplinary vision with strong foundation in mathematics and in the social sciences;

= Ability to apply knowledge of mathematics, science, and engineering to real world problems;

= Ability to design and conduct experiments, as well as to analyze and interpret data;

= Ability to design a system, component, or process to meet desired needs within realistic
constraints;

= Ability to function on multi-disciplinary teams;

= Ability to identify, formulate, and solve engineering problems;

» Understanding of professional and ethical responsibility;

= Ability to communicate effectively;

* Broad education necessary to understand the impact of computer science and engineering
solutions in a scientific, global, economic, environmental, and societal context;

= Recognition of the need for, and ability to engage in life-long learning;

=  Knowledge of contemporary issues; and

= Ability to use the techniques, skills, and modern engineering tools necessary for engineering
practice.

Note that this is the same general set of outcomes as required by ABET for Engineering

programs.
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Assessment Measures

Assessment of substantive, ABET-type outcomes requires going beyond traditional self-report

mechanisms and satisfaction surveys. We intend to create a Web-accessed information

management system for continuous assessment of learning outcomes from the perspective of

students, faculty, and external reviewers (comprising faculty and practicing engineers). The

basis for the review will be student work portfolios, and student/alumni surveys regarding

engineering education and engineering practice.

= Student Portfolios: The most direct assessment of the ABET-type outcomes will be student
portfolio (cumulative work product) ratings. The work product ratings will be provided
through (1) course instructor grading, and (2) external evaluations.

= Survey of Student Perceptions about Engineering: Students (and eventually alumni) will be
recruited annually from all Engineering majors and levels through the Service Learning
courses and other required courses to complete an on-line survey allowing us to analyze
students and alumni with respect to: (1) Personal Development (empowerment, skills, and
career); (2) Social Development (teamwork and cultural awareness); (3) Ethical
Responsibility Development; (4) Perceptions of the Engineering Culture; (5) Civic
Participation; (6) Academic Achievement; and (for alumni) (7) Preparation for Profession
and (8) Evidence of Active Life-Long Learning.

=  Web-Based Assessment Instrument: As the student population grows at UCM, we will need
to implement automation to ensure that outcome assessment scales to larger sample sizes. A
Web-based survey instrument is currently being developed to facilitate the portfolio rating,
and all student and alumni surveys. All results will be archived in a relational database.
Different user privileges will allow the students to manage their portfolios without seeing
inappropriate program evaluation information. These data will be examined annually by
faculty members and extramural advisors in order to (1) identify and correct any short-
comings in course scope or content, (2) address issues related to inadequate instructional
delivery of the material, and (3) identify successful pedagogical strategies as candidates for
dissemination both intra- and extramurally.
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Environmental Engineering:
Learning Outcomes, Assessment & Program Improvement

Description of the Environmental Engineering Program at UC Merced

The fundamental goal of Environmental Engineering is to provide our students with a broad
curriculum that that gives them experience with a wide range of subject areas and intellectual
approaches, to prepare them to function creatively and independently, and lead in engineering
practice and research within either traditional engineering and research environments, or in non-
traditional multidisciplinary environments at the interface between engineering and a diversity of
fields, including the physical, life, and health sciences, policy, business, and law.

The study of environmental engineering provides students with quantitative understanding of the
physical, chemical and biological principles that control air, water and habitat quality and
sustainability. Students majoring in this exciting field will be prepared to study and solve
important problems in all areas of water, air and land resources management including
observation and modeling of natural and engineered environmental systems, hydrology and
water resources engineering, air resources monitoring and assessment, and alternative,
sustainable energy systems.

Learning Outcomes

Our goal in the Environmental Engineering is to create an experience with an impact focused on

(1) improving the connection between fundamental engineering curricula outlined above and

modern engineering practice, and (2) maximizing the proportion of enrolled engineering students

who complete engineering degrees. We expect to achieve success by through demonstrated

achievement of the following outcomes:

= Leadership: ability to identify and to solve environmental problems;

= Multidisciplinary Ability: ability to apply fundamental science and engineering in an
integrative fashion, to effectively work and solve problems at the interface of mathematics,
science, engineering and technology;

= Problem Solving Approach: ability to pose, identify, formulate, and solve engineering
problems, including material balances;

= Problem Solving Methods: ability to apply diverse techniques, methods, and tools towards
the solution of engineering problems; ability to apply probability and statistics to data and
risk analyses;

= Experimentation: Ability to develop an hypothesis, design and carry out an experiment to test
that hypothesis; ability to analyze experimental data, and to use statistics in experimental
design and analysis; ability to make measurements on and interpret data;

= Design: ability to participate in creative, synthetic, integrative activities of Environmental
engineering design; ability to apply understanding of the engineering process and design
driven research; and

= Professional Orientation: ability in effective oral and written communication skills; ability
for reliable independent work as well as teamwork experience; judgment and appreciation of
the bigger picture; ability to recognize and appreciate ethical principles and standards; a basis
in the humanities and social sciences; aspiration and habits to keep learning throughout life.

Note that this is the same general set of outcomes as required by ABET for Engineering

programs.
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Assessment Measures

Assessment of substantive, ABET-type outcomes requires going beyond traditional self-report

mechanisms and satisfaction surveys. We intend to create a Web-accessed information
management system for continuous assessment of learning outcomes from the perspective of

students, faculty, and external reviewers (comprising faculty and practicing engineers). The basis
for the review will be student work portfolios, and student/alumni surveys regarding engineering

education and engineering practice.

= Student Portfolios: The most direct assessment of the ABET-type outcomes will be student

portfolio (cumulative work product) ratings. The work product ratings will be provided
through (1) course instructor grading, and (2) external evaluations.

= Survey of Student Perceptions about Engineering: Students (and eventually alumni) will be

recruited annually from all Engineering majors and levels through the Service Learning
courses and other required courses to complete an on-line survey allowing us to analyze

students and alumni with respect to: (1) Personal Development (empowerment, skills, and

career); (2) Social Development (teamwork and cultural awareness); (3) Ethical
Responsibility Development; (4) Perceptions of the Engineering Culture; (5) Civic

Participation; (6) Academic Achievement; and (for alumni) (7) Preparation for Profession

and (8) Evidence of Active Life-Long Learning.

=  Web-Based Assessment Instrument: As the student population grows at UCM, we will need
to implement automation to ensure that outcome assessment scales to larger sample sizes. A

Web-based survey instrument is currently being developed to facilitate the portfolio rating,

and all student and alumni surveys. All results will be archived in a relational database.
Different user privileges will allow the students to manage their portfolios without seeing
inappropriate program evaluation information. These data will be examined annually by
faculty members and extramural advisors in order to (1) identify and correct any short-
comings in course scope or content, (2) address issues related to inadequate instructional

delivery of the material, and (3) identify successful pedagogical strategies as candidates for

dissemination both intra- and extramurally.
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Materials Science and Engineering:
Learning Outcomes, Assessment & Program Improvement

Description of the Materials Science and Engineering Program at UC Merced

We strive to provide a top-quality educational program in MS&E that will prepare its graduates
with the intellectual rigor, foundational practical skills and independent creativity needed for
successful professional careers in academic, commercial and government endeavors. Our
educational objectives are guided by and consistent with (i) the values (founding Principles of
Community) of UC Merced, (ii) the mission of UC Merced’s School of Engineering, and (iii)
the accreditation requirements of ABET.

Materials Science and Engineering (MSE) is the interdisciplinary application of fundamental
principles of physics and chemistry to the understanding of how (i) the choice of particular atoms
and molecules, and (ii) the way in which these atoms and molecules are organized at different
length scales can be used to obtain particular combinations of mechanical, optical, electrical,
magnetic, electrochemical and other properties. Also encompassed in MSE are the
methodologies by which particular atomic and molecular arrangements (nanostructures and
microstructures) are achieved, the overall cost of the ingredients and processes used to produce
particular materials, the effects of the environment on materials, the effects of materials and
materials processing on the environment, and characterization of materials structure and
properties.

Civilizations have thrived or stumbled according to the materials that they were able to acquire
from nature, or through trade, or by innovation. Wood, stone, bronze, iron, steel, aluminum,
cermets, plastics, semiconductors, liquid crystals and quantum dots have successively
revolutionized what can be made and what can be done. Nations continue to go to war over
access to particular raw materials. The construction of safe dwellings, the conveniences of rapid
travel, the efficiency of telecommunications, the calculating and archiving power of computers,
the life-prolonging gift of surgical implants, and the dazzling performances of athletes all require
dependable materials. Available materials will always limit future technological progress of any
kind.

Given the subject’s roots in applying principles from physics, chemistry and (increasingly)
biology, MSE graduates are especially versatile in the job market. Employers appreciate the
ability of MSE graduates to relate to people across a wide spectrum of expertise. With its ready
examples of fundamental knowledge being used to widespread practical advantage, MSE also
provides a superb platform from which to attract high school students to engineering as a career.

Recent surveys of employment prospects nationally suggest that there will be a steady growth in
the overall MSE job market (4%-8%) over the next decade at least. It is expected that this
growth will be focused in areas related to the development of new materials, including
composites, nanomaterials, and biomolecular materials, rather than traditional areas of materials
manufacturing. Our degree program reflects this expectation, with the emphasis on materials
issues that will ensure the long-term relevance of UC Merced’s MSE degrees. The versatility
and employability of our graduates will be enhanced further by the skills imparted during their
Engineering Service Learning experience.
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Learning Outcomes
To succeed in our mission within the context described above, our MS&E degree program has
set the following educational objectives:

To ensure that our graduates have the necessary fundamental knowledge of mathematics and
basic sciences (physics, chemistry and biology), and are able to apply this knowledge to the
proper engineering use of a variety of materials systems;

To ensure that our graduates are skilled in engineering fundamentals;

To ensure that our graduates are knowledgeable about all classes of materials and their
structure, properties, processing, applications and performance;

To ensure that our graduates are able to solve materials selection and design problems by
integrating knowledge from the program’s constituent courses;

To ensure that our graduates are able to properly use experimental, statistical and
computational methods, along with critical thinking skills, to address analysis and design
problems;

To ensure that our graduates can properly relate their hands-on laboratory experiences to
solving real materials engineering problems;

To ensure that our graduates have a well-rounded education, preparing them to contribute
effectively as individual professional and as team members in academia, industry and
government;

To ensure that our graduates are proficient at integrating engineering and materials design
concepts with societal issues, including economics, ethics, quality and human values;

To ensure that our graduates are able to communicate effectively — orally and in writing— the
concepts and results of engineering investigations to both technical and non-technical
audiences; and

To ensure that our graduates are prepared for entry to top-ranked graduate programs in
MS&E and related disciplines.

Assessment Measures
The following measures will be used to assess the success of the MS&E program in achieving
the above objectives:

Quality of Exam Results and Reports in formal courses, as determined by instructors and
external evaluators.

Performance in Service Learning: including quality of design notebooks and written reports:
this measure will be especially useful in assessing design and communication skills,
teamwork, critical thinking, and understanding of societal issues.

Performance in Capstone Design Project: because the project requires that students make use
of concepts and techniques acquired across the curriculum to solve real problems, success in
the project is an excellent yardstick against which to judge the achievement of programmatic
goals.

Course Evaluations: the objectives and desired outcomes of each course will be stated clearly
in the course syllabus; students will be asked to rate how successfully each course addressed
its objectives and achieved its outcomes on a quantitative scale.

Evaluations of Teaching Effectiveness of Faculty.

Exit Questionnaire given to Graduating Seniors.

Student Success after Graduation: acceptance to graduate or professional school, or
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employment in a field that makes use of the student’s education; we will attempt to track all
graduates annually for up to 10 years after graduation.

Feedback from ABET Review of the Program.

Feedback from External Advisory Board, consisting of faculty, practicing engineers and
employers.

Survey of Student Perceptions about Engineering: students (and eventually alumni) will be
recruited annually from all Engineering majors and levels through the Service Learning
courses and other required courses to complete an on-line survey that will allow us to
evaluate students and alumni with respect to (i) personal development (empowerment, skills,
and career), (i1) social development (teamwork and cultural awareness), (iii) ethical
responsibility development, (iv) perceptions of the engineering culture, (v) civic
participation, (vi) academic achievement, (vii, for alumni) preparation for profession, and
(viii, also for alumni) evidence of active life-long learning.

We are creating a WWW-based information management system to efficiently collect and
interpret all of these assessment data from students, faculty, and external reviewers. All results
will be archived in a relational database. Different user privileges will allow the students to
manage their portfolios without seeing inappropriate program evaluation information.

Program Improvement Mechanisms
Data will be examined annually by faculty members and extramural advisors in order to:

Identify and correct any shortcomings in course scope or content;

Address issues related to inadequate instructional delivery of the material;

Identify successful pedagogical strategies as candidates for both intramural and extramural
dissemination; and

Ensure that the curriculum remains flexible enough to keep up with changes in the discipline.

A number of modifications may be considered, including:

Revisions to the content, emphasis or pedagogy of existing courses;

Changes to the support (office hours, tutoring, workshops) offered to students;

Changes in prerequisites, both within and outside the major-specific courses;
Elimination of courses that may have outlived their usefulness, or combination of two or
more courses into one;

Addition of new courses in response to evolving new directions in MS&E; and

Changes in the instructors assigned to teaching particular courses.
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Mechanical Engineering:
Learning Outcomes, Assessment & Program Improvement

Description of the Mechanical Engineering Program at UC Merced

The mission of the Mechanical Engineering program at UC Merced is to provide a modern,
comprehensive, and interdisciplinary educational experience to its student with the objective of
preparing them for successful careers in the dynamic professional environment of today.

Program Goals

To provide a solid background on the pertinent mathematical, physical, chemical and
engineering concepts that makes up the foundations of the discipline of mechanical
engineering and its closely associated fields.

To provide our students with the knowledge to correctly apply the laws of nature to the
creative formulation and solution of engineering problems through the use of analytical,
computational and experimental techniques.

To educate students as independent thinkers who are prepared to work effectively with others
through appreciation of the importance of continuing education, self-learning and diversity in
the workplace.

To instill a sense of community and ethical responsibility associated with the professional
use of the knowledge acquired.

To expand the reach of mechanical engineering to non-traditional areas by continually
seeking to incorporate new methodologies and research findings to our curriculum.

Learning Outcomes

An ability to apply knowledge of informatics, mathematics, science, and engineering;

An ability to design and conduct experiments and numerical simulations, analyze, and
interpret general scientific and engineering information;

An ability to design a system, component, or process to meet desired needs;

An ability to solve multidisciplinary problems;

An ability to identify, formulate, and solve engineering problems;

An understanding of professional and ethical responsibilities;

An ability to communicate effectively;

The broad education necessary to understand the impact of engineering solutions in a social
context;

A sound basis and motivation to engage in life-long learning and continuing education;

A knowledge of contemporary issues;

An ability to use the techniques, skills, and modern engineering and scientific tools necessary
for engineering practice;

A working knowledge of the principles of Mechanics and Thermodynamics and how these
principles evolve into other disciplines such as Heat and Mass Transfer, Vibration and
Controls, CFD, Mechanical Design, etc;

An ability to recognize new forms of thinking and new promising directions in engineering,
and an understanding of modern tools of analysis, synthesis and design (such as neural
networks, genetic algorithms, adaptive and bio-mimetic design, virtual environments,
uncertainty in simulations, life-cycle analysis, etc.); and
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An ability to incorporate interdisciplinary concepts from mathematics, physics, biology,
chemistry and other disciplines into engineering solutions and vice-versa.

Assessment Measures
The assessment of the ABET-type outcomes above will be made through the analysis of a
number of measures:

Student class portfolios, including exams, design projects, lab reports, computer simulations,
exams and special assignments.

Course evaluations.

Senior exit interviews.

Yearly faculty meetings with the Program Advisory Board (PAB), which is composed of
academic, research and industrial advisors, including representatives from major employers.
These meetings are expected to provide feedback on how well our students are being
prepared to enter jobs in academia, industry, research labs and the government.

Yearly faculty meetings with the University Advisory Board (UAB), which is composed of
faculty members from the UC system in ME and other disciplines who share a vision with
and interest in our Mechanical Engineering program. These meetings are expected to provide
corrective measures and new visions to our program.

Program Improvement Mechanisms

The data gathered through the assessment measures above will be compiled and analyzed to
identify corrective measures and new directions to our program. A number of adjustments will
be considered, including the modernization of laboratory and computational tools, removal of
outdated courses and addition of new ones to the program in response to evolving new directions
in engineering; change in pre-requisites, co-requisites and/or partition of laboratory, design,
lecture, and computational content in existing courses; rotation of instructors; etc.
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School of Natural Sciences:
Learning Outcomes, Assessment & Program Improvement

Applied Mathematical Sciences
Biological Sciences
Chemical Sciences

Earth System Sciences
Physics
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Applied Mathematical Sciences:
Learning Outcomes, Assessment & Program Improvement

Description of the Applied Mathematical Sciences Program at UC Merced

To advance the frontiers of interdisciplinary mathematics through teaching and research at the
interface between mathematics, natural sciences, social sciences and engineering; to educate
students with a sense of professionalism and citizenship; and to serve the public through outreach
efforts.

Program Goals

= To educate students in the fundamentals in applied mathematics: modeling, analysis and
scientific computing to solve real-world problems in natural sciences, social sciences and
engineering.

= To educate students to be self-actualized and creative thinkers who can function well
independently and as part of a team.

* To educate students to communicate effectively in written and oral formats.

= To educate students for careers in teaching, industry, business and academia.

* To educate students with a sense of community, ethical responsibility and professionalism.

= To educate students the necessity of continuing education and self-learning.

Learning Outcomes

Upon graduating, we expect students from the Applied Mathematical Sciences B.S. program to

have achieved the following outcomes.

= A general understanding of science including biology, chemistry and physics;

= An understanding of major concepts and theoretical principles in applied mathematics:
calculus, linear algebra, differential equations, probability and statistics, numerical analysis
and modeling;

* An understanding of a specific application area through the choice of an emphasis track (e.g.
computational biology, physics, economics, computer science, engineering mechanics, etc.);

* An understanding of basic research methodologies, data analysis and interpretation;

* An understanding of the impact of mathematics in a global/societal context;

= The ability to use the fundamental tools of applied mathematics to develop mathematical
models for a real-world problem chosen from a broad variety of areas;

= The ability to use both analytical methods and modern computational methods to solve
mathematical problems;

= The ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;

= The ability to formulate significant research questions, and analyze and interpret data;

= The ability to read, evaluate, and interpret numerical and general scientific information;

= The ability to work effectively both individually and in teams;

= The ability to engage in life-long learning;

= The ability to communicate in written and oral formats complex technical information in a
clear and concise manner to a broad audience; and

= An appreciation of the importance and practice of good ethics.
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Assessment

The following measures will be used to assess the success of the Applied Mathematical Sciences

program in achieving the objectives listed above.
= Student work including homework assignments, exams, and reports.
= Course evaluations.

= Student perception survey to determine whether students believe that they have achieved the
objectives of the Applied Mathematical Sciences major. This survey will be developed in the

Fall of 2006.
= Performance in independent research, to be assessed by:
0 Standard rubric to be used by all faculty supervising independent research
projects. The rubric will map directly to the program outcomes and will be
developed in the Fall of 2006;
O Quality of written research reports;
0 Presentation of results at scientific meetings; and
0 Co-authorship on publications.
= Focus group interview of graduating students.
= Random sampling of graduates for evaluation of general education component.
= Student success after graduation: acceptance to graduate or professional school, or
employment in a field that makes use of the student’s education.

Program Improvement Mechanisms

We will analyze the assessment data to identify strengths and weaknesses of the existing

program. Moreover, we will use this data to update the curriculum to remain current with

changes in the discipline. A number of modifications may be considered:

= Revisions in the content or pedagogy of existing applied mathematical sciences courses.

= Changes in prerequisites, both within and outside the applied mathematical sciences.

* Elimination of courses that may have outlived their usefulness, or combination of two or
more courses into one.

= Addition of new courses in response to evolving new directions in mathematics and/or
changes in the relative importance of sub-disciplines.

= Changes in the instructors teaching various courses.
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Biological Sciences:
Learning Outcomes, Assessment & Program Improvement

Description of the Biological Sciences program at UC Merced

The Biological Sciences address many of the most important and fundamental questions about
our world: What is life? How does our brain produce our ideas and emotions? What are the
limits to human life and physical capabilities? How do we feed the world’s growing population?
Could medical science ensure that our children won’t have to worry about disease? Moreover,
there has never been a more exciting and important time to study biology. From the mapping of
the genome to understanding the molecular basis of human disease to predicting the effects of
global climate change on ecosystems to understanding fundamental processes that produce and
sustain life on Earth, the Biological Sciences are at the forefront of finding answers to some of
society’s most vexing problems.

The undergraduate major in Biological Sciences is an excellent first step towards exciting careers
in biology and the health sciences. Graduates of this program will also be well prepared for
positions in the biotechnology and pharmaceutical industries, health care, conservation,
environmental law and policy and natural resources management (including forest and park
services), as well as careers such as journalism, public policy and business, which increasingly
involve the biological sciences. In addition, the breadth and rigor of this program will be an
excellent preparation for graduates to teach science at the elementary or high school levels.

This program teaches biology as a multidisciplinary science, reflecting the increasing role of
chemistry, physics, mathematics, computer science and advanced technologies in the life
sciences. Students majoring in Biological Sciences can choose between three cores providing
background in different areas of biology: Molecular and Cell Biology, Integrative Biology and
Human Biology. These cores consist of a sequence of five or six upper division courses that are
taken in the second, third and fourth years of the program. In addition to the core courses,
students select an emphasis area involving three thematically linked upper division courses that
will give more background in a specific area of biology. Biological Sciences majors also have
the opportunity to apply for a Master’s Degree program requiring an additional year of study.

Learning Outcomes

Graduates from the Biological Sciences programs will have demonstrated:

* An understanding of major concepts, theoretical principles and experimental findings in
chemistry, mathematics and physics underlying biology;

* An understanding of the fundamentals of biochemistry and molecular and cell biology;

* An understanding of additional areas of biology that may include genetics and genomics,
microbiology/immunology, and/or physiology;

* An understanding of how cellular functions are integrated at the level of the whole organism
to sustain life;

* An ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;

= A working knowledge of basic research methodologies, data analysis and interpretation;

= The ability to formulate significant research questions, design experiments, use appropriate
chemical instrumentation, and analyze and interpret data;
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The ability to read, evaluate, interpret, and apply numerical and general scientific
information;

Effective written and oral communication skills, especially the ability to transmit complex
technical information in a clear and concise manner;

The ability to use computers for simulation and computation, data acquisition, and database
usage;

A familiarity with, and application of safety and hygiene regulations and practices in the
laboratory;

An appreciation and understanding of how to apply what is learned in the classroom in a
more practical setting outside of the classroom;

An appreciation of the importance and practice of good ethics;

An ability to work effectively both individually and in teams in the classroom, laboratory,
and everyday living; and

An understanding of the impact of biology in a global/societal context.

Assessment
The following measures will be used to assess the success of the Biological Sciences program in
achieving the above objectives:

Student Work: Quality of exams, reports, and presentations in formal courses. In addition to
these more traditional means of assessing student work, some courses include innovative
measures such as game quizzes and the development of educational posters to convey
research results. An example of this course is one of the Biological Sciences General
Education Courses, Core 90, entitled, “Liver Disease & Hepatitis Alphabet.” In this course,
students communicate scientific knowledge through the use of artwork and posters invoking
a sense of aesthetic understanding and creativity while encouraging students to consider
science from a unique perspective.

Course Evaluations: The objectives of each course will be stated clearly in the course

syllabus. Students will be asked to give their viewpoint on how successfully each course

addressed its objectives. As an example, we administered a detailed survey in BIS 1 asking
students about several different aspects of the class. This survey will be administered again in

Fall 2006.

Student Perception Survey: to determine whether students believe that they have achieved the

objectives of the Biological Sciences major. This survey will be developed in the Fall of

2006, and administered to students at the end of their sophomore year and upon graduation.

Biological Sciences majors require at least one unit of undergraduate research and one unit of

research seminar. Because research requires that the student make use of concepts and

techniques acquired across the curriculum to solve real problems, success at research is an
excellent yardstick for the achievement of programmatic goals. Performance in independent
research will be assessed by:

0 Standard rubric to be used by all faculty supervising independent research projects. The
rubric will map directly to the program outcomes and will be developed in the Fall of
2006;

0 Quality of written research reports;

O Presentation of results at scientific meetings; and

0 Co-authorship on publications.
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= Student Success after Graduation: acceptance to graduate or professional school, or
employment in a field that makes use of the student’s education. Efforts will be made to
track all graduates annually for at least several years after graduation.

Program Improvement Mechanisms
The assessment data will be analyzed to identify strengths and weaknesses of the existing

program and to insure that the curriculum remains flexible enough to keep up with changes in the

discipline. A number of modifications may be considered:

* Formative evaluation. We carefully compare the success of students on our exams and
assignments from semester to semester to see if changes to our teaching approach are
working.

= Revisions in the content or pedagogy of existing life sciences courses. This particularly
includes laboratory exercises, which tend to become outdated quickly.

= Changes in prerequisites, both within and outside the biological sciences.

= Elimination of courses that may have outlived their usefulness, or combination of two or
more courses into one.

= Addition of new courses in response to evolving new directions in biology, changes in the

relative importance of sub-disciplines, or the addition of new faculty with new expertise.

= Addition of new emphasis tracks in response to new directions in biology or the addition of

new faculty with new expertise.
= Changes in the instructors teaching various courses.
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Chemical Sciences:
Learning Outcomes, Assessment & Program Improvement

Description of the Chemical Sciences program at UC Merced

Chemistry is often called “the central science” because of the key position it occupies in modern
science and engineering. Most phenomena in the biological and earth sciences can be described
in terms of the chemical and physical behavior of atoms and molecules, and chemical principles
also underlie much progress in medicine and engineering. In addition, chemical sciences are
fascinating and often beautiful in their own right. Recent developments in the chemical sciences
are increasingly directed toward the study of phenomena at the nanoscale: the size range
intermediate between individual molecules and macroscopic matter. The ability to measure,
understand, and control the properties of matter on these size scales allows us to draw conceptual
and practical connections between the submicroscopic world of atoms and molecules and the
macroscopic world with which we interact.

The Chemical Sciences program is based on a “core plus emphasis” structure that enables
students to specialize in a particular subfield while completing a set of core courses designed to
meet the requirements for American Chemical Society accreditation. We offer both a basic
chemistry program and three emphasis tracks: biological chemistry, environmental chemistry,
and materials chemistry. These emphasis tracks allow our students to pursue interdisciplinary
areas within a degree program that is still focused on chemistry.

Learning Outcomes

Graduates from the Chemical Sciences B.S. program will have demonstrated the following

learning outcomes.

* An understanding of major concepts, theoretical principles and experimental findings in
chemistry;

* An understanding of the principal subfields of chemistry, including analytical, biological,
environmental, inorganic, materials, organic, and physical chemistry;

= A thorough knowledge of mathematics and physics to facilitate the understanding and
manipulation of fundamental chemical theories;

= An appreciation for the role of chemistry as a foundational science that enables advances in
biology, medicine, environmental science, and engineering;

* An ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;

= A working knowledge of basic research methodologies, data analysis and interpretation;

= The ability to formulate significant research questions, design experiments, use appropriate
chemical instrumentation, and analyze and interpret data;

= The ability to read, evaluate, and interpret numerical, chemical and general scientific
information,;

= Effective written and oral communication skills, especially the ability to transmit complex
technical information in a clear and concise manner;

= The ability to use computers for chemical simulation and computation, data acquisition, and
database usage;

= The ability to search and use the chemical literature in both printed and electronic formats;
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An understanding of the importance of performing accurate and precise experimental
measurements and the ability to keep legible and complete experimental records;
Familiarity with and application of local, state and federal safety and chemical hygiene
regulations and practices;

An appreciation of the importance of ethics and an understanding of the ethical and
professional standards articulated by professional organizations (e.g. the American Chemical
Society);

An ability to work effectively both individually and in teams in both classroom and
laboratory; and

An understanding of the interrelationships among chemistry, technology, and global society,
and of the societal implications of new developments in science.

Assessment
The following measures will be used to assess the success of the Chemical Sciences program in
achieving the above objectives.

Student Work: quality of exams and reports in formal courses.
Course Evaluations: The objectives of each course will be stated clearly in the course
syllabus.
Student Perception Survey: to determine whether students believe that they have achieved the
objectives of the Chemical Sciences major. This survey will be developed in the Fall of 2006,
and administered to students at the end of their sophomore year and upon graduation.
Performance in Independent Research. All emphasis tracks within Chemical Sciences require
at least two units of CHEM 95/195 (undergraduate research). Because research requires that
the student make use of concepts and techniques acquired across the curriculum to solve real
problems, success at research is an excellent yardstick for the achievement of programmatic
goals. Success in independent research will be assessed by the following measures:

0 Standard rubric to be used by all faculty supervising independent research projects.

The rubric will map directly to the program outcomes and will be developed in the
Fall of 2006;

0 Quality of written research reports;

0 Presentation of results at scientific meetings; and

0 Co-authorship on publications.
Student success after graduation: acceptance to graduate or professional school, or
employment in a field that makes use of the student’s education. Efforts will be made to
track all graduates annually for at least several years after graduation.
We have designed our curriculum such that it will be eligible for approval by the American
Chemical Society and will enable UC Merced to confer ACS-certified degrees. We intend to
seek such approval at the earliest possible date, although this cannot occur until we have
granted an average of at least two degrees per year over a period of five years. The
requirements for program approval are many but ACS allows considerable flexibility in how
they are met. ACS approval of our curriculum will constitute further recognition that it
meets established professional criteria.
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Program Improvement Mechanisms

The assessment data will be analyzed to identify strengths and weaknesses of the existing

program and to insure that the curriculum remains flexible enough to keep up with changes in the

discipline. A number of modifications may be considered:

= Revisions in the content or pedagogy of existing chemical sciences courses. This particularly
includes laboratory exercises, which tend to become outdated quickly.

= Changes in prerequisites, both within and outside the chemical sciences.

= Elimination of courses that may have outlived their usefulness, or combination of two or
more courses into one.

= Addition of new courses in response to evolving new directions in chemistry and/or changes
in the relative importance of sub-disciplines.

= Changes in the instructors teaching various courses.
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Earth Systems Sciences:
Learning Outcomes, Assessment & Program Improvement

Description of the Earth Systems Sciences Program at UC Merced

To advance the frontiers of interdisciplinary science through teaching and research at the
interface between mathematics, natural sciences, social sciences and engineering; to educate
students with a sense of professionalism and citizenship; and to serve the public through outreach
efforts.

Program Goals

= To educate students in the fundamentals processes responsible for the biogeophyscial
properties of the planet.

= To educate students to be self-actualized and creative thinkers who can function well
independently and as part of a team.

= To educate students to communicate effectively in written and oral formats.

* To educate students for careers in teaching, industry, business and academia.

= To educate students with a sense of community, ethical responsibility and professionalism.

* To educate students the necessity of continuing education and self-learning.

= To educate students on the role of scientific information in public policy.

Learning Outcomes

Upon graduating, we expect students from the Earth Systems Sciences B.S. program to have

achieved the following outcomes.

* An understanding of major concepts, theoretical principles and experimental findings related
to physical, chemical, and biological aspects of Earth systems science;

= A basic understanding of the principal areas of scholarship associated with Earth systems
science, including physical and biological Earth sciences, hydrology, atmosphere and
climate, geochemistry and biogeochemistry, geomicrobiology, and ecosystem science;

= A thorough knowledge of fundamental mathematics, chemistry, and physics to facilitate the
understanding and manipulation of Earth systems science;

= An ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;

= A working knowledge of basic research methodologies, data analysis and interpretation for a
variety of Earth-related data;

= The ability to formulate significant research questions, design experiments, use appropriate
laboratory and field instrumentation, and analyze and interpret data;

= The ability to read, evaluate, and interpret numerical and general scientific information;

= Effective written and oral communication skills, especially the ability to transmit complex
technical information in a clear and concise manner;

= The ability to use computers for simulation and computation, data acquisition, and database
usage;

= A familiarity with, and application of local, state and federal safety regulations and practices;

= An appreciation of the importance and practice of good ethics;

= An ability to work effectively both individually and in teams in classroom, laboratory, and
field settings; and
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* An understanding of the impact of Earth systems science in a global/societal context and of

the relationship of aspects of social science and economics to Earth systems science.

Assessment

The following measures will be used to assess the success of the Earth Systems Sciences
program in achieving the objectives listed above.

= Student work including homework assignments, exams, and reports.

= Course evaluations.

= Student perception survey to determine whether students believe that they have achieved the
objectives of the Earth Systems Sciences major. This survey will be developed in the Fall of

2006.
= Performance in independent research, to be assessed by:
0 The quality of written research reports;
0 Presentation of results at scientific meetings; and
0 Co-authorship on publications.
= Focus group interview of graduating students.
= Random sampling of graduates for evaluation of general education component.
= Student success after graduation: acceptance to graduate or professional school, or
employment in a field that makes use of the student’s education.

Program Improvement Mechanisms

We will analyze the assessment data to identify strengths and weaknesses of the existing
program. Moreover, we will use this data to update the curriculum to remain current with
changes in the discipline. A number of modifications may be considered:

= Revisions in the content or pedagogy of existing applied earth systems sciences courses.

= Changes in prerequisites, both within and outside the earth systems sciences.

= Elimination of courses that may have outlived their usefulness, or combination of two or

more courses into one.

= Addition of new courses in response to evolving new directions earth systems sciences

and/or changes in the relative importance of sub-disciplines.
= Changes in the instructors teaching various courses.
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Physics:
Outcomes, Assessment & Program Improvement

Description of the Physics program at UC Merced

Physics is the study of nature at its most fundamental. Its scope covers everything from the
tiniest particles of matter — such as atoms, electrons, and quarks -- to the structure of the entire
universe, encompassing innumerable galaxies and stars.

Physicists seek to understand complex phenomena in terms of simple, unifying principles. Their
queries have ranged from the seemingly innocuous, like “What causes an object to fall?” to the
more elemental, like “What is the true nature of light?” Such questions led to the discovery of
the gravitational force, which governs the motion of planets and stars, as well as to the biggest
breakthrough of the twentieth century — quantum mechanics — that governs the very small.
Answers to physicists’ questions have revolutionized society, not only altering our basic
understanding of the universe, but also profoundly affecting our day-to-day lives, laying the
foundation for numerous technological innovations such as the laser, computer, and cellular
phone. And Physics continues to evolve and excite us, with unanswered questions from a
multitude of active and emerging fields of research, such as Quantum Computation,
Superconductivity, Chaos, Biophysics, and String Theory, to name a few.

The physics program at UC Merced provides a strong foundation in the fundamentals of
theoretical and applied physics, while also emphasizing the increasingly interdisciplinary role
played by physicists in the scientific and technological community. This is reflected in the “core
plus emphasis track” model of the major. The core is a rigorous grounding in fundamental
physical principles, including electricity and magnetism, quantum and classical mechanics, and
thermodynamics. The emphasis tracks consist of flexible specialization options which students
design with the assistance of their faculty advisor. Possible emphases include Atomic,
Molecular, and Optical (AMO) Physics; Mathematical Physics; Biophysics; Earth and
Environmental Physics; Materials Physics; and Engineering Physics.

Physics students develop excellent quantitative and analytical skills, enabling them to approach
new and complex problems that arise in any field. These fundamental skills are essential
preparation for a wide range of careers in such fields as aerospace, biotechnology, computers,
engineering, medicine, education, law, finance, business, and consulting.

Learning Outcomes

Graduates from the Physics B.S. program will have demonstrated the following learning

outcomes.

* An understanding of fundamental principles in physics and major concepts in a student-
chosen emphasis track: e.g., atomic/molecular/optical (AMO) physics, mathematical physics,
biophysics, or earth/environmental physics;

= An ability to apply physical principles to real-world problems;

* An ability to apply mathematical techniques to solve physical problems;

* Proficiency in experimental laboratory techniques;

= An ability to formulate significant research questions;

= An ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;
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A working knowledge of basic research methodologies, data analysis and interpretation;
An ability to read, evaluate, and interpret numerical and general scientific information;
Effective written and oral communication skills, especially the ability to transmit complex
technical information in a clear and concise manner;

An ability to work effectively in teams;

An appreciation of the importance and practice of good ethics in science and respect for
culturally diverse views in the global scientific community; and

An understanding of the impact of physics in the global/societal context.

Assessment Measures
The following measures will be used to assess the success of the physics program in achieving
the above objectives:

Student Work: quality of exams, reports, and lab work in formal courses.
Senior Research Thesis Requirement: This cumulative capstone experience will be a
requirement of all physics graduates.
Course Evaluations: The objectives of each course will be stated clearly in the course
syllabus.
Student Perception Survey: to determine whether students believe that they have achieved the
objectives of the Physics major. This survey will be developed in the Fall of 2006, and
administered to students at the end of their sophomore year and upon graduation.
Performance in Independent Research. Success in independent research will be assessed by
the following measures:
0 Standard rubric to be used by all faculty supervising independent research projects.
The rubric will map directly to the program outcomes and will be developed in the
Fall of 2006;
O Quality of written research reports;
0 Presentation of results at scientific meetings; and
0 Co-authorship on publications.
Student success after graduation: acceptance to graduate or professional school, or
employment in a field that makes use of the student’s education. Efforts will be made to
track all graduates annually for at least several years after graduation.

Program Improvement Mechanisms

The assessment data will be analyzed to identify strengths and weaknesses of the existing
program and to insure that the curriculum remains flexible enough to keep up with changes in the
discipline. A number of modifications may be considered:

Revisions in the content or pedagogy of existing physics courses. An example of this
occurred at our June 2006 faculty retreat, where it was decided that we are going to revamp
some of the physics requirements. This analysis and revision are ongoing and the Physics
faculty will further refine the goals and assessment strategies as planning proceeds. One
important change the resulted from the retreat was the inclusion of a senior thesis
requirement, which you will find listed in the above Assessment section.

Changes in prerequisites, both within and outside physics.

Elimination of courses that may have outlived their usefulness, or combination of two or
more courses into one.
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Addition of new courses in response to evolving new directions in physics and/or changes in
the relative importance of sub-disciplines.
Changes in the instructors who are reaching various courses.
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School of Social Sciences, Humanities and Arts:
Learning Outcomes, Assessment & Program Improvement

Management
Social and Cognitive Sciences
World Cultures and History
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Management:
Learning Outcomes, Assessment & Program Improvement

Description of the Management Program at UC Merced

To provide students with the analytical, quantitative, communication, and problem solving skills
to succeed in management careers or in entrepreneurial endeavors; to instill in students a sense of
professionalism and citizenship; to advance the frontiers of management education and practice
through teaching and research that explores the connections between management science,
economics, cognitive science, as well as other scientific disciplines; and to serve the general
public through outreach efforts.

The Management major will respond to the growing need of California industry, especially in the
Central Valley. UC Merced's management education is interdisciplinary and consists of a blend
of courses from the fields of economics, management theory and the social sciences. Real life
management problems do not fit neatly into subject areas. Today's managers and economists
tackle issues that involve a number of management functions - so solutions need to account for
all the areas involved. The UC Merced approach is to step away from thinking of management
and economics as a set of simple, separate disciplines. Instead, the students learn to integrate key
ideas from across subject areas to understand all the dimensions of a given issue. Creativity,
innovation and entrepreneurship are emphasized.

The Management major at UC Merced represents a unique hands-on approach to management
development and economics, positioning courses at the leading edge of dynamic business
performance. The practical and project-based approach is based on the principle that learning is
more rewarding when put into practice. Expertise can be taught, yet skills development demands
live employment in the real world of work. The major is based on the premise that organizations
of different kinds — for-profit, non-profit, technological and governmental — require employees
who are trained in analytical and quantitative decision-making work effectively in teams and on
projects, are comfortable in various cultures, are “well-rounded” in sciences and humanities, and
who have learned the art of self-directed learning.

Using a multidisciplinary approach, the Management major prepares students for a broad range
of management-related careers. The curriculum provides a strong foundation in economics,
organization, business, finance, accounting and quantitative methods. UC Merced's Management
program also emphasizes the historical and cultural dimensions of economics and management.
It focuses on analysis and problem solving across a wide spectrum of management activities. The
theoretical underpinning for the undergraduate program comes from Economics and
Management Science disciplines that use tools and techniques based on applied mathematics and
statistics to solve problems in virtually all areas of business and government. The typical
undergraduate student will develop skills to build quantitative models of complex operations and
be able to use those models to facilitate decision-making.

The Management degree provides students with the analytical tools to operate successfully in a

modern, volatile business environment. The core management courses provide a rigorous
foundation in economics, organizations, finance, accounting and psychology.
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Program Goals

To educate students in the fundamental analytical and quantitative tools necessary for
management decision-making.

To educate students as creative, independent, critical thinkers who can also function
effectively in diverse teams.

To instill in students a sense of community and ethical responsibility.

To teach students the importance of continuing education and self-learning.

To advance students’ proficiency in communicating effectively in written and oral form.

Learning Outcomes
Upon graduation, we expect our students to:

Understand the role of organizations and institutions in a society; understand the impact of
organizations and institutions on the economic environment; and to understand how
incentives influence individual and organizational behavior and performance;

Recognize how government actions affect organizational performance and how businesses
influence government decisions;

Be able to design and conduct research that will inform managerial decision-making; and be
able to collect, analyze, and interpret data using familiar software packages;

Be able to define problems and identify multifaceted explanations for complex phenomena;
use information and data from multiple sources to answer the questions at hand;

Think critically about the information that they encounter, whether it is in their work,
reported in the media, or in their private lives;

Have an ability to recognize their ethical responsibilities;

Have an ability to communicate clearly and cogently in written and oral form using modern
technology; and

Engage in life-long learning;

Assessment Strategies

Student Work (exams, homework, reports, research projects, internship/service learning
project results).

Alumni Survey.

Student Perception Survey.

Graduating Student (Exit) Survey.

Focus Group Interview of Seniors.

Faculty Course Assessment Form.

Independent Study Data, as Assessed by a Rubric.

Random sampling of graduates for evaluation of general education component.

37



Social and Cognitive Sciences:
Learning Outcomes, Assessment & Program Improvement

Description of the Social and Cognitive Sciences Program at UC Merced

The undergraduate major in Social and Cognitive Sciences will offer broad preparation that cuts
across Economics, Psychology, Political Science, Public Policy, Sociology and Anthropology.
Introductory coursework will lay the basis for understanding the major questions and
methodologies across the Social and Cognitive Sciences, including a common core of statistical
and experimental methods courses. Upper division courses and projects will allow students to
synthesize their cross-discipline learning and experiences.

Within this broad framework, three emphases will be developed within the initial program:
Psychology, Economics and Public Policy. Students will select one of these emphases and will
receive a notation on their transcript and diploma. Other emphases will be developed as the
faculty and program enrollments grow.

The Psychology emphasis will provide broad preparation in psychology as a field and in the
research methodologies of psychology. Special emphases will include human development
(biological and cognitive) and social psychology. Cross-school programs will emphasize the
intersections of psychology with the biological sciences through programs in Human Biology.
Emphases in human development and social psychology will include multicultural perspectives.
Psychology emphasis students will have opportunities to work with faculty on research.

Built on a basis of strong theoretical and statistical training, the Economics emphasis will give
students a solid grounding in economic theory and quantitative methods. The Economics
emphasis will provide students with an understanding of how incentives and institutions shape
society. Special emphases will include labor economics, public economics, environmental
economics, political economy and quantitative methods. Opportunities to do research with
faculty will also be available.

The Public Policy emphasis provides an interdisciplinary education that prepares students for
leadership positions in analyzing, implementing and managing public policies. The emphasis
prepares students to apply the knowledge and tools from various academic disciplines, spanning
such diverse fields as economics, political science, psychology, engineering and biology.
Students will choose an area of emphasis within the program from social policy, health policy or
environmental policy. The program focuses on the challenging policy issues of today and strives
to prepare students to understand and to solve the emerging problems of tomorrow. As one of the
best ways to learn is by doing, students will participate in an internship and/or an independent
research project.

Depending upon their emphasis within Social and Cognitive Sciences, students will be well
prepared for advanced study in law, management, public policy, urban and regional planning and
medicine; or for admission into graduate school in one of the social science emphasis fields.
Careers paths include business; social services agencies; federal, state and local government
service; non-governmental organizations and non-profit agencies; community development; and
counseling and training programs.
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Program Goals

To educate students in the fundamentals of social and cognitive sciences.

To educate students as independent thinkers who can also function effectively with other
people.

To educate students with a sense of community and ethical responsibility.

To educate students for careers in industry, government and academia.

To teach the students the importance of continuing education and self-learning.

To help students learn to communicate proficiently in written and oral form.

Learning Outcomes
Upon graduation, we expect our students to have

An ability to see the relevance to society of knowledge in social and cognitive science;

An ability to design and conduct research in social and cognitive science, and to analyze and
interpret data;

An ability to think critically about social and cognitive science research that they encounter
in the media and other outlets;

An ability to use social science methods to identify, formulate, and study social problems;
An ability to recognize their ethical responsibilities;

An ability to communicate proficiently in written and oral form,;

An ability to understand the impact of social and cognitive science in a global and societal
context; and

An ability to engage in life-long learning.

Assessment Strategies

Student Work (exams, homework, and reports).

Student Perception Survey.

Alumni Survey.

Graduating Student (Exit) Survey.

Focus Group Interview of Seniors.

Faculty Course Assessment Form.

Independent Study Data, as Assessed by a Rubric.

Random sampling of graduates for evaluation of general education component.
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Table 1: Mapping between Program Goals, Objectives & Assessment Strategies

Program Outcomes Related Objective(s) Assessment
Student Work
An ability to see the relevance to To educate students in the Exit Survey

society of knowledge in social and
cognitive science.

fundamentals of social and cognitive
sciences.

Faculty Course Assessment Form
Senior class interview
Alumni Survey

An ability to design and conduct
research in social and cognitive
science, and to analyze and interpret
data.

To educate students in the
fundamentals of social and cognitive
sciences.

Student Work

Exit Survey

Alumni Survey

Faculty Course Assessment Form

Independent Study Data
An ability to think critically about . Student Work
social and cognitive science research El?nekdeli(s:itvilzucl:gﬁnglsszsf:;i?:ﬁdent Alumni Survey
that they encounter in the media and effectively with other people Exit Survey
other outlets. y peopre. Independent Study Data

To educate students for careers in
industry, government and academia.

Alumni Survey
Exit Survey

An ability to use social science
methods to identify, formulate, and
study social problems.

To educate students as independent
thinkers who can also function
effectively with other people.

Student Work

Alumni Survey

Exit Survey

Faculty Course Assessment Form

To educate students for careers in
industry, government and academia.

Senior focus group
Alumni survey

An ability to recognize their ethical
responsibilities.

To educate students with a sense of
community and ethical
responsibility.

Exit Survey
Alumni survey
Senior focus group

An ability to communicate
proficiently in written and oral form.

To help students learn to
communicate proficiently in written
and oral form.

Exit Survey
Faculty Course Assessment Form
Student Work

An ability to understand the impact
of social and cognitive science in a
global and societal context.

To educate students with a sense of
community, ethical responsibility,
and professionalism.

Student Work

Exit Survey
Alumni Survey
Senior focus group

An ability to engage in life-long
learning.

To teach students the importance of
continuing education and self
learning.

Exit Survey
Alumni Survey
Senior focus group
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World Cultures and History:
Learning Outcomes, Assessment & Program Improvement

Description of the WCH Program at UC Merced

The undergraduate major in World Cultures and History will invite students to study questions of
society and culture in a comparative context. It will address such questions as: What constitutes a
society and a culture, and how are they formed? How and why do societies and cultures
sometimes come into conflict? What happens at the crossroads of culture—for example,
California and the San Joaquin Valley —when people from many different backgrounds come
into contact?

These questions can best be understood through the prism of the humanities and arts, assisted by
the natural and social sciences. Thus, this major will bring together a variety of disciplines
previously thought of as dissimilar—including anthropology, history and political science,
language and literature, music and performance studies, philosophy and religious studies and
area and ethnic studies.

In UC Merced's opening years, the World Cultures and History major will particularly examine
the interaction of nations and cultures from both a literary and an historical perspective. Within
both these fields, lively scholarly debates on the subject of culture abound. This major will
appeal to students who are interested in learning the methods and tools of history, literature, and
allied fields to understand how societies and cultures have developed and continue to evolve. A
special feature of this major will give students the opportunity to apply their classroom learning
to relevant and contemporary research problems outside the classroom, where students may
contribute to expanding public knowledge and awareness of cultural issues.

Two emphases will be developed within the initial program: history or literature. Students will
select one of these emphases and receive a notation to that effect on their transcript and diploma.
Other emphases will be developed as the faculty and program enrollments grow.

The History emphasis will prepare students to understand and use the methods by which
historians examine society and culture, through historical research and writing. Students will
learn to locate, evaluate, and interpret evidence, and then use that evidence to construct an
argument or develop a thesis, using both historical case studies and comparative studies.
Students will explore history as a field, including the examination in depth of issues concerning
world, national, or state and local history. Initially, the history emphasis will focus on world
history, American history and the history of science and technology.

The Literature emphasis will prepare students in the multiple perspectives from which literature
as a product of culture is read. Students will learn how to interpret texts by applying different
critical methods and hone their own interpretive skills through analysis and writing. Students will
have the opportunity to take courses on a national tradition, transnational movements, historical
periods, cultural analysis, literary genres, women's and ethnic literatures, regional literatures,
environmental writings and children's literature. Students will use this study to build written, oral
and other communication skills. They will develop the ability to create well-crafted analyses for
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specialists in their field, as well as to interpret the results of their research and analyses for a non-
specialist public.

During their undergraduate careers, World Cultures and History majors will have a variety of
opportunities to apply what they are learning. Possibilities include undergraduate research with
individual faculty; community or regional internships in a variety of cross-cultural settings; and
enrichment experiences through the World Cultures Institute. The rich and diverse historical
experiences and cultural heritages of California and the San Joaquin Valley offer an excellent
living laboratory for this research.

A unique part of the World Cultures and History major will be a public research project that
enables students to use their research and communication skills either individually or as part of a
team to educate and inform the public. Students might work, for example, on researching and
writing an interpretative account linking the environmental and human histories of nearby
Yosemite or Sequoia National Park; or on representations through the arts of a San Joaquin
Valley cultural group at a Valley museum; or on an aspect of irrigation history and water policy
for a public agency in the Valley. The final product might be in the form of an interpretive web
site that combines written and oral texts with visual material, an interpretive text for the public or
a written and oral report to a sponsoring agency. Extensive writing will be a keystone of the
World Cultures and History major, and a requirement of any public research project.

World Cultures and History majors may also elect to study overseas through the University of
California Education Abroad Program (EAP) or participate in the University of California
programs in Washington DC (UCDC) or Sacramento. To fulfill the public research project
requirement, the EAP, UCDC or Sacramento experience would need to be planned under UCM
faculty supervision and lead to completion of a final written report (for EAP students: in English
or in the language of the EAP country) addressed to a well-defined public audience.

Students will also complete a two-semester senior proseminar in which they will explore
connections among the World Cultures and History courses they have completed and write a
senior thesis. The proseminar will require students to demonstrate their skills in communicating
effectively both orally and in writing with an audience in their emphasis field. Semester one will
focus on directed research in preparation for writing a senior thesis; semester two will be devoted
to completing the thesis.

World Cultures and History students will be well prepared to enter advanced study programs in
law, education, journalism, diplomacy, library science, and management, as well as graduate
study in their field of emphasis. Career opportunities will be found in academe, business,
publishing, public service, non-governmental organizations and museums and archives. Public as
well as private agencies seeking employees with strong cross-cultural communication skills and
understanding should find graduates from this program especially appealing.

The WCH Internship, Proseminar, and Senior Thesis

Among the unique aspects of the World Cultures and History major at UC Merced, decided upon
by the WCH faculty at the outset, are the WCH public internship, the two-seminar Proseminar,
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and the senior thesis requirement. All three, together, are intended to be part of the “capstone
experience” for WCH graduates.

The public internship, required of students in the junior year, is intended to encourage them to
use their newly acquired research and communication skills either individually, or as part of a
team, working with sponsors from a variety of disciplines and locales on a project to benefit the
community. Students may well fulfill this requirement thorough participating in the UCDC
program, while studying abroad, or through some other non-local channel. The final product
might be in the form of a research paper linked to the internship experience, an oral history
project, a presentation using various media, an archive or museum exhibit, or an interpretative
web site.

The WCH Senior Proseminar is divided in two parts. During the first semester, WCH students
choose and research an original topic or question in their specific discipline--history, literature,
or the arts--with the assistance of a faculty sponsor and adviser. During the second semester, the
student writes a comprehensive thesis on that topic, and is graded on the results by the faculty
adviser and a second reader chosen from the WCH faculty.

Like the College One Core Course sequence, the WCH internship, the Proseminar, and the senior
thesis requirement were inspired by the early experience of other University of California start-
up campuses--specifically, UC Santa Cruz and UC San Diego, both of which opened in 1965.
While these programs as originally conceived have since either been abandoned or substantially
altered at Santa Cruz and San Diego, the hope and expectation of UCM’s World Cultures and
History faculty is that the individual attention and emphasis upon writing which are the
hallmarks of the internship, proseminar, and senior thesis will continue on our campus.

Program Goals

= To teach students to appreciate and be knowledgeable of human creative expression,
including literature, history, and the arts.

= To educate students for future careers in academia, government, non-profits, and the private
sector.

= To teach students how to communicate and interact effectively with multiple audiences,
using advanced skills in written and oral communication.

» To teach students to understand and value diverse perspectives in milieus ranging from the
local to the global, in ethically and culturally rich settings.

= To teach students to work effectively as individuals as well as in leadership and group roles,
integrating their expertise with the skills of others.

= To teach students to appreciate and understand the various and diverse factors bearing on
decisions, and to use information effectively for critical analysis and problem solving.

* To instill in students an appreciation of and a desire for life-long learning.

= To instill in students a desire for civic participation.

= To educate students regarding their ethical responsibilities as citizens of a modern society.
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Table 2. Learning Outcomes & Assessment Tools

Outcome

Course Assessment Tool

Upon completion of the course, students will demonstrate the
following capabilities:

Team

Individual

Decision-making; Leadership and Teamwork:
An ability to apply, in daily life as well as work, knowledge of
history, literature, and the arts.

An ability to recognize, analyze, and successfully resolve
questions and problems associated with the disciplines of
literature, history, and the arts.

Core 100 group
presentations and
reports

Overall student
work;

Exit and alumni
surveys

Communication: An ability to communicate effectively, in
written form and oral expression.

Core Group
Presentations and
Reports;
Proseminar; Focus
Group Interviews

Overall Student
Work; WCH
Internship
Reports; Senior
Thesis

Self and Society: An ability to work effectively as individuals
and in groups.

Core 100
Presentations and
reports;
Proseminar; focus
group interviews

WCH Internship;
Proseminar;
Senior Thesis;
Overall Student
Work

Ethics and Responsibility: An ability to recognize and carry
out their ethical responsibilities as individuals and as members
of society.

Exit and alumni
surveys; focus
group interviews

Exit and alumni
surveys

Knowledge and Appreciation of the Past: An ability to
conduct research in the primary sources of history, literature, or
the arts, and to present the results in a coherent, comprehensive,
and persuasive manner.

Exit and alumni
surveys;
proseminar;
internship
experience and
focus group
interviews

Overall student
work; Exit and

alumni surveys;
Proseminar and
senior thesis

Life-long Learning: An appreciation of and ability to engage
in life-long learning.

Alumni survey

Alumni survey

Civic Engagement: An ability to be an active, engaged, and
responsible citizen in the civic life of the community.

Alumni survey

Alumni survey

Assessment Strategies

= Faculty assessment of overall student work (exams, homework, written and oral reports).

= Student Perception Survey.

= (Capstone experience: Senior Proseminar and Senior Thesis, Assessed through the use of a

Rubric.

= Student, faculty, and sponsor assessment of WCH internship experience.

= Student evaluation of faculty and courses.
= Senior exit interviews.

= Focus group interviews.

* Alumni survey of WCH graduates.
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Appendix A: Reflection Process Questionnaire

Introduction: Learning objectives are a critical component to any class and represent a
foundation upon which any program is built. They provide students with valuable information
about what they can expect to learn and what faculty members expect them to be able to do upon
completion of their major. The idea is that objectives should stay fairly consistent, and course
activities and assessments can be adjusted over time to better reflect how you go about teaching
and assessing those objectives. Developing specific objectives is also useful for you as a faculty
member because a clear statement of learning objectives will ensure that you are well prepared to
make quick course decisions, design changes, and updates.

Instructions: To complete this reflection process, refer to the current statement of learning
objectives and assessment measures on the last page of this document. Your current document is
a great start and the goal of this questionnaire is to seek feedback on how we might make the
learning objectives even more specific, ensure the assessment plan is consistent with the
objectives, and agree upon a way in which we can communicate the objectives to the students.
Question 1. Please indicate which courses you teach at UC Merced:

Learning Objectives

Question 2. As you review the current statement of learning objectives on the last page of this
document, think about what a student would have to “know AND do” to be successful in the

[ | program.

Are there objectives missing from the list? If you believe additional objectives are needed,
please write them below (Note: don’t be too concerned about the wording of the objective, just

get the idea out there).

2a. Of the current learning objectives and the ones you suggested above, which are reflected in
the courses you teach?

Assessment

Question 3. Review the assessment measures on the last page of this document. Which of those
listed do you use in your courses?

3a. Are there additional ways you would like to see students assessed? Please list them here.
(Examples may include student perception surveys, portfolios, projects, etc).

Communicating Objectives & Assessment to Students

Question 4. If you do not already do so, would you be willing to add a statement to your course
syllabi that indicates which learning objectives and assessment measures are used?
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General Education & Other

Question 5. All of your students will participate in general education at UC Merced. The general
education guiding principles are:
Scientific Literacy
Decision Making
Communication
Self & Society
Ethics & Responsibility
Leadership & Teamwork
Aesthetic Understanding and Creativity
Development of Personal Potential
], which of the above principles are most emphasized? List any and all that apply.

mP NG AW

—
=]

Question 6. Please use the below space to write down any additional comments, reflections,
concerns, etc that you have regarding [ ].
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Overview of Academic Advising at UC Merced

Each of the three Schools —Natural Sciences, Engineering, and Social Sciences,
Humanities and Arts has one full-time academic advisor to serve the students in the
respective unit. These advisors provide guidance to the students enrolled in their
School’s majors, in addition to those who remain “undecided” with regard to their
specific choice of major, yet they have a general focus related to the School that they
have selected as their home. Students who have chosen no specialty or general area are
overseen by the Student Advising and Learning Center (SALC), where a full-time
academic advisor works with them exclusively. Advising in the SALC aims to help
students take steps to find their specialty and declare it by the end of their sophomore
year. The fully undecided students may select their major and transfer to the appropriate
advisor at any point in their first two years of study; the SALC does not advise students at
the junior level and beyond.

The SALC is a student affairs entity, and by this means advising is a function that
bridges academic and student services. Students are served by the following structure:

School of Social School of Natural | School of Student Advising
Sciences, Sciences (NS) Engineering (ENG) | and Learning
Humanities and Center (SALC)
Arts (SSHA)
Dean of SSHA Dean of NS Dean of ENG Vice Chancellor for
Student Affairs
Assistant Dean of Assistant Dean of Assistant Dean of Director of the
SSHA NS ENG SALC

Director of the SALC

Academic Advisor | Academic Advisor | Academic Advisor for | Academic Advisor

for SSHA for NS ENG for SALC

Students in the Students in the NS | Students in the ENG | Students who have

SSHA majors and majors and majors and emphases | yet to choose a

emphases: emphases: specialty area.
Bioengineering

Management; Human Biology; (Nanobioengineering);

Social and Earth Systems Computer Science and

Cognitive Sciences | Sciences Engineering;

(Economics, (Atmospheric Environmental

Psychology, Public | sciences, Engineering (Air

Policy); Ecosystem Pollution, Energy and

World Cultures and | Sciences, Environmental

History (History, Geochemistry, Sustainability,

Literature); Hydrologic and Environmental

SSHA-undecided Climate Sciences); | Quality, Hydrology);
Chemical Sciences; | Mechanical
Biological Engineering;
Sciences; Materials Science and




Mathematical Engineering;
Sciences; ENG-undecided
Physics;
NS-undecided

The matrix above aims to demonstrate that upon entry and throughout their career at UC
Merced, students identify their academic advisor with ease, based on their chosen field of
study. All academic advisors report to their School’s Assistant Dean, or to the Director
of the SALC, in the case of the undecided. The Director of the SALC leads all efforts
that unify the advising process with regard to timelines, policy review, revision and
campus-wide implementation, new student services such as orientation planning, and
general communications.

Each academic advisor is employed within his or her respective School or the
SALC. School advisors are supervised by their Assistant Deans; the SALC advisor is
supervised by the SALC Director. The Assistant Deans of the Schools and the SALC
Director collaborate in hiring processes of academic advisors, and in the scheduling of
many other processes that involve advisors’ participation. These include New Student
Orientation planning and professional development activities of the advisors. The School
advisors do not report formally to the SALC Director. However, they are supported by
their Schools in their role as members of a campus-wide advising team. Day to day
responsibilities and expectations of academic advisors vary across the different areas, and
these are set by the advisors’ supervisors. Participation in weekly advising meetings and
other activities led by the SALC Director that demand the contribution of perspectives
from across campus are built into the expectations set by the Assistant Deans. By this
means the leadership of the Director of the SALC traverses the Schools at the advising
and Assistant Dean level to unify advising processes, and to facilitate the flow of
information across the Schools, and also back and forth between Student Affairs and
Academic Affairs.

Flow of Communication

Beginning in the summer of 2005, advisors began meeting weekly. These
sessions are convened and the agenda is set by the SALC Director, in consultation with
advisors. The weekly minutes are distributed by the Director following each meeting to
the Assistant Deans, the Vice Chancellor for Student Affairs, and all advisors. By this
means the supervisors of all who are involved in advising gain insight into the successes
and challenges faced by their staff on an ongoing basis. Assistant Deans relay advising-
related concerns to their faculty or Dean, as appropriate.

Advisors across campus reserve one hour each week to gather to compare notes
and plan for upcoming processes or events. This has facilitated easy access, for example,
on the part of the Registrar, Admissions staff, Disability Services, and other units who
request the opportunity, through the SALC Director, to meet with all of the advisors
together. Furthermore, College One is not represented at the meetings by any one
advisor. All new information or program changes to general education, freshman
seminars and the Core sequence are conveyed to advisors through weekly meetings. All
advisors perform as advocates for general education and the Core sequence in particular.




At the same time, advisors rely upon College One to provide the Core sequence for their
School; this is a reciprocal relationship that has further strengthened the collaborative
foundation of advising.

Ensuring Seamlessness of the Student Advising Experience

Beginning with New Student Orientation, which is planned with all academic
advisors, students are introduced to the advising process through the advisor to whom
they have been assigned. Because all Schools adhere to the same course placement exam
standards, transcript deadlines, and academic standards (such as academic probation,
dismissal, and in the future, Dean’s List standing), students are able to change their mind
about their major and seek guidance from any advisor at any time, before or after they
officially change their major. In fact, advisors encourage their advisees to meet with
advisors in other Schools whenever they feel the need to explore a different major.
Through weekly meetings and other communications, advisors actively communicate to
share advising records with one another when students move from one field of study to
another. As of Fall 2005, SSHA will be offering minors, which will be open to students
from all majors. This has already resulted in students visiting minor (SSHA) advisor at
least once a year in addition to seeing their major advisor regularly (at least once per
semester). Weekly meetings of the advisors assist non-SSHA advisors in designing their
students” majors and course plans to accommodate minor requirements.

Advisors are regularly consulted by curriculum assistants in the process of course
scheduling for their respective School. Cross-School advising meetings provide the
opportunity for exchange of information relevant to optimal timing of certain courses
needed by all students, in order to ensure that major-specific labs or other courses do not
impede student access to the university-wide requirements such as Core and Writing. In
fact, customized planning sheets are provided to the students in each School for their
orientation advising session. These at-a-glance planning sheets “hide” certain sections of
biology from SSHA students, for example, that are at times that are most needed by the
NS students. This helps to prevent the occurrence of log jams in essential freshman
courses within each major. Similarly, SSHA and UND students are ushered into writing
sections that are during essential NS freshman courses, so that seats in writing sections
that do not conflict with NS courses will be open to the students who most need them.
These strategically designed advising materials are produced and provided to advisors by
the Director of the SALC. In addition, weekly advising meetings provide the opportunity
throughout the mid-semester advising process for advisors to update one another on
potential shortages or vacancies in different sections. This helps advisors to distribute
course enrollments in ways that best serve the students, and the Schools.

The review process for students who are subject to academic dismissal also
represents a unified effort across the Schools and the SALC, to ensure that students’ best
interests remain at the center of these processes. After final grades are issued each
semester, it is up to the School advisors along with their Dean or Assistant Dean, and the
SALC in collaboration with College One, to decide which student appeals to honor, and
how to proceed. The SALC Director coordinates a meeting each semester with all
advisors, Assistant Deans (and Associate Dean of College One), the Registrar, and the
Vice Chancellor for Student Affairs to develop a framework from which all areas can



work. Each unit has set its own criteria for approving dismissal appeals, but all work
from the same baseline of standards, the same timeline, and the same procedure of
meeting with the students.

All student submissions of requests for appeals are received in the SALC, and
they are recorded and then distributed to the Schools. Some students who face dismissal
have declared their majors in one School, yet they have committed to courses and goals
based in another. Similarly, some officially “undecided” students have sought all of their
advising through, for example, Natural Sciences, and are clearly pursuing a degree in that
area. Through the communication among advisors, all areas have agreed to have their
dismissal students reviewed in whatever area houses the program where a particular
student’s interests lie; this demands much coordination for the record-keeping and
tracking of crossover students. In these respects, the SALC serves as a headquarters for
the academic dismissal appeal process, but the different units retain their autonomy when
facing program-specific issues affecting their students.

In addition to what is described above, Academic Advising has reached out to
students, and even the UC System as a whole, in a variety of ways:

e Academic Advising Socials: Advisors held one fall social and one in the
spring in 2005-06. This is an event in a communal space in the residential
facilities, held once on a Saturday, and in the spring, on a weeknight.
Together, advisors planned games to help students learn about success
resources. All advisors had launched a marketing campaign through e-
mails, table tents in the dining area, and posters around advising spaces.
The SALC provided pizza. The purpose of the advising social each
semester, which is a tradition that will continue, is to bring advising to the
students, in a comfortable setting. This helps to generate in-person contact
with students who may have avoided their advising appointment. At both
events, actual advising was accomplished for more than seventy students
campus-wide.

e UC Advisors’ Conference Presentation: The advisors collaborated, led by
the Director of the SALC, to propose and then lead a session at the UC
Advisors’ Conference in May, 2005. The purpose of the session was to
demonstrate the effectiveness of a unified advising effort on a UC campus.
A portion of the presentation gave how-to instructions for making an
*advising social” as a way of integrating advising into student life.

e Student Success Workshops: All academic advisors participate in the
design and facilitation of Student Success Workshops. Advisors have
proven to be the most effective marketing tool for drawing students to
non-mandatory workshops, by contacting their students through e-mail
lists, and in some cases by setting their own requirements for attendance
within the probationary contracts that they issue to some students.



University of California, Merced
National Survey of Student Engagement
July 2006

1. UC Merced NSSE Report

2. UC Merced NSSE Data Tables



Spring 2006 National Survey of Student Engagement
UC Merced
July 2006

Introduction

UC Merced administered the National Survey of Student Engagement (NSSE) to
undergraduates during the Spring 2006 semester. Student motivation or engagement
“refers to a student’s willingness, need, desire and compulsion to participate in, and be
successful in, the learning process” (Bomia et al., 1997, p. 1). According to Skinner and
Belmont (1993, p. 572), students who are motivated to engage in school “select tasks at
the border of their competencies, initiate action when given the opportunity, and exert
intense effort and concentration in the implementation of learning tasks; they show
generally positive emotions during ongoing action, including enthusiasm, optimism,
curiosity, and interest” Less motivated or disengaged students, on the other hand, “are
passive, do not try hard, and give up easily in the face of challenges” (Skinner &
Belmont, 19913, p. 572).

A substantial research literature on college student development indicates that student
engagement is linked to persistence, academic achievement, and personal development
(Kuh; 2003a; Pascarella and Terenzini, 1991, 2005). Actively engaged students devote
more time and energy to educationally purposeful activities than less engaged students.
High levels of student engagement, in turn, are linked to effective educational practices.
Perhaps the best known set of effective practice is the “Seven Principles for Good
Practice in Undergraduate Education” (Chickering and Gamson, 1987). These principles
include contact between students and faculty, reciprocity and cooperation among
students, active learning, prompt feedback, time on task, high expectations, and respect
for diverse talents and ways of learning. Also important to student learning are
institutional environments that are perceived by students as inclusive and affirming and
where expectations for performance are clearly communicated and set at reasonably high
levels. A recent summary of these factors is displayed in the box below.

EFFECTIVE EDUCTIONAL PRACTICES

1) Student-Faculty Contact: Quality of non-classroom interactions with faculty, faculty
interest in teaching and student development.

2) Cooperation among Students: Instructional emphasis on cooperative learning,
course-related interaction with peers.

3) Active Learning/Time on Task: Academic effort/involvement, essay exams in
courses, instructor use of high-order questioning techniques, emphasis on high-order
examination questions, computer use.




EFFECTIVE EDUCTIONAL PRACTICES
4) Prompt Feedback: Instructor feedback to students

5) High Expectations: Course challenge/effort, scholarly/intellectual emphasis, number
of textbooks or assigned readings, number of term papers or other written reports

6) Quality of Teaching: Instructional clarity, instructional organization/preparation.

7) Influential Interactions with Other Students: Quality of interactions with students,
non-course-related interactions with peers, cultural and interpersonal involvement.

8) Supportive Campus Environment: Emphasis on supportive interactions with others.

Source: Kuh and Pascarella, 2004, p. 54

Effective educational practices and high levels of student engagement are
positively related to student satisfaction and achievement on a variety of dimensions
(Pascarella and Terenzini, 1991, 2005). As a consequence, the direct measurement of
student engagement is also an indirect measure of educational effectiveness. A
meaningful approach to evaluating an institution is to determine how well it fosters
student learning. Decades of studies show that college students learn more when they
direct their efforts to a variety of educationally purposeful activities. To assess the
quality of the undergraduate education at an institution, we need good information about
student engagement (Kuh, 2003b, p. 25).

The NSSE asks undergraduate students questions that focus on effective
educational practices, including student-faculty interaction, active and collaborative
learning, academic challenge, diversity-related experience, and supportive campus
environment. In the process of responding, the survey “requires . . . students [to] reflect
on what they are putting into and getting out of their college experience” (Kuh, 2003a, p.
2).

The survey was administered for a number of reasons: to learn how students
evaluate their education at UC Merced, identify which academic programs and student
services students say are working well or not so well, and provide baseline data during
the university’s inaugural year that can be used to measure progress as the campus seeks
accreditation.

Importantly for accreditation, quite a few NSSE questions address the WASC
standards; a crosswalk linking the questions to WASC standards is contained in
Accreditation Toolkit: Western Association (NSSE, no date). In addition, because the
survey has been administered at over 1,000 colleges and universities over the last six
years, there are averages (benchmarks) for all of the survey questions for each of five




Carnegie classifications (Doctoral-Extensive, Doctoral Intensive, Master’s,
Baccalaureate-Liberal Arts, and Baccalaureate-General). Therefore, it is possible to
compare the findings from UC Merced with those of similarly classified institutions.

UC Merced Respondents

The NSSE was administered via the web to the population of UC Merced
undergraduates who began as new freshmen or transfers in Fall 2005 and continued on in
Spring 2006. A total of 783 students were invited to participate in the survey. The
overall response rate was 44%, which is somewhat higher than last year’s response rate
(42%) for all Spring 2005 NSSE participating institutions.

Table 1 compares the NSSE respondents to the population of undergraduates who
had been invited to participate in the survey. Women were clearly more likely to respond
than men. Hispanics and White students were most likely to respond, followed in order
by those of other or unknown race, Asians, and African-Americans. New freshmen
responded more frequently than new transfer students. Overall, students from the School
of Social Sciences, Humanities, and the Arts (SSHA) had the highest average response
rates, while those from the Schools of Engineering and Natural Sciences had lower rates.

The Office of Institutional Planning and Analysis conducted three web-based
surveys of undergraduates over the 2005-2006 academic year, the New Student Survey
(Fall 2005), the NSSE (Spring 2006), and the University of California Undergraduate
Experience Survey (UCUES, Spring 2006). Although the overall response is comparable
to the NSSE rate from 2005, it may have been affected by survey fatigue. There is
evidence that administering multiple surveys to students in one year leads to such fatigue
and a decline in response rates (Porter, Whitcomb, & Weitzer, 2004). Overall response
rates declined over the three surveys, from 50% (New Student) to 47% (NSSE) to 37%
(UCUES). Although the response rates declined, the general patterns of response by
gender, ethnicity, level, and major were fairly stable. On average, woman had higher
response rates than men. White and Hispanic students generally had above average
response rates, while students from the other racial and ethnic groups tended to have
lower than average rates. African-Americans had the lowest rates of all. New freshmen
consistently had higher response rates than new transfers. Across the three schools,
SSHA students had the highest response rates, followed by Natural Science students, then
Engineering students.

Because of the small numbers of respondents when disaggregated by gender,
ethnicity, or discipline, most of the following analyses are not broken down by these
groups. However, the results are disaggregated by entering level, freshmen and transfers,
because their ages and educational experiences are considerably different.



Survey Results

The NSSE asks questions that address all of the Effective Educational Practices
listed above, except for Quality of Teaching." In the discussion that follows, the survey
guestions have been reorganized to address these educational practices and a few other
topics. This reorganization largely follows the work of the NSSE researchers, who have
developed benchmark indexes that measure Student-Faculty Interaction, Active and
Collaborative Learning, etc. The data tables present the percentages of UC Merced
students who provided each response (e.g., Never, Sometimes, Often, and Very Often),
the percentages who gave the top two answers (Often + Very Often), and for contextual
purposes, the 2005 average percentages of freshmen (first-year students) who gave the
top two answers from comparable institutions. As planned, UC Merced will grow into a
doctoral-extensive research university, but right now looks more like a small,
undergraduate-liberal arts college. So the tables contain the average percentages for
institutions classified into these two categories. The contextual percentages are only
provided for freshmen. NSSE normally administers the instrument only to freshean and
seniors, then publishes grand frequencies (counts and percentages) for both groups. At
UC Merced all undergraduates were invited to participate, but there were not enough
seniors to make comparisons meaningful.

Student-Faculty Interaction: According to NSSE, students learn firsthand how
experts think about and solve practical problems by interacting with faculty, especially
outside the classroom. As indicated in Table 2, six questions asked respondents about
their interaction with faculty. Sixty-eight percent of freshmen said they communicate
often or very often via email with instructors, while 45% indicated they often or very
often discussed grades or assignments with faculty members. A modest minority (25%)
regularly talked about career plans with faculty or advisors. These percentages are
roughly equal to the often or very often percentages reported for doctoral-extensive
institutions, though they are lower than those for baccalaureate-liberal arts institutions.
Twenty-five percent of respondents said they often or very often discussed ideas from
readings or classes with instructors outside of class, while 19% worked with faculty on
activities other than coursework. A small majority (54%) of freshmen said they have
already, or plan to, work on a research project with a faculty member outside of their
coursework. The latter three percentages are all higher than the corresponding
percentages reported for both doctoral and baccalaureate institutions. This suggests that
when it comes to more substantive interaction with faculty, UC Merced freshmen are
somewhat more comfortable with faculty than their counterparts at other colleges and
universities.

This latter suggestion is reinforced by the results for transfers, who are obviously
older and have more experience interacting with faculty. Nearly ninety percent regularly
e-mail instructors, while 65% discuss grades or assignments with faculty. A full 47%
said they often or very often talked about career plans with faculty or advisors; 38%

! Since 2002 the NSSE Institute has been engaged in Project DEEP (Documenting Effective Educational
Practices), which aims to identify colleges that do an exemplary job of teaching undergraduates and
identify their successful instructional practices.



reported regularly discussing ideas with faculty outside of class; and 31% worked with
faculty members on activities other than coursework. Finally, 82% of transfers said they
had, or plan to work on a research project with faculty outside of course or program
requirements. Transfers, though more experienced, still were meeting UC Merced
faculty members for the first time. Presumably, when today’s freshmen have interacted
with the UC Merced faculty for two years, they may be even more comfortable than with
substantive involvement with faculty members than the today’s transfers.

Collaborative Learning: Cooperative or collaborative learning involves students
in the active exchange of ideas with peers, and in the process promotes teamwork, fosters
understandings between diverse learners, groups, or communities, increases critical
thinking, and improves understanding of problems and potential solutions. There were at
least nine NSSE questions that explored aspects of collaborative learning (see Table 3).
A majority of freshmen worked often or very often with other students during class
(54%) and outside of class (60%). Forty-six percent indicated they regularly used
electronic media to discuss or complete an assignment, while 42% said they had, or plan
to participate in a learning community. Only a minority of freshmen said they often or
very often tutored or taught other students (25%), or participated in a community based
project (17%). With only one exception, these percentages are higher or much higher
than the corresponding average percentages reported for both doctoral and baccalaureate
institutions. Freshman use of electronic media to discuss or complete assignments is
somewhat lower than the average percentages. Perhaps face-to-face communication
replaced electronic communication among freshmen because of their relatively small
numbers, and the fact that almost all of them live in close proximity in student housing.
Three other questions focused on collaboration not immediately relevant to class
assignments. A substantial majority of freshmen said they had serious conversations
with students of different race or ethnicity (68%), and with those of different religious
beliefs, political opinions, or personal values (68%). These percentages are higher than
those for doctoral and baccalaureate institutions. Fifty-four percent said they discussed
ideas from readings or classes with others outside of class. This percentage is somewhat
lower than that for the comparison institutional categories.

The percentages of transfers reporting participation in collaborative learning on a
regular (often or very often) basis are generally higher than those for freshmen. Sixty-
two percent reported working with other students during class, while 69% said they did
so outside of class. A third of transfers said they often or very often tutored or taught
other students. Eighteen percent indicated they participated in a community-based
project as part of a regular course. Three-quarters of transfers, compared to 46% of
freshman, regularly used electronic media to discuss or complete an assignment. Almost
all transfers live off campus and, consequently, are forced to rely on other means of
communication rather than the face-to-face conversation seemingly relied upon by
freshmen living on campus. Large majorities of transfers regularly discussed ideas from
readings or classes with others outside of class (84%), and had serious conversations with
students of different races and ethnicities (78%), as well as different religious beliefs,
political opinions, or personal values (69%). Transfers (31%), whose academic programs



are more set in place than those of first-year students, were less likely than freshmen
(42%) to say they had participated, or planned to participate, in a learning community.

Active Learning. The heart of student engagement is active learning, where
students are intensely involved in their education. The NSSE asked over a dozen
questions that measure active learning (see Table 4). Fifty-seven percent of freshmen
said they often or very often ask questions in class or contribute to class discussions.
When completing coursework, 79% regularly prepared two or more drafts of papers or
assignments before turning them in, and 77% included diverse perspectives in class
discussions or writing assignments. Somewhat more than half of freshmen (56%) said
they put together ideas or concepts from different courses in assignments and class
discussions. Just over half (51%) indicated they worked harder than they thought
possible to meet an instructor’s standards or expectations. Almost three-quarters (74%)
of freshmen read some books on their own for personal enjoyment or academic
enrichment; 18% indicated they read five or more such books. Despite these generally
positive responses, 20% of freshmen admitted they often or very often come to class
without completing readings or assignments, while only 17% regularly made a class
presentation. The percentages of UC Merced freshmen preparing two or more drafts,
including diverse perspectives, and putting ideas together from different courses were
higher than the corresponding averages for doctoral and baccalaureate institutions. They
were also higher than those for doctoral-extensive institutions for asking questions in
class and working harder. Smaller percentages of UC Merced freshmen come to class
unprepared than at doctoral, but not baccalaureate institutions. UC Merced freshman are
not as likely as those at comparable institutions to make class presentations on a regular
basis.

Question 7 asked students whether or not they had already, or planned to do, a
number of enriching educational activities. A very large majority of freshmen responded
favorably to participating in a practicum, internship, field experience, or clinical
assignment (80%), and community service or volunteer work (83%). Small majorities
also responded favorably to taking a foreign language (55%) and study abroad (51%).
Thirty-seven percent anticipated completing a culminating senior experience (capstone
course, senior project, comprehensive exam, etc.), and only 18% planned on undertaking
an independent study or a self-designed major. Generally, UC Merced freshmen were
less likely to reports plans for these educational activities, especially as compared to the
averages for baccalaureate institutions. They were slightly more likely than those at
doctoral institutions to report plans for community service, study abroad, and
independent study.

Transfer students generally provided larger percentages of often and very often
responses, including for asking questions in class (64%), making a class presentation
(29%), coming to class unprepared (27%), and putting together ideas from different
courses (67%). They also were somewhat more likely to read five or more books for
pleasure (22%). A large percentage of transfer students said they would be involved in a
practicum, internship, etc. (87%), culminating senior experience (60%), and an
independent study (44%). Given their advance standing and educational experience,



smaller majorities of transfers than freshmen reported that they regularly prepared two or
more drafts of assignments (51%), included diverse perspectives in their assignments
(65%), or planned to participate in community service (69%). Only a minority of
transfers were interested in foreign languages (49%) or study abroad (31%).

Time on Task. Academic success is largely dependent upon the number of hours
students devote to class attendance, preparation, and study. It is generally accepted that
undergraduate students should spend two hours preparation for every class hour (in math
and science, 3 to 4 hours seems to be the expectation (Kuh, 2003b). Unfortunately, most
students spend about half that amount of time (see Table 5).> Seventy-four percent of
freshmen reported spending between 1-20 hours preparing for class each week; only 24%
said they put in more than 20 hours. The latter figure is slightly higher than the 21%
figure for doctoral-extensive institutions. More UC Merced freshmen (30%) work on
campus than their counterparts (19%) at all doctoral-extensive institutions, but the figures
are reversed for freshmen working off campus (11% vs. 25%). Overall, a lower
percentage of UC Merced freshmen report working (39% vs. 44%). Approximately the
same majority of freshmen said they participated in co-curricular activities (67% and
65%, respectively). When it comes to relaxing and socializing, 63% of freshmen report
spending 10 or fewer hours each week, a somewhat higher percentage than the average of
51% at doctoral-extensive institutions. Only small percentages of freshmen report
spending time taking care of dependents, usually fewer than 10 hours a week at UC
Merced (14%) and doctoral institutions (11%). It appears UC Merced freshmen spend
less time commuting to class than their counterparts at doctoral institutions, although the
reported percentages are somewhat meaningless because, at least for those at UC Merced,
almost all live on campus and walk to class. Overall, it appears UC Merced freshmen
may spend somewhat more time on academic tasks than their counterparts at doctoral
institutions. UC Merced students spend more time studying, and less time working,
relaxing and socializing, and commuting.

A greater percentage of transfer students (37%) than freshmen (24%) spend more
than 20 hours a week studying and working at least an hour a week for pay off campus
(42% vs. 11%). Transfer students also are more likely to spend time providing care for
dependents (27% vs. 16%), and because most live off campus, commuting between 1-10
hours a week to class (85% VS. 77%). Transfer students spend about the same amount of
time as freshmen in co-curricular activities.

2 Because it makes sense to compare all hourly categories, rather than just the top two categories, for ease
of presentation I have limited the comparison to just UC Merced and doctoral-extensive institutions.



Personal Growth. During college students develop increasingly mature patterns of
interpersonal behaviors, coping styles, career orientations, value systems, and lifestyles
that will greatly influence the shape of their futures. NSSE asks some questions that
address the process of personal growth (see Table 6). Sixty-seven percent of freshmen
indicated they often or very often tried to understand someone else’s view; 62% said they
learned something that changed the ways they understand an issue or concept; and 51%
reported that they examined the strengths and weaknesses of their own views. These
percentages are about equal to those of their counterparts at doctoral-extensive
institutions, but lower than those at baccalaureate institutions. Smaller percentages of
freshmen often or very often participated in the remaining activities, as compared to
freshmen at the two different kinds of comparison institutions. Only 18% of freshmen
regularly attended an art exhibit, gallery, play, dance, or other theatre production, while
only 27% regularly participated in activities to enhance their spirituality. These results
are not surprising. The university is located on the outskirts of Merced, transportation for
students without cars is limited, the campus does not have its own art galleries or theatre
productions, and, although the town has an active playhouse and multicultural arts center,
it does not have an extensive array of cultural activities. Fifty-five percent of freshmen
said they regularly exercised or participated in fitness activities, a figure which should
increase when the new recreation and wellness center is opened.

Transfer students were slightly more likely than freshmen to say they regularly
tried to understand someone else’s views (73%) and that they learned something that
changed the ways they understand an issue or concept (66%). Transfers also were more
likely to often or very often participate in spiritual activities (33%). Forty-nine percent of
transfers said the regularly examined their own view, slightly less than the 51% of
freshmen. Finally, transfer students were considerably less likely than freshmen to
exercise regularly (38%) or attend cultural events (11%), perhaps because transfers are
more likely than freshmen to have other responsibilities, including work and caring for
dependents.

Prompt Feedback. The NSSE asked students one question about how often they
received prompt written or oral feedback from faculty on their academic performance.
Sixty-three percent of freshmen reported they often or very often received such feedback,
compared to 58% at doctoral-extensive institutions and 71% at baccalaureate-liberal arts
institutions. Transfer students agreed with freshmen; 64% said they regularly received
prompt feedback.

High Expectations. Research indicates that high expectations and high standards
improve achievement and positively influence student learning. As a consequence, the
NSSE asked over a dozen questions that pertain to high expectations (see Table 7).
Question 2 asked how much coursework emphasized various mental activities. Seventy
percent of freshmen said courses emphasized memorizing facts, ideas, and methods quite
a bit or very much, which is about the same percent as for students at doctoral-extensive
institutions, but somewhat higher than for baccalaureate-liberal arts institutions. More
importantly, substantial majorities of UC Merced freshmen also reported their courses



strongly (quite a bit or very much) emphasized higher order mental activities, including
analyzing the basic elements of an idea, experience, or theory (80%), synthesizing and
organizing ideas, information or experiences into new interpretations (69%), making
judgments about the value of information, arguments, or methods (73%), and applying
theories or concepts to practical problems or new situations (73%). In addition, 81% of
freshmen reported often or very often working on a paper that required integrating ideas
of information from various sources. All of these latter percentages are higher than the
corresponding average percentages at both doctoral and baccalaureate institutions.

Question 3 asked about reading and writing assignments. Thirty-nine percent of
freshmen said they were assigned 11 or more textbooks, books, or book-length packets,
which was the same as for freshmen at doctoral institutions, but lower than those at
baccalaureate institutions. Only 3% of freshmen wrote 11 or more papers of 20 pages or
more, about equal to the percentages at both types of comparable institutions. The
percentages in the other categories for 20-page papers are also about the same. For
example, 83% of UC Merced freshmen said they wrote no 20-page papers; the
corresponding percentages are 85% (doctoral) and 84% (baccalaureate). In the other
paper categories (less than five pages, 5-19 pages), UC Merced freshmen were less likely
to write 11 or more papers than freshmen attending doctoral or baccalaureate institutions,
but more likely to write 5-10 papers (percentages not shown in Table 7). Overall, it
appears that UC Merced freshmen wrote about the same amount as their counterparts at
the comparable institutions.

Question 4 asked about homework problem sets. Thirty-four percent of UC Merced
freshmen reported they complete more than five sets that take more than an hour during a
typical week, about double the amount of sets as freshmen at doctoral and baccalaureate
institutions. Twenty percent said they completed 5 or more sets taking less than an hour,
about the same or lower percentage as freshmen at the comparable institutions. These
comparative differences may reflect differences in discipline distributions rather than
curriculum. Subsequent analyses should explore how these items vary by major program.
Finally, 79% of freshmen said the UC Merced places strong (quite a bit and very much)
emphasis on spending significant amounts of time studying and on academic work, the
same percentage as freshmen at doctoral-extensive universities, but somewhat lower than
at baccalaureate-liberal arts colleges.

Transfer students (56%) were less likely than freshmen (70%) to say that
memorizing facts is strongly (quite a bit and very much) emphasized in coursework, and
more likely to say higher order mental activities is emphasized, such as analyzing (91%
vs. 80%), synthesizing (75% vs. 69%), and making judgments (78% vs. 73%). Transfers
and freshmen responded similarly in terms of how frequently they applied theories or
concepts to practical problems or new situations (73% saying often or very often). A
slightly greater percentage of transfers (85%) than freshmen (81%) reported they were
regularly (often and very often) working on a paper that required integrating ideas of
information from various sources. These differences make sense because transfer
students, after two years in college, would be more likely to take courses that expect them
to integrate and apply that information.



Transfer students report being assigned 1-4 books more often than freshmen (24%
vs. 13), and less than freshmen in the other categories, 5-10 (40% vs. 45%) and 11 or
more (39% vs. 36%). However, they tend to write considerably more (58%) long (20 or
more pages) papers than freshmen (15%), and somewhat more medium-length (5-19
pages) papers (91% vs. 87%). Transfers also are less likely than freshmen to have
problems sets in a typical week. Finally, substantial majorities of transfers (78%) and
freshmen (79%) agree that UC Merced strongly (quite a bit and very) emphasizes
spending significant amounts of time studying and on academic work.

Supportive Environment. Students perform better and are more satisfied at
colleges that are committed to their success and cultivate positive working and social
relationships among different groups on campus. So the NSSE asked student to evaluate
the atmosphere on campus. Three questions asked about the quality of relationships
using a seven-point scale (1=most negative, 4=neutral, 7=most positive). Eighty-one
percent of freshmen rated the relationships with students as friendly, supportive, and
creating a sense of belonging (ratings of 5, 6, or 7; see Table 8). Seventy-eight percent
evaluated relationships with faculty as available, helpful, and sympathetic, while 60%
said relationships with the administrative staff are helpful, considerate, and flexible.
These percentages were all higher than those reported for doctoral-extensive universities,
but lower than those for baccalaureate-liberal arts colleges.

Another four questions explored the supportive atmosphere on campus. Seventy-
eight percent of freshmen reported that UC Merced provided strong (quite a bit and very
much) support to help students succeed academically, while 59% agreed the campus
strongly encouraged contact among students from different backgrounds. Freshmen were
not so positive when it came to evaluating the campus’ emphasis on helping students
cope with non-academic responsibilities (34%) or providing support to thrive socially
(43%). These percentages were all higher than the corresponding percentages at doctoral
institutions, but lower than those at baccalaureate institutions (Table 9).

Transfer students were more positive about the quality of relationships. Eight-
seven percent of transfers rated the relationships with students as friendly, supportive,
and creating a sense of belonging, and 87% percent also evaluated faculty as available,
helpful, and sympathetic. Sixty-nine percent said the administrative staff is helpful,
considerate, and flexible. Transfers generally provided slightly lower responses than
freshmen on the four supportive questions.

Institutional Effectiveness. The NSSE asked students to judge how much UC
Merced contributed to their knowledge, skills, and personal development in a number of
areas (Table 10). For academic and analytical skills, a majority of freshmen said UC
Merced strongly (very much and quite a bit) contributed to thinking critically and
analytically (80%), acquiring a broad general education (77%), writing clearly and
effectively (77%), analyzing quantitative problems (70%), using computers and
information technology (70%), solving real-world problems (55%), and speaking clearly
and effectively (51%). Only 49% thought UC Merced strongly contributed job-related
skills. Freshmen were not quite as positive about social skills. Sixty-eight percent
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thought the institution contributed strongly to working effectively with others, 57% to
understanding people of diverse backgrounds, and only 34% to contributing to the
welfare of the community. Finally, for personal skills, a majority thought the school
contributed strongly to learning effectively on their own (58%), personal understanding
(54%), and developing a code of ethics (51%), but only a minority thought the same
about developing a deepened sense of spirituality (25%) and voting in elections (19%).

The percentages given by UC Merced freshmen for analyzing quantitative
problems and solving real world problems were higher than those for both doctoral and
baccalaureate institutions. This might reflect the emphasis on quantitative analysis along
with real-world problem-solving in the lower division CORE courses (general education).
Areas where UC Merced freshmen appeared to be weakest, compared to both the
Doctoral-Extensive and Baccalaureate-Liberal Arts institutions, included “voting” (19%
vs. over 50%), “learning effectively on your own” (58% vs. 70% or more),
“understanding yourself” (54% vs. 60% or more), “acquiring job-related knowledge and
skills” (49% vs. 55-56%), “contributing to the welfare of your community” (34% vs. 43-
52%), and “developing a deepened sense of spirituality” (25% vs. 32-33%).

Compared to freshmen, transfer students were especially positive about UC
Merced’s contributions to working effectively with others (80% vs. 68%) and solving
real-world problems (69% vs. 55%), probably because their upper division classes
provide more opportunity for collaborative learning and applied problems. They were
also more positive about learning effectively on their own (65% vs. 58%). Although a
large majority of transfer students thought the institution contributed strongly to
acquiring a broad general education (65%) and writing clearly (65%), these percentages
were over ten points below those for freshmen. Presumably transfers already had made
considerable progress in these two areas before coming to UC Merced. The rest of thee
transfer responses were not very different than those of freshmen.

Overall Satisfaction. Finally, the NSSE asked three overall rating or satisfaction
questions (Table 11). Sixty-nine percent of freshmen rated the quality of academic
advising as good or excellent, while 75% gave the same ratings to an evaluation of their
entire educational experience at UC Merced. Responding to the same questions, 71% of
transfers rated advising good or excellent, and 80% similarly rated their entire
educational experience. Asked if would come to the same institution if they could start
all over again, 72% of freshmen said the probably or definitely would attend UC Merced,
as did 82% of transfer students. Although strongly positive, these percentages are lower
than those for both doctoral-extensive and baccalaureate-liberal arts institutions. But
given the fact that the campus was still under construction when classes started in Fall
2005, the percentages are pretty remarkable.
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Table 1: Representativeness of Respondents

Population of |Response
pspondents Non-Respondents Undergraduates Rate
N % N % N % %

Gender

Female 211 57% 213 46% 424 51% 50%
Male 159 43% 252 54% 411 49% 39%
Ethnicity

Asian American/Pacific Islander 134 36% 182 39% 316 38% 42%
Black/African-American 16 4% 38 8% 54 6% 30%
Hispanic 103 28% 104 22% 207 25% 50%
White/Caucasian 104 28% 119 26% 223 27% 47%
Other/Unknown 13 4% 22 5% 35 4% 37%
Matriculation Type

New Freshman 315 85% 414 89% 704 84% 45%
New Transfer 55 15% 100 22% 131 16% 42%
Class Level

Freshman 293 79% 372 80% 665 80% 44%
Sophomore 24 6% 27 6% 51 6% 47%
Junior 44 12% 61 13% 105 13% 42%
Senior 8 2% 5 1% 13 2% 62%
2nd BA 1 0% 0 0% 1 0% 100%
Major

School of Engineering 60 16% 82 18% 142 17% 42%
Bioengineering 10 3% 28 6% 38 5% 26%
Computer Science & Engineering 28 8% 29 6% 57 7% 49%
Environmental Engineering 1 0% 4 1% 5 1% 20%
Undeclared, Engineering 21 6% 21 5% 42 5% 50%
School of Natural Sciences 118 32% 165 35% 283 34% 42%
Biological Sciences 72 19% 108 23% 180 22% 40%
Earth Systems Science 5 1% 2 0% 7 1% 71%
Human Biology 21 6% 31 7% 52 6% 40%
Undeclared, Natural Sciences 20 5% 24 5% 44 5% 45%
School of Social Sciences,

Humanities, & Arts (SSHA) 143 39% 145 31% 288 34% 50%
Management 28 8% 37 8% 65 8% 43%
Social & Cognitive Sciences 58 16% 63 14% 121 14% 48%
World Cultures & History 24 6% 13 3% 37 4% 65%
Undeclared SSHA 33 9% 32 7% 65 8% 51%
Undeclared SSHA 49 13% 73 16% 122 15% 40%
TOTAL 370 100% 465 100% 835  100% 44%
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Table 2: Student-Faculty Contact

UC Merced Percentages NSSE Percentages
Question 1: In your experience at your institution during Doc-Ext Bac-LA
the current school year, about how often have you done | Entering Often & Often & | Often &
each of the following? (WASC Standards in Parentheses .

9 ( ) Level Never | Sometimes Often |Very Often|Very Often|Very Often|Very Often
m. Used e-mail to communicate with an instructor (2.3; 2.5; Freshmen 2% 30% 32% 35% 68% 72% 80%
2.12) Transfers | 2% 9% 29% 60% 89%
n. Discussed grades or assignments with an instructor (2.5; | Freshmen 7% 46% 27% 19% 45% 44% 54%
2.12) Transfers | 6% 29% 33% 33% 65%
0. Talked about career plans with a faculty member or Freshmen 30% 44% 17% 8% 25% 25% 31%
advisor (2.12;2.13) Transfers | 22% 31% 27% 20% 47%
p. Discussed ideas from your readings or classes with Freshmen 39% 36% 16% 8% 25% 15% 24%
faculty members outside of class (2.5; 2.9) Transfers 18% 44% 16% 2204 38%
s. Worked with faculty members on activities other than Freshmen 46% 33% 12% 7% 19% 10% 17%
coursework (committees, orientation, student life activities,
etc.) (2.8; 2.9) Transfers 40% 29% 18% 13% 31%
Plan Plan Plan

Question 7: Which of the following have you done or do | Entering | Have not Do not Plan to do and | to do and | to do and
you plan to do before you grduate from your institution? Level decided | plan to do to do Done Done Done Done
d. Work on a research project with a faculty member outside | Freshmen 34% 10% 46% 8% 54% 36% 41%
of course or program requirements (2.9; 2.11) Transfers 11% 6% 44% 38% 82%
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Table 3: Collaborative Learning

UC Merced Percentages NSSE Percentages
Question 1: In your experience at your institution during Doc-Ext Bac-LA
the current school year, about how often have you done | Entering Often & Often & | Often &
each of the following? (WASC Standards in Parentheses .
9% ( ) Level Never | Sometimes Often |Very Often|Very Often|Very Often|Very Often

g. Worked with other students on projects during class Freshmen 7% 39% 42% 12% 54% 38% 36%
(2.2) Transfers | 9% 29% 42% 20% 62%
h. Worked with classmates outside of class to prepare Freshmen 4% 36% 40% 20% 60% 37% 49%
class assignments (2.2) Transfers | 6% 26% 36% 33% 69%
) ) Freshmen 33% 41% 15% 10% 25% 16% 17%
j- Tutored or taught other students (paid or voluntary) (2.2)

Transfers 33% 35% 24% 9% 33%
k. Participated in a community-based project (e.g., service Freshmen 64% 17% 10% 7% 17% 11% 12%
learning) as part of a regular course (2.11) Transfers 60% 20% 11% 7% 18%
|. Used an electronic medium (listserv, chat group, Internet, | Freshmen 18% 35% 20% 250 46% 56% 5204
instant messaging, etc.) to discuss or complete an
assignment (23) Transfers 11% 15% 38% 36% 75%
t. Discussed ideas from your readings or classes with others | Freshmen 8% 37% 350 19% 54% 56% 65%
outside of class (students, family members, co-workers,
etc.) (2.2) Transfers 2% 15% 40% 44% 84%
u. Had serious conversations with students of a different Freshmen 7% 23% 25% 43% 68% 54% 56%
race or ethnicity than your own (1.5; 2.2; 2.10; 3) Transfers 0.036 18% 24% 55% 78%
v. Had serious conversations with students who are very Freshmen 9% 2204 27% 41% 68% 61% 66%
different from you in terms of their religious beliefs, political
opinions, or personal values (1.5; 2.2; 2.10; 3) Transfers 7% 24% 26% 44% 69%




Table 3: Collaborative Learning

UC Merced Percentages

NSSE Percentages

Doc-Ext Bac-LA
Plan Plan Plan
Question 7: Which of the following have you done or do | Entering | Have not Do not Plan to do and | to do and | to do and
you plan to do before you grduate from your institution? Level decided | plan to do to do Done Done Done Done
c. Participate in a learning community or some other formal | freshmen 40% 16% 31% 10% 42% 37% 20%
program where groups of students take two or more classes
Transfers 33% 35% 11% 20% 31%

together (2.11)
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Table 4: Active Learning

UC Merced Percentages

NSSE Percentages

. ) . T . Doc-Ext Bac-LA
Question 1: In your experience at your institution during
the current school year, about how often have you done | Entering Often & Often & | Often &
each of the following? (WASC Standards in Parentheses .
wing? ( ! ) Level Never | Sometimes Often |Very Often|Very Often|Very Often|Very Often

a. Asked questions in class or contributed to class Freshmen 2% 41% 33% 24% 57% 49% 73%
discussions Transfers 4% 33% 22% 42% 64%

) Freshmen 20% 63% 14% 4% 17% 21% 30%
b. Made a class presentation

Transfers 22% 49% 22% 7% 29%

c. Prepared two or more drafts of paper or assignment Freshmen 5% 16% 37% 43% 79% 51% 52%
before turning it in (2.5) Transfers | 18% 31% 42% 9% 51%
e. Included Qiyerse p.erspectivgs (diff. races, rgligions, N Freshmen 3% 20% 39% 37% 77% 59% 67%
genders, political beliefs, etc.) in class discussions or writing
assignments (15’ 210’ 3) Transfers 9% 26% 33% 33% 65%
f. Come to class without completing readings or Freshmen 16% 64% 16% 4% 20% 24% 17%
assignments (2.5) Transfers | 11% 62% 20% 7% 27%
i. Put together.ideas or concepts from different courses Freshmen 4% 39% 39% 17% 56% 48% 55%
when completing assignments or during class discussions
(2.2; 2.5) Transfers 4% 29% 40% 27% 67%
r. Worked harder than you thought you could to meet an Freshmen 7% 41% 36% 15% 51% 49% 56%
instructor's standards or expectations (2.5;2.10) Transfers 4% 31% 46% 20% 66%




Table 4: Active Learning

Question 3: During the current school year, about how Entering 5or 5 or 5or
much reading and writing have you done? (WASC
Standards in Parentheses) Level None 1-4 More More More
b. Number of books read on your own (not assigned) for Freshmen 26% 56% 18% 20% 21%
personal enjoyment or academic enrichment (2.2) Transfers 29% 49% 2204
Doc-Ext Bac-LA
Question 7: Which of the following have you done or do Plan Plan Plan
you plan to do before you graduate from your Entering | Have not Do not Plan to do and | to do and | to do and
institution? (WASC Standards in Parentheses .
InSttut ( ! ) Level decided | planto do to do Done Done Done Done
a. Practicum, internship, field experience, or clinical Freshmen 15% 3% 75% 5% 80% 84% 85%
assignment (2.2; 2.11) Transfers | 11% 0% 56% 31% 87%
) ) Freshmen 11% 3% 57% 27% 83% 79% 84%
b. Community service or volunteer work (2.2; 2.11)
Transfers 24% 4% 31% 38% 69%
) Freshmen 22% 21% 41% 13% 55% 58% 75%
e. Foreign language coursework (2.2)
Transfers 15% 35% 26% 24% 49%
Freshmen 31% 16% 51% 1% 51% 48% 65%
f. Study abroad (2.11)
Transfers 20% 47% 27% 4% 31%
) ) Freshmen 37% 43% 15% 4% 18% 16% 24%
g. Independent study or self-designed major (2.2)
Transfers 13% 42% 22% 22% 44%
h. Culminating senior experience (capstone course, senior | Freshmen 47% 14% 36% 2% 37% 44% 63%
project or thesis, comprehensive exam, etc.) (2.5) Transfers 319% 7% 58% 204 60%
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Table 5: Time on Task
UC Merced Percentages Doctoral-Extensive Percentages
More More
Question 9: about how many hours do you spend in than than
atypical 7-day week doing each of the following? Entering 0 1-10 11-20 | 21-30 30 0 1-10 11-20 | 21-30 30
(WASC Standards in P: ith
( andards in Parentheses) Level Hours | Hours | Hours | Hours [ Hours | Hours | Hours | Hours | Hours [ Hours
a. Preparing for class (studying, reading, writing, doing | Freshmen | 0% 31% 43% 18% 6% 1% 40% 39%| 16% 5%
homework or lab work, analyzing data, rehearsing, and
other academic activities) (2.5) Transfer 0% 24% 38% 24% 13%
Freshmen | 68% 12% 17% 1% 0% 80% 10% 8%| 1% 0%
b. Working for pay on campus
Transfer 49% 29% 20% 0% 0%
Freshmen | 87% 5% 5% 0% 1% 74% 9% 9%| 5% 2%
c. Working for pay off campus
Transfer 56% 16% 13% 9% 4%
d. Participating in co-curricular activities (organizations, | rreshmen | 31% | 60% | 5% | 1% | 35%|  50%| 1% 3% | 1%
campus publications, student government, fraternity or
sorority, sports, etc.) (2.11) Transfer | 29% | 64% | 2% 2% 2%
e. Relaxing and socializing (watching TV, partying, etc.) | Freshmen 1% 62% 24% 6% 3% 1% 50% 32%| 9% 6%
@5) Transfer | 4% | 67% | 2a% | 2% 2%
f. Providing care for dependents living with you (parents,| Freshmen | 81% 14% 2% 0% 0% 84% 11% 3%| 1% 1%
children, spouse, etc.) Transfer | 71% | 16% | 7% | o% 4%
Freshmen | 18% 7% 3% 0% 0% 9% 83% 6%| 1% 1%
g. Commuting to class (driving, walking, etc.)
Transfer 2% 85% 11% 0% 0%
Spring 2006 National Survey of Student Engagement
UC Merced
Table 5: Time on Task
UC Merced Percentages NSSE %
Doc-Ext| Bac-LA
More | More | More More
Question 9: about how many hours do you spend in than than than than
atypical 7-day week doing each of the following? Entering 0 15 6-10 11-15 | 16-20 | 21-25 | 26-30 30 20 20 20
(WASC Standards in Parentht
( andards in Parentheses) Level Hours | Hours | Hours | Hours [ Hours | Hours | Hours | Hours | Hours [ Hours Hours
a. Preparing for class (studying, reading, writing, doing | Freshmen | 0% 8% 23% 8% 4% 11% 7% 6%| 24% 21% 29%
homework or lab work, analyzing data, rehearsing, and
other academic activities) (2.5) Transfer 0% 11% 13% 22% 16% 9% 15% 13%| 36%
Freshmen | 68% 4% 8% 9% 7% 0% 0% 0%| 1% 1% 0%
b. Working for pay on campus
Transfer 49% 9% 20% 1% 9% 0% 0% 0%| 0%
Freshmen | 87% 2% 3% 2% 3% 0% 0% 1%| 1% 7% 2%
c. Working for pay off campus
Transfer 56% % 9% 6% % 4% 6% 4%| 13%
d. Participating in co-curricular activities (0rganizations, | Freshmen | 31% | 45% | 14% | 4% | 0% % ol 19| 2% | a% %
campus publications, student government, fraternity or
sorority, sports, etc.) (2.11) Transfer 29% 47% 16% 0% 2% 0% 2% 2% 4%
e. Relaxing and socializing (watching TV, partying, etc.) | Freshmen 1% 31% 31% 17% 8% 5% 2% 3%]| 10% 15% 12%
@5) Transfer | 4% | 46% | 22% | 11% | 13% 26| ow|  2%| 4%
f. Providing care for dependents living with you (parents,| Freshmen | 81% 10% 4% 1% 1% 0% 0% 0%| 1% 2% 1%
children, spouse, etc.) Transfer | 71% | 9% | 7% | ew | 2% 0% ow|  4%| 4%
Freshmen | 18% 65% 11% 3% 0% 0% 0% 0%| 0% 2% 0%
g. Commuting to class (driving, walking, etc.)
Transfer 2% 64% 22% 9% 2% 0% 0% 0%| 0%




Spring 2006 National Survey of Student Engagement

UC Merced

Table 6: Personal Growth

UC Merced Percentages NSSE Percentages
Question 6: during the current school year, about how Doc-Ext [ Bac-LA
often have you doe each of the following? (WASC Entering Some- Often & Often & Often &
Standards in Parentheses) Level Never times Often Very Often| Very Often| Very Often| Very Often
a. Attended an art exhibit, gallery, play, dance, or other Freshmen 33% 47% 13% 4% 18% 25% 40%
theater production (2.11; 2.2) Transfers 47% 42% 11% 0% 11%
b. Exercised or participated in physical fitness activities Freshmen 13% 30% 25% 30% 55% 61% 68%
(2.11) Transfers 16% 46% 16% 22% 38%
c. Participated in activities to enhance your spirituality Freshmen 48% 23% 12% 15% 27% 35% 31%
(worship, meditation, prayer, etc.) (2.11) Transfers 38% 29% 18% 15% 33%
d. Examined the strengths and weaknesses of your own Freshmen 8% 39% 33% 19% 51% 53% 60%
views on a topic or issue (2.5) Transfers 6% 46% 29% 20% 49%
. . Freshmen 4% 27% 40% 28% 67% 60% 67%
e. Tried to better understand someone else's views (1.5)
Transfers 6% 22% 49% 24% 73%
f. Learned something that changed the way you understand | Freshmen 4% 32% 39% 23% 62% 61% 67%
an issue or concept (2.5) Transfers 4% 31% 38% 27% 66%
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Table 7: High Expectations

UC Merced Percentages NSSE Percentages
Question 1: In your experience at your institution during DREAE EEEHLA
the current school year, about how often have you done | Entering Some- Very Often & Often & Often &

o )

each of the following? (WASC Standards in Parentheses) Level Never times Often Often | Very Often|Very Often|Very Often
d. Worked on paper or project that required integrating ideas| Freshmen 1% 18% 43% 38% 81% 70% 79%
or information from various sources (2.5) Transfers 0% 15% 33% 53% 85%

UC Merced Percentages Doc-Ext Bac-LA
Question 2: During the current school years, how much Quite abit | Quite a bit| Quite a bit
has your coursework emphasized the following mental Entering Very Quite Very & Very & Very & Very

o ;

activities? (WASC Standards in Parentheses) Level little Some abit much much much much
a. Memorizing facts, ideas, or methods from your courses or | rreshmen 6% 2204 39% 31% 70% 69% 64%
readings so you can repeat them in pretty much the same
form (2.10; 2.2) Transfers 9% 35% 40% 16% 56%
b. Analyzing the basic elements of an idea, experience, or Freshmen 204 17% 41% 39% 80% 77% 74%
theory, such as examining a particular case or situation in
depth and considering its components (2.10; 2.2) Transfers 0% 9% 42% 49% 91%
c. Syr?thesizipg and organizing ideas,.informatio_n, or Freshmen 3% 26% 40% 29% 69% 64% 65%
experiences into new, more complex interpretations and
relationships (2.10; 2.2) Transfers 2% 24% 36% 38% 75%
d. Making judgments about the value of information, Freshmen 4% 21% 43% 30% 73% 61% 62%
arguments, or methods (2.10; 2.2) Transfers 206 20% 40% 38% 78%
e. Applying theories or concepts to practical problems or in | Freshmen 4% 21% 41% 32% 3% 70% 71%
new situations (2.10; 2.2) Transfers 2% 26% 42% 31% 73%




Table 7: High Expectations

Question 3: during the Current school year, about how UC Merced Percentages Doc-Ext Bac-LA
much reading and writing have you done? (WASC Entering 11 or 11 or 11 or
Standards in Parentheses) Level None 1-4 5-10 More More More
a. Number of assigned textbooks, books, or book-length Freshmen 0% 13% 45% 39% 39% 47%
packs of course readings (2.5) Transfers 0% 24% 40% 36%
c. Number of written papers or reports of 20 pages or more | Freshmen 83% 11% 2% 3% 2% 2%
(2.2,2.5) Transfers 42% 51% 2% 5%
d. Number of written papers or reports between 5 and 19 Freshmen 11% 48% 31% % 10% 14%
pages (2.2; 2.5) Transfers 9% 46% 35% 11%
e. Number of written papers or reports of fewer than 5 pages| Freshmen 1% 28% 40% 30% 33% 40%
(2.2,2.5) Transfers 7% 40% 24% 29%
Question 4: In a typical week, how many homework UC Merced Percentages Doc-Ext Bac-LA
problem sets do you complete? (WASC Standards in Entering 5or 5or 5or
Parentheses) Level None 1-2 3-4 More More More
a. Number of problems sets that take you more than an Freshmen 5% 24% 35% 34% 17% 18%
hour to complete (2.5) Transfers 18% 31% 26% 25%
b. Number of problems sets that take you less than an hour | Freshmen 19% 36% 24% 20% 22% 20%
to complete (2.5) Transfers 42% 33% 11% 15%
. UC Merced Percentages Doc-Ext Bac-LA
Question 5: Mark the box that best represents the extent
to which your examinations during the current school Very Very
year have challenged you to do you best work? (WASC Entering little much
Standards in Parentheses)
Level 1&2 3&4 5&6 7 5+6+7 5+6+7 5+6+7
Freshmen 2% 12% 68% 16% 85% 84% 86%
Transfers 2% 7% 73% 18%
UC Merced Percentages Doc-Ext Bac-LA
Quite a Quite a Quite a
Question 10: To what extent does your institution bit and bit and bit and
emphasize each of the following? (WASC Standards in Entering Very Quite Very Very Very Very
Parentheses) Level little Some abit much much much much
a. Spending significant amounts of time studying and on Freshmen 2% 16% 45% 34% 79% 79% 86%
academic work (2.5) Transfers | 2% 18% 41% 31% 78%
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Table 8: Supportive Environment: Quality of Relationships

Question 8: Mark the box that

UC Merced Percetages

NSSE Percentages

best represents the quality of Unfriendly, Friendly, Doc-Ext | Bac-LA
your relationships with people Unsupportive, Supportive,
at your institution. (WASC Entering Sense of alienation Sense of belonging
Standards in Parentheses)
Level 1 2 3 4 5 6 7 5-7 5-7 5-7

Quality of relationships with Freshmen 1% 1% 4% 11% 21% 29% 31% 81% 78% 85%
other students (2.10; 2.2) Transfers 0% 4% 2% 6% 13% 35% 40% 87%

Unavailable, Available,

Unhelpful, Helpful,

Unsympathetic Sympathetic
Quality of relationships with Freshmen 1% 3% 3% 12% 23% 29% 26% 78% 70% 86%
faculty members (2.10; 2.2) Transfers 0% 0% 4% 7% 15% 27% 46% 87%

Unhelpful, Helpful,

Inconsiderate, Considerate,

Rigid Flexible
Quality of relationships with Freshmen 3% 5% 11% 18% 23% 20% 17% 60% 49% 63%
Administrative staff (2.10; 2.2) Transfers 7% 2% 4% 16% 27% 20% 22% 69%
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Table 9: Supportive Environment

UC Merced Percentages

NSSE Percentages

Doc-Ext Bac-LA
Quite a Quite a Quite a
Question 10: To what extent does your institution bit and bit and bit and
emphasize each of the following? (WASC Standards in Entering Very Quite Very Very Very Very
Parentheses) Level little Some a bit much much much much
b. Providing the support you need to help you succeed Freshmen 4% 16% 38% 40% 78% 2% 85%
academically (2.11;2.13) Transfers 4% 18% 42% 35% 76%
c. Encouraging contact among students from different Freshmen 14% 25% 30% 28% 59% 50% 57%
economic, social, and ethnic backgrounds (1.5; 2.2) Transfers 7% 359 29% 27% 56%
d. Helping you cope with your non-academic Freshmen | 28% 35% 23% 11% 34% 27% 36%
responsibilities (work, family, etc.) (2.11) Transfers 319% 38% 18% 11% 29%
Freshmen 19% 35% 28% 15% 43% 42% 49%
e. Providing the support you need to thrive socially (2.11)
Transfers 18% 40% 27% 13% 40%
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Table 10: Institutional Effectiveness

Question 11: To what Percentages NSSE Percentages
extent has your experience

at this institution Doc-Ext | Bac-LA
contributed to .you Quite a | Quite a | Quite a
knowledge, skills, and _ _ _
personal development in bitand [ bitand [ bitand
the following areas? Entering Very Quite Very Very Very Very
(WASC Standards in

Parentheses) Level little Some a bit much much much much
a. Acquiring a broad general | Freshmen 3% 16% 46% 31% 7% 80% 88%
education (2.20) Transfers | 0% 33% 33% 33% 65%

b. Acquiring job or work- Freshmen| 17% 31% 32% 17% 49% 55% 56%
related knowledge and skills

(2.20) Transfers 11% 36% 27% 24% 51%

effectively (2.20) Transfers | 6% 27% 35% 31% 65%

effectively (2.20) Transfers | 11% 33% 29% 26% 55%

analytically (2.20) Transfers | 0% 13% 35% 51% 85%

f. Analyzing quantitative Freshmen 6% 20% 41% 30% 70% 67% 66%
problems (2.20) Transfers | 7% 18% 42% 31% 73%

g. Using computing and Freshmen 7% 19% 31% 38% 70% 71% 64%
information technology (2.20) Transfers 4% 2204 2204 51% 73%

h. Working effectively with Freshmen 4% 24% 34% 34% 68% 65% 71%
others (2.20) Transfers | 7% 11% 38% 42% 80%

i. Voting in local, state, or Freshmen| 45% 31% 13% 7% 19% 51% 54%
national elections (2.20) Transfers | 51% 22% 20% 6% 26%

j. Learning effectively on your Freshmen 6% 31% 38% 20% 58% 70% 76%
own (2.20) Transfers | 13% 20% 31% 35% 65%

k. Understanding yourself Freshmen 12% 31% 36% 19% 54% 60% 67%
(2.20) Transfers | 20% 33% 20% 26% 46%

|. Understanding people of | Freshmen| 9% 30% 34% 24% 57% 51% 53%
other racial and ethnic

backgrounds (220) Transfers 20% 26% 33% 20% 53%




Table 10: Institutional Effectiveness

Question 11: To what

Percentages NSSE Percentages
extent has your experience
at this institution Doc-Ext | Bac-LA
contributed to you Quite a | Quite a | Quite a
knowledge, skills, and . . .
personal development in bitand | bitand | bitand
the following areas? Entering [ Very Quite Very Very Very Very
(WASC Standards in ) )
Parentheses) Level little Some a bit much much much much
m. Solving complex real-wold Freshmen 12% 28% 34% 21% 55% 51% 53%
problems (2.20) Transfers | 13% 16% 38% 31% 69%
n. Developing a personal Freshmen | 18% 26% 33% 18% 51% 52% 58%
code of values and ethics
(2.20) Transfers 16% 31% 31% 20% 51%
0. Contributing to the welfare Freshmen 26% 36% 19% 15% 34% 43% 52%
of your community (2.20) Transfers | 16% 46% 16% 20% 36%
p. Developing a deepened Freshmen| 49% 22% 14% 10% 25% 32% 33%
sense of spirituality (2.20) | Transfers |  62% 20% 13% 4% 16%
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Table 11: Overall Satisfaction

Academic Advising, Educational Experience, and Attend Same Institution

Percentages NSSE Percentages
Doc-Ext Bac-LA
Good Good Good
Entering and and and
Level Poor Fair Good Excellent | Excellent | Excellent | Excellent
Overall, how would you evaluate the quality of Freshmen 7% 21% 46% 23% 69% 71% 81%
academic advising you have received at your
institution? (2.12) Transfers 11% 16% 42% 29% 71%
How would you evaluate your entire educational | Freshmen 3% 18% 55% 20% 5% 86% 91%
experience at this institution? (1.1; 2.10) Transfers 4% 15% 47% 33% 80%
Probably &|Probably & Probably &
Entering | Definitely | Probably | Probably | Definitely | Definitely | Definitely | Definitely
Level No No Yes Yes Yes Yes Yes
If you could start over again, would you go to the | Freshmen 4% 19% 50% 23% 72% 84% 84%
same institution you are now attending? (1.1;
2.10) Transfers 4% 13% 44% 38% 82%
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Introduction

UC Merced participated in the UC Undergraduate Experience Survey (UCUES)
in the campus’ inaugural year, Spring 2006. This survey has been administered by the
other eight UC general campuses several times over the past four years (Spring 2002,
2003 and 2004). It developed from earlier administrations by the UC Berkeley campus in
Spring 1997, 1998, Fall 1999, Spring 2000, and Fall 2000. Over time, the survey has
been revised and improved, and it also has evolved from a paper to web administration.
The Spring 2006 UCUES was a comprehensive survey of all UC undergraduates
covering, in the Core module, topics related to students’ academic and nonacademic time
allocation, academic and personal development, skill development, academic
engagement, plans and aspirations, overall satisfaction with their college education,
evaluation of their education experience, as well as demographic information.

In addition to the Core module, the UCUES includes five other modules. All
undergraduates, freshmen through seniors, take the Core module. For the other five
modules, the students are divided into five groups so that 20% are asked to take one of
the five: Academic Engagement, Civic Engagement, Student Development, Student
Programs and Services, or Wildcard (questions specific to a particular campus). Because
the number of undergraduates at UC Merced was so small (814 in the population)* and
because this same population already had been asked to participate in the National
Survey of Student Engagement (NSSE), a somewhat similar survey to the UCUES, the
Merced campus did not include the five supplemental modules in the Spring 2006
UCUES.

The population of UC Merced undergraduates was comprised of Fall 2005 new
freshmen and new transfers (mostly juniors) who continued in Spring 2006 plus new
freshmen and transfers who matriculated in Spring 2006. A total of 814 students were
invited to participate in the survey, 630 freshmen, 48 sophomores, 121 juniors, and 15
seniors (including one 2"-bachelor’s-degree student). The overall response rate was
37%, which compares favorably to the other UC campuses. The average for all nine
campuses was 33%; only two campuses had higher response rates than UC Merced.
Despite the risk of survey fatigue from having just finished the NSSE survey, UC
Merced’s pioneering students helped contribute to a successful UCUES administration.

Comparative Spring 2006 UCUES data from the other eight campuses are not yet
available. Except for individual campus reports from earlier administrations of the
survey, only one comprehensive report is available. In June 2004, the Center for Studies
in Higher Education (CSHE), housed at UC Berkeley, released results from the first
University of California Undergraduate Experience Survey: Learning and Academic
Engagement in the Multiversity: Student Experience in the Research University—21%
Century (SERU21) Project. This is a report of the Spring 2002 and Spring 2003 UCUES
survey administrations. Where possible and relevant, we will try to put UC Merced’s

! Even with an optimistic response rate of 40-50%, only 65-80 students would respond to each of the 5
modules.



responses into context by comparing this campus’ results to the results for the combined
UC campuses reported by CSHE. In 2002, the survey was administered to all freshmen
and seniors enrolled at the eight campuses, as well as first- and second-year transfer
students. The overall response rate was 24%. In 2003, each campus provided a random
sample of 2,000 students across all classes: freshman, sophomores, juniors, and seniors,
regardless of when they entered as either freshmen or transfers. The overall response
rate, after focusing on multiple methods for increasing response rates, reached 42%.
As the CSHE report indicates (p.7), the UCUES project has three major
objectives:
e Developing a new longitudinal database on the undergraduate student
experience at the University of California;
e Conducting and promoting research for assessment and policy
development and ultimately for improving the undergraduate experience;
e Conducting and promoting scholarly research and reflection on the
changing nature of the undergraduate experience within major research
universities, including student perceptions regarding their educational
goals and academic engagement.

UC Merced Respondents

Table 1 compares the UCUES respondents to the population of undergraduates
who had been invited to participate in the survey. Over a third (37%) of the students
responded. Analyses of response rates for various demographic characteristics reveals
similar patterns to those reported by CSHE for the other UC campuses: Females were
more likely to respond than males; Blacks and Hispanics were less likely to respond than
Asians, American Indian, and White students. New freshmen were more likely to
respond than new transfers. The CSHE report did not discuss response rate patterns by
major. UC Merced students in the following disciplines tended to have lower than
average response rates: all disciplines in the School of Engineering, as well as Human
Biology, Management, and Social & Cognitive Sciences majors. Because of the small
numbers of respondents when disaggregated by gender, ethnicity, or discipline, most of
the following analyses are not broken down by these groups. However, it will be
important as the campus grows to tease out the impact of response bias on future surveys.

Who Are Our Students?

The UCUES survey provides detailed information about our students’ immigrant
status, English language fluency, parents’ and grandparents’ educational background, as
well as socio-economic status. California has a rich immigrant history that contributes to
the changing educational tapestry in the State. Perhaps faster than any other State,
California is rapidly changing in terms of ethnic distributions and majority representation.
At UC Merced, in the heart of California’s Central Valley, 17% of the new freshmen and
26% of the new transfers were foreign-born (Table 2). About 60% of the new freshmen
had mothers and/or fathers who were foreign-born and 65-69% had one more
grandparents who were foreign-born (Table 3). These percentages were slightly lower
for new transfers: about 50% had mothers and/or fathers who were foreign-born and 58-
64% had at least one grandparent who was foreign-born.  This is comparable to the
CSHE findings for the other eight campuses, on average.



Over 60% of the new freshmen and transfers reported that English was their first
language (compared to 55% for the other UC campuses). Eighteen percent of the new
freshmen and 20% of the transfers learned English after the age of 5 (Table 2).

Compared to the other UCs, greater percentages of UC Merced’s undergraduates
perceived that they grew up in families who were working-class or low-income. For new
freshmen, 23% said they grew up in working class families while 16% said they grew up
in low-income or poor families (Table 4). For new transfers, the respective categories
were 34% and 23%. According to the CSHE report, 20.2% of the other UC campus’
undergraduates said they grew up in working class families, 8.2% in low-income
families. UC Merced transfer students were almost one and a half times as likely as the
new freshmen to consider themselves from a working class or low-income background.
This is also reflected in their estimate of their parents’ income in 2005. Over a third of
the transfers said that their parents’ income was under $35,000 in 2005, compared to 28%
of the new freshmen (Table 5). Without adjusting for inflation from 2002 to 2005, the
percentage of undergraduates, on average at the other UCs reporting family incomes
under $35,000 was 23.1%.

Uses of UCUES Information
UCUES provides information that UC Merced expects to use in several ways:

1. As feedback from students to indicate ways the campus can improve the
undergraduate experience.

2. As indirect measures of learning outcomes that can be used, along with other
types of information, for academic program reviews and WASC (Western
Association of Schools and Colleges) accreditation.

3. As one of many sources of information about our students, over time, to help
determine how differences in students’ backgrounds and experiences affect their
learning.

The focus of this report will be on using the survey data to address the WASC standards
for accreditation. Most of the survey items relate to Standard 2: Achieving Educational
Objectives Through Core Functions, but there are a few items that relate to Standard 1
(Defining Institutional Purposes and Ensuring Educational Objectives) and Standard 3
(Developing and Applying Resources and Organizational Structures to Ensure
Sustainability). Where relevant, each table indicates the WASC standards that relate to
the items in the table. Please refer to the UCUES-WASC Standards Crosswalk for more
details.

Time Allocation

Time management skills typically are related to students’ success in an education
or work setting. Often educators and /or advisors expend a great deal of effort trying to
teach students how they can manage their time better to be more successful in college.
Students have a variety of competing demands on their time. Besides attending classes
and labs, many of them try to hold down jobs (on- or off-campus), participate in co-
curricular, cultural and social activities, as well as family matters. Time spent in class
and studying has been positively associated with college GPAs and retention (Kuh, 2001;
Toutkoushian & Smart, 2001; Leppel, 1984).



Table 6 shows that the new freshmen, on average, said they spent about 17.4
hours attending class in a typical week and about 13.1 hours studying or doing other
academic activities outside of class. Very few freshmen are part-time, so typically the
new freshmen are enrolled for 15-16 credits each semester. Transfers, on average, spent
less time attending classes or labs (about 15.8 hours in a typical week), while they spent
more time than the new freshmen studying and doing other academic activities (about
18.6 hours weekly). Compared to new freshmen, transfers also spent more time working
for pay both on- and off-campus (including paid internships) (6.9 hours vs. 4.8 hours
weekly). This pattern is consistent with the findings of the other UC campuses, as
reported by the CSHE, where first year freshmen said they spent, on average, 12.8 hours
per week studying compared to first-year transfers who spent 14.6 hours (p.15).
According to the CSHE report, “...transfer students allocate their time differently than
those who come directly from high school, spending more time studying, more time on
off-campus obligations such as work and family, and less time on co-curricular activities,
partying and sports” (p. 13).

Self-Assessment of Skills & Abilities

The UCUES survey asked respondents to indicate their perceived level of
proficiency in terms of 15 different skills and abilities both at the time they matriculated
at UC Merced (Fall 2005) and at the time of the survey (May 2006). Basically we can
compare their responses to each timeframe and estimate their perceived gains over their
first year on campus. Table 7 shows the responses for both new freshmen and new
transfers, as well as their calculated gains, measured in terms of the change in
percentages rating themselves “Good,” “Very Good” or “Excellent” between Fall 2005
and May 2006. Not surprisingly, the transfer students tended to rate themselves higher
than new freshmen on most items. There were three exceptions: Computer Skills, Ability
to Prepare and Make Presentations, and Interpersonal (Social) Skills. Both freshmen
and transfers seemed to rate themselves similarly for the last two, and freshmen were
only 5 percentage points higher than the transfers in rating themselves on Computer Skills
(66% vs. 61%).

The biggest differences in new freshman and transfer ratings of their abilities at
matriculation were for Analytical & Critical Thinking Skills (54% of freshmen said their
level of proficiency was good, very good or excellent, compared to 87% transfers) and
for Ability to be Clear & Effective When Writing (45% of freshmen and 76% of transfer
rated themselves good, very good or excellent). The patterns for gains in their
perceptions of proficiency levels during their first year at UC Merced also were very
different for new freshmen and transfers. Of course, because the new freshmen rated
themselves, on average, lower than transfers for most items, they had the most room for
growth. The highest gains for new freshmen appeared in six areas: Understanding of a
Specific Field of Study (+41 percentage points), Ability to be Clear & Effective When
Writing (+40), Analytical & Critical Thinking Skills (+35), Understanding International
Perspectives (+27), Ability to Read & Comprehend Academic Material (+25), and
Library Research Skills (+24). The highest gains for transfers were Understanding of a
Specific Field of Study (+39 percentage points), Library Research Skills (+30), and five
areas in which there were gains of 20-24 percentage points: Understanding International



Perspectives, Other Research (non-library) Skills, Computer Skills, Ability to Prepare &
Make Presentations, and Leadership Skills.

Comparison to the other UCs in the prior administration of a UCUES survey
cannot be made easily. The earlier question dealing with self-assessment of skills and
abilities was considerably different, asking students to rate the importance of a list of
items as educational goals for themselves, and then rating their progress in reaching each
goal at the time of the survey. The items overlap but are not exactly the same as the
Spring 2006 version of the UCUES.

Table 8 shows the self-ratings by new freshmen and transfers for a set of personal
development items, comparing their perceptions of their abilities along these dimensions
when they matriculated and at the time of the survey. Again, transfers tended to rate
themselves somewhat higher than the freshmen on 4 out of 5 of the items (but by no more
than 4 percentage points). Over 80% of both freshmen and transfers rated themselves as
good, very good or excellent on their ability, at the time of matriculation, for Self
Awareness & Understanding, Understanding the Importance of Personal Social
Responsibility, Ability to Appreciate Cultural & Global Diversity, and 90% or more for
the Ability to Appreciate, Tolerate & Understand Racial & Ethnic Diversity. Over 75%
rated themselves good, very good or excellent for the Ability to Appreciate the Fine Arts.
Because they tended to rate themselves so high on these items to begin with, their
perceived gains were small. But they did perceive gains in every case (ranging from 5 to
9 percentage points) at the end of their first year on campus.

Academically-Related Behaviors: Academic Engagement

Tables 9,10,11,12,13, and 14 still reflect self-reported information; however, they
focus on actual academically-related behaviors exhibited by the new freshmen and
transfers at UC Merced during their first year. Transfers were considerably more likely
than freshmen to more frequently: Turn in a Course Assignment Late (9% vs. 4%), Have
Gone to Class Without Completing Assigned Reading (41% vs. 35%), Have Gone to
Class Unprepared (24% vs. 15%), Skipped Class (24% vs. 14%), and Worked On Class
Projects or Studied as a Group With Other Classmates Outside of Class (74% vs. 63%).
The first four items reflect degrees of academic disengagement that concern faculty,
advisors, and other education professionals. Relating the students’ responses to these to
their actual success (measured by GPA) during their first year at UC Merced will be an
important part of the next phase in analyzing this survey data. According to the CSHE
report, about 10% of the students at the other UCs had missed class ‘often’ or ‘very
often.” Corresponding percentages for new freshmen and transfers at UC Merced were
7% and 16%, respectively. The CSHE report also indicated that, “in general, such
academically disengaged behavior is more likely among students from more advantaged
backgrounds... and that such behavior is also strongly associated with spending time
partying and other ‘social life’ activities” (p. 32). Furthermore, they found that “class
attendance is also negatively related to engagement in individualized pursuits like
watching TV, playing video games, and surfing the web for entertainment purposes.”

Large percentages of freshmen and transfers admitted that they frequently went to
class without completing the assigned reading (35% and 41%, respectively). Table 10
shows that only 55% of the freshmen and 61% of the transfers completed 70% or more of



their assigned reading over the 2005-2006 academic year. At the time these students took
this survey, they were within 3-4 weeks of taking the spring semester finals.

Over 50% of the freshmen (57%) and transfers (59%) indicated that they
somewhat often, often, or very often raised their standard for acceptable effort due to the
high standards of a faculty member. Over 60% said they somewhat often, often or very
often extensively revised a paper at least once before submitting it to be graded. Both
Writing 1 and Writing 10 required frequent paper revisions. Since large numbers of the
freshmen and transfers were required to take these courses this academic year, we would
expect their responses to reflect, at least in part, their experiences in the writing courses.

Another indicator of academic engagement is how frequently students use the
campus library for research and other purposes. Table 12 compares self-reported library
usage by freshmen with that by transfers during an average term. (Use of the UC Merced
library needs to be qualified in a couple ways. First of all, the library building was not
completely finished at the start of the Fall 2005 semester. In fact, much of the library
was used for classrooms because the Classroom Building also was not completed in time
for the inaugural semester. Many sections of the library, including the space for housing
the books, were closed or in reduced, makeshift space. Secondly, the UC Merced library
is unique and forward-looking in many ways. Most of the access to materials is online.
Book and journal holdings are not the library’s modus operandi. Much more emphasis
than usual (especially compared to more established, older academic libraries) is on
electronic access to materials and research instruction by library staff. As a member of
the University of California, this electronic access is huge---almost 34 million volumes
and serials through the Melvyl Catalog System.?)

Transfers were much more likely to use the library both for research and for other
purposes. In fact, they were over 75% more likely than freshmen to use the campus
library for research more frequently than monthly; and over 25% more like to use it for
other purposes more frequently than monthly. Student satisfaction with the accessibility
of library staff and with the availability of library research materials is high, but until we
receive the comparative data for the other UC campuses, we will not know if it is higher
than average for the UC system. Transfer students, not surprisingly, given their greater
tendency to use the library, tended to be more satisfied than the freshmen. 86% of the
transfers (compared to 77% of the freshmen) were somewhat satisfied, satisfied, or very
satisfied with the accessibility of library staff (Table 15). 95% of the transfers (compared
to 82% of the freshmen) were similarly satisfied with the availability of library research
materials.

All of the above-mentioned items are indicators of academic engagement that will
be important to track over time and to analyze in terms of other student characteristics.

Evaluation of Educational Experience

Part of the effort to improve student learning focuses on moving students toward
higher order cognitive skills, from memorization to analysis, synthesis, making
judgments, and applying theories or concepts to real world problems. The UCUES

% The Melvyl catalog provides access to online collections of the California Digital Library (CDL),
including the libraries held by the ten UC campuses, the California State Library, Hastings College of Law,
the California Academy of Sciences, the California Historical Society, the Center for Research Libraries,
the Graduate Theological Union, and the Lawrence Berkeley National Laboratory.



survey asked the students to indicate how frequently over the past year their coursework
required them to perform these five types of cognitive skills. Table 13 summarizes the
responses from the new freshmen and transfers. What is interesting or surprising from
these results is that the transfer students were more likely than the freshmen to say that
their coursework somewhat often, often or very often required them to memorize material
(Recognize or recall specific facts, terms and concepts). About 80% of the freshmen
indicated that their coursework required them to memorize material more than
occasionally, while 91% of the transfers did. For the rest of the cognitive skill levels, the
pattern was the same for both the freshmen and transfers. In general, over 70% of the
students were required more than occasionally to exhibit the higher level cognitive skills:
Explain methods, ideas, or concepts and use them to solve problems (86% of the
freshmen and transfers), Break down material into component parts or arguments into
assumptions to see the basis for different outcomes and conclusions (75% of the
freshmen; 73% of transfers), Judge the value of information, ideas, actions and
conclusions based on the soundness of sources, methods and reasoning (78% of the
freshmen and transfers), and Create or generate new ideas, products or ways of
understanding (75% of the freshmen; 71% of transfers).

Table 13A shows that, in almost every case, for the freshmen and transfers,
Engineering majors were less likely than the other majors (Natural Sciences and Social
Sciences, Humanities, and Arts majors) to have been required to do all of the listed
cognitive skills. The only exception was the second skill: Explain methods, ideas, or
concepts and use them to solve problems. In this case, Engineering majors responded
similarly to the other majors.

Table 14 augments the analysis of students’ use of higher level cognitive skills,
detailing examples of synthesis and judgment and skills that are particularly necessary to
do research. Again, perhaps surprisingly, the new freshmen seem to have performed
these cognitive skills more frequently than the transfer students. The freshmen were
more often than the transfers to have been required to Use facts and examples to support
their viewpoint (93% vs. 85%), Incorporate ideas or concepts from different courses
when completing assignments (82% vs. 78%), and Reconsider their own position on a
topic after assessing the arguments of others (65% vs. 53%). Part of the differences
between the freshmen and transfers could be explained by the differences in their
distributions by major. Compared to the freshmen, transfers were more likely to be in
Engineering and Social Sciences, Humanities, and Arts majors (Table 14A). The general
pattern for freshmen and transfers was similar: the highest percentages saying they more
than occasionally Used facts and examples to support your viewpoint (93% of freshmen;
85% of transfers) and fewer with each of the remaining items: Incorporated ideas or
concepts from different courses when completing assignments (82% of freshmen; 78% of
transfers), Examined how others gathered and interpreted data and assessed the
soundness of their conclusions (69% of freshmen; 71% of transfers), and Reconsidered
your own position on a topic after assessing the arguments of others (65% of freshmen;
53% of transfers).

For all of these cognitive skills items (Tables 13 and 14), it will be extremely
useful, when the campus has a full array of students in each class (freshman through
senior), to be able to answer more detailed questions about the trends. Does the



frequency of these skills track by class level, certain majors, or other student
characteristics?

Diverse Perspectives

Table 16 shows how often students felt they had gained a deeper understanding of
other perspectives through conversations with fellow students, due to exposure to
different characteristics from their own: religious beliefs, political opinions, nationality,
race/ethnicity, sexual preference, and social class. UC Merced has a very diverse student
body in terms of race/ethnicity: 38% Asian, 6% Black, 25% Hispanic, and 26% White
(Table 1), as well as a good distribution of students from various social classes and
income groups. We would expect, therefore, that the students would be exposed to a
wide range of perspectives. The pattern of responses for freshmen and transfers was very
similar. About two-thirds or more indicated that they had gained a deeper understanding
of other perspectives relative to race/ethnicity and nationality more than occasionally.
More than a third, and in some cases almost half, also said the same relative to political
opinions, social class, and religious beliefs.

Satisfaction with Educational Experience

UCUES included a series of questions to probe the students’ levels of satisfaction
with their UC Merced education overall and also with various aspects of their education
(Tables 17, 18 and 15). Table 17 shows in general how they felt about how well they did
(GPA), their social experience, academic experience overall, as well as the overall value
for the price they paid. It also shows how much in agreement they were with feeling that
they belong at this campus and, knowing what they know now, whether they would still
choose to enroll. For most of these aspects, transfer students were more satisfied than the
new freshmen.

Academic Success. The new freshmen obviously were not very satisfied with
their academic success so far. Only 54% were at least somewhat satisfied with their
GPA. Not only is the freshman year typically difficult because it tends to be more
rigorous than their high school experience, and, in many cases, this is the first long-term
experience for these students away from home (coping with time management, increased
responsibilities, etc.), but this also was the inaugural year for the campus. All the courses
were being taught for the first time. No one really knew what to expect from the first
class of students, based on their characteristics. Many of the students were first
generation, low-income, and from high schools that traditionally had lower than average
academic preparation indices. By mid-semester in the fall, after mid-term grades were
distributed, some of the courses were revised to adjust to student learning needs (e.g.,
Math 5, CORE 1). Compared to the new freshmen, transfer students were much more
likely to be satisfied with their academic success at UC Merced so far. Almost three-
quarters of the transfers were at least somewhat satisfied with their GPAs. Until we have
the UC comparison data, however, we will not know how to evaluate this in terms of
being normal, below or above normal, for the UC system.

Social Experience. Almost three-quarters of the freshmen and 85% of the
transfers were at least somewhat satisfied with their overall social experience at UC
Merced. It is a little surprising that the transfers were more positive than the freshmen



about their social experience, given that about 85% of the freshmen lived in on-campus
housing whereas most of the transfers lived off campus.

Overall Academic Experiences. Almost 80% of the freshmen were at least
somewhat satisfied with their overall academic experience and 85% of the transfers also
were. Transfers were more likely to value their education (for the price they were
paying) more than the freshmen (78% vs. 68% at least somewhat satisfied).

Sense of Belonging and Whether They Would Enroll Again. Over 80% of the
new freshmen and 78% of the transfers indicated that they agreed at least somewhat that
they felt they belonged at this campus, but fewer freshmen (76%) said that they still
would enroll at this campus after knowing what they know now. The transfers were more
positive in this regard; 85% agreed at least somewhat that they still would enroll.
Breakdowns by major discipline area (Table 17A) shows that, whereas freshman Social
Sciences, Humanities, and Arts majors were least likely (73%) to say they would still
choose to enroll at UC Merced, transfer majors in the Social Sciences, Humanities, and
Arts were most likely (91%) compared to the other discipline areas.

Faculty Communication and Fairness. Both the freshmen and transfers were
very positive about the channels of communication between themselves and faculty,
equitable and fair treatment of students by the faculty, and how clearly faculty explain
plagiarism and its consequences (Table 18). Over 90% of the freshmen and 96% of the
transfers said that there are open channels of communication between faculty and
students regarding student needs, concerns, and suggestions. Almost 90% of the
freshmen and 93% of the transfers indicated that students are treated equitably and fairly
by faculty. More freshmen than transfers felt that the faculty clearly explain plagiarism
and its consequences (95% vs. 84%). This is heartening especially because the
Academic Senate, during this first year, had not yet released its official policy on
plagiarism. This is an area that should be tracked over time, and by major, to be sure that
students understand the subtleties of, as well as the penalties for, plagiarism for each
discipline.

Advising. The freshmen and transfers responded similarly in terms of satisfaction
with academic advising by student peer advisors, college staff, departmental staff, and
faculty (Table 15). Over 80% were at least somewhat satisfied with college and
departmental staff as well as faculty advising. They were less satisfied with student peer
advisors (72% at least somewhat satisfied).

Quality of Instruction. Freshmen and transfers also responded similarly in terms
of satisfaction with the quality of instruction by faculty and graduate student TAs. Again,
over 80% were at least somewhat satisfied. Over 90% of the transfers were at least
somewhat satisfied with the quality of faculty instruction.

Availability of Majors and Availability/Variety of Courses. Satisfaction with
the availability of majors and both the availability and variety of courses is another
matter. Only 69% of the freshmen and transfers were at least somewhat satisfied with
their ability to get into a major that they wanted. For the transfers, this might have
referred in part to the fact that, for academic year 2005-2006, the Management program
was only open to new freshmen. The transfers also might have been referring to the
calculus prerequisite for many of the majors in the Schools of Natural Sciences and
Engineering. For freshmen, especially undeclared freshmen, their concern about
availability of majors may have had more to do with the lack of breadth in terms of



choices of majors than to any inability to get into one of the nine the majors UC Merced
offered in 2005-2006.

Somewhat perplexing are the responses of both freshmen and transfers to the
questions about availability of courses for general education or breadth requirements
(47% of the freshmen and 44% of the transfers were at least somewhat dissatisfied). UC
Merced’s general education requirements include the University requirements of Entry
Level Writing and American History and Institutions (both of which could be met prior to
arriving on campus) as well as the Campus requirements of College Reading and
Composition (Writing 10), a quantitative reasoning course, and a unique CORE course
sequence (CORE 1 and 100). There also are School-specific general education
requirements such as, for the School of Engineering, Integrated Calculus and Physics,
Contemporary Biology, Introduction to Computing | and |1, plus another 17 elective units
(from a list of acceptable courses). Since a sufficient number of sections of the Campus
requirements were available for all freshmen and transfers who needed them, these
students may have been referring to a restricted choice in times that courses were offered
or to a restricted choice in the number of general education elective courses offered.

The respondents, especially the transfers, also were very concerned about the
availability of courses needed for graduation (62% of the transfers and 43% of the
freshmen were at least somewhat dissatisfied). Variety of courses in their majors also
was an issue. Fifteen percent of the freshmen and 18% of the transfers were very
dissatisfied with the variety of courses offered in their majors. Only 46% of the freshmen
and 40% of the transfers were at least somewhat satisfied.

Access to Small Classes and to Faculty. The students’ satisfaction with access
to small classes and also to faculty outside of class stood out from all the other aspects in
a positive way. Over 90% of the freshmen and transfers were at least somewhat satisfied
with their access to small classes and to faculty. An impressive 98% of the transfers were
satisfied with their access to small classes (60% were very satisfied). This is one of the
advantages of being a small campus, with under 900 students and about 60 full-time
faculty. Despite the research mission of the campus, UC Merced in some ways compares
more to small, selective, liberal arts colleges than to the much larger UC campuses.

Opportunities for Research Experience. Most of the freshmen (73%) and even
more of the transfers (84%) were at least somewhat satisfied with the opportunities for
research experience or to produce creative products. The pattern by major, however, is
very different for freshmen and transfers. Freshmen in Engineering majors were much
less likely to be satisfied with their opportunities for research experiences (63% vs. about
75% for non-Engineering majors), while transfers in the Social Sciences, Humanities, and
Arts were much more likely than the other disciplines to be at least somewhat satisfied
with their research opportunities (90% vs. about 77-78% for Natural Sciences and
Engineering majors) (Table 15A).

Educational Enrichment Programs. Comparatively, there was considerably
less satisfaction with students’ opportunities to participate in various educational
enrichment programs, such as study abroad, internships, and the UCDC program (where
students spend a semester in Washington DC, focusing on courses related to public policy
issues). Study abroad is not an option through UC Merced yet and, although
participation in the UCDC program is available, these students would not have had the
chance yet to take advantage of that program. Still, a little over half of the new freshmen
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and 68% of the transfers were at least somewhat satisfied with the educational
enrichment programs.

Library. Satisfaction with the accessibility of the library staff and availability of
library research materials was substantially higher for the transfers than for the freshmen,
probably because the transfers used the library more often (see previous discussion on
page 6). 86% of the transfers were at least somewhat satisfied with the accessibility of
the library staff (77% of the freshmen) and 95% were at least somewhat satisfied with the
availability of library research materials (82% of the freshmen).

How to Create a Better Undergraduate Experience. Finally, Table 19
summarizes the most important ways that UC Merced could create a better undergraduate
experience for its students. The most common response to this open-ended question was
More Courses. Thirty percent gave this as their number one way to improve the campus.
46% gave it as one of their three top ways. The second most important thing the campus
could do was to provide More Majors. Sixteen percent listed this as their top way to
create a better undergraduate experience; 21% listed it as one of their top three ways.

The third most important thing the campus could do was to provide More or Better
Campus Activities. 10% listed this as their top way; 27% listed it as one of their top three
ways. Finally, the fourth most important thing to improve was More or Better Food
Options. (This actually was the third most popular way to improve the undergraduate
experience when all the first, second, and third choices were combined. 4% indicated it
was their top choice; 22% listed it as one of their top three choices.)

Future Plans

One in ten of the new freshmen and one in five of the transfers said that they plan
to work full-time when they graduate (Table 20). Not surprisingly, 20% of the freshmen
(and 7% of the transfers) indicated that, at this point in time, they had no idea what they
plan to do when they graduate. Over 50% of the undeclared freshmen were uncertain.
Small percentages (4% of freshmen and 2% of transfers---all in Engineering--- said they
plan to study or work abroad.

The majority of both the new freshmen (66%) and transfers (70%) said they plan
to enroll in graduate or professional school when they graduate. In both cases, majors in
the Natural Sciences were the most likely to pursue graduate or professional degrees after
graduating from UC Merced (80% of the freshman and 92% of the transfer Natural
Sciences majors). Ultimately, 73% of the new freshmen and 76% of the transfers said
they expected to earn a higher degree than the bachelor’s (Table 21). One in five of the
freshmen did not know yet what their highest degree would be (over half of the
undeclareds were uncertain), but 21% indicated it would be a master’s, 4% law, 18% MD
or other health professional degree, and 27% other doctoral degree. Transfers were more
likely than the freshman to say they ultimately expected to earn a doctoral degree (44%
vs. 27%). According to the CSHE report (p. 20), 24% of the UC respondents to the
earlier UCUES survey said indicated that they expected to earn a doctoral degree.
Clearly, UC Merced students, like the students at the other UCs, have graduate school
ambitions and expect the university to prepare them for those ambitions.

Engineering majors, regardless of matriculation type, were more likely than
majors in the other discipline areas to plan to pursue master’s degrees as their highest
degrees. Natural Sciences majors were more likely than the others to plan to earn
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medical professional/doctoral degrees. Over half of the transfers majoring in the Social
Sciences, Humanities and Arts intend to earn a non-medical doctoral degree. Freshman
majors in the Social Sciences, Humanities and Arts were fairly evenly split between
master’s (30%) and non-medical doctoral (29%) degrees.
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Table 1: Representativeness of Respondents

Population of | Response
Respondents Non-Respondents | Undergraduates Rate
N % N % N % %

Gender

Female 169 56% 245 48% 414 51% 41%
Male 130 43% 269 52% 399 49% 33%
Ethnicity

American Indian/Alaskan Native 2 1% 3 1% 5 1% 40%)
Asian American/Pacific Islander 119 40% 188 37% 307 38% 39%)
Black/African-American 17 6% 33 6% 50 6% 34%
Hispanic 73 24% 134 26% 207 25% 35%
White/Caucasian 81 27% 133 26% 214 26% 38%
Other/Unknown 8 3% 27 5% 35 4% 23%
Matriculation Type

New Freshman 254 85% 414 81% 668 82% 38%
New Transfer 46 15% 100 19% 146 18% 32%
Class Level

Freshman 235 78% 395 7% 630 7% 37%
Sophomore 23 8% 25 5% 48 6% 48%
Junior 36 12% 85 17% 121 15% 30%
Senior 5 2% 9 2% 14 2% 36%
2nd BA 1 0% 0 0% 1 0% 100%
Major

School of Engineering 39 13% 95 18% 134 16% 29%
Bioengineering 6 2% 27 5% 33 4% 18%
Computer Science & Engineering 19 6% 37 7% 56 7% 34%
Environmental Engineering 2 1% 4 1% 6 1% 33%
Undeclared, Engineering 12 4% 27 5% 39 5% 31%
School of Natural Sciences 100 33% 175 34% 275 34% 36%
Biological Sciences 69 23% 111 22% 180 22% 38%)
Earth Systems Science 2 1% 3 1% 5 1% 40%
Human Biology 15 5% 40 8% 55 7% 27%
Undeclared, Natural Sciences 14 5% 21 4% 35 4% 40%
School of Social Sciences,

Humanities, & Arts 124 41% 185 36% 309 38% 40%
Management 22 7% 47 9% 69 8% 32%)
Social & Cognitive Sciences 49 16% 94 18% 143 18% 34%
World Cultures & History 19 6% 21 4% 40 5% 48%
Undeclared, Social Sciences,

Humanities, & Arts 34 11% 23 4% 57 7% 60%
Undeclared 37 12% 59 11% 96 12% 39%
TOTAL 300 100% 514 100% 814 100% 37%
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Table 2: When came to US to live & when learned to speak English

in percentages

1991 or
When came to live in US Bornin U.S. earlier 1992-2000 |2001 or later
New Freshmen 83% 3% 8% 5%
New Transfers 74% 9% 9% 7%
in percentages
Englishis Atter
native Before 5 11-15 years | turning 16

When learned to speak English language yrs old 6-10 yrs old old yrs old
New Freshmen 62% 19% 13% 5% 0%
New Transfers 64% 16% 9% 9% 2%

Spring 2006 UC Undergraduate Experience Survey

Table 3: To the best of your knowledge, who among the
following of your relatives was born in the U.S.?

UC Merced

in percentages

Foreign-
New Freshmen Born in U.S. Born
Mother 43% 58%
Father 41% 60%
Mother's mother 35% 65%
Father's mother 31% 69%
Mother's father 35% 65%
Father's father 32% 68%

in percentages

Foreign-
New Transfers Bornin U.S. Born
Mother 48% 52%
Father 49% 51%
Mother's mother 39% 61%
Father's mother 36% 64%
Mother's father 41% 59%
Father's father 42% 58%
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Table 4: Which of the following best
describes your social class when you were

growing up?

New Freshmen Percentage
Wealthy 1%
Upper-middle or professional middle 20%
Middle-class 40%
Working-class 23%
Low-income or poor 16%
New Transfers Percentage
Wealthy 0%
Upper-middle or professional middle 18%
Middle-class 25%
Working-class 34%
Low-income or poor 23%

Spring 2006 UC Undergraduate Experience Survey
UC Merced

Table 5: To the best of your knowledge, which category includes the total annual combined
income of your parent(s) before taxes in 2005?

in percentages

$35,000- $80,000- $150,000-
<$35,000 79,999 149,999 199,999 $200,000+
New Freshmen 28% 34% 29% 4% 5%
New Transfers 36% 43% 18% 0% 2%
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Table 6: During typical 7-day week, hours spent doing the following:
In Percentages

(WASC standards in parentheses)

New Freshmen Hours per typical week Mean Hrs*
0 1-5 6-10 11-15 16-20 21-25 26-30 >30

Attend class or labs (2.5) 0% 2% 7% 24% 46% 13% 5% 3% 17.4

Study and other academic activities outside

of class (2.5) 1% 14% 29% 25% 17% 5% 4% 5% 13.1

Paid employment (incl. paid internships) 62% 6% 8% 11% 10% 1% 1% 0% 4.8

Work for pay on campus 67% 4% 8% 11% 9% 1% 0% 1% 4.2

Work hours related to your academic

interests (2.2; 2.11) 83% 8% 5% 2% 2% 1% 0% 0% 1.4

New Transfers 0 1-5 6-10 11-15 16-20 21-25 26-30 >30

Attend class or labs (2.5) 0% 2% 22% 28% 28% 9% 7% 4% 15.8

Study and other academic activities outside

of class (2.5) 0% 4% 16% 16% 27% 16% 2% 20% 18.6

Paid employment (incl. paid internships) 50% 5% 16% 9% 14% 2% 2% 2% 6.9

Work for pay on campus 59% 4% 15% 7% 15% 0% 0% 0% 4.9

Work hours related to your academic

interests (2.2; 2.11) 76% 7% 7% 4% 4% 0% 0% 2% 2.8

*Mean hours were calculated by taking the midpoints of the intervals. For the last interval (>30), we used the midpoint of 31-35.
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Table 7: Please rate level of proficiency in the following areas when you started at this campus and now:

In Percentages

WASC standards: 2.2;2.3; 2.10; 2.11 Frequency
WHEN STARTED
Good, Very
Good,
New Freshmen Very Poor Poor Fair Good Very Good| Excellent | Excellent
Analytical & critical thinking skills 2% 9% 34% 37% 14% 3% 54%
Ability to be clear & effective when
writing 5% 10% 40% 33% 9% 2% 45%
Ability to read & comprehend
academic material 2% 8% 26% 38% 19% 7% 64%
Foreign language skills 6% 17% 34% 29% 8% 6% 43%
Understanding of a specific field of
study 3% 10% 43% 36% 6% 2% 44%
Quantitative (math & statistical) skills 4% 12% 33% 32% 15% 4% 51%
Ability to speak clearly & effectively 0% 2% 15% 23% 29% 29% 81%
Understanding international
perspectives 0% 10% 34% 33% 18% 4% 55%
Leadership skills 2% 13% 25% 34% 17% 9% 60%
Computer skills 2% 7% 24% 33% 22% 11% 66%
Internet skills 1% 1% 16% 29% 25% 29% 82%
Library research skills 1% 13% 34% 35% 11% 2% 49%
Other research skills 2% 9% 33% 37% 13% 6% 56%
Ability to prepare & make
presentations 1% 4% 34% 34% 20% 7% 61%
Interpesonal (social) skills 1% 6% 25% 35% 21% 12% 68%
Good, Very
Good,
New Transfers Very Poor Poor Fair Good Very Good| Excellent | Excellent
Analytical & critical thinking skills 0% 0% 13% 46% 35% 7% 87%
Ability to be clear & effective when
writing 0% 7% 17% 46% 26% 4% 76%
Ability to read & comprehend
academic material 0% 0% 26% 41% 26% 7% 74%
Foreign language skills 9% 17% 26% 30% 9% 9% 48%
Understanding of a specific field of
study 0% 4% 44% 37% 13% 2% 52%
Quantitative (math & statistical) skills 0% 4% 35% 37% 17% 7% 61%
Ability to speak clearly & effectively 0% 0% 15% 22% 35% 28% 85%
Understanding international
perspectives 0% 2% 37% 37% 22% 2% 61%
Leadership skills 2% 2% 31% 36% 16% 13% 65%
Computer skills 0% 4% 35% 35% 17% 9% 61%
Internet skills 0% 0% 15% 35% 33% 17% 85%
Library research skills 0% 4% 37% 48% 11% 0% 59%
Other research skills 0% 2% 30% 54% 11% 2% 67%
Ability to prepare & make
presentations 0% 9% 30% 44% 13% 4% 61%
Interpesonal (social) skills 0% 9% 24% 35% 22% 11% 67%
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Table 7: Please rate level of proficiency in the following areas when you started at this campus and now:

In Percentages

WASC standards: 2.2;2.3; 2.10; 2.11 Frequency
NOW

Good, Very

Good, Gain (pctg

New Freshmen Very Poor Poor Fair Good Very Good| Excellent | Excellent pts)
Analytical & critical thinking skills 0% 1% 9% 41% 43% 6% 89% 35
Ability to be clear & effective when
writing 0% 2% 13% 40% 38% 8% 85% 40
Ability to read & comprehend
academic material 0% 1% 10% 36% 41% 11% 89% 25
Foreign language skills 5% 19% 30% 29% 10% 6% 46% 3
Understanding of a specific field of
study 0% 2% 13% 41% 37% 7% 85% 41
Quantitative (math & statistical) skills 2% 8% 22% 33% 30% 6% 68% 17
Ability to speak clearly & effectively 0% 0% 6% 27% 36% 31% 93% 12
Understanding international
perspectives 0% 2% 16% 40% 31% 12% 82% 27
Leadership skills 0% 8% 19% 32% 27% 14% 73% 13
Computer skills 1% 2% 16% 33% 31% 16% 80% 15
Internet skills 0% 1% 6% 25% 34% 34% 93% 11
Library research skills 0% 3% 24% 38% 26% 9% 72% 24
Other research skills 0% 3% 21% 43% 24% 9% 76% 19
Ability to prepare & make
presentations 0% 2% 22% 36% 30% 10% 76% 16
Interpesonal (social) skills 1% 3% 12% 31% 329 21% 83% 16

Good, Very

Good, Gain (pctg

New Transfers Very Poor Poor Fair Good Very Good| Excellent | Excellent pts)
Analytical & critical thinking skills 0% 0% 1% 22% 59% 15% 96% 9
Ability to be clear & effective when
writing 0% 0% 11% 37% 46% 7% 89% 13
Ability to read & comprehend
academic material 0% 0% 11% 26% 50% 13% 89% 15
Foreign language skills 7% 24% 15% 35% 9% 11% 54% 7
Understanding of a specific field of
study 0% 0% 9% 37% 37% 17% 91% 39
Quantitative (math & statistical) skills 0% 2% 28% 39% 22% 9% 70% 9
Ability to speak clearly & effectively 0% 0% 9% 15% 41% 35% 91% 7
Understanding international
perspectives 0% 0% 15% 39% 39% 7% 85% 24
Leadership skills 2% 2% 11% 39% 30% 15% 85% 20
Computer skills 2% 0% 15% 48% 24% 11% 83% 22
Internet skills 0% 2% 4% 22% 48% 24% 93% 9
Library research skills 0% 0% 11% 39% 46% 4% 89% 30
Other research skills 0% 0% 9% 46% 36% 9% 91% 24
Ability to prepare & make
presentations 0% 4% 13% 35% 37% 11% 83% 22
Interpesonal (social) skills 0% 0% 15% 26% 37% 22% 85% 17
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Table 7: Please rate level of proficiency in the following areas when you started at this campus and now:
In Percentages

WASC standards: 2.2;2.3; 2.10; 2.11 Frequency
WHEN STARTED
New Freshmen % Good, Very Good, Excellent
Social
Sciences,
Engineer- [ Natural Humanities,
ing Sciences Arts Undeclared
Analytical & critical thinking skills 60% 45% 59% 58%
Ability to be clear & effective when
writing 40% 40% 50% 45%
Ability to read & comprehend
academic material 67% 60% 66% 64%
Foreign language skills 37% 45% 41% 50%
Understanding of a specific field of
study 60% 44% 45% 28%
Quantitative (math & statistical) skills 80% 48% 43% 56%
Ability to speak clearly & effectively 77% 77% 85% 86%
Understanding international
perspectives 40% 54% 63% 50%
Leadership skills 50% 57% 65% 58%
Computer skills 73% 62% 64% 72%
Internet skills 90% 78% 79% 89%
Library research skills 60% 44% 46% 58%
Other research skills 67% 52% 57% 54%
Ability to prepare & make
presentations 69% 53% 65% 58%
Interpesonal (social) skills 59% 68% 71% 64%
New Transfers % Good, Very Good, Excellent
Social
Sciences,
Engineer- [ Natural Humanities,
ing Sciences Arts Undeclared
Analytical & critical thinking skills 89% 92% 83% *
Ability to be clear & effective when
writing 78% 69% 78% *
Ability to read & comprehend
academic material 78% 7% 70% *
Foreign language skills 56% 62% 39% *
Understanding of a specific field of
study 56% 39% 61% *
Quantitative (math & statistical) skills 89% 77% 43% *
Ability to speak clearly & effectively 78% 92% 83% *
Understanding international
perspectives 67% 54% 61% *
Leadership skills 56% 75% 61% *
Computer skills 67% 54% 61% *
Internet skills 89% 77% 87% *
Library research skills 56% 54% 61% *
Other research skills 56% 77% 65% *
Ability to prepare & make
presentations 67% 39% 70% *
Interpesonal (social) skills 67% 54% 74% *

*Too few respondents to report.
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Table 7: Please rate level of proficiency in the following areas when you started at this campus and now:
In Percentages

WASC standards: 2.2;2.3; 2.10; 2.11 Frequency
NOW
New Freshmen % Good, Very Good, Excellent
Social
Sciences,
Engineer- [ Natural Humanities,
ing Sciences Arts Undeclared
Analytical & critical thinking skills 97% 85% 92% 86%
Ability to be clear & effective when
writing 87% 85% 86% 81%
Ability to read & comprehend
academic material 97% 89% 89% 81%
Foreign language skills 37% 41% 77% 64%
Understanding of a specific field of
study 97% 86% 83% 78%
Quantitative (math & statistical) skills 93% 74% 59% 61%
Ability to speak clearly & effectively 90% 94% 94% 92%
Understanding international
perspectives 80% 76% 89% 78%
Leadership skills 63% 73% 78% 64%
Computer skills 90% 73% 80% 89%
Internet skills 97% 91% 91% 97%
Library research skills 77% 69% 72% 78%
Other research skills 71% 79% 72% 75%
Ability to prepare & make
presentations 83% 72% 79% 72%
Interpesonal (social) skills 83% 85% 84% 78%
New Transfers % Good, Very Good, Excellent
Social
Sciences,
Engineer- [ Natural Humanities,
ing Sciences Arts Undeclared
Analytical & critical thinking skills 100% 100% 91% *
Ability to be clear & effective when
writing 89% 92% 86% *
Ability to read & comprehend
academic material 78% 85% 96% *
Foreign language skills 56% 62% 52% *
Understanding of a specific field of
study 78% 100% 91% *
Quantitative (math & statistical) skills 100% 85% 48% *
Ability to speak clearly & effectively 89% 100% 87% *
Understanding international
perspectives 89% 77% 87% *
Leadership skills 78% 92% 83% *
Computer skills 89% 85% 78% *
Internet skills 89% 100% 91% *
Library research skills 78% 92% 91% *
Other research skills 75% 100% 91% *
Ability to prepare & make
presentations 78% 77% 87% *
Interpesonal (social) skills 89% 85% 83% *

*Too few respondents to report.
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Table 8: Please rate your abilities now and when you first began at this university on the following:

WASC standards: 2.2
WHEN STARTED

In Percentages

Good, Very
Good,
New Freshmen Very Poor Poor Fair Good Very Good| Excellent | Excellent
Ability to appreciate, tolerate &
understand racial & ethnic diversity 0% 2% 8% 29% 30% 31% 90%
Ability to appreciate the fine arts (e.g.
painting, music, drama, dance) 1% 4% 15% 31% 26% 22% 79%
Ability to appreciate cultural & global
diversity 0% 2% 12% 33% 28% 25% 86%
Understanding the importance of
personal social responsibility 0% 3% 12% 38% 34% 13% 85%
Self awareness & understanding 4% 3% 16% 36% 29% 15% 80%
Good, Very
Good,
New Transfers Very Poor Poor Fair Good Very Good| Excellent | Excellent
Ability to appreciate, tolerate &
understand racial & ethnic diversity 0% 0% 7% 13% 39% 41% 93%
Ability to appreciate the fine arts (e.g.
painting, music, drama, dance) 2% 2% 20% 37% 24% 15% 76%
Ability to appreciate cultural & global
diversity 0% 0% 11% 22% 37% 30% 89%
Understanding the importance of
personal social responsibility 0% 0% 11% 30% 33% 26% 89%
Self awareness & understanding 0% 4% 13% 24% 41% 17% 83%
NOW
Good, Very
Good,
New Freshmen Very Poor Poor Fair Good Very Good| Excellent | Excellent
Ability to appreciate, tolerate &
understand racial & ethnic diversity 0% 4% 2% 17% 37% 43% 97%
Ability to appreciate the fine arts (e.g.
painting, music, drama, dance) 2% 2% 12% 28% 29% 28% 85%
Ability to appreciate cultural & global
diversity 1% 1% 7% 26% 34% 32% 91%
Understanding the importance of
personal social responsibility 0% 2% 4% 26% 39% 29% 94%
Self awareness & understanding 0% 1% 6% 25% 41% 26% 92%
Good, Very
Good,
New Transfers Very Poor Poor Fair Good Very Good| Excellent | Excellent
Ability to appreciate, tolerate &
understand racial & ethnic diversity 0% 0% 0% 15% 30% 54% 100%
Ability to appreciate the fine arts (e.g.
painting, music, drama, dance) 2% 2% 13% 39% 28% 15% 83%
Ability to appreciate cultural & global
diversity 0% 0% 4% 31% 29% 36% 96%
Understanding the importance of
personal social responsibility 0% 0% 2% 26% 35% 37% 98%
Self awareness & understanding 0% 2% 4% 20% 41% 33% 94%

Gain (pctg
pts)

12

Gain (pctg
pts)

11
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Table 8: Please rate your abilities now and when you first began at this university on the following:
In Percentages
WASC standards: 2.2
WHEN STARTED

New Freshmen % Good, Very Good, Excellent
Social
Sciences,
Engineer-| Natural Humanities,
ing Sciences Arts Undeclared

Ability to appreciate, tolerate &
understand racial & ethnic diversity 97% 93% 87% 86%

Ability to appreciate the fine arts (e.g.

painting, music, drama, dance) 80% 66% 80% 74%
Ability to appreciate cultural & global
diversity 93% 88% 84% 77%
Understanding the importance of
personal social responsibility 90% 83% 87% 7%
Self awareness & understanding 93% 74% 80% 83%
New Transfers % Good, Very Good, Excellent
Social
Sciences,
Engineer-| Natural Humanities,
ing Sciences Arts Undeclared

Ability to appreciate, tolerate &
understand racial & ethnic diversity 89% 85% 100% *

Ability to appreciate the fine arts (e.g.

painting, music, drama, dance) 67% 77% 83% *
Ability to appreciate cultural & global

diversity 89% 85% 91% *
Understanding the importance of

personal social responsibility 89% 85% 91% *
Self awareness & understanding 78% 77% 87% *

*Too few respondents to report.

NOW
New Freshmen % Good, Very Good, Excellent
Social
Sciences,
Engineer-| Natural Humanities,
ing Sciences Arts Undeclared
Ability to appreciate, tolerate &
understand racial & ethnic diversity 97% 97% 97% 97%
Ability to appreciate the fine arts (e.g.
painting, music, drama, dance) 80% 86% 86% 81%
Ability to appreciate cultural & global
diversity 93% 95% 89% 86%
Understanding the importance of
personal social responsibility 93% 94% 94% 92%
Self awareness & understanding 97% 93% 89% 94%
New Transfers % Good, Very Good, Excellent
Social
Sciences,
Engineer-| Natural Humanities,
ing Sciences Arts Undeclared
Ability to appreciate, tolerate &
understand racial & ethnic diversity 100% 100% 100% *
Ability to appreciate the fine arts (e.g.
painting, music, drama, dance) 78% 85% 83% *
Ability to appreciate cultural & global
diversity 100% 100% 91% *
Understanding the importance of
personal social responsibility 100% 100% 96% *
Self awareness & understanding 100% 92% 91% *

*Too few respondents to report.
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Table 9: How frequently during this academic year have you done each of the following:

In Percentages

WASC standards: 2.2; 2.3; 2.5 Frequency
Somewhat
Somewhat Often, Often,
New Freshmen Never Rarely Occasionally Often Often Very Often] Very Often
Turned in a course assignment late 34% 51% 11% 2% 1% 2% 4%
Gone to class without completing
assigned reading 4% 24% 36% 21% 10% 5% 35%
Gone to class unprepared 16% 42% 27% 10% 4% 1% 15%
Skipped class 11% 44% 31% 7% 4% 3% 14%
Raised your standard for acceptable
effort due to the high standards of a
faculty member 5% 12% 26% 28% 21% 8% 57%
Extensively revised a paper at least
once before submitting it to be graded 2% 8% 24% 17% 29% 20% 66%
Sought academic help from instructor or
tutor when needed 8% 18% 23% 19% 19% 12% 51%
Worked on class projects or studied as
a group with other classmates outside of
class 3% 11% 24% 22% 24% 17% 63%
Helped a classmate better understand
the course material when studying
together 1% 12% 27% 24% 22% 16% 61%
Somewhat
Somewhat Often, Often,
New Transfers Never Rarely Occasionally Often Often Very Often] Very Often
Turned in a course assignment late 48% 28% 15% 4% 4% 0% 9%
Gone to class without completing
assigned reading 9% 20% 30% 11% 17% 13% 41%
Gone to class unprepared 15% 28% 33% 13% 9% 2% 24%
Skipped class 11% 33% 33% 9% 7% 9% 24%
Raised your standard for acceptable
effort due to the high standards of a
faculty member 2% 11% 28% 35% 17% 7% 59%
Extensively revised a paper at least
once before submitting it to be graded 0% 17% 22% 17% 20% 24% 61%
Sought academic help from instructor or
tutor when needed 13% 18% 20% 24% 13% 11% 49%
Worked on class projects or studied as
a group with other classmates outside of
class 0% 7% 20% 17% 35% 22% 74%
Helped a classmate better understand
the course material when studying
together 4% 11% 26% 24% 13% 22% 59%
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Table 9: How frequently during this academic year have you done each of the following:

New Freshmen % Somewhat, Often, Very Often
Social
Sciences,
Engineer- Natural Humanities,
ing Sciences Arts Undeclared

Turned in a course assignment late 7% 9% 1% 0%
Gone to class without completing

assigned reading 37% 25% 42% 40%
Gone to class unprepared 10% 13% 16% 19%
Skipped class 13% 19% 9% 17%

Raised your standard for acceptable
effort due to the high standards of a
faculty member 63% 56% 54% 64%

Extensively revised a paper at least

once before submitting it to be graded 70% 71% 63% 58%
Sought academic help from instructor or
tutor when needed 40% 62% 47% 45%

Worked on class projects or studied as
a group with other classmates outside of
class 63% 61% 62% 67%

Helped a classmate better understand
the course material when studying

together 63% 67% 60% 47%
New Transfers % Somewhat, Often, Very Often
Social
Sciences,
Engineer- Natural Humanities,
ing Sciences Arts Undeclared
Turned in a course assignment late 33% 8% 0% *
Gone to class without completing
assigned reading 56% 39% 39% *
Gone to class unprepared 22% 23% 26% *
Skipped class 44% 23% 17% *

Raised your standard for acceptable
effort due to the high standards of a
faculty member 44% 54% 65% *

Extensively revised a paper at least

once before submitting it to be graded 56% 69% 57% *
Sought academic help from instructor or
tutor when needed 67% 42% 43% *

Worked on class projects or studied as
a group with other classmates outside of
class 89% 62% 74% *

Helped a classmate better understand
the course material when studying
together 89% 62% 43% *

*Too few respondents to report.
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Table 10: On average, how much of your assigned course reading have you completed this year?

WASC standards: 2.5 Percentage of reading completed

0-30% 31-50% 51-70% 71-90%  91-100% >70%
New Freshmen 13% 11% 21% 48% 8% 55%
New Transfers 11% 11% 17% 37% 24% 61%

Table 11: In how many service learning courses have you enrolled?
(In percentages)
WASC standards: 2.3 Number of service learning courses
0 1 2 3 4+ Avg #*

New Freshmen 2% 22% 3% 1% 1% 0.37
New Transfers 63% 22% 11% 4% 0% 0.77

*Assumes 4+ courses = 4.
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Table 12: During an average term, how often do you use the campus libraries (including online resources?

In Percentages

WASC standards: 2.2; 2.3 Frequency
Less than
once a
More than month, but Once a
once a 2-3times a more than term or More than
New Freshmen week Weekly month Monthly once aterm less monthly
Use campus library for research 11% 17% 13% 12% 19% 22% 42%
Use campus library for other purposes 32% 20% 8% 9% 9% 18% 59%
Less than
once a
More than month, but Once a
once a 2-3times a more than term or More than
New Transfers week Weekly month Monthly once aterm less monthly
Use campus library for research 41% 28% 4% 7% 11% 4% 74%
Use campus library for other purposes 44% 24% 9% 4% 7% % 76%
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Table 13: Thinking back over your coursework this academic year, how often were you REQUIRED to do the
following?
In Percentages
WASC standards: 2.2; 2.10 Frequency
Somewhat
Somewhat Often, Often,
New Freshmen Never Rarely Occasionally Often Often Very Often] Very Often
Recognize or recall specific facts, terms
and concepts 0% 2% 15% 19% 38% 26% 83%
Explain methods, ideas, or concepts
and use them to solve problems 0% 2% 12% 22% 39% 25% 86%
Break down material into component
parts or arguments into assumptions to
see the basis for different outcomes and
conclusions 0% 6% 20% 23% 33% 19% 75%
Judge the value of information, ideas,
actions and conclusions based on the
soundness of sources, methods and
reasoning 1% 3% 18% 22% 38% 18% 78%
Create or generate new ideas, products
or ways of understanding 0% 9%, 16% 2204 34% 19% 75%
Frequency
Somewhat
Somewhat Often, Often,
New Transfers Never Rarely Occasionally Often Often Very Often] Very Often
Recognize or recall specific facts, terms
and concepts 0% 2% 7% 20% 40% 31% 91%
Explain methods, ideas, or concepts
and use them to solve problems 0% 0% 14% 27% 25% 34% 86%
Break down material into component
parts or arguments into assumptions to
see the basis for different outcomes and
conclusions 0% 9% 18% 29% 24% 20% 73%
Judge the value of information, ideas,
actions and conclusions based on the
soundness of sources, methods and
reasoning 0% 7% 16% 27% 20% 31% 78%
Create or generate new ideas, products
or ways of understanding 2% 204 24% 18% 29% 24% 71%




Spring 2006 UC Undergraduate Experience Survey
UC Merced

Table 14: Thinking back on this academic year, how often have you done each of the following?

In Percentages

WASC standards: 2.2; 2.10 Frequency
Somewhat
Somewhat Often, Often,
New Freshmen Never Rarely Occasionally Often Often Very Often] Very Often
Used facts and examples to support
your viewpoint 0% 1% 6% 18% 34% 41% 93%
Incorporated ideas or concepts from
different courses when completing
assignments 0% 4% 14% 24% 32% 26% 82%
Examined how others gathered and
interpreted data and assessed the
soundness of their conclusions 1% 8% 22% 26% 28% 15% 69%
Reconsidered your own position on a
topic after assessing the arguments of
others 2% 6% 27% 22% 29% 14% 65%
Frequency
Somewhat
Somewhat Often, Often,
New Transfers Never Rarely Occasionally Often Often Very Often] Very Often
Used facts and examples to support
your viewpoint 0% 2% 13% 9% 38% 38% 85%
Incorporated ideas or concepts from
different courses when completing
assignments 0% 2% 20% 18% 31% 29% 78%
Examined how others gathered and
interpreted data and assessed the
soundness of their conclusions 2% 7% 20% 22% 31% 18% 71%
Reconsidered your own position on a
topic after assessing the arguments of
others 0% 20% 27% 16% 27% 11% 53%




Spring 2006 UC Undergraduate Experience Survey
UC Merced

Table 13A: Thinking back over your coursework this academic year,
how often were you REQUIRED to do the following?

WASC standards: 2.2; 2.10 %Somewhat Often, Often, Very Often
Social
Sciences,
Engineer- Natural Humanities,
New Freshmen ing Sciences Arts Undeclared

Recognize or recall specific facts, terms
and concepts 80% 83% 85% 81%

Explain methods, ideas, or concepts
and use them to solve problems 87% 88% 86% 80%

Break down material into component
parts or arguments into assumptions to
see the basis for different outcomes and
conclusions 63% 78% 78% 70%

Judge the value of information, ideas,
actions and conclusions based on the
soundness of sources, methods and

reasoning 67% 85% 77% 72%
Create or generate new ideas, products
or ways of understanding 63% 78% 77% 72%

%Somewhat Often, Often, Very Often

Social
Sciences,
Engineer- | Natural Humanities,
New Transfers ing Sciences Arts Undeclared
Recognize or recall specific facts, terms
and concepts 78% 92% 96% *

Explain methods, ideas, or concepts
and use them to solve problems 89% 92% 81% *

Break down material into component
parts or arguments into assumptions to
see the basis for different outcomes and
conclusions 56% 85% 73% *

Judge the value of information, ideas,
actions and conclusions based on the
soundness of sources, methods and

reasoning 56% 69% 91% *
Create or generate new ideas, products
or ways of understanding 56% 69% 77% *

*Too few respondents to report.




Spring 2006 UC Undergraduate Experience Survey
UC Merced

Table 14A: Thinking back on this academic year, how often have you done each
of the following?

WASC standards: 2.2: 2.10 %Somewhat Often, Often, Very Often
Social
Sciences,
Engineer- Natural Humanities,
New Freshmen ing Sciences Arts Undeclared

Used facts and examples to support
your viewpoint 90% 93% 93% 94%

Incorporated ideas or concepts from
different courses when completing
assignments 70% 82% 84% 86%

Examined how others gathered and
interpreted data and assessed the
soundness of their conclusions 63% 64% 74% 72%

Reconsidered your own position on a
topic after assessing the arguments of
others 60% 64% 64% 75%

%Somewhat Often, Often, Very Often

Social
Sciences,
Engineer- Natural Humanities,
New Transfers ing Sciences Arts Undeclared

Used facts and examples to support
your viewpoint 78% 77% 91% *

Incorporated ideas or concepts from
different courses when completing
assignments 78% 85% 73% *

Examined how others gathered and
interpreted data and assessed the
soundness of their conclusions 67% 62% 7% *

Reconsidered your own position on a
topic after assessing the arguments of
others 56% 39% 64% *

*Too few respondents to report.




Spring 2006 UC Undergraduate Experience Survey

UC Merced

Table 15: How satisfied are you with each of the following aspects of your educational experience?

WASC standards: 1.7; 2.1; 2.2; 2.5; 2.11; 2.12; 2.13; 3.1; 3.6

In Percentages

Somewhat,
Satisfied,
Very Somewhat Somewhat Very Very
New Freshmen Dissatisfied | Dissatisfied | Dissatisfied Satisfied Satisfied | Satisfied Satisfied
Advising by student peer advisors on
academic matters 5% 6% 17% 39% 29% 4% 2%
Advising by college staff on academic
matters 2% 6% 11% 32% 40% 9% 81%
Advising by departmental staff on
academic matters 2% 5% 13% 34% 37% 10% 81%
Advising by faculty on academic
matters 1% 4% 10% 25% 46% 16% 86%
Quality of faculty instruction 1% 2% 8% 24% 43% 19% 87%
Quiality of teaching by graduate
student TA's 2% 4% 9% 29% 40% 17% 85%
Availability of courses for general
education or breadth requirements 8% 15% 23% 27% 22% 4% 53%
Availability of courses needed for
graduation 8% 11% 24% 32% 20% 5% 57%
Access to small classes 2% 1% 6% 18% 38% 36% 92%
Access to faculty outside of class 0% 2% 5% 21% 43% 30% 94%
Ability to get into a major that you
want 10% 8% 14% 26% 26% 17% 69%
Opportunities for research experience
or to produce creative products 4% 8% 15% 39% 26% 8% 73%
Educational enrichment programs
(e.g., study abroad, UCDC,
internships) 8% 10% 26% 34% 19% 4% 56%
Variety of courses available in your
major 15% 17% 22% 28% 13% 5% 46%
Accessibility of library staff 3% 5% 15% 34% 31% 12% 77%
Availability of library research
materials 3% 4% 11% 28% 37% 17% 82%
Somewhat,
Satisfied,
Very Somewhat | Somewhat Very Very
New Transfers Dissatisfied | Dissatisfied | Dissatisfied Satisfied Satisfied | Satisfied Satisfied
Advising by student peer advisors on
academic matters 7% 2% 19% 31% 36% 5% 2%
Advising by college staff on academic
matters 7% 4% 2% 33% 42% 11% 87%
Advising by departmental staff on
academic matters 0% 5% 9% 37% 33% 16% 86%
Advising by faculty on academic
matters 0% 0% 16% 16% 36% 32% 84%
Quiality of faculty instruction 2% 0% 7% 14% 41% 36% 91%
Quality of teaching by graduate
student TA's 0% 2% 15% 24% 39% 20% 83%
Availability of courses for general
education or breadth requirements 13% 4% 27% 33% 20% 2% 56%
Availability of courses needed for
graduation 11% 20% 31% 22% 16% 0% 38%
Access to small classes 0% 2% 0% 2% 36% 60% 98%
Access to faculty outside of class 0% 5% 2% 7% 30% 56% 93%
Ability to get into a major that you
want 4% 13% 13% 11% 20% 38% 69%
Opportunities for research experience
or to produce creative products 0% 7% 9% 23% 21% 41% 84%
Educational enrichment programs
(e.g., study abroad, UCDC,
internships) 2% 7% 23% 33% 28% 7% 68%
Variety of courses available in your
major 18% 24% 18% 24% 16% 0% 40%
Accessibility of library staff 0% 7% 7% 23% 44% 19% 86%
Availability of library research
materials 0% 0% 5% 30% 54% 12% 95%




Spring 2006 UC Undergraduate Experience Survey

UC Merced

Table 15A: How satisfied are you with each of the following aspects of your
educational experience?

WASC standards: 1.7;2.1;2.2;2.5;2.11;3.1

% Somewhat Satisfied, Satisfied, Very Satisfied
Social
Sciences,
Natural Humanities,
New Freshmen Engineering [ Sciences Arts Undeclared
Availability of courses for general
education or breadth requirements 59% 53% 53% 49%
Availability of courses needed for
graduation 67% 59% 53% 57%
Ability to get into a major that you
want 65% 83% 59% 63%
Opportunities for research experience
or to produce creative products 63% 76% 73% 7%
Variety of courses available in your
major 50% 59% 34% 43%
% Somewhat Satisfied, Satisfied, Very Satisfied
Social
Sciences,
Natural Humanities,
New Transfers Engineering [ Sciences Arts Undeclared
Availability of courses for general
education or breadth requirements 67% 46% 55% *
Availability of courses needed for
graduation 33% 31% 41% *
Ability to get into a major that you
want 100% 85% 50% *
Opportunities for research experience
or to produce creative products 78% 77% 90% *
Variety of courses available in your
major 44% 54% 27% *

*Too few respondents to report.




Spring 2006 UC Undergraduate Experience Survey

UC Merced

Table 16: How often have you gained deeper understanding of other perspectives through conversations with

In Percentages

fellow students because they differed from you in the following ways:

WASC standards: 2.2 Frequency
Somewhat
Somewhat Often, Often,
New Freshmen Never Rarely Occasionally Often Often Very Often| Very Often
Religious Beliefs 12% 20% 31% 20% 11% 6% 38%
Political Opinions 7% 12% 34% 22% 16% 9% 47%
Nationality 4% 10% 20% 21% 28% 16% 66%
Race/Ethnicity 3% 9% 17% 21% 28% 23% 71%
Sexual Preference 17% 38% 26% 10% 6% 3% 20%
Social Class 6% 17% 29% 21% 16% 11% 48%
Somewhat
Somewhat Often, Often,
New Transfers Never Rarely Occasionally Often Often Very Often| Very Often
Religious Beliefs 9% 30% 22% 13% 20% 7% 39%
Political Opinions 7% 7% 41% 20% 17% 9% 46%
Nationality 4% 11% 17% 17% 22% 28% 67%
Race/Ethnicity 2% 9% 20% 17% 17% 35% 70%
Sexual Preference 28% 35% 26% 4% 4% 2% 11%
Social Class 11% 17% 35% 13% 13% 11% 37%




Spring 2006 UC Undergraduate Experience Survey

UC Merced

Table 17: Please rate your level of satisfaction with the following aspects of your University education.
In Percentages

WASC standards: 2.10

Somewhat,
Satisfied,
Very Somewhat | Somewhat Very Very
New Freshmen Dissatisfied | Dissatisfied | Dissatisfied Satisfied Satisfied Satisfied Satisfied
UC grade point average 12% 15% 19% 30% 20% 5% 54%
Overall social experience 4% 8% 16% 27% 34% 12% 72%
Overall academic experience 2% 5% 14% 29% 38% 13% 79%
Value of your education for the price
you're paying 5% 8% 19% 28% 26% 14% 68%
Somewhat,
Agree,
Strongly Disagree Agree Strongly Strongly
New Freshmen Disagree Disagree Somewhat | Somewhat Agree agree Agree
| feel that | belong at this campus 4% 4% 10% 32% 30% 20% 82%
Knowing what | know now, | would still
choose to enroll at this campus 4% 8% 12% 28% 25% 23% 76%
Somewhat,
Satisfied,
Very Somewhat | Somewhat Very Very
New Transfers Dissatisfied | Dissatisfied | Dissatisfied Satisfied Satisfied Satisfied Satisfied
UC grade point average 4% 9% 15% 28% 30% 13% 72%
Overall social experience 2% 2% 11% 22% 46% 17% 85%
Overall academic experience 2% 2% 11% 28% 35% 22% 85%
Value of your education for the price
you're paying 2% 9% 11% 20% 31% 27% 78%
Somewhat,
Agree,
Strongly Disagree Agree Strongly Strongly
New Transfers Disagree Disagree Somewhat | Somewhat Agree agree Agree
| feel that | belong at this campus 7% 4% 11% 9% 27% 42% 78%
Knowing what | know now, | would still
choose to enroll at this campus 2% 9% 4% 16% 29% 40% 85%




Spring 2006 UC Undergraduate Experience Survey
UC Merced

Table 17A: Please rate your level of satisfaction with the following aspects of your
University education.

% Somewhat Agree, Agree, Strongly Agree

Soclal
Sciences,
Natural Humanities,
New Freshmen Engineer-ing| Sciences Arts Undeclared
| feel that | belong at this campus 83% 86% 80% 81%
Knowing what | know now, | would still
choose to enroll at this campus 77% 79% 73% 74%
Soclal
Sciences,
Natural Humanities,
New Transfers Engineer-ing| Sciences Arts Undeclared
| feel that | belong at this campus 78% 77% 78% *
Knowing what | know now, | would still
choose to enroll at this campus 78% 77% 91% *
*Too few respondents to report.




Spring 2006 UC Undergraduate Experience
Survey
UC Merced

Table 18: Please answer the following
guestions about your educational experience
overall.

WASC standards: 1.7;2.2;2.10;2.12

Percentage
New Freshmen saying "Yes"
Are there open channels of
communication between faculty and
students regarding student needs,
concerns, and suggestions? 92%
Are students treated equitably and
fairly by the faculty? 89%
Do faculty clearly explain what
constitutes plagiarism and its
consequences? 95%
Percentage
New Transfers saying "Yes"
Are there open channels of
communication between faculty and
students regarding student needs,
concerns, and suggestions? 96%
Are students treated equitably and
fairly by the faculty? 93%
Do faculty clearly explain what
constitutes plagiarism and its
consequences? 84%




Spring 2006 UC Undergraduate Experience Survey

UC Merced

Table 19: What are the three most important things your campus could realistically do to create a better undergraduate

experience for students like you?

Category Most Important Things First Second Third Total
Activities Frats/Sororities 2 1 3
More $s for Campus Orgs 1 7 8
More Clubs 2 2
More Recreation Activities 3 3
More Sports/Teams 2 2 9 13
More/Better Campus Activities 25 29 17 71
Programs/Activities w/ other UCs 1 2 3
Administrative Area  |Better Parking 2 2 4
Improve Cat Card Process 1 2 2 5
Better CatTracks/Transp Services 1 3 8 12
Better/Friendlier Staff 2 1 3
Advising/Tutoring Better Advising 6 6 7 19
More Advisors 1 2 3
More Tutors 3 3 3 9
Communication Be Truthful 3 3
Better Communication 4 11 6 21
Keep Promises 1 2 3
More Student Representation 1 1 1 3
Understanding 3 2 2 7
Construction Finish Construciton 2 3 5 10
Speed up Construction 3 3 6
CORE courses Alternative to Core 2 2
Eliminate Core 2 3 5
Improve CORE 3 1 1 5
Courses/Schedule More Class Times/Improve Class Schedule 8 8 7 23
More Courses 78 31 10 119
Dining/Food Better Dining Plan ‘ 2 ‘ 1 ‘ 2 ‘ 5
More Food Options/Better Food 10 19 28 57
Facilities Longer Library hours 1 4 5
More Facilities 2 1 3
Faculty Better Faculty 5 1 2 8
More Accessibility to Faculty 3 3
More Diverse Faculty 1 1
More Faculty 2 2
Financial Aid More Financial Aid 2 2 4
Housing Better Housing 1 1
More Dorms 1 5 6
Instruction Better Instruction 6 5 11
Better TAs 2 1 3
Clearer Instruction/Better Classes 4 3 7
More TAs 1 1
Majors/Minors More Majors/Particular Program 42 9 4 58
More Minors 2 1 3
Opportunities More Research Opportunities 2 2
Study Abroad Programs 4 3 7
More Internships 2 3 5
More Jobs for Students 2 3 5
Students Better Students 2 2
More involvement of off-campus students 2 1 1 4
More Students 2 4 6
224 189 155 568




WASC standards: 2.5;2.11

UC Merced

in percentages

Spring 2006 UC Undergraduate Experience Survey

Table 20: What do you plan to do when you graduate?

Social

Sciences,
Engineer- Natural Humanities,

New Freshmen ing Sciences Arts Undeclared Total
Enroll in graduate or professional
school 63% 80% 63% 39% 66%
Work full-time 10% 5% 10% 22% 10%
Study or work abroad 0% 4% 6% 3% 4%
Do something else 0% 0% 2% 0% 1%
| have no idea at this point 27% 12% 19% 36% 20%

in percentages

Social
Sciences,
Engineer- Natural Humanities,

New Transfers ing Sciences Arts Undeclared Total
Enroll in graduate or professional
school 33% 92% 70% * 70%
Work full-time 44% 8% 17% * 20%
Study or work abroad 11% 0% 0% * 2%
Do something else 0% 0% 4% * 2%
| have no idea at this point 11% 0% 9% * %

*Too few respondents to report.




Spring 2006 UC Undergraduate Experience Survey
UC Merced

Table 20: What do you plan to do when you graduate?

WASC standards: 2.5;2.11 in percentages

Spring 2006 UC Undergraduate Experience Survey
UC Merced

Table 21: What is the highest academic degree or credential that you plan to earn eventually?

WASC standards: 2.5 in percentages
Social
Sciences,
Engineer- Natural Humanities,
New Freshmen ing Sciences Arts Undeclared Total
Bachelor's 3% 3% 7% 14% 6%
Teaching credential 0% 1% 5% 6% 3%
Master's total 43% 9% 30% 8% 21%
Law degree 0% 1% 9% 0% 4%
Medical Doctorate total 7% 43% 5% 6% 18%
Other Doctorate total 20% 32% 29% 14% 27%
| don't know yet 27% 10% 16% 53% 20%

in percentages

Social
Sciences,
Engineer- Natural Humanities,
New Transfers ing Sciences Arts Undeclared Total
Bachelor's 11% 8% 13% * 11%
Teaching credential 0% 0% 0% * 0%
Master's total 56% 0% 13% * 17%
Law degree 11% 0% 4% * 4%
Medical doctorate total 0% 39% 0% * 11%
Doctorate total 11% 46% 52% * 44%
| don't know yet 11% 8% 17% * 13%

*Too few respondents to report.
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University of California, Merced
Teaching & Learning Center and WASC Planning Retreat

1. Agenda

2. Meeting Notes



University of California, Merced
Teaching & Learning Center and WASC Planning Retreat

May 19, 2006
10:00 am-3:00 pm
Kolligian Library Room 232

Purpose: The core mission of UC Merced is to become a great student-centered research
university. The upcoming WASC “educational effectiveness” review, the next crucial
step in our progress toward achieving institutional accreditation [Attachment 1: “The EE
Review™], is focused on how we expect to achieve this goal. The development of the UC
Merced Teaching and Learning Center is central to this objective, and we are therefore
embarking on a search for the Founding Director of the TLC [Attachment 2: Job
Description]. Today’s discussion is intended to bring both goals, the creation of the TLC
and the successful completion of the WASC accreditation review process, into the
forefront of our academic planning for next year.

10:00 am — 12:00 pm: Discussion: Working Models: Teaching/Learning Centers on
other UC campuses. Discussion of current research on assessment,
advances in technology and pedagogy, and effective evaluation of
teaching.

Guests:
Dr. Rosalind Streichler
Director, Center for Teaching Development, UCSD

Dr. Stan Nicholson
Director, Instructional Consultation, UCSB (retired)

Dr. Jon Wagner
Director, Teaching Resources Center, UCD (via phone)

12:00 pm — 1:00 pm  Lunch (served in conference room)

1:00 pm - 3:00 pm  Discussion Topics:

» Designing the TLC: Based on the morning’s exchange,
what kinds of activities and services provided by the UC
Merced TLC will best support faculty in teaching
effectiveness?

» The WASC Review: How might the TLC support the more
global goal of assessing educational effectiveness at UC
Merced? How should this effort be reflected in the
upcoming Educational Effectiveness report?



University of California, Merced

Teaching & Learning Center and WASC Planning Retreat

May 19, 2006 10:00 am — 2:00 pm

Meeting Chair: David Ashley, Executive Vice Chancellor and Provost

“Recommendation 1: The director of the Center for Teaching and Learning should be
appointed as soon as possible, in any event before the Educational Effectiveness Review.
The Center should provide support and leadership as the institution fashions an evidence-
based environment for supporting the faculty in their teaching and assessing the students’
learning.”

The Capacity and Preparatory Review Report by the WASC Team that visited UC
Merced in March 2006, as quoted above, pointed to the need for the University to
prioritize the establishment of the planned campus Teaching and Learning Center. The
Provost and Executive Vice Chancellor, David Ashley, invited faculty and staff to come
together for a one-day meeting in order to hear from representatives of teaching/learning
centers on some of our sister campuses in order to stimulate discussion about the needs of
our campus and the shape our Center might take, beginning of course with the selection
of a Director. (see “Agenda: Teaching & Learning Center and WASC Planning Retreat,”
May 19, 2006 and “Job Description: Director, Teaching and Learning Center.”)

The morning session opened with an opportunity for each of our guests to describe the
functioning of his or her campus’ teaching and learning center. Highlights of these
reports are summarized here:

Dr. Jon Wagner, Teaching Resources Center, UC Davis

e A faculty member serves as Director at 50% time, along with a full-time
Executive Director

e Focus is on assessment and consultation

e Services include:
--Assistance with test scoring and teaching evaluations
--Teaching support, including workshops on pedagogical techniques
--Instructional Technology Unit assists faculty in creating websites, use of
technology in the classroom, etc.
--Learning Management System: Sakai, includes training for faculty

Dr. Rosalind Streichler, Director, Center for Teaching Development, UC San Diego

e Primary goal is the enhancement of undergraduate education at UCSD
e Services are geared toward all instructional employees: TAs, lecturers, faculty,
etc.



e Teaching Development Advisory Committee (TDAC) reviews requests for special
funding for teaching assistants (research projects, conference fees, i.e.). TDAC
awards are matched by departments

e Center confers TA Excellence Awards

e Services include:

--Required and optional training for TAs

--Classroom visits

--Faculty development workshops

--Sample course evaluation forms as well as a “design-your-own evaluation”
website

--Technology training

Dr. Stan Nicholson, Director, Instructional Consultation, retired, UC Santa Barbara
Office of Instructional Consultation

e Working to develop an assessment culture on campus, in the belief that good
assessment improves courses and instruction

e OIC employs 3'2 consultants who provide confidential and voluntary individual and
group consultation on teaching and learning, including:
--grant preparation
--classroom visits
--course and curriculum development
--development of course evaluations
--tech support
--orientation workshops

e OIC coordinates, processes and interprets all end-of-quarter course evaluations. Uses
Sakai for Evaluation System for Courses and Instruction (ESCI)

* X X

From these presentations it became clear that there is great variation among UC teaching
and learning centers in terms of where they reside in the campus structure, who runs
them and what their roles on campus are perceived to be. In many cases there are
historical reasons for the way in which Centers are structured, depending on when they
were created and by whom and for what purpose. As ever, UC Merced has the
opportunity to examine other campus’ best practices and to deliberately create a Center
that will best serve our particular faculty and students.

Our meeting’s afternoon discussion session yielded a variety of thoughts, questions, and
suggestions, including the following:

1. Assessment practices should be “built-in” to programs at UC Merced from the
beginning to create a culture of teaching and learning that is taken for granted.

2. The TLC should be mindful of the diversity of faculty. The faculty is not one unit with
identical interests and methods. Some are not interested in using technology in
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teaching, for example. This approach might lead to a broader “buy-in” by faculty
members.

How should we measure the achievement of learning outcomes? Not only grades and
testing, but also capstone courses, presentations, performances, etc.

How do we determine that a student is a qualified “UC graduate”? What does a good
[English, Chemistry, Engineering, etc.] student look like? What defines a “successful
student”?

What incentives might there be for faculty to advocate/use/patticipate in the Teaching
and Learning Center? Perhaps a Faculty Advisory Board for the TLC?

Suggested additions to the job description for TLC Director:

e Component on preparing grant proposals for course and curriculum
development

e More language of teaching in the ad: scholarship of teaching, teaching theory
and practice, cross-disciplinarity

Where should the TLC reside in the UC Merced organizational structure? With
General Ed.? Student Support Services? Academic Personnel? A separate department?

What qualities are we seeking in a Director?
e Someone who will be both a Founder and will stay for awhile
e Vision for the long-term life of the TLC
e Ability to communicate with faculty and administration
e Receptive to feedback
e Exceptional ability to prioritize and use resources wisely
e Political and financial acuity
e Well-formed teaching statement/philosophy
e Alliance-maker

Are the FTE positions currently allocated for the TLC appropriate? (Director, New
Instructor Coordinator, two technical positions). What about course and curriculum
consultants? Should there be a group of “Associate Directors” to handle different areas
(technology, assessment, etc)? Should we offer course relief to faculty members to
work on the TLC?

The TLC should be an enabler, not a policy-maker or evaluator. It should gather and
disseminate information, not make judgments.

The Merced Writing Program already gives high priority to assessment and is interested
in collaborating on curriculum development. Possibly a natural partner for the TLC?
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University of California, Merced
Enrollment Summit
June 9, 2006
Notes from the Meeting

Welcome, Introduction, Goals and Creation of Action Steps

The Enrollment Summit was held on June 9, 2006 in the Chancellor’s Conference Room
of the Kolligian Library. Chancellor Carol Tomlinson-Keasey presided.

UC Merced faculty members, members of the administrative staff and guests from OP
(Susan Wilbur, Director of Admissions) and UCSC (Kevin Browne, Executive Director
of Admissions and Registrar) were present. Materials covering many of the topics were
distributed.

Chancellor Carol Tomlinson-Keasey:

» Our enrollment for Fall 2006 has not reached the 800 new students we had
expected, but it is a perfectly healthy number for this stage in UC Merced’s
growth. The last three UC campuses experienced ups and downs in enrollment
growth in their first years.

Handouts:
1. Early Enrollment History at UC Irvine, San Diego, and Santa Cruz: Fall 1965-
1979

> A realistic enrollment plan needs be developed perhaps one that involves
cooperation with other campuses. The campus EVCs and officers at UCOP have
expressed a strong willingness to help us achieve our enrollment goals.

Susan Wilbur, UCOP Director of Admissions

Although enrollment planning has historically been a campus matter,
Sue Wilbur reiterated UCOP’s desire to help UC Merced in our efforts to improve
enrollment numbers.

Ms Wilbur made several points about the current state of enroliment activity at UC:

» UC campuses have been in a growth mode at the undergraduate level due to the
increased number of high school graduates in California.

» Admission decisions tend to overlap between campuses—i.e., 7,000 students were
admitted to both UCLA and UCSD last year. This is good for the students,
because it allows them more choices in selecting a campus, but it is not ideal for
campus planning efforts, and in fact can wreak havoc with meeting freshman
enrollment targets.

» The current UC practice of using a “referral pool” system achieves the goal of
offering a space to every UC eligible student, but actual enroliments from the pool



are very low, as students choose to go outside the UC system (usually to a CSU)
when they do not gain admission to their UC campus of choice.
Tensions at work in admissions planning include:

o Cooperation vs. competition

0 Supply vs. demand

o Efficiency vs. improvements in process
With the imminent end of “Tidal Wave I1’s” population increase (approximately
2009), we can expect the number of high school grads to level off which will
increase the campus’ competition for students. This shift to a “buyer’s market”
will make enrollment planning more difficult and increase each campus need to
effectively market to attract more applicants.

Ms Wilbur offered ten suggested strategies which UC Merced could use (if not
already doing) to respond to this enrollment environment. They will require
cooperation between UCOP and UC Merced:

Focus on increasing applications

1. Utilize ELC (Eligibility in Local Context) database to target UC-eligible
students. These students receive a letter notifying them of their eligibility
to attend UC. UCOP would include a UC Merced brochure.

2. Guarantee admission to UC Merced to all ELC-identified students,
perhaps offering other perks such as guaranteed housing or scholarships as
well.

3. Guarantee UC Merced admission to all “Qualified-on-Track” students.
These are the students who are UC-qualified, just not in the top 4% but
who are on track to eligibility. Build early awareness through marketing
tools such as targeted mailers to students with special interests, etc. Start
as early as sophomore year of high school to let students know about UC
Merced.

Focus on Admission

4. Implement an “Admission-in-the-Field” program. Admit students on the
spot during campus Vvisits or other events.

5. Notify admitted students early, perhaps offer perks for early
SIR/enrollment. This is a “student-friendly” option.

6. Reengineer the “referral pool” process by contacting all UC applicants and
offering to add application to UC Merced at no cost. This could help
students feel as if they are particularly wanted at UC Merced, instead of
being referred here at the end of the process.

7. Strengthen communications messages and utilize enhanced
communication strategies. Create personalized communications according
to specific interests or background. Customize and personalize.

8.  Establish “UC Merced Scholars” program and other more attractive
financial aid to reduce net cost to students.

9.  Utilize the UC Counselor’s Conference being held on campus this fall to
UC Merced’s advantage. Highlight UC Merced to increase counselors
knowledge about the campus.



10.  Explore possibility of dual admissions opportunities through which
students could spend a quarter, semester, etc. at another UC campus.
Highlight UCDC, EAP programs.

Susan Wilbur added that enrollment issues (over and under enrollment) are of
concern at the Office of the President and officials are focusing on the
competition and collaboration factors to better address this problem.

Other thoughts from the room:

e Add: “any campus” box on UC application forms

e OP to provide incentives for campuses to hit (not go over)
enrollment targets and do not reward over enrollment

e Should UCOP take a more proactive stance with enrollment
process? Traditionally, UC culture has been one of campus
autonomy.

e Could we admit students in their junior year of high school?

e Eliminate referral? It is a short-term solution, but has a terrible
impact on the campus’ retention rate—many referred students
leave after first-year.

Encarnacion Ruiz, UC Merced Director of Admissions and Nancy Ochsner, UC
Merced Director of Institutional Planning & Analysis

Handouts:

. Summary of Fall 2006 SIR: No Survey

. SIRs by Family Income (as of May 26, 2006)

. Fall 2006 UC Merced Applicants and SIRs

. Fall 2006 Referral Pool by Major

. Fall 206 Regular Applicants, Admits, SIRS by Major

. Referral Pool by Region

. SIR Analysis: Admits that have not provided UCM with an SIR response or have
responded ““no.”
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Chon Ruiz and Nancy Ochsner presented the data in their handouts, highlighting a couple
of issues:
» Top reasons given by applicants for not enrolling at UC Merced were:
0 Student body too small
o State of facilities/things to do
o0 Not enough majors
» UC Merced must work to set itself apart from other campuses and to build our
academic reputation—we have yet to find our “niche” in the system, and are
currently often a “backup” school for those applying to other campuses.
» We should learn more about what types of programs are most in demand for our
potential students.



» We don’t yet have a reputation and we need more students to visit the campus.
The website is not adequate—especially the virtual tour—to meet the needs of our
prospective students.

Fall 2006 UCM Applicants, Admits, & SIRs

Freshmen

UC Merced had over 14,000 Freshman applicants, admitted over 12,200, and to date
about 450 have submitted their Statements of Intent to Register (SIR) at Merced. That’s
about an 87% admit rate and 3.7% take rate (but the rate is 6.3% for the regular admits
and only 1.1% for the referrals). UC Merced’s take rate last year was 7.1% overall
(including referrals). The take rate for the other UC campuses ranged from 17.2% to
43.0%. Over 39% of Merced’s freshman SIRs are underrepresented minorities. The
range for the other UCs is 13.6% to 36.5%

Looking at California residents only, compared to the other UC campuses, UC Merced
freshman SIRs, on average, are in the low range in terms of mean number of A-G courses
taken (43.9 in range of 43.9-48.6), mean HS GPA (3.45 in range of 3.42-4.12), and

mean SAT total (1039 in range of 1039-1307). 29% come from High Schools ranked low
in API rating (29.0% in range of 12.7%-29.0%).

A large percentage come from first-generation college-going families (defined as neither
parent obtained a 4-year degree): 50.0% in range of 29.7%-51.0%. Over two-fifths are
from low-income families (43.1% in range of 24.9%-43.2%). Compared to the other
UCs, a large percentage come from rural California areas (19.5% in range of 4.6%-
19.5%), whereas a low percentage come from suburban California areas (40.1% in range
of 40.1%-56.5%).

Transfers
Merced so far has about 1,800 transfer applicants, admitted over 1,500, and to date about
80 have SIR’d. That’s about an 83% admit rate and 5.3% take rate.

Factors Significant in Affecting Likelihood of Freshman Admits to SIR at UC
Merced (excludes referral pool)

UCORP ran logistic regressions for all the UC campuses to identify factors that
significantly affect a freshman admit’s likelihood to SIR at a campus. UCM asked
UCORP to slightly modify the analysis for us: changing the categories for home location
(to distinguish the San Joaquin Valley from other areas), adding the location of the high
school attended, and adding high school control (private or public).

Logistic regression can be used to predict a dependent variable (SIR yes or no) when the
dependent variable is dichotomous and the independents are of any type. It estimates the
probability of a certain event occurring.

The final overall model had a prediction success rate of 84%. We need to be cautious
about interpreting the results because of the small number of SIRs relative to the large



number of applicants. Blindly estimating the most frequent category (not SIR’ing) for all
cases would yield an even higher percent correct. Over time, we’ll be able to develop a
more reliable model.

Factors that reduce the odds of SIR’ing
e Admission to 6 other UC campuses: Davis, Santa Cruz, San Diego, Santa
Barbara, Irvine, and Riverside.
e Taking more honors courses (compared to those taking fewer)
e Having a higher HS GPA (compared to those with lower GPAS)

Factors that increase the odds of SIR’ing
e Home location in San Joaquin Valley or Bay Area
HS location in rural area
HS API rank missing?
Public HS
Participation in UC outreach program
Any ethnicity except White (African-American, Hispanic, Asian, Other)
Male (rather than female)
Intended major discipline in Engineering/Computer Science, Science, or Social
Science (not Humanities)

Why Admitted Students Did Not SIR at UC Merced
(Based on survey of admitted students when they formally declined to SIR)

790 admitted students responded to the survey.

The top reason for declining to SIR was that the student body is too small (45.8%).
The second reason was that campus facilities were not impressive (25.9%)

Third was that their intended major was not offered (17.2%).

The fourth reason was that they did not get the information they needed (15.9%).
Financial aid was the fifth choice (12.8% said they received more financial aid
elsewhere).

9.2% said that the location of the campus was not appealing.

About 13% visited UC Merced on their own

1.5% attended Bobcat Day

3.3% participated in a tour program in March/April/May
39.4% took the UCM virtual tour (website)

For those who indicated that they planned to attend another college:
90% said they were planning to attend a California college

67% at another UC (largest proportion going to Davis--- 20%)

12% at a CSU (largest proportion at San Luis Obispo---5%)

8% at private colleges

3% at CCCs
10% at out of State colleges



Distribution of their intended major at other college:

30.7% Sciences (most of which is in the biological sciences area)

17.1% Engineering/Computer Science

12.1% Social Sciences (predominantly psychology, political science, economics)
9.4% Humanities

7.0% Business

3.0% Health

2.6% Math/Statistics

0.6% Architecture

17.4% Undecided

My decision to enroll may have been different if (n=231):
14% Major not offered, or lack of variety of majors
13% Distance from home
12% Campus lack of academic reputation

Professor Mike Colvin, Chair, UC Merced Undergraduate Council

Handouts:

1. Table 8: Degrees Conferred by Campus, degree Type, and Gender, and Table 9:
Degrees Conferred by Discipline and Degree Type

2. Freshman Admits by Major, 2004-2005 Entire Year (Fall and Winter/Spring)

3. Freshman Enrolls by Enrolls by Major, 2004-2005 Entire Year (Fall and
Winter/Spring)

4. Transfer Admits by Major, 2004-2005 Entire Year (Fall and Winter/Spring)

5. Transfer Enrolls by Major, 2004-2005 Entire Year (Fall and Winter/Spring)

Professor Colvin examined UC Merced’s current major programs and whether they are
meeting our potential students’ wants/needs. Some of his points were as follows:

» We need to base our planning more on what majors students graduate with rather
than the majors they intend to pursue when starting university work. A majority
(around 50%) of UC grads are in the social sciences, especially psychology.

> Not only must we expand our major offerings, we need to be sure to give our
majors titles that are recognizable to incoming students—UC Merced does offer
many in-demand programs, but tends to use names which may be unfamiliar to
many high school students. Perhaps we should consider “repackaging” our
programs to look more like traditional majors. Also, we might more sharply
define our major programs through the use of “emphasis tracks” in the titles: i.e.,
“ESS: Geochemistry,” “Environmental Engineering: Policy,” or Environmental
Engineering: Economics.”

» UC Merced lacks several popular major areas, including:

= Political Science
= English



Chemical Engineering

Fine & Applied Arts

Communications

Ethnic Studies

» Our management program is relatively unique and potentially very popular, but
needs development/refinement to set it apart.

Develop a create “your own major” program. Kevin Browne to provide UCSC
examples.

Discuss putting “advising clusters” on the application.

Change Management Program from a BA to a BS.

Re-do lists of UCM majors to include MA/PhD programs.

Get as many of our current students as possible to go back to their high schools
and discuss their UC Merced academic experience.

Find out from OP the deadline for adding more majors to the application.
Shawn Kantor indicated that there are proposals going to the Undergraduate
Council to establish Economics and Cognitive Science majors.

Develop and market more BA/MA or BS/MS programs.

Streamline articulation to make it easier for students to transfer into UC Merced.

A\
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Kevin Browne, UCSC Executive Director of Admissions

» At UC Santa Cruz, students are allowed to create their own majors

» At UCSC students are assigned to “advising clusters” according to general
interest areas. Each “cluster” is assigned to a School through which they receive
close mentorship. Undecided students tend to be the best academically prepared,
so should receive careful attention.

> Listing graduate programs in marketing literature for undergrads can be useful in
demonstrating the breadth of the institution’s offerings.

Diana Ralls, UC Merced Director of Financial Aid and Scholarships

Handout:

1. Percent of 2006 Freshman Admits that SIRed by Financial Aid Levels: Total Financial
Aid

2. Percent of 2006 Transfer Admits that SIRed by Financial Aid Levels: Total Financial
Aid

3. Predicting Fall 2006 Admits-to-SIRS for UC Merced

4.Predicting Fall 2008 Admits-to-SIRS for UC Merced Based on Logistic Regression:
Includes Referral Pool n=12,302

Information About Financial Aid at UC Merced
» Scholarships are more important to students than grants

> Itis beneficial to offer early awards of donor-based scholarships—students tend
to feel a personal connection with the donor and the institution



UC Merced’s endowments are not yet generating enough income to provide
significant scholarship funds, so one-time gifts are critical to our financial aid
program and must be maximized

For freshman admits, higher awards = more takers

Financial aid is very important, but not the only significant factor in student
enrollment

Research from Institutional Planning and Analysis (IPA) shows that financial aid
was extremely important in students decision to attend UC Merced.

One time funding provided by OP—Benton Scholarships—did make a difference,
but not as much as we had hoped. More research being done in this area.
Request support from OP for additional financial aid/scholarships. Work with
Kate Jeffrey.

Summary of Institutional Planning and Analysis’ Analysis of Impact of Financial
Aid on Fall 2006 Admit-to-SIR Rates

Econometric research has shown fairly consistently that a $1,000 decrease in
tuition, or a $1,000 increase in scholarship or grant financial aid, increases college
attendance rates by roughly 4 percent (see especially the recent work by Susan
Dynarski at the Kennedy School, Harvard University)

Institutional Planning and Analysis (IPA) classified 2006 freshman admits
(including referrals) by family income category and financial aid awards to
determine whether the percentage of admits that SIRed (take rates) increased as
financial aid offers increased. The summary tables below show the positive
association between aid and SIRing for all income groups. Not surprisingly,
financial aid, especially scholarships and grants, had the most impact among low
income admits.

Fall 2006 Take Rates
(Percentage of Admits Who SIRed)
Total Financial Aid
No Up to
Income | Aid | $5,000 | $15,000 | $15,000+
Low 2.1 4.5 13.5 17.0
Middle 1.0 4.2 6.7 11.3
High| 1.8 4.0 17.6 6.1
Scholarships & Grants Onl
No | Upto
Income | Aid | $5,000 | $15,000 | $15,000+
Low 2.5 5.0 16.9 66.7
Middle 2.3 4.7 14.2 NA
High 2.7 4.4 9.0 NA




e |PA also conducted a logistic regression analysis, similar to those conducted by
UCOP, to predict the likelihood that Fall 2006 admits would SIR at UC Merced.
In addition to the variables included in the UCOP analysis, we added three
financial aid variables, all of which were highly statistically significant and
increased the likelihood of SIRing. The variables were Total Financial Aid
(+18%), Scholarships and Grants as a Percentage of Total Aid (+72%), and Total
Financial Aid as a Percentage of Parent Income (+16%).

Impact of Majors on Admit-to-SIR Rates

e The logistic regression analysis mentioned above also included variables for
college major

e UCORP included major in its logistic regressions, but the comparison was between
declared majors (Humanities, Engineering/Computer Science, Science, and Social
Science

e [PA’s analysis compared Undeclared admits, with admits who declared majors in
Engineering/Computer Science, Natural Science, and SSHA

e The results were highly statistical significant and showed that declared majors
were much more likely to SIR than undeclared admits: Engineering/Computer
Science (+183%), Natural Science (+212%), and SSHA (+198%)

e One interpretation of these results would be that admits that do not yet know their
major prefer to attends campuses that have a larger range of majors than UC
Merced

Redirect Program

Handout:
History of UCSC/Berkeley Redirect Program

» The UCSC/Berkeley redirect program was successful in that it tended to draw a
higher-caliber of students to the UCSC campus, half of whom decided to stay and
finish their degrees there. On the other hand some of the redirected students were
unhappy at having been forced to attend a “second-tier” campus for their first two
years.

» Questions to consider in contemplating a redirect program for UC Merced:

o From UC Merced’s perspective, we should only enter into such a program
with the most selective campuses, with whom we are not in direct
competition

o0 Why would another campus choose to do such a program with us?

0 Would a redirect program put us in competition with the (much cheaper
and more accessible) community colleges? Or do we become the
“community college” of the UC system (UC Lite)?

o0 A redirect program has to have provisions for transferring between
semester and quarter systems and ensure that coursework transfers easily.

o0 At the end of the conversation there was support for a limited redirect
program possibly between Berkeley and UC Merced in, for example,
engineering.



Encarnacion Ruiz, UCM Director of Admissions

Suggestions for improving results at yield events:
» Unfavorable messages regarding the “total student experience” are affecting
student choices; we must find a way to get more positive messages out

> Need faculty to be involved in yield events.

> Need to develop new messages about the UC Merced experience. Why is it
special?

> Bobcat Day should be later in the year. Possibly rethink its size and scope.

» Get more potential students on campus more often—from September through
Bobcat Day

» Hold more yield events outside our region

» Use our own students to aid recruitment. Use our *“Ambassadors Program” and

offer UC Merced students an honorarium to go back to their own high schools and
community colleges to talk about UC Merced

» Improve/revamp “virtual tour” and other recruitment information on UC Merced
website

Jane Lawrence, Vice Chancellor for Student Affairs

Handout:
Memo from David Dunham to Jane Lawrence re: Campus Recreation Special Funding
Needs

Suggestions for improving UC Merced’s “Out-of-Classroom Experience:”

Open UC Merced’s Rec & Wellness Center

Continue UC Merced’s partnership with Millennium Gym

Begin sports clubs program on campus

Hire more student life staff to help students organize activities

Work towards the formation of sororities/fraternities

Simplify process for students to plan on-campus activities, and make facilities
available

Utilize Lake Yosemite Park

YV VYVVVVYVY

Other ideas for marketing UC Merced:

Create a Visitor’s Center to put campus in context

Revamp the UC Merced website to better reflect UC Merced experience. Also,
provide online campus tour reservation system.

Offer more (targeted) information for high school counselors and parents on the
website

Hold a UC Merced-only Counselor’s Weekend

YV WV VYV

Nancy Ochsner, Director of Institutional Planning and Analysis

Enrollment Projections Scenario
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Official Budgeted Projections

The official budgeted enrollment projections for UC Merced, developed before
the campus had opened, or even recruited the first students, created the expectation for
1,000 FTEs in the first year, then an additional 800 FTEs each year thereafter through
2010-11, when we would reach a total of 5,000 FTEs. This was considered our break-
even point, as long as the FTE/Faculty ratio reached 18.7 to 1 and other resource
assumptions were met.

UC Merced’s first year (2005-06) produced 865 FTEs. Many of the students attracted to
the campus in the first year came, at least in part, because they were excited about being
part of the very first class --- pioneers. It is apparent that the second year not only will
not make up for the “shortfall” from the first year but also will not produce the expected
800 FTE growth. Instead, more realistically, we expect the FY 2006-07 FTEs to be
around 1250-1300. This would be a growth of about 380-430 FTEs. The Chancellor and
Vice Chancellor, Administrative Affairs, negotiated a revised enrollment plan with the
Budget Office at the UC System Office. That plan (Y:\Enrl Pro)\UCM enrl pro\UCM
enrol plan June 2006\UCM Enrollment_Plan_June 2006.xls ) establishes an annual
growth expectation of about 675 FTES from FY 2008 through FY 2011, and then at least
a 500 FTE annual growth rate thereafter, through FY 2015. This revised plan pushes the
breakeven point out two years to FY 2013 instead of FY 2011, thereby extending the
timeline for special State supplemental support of the campus. The negotiated plan also
changed the timeline for reaching the UC targeted workload ratios (students to faculty),
moving up the time when we reach a ratio of 18.7 from FY 2010 to FY2009. This means
that the growth in budgeted ladder rank faculty will be somewhat reduced, compared to
the original plan.

Early enrollment history for the three UC campuses that opened in 1965 reveals
that their overall growth over the first 10 years fluctuated substantially. For the first 5
years, their average annual growth rates were 897 (UCI), 1000 (UCSD, and 745 (UCSC);
the next 5 years produced growth rates of 622, 669, and 482, respectively, while the
following 5 years (1975-1979) produced annual growth rates of 155, 337, and 40.
Overall, for the first 15 years they averaged 534, 645, and 400 per year growth in
enrollments.

Enrollment Summit — Attendees

University Administration

Carol Tomlinson-Keasey, Chancellor

Keith Alley, Vice Chancellor for Research, Vice Chancellor for Administration (Interim)
Jane Lawrence, Vice Chancellor, Student Affairs

Nancy Tanaka, Assistant Vice Chancellor, Academic Affairs

Nancy Ochsner, Director, Office of Institutional Planning and Analysis
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Berkeley Miller, Principal Research Analyst, Office of Institutional Planning and
Analysis

Pam Moody, Analyst, Academic Affairs

Denis Nepveu, Director, Budget

Diana Ralls, Director, Financial Aid and Scholarships

Encarnacion Ruiz, Director, Admissions

Richard Kogut, Chief Information Officer

Patti Waid Istas, Director, Communications

Mitch Ylarregui, Recruitment Coordinator, Admissions

Janet Young, Assistant Chancellor

University Faculty

Roger Bales, Professor, School of Engineering

Michael Colvin, Professor, School of Natural Sciences

Jan Goggans, Assistant Professor, Social Sciences, Humanities and Arts
Kenji Hakuta, Dean School of Social Sciences, Humanities and Arts
Shawn Kantor, Professor, School of Social Sciences, Humanities and Arts
Peggy O’Day, Professor, School of Natural Sciences

Maria Pallavicini, Dean School of Natural Sciences

Roland Winston, Professor, School of Engineering

Jeffrey Wright, Dean School of Engineering

Guests

Kevin Browne, Executive Director of Admissions, UC Santa Cruz
Susan Wilbur, Director of Admissions, UC Office of the President.
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Carol Tomlinson-Keasey, Chancellor
Keith Alley, Vice Chancellor Administration
Jane Lawrence, Vice Chancellor for Student Affairs

UC Merced Strategies to Reach Enrollment Targets

At an enrollment summit last week, UC Merced considered reasons for our enrollment
shortfall, reviewed a large amount of data, tabulated survey responses from students,
and agreed upon action steps to be taken for fall 2007. UC Merced faculty,
administrators and staff were joined by Susan Wilbur, Director of Admissions for the
University of California and Kevin Browne, Executive Director of Admissions and
Registrar at UC Santa Cruz. The following action steps resulted from the discussion.

Actions to be taken in concert with the Office of the President

Include a UC Merced brochure in the mailing to ELC students.

Work with UC Merced to enable us to contact all UC eligible applicants in
December and offer to add UC Merced to their application at no additional
cost. This would result in the elimination of the referral pool. (Sue Wilbur
suggestion)

Provide UC Merced with additional funds for more scholarships or provide
financial aid packages for first- year students that do not include loans.
(Discussed at recent COVC meeting)

Assist UC Merced to establish a selective redirect program with UC Berkeley
that would involve no more than 200 students a year and be limited to
certain majors. (Sue Wilbur suggestion) '

Use the predictive models developed by OP to assist us to identify those
students in our applicant pool who are most likely to attend UC Merced so
that we can make them a priority in our yield activities.

Continue to use OP’s communications and media outlets to help promote
UC Merced.

Work with OP to find ways to list our majors with their emphasis areas on
the application.

Consider ways to actively manage enroilments across the system

Revise enrollment targets, maintaining long-range enrollment goals



Actions involving curriculum

Approve Psychology major that is currently before the Undergraduate
Council.

Develop and refine Management major to set it apart and make it attractive
to prospective students. Change Management program from B.A. to B.S.
Develop a “create your own major” program:.

Approve other new majors (Economics and Cognitive Science majors being
developed) before fall 2007 application deadline.

Repackage, possibly rename, our programs to look like more traditional
majors.

Discuss putting “advising clusters” on the application to help guide
undeclared students.

Develop and market more BA/MA and BS/MS programs.

Actions involving student life

Open Joseph E. Gallo Recreation and Wellness Center this fall.

Develop a club sports program that will allow us to create five teams this
coming year and to begin to build school spirit.

Continue UC Merced’s partnership with the Millennium Club since they
have facilities that we do not have, i.e., tennis courts, swimming pool, etc.
Hire additional Student Life staff to help organize student activities to
address the omnipresent question: What is there to do at UC Merced?
Simplify process for students to plan on-campus activities and make
facilities available for their use.

Actions involving Admissions/Enrollment

Notify admitted students as early as December and January; use rolling
admissions; consider offering perks to students who SIR early.

Guarantee on-campus housing to all freshman applicants.

Guarantee admission to UC Merced to all ELC and “Qualified-on-Track”
students. If adequate scholarship funds available, guarantee them a
scholarship and on-campus housing. : '

Send a joint letter from Admissions/Financial Aid to all ELC and “Qualified-
on-Track” parents listing the advantages of a UC Merced education.
Analyze 2006 applicant and SIR data to create a more targeted recruitment
strategy for fall 2007, including school visits and college fair participation.
Hold a Counselor Conference in Merced on September 8% and highlight UC
Merced to increase counselors’ knowledge of the campus.

Use OP’s predictive model to better target yield events.

Develop strategies to get more prospects to visit the campus.

Use student ambassadors to represent UC Merced at their former high
schools and/or community colleges.

Rethink Bobcat Day and other large yield events on campus so that they
encourage prospective students and families to visit the campus.

Hold more yield events outside of the Valley.



Actions involving communications strategies

¢ Work with our Communications Department to develop a communications
strategy, publications and clear messages about UC Merced.

s List graduate programs in marketing literature for undergraduates to show
the breath of the institution’s offerings.

» Improve website to improve communications o prospects, parents and high
school and community college counselors.

e Develop new, improved virtual tour.

Actions involving other campuses
¢ Develop a limited redirect program
Selected campuses (UCB, UCLA, and/or UCSD
Limited number of students (no more than 200}
Selected majors {engineering)

Actions to improve number of transfer students

¢ Implement an “Admissions-in-the-Field” program at community colleges in
the San Joaquin Valley. One will be held at Fresno City College this
summer.

¢ Reassign an experienced Admissions staff member to be responsible for
transfer efforts.

« Hold conference in the fall for community college counselors (funded by
Ford grant). .

* Develop joint publications and website with Merced College to encourage
transfers (funded by Ford grant).

¢ Create transfer-friendly website and transfer mentor program (funded by
Hewlett grant) :

o Str eamline articulation and transfer process.

Long term strategies

e Implement a recruitment tracking system that will allow us to better
segment our market from prospect to matriculate and personalize our
communications with prospective students.

¢ Continue to expand majors, especially in the social sciences and
humanities.

e Create academic-themed housing within our Residence Life complexes.
Work with students to create additional organizations, possibly including
sororities and fraternities, to help build a vibrant campus community.
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Data in Support of Campus Planning

Planning

Data, along with the analysis and interpretation of data, support institutional
tactical and strategic planning in important ways. Data provide the foundation for
decision support and institutional effectiveness, but they are not sufficient. The power of
data in a planning environment comes from integration of data across areas (e.g.,
academic, budget, facilities, personnel), the ability to consider alternative scenarios, as
well as from the communication and interpretation of the data. Interpretation and
communication of the data are essential to ensure that the information is used to evaluate
and support decision making. This is important at all institutions, but it is particularly
important at a start-up campus like UC Merced.

The Office of Institutional Planning and Analysis (IPA), housed in Academic
Affairs, is part of a nucleus of campus administrators with planning responsibilities.
Other important players include the Budget Office, Capital Planning, Admissions,
Registration, Facilities, and CAPRA (the Faculty Senate Committee on Academic
Planning and Resource Allocation). Coordination of the various data and reporting
systems represented by these planning areas supports decision-making at the highest
levels of campus management (Chancellor, Vice Chancellors, Deans, and Faculty Senate
Executives). Next steps in improving the planning process at UC Merced involve
institutionalizing the responsibilities of the planning working group as well as developing
the infrastructure necessary to better support campus planning:

e Regular meetings and coordination of the planning working group

e Regular communication between the planning working group and upper
management

e Reporting infrastructure that supports integrated reporting in a data warehousing
environment

e Dissemination of information in a timely, usable way so that campus
administrators and faculty have access to the information they need

Although UC Merced is in the process of setting up the planning infrastructure, at the
same time, we are pulling together information from various sources so that we can
address key questions and resource issues. The lack of a mature reporting infrastructure is
a major challenge to the effectiveness of the planning efforts at this time.

Some examples of these efforts include analyses of:

e admissions and financial aid, in the context of meeting enrollment targets and
projections (logistic regressions showing the likelihood of admitted students
enrolling, depending on student characteristics, financial aid offers, etc.) [See
“Enrollment Summit Memo’]

e impact of enrollment shortfalls on resource allocations (how do various
enrollment projection scenarios affect the campus’ timeline to reach a break-even
point?)

e impact of enrollment shortfalls on the timeline for additional housing and other
capital projects, such as the Science/Engineering Building 2

e student course enrollments and faculty workload to project allocation of future
faculty resources, by program



e mid-term and final grades by course and program, as well as student
characteristics

o first semester undergraduate survey, dealing with students’ reasons for attending
UC Merced, their perceptions of their skill levels, satisfaction with various
services and experiences at UC Merced [See ““Presentation: Student
Performance’]

o feedback on academic success of community college transfers [See “Merced
College Transfers Memo™’]

e feedback on academic success of Early Academic Preparation (EAP) program
participants who enrolled at UC Merced [See “EAOP Scholars Memo™’]

e Spring 2006 undergraduate surveys (National Survey of Student Engagement and
the University of California Undergraduate Experience Survey), benchmarking
the academic and co-curricular experiences of UC Merced students with other
institutions within the UC System and nationally [See Exhibit 2.10-3b “NSSE
Report and Exhibit 2.10-4b “*“UCUES Report™]

e FY 2006 Graduate Student Survey providing feedback on the quality of the
graduate program and student satisfaction with various aspects of their graduate
experience. [See “Graduate Student Survey’’]

Communication

IPA is working on better ways to communicate information to campus
administrators and decision-makers, including the development of a website that will
highlight current semester information (student, faculty, personnel), as well as track
trends over time. It will also include the campus’ Common Data Set (CDS), useful links
to other resources, and special reports and surveys. The goal is to make the data
available, but also to provide interpretation and context. Working with management and
the planning working group, we will develop a set of key performance indicators that will
help us monitor the effectiveness of our efforts in terms of recruitment (students, faculty,
and staff), programs (academic and co-curricular), and resource allocations as well as
help us benchmark our progress against other institutions with similar missions. In
addition to the forthcoming website, regular discussions regarding planning, analyses,
and effectiveness of various strategies are the focus of the Chancellors’ monthly Deans
and Directors meetings, as well as the Provost/EVC’s bi-monthly meetings with his
Council (VCs, Deans, ClO, Academic Affairs Directors). Dominating topics for these
meetings have centered on admissions issues, retention and academic performance,
facilities (e.g. building completion schedules, classroom readiness), academic program
planning, process improvements (e.g., recharges, budget/accounting/grants reporting),
goals for a Teaching and Learning Center, and reflections on each semester’s successes
or problems. Special, ad hoc meetings also are scheduled so that, as much as possible,
information gets to the people who need it and can use it and so that we obtain feedback
from important campus groups. Early in the spring semester, we present some of the
results from the Fall 2005 undergraduate student survey to the Student Advisory Group
for the Vice Chancellor, Student Affairs. This was an opportunity for the students to hear
what their counterparts expressed in this survey (satisfaction with various services,
reasons they came to UC Merced, etc.) and to give us feedback. Based on this survey,
several changes were made to improve the campus experience for the students (e.g., meal



changes in the dining hall; schedule changes in bus service to downtown Merced). The
survey results also were discussed in early spring with all the directors in Student Affairs.
They discussed, for instance, the implications of students’ reported time spent in various
activities (studying, non-academic use of their computers, socializing on campus and off
campus, etc.). Efforts will be made to have more frequent, targeted discussions
surrounding major issue areas, so that as much information as possible is available to
evaluate programs and processes and to inform decision-making.

Reporting Infrastructure

IPA* devoted a significant part of this past year (FY2006) to evaluating the
campus’ data and reporting systems. UC Merced uses SCT-Banner for its student
information system (Admissions, Registrations, Financial Aid) and a “home-grown”
Payroll/Personnel system that was developed and is maintained by UCLA. Other
systems have been developed or purchased to meet other needs as they have been
identified. For instance, UC Merced uses an open-source course-management system
(Sakai) and a locally-developed personnel recruitment system (PAWS). Capital Planning
purchased a system developed at UC San Diego which, in addition to supporting the
needs of capital projects, also has the potential to incorporate the data collection and
reporting needs of Physical Plant, Facilities, and Construction Design. The campus has
the opportunity to acquire a faculty workload module from UC Davis. This module
interfaces with the SCT-Banner student information system (SIS) and the
Payroll/Personnel data at UCOP. It is used to report faculty workload by school and
program for internal resource-allocation decisions as well as for compliance reporting to
UCOP and the Legislature. UC Davis also uses this system to analyze classroom
utilization and to generate induced courseload matrices (to help project course scheduling
needs, based on demand for majors). Working with UC Davis, UC Merced could use this
module to jumpstart efforts to evaluate and project faculty workload. The costs
associated with this project would be for implementation and ongoing maintenance and
support of the system. Other administrative systems needs have been identified and will
be addressed over time. Although many of the existing systems are adequate or even
more than adequate for operational purposes (admitting students, registering students,
dispersing financial aid, paying bills, paying employees, etc.), they are not adequate for
reporting, especially when data across systems must be integrated.

In January, 2006, the Provost charged the Chief Information Officer (C10O) (with
the assistance of the Director for Institutional Planning & Analysis) with the task of
recommending a plan for the development of a campus data warehouse (DW). The goals
of the DW would be to support decision-making, planning, and accountability. The DW
would be a central, standardized data repository, separate from the production systems,
and would facilitate integration of data and expand access to information. The data
would be in a format that would make it more easily reportable and understandable. The
CIO and Director, IPA met with a series of small groups, representing a cross-section of
major decision-makers and data users on campus over the span of about two months.
These meetings involved Deans and Assistant Deans, Vice Chancellors, Directors of

! The Office of Institutional Planning & Analysis was established in July 2005, with the hiring of a
Director. In November 2005, two additional staff members were hired: a Principal Research Analyst and
an Institutional Research Systems Manager.



various offices (Admissions, Registration, Financial Aid, Career Center, Budget, Capital
Planning, Human Resources, Business Services), as well as the Chair of CAPRA. This
process revealed overlapping needs for a wide array of data or information, as well as
common desires to have integrated and user-friendly access to the information. [See
“Summary of Data Warehousing Meetings with Potential Users/Decision Makers™] It
also revealed the need for various new production systems. We discovered that we were
not collecting some information that we need for better decision-making (e.g., grants
management and post-award system, inventory system, receivables, sabbatical/leave
tracking, prospect data, degree-audit system). Although the development of a
comprehensive DW will be a long and iterative process, one immediate outcome of this
effort was the purchase of the SCT-Banner Operational Data Store (ODS), which is the
first step toward a DW for the student information system. The ODS allows us to off-
load the SIS data regularly (daily or weekly) so that we can begin to denormalize the data
(make it easier and more transparent to use for reporting) and move major reporting
efforts off the production system. Off-loads, or extracts, from other systems, such as
Payroll/Personnel, can be loaded into the same database environment as the ODS for ease
in integrating multiple data sources.

In the meantime, as the campus deliberates and plans a formal DW initiative, IPA
has begun designing a reporting infrastructure to support the office’s reporting and
planning needs. Snapshots of SIS, as well as Payroll/Personnel, have been stored on a
secure server apart from the production systems. The data and data structures are being
transformed for easier reporting. This short-term strategy to improve reporting and
analysis capabilities complements and jumpstarts the longer-term strategy to design and
implement a campus-wide DW.



Date:
To:
From:
Re:

July 13, 2006

Jane Lawrence

Berkeley Miller

More Information for Enrollment Summit Meeting Summary

Financial Aid

Econometric research has shown fairly consistently that a $1,000 decrease in tuition, or a
$1,000 increase in scholarship or grant financial aid, increases college attendance rates by
roughly 4 percent (see especially the recent work by Susan Dynarski at the Kennedy
School, Harvard University)

Institutional Planning and Analysis (IPA) classified 2006 freshmen admits (including
referrals) by family income category and financial aid awards to determine whether the
percentage of admits that SIRed increased as financial aid offers increased. The
summary tables below show the positive association between aid and SIRing for all
income groups. Not surprisingly, financial aid, especially scholarships and grants, had
the most impact among low income admits.

Financial AIR and SIRs, 2006
Total Financial Aid
No Upto
Income | Aid | $5,000 | $15,000 | $15,000+
Low 2.1 4,5 13.5 17.0
Middle 1.0 4.2 6.7 11.3
High| 1.8 4.0 17.6 6.1
Scholarships & Grants Onl
No Up to
Income | Aid | $5,000 | $15,000 | $15,000+
Low 2.5 5.0 16.9 66.7
Middle 2.3 4.7 14.2 NA
High 2.7 4.4 9.0 NA

IPA also conducted a logistic regression analysis, similar to those conducted by UCOP,
to predict the likelihood that Fall 2006 admits would SIR at UC Merced. In addition to
the variables included in the UCOP analysis, we added three financial aid variables, all of
which were highly statistically significant and increased the likelihood of SIRing. The
variables were Total Financial Aid (+18%), Scholarships and Grants as a Percentage of
Total Aid (+72%), and Total Financial Aid as a Percentage of Parent Income (+16%).



Admission

The logistic regression analysis mentioned above also included variables for college
major

UCOP included major in its logistic regressions, but the comparison was between
declared majors (Humanities, Engineering/Computer Science, Science, and Social
Science

IPA’s analysis compared Undeclared admits, with admits who declared majors in
Engineering/Computer Science, Natural Science, and SSHA

The results were highly statistical significant and showed that declared majors were much
more likely to SIR than undeclared admits: Engineering/Computer Science (+183%),
Natural Science (+212%), and SSHA (+198%)

One interpretation of these results would be that admits that do not yet know their major
prefer to attends campuses that have a larger range of majors than UC Merced
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Fall 2005 Student Performance
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Explaining Student Performance
Variables Used in the Analysis

Qualifications

GPA (High School for Freshman, College for Transfers)
SAT Verbal, SAT Math, ACT or SAT Combined (Freshman Only)
Eligible in the Local Context (Freshman Only)

Applications

UCM Only
Total UCs
Referral

Background Characteristics

Gender
Ethnicity (Asian, Hispanic, White, Other)
First Language (English Only, English & Other, Other Only, Unknown)

First Generation College (No College, Some College, 4-Yr Degree,
Unknown)

Region (San Joaquin Valley, SF Bay Area, Southern California, Other)

Residence (On Campus, Off Campus)
Program Characteristics

Major (Engineering, Natural Sciences, SSHA, Undeclared)

Third Week Credits



Explaining Student Performance
Variables Used in the Analysis
(Continued)

Time Management/Effort (Hours Spent in Various Activities)
— Freshman
o Off Campus Activities
» E-Playing
e On Campus Work
* Mixed Activities
— Transfers
o Off Campus Activities
e E-Playing Plus work
e Off Campus work
o Campus Activities
* Reading & Prayer



Explaining Student Performance
Student “Types”

» Fall 2005 Student Survey asked students how many hours they spent
each week in the following activities:

Attending class/labs

Studying/doing homework

Socializing informally with friends on campus
Socializing informally with friends off campus
Participating in campus-organized activities
Exercising or sports

Partying

Working (for pay) on campus

Working (for pay) off campus

Student clubs and groups

Watching TV

Household/childcare duties

Reading for pleasure

Commuting

Playing video/computer games
Prayer/meditation

Surfing the internet (Non-course related)
Communicating via e-mail, Instant Messenger, etc.



Factor Analysis of Student Activities

Freshman

Studying

— Attending class/labs
— Studying
Socializing

— Partying

— Campus activities

— Student clubs

— Socializing on campus
— Socializing off campus
Off Campus Activities

— Commuting

— Household duties

— Working Off Campus
E-Playing

— Surfing the Internet
— Emailing

— Video/comp. games
— Watching TV

Working On Campus

Transfers

Studying

— Attending class/labs
— Studying
Socializing

— Partying

— Exercising/sports

— Watching TV

— Socializing off campus

Off Campus Activities
— Commuting
— Household duties

E-Playing Plus
— Surfing the Internet
— Emailing
— Partying
— Working off campus
Working On Campus



Factor Analysis of Student Activities
(continued)

Freshman
Mixed Activities

Reading for pleasure
Prayer

Watching TV
Student clubs
Campus activities

Transfers
o Campus Activities

Campus activities
Student Clubs
Socializing on campus
Exercising/sports

» Reading and Prayer

Reading for pleasure
Prayer



“E-Players” Compared to Student Population
"1 . ‘
Al . - " ﬁ. —— v 0 N ‘_“;

S T iy

CLASS

Frosh
Transfer

ETHNICITY

Asian M4
Hisp _ﬂ‘ 25

White g’

Other 11
MAJOR

Engr

Nat Sci

SSHA

Other

GENDER

Male

L

HOUSING

On Campus

O CampUs |y 75 O

O Population @ E-Players




“Devoted Students” Compared to Student
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Backward Stepwise Regression
Analysis of Term GPA

Freshman

Without Time Management

HS GPA

SAT Math

3'd Week Credits
SAT Verbal
SSHA

English Only

Live Off Campus

Nat Sciences
Engineering

Adj. R-Sg=.183
n=682

**Significant at .01
* Significant at .05

0.326**
0.140**
0.121**
0.116*
0.082
0.071

-0.062
-0.084
-0.124**

With Time Management

HS GPA

SAT Math
Studying

SAT Verbal

3'd Week Credits
Mixed Activities
E-Playing

Off Campus Act.

Engineering
Nat Sciences

Adj. R-Sg=.246
n=302

**Significant at .01
* Significant at .05

0.226™**
0.201**
0.176**
0.161*
0.161**
0.106
-0.129*
-0.132*
-0.176**
=02 LS



Backward Stepwise Regression
Analysis of Term GPA
Transfers

Without Time Management

College GPA 0.437**
1st Gen-No College -0.149

Adj. R-Sg=.206
n=128
**Significant at .01
* Significant at .05

With Time Management

College GPA 0.496**
1st Gen-No College -0.265

Adj. R-Sg=.299
n=58
**Significant at .01
* Significant at .05



Additional Performance
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Date: April 27, 2006
To:  John Spevak, VP for Instruction, Merced College
Anne Newins, VP for Student Personnel
From: Berkeley Miller, Institutional Planning and Analysis, UC Merced
Re:  Fall 2005 Performance of Merced College Transfers

You requested information on how Merced college transfers performed during their first
semester at UC Merced. We hope this feedback will be useful to you.

A total of 26 transfers enrolled at UC Merced, compared to 105 from other colleges, mostly
California community colleges.

Chart 1 shows the average college GPAs (Transfer GPA) of incoming transfers and the average
GPAs of these transfers at the end of UC Merced’s Fall 2005 semester. Merced College’s
transfers arrived at UC Merced with a slightly higher average GPA (3.09) than transfers from
other community colleges (2.97). Compared to their counterparts from other community
colleges, Merced college transfers also were more successful, on average, during their first
semester at UC Merced. Their average GPA was 2.95, compared to 2.70 for transfers from other
colleges.

Chart 2 shows transfer and Fall 2005 GPAs by UC Merced major. The comparisons between
Merced and other colleges should be interpreted with caution because of the small numbers of
Merced College transfers. Of the 26 Merced transfers, six were majoring in engineering, seven
in the natural sciences, and thirteen in the social sciences, humanities, or the arts. Compared to
their counterparts from other community colleges, with the exception of engineering majors,
Merced College transfers tended to have higher Fall 2005 GPAs. The comparative average Fall
2005 GPAs were: Engineering, Other CCs=3.04, Merced=2.50; Natural Sciences, Other
CCs=2.67, Merced=2.99; and Social Sciences, Humanities, and Arts, Other CCs=2.57,
Merced=3.14.

Finally, the attached table shows the distribution of courses and grades for the 26 Merced
College transfer students. We hope that this gives you more specific feedback as to the success
of these students in various content areas and course levels. Please do not circulate this
information in any way that might lead to identification of any students.

More detailed breakdowns and comparisons have not been undertaken because of the limited
number of Merced College transfers and the university’s obligations to protest confidentiality. In
general, though, it appears Merced College transfers have performed on average better than
transfers from other colleges.

Please let us know if other types of data or analyses would be more useful, so that we can
improve our feedback to the community colleges.

Thank you.

Cc: Jane F. Lawrence, Vice Chancellor for Student Affairs



Chart 1

Average Transfer and Fall 2005 GPAs: Merced College
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Chart 2

Average Transfer and Fall 2005 GPAs by College Major:
Merced College Compared to Other Community Colleges

0.00 0.50 1.00 1.50 2.00 2.50 3.00 3.50
3.17
Other CCs
2 3.04
5
e
>
w 3.11
Merced
2.50
2.91
Other CCs
8 2.67
(&)
kS
[&]
)
Z 3.19
Merced
2.99
2.97
Other CCs
2.57
<
T
(9]
(7p]
3.03
Merced
3.14




Fall 2005 Final Grades: Merced College Transfer Students

Courses
Number Title A | B | C | D | F | | | P | NP | Total

Lower Division
BIOE 99 BioEngineering-Indep Study 1 1
BIS 1 Contemporary Biology 1 3 4
CHEM 90X Chemistry Freshman Seminar 1 1
COGS 1 Intro to Cognitive Science 1 1
CSE 20 Intro to Computing 1
CSE 30 Intro to CompSci & Engineering 1 3
ENGR 090X Engineering Freshman Seminar 1 1
ENGR 97 Service Learning: Engrg Projects 3 2 1 6
ENVE 090X Environ. Engrg Freshman Seminar 1 1
ENVE 10 Environment in Crisis 1 1
ENVE 20 Intro to Environ. Sci & Technology 1 1
HIST 10 Intro to World History 1 1
ICP 001A Integrated Calc & Phys: Calculus 1
ICP 001B Integrated Calc & Phys: Physics 1 1
LIT 30 Intro to American Literature 1 2
LIT 50 Intro to Hispanic Literature 1 1
MATH 21 Calculus of Single Variable | 1
MATH 22 Calculus of Single Variable || 1
MATH 5 Pre-Calculus 1 1 1 3
PHYS 8 Intro Physics | 2 1 3
TOTAL 13 4 8 2 3 1 3 1 35
Percent LD 37% | 11% | 23% | 6% | 9% | 3% | 9% | 3% | 100%
Upper Division
ARTS 199 Arts Independent Study 1 1
BIS 100 Molecular Machinery of Life 1 4 1 6
BIS 140 Evolution of Biological Diversity 2 2
BIS 198 Directed Group Study: Biol. Sciences 1 1
COGS 198 Directed Group Study: Cog. Science 1 1
ECON 190 Topics in Economics 2 1 1 4
ENGR 130 Thermodynamics 2 3
ENGR 180 Spatial Analysis & Modeling 1 1 1 1 1 5
HIST 100 The Historians's Craft 2 1 3
LIT 120 Topics in Lit of Difference 2 1 4
PSY 121 Cognitive Psychology 3 7 1 11
PSY 130 Social Psychology 3 5 1 10
PSY 140 Clinical Psychology 4 3 8
PUBP 199 Public Policy Independent Study 1

TOTAL 25 21 5 1 3 4 1 0 60
Percent UD 42% | 35% | 8% | 2% | 5% | 7% | 2% | 0% | 100%
GRAND TOTAL 38 25 13 3 6 5 4 1 95
Percent Total 40% | 26% | 14% | 3% | 6% | 5% | 4% | 1% | 100%

Note: NG=No grade; I=Incomplete;P=Passing;NP=Not Passing.

Prepared by UCMerced Office of Institutional Planning & Analysis, 4-26-2006




Date:
From:
To:
Re:

April 28, 2006

Berkeley Miller

Jorge Aguilar

Fall 2005 Performance of UC Scholars Early Academic Outreach Program (EAOP)

This is a brief report that summarizes the characteristics and first-semester performance of
former high school students involved in the UC Scholars Early Academic Outreach Program.
Please let us know if you have any questions or need other information. As shown in Table 1, a
total of 102 students were involved, including 75 females (73.5%) and 27 (26.5%) males. The
vast majority were either of Hispanic (63 or 61.6%) or Asian/PI (34 or 33.3%) ethnicity.

Table 1: Race and Ethnicity of Program Students
Ethnicity

Gender | Asian/Pl | Hispanic | White Other Total

Female 22 49 1 3 75

Male 12 14 1 0 27

Total 34 63 2 3 102

Table 2: High School and UC Merced Attendance
Students in Program | Students at Merced

High School Count Percent Count Percent
1. Golden Valley 12 11.8 5 12.8
2. Edison 10 9.8 3 7.7
3. Atwater 9 8.8 5 12.8
4. Livingston 9 8.8 5 12.8
5. Orosi 9 8.8 3 7.7
6. Caruthers 8 7.8 1 2.6
7. Tranquility 7 6.9 5 12.8
8. Merced 6 5.9 4 10.3
9. Foothill 5 4.9 1 2.6
10. Madera 5 4.9 0 0.0
11. Dinuba 4 3.9 2 5.1
12. Hoover 4 3.9 2 5.1
13. Sunnyside 4 3.9 1 2.6
14. McLane 3 2.9 0 0.0
15. Washington Union 2 2.0 0 0.0
16. West 2 2.0 0 0.0
17. Pitman 1 1.0 1 2.6
18. Parlier 1 1.0 1 2.6
19. Wasco Union 1 1.0 0 0.0
Total 102 100.0 39 100.0




UC Scholars Early Academic Outreach Program
Fall 2005 Academic Performance of Program Students Attending UC Merced

EAOP students attended one of 19 high schools in Fresno, Kern Madera, Merced, Stanislaus, and
Tulare counties, as displayed in Table 2. The top ten high schools each had five or more students
enrolled in the program and accounted for 80 or 78.4% of all the students.

By definition, EAOP students are at a disadvantage in terms of their preparation for college.
Their average SAT (932) was 138 points below the UCM freshman average (1070) and 207
points below all UCM admitted Students’ average (1139) (see Table 3).

Table 3: Average SAT Scores for Fall 2005
Category SAT Verbal | SAT Math | Combined
Program Students 452 520 932
UCM Freshman 480 550 1070
All UCM Admits 1139

Table 4 displays the distribution of EAOP students by school and college major. Five (12.8%)
declared majors in Engineering, 13 (33.3%) in the Natural Sciences, and 17 (43.6%) in the Social
Sciences, Humanities, and the Arts (SSHA). Slightly more than 10% did not indicate a major.

Table 5 summarizes the academic performance of EAOP students by the end of the Fall 2005
semester, and compares their performances to all freshmen at UC Merced. On average, EAOP
students performed less well than all freshman students, with an average GPA of 2.12 compared
to 2.53. This was true within each discipline area as well. EAOP students in Engineering had an
average GPA of 1.76, compared to the overall freshman engineering average of 2.35. For the
Natural Sciences, the respective figures are 2.07 and 2.42, for SSHA, they are 2.26 and 2.71, and
for students without majors, 2.16 and 2.55.

Overall, 43.6% of program students had GPAs below 2.00, either placing them on academic
probation or subjecting them to dismissal, compared to 24.3% for all freshmen (see Table 6).
Like their counterparts generally, EAOP Engineering and Natural Sciences majors seemed to
have more difficulty than Social Sciences, Humanities, and Arts majors.



UC Scholars Early Academic Outreach Program
Fall 2005 Academic Performance of Program Students Attending UC Merced

Table 4: Schools and Majors
EAOP Students All Freshman

School and Major Number | Percent | Number | Percent
Engineering

Computer Science & Engineering 1 2.6 41 5.8

Bioengineering 2 5.1 36 5.1

Environmental Engineering 0 0.0 2 0.3

Undeclared Engineering 2 5.1 36 5.1
Total Engineering 5 12.8 115 16.3
Natural Sciences

Biological Sciences 5 12.8 145 20.6

Earth Systems Sciences 0 0.0 7 1.0

Human Biology 7 17.9 44 6.3

Undeclared Natural Sciences 1 2.6 37 5.3
Total Natural Sciences 13 33.3 233 33.1
Social Sciences, Humanities & Arts

Management 9 23.1 63 8.9

Social & Cognitive Sciences 6 15.4 77 10.9

World History & Cultures 0 0.0 25 3.6

Undeclared SSHA 2 5.1 69 9.8
Total SSHA 17 43.6 234 33.2
Undeclared 4 10.3 122 17.3
Total All Majors 39| 100.0 704 | 100.0

Table 5: Fall 2005 GPAs by School
EAOP Students All Freshman

School Number | GPA | Number | GPA
Engineering 5 1.76 115 2.35
Natural Sciences 13 2.07 232 2.42
Social Sciences, Humanities & Arts 17 2.26 234 2.71
Undeclared 4 2.16 122 2.55
Overall Group GPA 39 2.12 703 2.53




UC Scholars Early Academic Outreach Program
Fall 2005 Academic Performance of Program Students Attending UC Merced

Table 6: GPA Categories by School

0.00-1.99 2.00-2.99 3.00-4.00 Total

Students Number | Percent | Number | Percent | Number | Percent | Number | Percent
EAOP Students

Engineering 2 40.0 3 60.0 0 0.0 5| 100.0
Natural Sciences 7 53.8 4 30.8 2 15.4 13| 100.0
SSHA 6 35.3 8 47.1 3 17.6 17| 100.0
Undeclared 2 50.0 2 50.0 0 0.0 4| 100.0
Totals 17 43.6 17 43.6 5 12.8 39 | 100.0
All Freshman

Engineering 35 30.4 46 40.0 34 29.6 115 | 100.0
Natural Sciences 69 29.7 99 42.7 64 27.6 232 | 100.0
SSHA 37 15.8 101 43.2 96 41.0 234 | 100.0
Undeclared 30 24.6 52 42.6 40 32.8 122 | 100.0
Totals 171 24.3 298 42.4 234 33.3 703 | 100.0




FY 2006 UC Merced Graduate Student Survey
July 24, 2006

In late Spring 2006, the UC Merced Graduate School decided to do a survey of all graduate
students at UC Merced. The Graduate School contacted UC Berkeley to get permission to use their survey
questions as a base, with modifications as needed. Permission was granted, and the UC Merced Office of
Institutional Planning and Analysis helped with setting up and administering the web survey. The graduate
students were invited to participate in the survey via e-mail (with the Graduate School Dean as the
signatory). After several e-mail reminders to non-respondents, 27 of the 36 graduate students completed
the survey (75% response rate). Because there were so few graduate students in the population, the results
cannot be disaggregated by program, gender, or other demographic variables without risk of identifying the
respondents. The responses of the 27 graduate students who participated in the survey are summarized in
this report.

Demographics

About a third of the respondents were in the Environmental Systems program, another third in
Quantitative & Systems Biology, 22% in World Cultures, and the remaining 15% distributed among the
Atomic & Molecular Science & Engineering and the Social & Cognitive Sciences program. Three-quarters
of the students had started their program at UC Merced in Fall 2005; the rest having started in Fall 2004.
Their expected degree dates ranged from Fall 2008 to Spring 2011, with most expecting to graduate by
Spring 2009. Almost 90% were in Ph.D. programs; the remainder were in Master’s programs. Before
entering their programs at UC Merced, most (56%) were employed in a field related to their programs; 15%
were employed in unrelated areas; 11% were graduate students elsewhere; the rest (18%) were either
undergraduates elsewhere or doing something else. Sixty percent were male; 40% female.

Graduate Studies at UC Merced

UC Merced offers individually tailored graduate programs with emphases in six areas:
Quantitative and Systems Biology; Molecular Science and Engineering, Environmental Systems; Social,
Behavioral and Cognitive Sciences; World Cultures and History; and Computer Information Systems.
Because each of these areas is highly interdisciplinary, the programs are designed to facilitate interactions
between faculty and students from a broad scope of traditional academic areas. Graduate Groups oversee
each of these emphases and are comprised of faculty from multiple schools.

Rating of Graduate Groups

Over 80% of the graduate students rated the quality of instruction and the overall quality of
coursework in their program as good or excellent (Table 1). Less than two-thirds felt that their graduate
group encouraged them to take courses outside of the program. The interpretation of this, however, is not
straightforward. The graduate groups and programs already reflect a great deal of interdisciplinarity,
reducing the need to cross over programs in order to incorporate relevant interdisciplinary coursework.
Perhaps the most important concern for the graduate students (and also for undergraduates) at UC Merced
is the availability of courses needed to complete their programs. Only 41% of the graduate students rated
their graduate group as good or excellent in the availability of courses necessary for their degree
completion. Since many of the students will not be completing their coursework for another few years,
however, this may not be as great a concern as it appears on the surface. More detailed analysis by
program and students’ progress should shed better light on the this issue.

Satisfaction

Much of the survey focused on satisfaction with various aspects of the students’ graduate
programs and with their experiences in their graduate groups and on campus overall. There is no
comparative data available to put the responses into broader context, however, this survey will serve as a
baseline for the Graduate School to gauge improvement in the campus’ graduate experience over time.
These students are the pioneering graduate students at the opening of this campus.

Table 2 shows the satisfaction levels of the graduate students with aspects of their graduate
programs, ranging from the academic rigor and opportunities, to the facilities, and quality of relationships
with faculty and staff. All of the respondents were satisfied (somewhat or very) with the intellectual caliber
of the faculty, although satisfaction with the quality of teaching was not so resounding. A little over three-



quarters were satisfied with teaching quality and also with academic advising. Almost 90% said that they
were satisfied with their program’s ability to keep pace with developments in their academic field, and,
indeed, despite some other problems, were satisfied overall with their program. Relationships with faculty
and staff in the program seemed to be mostly positive, with 85% reporting satisfaction. It is also
encouraging that, given the emphasis on interdisciplinarity for all the UC Merced graduate programs, 85%
were satisfied with the interaction they had across disciplines. Graduate students were somewhat less
satisfied with the financial support they received, but almost three-quarters were satisfied. Not
surprisingly, one of the areas reflecting the most dissatisfaction was the adequacy of facilities. Many of the
graduate labs and classes were scheduled at the Castle facility, which was accessible from campus by
special campus shuttles. Another area of concern was in research methods training. Only 63% of the
graduate students were satisfied with their training in research methods (another 4% said this was not
applicable to their situation). It is not clear, however, whether the students were evaluating their
satisfaction with this training in their current program or their training elsewhere. Most of the students
(63%) said that faculty help in finding employment was not applicable to their situation (at least not yet).
This question will be more helpful and important to assess once substantial cohorts are closer to actually
receiving their degrees.

Almost 90% of the students agreed (agreed and strongly agreed) that the overall climate of their
program was positive (Table3). As a group, they were especially positive about their own relationships
with faculty, the good rapport between faculty and students, faculty being willing to work with students and
treating students with respect, as well as the relationships among between themselves and students in other
programs and the general collegiality among students in their own programs (93-100% in agreement with
these aspects of their program or the Graduate School). In addition, 92% disagreed with the statement that
the degree of competition among students is excessive. The graduate students were less likely to agree that
financial support for students is distributed fairly (78% agreed), program staff are knowledgeable about
rules and regulations that affect graduate students (78%), amount of coursework is appropriate to the
degree (78%), and a sense of intellectual community exits in their program (70%). Almost a third agreed
that tensions among faculty affected the students in the program. The Graduate School will have to
determine if this is true across all programs, or perhaps there is one program that has a particular issue in
this regard. Only a little over half (56%) of the students agreed that their program encourages student
collaboration, however this should be reviewed in light of the goals of each program and whether or not
student collaboration is a curricular objective. It will also be important to understand how much effect of
just the newness of the campus might have on responses to some of these items, such as staff knowledge of
rules. In many areas of the campus, UC Merced still is developing and adopting rules and policies, in some
cases “just in time.”

Participation in and Satisfaction with Activities

The responses regarding students’ participation in (and satisfaction with) various graduate
experiences or activities (Table 4) should be interpreted with caution. Many of the activities are strongly
linked to students’ progress through the program. For instance, receiving advice on developing thesis or
dissertation proposals and selecting thesis advisors would more likely occur closer to the time when
students were ready and required to develop these proposals, than in the first years of graduate study.
Therefore, for this report, when evaluating the students’ satisfaction levels, we will concentrate on the four
items in which over half of the graduate students said they participated. About 75% of the students said
they received adequate advice on how to avoid plagiarism and adequate feedback on their research. These
students overwhelmingly said they were satisfied (somewhat or very) with the advice or feedback they
received. Two-thirds said that they received clear advice on the degree requirements for their program;
76% of whom were satisfied with the advice. Almost 60% received advice on writing grant proposals, all
of whom were satisfied.

Frequency of Use and Quality of University Resources

From the list of university resources in Table 5, those used frequently by the graduate students
included student parking (89%), library facilities (78%), Web-based campus computer facilities (67%),
campus shuttle (59%), and dining services (52%). Almost 80% of those who used the library and campus
shuttle rarely or frequently rated them as good or excellent. About 60% rated the Web-based campus
computer facilities and dining services and 56% rated the availability of parking as good or excellent.
Large percentages (80% or more) of the graduate students who used the Graduate Division and Career



Services Center rated them as good or excellent, but only 37% of the students used the Graduate Division
frequently and only 7% used the Career Services Center frequently.

Social Activities

The graduate students indicated that organized social activities were more likely to be sponsored
by the university than by their school or advisor/research groups. When activities were sponsored by their
advisor or research group, they were twice as likely as when the activities were sponsored by the university
or school to attend frequently (29% vs. 14% or 15% ) (Table 6). For university-wide and school-wide
activities, they tended to attend occasionally (63% and 68%, respectively).

Rating of Experience at UC Merced

High percentages (85-90%) of the graduate students rated their graduate program and overall
experience at UC Merced as good or excellent (Table 7). They were less likely to rate their academic
experience and especially their social life experience as good or excellent (74% and 69%, respectively).
The rating of social life experience is not surprising, given that 44% of the graduate students said that social
activities within their advisor/research groups never occurred and a third said that social activities within
their school never occurred Table 6).

Obstacles to Academic Progress

Table 8 lists items which may, at some time, be obstacles to a graduate student’s academic
progress. As of the first or second year in their program at UC Merced, about one in five of the students
said that work/financial commitments are or have been a major obstacle. Another third said that those
commitments were a minor obstacle. Family obligations and course scheduling ranked next in terms of
being major obstacles (indicated by 11% of the respondents).

Decision to Pursue Program at UC Merced

None of the graduate students said that they would be unlikely to stay in their program through
degree completion, however 4% said they were uncertain (Table 9). The other 96% said that they were at
least somewhat likely to stay in the program. If they had it to do over again, 100% would choose the same
field of study, and over 80% would probably or definitely still choose UC Merced (Table 10). Even given
this, however, only three-quarters said that they would recommend UC Merced to someone considering
their graduate program.

Future Plans

Table 11 shows that the largest percentage (35%) of graduate students plans to become a
postdoctoral fellow after obtaining their graduate degree. Another 27% plan to hold a tenure-track faculty
position and 23% plan to have a research (non-faculty) position after graduating. The predominant
employer they expect is a college or university (69%).



FY 2006 Graduate Student Survey

UC Merced

Table 1: Rating of Graduate Group

Good,
Rating of graduate group on: Poor Fair Good Excellent | Excellent
Availability of courses needed to complete program 15% 44% 30% 11% 41%
Quality of instruction in courses 4% 11% 56% 30% 85%
Encouragement to take courses outside program 4% 32% 48% 16% 64%
Overall quality of course work in program 4% 15% 67% 15% 82%




FY 2006 Graduate Student Survey
UC Merced

Table 2: Satisfaction With Aspects of Graduate Program
In Percentages

Somewhat,

Not Very Somewhat | Somewhat Very Very
Satisfaction with: Applicable| Dissatisfied | Dissatisfied | Satisfied | Satisfied | Satisfied
Intellectual caliber of faculty 0% 0% 0% 30% 70% 100%
Program's ability to keep pace with developments 4% 4% 4% 41% 48% 89%
Adequacy of facilities 0% 11% 33% 41% 15% 56%
Quality of teaching 0% 7% 15% 48% 30% 78%
Training in research methods 4% 11% 22% 44% 19% 63%
Financial support 0% 7% 19% 37% 37% 74%
Academic advising 0% 7% 15% 26% 52% 78%
Relationship with faculty advisor 0% 4% 11% 15% 70% 85%
Helpfulness of staff in program 4% 4% 7% 30% 56% 85%
Faculty help in finding employment 63% 11% 4% 11% 11% 22%
Interaction across disciplines 4% 7% 4% 41% 44% 85%
Overall satisfaction with program 0% 4% 7% 63% 26% 89%




FY 2006 Graduate Student Survey

UC Merced

Table 3: Agreement with Aspects of Program or Graduate School
In Percentages

Agree,
Not Strongly Strongly | Strongly

Agreement with: Applicable| Disagree Disagree Agree Agree Agree
Students treated with respect by faculty 0% 4% 4% 22% 70% 93%
Faculty willing to work with students 0% 4% 4% 33% 59% 93%
Good rapport between faculty and students 0% 0% 7% 44% 48% 93%
Own relatsionships with faculty are good 0% 0% 0% 33% 67% 100%
Tensions among faculty affect students 0% 22% 48% 15% 15% 30%
Financial support for students distributed fairly 0% 11% 11% 48% 30% 78%
Students in program are collegial 0% 0% 7% 52% 41% 93%
Relationships with other students in program are good 0% 0% 0% 37% 63% 100%
Degree of competition among students is excessive 0% 33% 59% 4% 4% 7%
Staff in program are knowledgeable about rules 0% 4% 19% 59% 19% 78%
Sense of intellectual community exists in program 4% 7% 19% 37% 33% 70%
Program encourages student collaboration 4% 7% 33% 41% 15% 56%
Amount of coursework appropriate to degree 4% 4% 15% 52% 26% 78%
Overall climate of program is positive 0% 4% 7% 56% 33% 89%




FY 2006 Graduate Student Survey

UC Merced

Table 4: Participation in and Satisifaction with Activities During Graduate Experience

In Percentages

Participated?

Satisfaction

Somewhat,

Not Very Somewhat | Somewhat Very Very
Activities During Graduate Experience Applicable Yes Dissatisfied | Dissatisfied | Satisfied Satisfied Satisfied
Taken course, workshop or orientation on teaching 15% 37% 18% 27% 27% 27% 55%
Received advice on writing grant proposals 4% 59% 0% 0% 35% 65% 100%
Received advice on publishing own work 7% 33% 9% 0% 64% 27% 91%
Had assistance in developing professional contacts outside
program 4% 48% 0% 0% 25% 75% 100%
Received advice on career options within academia 7% 44% 8% 0% 31% 62% 92%
Received advice on career options outside academia 11% 22% 13% 13% 38% 37% 75%
Received advice about research positions 11% 19% 17% 0% 17% 67% 83%
Received clear advice on degree requirements 0% 67% 12% 12% 41% 35% 76%
Received adequate advice on preparing for exams 22% 37% 18% 9% 36% 36% 73%
Received adequate advice on developing thesis or
dissertation proposal 15% 44% 0% 8% 67% 25% 92%
Received clear advice on process required to select thesis
advisor 26% 48% 0% 17% 25% 58% 83%
Received adequate feedback on your research 7% 74% 0% 0% 30% 70% 100%
Received adequate advice on standards for academic
writing in field 11% 44% 0% 4% 22% 19% 41%
Received adequate advice on how to avoid plagiarism &
other violations of standards of academic integrity 7% 78% 0% 5% 30% 65% 95%




FY 2006 Graduate Student Survey
UC Merced

Table 5: Frequency of Use and Quality of University Resources

In Percentages

Frequency of Use Quality Experienced
Good,

University resources: Never Rare |Frequent Poor Fair Good Excellent | Excellent
Library facilities 0% 22% 78% 4% 19% 41% 37% 78%
On-campus computer facilities 30% 33% 37% 11% 26% 42% 21% 63%
Web-based campus computer facilities (e.qg., for
registration) 0% 33% 67% 15% 26% 37% 22% 59%
Graduate division 7% 56% 37% 4% 8% 50% 38% 88%
Student health center 30% 70% 0% 21% 26% 32% 21% 53%
Health insurance (GSHIP) 26% 59% 15% 20% 35% 25% 20% 45%
Financial aid office 59% 33% 7% 18% 9% 27% 46% 73%
Career services center 59% 33% 7% 4% 4% 40% 40% 80%
Student counseling services 85% 7% 7% 25% 0% 25% 50% 75%
Child care referral services 96% 4% 0% * * * * *
Disability services 96% 4% 0% * * * * *
Learning assistance center 100% 0% 0% * * * * *
Billing & payment services 59% 37% 4% 10% 20% 50% 20% 70%
University police 74% 22% 1% 50% 33% 17% 0% 17%
Housing 100% 0% 0% * * * * *
Registrar's office 11% 56% 33% 17% 13% 33% 38% 71%
Availability of student parking 0% 11% 89% 19% 26% 26% 30% 56%
Campus shuttle bus service (Cat Tracks) 11% 30% 59% 1% 17% 33% 46% 79%
Dining services 7% 41% 52% 8% 32% 32% 28% 60%
Bookstore 11% 63% 26% 8% 17% 46% 29% 75%




UC Merced

FY 2006 Graduate Student Survey

Table 6: Frequency of and Attendance at Campus Social Activities

In Percentages

Frequency of Attendance

Frequency Activities Occur
Occasion- Occasion-
Social Activities Never ally Frequently Never ally Frequently
Organized university-wide social activities 12% 68% 20% 21% 63% 17%
Organized social activities within your school 32% 60% 8% 18% 68% 14%
Organized social activities within you advisor/research
groups 44% 56% 0% 38% 33% 29%
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UC Merced

Table 7: Rating of Experience at UC Merced

Good,
Rating of experience: Poor Fair Good Excellent | Excellent
Academic experience 7% 19% 41% 33% 74%
Student life experience 23% 8% 50% 19% 69%
Graduate program 7% 7% 44% 41% 85%
Overall experience 4% 7% 48% 41% 89%
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UC Merced

Table 8: Rating of Factors as Obstacles to Academic Progress

Not an A Minor A Major
Rating of factors: Obstacle Obstacle | Obstacle
Work/financial commitments 48% 33% 19%
Family obligations 41% 48% 11%
Availability of faculty 63% 30% 7%
Program structure or requirements 56% 41% 4%
Dissertation topic/research 59% 37% 4%
Course scheduling 44% 44% 11%
Immigration laws or regulations 89% 11% 0%
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UC Merced

Table 9: Likelihood of Staying in Program Until Receive Degree

Highly Somewhat | Somewhat Somewhat,
Uncertain Unlikely Unlikely Likely [Very Likely| Very Likely
Likelihood of staying in program 4% 0% 0% 16% 80% 96%
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UC Merced

Table 10: If You Had to Do It Again....

Probably,
Definitely Probably Probably | Definitely | Definitely
Would you: Would Not | Would Not Would Would Would
Select same university? 4% 15% 44% 37% 81%
Select same field of study? 0% 0% 26% 74% 100%
Recommend this university to someone considering your
graduate program? 12% 12% 42% 35% 77%
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Work For After Degree

Table 11: Professional Plans and Type of Employer Expect to

Percent

Professional Plans: Responding
Engineering, Manufacturing 0%
Management Information Systems/Programmer 0%
Non-tenure Track Faculty 0%
Tenure Track Faculty 27%
Research (not faculty) 23%
Teacher 0%
Analyst 0%
Postdoctoral Fellow 35%
Psychologist, Counselor 0%
Social Worker 0%
Pursue another graduate degree (not at UC Merced) 4%
Other 12%

100%

Percent

Type of Employer Expect to Work For: Responding
College or university 69%
Community college or junior college 0%
Elementary, secondary, or special focus school 0%
Industry or business 15%
Hospital or clinic 0%
Non-profit organization or foundation 0%
U.S. (federal) government, or home country if not U.S. 4%
State or local government 4%
National laboratory 4%
Self-employed 4%
Other 0%

100%




Summary of Data Warehousing Meetings with Potential Users/Decision-

Makers
(March-April 2006)

Goal of meetings: Identify reporting needs and integration points
Academic (Schools, Academic Senate and Academic Affairs/Personnel)

Student/course data

1. Student/course assessments (characteristics of students who do not do well; info
needed by faculty; indicators of success/failure)

2. Course evaluations

3. Syllabi and grade books information should be captured in UCMCrops and
analyzable for WASC

4. Assessment of course-taking patterns

5. Need to address SIS-Banner issue of properly capturing faculty course
responsibility

6. Course planning

7. Historical enrollments

8. Major-switching behaviors

9. Specialized testing (placement, etc.)

10. Assessment! (General education, retention, satisfaction, learning outcomes)

11. Graduate student milestones (when defend dissertation, etc.)

12. Student recruitment and scholarship analyses

13. Support admissions decision-making (inform policy decisions on exceptions, etc.)

14. Track new courses (format, Gen ed designation, etc.)

15. Student grades and contact information

Grant and Tech transfer data
1. Pls need to be able to monitor grant financials (real time/refreshed daily or
weekly)
Grants management
Track pre-award data (proposals, etc.)
Need post-award system
NSF reporting
Intellectual property issues (patents, licenses)

U~ wmN

Faculty data

Faculty activity and workload

Instructor of record and appointment letter need to be aligned

Faculty salaries, housing assistance, start-up, MOP (mortgage orig.) loans
Sabbatical and other leave tracking/reporting

Honors and awards

Temporary appointments

Applicant pool analyses

Faculty annual reports (publications/journals/”Bio-bib)

LN~ wWNE



External data
1. Benchmarking data (other campuses)
2. Salary comparisons across system

Personnel
1. PAWS reporting (affirmative action)
2. Postdocs, TAs, Lecturers reporting at census

Other data

Space planning/facilities/utilization

Cost of programs

Budget information

Equipment tracking/inventory
Storage/archiving of historical documents
Evaluate energy costs/savings
School/program budget information

NogakowdnpE

Administrative Affairs (HR, Budget, Capital Planning, Business & Finance)

Personnel
1. Historical salary and compensation data
2. WASC - historical personnel data by ethnicity
3. Personnel management system
4. Affirmative action reporting
5. PAWS - applicant pool management

Capital Planning
1. Enrollments/FTEs (historical and projections)
2. PostDocs, TAs, Faculty
3. Space inventory
4. Utilization reporting (classroom/lab types, scheduling, enrollments, capacities)

Budget
1. Detailed access to enrollments, space, faculty, accounts
2.  What If scenarios

Business and Finance
1. Web reports available through UCLA
2. Need access (production) to student data

Student Affairs (Admissions, Registrations, Financial Aid, Career Services)
Student/course data

1. Recruitment
2. Retention



Integration of Admissions/Registrations/Financial Aid/Housing

Housing, Medical Records, Counseling

Work Study students (SIS and PPS)

Student participation in clubs, internships, etc. (“co-curricular transcript”)
Integration with NSC data and High School data

No ko

Production System Development Needs

Grants Management Portal

Post-award system

Inventory system

Receivables

Student course evaluations

Graduate student milestones

Evidence of student learning (not grades): syllabi, writing samples, portfolios, special
testing

New course tracking system (including learning outcomes data)

Sabbatical/leave tracking

PAWS enhancements

Facilities-related integrated system: facilities management, accounting (capital assets),
environment-health-safety, physical planning (campus map, utility & distribution
systems), campus police, scheduling, CAD

Faculty annual reports (workload, publications, other instructional and noninstructional
activities)

Document storage

Prospect data (recruit system)

Research profiles, including images and photos



UC Merced Center for Educational Partnerships

In April 2002, the University of California, Merced, created a single,
comprehensive student academic preparation and educational partnerships unit
called the Center for Educational Partnerships.

The Center for Educational Partnerships currently houses all student academic
preparation and educational partnerships activities, including the UC Scholars
Early Academic Outreach Program, The Parent Empowerment Program, the Data
Analysis and Evaluation Program, and the Gaining Early Awareness and
Readiness for Undergraduate Program.

The Center for Educational Partnerships was established to effect long-range
improvement in the education of Central San Joaquin Valley students and
ultimately increase the number of Central San Joaquin Valley students eligible to
attend institutions of higher education. All Center for Educational Partnerships
programs seek to increase UC/CSU competitive eligibility and admission rates in
the Central San Joaquin Valley.

The Center for Educational Partnerships has successfully responded to the
University of California’s call to “connect the disconnect” between the “efforts to
reform K-12 and the University’s efforts to ensure a diverse student body.” *
Specifically, the Center for Educational Partnerships’ Data Analysis and
Evaluation Program currently conducts research for K-12 schools throughout the
Central San Joaquin Valley focusing on state-mandated standardized tests.

This research provides school partners with detailed analyses for each section
tested on a variety of state-standardized tests, including the California Standards
Test (CST), California High School Exit Exam (CAHSEE), and California
English Language Development Test (CELDT). A multiple regression model is
used to include all exam sections in a multi-variate analysis that gives direct
measures of the chances of passing or scoring higher on each exam for each
additional correct answer in each section. This model also indicates the relative
strength of all exam sections for each standardized test. Furthermore, diagnostic
data is provided to schools that allow them to sort and analyze data by groups of
students or individual students. Schools can use these research findings to
conduct targeted interventions in the classroom that help students master tested
subject matters. A correlation analysis is also performed with each of these tests
and the school’s college preparatory course completion data.

By analyzing these data, the Center for Educational Partnerships identifies
students’ areas/strands of strengths and weaknesses by individual exam sections.
In addition, data is disaggregated by student characteristics, including English

! Forging California’s Future through Educational Partnerships — Redefining Educational Outreach Final
Report of the Strategic Review Panel on UC Educational Outreach to the President of the University of
California, February 2003, p. 7.



Language Learning (ELL) status, proficiency status, Migrant Education Program
status, gender, grade level, and ethnicity. Finally, data is disaggregated by test
administration in order to analyze student performance patterns over time to
determine whether performance in previously identified weak and strong exam
sections has changed from one test to another. When completed, schools are
better able to make informed decisions on strategies that can then be designed to
improve overall test scores for all students. Additionally, the Center for
Educational Partnerships examines the association between each standardized test
and grade point average patterns. This analysis can reveal the relationship of
school curriculum, state mandated tests, and standards alignment.

Finally, the Center for Educational Partnerships provides longitudinal analysis
across student cohorts and within student cohorts. Through analyses across
student cohorts, different students are compared across school years to determine
whether their scores have increased or decreased. When longitudinal analysis is
performed within student cohorts, same students across different time periods are
compared to determine if they have shown improvements on the same tests.



University of California, Merced General Education Assessment Plan

Overview of General Education Requirements at UC Merced

The UC Merced general education program consists of courses that are guided by the Guiding
Principles and meet the following requirements for graduation: University requirements; Campus
requirements; and School requirements.

Requirement | Fulfillment Description

University University of To succeed at UC Merced, a student must be able to understand and to
California Entry | respond adequately to written material typical of reading assignments
Level Writing in freshman courses, including being able to structure and develop an
Requirement essay that uses written English effectively. If students have not yet

satisfied this entrance requirement through one of the alternatives listed
below, it is essential that they complete it by the end of the second
semester of enrollment at UC Merced.

American As a candidate for an undergraduate degree at UC Merced, students
History and need to demonstrate knowledge of American history and of the
Institutions principles of American institutions under the federal and state

constitutions. Students can complete the requirement by completing
specific courses or earning a certain score on an examination. Transfer
students are urged to complete the requirement before they enroll.

Campus Two-Semester | The College One Core Course Sequence is future-oriented, striving to
Core Course help students gain the intellectual tools, knowledge and insights that
Sequence will help informed citizens devise future solutions to real-life

problems. The UC Merced Core Course Sequence aims to understand
the world at large as it is reflected in the world at home—California.
By examining the local evidence of global problems, you will begin to
grapple with the issues that will affect you personally and
professionally. Core 1 poses a set of questions as framed by the various
domains of human knowledge known as the disciplines. Core 100
gives students a chance to build on what they have been learning
during their first two years by returning to the questions introduced in
Core 1 and trying out different ways to find answers. Core 100 is
required of all transfer students as well as all continuing UC Merced
students.

In Core 1, UC Merced faculty introduce students to how disciplines
define the challenges faced by informed citizens of this new century.
For example:

¢ Can advances in technology mitigate the effects of burgeoning
populations and resource depletion?

« How will a changing climate affect the future migration of human
populations?

« How do citizens decide among conflicting ethical choices, each with
a compelling claim?

Faculty from all three Schools join together to show how such complex
questions might best be probed through connecting the insights of their
disciplines.

As a junior in Core 100, students begin to apply what they have learned
during their first two years from lower division general education and
the introductory work in their chosen major. Core 100 gives you a
chance to mold your own ideas on how people might answer the Core




Course questions in the future. Across the two semesters of the Core

Course Sequence, students will:

= Work together in small groups on joint projects or problems, to
build leadership and teamwork abilities;

=  Learn to think analytically and communicate effectively in the
context of problems affecting their lives and futures.

= Use quantitative methods as well as ethical judgment to make
decisions and defend those decisions to their peers;

= Write and perform brief plays or songs, or create art in other
media, to demonstrate lessons/concepts learned in the course; and

= Assist local community groups through service learning.

Lower Division | Analytical writing is a means for understanding better what is being
Writing Course | learned and conveying ideas to different audiences. The lower division
writing requirement starts students on a path of writing development
that will continue through their four years at UC Merced. This
requirement is satisfied through completion of WRI 10: College
Reading and Composition. This course is designed to help students
develop college-level skills in effective use of language, analysis and
argumentation, organization, and strategies for creation, revision and
editing. It must be completed during the freshman or sophomore year.

College-Level For some students, mathematics and statistics will be an essential tool
Mathematics/ for mastering a field in depth. For others, it may be important to build

Quantitative their ability to understand how quantitative methods are applied in

Reasoning society to support arguments and solve problems. A variety of courses

Course will be available to meet this requirement, based on field of interest.
School All The Schools of Engineering, Natural Sciences, and Social Sciences,
Requirements Humanities and Arts each have a set of general education requirements

to be completed if a student completes a major offered by that school.
School requirements include courses to help students build the
collateral knowledge and skills needed in order to succeed in a major.
School requirements also include courses to help students understand
the broad domains of knowledge.

The schools prescribed requirements are as follows:

School General Education Requirements

School of Lower Division Social Science, Humanities, and Arts Requirements:
Engineering (45 =  The World at Home (CORE 1) (4 units)

units) College Reading and Composition (WRI 10) (4 units)

General Education elective in the Humanities or Arts (4 units)

General Education elective in the Social Sciences (4 units)

Service Learning (ENGR 97) or GE elective from SSHA (3 units)

Lower Division Math and Science Major Preparation Requirements:

= Integrated Calculus and Physics (ICP1) or Math 21 and Physics 8 (8 units)
= Contemporary Biology (BIS 1) (4 units)

= Introduction to Computing | and Il (CSE 20 and CSE 21) (4 units)

=  Probability and Statistics (MATH 32) (3 units)

Upper Division Social Science, Humanities, and Arts Requirements:

=  The World at Home (CORE 100) (4 units)

= Service Learning (ENGR 197) or GE elective from SSHA (3 units)
NOTE: Not more than 6 total Service Learning units (ENGR 97 or ENGR 197) can qualify for
general education units




School of Math/Science Preparatory Curricula

Natural = Calculus of a Single Variable I, Math 21 (4 units)*

Sciences (46-47 =  Probability and Statistics (3 units)

units) = Physics 8 (4 units)*

= Computer Science Course (2-3 units)

= General Chemistry (4 units)

General Education Courses Outside Natural Sciences and Engineering

= The World at Home (Core 1 and 100)

College Reading and Composition (WRI 10) (4 units)

General Ed Elective in the Humanities or Arts (4 units)

General Ed Elective in the Social Sciences (2-3 units)

Two other Gen Ed electives outside Natural Sciences and Engineering (one must
emphasize communication and at least one must be an upper-division course) (8 units)
= Freshman Seminar (1 unit)

*Integrated Calculus and Physics may be taken in place of Math 21 and Physics 8 (8 units)

School of Social Lower Division Requirements:

Sciences, The World at Home (CORE 1) (4 units)

Humanities and College Reading and Composition (WRI 10) (4 units)

Aurts (45 units) Natural Science/Engineering Introductory course with lab, field or studio (4 units)
Second Natural Science or Engineering course (4 units)
Mathematical/Quantitative Reasoning Course (4 units)
Introductory World Culture and History or Arts course (4 units)
Introductory SCS course outside emphasis (4 units)

Upper Division Requirements:

= The World at Home (CORE 100) (4 units)

=  Four Upper Division courses outside emphasis or major (16 units)

Students at UC Merced share a common general education experience through their participation in the
Core Course Sequence and Writing 10. Building upon this foundation, students then choose a
quantitative reasoning class that fits their own personal career goals. Finally, upon the decision of what
major, students then complete requirements specified by their respective school. This ultimately results
in three general education paths. This approach to general education is both broad and specific,
providing students with exposure to the basic skills they need to succeed but also provided targeted
general education courses that serve to foster the general background and skills they need to succeed in
their respective majors. Nevertheless, it is important for all students to acquire the important general
education skills espoused in the General Education Guiding Principles. Thus, it is important to ensure
that all general education courses are appropriately mapped to the guiding principles; that all three paths
of general education produce students with a foundation of similar skills; and that appropriate action is
taken to ensure achievement of learning outcomes. The General Education Assessment Plan provided
herein is the key to accomplishing these goals. Our holistic and comprehensive approach to the
assessment of general education will ensure the success of the program and provide the means necessary
to gauge the success of our students.

Guiding Principles

WASC General Education Criteria, with Related UCM Guiding Principles

The text below is drawn from the WASC Criteria for a baccalaureate degree, reproduced in full
below. The Guideline, which specifies 45 semester credits in general education, is not
reproduced. Throughout, the most closely related UCM Guiding Principle for General Education
is placed next to each criterion.



Guiding Principles

WASC General Education Criteria

Scientific Literacy: To have a functional understanding of
scientific, technological and quantitative information, and to know
both how to interpret scientific information and effectively apply
quantitative tools

College-Level Quantitative Skills

Scientific and Technical Knowledge

Decision Making: To appreciate the various and diverse factors
bearing on decisions and the know-how to assemble, evaluate,
interpret and use information effectively for critical analysis and
problem solving

Information Literacy

The Habit of Critical Analysis of Data and
Argument

Communication: To convey information to and communicate and
interact effectively with multiple audiences, using advanced skills in
written and other modes of communication

College-Level Written and Oral

Communication

Self and Society: To understand and value diverse perspectives in
both the global and community contexts of modern society in order
to work knowledgeably and effectively in an ethnically and
culturally rich setting

Diversity

Social and Political

Ethics and Responsibility: To follow ethical practices in their
professions and communities, and care for future generations
through sustainable living and environmental and societal
responsibility

Civic Responsibility

Leadership and Teamwork: To work effectively in both leadership
and team roles, capably making connections and integrating their
expertise with the expertise of others

The Ability to Work with Others

Aesthetic Understanding and Creativity: To appreciate and be
knowledgeable about human creative expression, including literature
and the arts

Cultural and Aesthetic

Development of Personal Potential: To be responsible for
achieving the full promise of their abilities, including psychological
and physical well-being

The Capability to Engage in Lifelong
Learning

It is our goal that the General Education Guiding Principles are infused throughout the educational
curriculum at UC Merced. We can ensure the inclusion of such principles in general education courses
through course approval processes; however, it is also important that our schools and majors
appropriately consider the role of these principles in their own learning outcomes. This provides for
appropriate alignment of student outcomes from the moment they set foot on campus until they
graduate.

General Education Course Approval Process

The first year at UC Merced was a year of change and growth. It was also a year of lessons. As a
student-centered research university, UC Merced has a commitment to general education and the
attainment of the guiding principles by each and every student. The College One Executive Committee
(COEC) is determined to ensure that every general education course at UC Merced contributes to this
goal. To this end, they are working towards the goal of developing a general education course approval



process whereby faculty who wish to teach a general education course must concretely align the learning
objectives of their course with the guiding principles. Faculty will be provided with an educational
presentation that will walk them through the general education course development process. The College
One Executive Committee is considering a process whereby approval of the syllabus, learning
objectives, and method for communicating objectives to students prior to the first offering of the course
must be granted prior to a course offering. Currently, the Undergraduate Council (UGC) approves
courses and makes a baseline decision about whether the course should be considered a general
education course. The COEC plans on working with the UGC to determine an appropriate approval
process for those courses deemed to be potential general education courses.

Such a process certainly does not ensure the achievement of the guiding principles, but it does provide a
means through which to educate faculty throughout the institution about the guiding principles by
ensuring their general education courses are aligned. The process further ensures a common thread
among general education courses, regardless of which school because all would have been subjected to
the same information and process as the others. This will contribute to a more unified experience across
schools and their respective general education paths and provide for a more consistent means of
assessment.

Over the course of this year, the College One Executive Committee will develop a tailored presentation
for faculty aimed at assisting them with developing a course with the guiding principles as a guide. The
guidelines and course approval process will also be put into place through cooperation with the UGC.

Faculty Involvement in the Development of the General Education Plan

Faculty have been involved in various ways in the development of this plan. The College One Executive
Committee, who is responsible for General Education, is a committee composed of faculty all of whom
have had input into the development of this plan and the vision for general education at UC Merced.

Other faculty members have also provided invaluable assistance to the development of this plan and will
contribute to the success of its implementation. Faculty have already taken steps to align the major
learning outcomes with the guiding principles. During the process of revising learning outcomes, the
nature and spirit of the general education guiding principles were infused into the revised outcomes. In
addition to considering the applicability of the principles to each major, faculty also contributed to a
concrete mapping documenting the connections between the learning outcomes for each major and the
guiding principles. This was done in several ways. For those faculty who revised the outcomes for their
major using the reflection process questionnaire, one of the questions faculty responded to was:

“All of your students will participate in general education at UC Merced. The general education
guiding principles are:

Scientific Literacy

Decision Making

Communication

Self & Society

Ethics & Responsibility

Leadership & Teamwork

Aesthetic Understanding and Creativity

Development of Personal Potential
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In| |, which of the above principles are most emphasized? List any and all that apply.”

Responses from this question were directly used in the development of the outcomes mapping.
Other faculty contributed by providing notes from their retreats that discussed the
interrelationships between the general education principles and the learning outcomes for their
major. All of this dialogue and rich feedback from faculty in all three schools was used in the
development of the Outcomes Mapping. See Appendix A.

UC Merced General Education Assessment Strategy

Assessment is a critical component to general education at UC Merced. At the previous visit,
some progress had been made with respect to understanding how assessment of general
education would be implemented. A graphic and brief outline was put together to provide a
broad outlook as to the type of assessment strategy that will be implemented. Herein, a more
detailed explanation of the graphic is provided including the specific strategies that will be used
for each area in pursuit of assessing General Education at UC Merced. As the report of the
WASC Visiting Team indicated, “the design is ambitious and needs more consideration if it is to
serve as a practical guide to evaluating the outcomes of the general education courses.
Nevertheless, it serves a useful purpose in calling attention to the elements that might be
considered. The Educational Effectiveness Review should probe on how the proposed learning
outcomes will be measured.” To this end, the College One Executive Committee have taken the
next step in the development of general education assessment by revising the graphic to reflect a
comprehensive, yet more specific approach and formulating specific strategies that serve to
conceptualize the graphic and provide practical means through which to implement its intent.
The revised graphic is as follows:

GENERAL
EDUCATION | »  MAJOR
CURRICULUM CURRICULUM
| (e}
N U
P T
U P
o T L ~ INTEGRATING L ~ U —
s CORE 1 EXPERIENCE CORE 100 T
S
A%PAEDCE":‘A';C » _ | INDEPENDENT
PROGRAMS STUDY
General Education Assessment Components

QUALITY ASSURANCE PROCESSES

The key is to think about the graphic as a cycle. All of the data we are gathering feeds into the
other parts in such a way that we can maximize the quality of student learning outcomes. The
General Education Guiding Principles are the outcomes and the various pieces of the map are
places that we want to obtain assessment results to determine the extent to which we are
achieving those principles. Core 1 and Core 100 is key to our general education assessment plan,



because they provide two key integrating experiences that all students must participate in. At
these two junctures in a students” academic career, College One will assess their experiences and
determine the extent to which general education as a whole is meeting its necessary objectives.
Further, our extensive quality assurance processes ensure that continuous feedback loops are
built into the system such that identified challenges can be promptly dealt with and new solutions
can be implemented. However, as the WASC visiting team duly noted at their prior visit, the
graphic only provides the big picture. Herein, the details will be provided such that the graphic
can be understood within its rich context.

Inputs & Outputs: Setting the Context of the Cycle

The Inputs & Outputs shown in the graphic represent data that will be pooled from various constituents
across campus. This aspect of the General Education Assessment Strategy represents what could be
termed a data clearinghouse. Through cooperation with key offices on campus, such as the Registrar and
the Office of Institutional Research, College One will accumulate data that serves to document student
attainment of the guiding principles. Inputs will include data from our quality assurance processes as
well as various sources of baseline data (i.e., performance indicators) about incoming students, statistics,
demographic information, etc. Although such data does not explicitly assess the achievement of skills
related to the guiding principles, this information is critical to providing context. Assessment is only
relevant as it applies to a certain group of people. The more we can understand about our students, the
better we can understand the assessment results. Further, such data provides a level of complexity and
comprehensiveness to the assessment that will help us to determine accuracy and consistency of data
overall. Another set of performance indicators will come from the National Survey of Student
Engagement (NSSE) & the University of California Undergraduate Experience Survey (UCUES). These
surveys assess student expectations of their college experiences and evaluate such experiences over
time. The Office of Institutional Research has already mapped responses from questions on these
surveys to the general education guiding principles. This type of assessment will be included in our
documentation of student achievement of the guiding principles. Finally, outputs can be divided into two
areas. The first will be all of the data from the assessment conducted within the general education
assessment components. The second type of output will be data received from the Office of Institutional
Research, who is involved with the development of graduate, alumni and employer surveys. This will
act as another source of data from which to assess general education. In addition, similar surveys are
proposed within the majors from each school. All of this critical information is necessary to ensure that
our assessment of general education is comprehensive and accurate. The general education assessment
components do symbolize those areas within the curriculum that can be assessed directly for student
achievement of the guiding principles. However, data from the inputs and outputs category represents a
critical foundation of data that cannot be ignored. Such data sources are often not considered in other
models of general education but we believe the rich source of information that it can provide is worth its
inclusion and use in our assessment of general education.

General Education Assessment Components: The Core

As the graphic indicates, the general education assessment components represent the various
areas in which data can be pulled or various assessment measures implemented in order to
determine whether students are successfully achieving the learning outcomes. As the WASC
team indicated, the graphic most certainly identifies the elements that might be considered. What
the graphic does not do is provide detailed information about how each component will be
assessed. The following table provides such necessary detail:



GE Assessment

Assessment Strategy

Status of Development and/or

Component Implementation
General As discussed above, the general education A standardized course evaluation is
Education curriculum can be seen as three paths, depending already under development. The general
Curriculum upon which school the student belongs to. It is education survey will be developed by
important for us to ensure that students, regardless the end of Fall semester. Although all of
of school, obtain the skills necessary for a general the general education courses would not
education. The assessment of the general education | have undergone the course approval
curriculum is going to involve three strategies: process by that time, it will be the goal
= Course evaluations (these will be the standard that the general education survey be
course evaluations offered in every course); implemented in every GE course anyway
= A general education survey (any course as a means for establishing some baseline
approved as a general education course will be information about the general education
required to administer a brief survey at the end | courses.
that is intended to directly assess outcomes
related to the guiding principles); and The general education self-studies are a
= General education self studies (these self- longer-term goal and will require the
studies will entail faculty working with the support of the new Director of the
Director of the Teaching and Learning Center to | Teaching and Learning Center both with
assess the effectiveness of their general respect to specific design of the self-
education course; the self-study will examine study evaluation process but also with
the learning outcomes, assessment measures, respect to implementation.
student performance on such measures, and a
plan of action for improving the course will be
instituted. Although intended as a quality
assurance process, much data will be collected
in the process that will contribute to the
assessment of general education).
Major In preparation for this report, all of the majors As seen earlier in this section, an
Curriculum instituted a comprehensive revision of their major Outcomes Mapping has been completed.
learning outcomes and assessment measures. The This is the first step in connecting the
assessment measures provided for each of the learning outcomes from each major to the
majors will provide the data necessary to assess guiding principles. Once objective-
what general education outcomes are being achieved | assessment mappings have been
through the majors. A sampling of specific completed for each major, we intend to
assessment strategies includes: further refine the Outcomes Mapping to
= Faculty Assessment of Student Work reflect how each major objective is being
= Course Evaluations assessed which will provide the
= Student Perception Survey necessary information from which to
=  Focus Group Interviews of Graduating Students | identify specific strategies being used for
= Random Sampling of Graduates for Evaluation | each guiding principle.
of General Education Component
= Alumni Survey
Corel & Core 1 and Core 100 have developed comprehensive | Much work has been done with Core 1
Core 100 assessment plans. The section in this report that and 100 over the last semester. An

discusses the Core Course Sequence provides

detailed information in this regard. The assessment

strategies utilized that will provide information to

the general education assessment include:

Core 1:

= Student performance on quantitative
assignments, essay assignments, and the
cumulative writing assignment. Rubrics are
being developed for the assessment of these and

instructional consistency and congruency
analysis was done for each course to
determine the objectives of each course,
its connection to the guiding principles,
and the assessment measures used. As a
result of this and significant work on the
part of the faculty in making revisions,
both courses have adopted new
statements of learning objectives that are




data from these will be used for general
education assessment.
= Reflective student journal
= Mid-semester and final course evaluation
Core 100:
= Reflective student journal
= Data from Rubrics used to assess team report
and presentation
»  Mid-semester and final course evaluation
Because Core 1 sets a baseline to which Core 100
later responds, the use and integration of assessment
data from these courses is a critical component to
our overall plan.

derived directly from the guiding
principles. The mid-semester and final
course reviews were developed in the
previous semester and implemented.
With the revision of the learning
outcomes, the surveys were updated to
reflect the mapping to the guiding
principles. This will make it much easier
to pull data from the surveys next
semester as documentation for general
education assessment.

Special This component includes such things as service With respect to service learning, the

Academic learning and freshman seminars. Specific objectives have been mapped to the

Programs assessment strategies have been developed for such | guiding principles and a similar process
programs and data from these will be used to assess | of mapping the assessment measures to
the guiding principles. Such assessment strategies them must be completed. There is already
from service learning include: strong coordination between general
=  Pre and Post surveys education and the service learning
= Data from peer evaluation rubrics program and Fall semester will include
Additional coordination with the Freshman Seminar | further solidification of what assessment
program will be undertaken this year to ascertain data will be most useful to the assessment
which assessment strategies will provide data of general education. With respect to
necessary for GE assessment. other programs, similar connections need

to be made.
Independent Several of the majors made a commitment to the use | As indicated, several of the majors
Study of rubrics in the assessment of independent study, included the use of rubrics to assess such

which includes undergraduate research experiences
and internships. For example, all of the natural
sciences majors have decided to include a rubric in
the assessment of student independent research
projects and the World Cultures & History major is
going to use a similar rubric to assess student
performance in the WCH internship, the Proseminar,
and the senior thesis requirement. The consistent
adoption of rubrics amongst faculty for the
assessment of such independent study experiences is
of significant benefit. Not only will student
performance be consistently assessed but also data
from the rubrics will contribute directly to general
education assessment because it provides concrete
data regarding an individual student’s work.

independent study work when they made
revisions to the major learning outcomes
and assessment measures. In the Fall,
implementation of this will begin through
the development of a template rubric that
can then be adapted for each major and
their intended purposes. A specific
section of each rubric will include
assessment specific to the determination
of major learning outcomes and the
guiding principles.

Quality Assurance Processes: The Foundation of the Cycle

As this report has documented, continuous improvement is of great importance at UC Merced.
The only way in which a student-centered research university can be obtained is by
understanding when and where things go wrong and taking appropriate action to fix them. Our
comprehensive assessment strategy will provide us with a rich source of data that will help us
determine whether our students are achieving the guiding principles. However, assessment data
also must be used in the context of our own evaluations. To this end, we have determined that a
number of quality assurance processes are needed. Many of these processes are used in other
contexts but data from the general education assessment plan will only help inform these




processes and will in turn, help shape general education at UC Merced. The following is a list of

our planned quality assurance process:

= The first two, (i) Program Review and (ii) Undergraduate Degree Review are both
established sets of procedures provided in another section of this report.

= Self-Studies were described briefly in the table above. As discussed, these self-studies will
provide valuable data to be used in the general education assessment plan; however, these
studies are also critical quality assurance processes. By conducting evaluations of this sort,
critical improvements can be made to the general education curriculum.

= Finally, the College One Executive Committee will undertake “continuous evaluation of the
general education assessment plan.” The plan will be revised when necessary to ensure that
we are comprehensively assessing the student attainment of the guiding principles.

Some Preliminary Results

Despite the fact that the specific general education assessment procedures are still being implemented,
some data was collected in Core 1 and through the Office of Institutional Research which provides some
useful student baseline data. The Office of Institutional Research developed a mapping of NSSE
questions to the General Education Guiding Principles.

In Core 1, one of the qualitative questions on the final course evaluation survey asked, “Upon
completion Core 1, how would you rate your understanding of general education? Please explain.”
Although some students did indicate that the course did not affect their understanding of general
education, most students indicated that it had. Here is a sample of student responses:
= “] would rate my understanding of general education a 4 out of 5 because this course has
gone over so much that helped broaden my perspective. It helped me look at situations in a
different way.”
= “Very well!”
=  “Highly. Core showed that GE is good for you.”

Another question on the Core 1 survey asked, “Which aspects of Core have you found most useful for
your ongoing education? Upon the completion of Core 1, how do you see yourself applying the
principles of general education to other courses?” Students, of course, found different things helpful and
varied in their responses as to how the principles would be applied to other courses. Here is a sample of
student responses:
=  “The most useful one would be about culture and society, it helps me understand people
more.”
=  “The aspects that we dealt with real life situations. | can see myself applying the principles
of general education to writing classes.”
= “That there is always a different approach to everything. A philosophical / mathematical /
biological / etc. approach to everything. It opened my mind on different subjects such as
communication...”
= “The lectures information, papers, quizzes, readings for comprehension, thinking critically,
solving problems. Use all of it to improve myself in other courses.”

Although this data was limited in its ability to assess general education, it was important to

include it to show that efforts are being made towards incorporating means to assess the guiding
principles and determine the extent to which students are achieving them. To this end, any and
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all data is useful towards this goal.

Conclusion

With the general education assessment plan in place and a preliminary look at these results, we
can take significant strides forward in our efforts to coordinate assessment. As discussed in the
sections above, implementation efforts are underway. As a student-centered research university,
UC Merced has a commitment to general education and the attainment of the guiding principles
by each and every student. Because General Education provides for a foundation of common
experience upon which a specific path is prescribed, the nature of general education at UC
Merced is complex. Assessment is critical to ensuring that all students acquire the guiding
principles of scientific literacy; decision making; communication; self and society; ethical
responsibility; leadership and teamwork; aesthetic understanding and creativity; and
development of personal potential.

General Education is what makes our students responsible citizens. The challenge is ensuring
common skills from different experiences. With our comprehensive approach to General
Education Assessment, UC Merced will rise to this challenge.
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Appendix A

Mapping of Major Learning Outcomes to General Education Guiding Principles

Scientific | Decision | Communication | Selfand | Ethics and Leadership Aesthetic Development of
Literacy Making Society | Responsibility & Teamwork | Understanding and | Personal
Creativity Potential
1. Bioengineering a,b,c,de|abrcd |adef d,f d, e f b, f d,ef ab,f
e f

2. Computer a, b, c,d, c,deg, |dfi b,c, f,j, |dhj c,fi,j,m b,j, I, m b,f,g,h I j Kkl
Science and e 0 j,I,m|m | m
Engineering
3. Environmental a,b,cd, a,b,ce d,e g b, g d,e f,g a,g b,e f, g a,bcefg
Engineering e f
4. Materials a, b, cd, b,d,ef b,e f, h,i d,e f,g, |defagnh b,e f g b,e f,g,h b,d,e f,g,hi,j
Science and e f h h
Engineering
5. Mechanical a,b,c,k 1 | bcde d,e,g,n c,d,fh |brcef d,e,g,j,mn | d hmn a,b,cdefg,
Engineering k, m, n m, n h,i,j,k,m,n
6. Applied a, b, c,d, c,d fh i,j,m e,m d,en e f k e, f,m g, f,hklmn
Mathematical e, f,g.hi, [ i]
Sciences j
7. Biological a, b, cd, e, f,g,h,j|ghij l,o f.k,I,m, 0 I,no g.j, 1,0 e i,l,mn
Sciences e, f,g,hj,

k
8. Chemical a, b, c,d, e f,0,h, g, hijl d, p d,f,I,mn,p 0,p d,j, p d,e i, l,no,p
Sciences e,fg,hij | i klm

kK,ILmp
9. Earth Systems a,b,cef | dfogi d, f,ghi j, I,m d,e f g,j,k d,f,I,m d,e f,i,m df,ghlklm
Sciences i
10. Physics a,b,cd, a,b,ce |ehi k, I d k| f i,k h,i, I fi ],k

e, f.gh f,g,h
11. Management a,cde b,c,d e d, g a, b, e b,cef a,C e d,e g d,e f, h
12. Social & a,b,cd a,bcd f acdg | bcdeg d, g ¢, d g acefgh
Cognitive Sciences
13. World Cultures | f, k, 0 a,fjko|cfijlo a, d, f,h |dfhinop d,e, f,h,m a,d,j,o b,c,d f,ghip
& History n
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. Bioengineering:

Multidisciplinary Ability: ability to apply fundamental science and engineering in an
integrative fashion, to effectively work and solve problems at the interface of engineering,
life sciences, and medicine (ABET criteria 3a, 3b, 3e, 3d, 8);

Problem Solving Approach: ability to pose, identify, formulate, and solve engineering
problems (ABET criterion 3e);

Problem Solving Methods: ability to apply diverse techniques, methods, and tools towards
the solution of engineering problems (ABET criteria 3e, 3k);

Experimentation: Ability to develop an hypothesis, design and carry out an experiment to test
that hypothesis; ability to analyze experimental data, and to use statistics in experimental
design and analysis; ability to make measurements on and interpret data from living systems
(ABET criteria 3a, 3b, 3c, 3e, 3k, 8);

Design: ability to participate in creative, synthetic, integrative activities of Bioengineering
design; understanding of the engineering process and design driven research (ABET criteria
3c, 3e, 3k); and

Professional Orientation: ability in effective oral and written communication skills; ability
for reliable independent work as well as teamwork experience; judgment and appreciation of
the bigger picture; ability to recognize and appreciate ethical principles and standards; a basis
in the humanities and social sciences; aspiration and habits to keep learning throughout life
(ABET criteria 3f, 3g, 3h, 3i, 3j, 3k).

. Computer Science and Engineering:

A strong foundation in core computer science and engineering, both theoretical and applied,;
Interdisciplinary vision with strong foundation in mathematics and in the social sciences;
Ability to apply knowledge of mathematics, science, and engineering to real world
problems;

Ability to design and conduct experiments, as well as to analyze and interpret data
Ability to design a system, component, or process to meet desired needs within realistic
constraints;

Ability to function on multi-disciplinary teams;

Ability to identify, formulate, and solve engineering problems;

Understanding of professional and ethical responsibility;

Ability to communicate effectively;

Broad education necessary to understand the impact of computer science and engineering
solutions in a scientific, global, economic, environmental, and societal context;
Recognition of the need for, and ability to engage in life-long learning;

Knowledge of contemporary issues; and

. Ability to use the techniques, skills, and modern engineering tools necessary for engineering

practice.

3. Environmental Engineering:

a.
b.

Leadership: ability to identify and to solve environmental problems;
Multidisciplinary Ability: ability to apply fundamental science and engineering in an
integrative fashion, to effectively work and solve problems at the interface of mathematics,
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science, engineering and technology;

Problem Solving Approach: ability to pose, identify, formulate, and solve engineering
problems, including material balances;

Problem Solving Methods: ability to apply diverse techniques, methods, and tools towards
the solution of engineering problems; ability to apply probability and statistics to data and
risk analyses;

Experimentation: Ability to develop an hypothesis, design and carry out an experiment to test
that hypothesis; ability to analyze experimental data, and to use statistics in experimental
design and analysis; ability to make measurements on and interpret data;

Design: ability to participate in creative, synthetic, integrative activities of Environmental
engineering design; ability to apply understanding of the engineering process and design
driven research; and

Professional Orientation: ability in effective oral and written communication skills; ability
for reliable independent work as well as teamwork experience; judgment and appreciation of
the bigger picture; ability to recognize and appreciate ethical principles and standards; a basis
in the humanities and social sciences; aspiration and habits to keep learning throughout life.

. Materials Science and Engineering:

To ensure that our graduates have the necessary fundamental knowledge of mathematics and
basic sciences (physics, chemistry and biology), and are able to apply this knowledge to the
proper engineering use of a variety of materials systems;

To ensure that our graduates are skilled in engineering fundamentals;

To ensure that our graduates are knowledgeable about all classes of materials and their
structure, properties, processing, applications and performance;

To ensure that our graduates are able to solve materials selection and design problems by
integrating knowledge from the program’s constituent courses;

To ensure that our graduates are able to properly use experimental, statistical and
computational methods, along with critical thinking skills, to address analysis and design
problems;

To ensure that our graduates can properly relate their hands-on laboratory experiences to
solving real materials engineering problems;

To ensure that our graduates have a well-rounded education, preparing them to contribute
effectively as individual professional and as team members in academia, industry and
government;

To ensure that our graduates are proficient at integrating engineering and materials design
concepts with societal issues, including economics, ethics, quality and human values;

To ensure that our graduates are able to communicate effectively — orally and in writing— the
concepts and results of engineering investigations to both technical and non-technical
audiences; and

To ensure that our graduates are prepared for entry to top-ranked graduate programs in
MS&E and related disciplines.
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. Mechanical Engineering:

An ability to apply knowledge of informatics, mathematics, science, and engineering;

An ability to design and conduct experiments and numerical simulations, analyze, and
interpret general scientific and engineering information;

An ability to design a system, component, or process to meet desired needs;

An ability to solve multidisciplinary problems;

An ability to identify, formulate, and solve engineering problems;

An understanding of professional and ethical responsibilities;

An ability to communicate effectively;

The broad education necessary to understand the impact of engineering solutions in a social
context;

A sound basis and motivation to engage in life-long learning and continuing education;

A knowledge of contemporary issues;

An ability to use the techniques, skills, and modern engineering and scientific tools necessary
for engineering practice;

A working knowledge of the principles of Mechanics and Thermodynamics and how these
principles evolve into other disciplines such as Heat and Mass Transfer, Vibration and
Controls, CFD, Mechanical Design, etc;

An ability to recognize new forms of thinking and new promising directions in engineering,
and an understanding of modern tools of analysis, synthesis and design (such as neural
networks, genetic algorithms, adaptive and bio-mimetic design, virtual environments,
uncertainty in simulations, life-cycle analysis, etc.); and

An ability to incorporate interdisciplinary concepts from mathematics, physics, biology,
chemistry and other disciplines into engineering solutions and vice-versa.

. Applied Mathematical Sciences:

A general understanding of science including biology, chemistry and physics;

An understanding of major concepts and theoretical principles in applied mathematics:
calculus, linear algebra, differential equations, probability and statistics, numerical analysis
and modeling;

An understanding of a specific application area through the choice of an emphasis track (e.g.
computational biology, physics, economics, computer science, engineering mechanics, etc);
An understanding of basic research methodologies, data analysis and interpretation;

An understanding of the impact of mathematics in a global/societal context;

The ability to use the fundamental tools of applied mathematics to develop mathematical
models for a real-world problem chosen from a broad variety of areas;

The ability to use both analytical methods and modern computational methods to solve
mathematical problems;

The ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;
The ability to formulate significant research questions, and analyze and interpret data;

The ability to read, evaluate, and interpret numerical and general scientific information;
The ability to work effectively both individually and in teams;

The ability to engage in life-long learning;

. The ability to communicate in written and oral formats complex technical information in a

clear and concise manner to a broad audience; and

. An appreciation of the importance and practice of good ethics.
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. Biological Sciences:

An understanding of major concepts, theoretical principles and experimental findings in
chemistry, mathematics and physics underlying biology;

An understanding of the fundamentals of biochemistry and molecular and cell biology;

An understanding of additional areas of biology that may include genetics and genomics,
microbiology/immunology, and/or physiology;

An understanding of how cellular functions are integrated at the level of the whole organism
to sustain life;

An ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;
A working knowledge of basic research methodologies, data analysis and interpretation;
The ability to formulate significant research questions, design experiments, use appropriate
chemical instrumentation, and analyze and interpret data;

The ability to read, evaluate, interpret, and apply numerical and general scientific
information;

Effective written and oral communication skills, especially the ability to transmit complex
technical information in a clear and concise manner;

The ability to use computers for simulation and computation, data acquisition, and database
usage;

A familiarity with, and application of safety and hygiene regulations and practices in the
laboratory;

An appreciation and understanding of how to apply what is learned in the classroom in a
more practical setting outside of the classroom;

An appreciation of the importance and practice of good ethics;

An ability to work effectively both individually and in teams in the classroom, laboratory,
and everyday living; and

An understanding of the impact of biology in a global/societal context.

. Chemical Sciences:

An understanding of major concepts, theoretical principles and experimental findings in
chemistry;

An understanding of the principal subfields of chemistry, including analytical, biological,
environmental, inorganic, materials, organic, and physical chemistry;

A thorough knowledge of mathematics and physics to facilitate the understanding and
manipulation of fundamental chemical theories;

An appreciation for the role of chemistry as a foundational science that enables advances in
biology, medicine, environmental science, and engineering;

An ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;
A working knowledge of basic research methodologies, data analysis and interpretation;
The ability to formulate significant research questions, design experiments, use appropriate
chemical instrumentation, and analyze and interpret data;

The ability to read, evaluate, and interpret numerical, chemical and general scientific
information;

Effective written and oral communication skills, especially the ability to transmit complex
technical information in a clear and concise manner;
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The ability to use computers for chemical simulation and computation, data acquisition, and
database usage;

The ability to search and use the chemical literature in both printed and electronic formats;
An understanding of the importance of performing accurate and precise experimental
measurements and the ability to keep legible and complete experimental records;
Familiarity with and application of local, state and federal safety and chemical hygiene
regulations and practices;

An appreciation of the importance of ethics and an understanding of the ethical and
professional standards articulated by professional organizations (e.g. the American Chemical
Society);

An ability to work effectively both individually and in teams in both classroom and
laboratory; and

An understanding of the interrelationships among chemistry, technology, and global society,
and of the societal implications of new developments in science.

9. Earth Systems Sciences:

10.

An understanding of major concepts, theoretical principles and experimental findings related
to physical, chemical, and biological aspects of Earth systems science;

A basic understanding of the principal areas of scholarship associated with Earth systems
science, including physical and biological Earth sciences, hydrology, atmosphere and
climate, geochemistry and biogeochemistry, geomicrobiology, and ecosystem science;

A thorough knowledge of fundamental mathematics, chemistry, and physics to facilitate the
understanding and manipulation of Earth systems science;

An ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;

A working knowledge of basic research methodologies, data analysis and interpretation for a
variety of Earth-related data;

The ability to formulate significant research questions, design experiments, use appropriate
laboratory and field instrumentation, and analyze and interpret data;

The ability to read, evaluate, and interpret numerical and general scientific information;
Effective written and oral communication skills, especially the ability to transmit complex
technical information in a clear and concise manner;

The ability to use computers for simulation and computation, data acquisition, and database
usage;

A familiarity with, and application of local, state and federal safety regulations and practices;
An appreciation of the importance and practice of good ethics;

An ability to work effectively both individually and in teams in classroom, laboratory, and
field settings; and

An understanding of the impact of Earth systems science in a global/societal context and of
the relationship of aspects of social science and economics to Earth systems science.

Physics:

An understanding of fundamental principles in physics and major concepts in a student-
chosen emphasis track: e.g., atomic/molecular/optical (AMO) physics, mathematical physics,
biophysics, or earth/environmental physics;

An ability to apply physical principles to real-world problems;

An ability to apply mathematical techniques to solve physical problems;
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Proficiency in experimental laboratory techniques;

An ability to formulate significant research questions;

An ability to employ critical thinking and hypothesis-driven methods of scientific inquiry;
A working knowledge of basic research methodologies, data analysis and interpretation;
An ability to read, evaluate, and interpret numerical and general scientific information;
Effective written and oral communication skills, especially the ability to transmit complex
technical information in a clear and concise manner;

An ability to work effectively in teams;

An appreciation of the importance and practice of good ethics in science and respect for
culturally diverse views in the global scientific community; and

An understanding of the impact of physics in the global/societal context.

Management:

Understand the role of organizations and institutions in a society; understand the impact of
organizations and institutions on the economic environment; and to understand how
incentives influence individual and organizational behavior and performance;

Recognize how government actions affect organizational performance and how businesses
influence government decisions;

Be able to design and conduct research that will inform managerial decision-making; and be
able to collect, analyze, and interpret data using familiar software packages;

Be able to define problems and identify multifaceted explanations for complex phenomena;
use information and data from multiple sources to answer the questions at hand;

Think critically about the information that they encounter, whether it is in their work,
reported in the media, or in their private lives;

Have an ability to recognize their ethical responsibilities;

Have an ability to communicate clearly and cogently in written and oral form using modern
technology; and

Engage in life-long learning.

. Social and Cognitive Sciences:

An ability to see the relevance to society of knowledge in social and cognitive science;

An ability to design and conduct research in social and cognitive science, and to analyze and
interpret data;

An ability to think critically about social and cognitive science research that they encounter
in the media and other outlets;

An ability to use social science methods to identify, formulate, and study social problems;
An ability to recognize their ethical responsibilities;

An ability to communicate proficiently in written and oral form;

An ability to understand the impact of social and cognitive science in a global and societal
context; and

An ability to engage in life-long learning.
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13. World Cultures and History:

a. To teach students to appreciate and be knowledgeable of human creative expression,
including literature, history, and the arts;

b. To educate students for future careers in academia, government, non-profits, and the private
sector;

c. To teach students how to communicate and interact effectively with multiple audiences,
using advanced skills in written and oral communication;

d. To teach students to understand and value diverse perspectives in milieus ranging from the
local to the global, in ethnically and culturally rich settings;

e. To teach students to work effectively as individuals as well as in leadership and group roles,
integrating their expertise with the skills of others;

f. To teach students to appreciate and understand the various and diverse factors bearing on

decisions, and to use information effectively for critical analysis and problem solving;

To instill in students an appreciation of and a desire for life-long learning;

To instill in students a desire for civic participation;

To educate students regarding their ethical responsibilities as citizens of a modern society;

An ability to apply, in daily life as well as work, knowledge of history, literature, and the

arts;

k. An ability to recognize, analyze, and successfully resolve questions and problems associated

with the disciplines of literature, history, and the arts;

An ability to communicate effectively, in written form and oral expression;

m. An ability to work effectively as individuals and in groups;

An ability to recognize and carry out their ethical responsibilities as individuals and as

members of society;

0. An ability to conduct research in the primary sources of history, literature, or the arts, and to

present the results in a coherent, comprehensive, and persuasive manner;

An appreciation of and ability to engage in life-long learning; and

An ability to be an active, engaged, and responsible citizen in the civic life of the community.
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Student Affairs Plan for Assessment of Programs and Services

Task

Date for
Completion

Introduction of Assessment Plan to the Student Life Staff — The overall
plan for assessment, including a proposed timeline will be introduced to the
Student Affairs directors at the Student Affairs directors meeting on 4/13/05.

4/13/05

Tracking of Student Use of Services — Each department will submit a
narrative describing their planned methods of tracking use of services and
their plan for tracking for the 2005-2006 academic year. Examples of
tracking tools will also be collected. Consultation will be provided.

7/1/05

Needs Assessment — Each department will submit a narrative describing
their planned procedures for assessing their constituents’ needs.
Assessments will be developed, administered and results obtained by June of
2006.

10/1/05

Satisfaction Assessment — Each department will submit a narrative
describing their procedures for assessing their constituents’ satisfaction with
services and programs. Assessments will be developed, administered and
results obtained by June of 2006.

10/1/05

Student Cultures and Campus Environment Assessment — The university
will participate in a number of assessments to measure campus environment
and students’ satisfaction with their college experience such as the College
Student Survey, the Student Satisfaction Inventory, the National Survey of
Student Engagement, and the UC Undergraduate Experience Survey
(UCUES). Student Affairs staff will actively participate in the development,
where possible, of more specific questions regarding Student Affairs services
and issues. A narrative will be submitted by each department describing how
the results of these assessments inform departmental decision making.

Decision on
which surveys to
participate in
during 2005-06
will be made in
summer 2005




Task

Date for
Completion

Assessment of Desired Student Outcomes — Following the completion of
the Student Affairs strategic planning process that will take place during the
2006-2007 academic year, each department will submit a narrative
describing their methods of assessing the Desired Student Outcomes
pertinent to their department.

Those methods for assessing Desired Student Outcomes will be implemented

and results presented at the end of the 2007-2008 academic year.

6/1/08

Comparable Institution Assessment — Each department will develop a
written plan for comparing their programs and services to other similar
institutions. Comparisons will include facilities, staffing and budget
allocations, along with programs and services offered.

6/1/08

National Standards Assessment — To accomplish this step, all other steps
will need to be completed and assessment data collected.

Each department will be provided with a Self-Assessment Guide from the
Council for the Advancement of Standard in Higher Education (CAS) for
their particular discipline. Following training, to be provided by the
Assessment Coordinator, each department will complete the CAS Self-
Assessment and prepare a written report regarding level of compliance
and/or steps necessary to obtain compliance.

In completing the CAS Self-Assessment Guide, an assessment team will be
established for each department. This team should be made up of members
from both inside and outside of the institution. For example, the CAS
Assessment Team for the Career Services Center could be made up of the
Director of Career Services, a faculty member, a student, an alumna/e, an
employer and a member of the Career Services Staff from one of the other
UC campuses.

Since this is a major undertaking, a longer time frame will be needed to
complete this step when compared to the previous assessment steps. This
will allow for the collection, analysis and reporting of data from other
assessment steps and the evaluation of this data by the Assessment Team.

6/1/09




Student Affairs Departmental Assessment Plans and Results for
2005 - 2006

During the Spring of 2005 a comprehensive plan for assessment in the Student Affairs Division
was developed. By the fall of 2005 the departments had submitted their plans for tracking
utilization of their programs and services along with plans for assessing constituents’ needs and
satisfaction with regarding those programs and services.

While the Student Affairs departments were successful in tracking the utilization of programs
and services, for many departments, the implementation of the plans for assessment of needs and
satisfaction, proved more challenging. Due to the time and effort required to launch the new
campus, staff were unable to devote the time necessary to launch these rather ambitious plans.
Some reported that during the course of the academic year, they found that they would modify
the data their intended to collect to ensure that it truly inform their decision making. All agree
that the implementation of the plans is essential to the continued growth and success of their
programs and they intend to refine and implement their plans fully during the 2006-2007
academic years.

At the time of this report the Admissions and Registrar’s Offices were still in the process of
analyzing their data and had not submitted it for inclusion in this document. Their plans are
included in this report.

ADMISSIONS

Plan for Use of Tracking Information for 2005-2006

Tracking of Prospective Student Calls, E-Mails and Services to Walk-in Students -

To track prospective student usage of individual services, the Office of Admissions/Relations
with Schools and Colleges will use a simple Excel spreadsheet tracking form. The form will
collect the following information:

« Date of student contact

« Name of student

o Time spent with the student in minutes

e How the service was provided — in person, via email or on the phone
e Type of services provided

These reporting capabilities will give insight into the types of questions and requests students
have and enable us to develop and align resources to best serve this clientele.

Tracking of Workshop, Presentation and Event Participation —

Attendance at various Admissions workshops, events and classroom presentations will be
tracked. Again, an Excel spreadsheet will be used to collect information. The name and date of
the workshop, presentation or event, followed by the number of students and educators in
attendance will be entered.



Tracking of Admissions Data

Applicants, admitted student and students that submit their statement of intent to register (SIR)
will be tracked based on geographic and demographic information as well as academic interest
(School and Major). A negative SIR survey, already in place, provides insight into why students
do not enroll at the campus. A new survey for positive SIR (enrolling students) may provide
insight regarding changes or enhancements that would provide better service to applicants and
admitted students.

Use of Information

Tracking the use of individual services will assist the Admissions/Relations Office in making
decisions regarding:

« Staffing and the allocation of staff time

o Strategies for developing publications, web based resources and messages

e How resources are used to maximize outcomes toward enrollment of students and the
quality of services

The tracking of participation in workshops, presentations and events will be used to determine
how to best deploy staff and resources.

The tracking of admissions data will assist in determining future recruitment efforts.

Reporting of Information — All tracking information will be reported in the Year-End Report
which is submitted to the Vice Chancellor of Student Affairs in June of each year. The Vice
Chancellor will also receive a monthly report of individual student contacts.

Plan for Needs Assessment for 2005-2006

In order to ensure that programs offered by Admissions/Relations are effective, a program of
assessment for specific programs and services will be implemented. This program of
assessment will determine what programs and services are developed or significantly changed.

The Office of Admissions/Relations with Schools and Colleges plans to address the following
issues through needs assessment during the 2005-2006 academic year:

o Workshops/Presentations — What workshops/presentation delivery methods are of
greatest service to prospective students?

o Events — What types of events should be held on campus and off campus? What are the
needs and interests of prospective students?

o Publications/Admit Packets/Web — How effective are the current tools and resources in
providing the greatest service to future students and prospective applicants? What needs
to be improved for greater satisfaction?

e Tours — Are the schedules and presentations meeting the needs/expectations of families,
students, special groups and educators? What changes can or need to be made?



Assessments, both qualitative and quantitative, will be developed to answer each of these
questions. The results of the assessment will be shared with the Vice Chancellor of Student
Affairs. The results will be used to determine what programs should be developed and if any
programs that have been planned for the 2005-2006 academic year should be changed or
eliminated in future years. This particular assessment project will be completed by July 2006.

Plan for Satisfaction Assessment for 2005-2006

Off-campus Presentations and Application Workshops — To assess the effectiveness of
Admissions presentations and application workshops, an evaluation form will be given to the
contact educator.

On-campus Presentations and Application Workshops — To assess the effectiveness of
Admissions presentations and application workshops held on campus, an evaluation form will be
given to each program participant.

On-Campus Tours — To assess the effectiveness of on-campus tours, participants will be
surveyed concerning their satisfaction with these events.

Comprehensive Assessment of the Admissions Process - An assessment of satisfaction will be
developed and accessible to admitted students. This web based assessment will be administered
in March/April when admitted students decide to submit their statement of intent to register to
UC Merced.

The results of these assessments will be used to identify areas where we may improve the
programs or services of the Admissions Office as well as its successes. Assessment results will
be reported to the Vice Chancellor of Student Affairs and included in the Year End Report.

CAMPUS RECREATION

Plan for Use of Tracking Information and Results for 2005-2006

The Campus Recreation program will track student usage in the five program areas. This
information will be used to help guide staffing plans, facility development and program
development.

Tracking Student Use of the Intramural Sports Program —
To track the student usage of Intramural Sports program during 2005-2006, the Campus
Recreation office collected the following information:

e Numbers of participants per sport —
o Flag Football — 96

Basketball — 77

Soccer - 72

Grass Volleyball — 25

Tennis — 12
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During the 2006-2007 academic year, the following information will be added to what is
currently tracked.

Numbers of teams per sport

Demographic information — gender, ethnicity, class standing

Number of contests

Contacts with students in the Campus Recreation office related to Intramural Sports
o Personal contact
0 Phone contact

Tracking Student Use of the Outdoor Adventure Program —
To track the student usage of Outdoor Adventure program, the Campus Recreation office
collected the following information for 2005-2006:

e Numbers of participants per trip/event
o Total number of participants in all trips — 57

During the 2006-2007 academic year, the following information will be added to what is
currently tracked:

e Numbers of rentals from proposed equipment rental program (to be implemented in

« Demographic information — gender, ethnicity, class standing

o Contacts with students in the Campus Recreation office related to Outdoor Adventures
o Personal contact
0 Phone contact

Tracking Student Use of the Sport Club Program — (To be implemented in 2006-2007)
To track the student usage of Sport Club program, the Campus Recreation office will collect the
following information:

Numbers of clubs

Numbers of club members

Demographic information of members — gender, ethnicity, class standing

Number of contests scheduled per club

Numbers of practices scheduled per club

Contacts with students in the Campus Recreation office related to Sport Clubs
o Personal contact
0 Phone contact

Tracking Student Use of the Fitness Program —

Until the Joseph Gallo Recreation and Wellness Center is opened in mid-fall 2006 students were
given the opportunity to register with a local fitness club, Millennium Sportsclub at a
significantly reduced rate. Five-hundred and fifty-six students registered for the program. This
number represents a participation level of over 63% of the student population.

To track the student usage of Fitness program at the new Joseph Gallo Recreation and Wellness
Center, the Campus Recreation office will collect the following information during the 2006-
2007 academic year:

o Numbers of participants in structured classes and group programs
e Tracking of numbers of contacts in one-on-one fitness programs



o Demographic information of class participants — gender, ethnicity, class standing
o Contacts with students in the Campus Recreation office related to Fitness

o Personal contact

0 Phone contact

Tracking Student Use of the Open Recreation Program — (To be implemented in 2006-
2007)

To track the student usage of Open Recreation program, the Campus Recreation office will
collect the following information:

e Numbers of students entering the building
e Duration of stay
o Demographic information of students entering facility — gender, ethnicity, class standing
e Visit frequency of students
e Hourly counts of activity areas
« Contacts with students in the Campus Recreation office related to Facilities and Open
Recreation issues.
o Personal contact
0 Phone contact

Use of Information

Tracking information will be used to assist the Campus Recreation office in making decisions
regarding:

« Staffing levels and allocation of staff time
o Marketing strategies for specific programs

e Long range facility and programming expansion for Campus Recreation

Reporting Information - All tracking information will be compiled on an annual basis and
presented to the Assistant Vice Chancellor of Residence and Student Life and the Vice
Chancellor of Student Affairs in the Campus Recreation Annual Report.

Plan for Needs Assessment and Results for 2005-2006

The plan developed for 2005-2006 will not be implemented until 2006-2007. This is due to the
lack of staffing available to perform comprehensive assessment of student needs.

In 2006-2007, the Campus Recreation program will seek student input on a number of issues
during the year. The needs assessment will focus on the five areas of Campus Recreation.

Intramural Sports — Assessment will be done every two years on the following items:
o Types of activities offered,
e Preferred time during the academic year (fall or spring semester) to offer programs,
o Preferred days and times during the week to offer programs.

Sport Clubs — Assessment will be done every two years on the following items:
e Types of clubs offered,



e Desired level of campus support for the programs.

Outdoor Adventures — Assessment will be done every two years on the following items:
e Types of activities engaged in during outdoor trips,
o Classroom and lecture topics,
o Need for outdoor equipment and gear rental program,
« Need for outdoor resources center.

Fitness -- Assessment will be done every two years on the following items:
e Types of group fitness classes offered,
e Types of one-on-one services desired,
o Upgrades/additional pieces of fitness equipment,
o Staffing levels.

Open Recreation -- Assessment will be done every two years on the following items:
e Access to facilities (building hours),
o Adequate staffing levels,
« Need for upgrades/additions to current equipment available for student checkout.

Assessment on these items will be developed and presented to a random selection of the student
body every two years. The results will be shared with the Executive Director of Residence and
Student Life in addition to the Vice Chancellor for Student Affairs. These results will be used to
guide the Campus Recreation staff in its programming and facility design. This assessment will
be an ongoing project.

Plan for Satisfaction Assessment and Results for 2005-2006

The plan developed for 2005-2006 will not be implemented until 2006-2007. This is due to the
lack of staffing available to perform comprehensive assessment of student satisfaction.

Trip/program Evaluation — To assess the satisfaction level of participants in Campus
Recreation trips (Outdoor Adventures) and classes (Outdoor Adventure and Fitness) an
evaluation will be provided to all participants at the conclusion of the event. These evaluations
will be provided to the participants through an on-line assessment tool.

Intramural Team Sport Evaluation — To assess the satisfaction level of participants in the
Intramural Sports program, an evaluation will be provided to all team captains at the conclusion
of their team sport season. These evaluations will be presented on-line to the team captains.

Evaluate the Satisfaction Level with Campus Recreation Programs and Services — A
comprehensive survey of Campus Recreation members (students, faculty & staff members of the
program) to assess the satisfaction and value of the services and programs offered through
Campus Recreation. This on-line assessment will be delivered to a random selection of Campus
Recreation members in the spring of each year.



CAREER SERVICES CENTER

Plan for Use of Tracking Information and Results for 2005-2006

The Career Services Center (CSC) tracks information on two major groups of constituents;
students (later including alumni) and employers.

Tracking of Student Use of CSC Services -

To track student usage of individual services, the CSC is using a web based application that is
tied to the Banner system to track student contacts. This application allows the staff of the CSC
to collect the following information:

Date of student contact

Name of student

Time spent with the student in minutes

How the service was provided — in person, via email or on the phone

Demographic information — Gender, ethnicity, class standing, and residential status

Type of services used. Specifically career counseling, test interpretation, job search
assistance, resume and cover letter assistance, interview preparation/mock interviews,
internship search assistance, graduate school search assistance, student employment issues,
freshman appointment, senior appointment and other.

At the time of this report, this data is not complete as the end of the academic year is June 30,
2006 and the Registrar’s office has not yet released this information. However, based on
additional data we collected using a simple Excel spreadsheet, we have the following
information about student usage of CSC services:

Scheduled Appointments 224 — Career Counselor Only

Email Consultation 25 — Career Counselor Only

Individual Students Participating in Career 158 — Career Counselor Only or 18% of the
Counseling Services student population

Visits to the Career Services — Other than 1636

Scheduled Appointment

Individual Freshmen Served 114 or 16% of the Freshman Class
Individual Transfers Served 38 or 28% of the Transfer Class

Individual Graduate Students Served 2 or 5% of Graduate Students

This information will be used as baseline data and will be compared to the percentage of students
served by the other UC campuses.

Additionally, the CSC uses web based career services management software. The software,
College Central Network, through its basic service, provides tracking and report generation and
data in the following areas for the 2005-2006 academic year:

e Student/Alumni Job Search Activity —
0 Student Submitting their resumes on-line to employers— 43
0 Number of time employers reviewed individual student resumes 458

e Number of Student Registrations- 264 or 30.1%




e Number of Students Registered by Ethnicity —

UCM Students Registered on CCN Students Registered at UC Merced*
o African American — 15 or 5.6% o African American — 6.1%
o Asian/Pacific Islander — 59 or 22.3% 0 Asian/Pacific Islander — 36.1%
o Caucasian —43 or 16.2% o Caucasian — 25.8%
0 Hispanic/Latino — 58 or 21.9% 0 Hispanic/Latino — 24.3%
o Multicultural - 6 or 2.2% o Multicultural — Not available
o Native American/Alaskan -0 o Native American/Alaskan — 0.9%
0 Not provided — 74 or 28% 0 Not provided — 4.3%
0 Other-9or3.4% 0 Other-2.4%

* As of 3 week census for Fall 2005

Keeping in mind that a significant number of students did not report their ethnicity when
registering on CCN, it does appear that work needs to be done to market the system more
effectively to students of all ethnic backgrounds, particularly those who identify themselves as
Asian and those who identify themselves as Caucasian.

e Number of Students by School

UCM Students Registered on CCN Students Registered at UC Merced

0 None-76 Data not accessible at writing of this report
o School of Social Sciences

Humanities and the Arts - 120
o School of Natural Sciences - 98
o School of Engineering -34

* Students listed more than one major

Once the data on the students registered at UC Merced by school is available, we will be able to
determine if we are adequately promoting the CCN system to students at each of the three
schools.

The data regarding student participation in the CCN system by ethnicity and school above
provide us with a baseline on which to compare future years. This comparison will take into
account the growth of the student populations and changes in the student populations’
demographics. With this information, more targeted marketing efforts can be made to encourage
student usage of the College Central Network system and to elicit information regard student
interest in specific industries and employers.

The College Central Network system also allows the CSC to review and approve student
resumes posted to the system. Student resumes not meeting CSC approval resulted in an
invitation to the student to meet with the CSC staff to improve his/her resume. This service
should enhance student usage of the CSC and an assessment will be done during the 2006-2007
academic year to determine if this in fact does so.



Tracking of On-Campus Student Employment —

Number of On-Campus Student Employment | 94
Position Announcements Posted

Number of Applications Submitted by Students | 1946

Number of UC Merced Undergraduate 272
Students Employed On Campus

This information will be used as baseline data to compare to future years.

Tracking of Workshop, Presentation and Event Participation —

Attendance at various CSC workshops, events and classroom presentations was tracked during
the 2005-2006 academic year. An Excel spreadsheet was used to collect information. The name
and date of the workshop, presentation or event, followed by the number of students,
faculty/staff, community members, and/or career development professionals in attendance was
entered.

For the 2005-2006 academic year the following information was gathered about workshop,
presentation and events hosted or sponsored by the Career Services Center:

Total Number of Workshops, Classroom Presentations and Panel 27
Discussions for UC Merced Students

o Students Attending Classroom Presentation 64

« Students Attending Workshops and Panel Presentations 346

« Students Attending Etiquette Dinner 50

« Students Attending Internship Fair 238
Total Number of Workshops/Presentations for Community Members 6
conducted by CSC Staff

o Total Number of Community Members Attending 137
Total Number of Workshops/Presentations for Faculty Staff conducted by | 9
CSC Staff

o Total Number of Faculty/Staff Attending 114

This information provides us with baseline data by which to compare to future years. As the
student population increases our hope is to both increase the number of programs and events
offered and to increase the level of participation at each event or program.

Tracking of Employer Use of Services —
The College Central Network system and our own tally of opportunities not posted on College
Central Network provided us with the following information:

Employers

o Number of Employers Registered on College Central Network (CCN) - 137
e Number of Employers on CCN by Major Sought

0 School of Social Sciences Humanities and the Arts -32

o0 School of Natural Sciences -14

o0 School of Engineering — 23

0 None Indicated — 75




o Total Number of Jobs Posted for Students at UC Merced - 365
Full Time Jobs - 121

Posting Listing Multiple Opportunities - 4

Off-Campus Part-Time Jobs - 83

On-Campus Part-Time Jobs - 94

Summer Only Jobs - 9

Camps - 2

Internships - 52

e Number of Jobs Posted via CCN - 214

e Number of Jobs Posted via CNN by Job Type *

Full-Time — 128

Part-Time — 88

Internship — 24

Freelance — 3

Seasonal — 8

Volunteer — 8

* One job could be listed as multiple types (i.e. full-time or part-time)
e Number of Jobs Posted by Major

School of Social Sciences Humanities and the Arts -73 or 34%
School of Natural Sciences -20 or 9%

School of Engineering — 30 or 14%

None Indicated — 135 or 63%

* One job could be listed for multiple majors
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Again, this data will provide us with baseline data upon which we can evaluate future years.
Also, once we have the information regarding students by academic program and school we
should be able to determine where we need to focus our efforts in employer relations for the
2006-2007 academic year.

Over time the CCN system should provide excellent information regarding recruiting trends
specific to UC Merced and subsequently impact our efforts to attract and retain employer
interested in recruiting UCM students. All jobs received by means other than the College
Central Network system have been entered into the system if possible. Employers who fax, mail
or email their announcements have been contacted by CSC staff to encourage them to use
College Central Network for future postings.

In future years, as our on-campus recruiting increases, the following information will be gathered
during recruiting events such as job fairs and on-campus interviews:

Job Fairs On-Campus Interviews
o Total number of employers in o Company name and industry
attendance o Number and type of positions available
e Industries represented e Number of students who participated in
e Types of jobs available through the fair the interviews
o Total number of students in attendance e Number of students who moved on to
e Number of students who were offered the next stage of the company’s hiring
positions as a result of the job fair process

o Number of students who were offered
positions through this process



In February 2006, the Career Services Center hosted an internship and summer opportunity fair.
Two hundred and thirty eight students participated in the event representing 28.4% of the
undergraduate student population. Twenty-eight employers participated representing
opportunities for students at each of the university’s three schools.

Use of Information

The use of this year’s and future year’s tracking information regarding student use of individual
services will assist the CSC in making decisions regarding:

« Staffing and the allocation of staff time

o Strategies for marketing services to students, ensuring that the students who use the CSC
are representative of the university’s student population

o Annual purchasing of resources such as assessment tools, books, software and web-based
applications

The tracking of participation in workshops, presentations and events will be used to determine
which topics are of most interest to students.

Tracking of the use of employer services and recruitment events will:
e Provide information regarding recruitment trends

e Assist in the development of targeted marketing to employers of interest to UCM
students

o Enhance the CSC efforts to assist employers in the effective marketing of their
opportunities to UCM students

o Assist in the decisions regarding the budget for recruitment activities and fees to
employers for services

Reporting of Information — All tracking information will be reported in the CSC’s Year-End
Report which is submitted to the Vice Chancellor of Student Affairs in July of each year.

At the conclusion of the 2006-2007 academic year, special reports will be prepared for the deans
of each of the university’s schools and the Dean of Graduate Studies. These special reports will
provide information regarding the career development activities of their students and employer
recruitment trends. These reports will be prepared and disseminated in July of each year.

Plan for Needs Assessment and Results for 2005-2006

In order to ensure that programs offered by the Career Services Center are needed, wanted and
effective a program of assessment to determine the UC Merced community’s need for specific
programs and services must be implemented. Rather than simply responding to anecdotal
evidence or the latest musings at conferences or in the professional literature, a systematic
program of assessment will determine what programs and services are developed or significantly
changed.



The Career Services Center planed to address the following issues through needs assessment
during the 2005-2006 academic year:

e Internships — What are the types of internships our students are or will be seeking? This
will allow the CSC staff to focus their efforts on internship development. - This
assessment was completed throughout the year. Students who entered the Career
Services Center were asked to complete a brief questionnaire regarding their internship
interests. This information is still be compiled at the time of this report and will be
included in the Career Services Center Year End Report.

o Career Fairs — What type of job/career information fairs should be held on campus? If
so, what are the needs and interests of students? What are the needs of employers? -
This assessment will be implemented during the 2006-2007 academic year.

e CSC Workshops/Presentations — What workshops/presentations subjects are of greatest
interest to students and what would motivate them to attend such workshops? — An
evaluation sheet assessing needs and satisfaction was used at many of the workshops
conducted by CSC staff. This data is still being compiled at the writing of this report.
During 2006-2007, staff will be strongly encouraged to have participants complete
evaluation sheets at every workshop.

e Marketing
An additional assessment was completed via “man-on-the-street” interviews conducted
by the Career Services Center student staff. This assessment was developed to determine
the most effective marketing tools for CSC programs and services. Seventy-three
students participated in the survey and indicated that they wanted information delivered
in the following ways:

e Email - 75%

e UCMCROPS -52%

o Posters - 52%

e Table Tents — 16%

e Announcements Written White Boards — 8%

This information indicated that to reach students with information about events and programs,
technology is the most effective strategy. Currently, university policy limits the ability of the
CSC to conduct target marketing to students via email unless the student is registered via College
Central Network. While significant efforts have been made to increase student participation in
the system, only 30.1% of UC Merced students are registered on College Central Network.
Students simply don’t know what they don’t know. Without the ability to provide targeted email
to all student nearly 70% of students are potentially missing out on internship opportunities,
workshops and events that would be of interest to them. The CSC will continue to work to
increase students participation in the College Central Network and at the same time explore other
options including pressing for the change to university communication policy.

The results of these assessments of need will be shared with the Vice Chancellor of Student
Affairs as part of the CSC Year End report. The results will be used to determine what programs
should be developed and if any programs that have been planned for the 2005-2006 academic
year should be changed or eliminated in future years.



Plan for Satisfaction Assessment and Results for 2005-2006

Presentation Evaluations — To assess the effectiveness of Career Services Center workshops
and presentation, an evaluation form will be given to attendees at all CSC
workshops/presentations given or sponsored by the Career Services Center. — As stated above,
these evaluations were given at many of the workshops conducted by CSC staff. The results of
these assessments were not available at the time of this report, but will be included in the CSC
Year End Report.

On-Campus Recruitment/Job Fair Evaluations — In the future, to assesses the effectiveness of
the Career Services Center’s on-campus recruitment program and job fairs, employer and student
participants will be surveyed concerning their satisfaction with these events. Focus groups of
employers and students will also be conducted to provide more comprehensive qualitative
assessment of the satisfaction with these programs.

This year an evaluation was given to participants or the Internship and Summer Job Fair held in
February of 2006. This was the only job fair offered this academic year. The results of these
evaluations completed by both students and employers will be included in the CSC Year End
Report.

Comprehensive Assessment of Satisfaction with CSC Services - A comprehensive assessment
of satisfaction, learning and needs will be developed. This web based assessment will be
administered April of each academic year. — This assessment will be developed and
administered during the 2006-2007 academic year.

The Office of Institution Planning and Analysis conducted a survey during November of 2005 of
UC Merced’s new students. 50.3% of undergraduate students responded to the survey and the
sample who responded was reflective of the general student population. Results of the survey
that provide useful information to the Career Services Center regarding both satisfaction and
needs are as follows:

Needs -

o 55% of students indicated that there was a very good chance that they would participate
in an internship during college. 37% stated that there was some chance that they would
participate in an internship.

These results confirm CSC staff’s belief that significant time and resources need to be
focused on the development of internship opportunities at the local, regional and national
level. A full 92% of the first students at UC Merced are considering participation in an
internship. This is in keeping with the strong desire of employers, as indicated on
surveys conducted by the National Association of Colleges and Employers, that students
have relevant practical experience through jobs or internships in addition to academic
preparation.

e 63% of students indicated that there was a very good chance that they would get a job to
help pay for college. 27% stated that there was some chance that they would do the
same.

With 90% of students indicating that there was some chance that they would work during
their college career, this information confirms that the CSC staff needs continue its
outreach to the local business community to encourage them to post their part-time



opportunities with the CSC. As part of this outreach, a part-time job and local internship
fair is being scheduled for September 1, 2006. Both on-campus and off-campus
employers with part-time jobs and paid internships will be invited to attend this event.
There will be no charge to employers to participate.

42% stated that there was a very good chance that they would participate in volunteer or
community service while in college. 40% stated that there was some chance that they
would do so.

Experience developed through volunteer and community service is a key component to
the career development process. The Office of Student Life recently hired a staff
member who will work closely and collaboratively with the Career Services Center to
develop local volunteer opportunities and internships with area non-profit organizations.
The results indicated in this survey show a good student interest in this form of service.
The CSC will have to work at helping students see how volunteer service does relate to
the future careers and how to incorporate that experience into their job search strategy.

34% of stated there was a very good chance that they would participate in service
learning. 46% stated that there was some chance that they would do the same.

While service learning is an academic program, the CSC staff believe strongly in its use
as part of a good career development program. The CSC has offered its assistance to the
Service Learning Program in the School of Engineering and to the Public Policy and
World Cultures and History programs that are infusing civic engagement into their
curriculum. Specifically, the CSC has provided workshops to engineering students on
incorporating their service learning into their resumes. We assisted the Public Policy and
World Cultures and History programs by assisting them in identifying appropriate
placements with non-profit organizations in the community.

20% of students stated that there was a very good chance that they would change their
career choice during college. 39% stated there was some chance of changing their career
choice.

59% of our new students indicate that there is at least some chance that they will change
their career choice. This results highlight for the need to focus not only on job search,
but to intervene early and often to assist students in making informed decisions regarding
their choice of major and choice of initial career.

Research conducted in 2000 by Ted Micceri, from the University of South Florida, found
a 40% increase in retention for those students who changed their major compared to those
who did not. Micceri concluded that efforts need to be made to assist, and not discourage
students in fully exploring their options. The CSC, in collaboration with the Student
Advising and Learning Center along with the academic advisors from each of the
university’s schools, is uniquely equipped to provide that assistance.

Satisfaction —

42% of students reported that they were very satisfied with the services offered by the
Career Services Center. 54% indicated that they were somewhat satisfied. While the
CSC did have the highest satisfaction rating of any Student Affairs office, research needs



to be conducted to determine what caused the 54% to state that they were only somewhat
satisfied and remedy those issues if possible.

As more comprehensive assessments of both needs and satisfaction are developed the results will
be used to identify any weaknesses in the programs or services of the Career Services Center as
well as its successes. Assessment results will be reported to the Vice Chancellor of Student
Affairs and included in the CSC Year End Report.

COUNSELING SERVICES

Plan for Use of Tracking Information and Results for 2005-2006

COUNSELING SERVICES tracks information on three major main areas of services: (1)
counseling/clinical service, (2) educational programs/presentations to students, and (3)
consultation to faculty, staff, and administrators

(1) Tracking of Student Use of Counseling/Clinical Services

To track student usage of counseling/therapy services and the severity of problems students face,
the COUNSELING SERVICES currently utilize Microsoft Access Database to collect the data on
each student. Information collected on each student includes:

« Name of student

e Contact information

o Emergency contact information

o Dates of therapy appointments

e Frequency of counseling sessions per student

e Prior counseling services received

« Demographic information — age, gender, ethnicity, class standing, major

e Presenting problems check-list

o Self-report of main reason(s) for seeking counseling

e Impact of current concerns on Academic activities

« Impact of current concerns on Social activities

e Outcome Questionnaire score (OQ-45) — this is a brief clinical evaluation tool that measures
the student’s functioning level (overall functioning, symptom distress, interpersonal
relationship, social role, substance problems, and suicidality)

112 students (13 % of student population) were seen for crisis intervention, individual therapy,
and group therapy at COUNSELING SERVICES during 2005-2006. On average, about 8 — 10 % of
the student population are seen during a 12-month period at university counseling services at
UC campuses.

Top 7 presenting problems as reported by the students:



Difficulties adjusting

Depressed feelings

Anxiety

School-related issues

Academic probation

Family problems

Sad much of the time
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Significant student issues presented in counseling include:

« Suicide attempt and hospitalization

o Feeling suicidal (several students)

o Rape / sexual assault (current & past)
e Grief/loss

« Binge drinking / Substance abuse

e Legal problems

o Concurrent treatment with psychiatric medications

e Desire to leave UC Merced to go home

e Impact of their presenting problems as reported by the students:

Problems moderately to severely
interfere with ACADEMIC ACTIVITIES

Problems moderatelyto severely
interfere with SOCIAL ACTIVITIES
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Student Demographic

e Average age: 18 year old (range: 17 — 29)
e Over 40% of the students seen are first-generation college students.




e 72% Students of color
e 55% Referred by Faculty or staff
e 57% female, 43% male

Class Standing

Freshmen

Transfer Students

Graduate Students
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% of Students Seen in Counseling

School



SSHA | 51%
Natural Sciences 7 | 21%
Engineering | | 16%
College One 7:| 5%
Graduate 7:| 2%
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% of Students Seen in Counseling

(2) Tracking of Educational Programs/Presentations to Students and (3) Tracking of
Consultation to Faculty, Staff, Parents and Administrators

Attendance at various COUNSELING SERVICES educational program and presentations were
tracked along with all consultation to faculty, staff, parents, and administrators. A Microsoft
Excel Spreadsheet was used to collect information. The name and date of the educational
program/presentation, followed by the number of students, faculty/staff, and/or community
members in attendance will be entered.

COUNSELING SERVICES provided 321 consultations, programs, workshops, “house-calls” (totaling
504 hours) to faculty, academic departments, parents, students, Housing staff, Medical staff, and
other staff/administrators. Consultation areas and time spent per area are listed below:

Consultation: Staff ‘ ‘ 1 97
Community Partnership | | 151
Campus Consult / Meetings | | 155.5
Orientations | ‘ 1 47
Consultation: Parents | ‘ | 46
Consultation: Housing Staff | | 1 49,5
Campus Crisis Consult | 33
Workshops / Programs | 27.5
Consultation: Faculty / Academic Dept. | 1 45
Consultation: Medical Staff | 22
Consultation: Students / House-calls | 23
Consultation / Program Time (hours)




Sample consultation/program/workshop include:

« Crisis consultation regarding suicide attempt by a student in the Residence Hall

o Consultation to faculty regarding students’ behavioral problem and other possible
mental illness

o Sexual assault consult

o Parents phone consult regarding their concerns about their son/daughter’s well-being

o “House-calls” to students in the Residence Hall to see how they are doing after reports
of concerns from staff, faculty, or parents

« Coordination of care to students needing medical treatment

o Stress Management Workshop for students

Use of Information

Tracking the use of counseling/clinical services, educational program/presentation, and
consultation to faculty, staff, parents, and administrators will assist COUNSELING SERVICES in
making decisions regarding:

« Staffing and the allocation of staff time
e Programs and services to offer to students, faculty, staff, parents

« Strategies for marketing services to students, ensuring that the students who utilize
COUNSELING SERVICES are representative of the university’s student population

All tracking information, with the exclusion of any information that would identify individuals
who have received services, will be reported in the COUNSELING SERVICES’ Annual Report which
is submitted to the Vice Chancellor of Student Affairs in July of each year.

Plan for Needs Assessment and Results for 2005-2006

Due to the legal and ethical commitment to confidentiality, assessing COUNSELING SERVICES
presents more challenges than any other Student Affairs units. Assessing the therapy clients’
needs is difficult using the traditional means such as focus groups.

COUNSELING SERVICES will focus on 3 methods of needs assessment. The first method explores
the presenting problems of the therapy clients and the resources needed to help the students
through these problems. The data on presenting problems will also be compared to the national
data and those of comparable institutions.

The second method utilizes a clinical instrument to measure the severity of client’s presenting
problems and the needs of the client in therapy. The Outcome Questionnaire instrument (OQ-
45) measures changes in client symptoms and functioning that result from mental health
treatment. For clinicians, it provides assessment information and real-time feedback on client
progress. This enables clinicians to calibrate treatment to the needs and responses of the clients.
Students fill out the OQ-45 at the initial intake evaluation appointment, at the third therapy
session, and at the last therapy session (if possible).

The third method captures information from therapy clients as well as the general student
population. An on-line Client Satisfaction Survey (see Satisfaction Assessment) includes



questions on what the client believes the level of services COUNSELING SERVICES should offer in
terms of individual and group psychotherapy as well as educational programs/presentations we
should provide/facilitate. An on-line survey to the general population solicits ideas for
educational programs, presentations, and other services that COUNSELING SERVICES should offer.

Due to the change in leadership in the Counseling Services this particular assessment project will
be completed by June 2007. The results of these assessments will be used to determine the level
of psychotherapy services and educational programs to offer to students at UC Merced in the
year 2006-07. Assessment results will be reported to the Vice Chancellor of Student Affairs and
included in the COUNSELING SERVICES’ Annual Report.

Plan for Satisfaction Assessment and Results for 2005-2006

The plan developed for 2005-2006 will not be implemented until 2006-2007. This is due the
change in leadership in the Counseling Services.

Counseling / Clinical Services — To assess the effectiveness of COUNSELING SERVICES’
counseling / clinical services to students, all students who received counseling/clinical services
will be e-mailed a web-based Client Satisfaction Survey form that can be completed on-line at
the end of the treatment. —

Education Programs / Presentations — To assess the effectiveness of COUNSELING SERVICES’
educational programs and presentations, student participants will be given a survey form to
complete at the end of the program/presentation.

The results of these assessments will be used to continually improve the programs and services

offered to students at UC Merced. Assessment results will be reported to the Vice Chancellor of
Student Affairs and included in the COUNSELING SERVICES’ Annual Report.

Plan for Use of Tracking Information and Results for 2005-2006

The Disability Services Center will track data on students served, by disability category as well
as the types of services/accommodations provided to each student. The following information
will be collected and maintained for each student served:

e Student Name

o Demographic Information (gender, ethnicity, etc.)
o Type of Disability (visual, hearing, mobility, etc.)
e Services provided

Demographic data for students will be collected from the University student information system
(Banner).

At the time of this report, this data is not complete as the end of the academic year is June 30,
2006 and the Registrar’s office has not yet released this information.



Data regarding the type of disabling condition will be provided to the Disability Services
program by the student from a qualified health care provider, psychologist or other appropriate
and licensed professional.

Data regarding the types of accommodations/services, along with the date of such services or
accommodations will be maintained on an on-going basis for each student via the use of an
electronic spreadsheet.

Plan for Needs and Satisfaction Assessment and Results for 2005-2006

Assessment of programmatic services provided to students with disabilities will focus on two
levels of data collection and review:

1. A determination of the mandated accommodations and services to be provided to
students with disabilities as required under federal and state law/regulation and
University of California policy.

2. An on-going assessment and analysis of requested services and/or accommodations
from current students of the University.

Periodically, data will also be collected and analyzed to determine the degree of student
satisfaction with services, the timeliness of service provision and other indicators of the ‘quality’
of such services/accommodations.

Needs Assessment
1. Determination of Mandated Accommodations

Federal and state law and UC policy regarding the provision of services to qualified
students with disabilities were reviewed to determine the types and levels of services
required.

After this review and the determination of the mandated requirements, other UC
campuses were surveyed to establish the types of services typically provided and the
methods utilized to determine the appropriate types of accommodations to be made
available to eligible students. Procedures for the provision of such services were
established and structures put in to place to provide mandated services on a timely
basis for each eligible student.

1. Services to Identified Students

For the 2005-06 Academic Year a total of 12 students were self-identified as students
with a qualifying disability. Ten of these students had been diagnosed as having a
qualifying learning disability (ADD/ADHD and or other learning disability). Of these
10, seven students received one or more of the following services:

Examination proctoring/extended examination time
Text conversion to audio format
One or more interviews/counseling sessions regarding disability related issues

In addition to the students with learning disabilities as described above, two
additional students (one with a diagnosis of Asperger’s Syndrome and one with



multiple medical conditions were served through the Disability Services office. The
services provided to these students included

Examination proctoring/extended examination time
Disability related counseling
Tutoring

Student Satisfaction Surveys
A simple survey instrument to determine the extent of student satisfaction with service provided

through the Disability Services center is being developed and will be utilized for the 2006-07
academic year.

OFFICE OF FINANCIAL AID AND SCHOLARSHIPS

Plan for Use of Tracking Information and Results for 2005-2006

The Office of Financial Aid and Scholarships (OFAS) tracks three main types of services;
outreach and yield activities, student contact services, and processing services for two major
groups of constituents: students and prospective students.

Tracking of Outreach and Yield Activities-
(participation in workshops, presentations and events)

The OFAS staff participates in a variety of outreach and yield activities including, but not limited
to, admit receptions, Bobcat Day, admission staff training and Cash for College workshops. For
each activity the name and date of the workshop, presentation or event, followed by the number
of students, faculty/staff, community members, and/or participants in attendance is collected.

The data for 2005-2006 is as follows:

Number Language
Location Date Hours Attended  Presented In
Gear UP Program (Mitchell) | 12/12/05 1 10 English
Sonora High 1/5/06
Merced High School 1/9/06 2 105
Buchach High- GEAR UP 1/10/06 2 25 English
20 Spanish
Livingston High School 1/11/06 2 80 Spanish
102 English
Atwater High School 1/18/06 2 87 English
30 Spanish
Golden Valley (Senior Class) | 1/20/06 4 30 (diff. periods)
Golden Valley High School 1/25/06 2 90 English
25 Spanish
Cash For College - Merced
College 1/28/06 3 100 Spanish
Renewal FAFSA Workshop
for Continuing Students 2/1/06 2 English




Cash For College - Fresno 2/4/06 4 10 English
Renewal FAFSA Workshop

for Continuing Students 2/6/06 2 English
Delhi High School 2/7/06 2 40 Spanish/English
Off-Campus Housing

Financial Aid Presentation for

Continuing Students 2/7/06 3 English
Hoover High School — Fresno | 2/15/06 2 30 English
Transfer Admissions

Presentation 2/15/06 2 English
Cal Grant Radio Interview 2/17/06 1 Spanish
Renewal FAFSA Workshop

for Continuing Students 2/27/06 7 English
Modesto JC 2/21/06 2 50 English
Wisdom Wednesday Financial

Aid Table in Lantern 3/1/06 2 English
Transfer Admissions Lunch 3/10/06 1 English
Transfer Admissions Lunch 3/11/06 1 English
Educator’s Breakfast-UC

Merced 3/15/06 3 30+ English
EOPS Counselors Financial

Aid Presentation 3/24/06 1 English
Admissions Presentation 3/29/06 2 English
Experience UC Merced 4/1/06 6 English
Bobcat Day-UC Merced 4/8/06 8 400+ English/Spanish
PIQE (Parent Institute) 4/12/06 2 40 Spanish
Admissions Presentation 4/18/06 1 English
Experience UC Merced 4/22/06 6 English
UC Merced Transfer Day 4/29/06 5 English

Tracking of Student Contact Services-

(telephone calls, e-mail inquiries, intake/reception contacts, walk-in counseling, and

appointments)

Our office provides a number of individualized services to assist students throughout the
financial aid process. These services include answering direct questions via phone and e-mail as
well as a variety of in-person advising services. For each contact, the following is collected:

Date of student contact
Name of student

For the 2005-2006 the software used to collect this information is still being refined. Staff has
not been consistent with collecting information on each and every student but we will continue to

work on this.

Time spent with the student in minutes

How the service was provided — in person, via email or on the phone
Demographic information — Gender, ethnicity, class standing, and residential status
Type of question asked or assistance needed




Tracking of Processing Services-
(number of applications processed, documents tracked, verifications completed,
folders/records prepared, professional judgment decisions)

The financial aid process is data-intensive. The Office of Financial Aid and Scholarships uses a
number of resources to ensure that students are receiving the appropriate amount of financial aid
and that the funds are processed in a regulatory compliant and fiscally responsible manner. It is
important to understand the volume of data elements that are collected and reviewed during the
aid process as well as the number of issues that require deviation from our automated processes.
In order to assist us in this area, the OFAS tracked the following information for 2005-2006:

Number of applications received/processed
0 6205 applications received/processes
Percentage of total students applying for financial aid (broken down in various ways
including by gender, ethnicity, major, grade level, etc.)
o0 Of the 875 enrolled students in 2005-06, 80% received offers of financial aid and
64% of that amount qualified for need-based financial assistance.
Number of Professional Judgment decisions
0 22 professional judgment decisions made
Number of appeals submitted/granted
0 10 on-time status appeals submitted/10 granted
0 6 dependency override appeals submitted/6 granted
0 4 continuing scholarship appeals submitted/1granted, 1 denied, 2 pending
Number of students selected for verification
0 1800 students selected for verification
0 325 students verified
Total dollars awarded/disbursed-Percentage of dollars disbursed from different agencies
o $74,116,317 offered
o $7,777,483 disbursed to undergraduates (as of May 31, 2006)
= $1,028,713 in State Aid (13%)
e $604,890 in Cal Grant A (7.8%)
e $423,823 in Cal Grant B (5.4%)
»  $3,950,610 in Federal Aid (51%)
$1,091,901 in subsidized loans (14%)
$270,032 in unsubsidized loans (3.5%)
$6,890 in federal scholarships (.9%)
$1,011,102 in federal pell grants (13%)
$1,570,685 in federal PLUS loans (20.2%)
= $2,413,002 in University aid (31%)
e $1,986,166 in institutional grant (USAP) (25.5%)
e $163,537 in work-study (2.1%)
e $263,299 in institutional scholarships (3.4%)
= $385,158 in other aid (5%)
e $287,703 in external scholarships (3.7%)
e $97,455 in alternative loans (1.3%)

o0 $352,165 disbursed to graduates (as of May 31, 2006)
»  $257,196 in institutional grants (USAP)
= $33,300 in Block Grant
= $54,259 in tuition/fee remission
= $7,410 in external scholarships



e Average total award package and grant vs. loan dollars
0 Undergraduates receiving grant/scholarship: average grant/scholarship package
was $9,285
0 Undergraduate scholarship information:

2005-06

Money available for new $263,299 (included one

undergraduate scholarships | current-use gift of
$200,000)

Applicants offered 591

scholarships

Average offered $1,862

SIR’d students accepted 135

scholarships

Average accepted $2,092

Enrolled students receiving | 127

scholarships

Average received $1,940

Reporting of Information

All tracking information will be reported in the OFAS Year-End Report which is submitted to
the Vice Chancellor of Student Affairs (VCSA) in July of each year. In addition, the VCSA
receives monthly updates.

Plan for Needs and Satisfaction Assessment and Results for 2005-2006

The Office Financial Aid and Scholarships plays an important role in both the recruitment and
retention of students. For many students, the financial aid process may be the deciding factor in
whether or not they are able to attend the university and/or whether or not they are able to persist
to graduation.

In order to ensure that services offered by the Financial Aid and scholarships Office are needed,
wanted and effective, a program of assessment must be implemented. Following are problems
that may hinder the true and accurate assessment of the Office of Financial Aid and
Scholarships:

e Students may not understand the rules and regulations that govern the financial aid
process and assume, incorrectly, that the reason they do not receive the amount of aid
they expect is the fault of the Financial Aid staff.

e Financial Aid is cyclical and during the busiest times of the academic year, service
cannot be provided to students as quickly as they would like.

e Decisions about who will receive institutional funds are not always made by the financial
aid office but the office is placed in the position of having to explain why those decisions
were made.



e Financial Aid is heavily regulated by both state and federal agencies. The regulations can
be extremely complex and can change from year to year. Students may, incorrectly,
blame OFAS staff for the regulatory hurdles encountered in administering financial aid
programs.

With the above challenges in mind, we plan to begin implementing the following assessments for
the 2005-2006 academic year:

Assess Student Needs-
We will develop quantitative measures that will assess the financial need of our students and
measure the extent to which the institution is meeting those needs.

The following information was prepared for the 2006 UC Merced Enrollment Summit and
address the issue of student needs—

Applying for Financial Aid

Students apply for all forms of financial aid through a national form called the Free Application
for Federal Student Aid (FAFSA). The Department of Education calculates an Expected Family
Contribution (EFC) based on the information submitted on the FAFSA. The formula used to
calculate the EFC takes into consideration not just current income and assets but also the
number of people in the household, number in college, and number of people working. It also
protects certain assets including the primary home and a reasonable amount of retirement
savings. The EFC tells the University what a family can reasonably be expected to contribute to
a student’s education for a given year.

Cost of Attendance

The Cost of Attendance (COA) is a standardized budget of what it might cost a student to attend
the University for one year. The COA includes: tuition and fees, books and supplies, room and
board, personal expenses, transportation and health insurance. The COA varies depending on
whether a student lives on-campus, off-campus or at-home with parents.

UC Merced Cost of Attendance for Undergraduate California Resident



2005-2006 | 2006-2007
On-Campus $21,692 $22,511
Off-Campus $19,252 $19,887
At-Home $15,209 $15,621

Determining Financial Aid Eligibility
The COA minus the EFC determines the amount of need-based aid for which a student is
eligible (this includes need-based scholarships).

If the EFC is greater than the COA, the student is eligible for unsubsidized and/or parent PLUS
loans but is not eligible for need-based grants, need-based loans or need-based scholarship aid.

University Student Aid Program

Roughly one-third of all educational fee-revenue collected at the University of California goes
into a systemwide grant program called the University Student Aid Program (USAP). As a
result, the University of California uses a systemwide philosophy for the awarding of grant aid
called the Education Financing Model (EFM). The EFM assumes a partnership for the
financing of a student’s education between the following:

STUDENTS are expected to work part time and borrow student loans. For the 2006-2007
academic year, the work/loan expectation of students at UC Merced is $8,500-$9,500.

PARENTS are expected to contribute based on their financial circumstances as calculated
from the information submitted on the FAFSA:

e Low-income parents usually are expected to contribute nothing.

¢ Independent students’ parents are not expected to contribute

THE UNIVERSITY provides grant assistance with the goal of making the University of
California affordable for all eligible students.

The amount of grant money available to UC Merced is determined by the UC Office of the

President each year. In 2005-06, UC Merced received $1,953,435 in undergraduate USAP
funding. In 2006-07, UC Merced is expected to receive $3,413,004 in undergraduate USAP
funding.

Scholarships at UC Merced
There are many types of scholarships (institutional, outside agency, need-based, merit-based,
etc.) and they are all considered a form of financial aid.

One of UC Merced’s “best practices” is that we award scholarships very early in the awarding
process. Most UC Merced students find out about scholarship eligibility at the same time they
find out about the rest of their financial aid. Many other campuses aren’t able to notify students
of scholarship eligibility until well into the Fall or even Winter terms. We are able to award
even named-scholarships early because the restrictions on our scholarships are easily identifiable
and in many cases can be automated. Awarding scholarships early in the process also means that
we have the potential to influence a student’s decision about whether or not to attend the
University.

Scholarship Summary:



2005-06

2006-07

Money available for new
undergraduate scholarships

$263,299 (included one
current-use gift of $200,000)

$282,000 (OP provided
$254,000)

Applicants offered 591 620
scholarships

Average offered $1,862 $3,057
SIR’d students accepted 135 85
scholarships

Average accepted $2,092 $3,620
Enrolled students receiving 127 N/A
scholarships

Average received $1,940 N/A

Summary of Financial Aid Information for UC Merced

package increased by $1,978.

The percentage of applicants applying for financial aid went down by 1%

The percentage of financial aid applicants who received grant aid remained the same.
The percentage of financial aid applicants who received scholarship aid increased by 1%.
For those receiving grant and/or scholarship aid, the average total grant/scholarship

For those receiving scholarships, the average scholarship package increased by $1,196.

e Financial aid applicants with incomes under $100,000 went down by 5% and financial
aid applicants with incomes over $100,000 went up by 4%.
e Scholarship funds did not have the impact on SIR decisions that we had hope

Assess Student Satisfaction with the Office of Financial Aid and Scholarships-We will
develop both qualitative and quantitative measures to assess student satisfaction with the services
offered by the Office of Financial Aid and Scholarships. We realize that given the relatively
narrow bounds established by federal regulations, students may be unhappy with the OFAS

when, in reality, their dissatisfaction should be focused elsewhere.

We have just begun to design our own student satisfaction survey that we plan to implement
during 2006-07. However, several other campuswide surveys also include information about
student satisfaction as it relates to the financial aid office and/or our presentations.

Assess the Extent to Which Financial Aid Facilitates Persistence-
Assessments will be developed to determine the future relative persistence of students who
receive financial aid with those who do not receive financial aid and the relative persistence of

students who participate in loan programs with those who do not.

We have not yet begun this process but plan to do so during the 2006-07 academic year.

The results of the assessments will be shared with the Vice Chancellor of Student Affairs and
will be used to determine areas where improvements can be made to both financial aid programs

and financial aid services.




OFFICE OF THE REGISTRAR

Plan for Use of Tracking Information and Results for 2005-2006

The Office of the Registrar (OTR) tracks student use of services provided by the OTR through
Outreach and Yield Activities, Self-Service and Direct Support Applications, and Student
Contact Services.

Tracking of Outreach and Yield Activities-
(participation in workshops, presentations and events)

The OTR staff participates in a variety of outreach and yield activities including, but not limited
to: Bobcat Day, Undergraduate and Graduate Orientations, Move-In Weekend, Family Weekend,
Mid-Semester and Final Grade reporting workshops, etc. For each activity the name and date of
the presentation or event, followed by the number of students, faculty/staff, community
members, and/or participants in attendance is collected. The OTR is also responsible for posting
all campus announcements to students via email or on the MyUCMerced Web Portal.

Numbers
2005-2006 Event Served

Bobcat Day 3,000
Undergraduate Orientations 881
Graduate Orientations 25
Move-In Weekend 586
Mass Email to Students 15
Mass Posting to Web Portal 32

Total Served: 4,539

2005-2006 Results: A start-up campus will typically see more students and families in person
during its first year. We expect that the direct personal introductions will still be needed,
although the numbers of electronic communications will increase dramatically as time passes.
Most of the direct interactions that involve the OTR are ones that could be supplemented or even
replaced by on-line training modules that help students learn how to use the self-service
registration and add/drop functionality. Such tools will help the students learn at their own pace
and at their convenience, which allows us to redirect staff energies to new initiatives that further
personalize the student experience with administrative processes.

Self-Service and Direct Support Applications-
(Statement of Legal Residence, Banner Student Information Self-Service, Class Rosters via
UCMCROPS, National Student Clearinghouse, )

The philosophy of the OTR is to engage and enable students and faculty to be able to accomplish
a number of outcomes utilizing the latest in technology and on-line access. For example, the
Statement of Legal Residence (see picture #1) is an application designed to ask all the pertinent
questions needed to determine the residency for tuition status of all students attending U.C.
Merced. The Banner SIS Self-Service application (see picture #2) is used for on-line registration,
on-line add/drops, grade mode changes, address/phone number management, email address
changes, marital status changes, emergency contact updates, viewing holds, and seeing mid-
semester and final grades. Class rosters are made available via a real-time link between the
Banner SIS application and U.C. Merced’s course management system (UCMCROPS). U.C.



Merced has also entered into an arrangement with the National Student Clearinghouse to enable
enrollment verifications, transcript ordering, and degree verifications via the web.

Statistical counts of many of these transactions can be tabulated by reports from various
application databases. It would be fairly straight-forward to know the number of legal residence
applications we processed in any given year; the number of registrations and/or add/drops
managed on-line; the number of grades loaded each semester for mid-semester and final grade;
the number of students who withdrew/PELPed, and the number of enrollment verification,
transcripts, or degrees that were verified or ordered.
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UC Merced Statement of Legal Residence Summary

Please review the answers you provided. If you would like to correct any answer, click the s2Change AnswerE button to the right of the specific answer
you would like to change. You will be returned to that question and must continue with the Statement of Legal Residence petition from that point in the
application. (Note: This will require you to resubmit your answers from the point in which you re-enter the application process.) If you need to continue the
application process where you left off, choose the s2Change Answer/E button next to the last answer on this page. If you have completed the Statement of
Legal Residence petition, click the submit button at the bottom of the page to continue with the remainder of the application

Personal Information

First Name: Test

Middle Initial:

Last Name: Student

Student Id: 100079907

Mailing Address: One Test Circle
Yes itis

Merced, CA 95344

Permanent Address: Two Test Circle

Yesitis
Merced, CA 95344
Birth Date: January 01, 1980
Level: Graduate
Term: Fall Semester 2004
Reply Summary
» | am a California resident. [_thange Answer |
» |ama US citizen.
» | have continuously been physically present in California for at least one year prior to August 30, 2004.
» | have never attended any schools outside of California. [_thange Answer | -
@J B @ menet

Picture #1



SITE MAP HELP EXIT

Search ﬂ

Personal Information  Student Services & Financial Aid

Welcome, Test Student, to UC Merced Student Self Service! Lastweb acoess on Cct 20, 2005 3104:11 pm
ﬁ Student Services & Financial Aid
v Personal Information

2 number(s), e-mail address(es), emergency contact information, & marital stas; View name change & social security number change infbrmation; Change: your PIN; Customize your

Return to Homepage

RELEASE: 60 pawered by (EhpCt
& S @ Interret
Picture #2
Counts for Percent for
By Transaction 2005-2006 2005-2006
Registration Transactions
Web Registered 33,121 90.22%
Registered Manually 3,592 9.78%
36,713 100%
Drop Transactions
Web Drop 5,215 70.31%
Drop Course Manually 1,489 20.08%
Drop/Delete 481 6.49%
Drop - No Show/No Payment 232 3.13%
7,417 100%

2005-2006 Results: During the 2005-2006 academic year, a number of self-service and direct
application transactions were logged and tabulated. These numbers demonstrate that a large
majority of the registration/add/drop transactions are efficiently managed electronically and at
the convenience of our students.

Tracking of Student Contact Services-
(telephone calls, e-mail inquiries, intake forms, walk-in counseling, and appointments)

The OTR provides support to students and faculty via phone, email, walk-in counseling, and
appointments. Many of these services relate to legal residence petitions; course registration and
special overrides; special programs (i.e., intercampus visitor/exchange programs); grade
recording and changes; transfer articulation/posting; enrollment verifications; transcript orders;
major changes, confidentiality/FERPA related protections and releases, veteran’s fee waivers,
veteran’s enrollment certifications, and withdrawals and Planned Educational Leave processing.
All of these contacts require forms to be turned into the OTR for processing. We will track



numeric counts for each. In addition, we also track the interpersonal contacts with students using
the Student Time Tracking System (STTS) application (see picture #3). The STTS application
tracks the following information:

e Date of student contact

e Name of student

e Time spent with the student in minutes

e How the service was provided — in person, via email or on the phone

e Demographic information — Gender, ethnicity, class standing, and residential status

e Type of question asked or assistance needed

e Comments associated with that interaction
00 RRG AKX REE UHO S ot *

Help )| Logout )
Student Service Time Tracking System
Staff Name: Kent Thomas Kuo Date: 20 October, 2005 05:12 PM
Department ?__(_)fﬁce of the Egg_if_t_rﬁr ‘f_,
Student Id: [100079807 | Name: Test Student
ey e Eman )
Service Type: [ Academic History | Time Spent !i5 Mins v
Sample Information |
Comments (400 chars)
|
( Save { Cl;.ar

Admit Term: Spring Semester 2005 Gender: Unknown
Student Level GR Graduate Ethnicity
Student Class: GR Residency Status: Resident
Degree Sought PHD Doctorate Veteran Code Nao
Major Code: IGES |GP: Envirenmental Systems Visa:
Cum. GPA: 4
Admit Term Fall Semester 2005 Gender: Unknown
Student Level UG Undergraduate Ethnicity
Student Class: SR Residency Status: Resident
Degree Sought PHD Doctorate Veteran Code No
Major Code: BIOS Biological Sciences Visa
Cum. GPA 4
‘E’] |2| 4 Internet "

Picture #3



Counts for Percent for

Misc. Forms Processed 2005-2006 2005-2006
Transfer Course Work
AP Credits 282 49.82%
Community College Transfer Work 208 36.75%
Other Four Year Transfer Work 76 13.43%
566 100%
Misc. Forms
Change of Majors 125 13.72%
Petition to Change Name 3 0.33%
Intercampus Exchange/Visitor Forms 12 1.32%
"I" Grade Petitions 48 5.27%
Grade Change Petitions 354 38.86%
Requests for Official Transcripts 113 12.40%
Verification of Enroliments 256 28.10%
911 100%

2005-2006 Results: The manual processing of transfer course work can only be alleviated by the
implementation of a degree audit/transfer articulation system. Such a system would improve the
registration process by eliminating issues with pre-requisites taken at another institution. It
would also improve recommendations related to academic advising during a student’s academic
career. Many requests are in the process of being automated (enrollment verifications and
transcript ordering), the rest require physical signatures and are part of the normal operations of a
University. Additionally, we are still working on a standard tool for tracking other student
service activities for 2006-2007.

Use of Information
The tracking of outreach and yield activities will be used to determine which activities are most
useful for students and most worthy of staff time.

Tracking of Self-Service and Direct Support application services will be used to assess:
e How much are these applications used to perform various functions
¢ In combination with surveys, how useful did the students find these applications to be
e In combination with Student Contact Services, what could we offer on-line that would
improve our services to students

Tracking the use of student contact services will assist the OTR in making decisions regarding:
e Staffing and the allocation of staff time
e Automated processing and system enhancements
e Strategies for marketing services to students, ensuring that students are aware of the
services we offer

Reporting of Information

All tracking information will be reported in the OTR Year-End Report which is submitted to the
Vice Chancellor of Student Affairs (VCSA) in July of each year. In addition, the VCSA
receives end-of-semester updates.



OFFICE OF STUDENT LIFE

Overview of Services and Co-curricular Programs

Reviewing the tasks accomplished in the 2005 — 2006 academic year, the Office of Student Life
has provided a myriad of programs, activities, and opportunities for student involvement. In the
seven Student Life focus areas (Leadership development, intercultural programs, student
government, clubs and organizations, activities and events, community service and involvement,
and judicial affairs) there have been many successes and challenges throughout the year.

Several pertinent pieces of programmatic information have been tracked and assessed during the
course of the year, while other pieces of information tracking and assessments are still in
process. Below are some of the pieces of information tracked by the Office of Student Life:

Office of Student Life Statistics

OSL Activities and Events: 194 events sponsored

23,973 participants attended the 194 events sponsored by OSL

Including cosponsored programs OSL was involved in the planning and implementation of
more 244 programs during the 05-06 academic year.

57 Student clubs and organizations were registered through OSL

30 community service and involvement events were sponsored by OSL.

2,801 individuals attended the 30 community service events.

435 students expressed interest in participating in student government.

More than 70% of the UC Merced student body voted in the first Associated Student election
process.

95 students signed up to participate in the first annual All-University Leadership conference
and approximately 60 completed the program (participant feedback for this two day event was
overwhelming positive).

35 students were referred to Student Judicial Affairs for campus policy violations or academic
dishonesty violations.

15 academic dishonesty cases were handled by faculty.\

7 conduct related cases were adjudicated through Judicial Affairs.

6 students were placed on University probation.

Approximately 1500 people participated in Intercultural programs including such programs as
Rainbow festival, Black History Month, International festival, World Aids Day, Cultural
Networking socials, and the Clothesline Project.

Evaluation of the OSL program

In most of the seven focus areas of Student Life the event coordinators conducted individual
event evaluations assessing each event at its conclusion. For all of the focus areas, event
coordinators have conducted some one on one evaluation meetings with students to gain
feedback regarding particular elements of their program. For large scale events such as the All-
University Leadership Conference, Family Weekend, and Rainbow Festival, written participant
evaluations were collected as well as the acquisition of informal feedback from attendees. The
data from these evaluations has been tabulated and this information will be used in the coming
months to strengthen and improve the quality and participation in our large scale activities.



Currently the Office of Student Life is also in the process of creating and gathering student
feedback through an online survey regarding office and supply accessibility, activity attendance,
quality and quantity of activities, overall satisfaction with Office of Student Life programs, and
their desired programs for the upcoming year. This information will be collected throughout the
summer and will be assessed prior to the beginning of the 2006-2007 academic year to assist in
strengthening the programs emanating from the seven functional areas of the Office of Student
Life.

Due to the whirlwind non-stop pace of the year, the sheer volume of events coordinated by OSL,
and a shortage of programming staff, the Office of Student Life was not able to implement the
proposed assessment program as completely as we desired. The Office of Student Life staff is
currently in the process of determining how we will implement our assessment plan for the
upcoming year, and how we will work with other Student Affairs units to garner student
feedback. With such a small population on campus we are concerned with students facing
assessment burnout as each unit will be responsible for gathering student feedback.

Overall, the Office of Student Life is in process with our evaluation and assessment of our
program areas. It has been a good year with many successes as well as many challenges. While
our staff team has many accomplishments to be proud of there were many dynamics which
provided roadblocks along the way. Challenges such as insufficient staffing for the tasks
undertaken, insufficient programming space, facilities supply challenges, and insufficient
funding for some desired events made completion of our goals incredibly difficult. However,
even in the face of these obstacles our Student Life team worked tirelessly to provide quality
programs and activities for students. | anticipate that the feedback gathered about our programs
and services throughout the year and in the months to come will allow us to create even stronger
programs to serve the outstanding UC Merced student bodly.

Plan for Use of Tracking Information and Results for 2005-2006

The Office of Student Life tracked information for students regarding the programs and services
provided by our office. The Office of Student Life planned to track the following using an excel
spreadsheet or basic database program:

Date of student contact

Nature of contact (phone, email, in person)

Time spent with the student in minutes

How many questions asked

Program area identified in questions (leadership, clubs/orgs., student government,
community service, intercultural programs, judicial affairs, activities and events, or other)

At the time of this report, this data is not complete as the end of the academic year is June 30.
Some of this information was collected, but due to the high volume of contacts through our
office some information was difficult to track. We are in the process of revising the basic
information we track and will include that data in a future report.

Information tracked for the following areas:

Clubs and Organizations




How many clubs/organizations proposed 57
vs. actually started?
How many students participating in 687

clubs/organizations?

How many clubs/organizations fit under
particular headings (political, social, ethnic,
academic, recreational, etc.)?

Academic/professional — 13
Art/music/dance - 8
Community service — 3
Cultural - 6

Religious — 5

Special interest — 16
Wellness - 5

Number of students participating in each
major heading area.

In progress

How many events were sponsored by clubs
and organizations during the course of the
year?

No data available

Average amount of money collected/spent
by clubs/organizations through our
accounting process?

In progress

Number of clubs who register for
recognition during the second semester.

Community Service

How many events were sponsored by
OSL?

30

Number of students participating in each
event

Information unavailable

Number of community groups worked with
to participate in/coordinate an activity

45

Number of students placed for one time
volunteer opportunities (one day) vs. long
term (multiple sessions)?

240

Judicial Affairs

How many incident reports were received
(violations reported)?

31

Number and nature of violations reported?

Academic dishonesty (17), sexual
battery(1), drugs (3), alcohol (8) , theft
(3), weapons (2), attempted suicide (1),
unsportsmanlike conduct (1)

Number of administrative resolution 7

conferences held?

Number of Hearings held? 0

Number of cases appealed? 0

Number of Clery violations reported? 0 (all were reported through housing or
police)

Number of repeat offenders? 0




Number of hours spent
investigating/adjudicating cases?

Approx 80 (includes consultation and
administration)

Intercultural Programs, Leadership Programs, and Activities and Events

Number of programs offered 194

Number of attendees 23,973

Breakdown of programs (social, To be determined
educational, academic, etc.)

Average amount of money spent on each To be determined

program

Number of volunteers needed to set
up/facilitate program

Varies (1 — 20) depending on event

Student Government

Average attendance at committee/general 25

meetings
Events sponsored by student government 4
Number of people attending student 1000

government sponsored events

Breakdown of programs (social,
educational, political, etc.)

Student govt. presidential debates, fairy
shrimp festival, student govt. open
forums, elections

Average cost of sponsored events

$5000

Percentage of students who voted in

70%

student government elections

Plan for Needs Assessment for 2005-2006

The Office of Student Life provides a wide assortment of programs and services to UC Merced
Students. In order to determine the needs of students in the various programs sponsored by the
Office of Student Life, a comprehensive assessment program must be established.

During the 2005 — 2006 academic year, the Office of Student Life plans to address the following
issues through needs assessment:

Leadership Programs, Intercultural Programs, Community Service, and Activities and
Events

e Interest Surveys — (surveys for each of the following areas - Leadership Programs,
Intercultural Programs, Community Service, and Activities and Events)
0 What topics related to the identified program area are you interested in?
0 What knowledge and skills would you like to gain as they relate to the identified
program area?
0 What format would you like the identified program areas information to be
provided (workshop, lecture, film, discussion, volunteer opportunity, etc.)



Focus Group - Conducting focus groups of 8 — 12 students that reach a cross section of
the student population (freshmen, transfer students, and graduate students. These
students will answer questions related to the type of activities and services provided by
the Office of Student Life as they relate to the specific program areas identified above.
0 What kinds of programs would you like to see sponsored by OSL?
0 As a freshman/transfer/graduate student, what programs do you feel you need in
the identified program area?
0 Would you be interested in coming to a program on the following topics ...?
0 What days and times are best for you as a student to attend programs (weekdays,
weeknights, weekends, beginning and ending times)
0 What needs of yours are being met by the Office of Student Life?
0 What needs of yours are not being met by the programs offered by OSL?

Pre-Program Assessment — Students who attend an event in Student Life will be asked
to fill out an event pre-assessment form.

0 Why did you choose to attend this program?

0 How did you learn about this program

0 What do you hope to gain/learn by attending this program?

One on One Meetings — holding one-on-one meetings with students and asking them
specific questions regarding the services provided by the Office of Student Life as they
relate to the identified program areas. One-on-one meetings assist in hearing student
opinions without being unduly influenced or prompted by other student input (focus
group format).

Clubs and Organizations

Interest Surveys —
0 What clubs are you interested in joining or creating on campus?
0 What knowledge and skills would you like to gain as they relate to the identified
club or organization?
0 Are you interested in holding a leadership position in your club or organization?
0 What training would you need in order to successfully hold a leadership position
in your organization?

Focus Group - Conducting focus groups of 8 — 12 students that reach a cross section of
the student population (freshmen, transfer students, and graduate students). These
students will answer questions related to the type of activities and services provided by
the Office of Student Life as they relate to clubs and organizations.
o0 How was the process of starting a club at UCM?
0 As a freshman/transfer/graduate student, what programs do you feel you need
your club or organization to provide?
o Are you aware of all of the policies and procedures associated with club
membership (accounting, advising, event hosting, etc.)?
0 What days and times are best for you as a student to attend programs hosted by
your club/organization or the OSL (weekdays, weeknights, weekends, beginning
and ending times).



One-on-One Meetings — holding one-on-one meetings with students and asking them
specific questions regarding the services provided by the Office of Student Life as they
relate to the identified program areas. One-on-one meetings assist in hearing student
opinions without being unduly influenced or prompted by other student input (focus
group format).

Student Government

Focus Group - Conducting focus groups of 8 — 12 students that reach a cross section of
the student population (freshmen, transfer students, and graduate students. These
students will answer questions related to the type of activities and services provided by
the Office of Student Life as they relate to Student Government.
0 Are you involved with the UCM Student Government?
o0 Why did you choose to get involved in Student Government?
0 What skills do you hope to gain through your involvement with Student
Government?
What kind of programs would you like to see sponsored by Student Government?
Are you aware of the purpose of Student Government Advisory Committee?
What do you see as the role of the Student Government at UCM?
Do you understand the structure of the proposed UCM government?
Are you routinely informed about the meetings and functions of the Student
Government?
As a freshman/transfer/graduate student, what programs do you feel you need that
would be sponsored by the Student Government?
0 What days and times are best for you as a student to attend programs (weekdays,
weeknights, weekends, beginning and ending times)
0 What needs of yours are being met by the OSL or Student Government?
0 What needs of yours are not being met by the programs offered by OSL or the
Student Government?
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One-on-One Meetings - Holding one-on-one meetings with students and asking them
specific questions regarding the services provided by the Office of Student Life as they
relate to Student Government. One on one meetings assist in hearing student opinions
without being unduly influenced or prompted by other student input (focus group
format).

Suggestion Box - A suggestion box will be placed in the Office of Student Life to solicit
anonymous input from students at their convenience. The box will be checked weekly
for student feedback, and the suggestions provided to the Student Government Advisory
Committee.

Listserve and Website - A technological tool that provides Student Government 24 hour
access to discussion options and feedback delivery. Feedback provided by the listserves
and website will be monitored by the Student Government Advisory Committee until a
government is fully established and the officers are voted in, the Executive Committee
will take over monitoring those sites.

Judicial Affairs



The Office of Judicial Affairs provides support for the University mission as it relates to
academic honesty and social conduct. In order to determine the effectiveness of the Office of
Judicial Affairs as it relates to student needs, students must be asked the following:

e Are students aware of the campus policies?

e Do students know where to access the campus policies (in print or on the web)?

e Do students who are referred to Judicial Affairs understand the alleged violation of
student conduct or campus policies?

e Do students know their due process rights?

e Do students know the process for adjudication of conduct cases?

e Do students know where to go if they are charged with a violation to gain information
about the case or their rights as students?

Answers to these questions will be ascertained via focus groups, written surveys, and one-on-one
meetings with students.

Assessments of all of the areas listed above, both quantitative and qualitative will be developed
to address the needs of students as they relate to the Office of Student Life. The results of these
assessments will be shared with the Vice Chancellor of Student Affairs. These results will be
used to assist in determining program development or alteration in for the 2006 — 2007 year.
This assessment project will be completed by May of 2006.

Use of assessment information - Information gathered through the tracking process for the Office
of Student Life programs and services will provide valuable insight as decisions are made with
regards to:

Staffing allocation

Budget allocation

Program marketing strategies
Participant interest

General service provision
Programmatic revisions

All tracking information will be reported to the Vice Chancellor for Student Affairs and will be
included in the year end report submitted to CSC. Additional program and services summary
reports will be provided to the Vice Chancellor after the conclusion of the academic year in June.

Results of Needs Assessment

During the 2005 — 2006 academic year, pre-program interest surveys were collected from
students to gain insight into student interests in the areas of programming and activities, student
government, clubs and organizations, community service and campus jobs. The results of these
interest surveys were utilized to shape the programmatic offerings during the 2005-2006
academic year.

While some assessment instruments were employed throughout this year such as one on one
meetings, program evaluations, suggestion boxes and some interest surveys, for the 2006-2007
academic year, we are in the process of creating and implementing assessment tools to determine




student satisfaction in all of our focus areas, and to determine student needs for the upcoming
year.

We plan to implement satisfaction and utilization surveys, and focus groups in addition to the
other assessment methods utilized this year to gain more complete information in the year ahead.

The information gathered will aid us in determining facility and staffing needs, budget
allocations, and future programmatic goals.

Plan for Satisfaction Assessment for 2005-2006

The Office of Student Life provides a wide assortment of programs and services to UC Merced
Students. In order to determine the needs of students in the various programs sponsored by the
Office of Student Life, a comprehensive assessment program must be established.

During the 2005 — 2006 academic year, the Office of Student Life plans to address the following
issues through needs assessment:

Leadership Programs, Intercultural Programs, Community Service, and Activities and
Events

e Interest Surveys — (surveys for each of the following areas - Leadership Programs,
Intercultural Programs, Community Service, and Activities and Events)
0 What topics related to the identified program area are you interested in?
0 What knowledge and skills would you like to gain as they relate to the identified
program area?
o In what format would you like the identified program areas information to be
provided (workshop, lecture, film, discussion, volunteer opportunity, etc.)?

e Focus Group - Conducting focus groups of 8 — 12 students that reach a cross-section of
the student population (freshmen, transfer students, and graduate students). These
students will answer questions related to the type of activities and services provided by
the Office of Student Life as they relate to the specific program areas identified above.

o0 What kind of programs would you like to see sponsored by OSL?

0 As a freshman/transfer/graduate student, what programs do you feel you need in
the identified program area?

0 Would you be interested in coming to a program on the following topics ...?

0 What days and times are best for you as a student to attend programs (weekdays,
weeknights, weekends, beginning and ending times)?

0 What needs of yours are being met by the Office of Student Life?

0 What needs of yours are not being met by the programs offered by OSL?

e Pre-Program Assessment — Students who attend an event in Student Life will be asked
to fill out an event pre-assessment form.
0 Why did you choose to attend this program?
o How did you learn about this program?
0 What do you hope to gain/learn by attending this program?



One-on-One Meetings — holding one-on-one meetings with students and asking them
specific questions regarding the services provided by the Office of Student Life as they
relate to the identified program areas. One-on-one meetings assist in hearing student
opinions without being unduly influenced or prompted by other student input (focus
group format).

Clubs and Organizations

Interest Surveys —
0 What clubs are you interested in joining or creating on campus?
0 What knowledge and skills would you like to gain as they relate to the identified
club or organization?
0 Areyou interested in holding a leadership position in your club or organization
0 What training would you need in order to successfully hold a leadership position
in your organization?

Focus Group - Conducting focus groups of 8 — 12 students that reach a cross section of
the student population (freshmen, transfer students, and graduate students). These
students will answer questions related to the type of activities and services provided by
the Office of Student Life as they relate to clubs and organizations.
0 How was the process of starting a club at UCM?
0 As a freshman/transfer/graduate student, what programs do you feel you need
your club or organization to provide?
o Are you aware of all of the policies and procedures associated with club
membership (accounting, advising, event hosting, etc.)?
0 What days and times are best for you as a student to attend programs hosted by
your club/organization or the OSL (weekdays, weeknights, weekends, beginning
and ending times)?

One-on-One Meetings — holding one-on-one meetings with students and asking them
specific questions regarding the services provided by the Office of Student Life as they
relate to the identified program areas. One-on-one meetings assist in hearing student
opinions without being unduly influenced or prompted by other student input (focus
group format).

Student Government

Focus Group - Conducting focus groups of 8 — 12 students that reach a cross section of
the student population (freshmen, transfer students, and graduate students. These
students will answer questions related to the type of activities and services provided by
the Office of Student Life as they relate to Student Government.

o0 Are you involved with the UCM Student Government?

0 Why did you choose to get involved in Student Government?

0 What skills do you hope to gain through your involvement with Student
Government?
What kind of programs would you like to see sponsored by Student Government?
Are you aware of the purpose of Student Government Advisory Committee?
What do you see as the role of the Student Government at UCM?
Do you understand the structure of the proposed UCM government?

O 00O



o0 Are you routinely informed about the meetings and functions of the Student
Government?

o0 As a freshman/transfer/graduate student, what programs do you feel you need that
would be sponsored by the Student Government?

0 What days and times are best for you as a student to attend programs (weekdays,
weeknights, weekends, beginning and ending times)?

0 What needs of yours are being met by the OSL or Student Government?

0 What needs of yours are not being met by the programs offered by OSL or the
Student Government?

e One-on-One Meetings - Holding one-on-one meetings with students and asking them
specific questions regarding the services provided by the Office of Student Life as they
relate to Student Government. One-on-one meetings assist in hearing student opinions
without being unduly influenced or prompted by other student input (focus group
format).

e Suggestion Box - A suggestion box will be placed in the Office of Student Life to solicit
anonymous input from students at their convenience. The box will be checked weekly
for student feedback, and the suggestions provided to the Student Government Advisory
Committee.

e Listserve and Website - A technological tool that provides Student Government 24
hour access to discussion options and feedback delivery. Feedback provided by the
listserves and website will be monitored by the Student Government Advisory
Committee until a government is fully established and the officers are voted in, the
Executive Committee will take over monitoring those sites.

Judicial Affairs

The Office of Judicial Affairs provides support for the University mission as it relates to
academic honesty and social conduct. In order to determine the effectiveness of the Office of
Judicial Affairs as it relates to student needs, students must be asked the following:

e Are students aware of the campus policies?

e Do students know where to access the campus policies (in print or on the web)?

e Do students who are referred to Judicial Affairs understand the alleged violation of
student conduct or campus policies?

e Do students know their due process rights?

e Do students know the process for adjudication of conduct cases?

e Do students know where to go if they are charged with a violation to gain information
about the case or their rights as students?

Answers to these questions will be ascertained via focus groups, written surveys, and one-on-one
meetings with students.

Assessments of all of the areas listed above, both quantitative and qualitative will be developed
to address the needs of students at they relate to the Office of Student Life. The results of these
assessments will be shared with the Vice Chancellor of Student Affairs. These results will be



used to assist in determining program development or alteration in for the 2006 — 2007 year.
This assessment project will be completed by May of 2006.

Results of Satisfaction Assessment

Based on the information gathered during the 2005 -2006 year regarding the satisfaction with
Office of Student Life programs, the following feedback was gathered:

e Students enjoyed the variety of programs provided in the OSL focus areas.

e Students enjoyed opportunities to get off campus and participate in community events.
e They enjoyed the opportunity to be involved in the planning of programs and events.

e Students enjoyed and wanted more theme activities such as the cultural celebration days
or months.

Students were excited about the opportunity to create clubs and organizations.

Students felt that they wanted more activities on campus and off campus.

Students wanted larger events like concerts, battle of the bands, and trips out of town.
Students wanted more and easier access to programming space.

Students wanted more information about what was happening on campus.

Students wanted start-up funds for their club and organizations.

They wanted less red tape and clearer procedures to do such things as reserving program
space, securing equipment, bringing in outside vendors, and conducting fundraising
activities.

In light of the information collected from students, in the upcoming year, we are working on
creating clearer guidelines for student programming, creating easier access to facilities use,
looking into fundraising opportunities, and trying to partner with the local community to
provide more / larger community activities.

In response to student needs we also established a calendar of events that was widely
distributed via e-mail and internet to students twice a month so that they were able to access
activity and event information at a glance. We plan to continue with this mode of
information sharing during the next academic year.

Additionally, we saw that we were in need of additional staffing to support the large number
of events that we sponsored. We have requested additional funding and staffing and are
awaiting approval for these. We are in the process of determining our student staffing and
programmatic needs for next year based on student and staff feedback, and are working on a
programming and assessment model for the 2006 -2007 year.

STUDENT ADVISING AND LEARNING CENTER




Plan for Use of Tracking Information and Results for 2005-2006

The Student Advising and Learning Center oversees three major areas of service: academic
advising, tutoring, and orientation.

Academic Advising

In the area of Academic Advising, the SALC tracks the number of student contacts that occur,
both in person and online; performance level of students who do and do not visit their advisor at
least once each semester; student satisfaction with their advising services; correlations between
student retention and utilization of advising services.

Tracking of these factors within the context of the SALC:

The Advisor page within Banner will be the primary tool for tracking data. Student online
records will show dates of interaction with their advisor(s). Reporting on these topics will
include:
e Number of visits per semester;
e Student academic standing (good standing, poor standing);
Student Grade Point Average;
e Enrollment status of student (continued or withdrawn from University);
e Numbers of students who declared their major, remained undeclared, or changed majors
through the SALC,;
e Data on students who improved their academic standing from their first grade report (at
mid-semester) to the date of report;
e Other key issues as they develop over the course of the year in the area of advising.

All advisors maintain advising logs. Qualitative data from these records will reveal further
information on a variety of topics: numbers of referrals made to Counseling Services, Student
Activities, Financial Aid, and other resources. In collaboration with these other areas, Advising
will be able to find out more about its efficacy in making referrals, as other Student Services
survey their participating students about the source of their referral to the particular unit.

Collection of Information:

Most of the information is collected throughout the course of the year, in the student registration
records. Paper based satisfaction surveys will be administered during the registration period for
the upcoming semester, to students as they leave their advising appointment with SALC.

Use of Information:

Tracking the data listed above will assist in:
e Determining appropriateness of advising loads, in terms of student satisfaction with
access to and availability of advisors;
e Adjusting marketing and outreach methods to promote more student utilization of
advisors;



e Awareness on advisors’ part with regard to retention trends and needs, in order to inform
learning assistance and other programs;

e Improving ability of the SALC in general to design tutorials and other special workshops
to meet student needs.

Reporting of Information:

End-of-year reports will be submitted in July to the Vice Chancellor for Student Affairs. These
will include narrative and quantitative compilations of findings on the matters listed above, in
addition to recommendations and plans to respond to areas of clearly defined needs or gaps
within Academic Advising of the SALC, based on that year’s student data. Periodic reports will
also be shared with the Directors in Student Affairs, as requested, at Directors’ meetings and
retreats.

Outcomes -- June, 2006

The SALC succeeded in handing off some 30% of its students to different Schools, in response
to the declaration of major for students who had entered UC Merced fully undeclared. As of
June, 2006, the more than 140 freshmen who had no major was reduced to 96. It is important to
note that data regarding majors are fluid, since a policy was enacted during the course of the year
that prohibits change of major for students on any form of probation, and also, change of major
is permitted only during the first three weeks of each semester.

A total of four academic advisors provided one-on-one advising to all undergraduate students at
least once each semester throughout the year.

As of June, 2006, student standing is the following:

Undeclared:

Good Standing 58
Subject to Academic Disqualification 24
Academic Probation 10

Social Sciences, Humanities and Arts:

Good Standing 71
Subject to Academic Disqualification 40
Academic Probation 46

Natural Sciences:

Good Standing 144
Subject to Academic Disqualification 58
Academic Probation 37
Engineering:

Good Standing 79
Subject to Academic Disqualification 37
Academic Probation 14

Tutoring



Learning Assistance programs will be offered through the SALC, often in collaboration with
Counseling Services. These programs include Student Success Workshops, and skills workshops
such as time management, test preparation and test-taking techniques, and math fears, for
example. For the first year of programs, two central elements of data will be tracked with regard
to learning assistance programs: numbers of students participating along with the retention rates
and academic performance of student participants.

Outcomes — June, 2006

Data show that a total of 277 students utilized the SALC’s tutorial services, from 1-48 times each
semester, per student. Usage rose slightly, from 580 hours in the fall to 632 hours in the spring,
for a total of 1,212 hours spent by students with the SALC’s peer tutors. Data on the academic
performance of these students are not available.

Tracking of these factors within the context of the SALC:

Facilitators of workshops will collaborate with the Director of the SALC to design and
implement surveys. Information surveyed will include:
e Source of student referral to the workshop;
Overall satisfaction with the workshop;
Student ID number for further tracking;
Student suggestions to improve the workshop content;
Student perception of improvement in self-understanding and willingness to further
utilize student support services;
Student participants’ plans for improving performance in courses;
e Student statement of specific strengths and weaknesses of the workshop;
e Student suggestions for further workshops or new topics to offer.

The SALC staff will follow up on the progress of the student participants, with regard to their
retention rates, and their academic standing, for a full year following participation in learning
assistance programs.

Collection of Information:

Information will be collected by means of a paper survey, taken at the close of each workshop
program, in addition to further information drawn from the students’ registration records.

Use of Information:

Tracking the data listed above will assist in:

e Adjusting marketing and outreach methods to promote more student utilization of
learning assistance programs;

e Sharing data with leaders of Student Affairs and Academic units throughout the campus
to further develop SALC programs, advertise their effectiveness, and to continuously
build connections with all units that serve students;

e Improving ability of the SALC in general to design special workshops to meet student
needs.

Reporting of Information:



End-of-year reports will be submitted in July to the Vice Chancellor for Student Affairs. These
will include narrative and quantitative compilations of findings on the matters listed above, in
addition to recommendations and plans to respond to areas of clearly defined needs or gaps
within learning assistance programs of the SALC, based on that year’s student data. Periodic
reports will also be shared with the Directors in Student Affairs, as requested, at Directors’
meetings and retreats.

Outcomes, June 2006

All learning skills workshops issued the same evaluation survey at their close, throughout the
year. Some workshops had as many as 36 present, and others had as few as 4 participants, in
topics such as time management, test anxiety, note-taking, and test preparation. In all, 73
surveys were submitted by students, with the following responses:

5 — Strongly Agree
1 -- Strongly Disagree

Strongly Disagree Strongly Agree
1 2 3 4 5
1. 1 am glad that I came to this workshop. 37 36
2. This workshop gave me useful ideas. 5 14 54
3. 1 now feel better equipped to succeed 21 52
in my classes.
4. This workshop was well-organized. 9 64
5. I will attend other workshops in the future. 1 4 68
6. 1 would recommend this workshop to a friend. 1 9 63
7. 1 now plan to try new methods of learning. 14 59

8. The most useful part of this workshop was...

(\VVarious answers — mostly focused on “getting new ideas” or “confirming what | thought™)
9. This workshop would be better if the following changes were made...

Common answers: “more hand-outs”, “give more specific tips”, “offer session at a different

time”

10. Another idea that | have for a workshop is...
No substantive comments, other than “give more specific tips”

Orientation
New Student Orientation includes readiness testing and academic advising and registration for

students’ first semester at UC Merced. Additionally a day-long series of speakers and interactive
activities presented to empower students with information about services and programs offered



by the University. All of this is done to enhance the students’ success and well-being as learners,
future professionals, and community citizens in general.

Orientation also includes a day-long series of sessions for parents and family members that
familiarize them with the aims, programs and staff of UC Merced, in addition to building a
partnership with parents toward enhancing student success. Assessment of New Student
Orientation revolves around participant satisfaction with all aspects of the event, in addition to
long-term tracking of correlations between participation in Orientation, and student persistence.

Tracking of these factors and Collection of Information:

Paper surveys are prepared for all students at Orientation, and each will be required to submit a
completed survey before receiving their commemorative keepsake at the close of the event.
Parents also will be given a survey, and asked to complete a survey during the final 15 minutes
of their final session, and to submit the survey before departing.

Survey questions probe participants’ satisfaction with the quality of food provided, thoroughness
of information, appropriateness of information, quality of presentations, ease of event
registration and navigation, and areas of strength and weakness, according to the participants’
needs and expectations.

Student Identification Numbers are integrated into their Orientation registration and UC Merced
registration records. This information will be used to track and compare retention rates of
participants and non-participants in the program, over the course of the first year of enroliment,
and beyond.

In the process of planning New Student Orientation for summer, 2006, the Orientation
Coordinator will organize focus groups comprising student volunteers, and/or will distribute
follow-up surveys to enlist the input of past participants, to further develop the Orientation
program for the future.

Use of Information:

Tracking the data listed above will assist in:

e Sharing data with leaders of Student Affairs and Academic units throughout the campus
to further develop New Student Orientation, advertise its effectiveness, and to
continuously build connections with all units that serve students;

e Improvement of retention rates of new students by developing New Student Orientation
to meet their needs more effectively;

e Continuous innovation and enhancement of relations with new students and their parents
during their transition to the college years.

Reporting of Information:

End-of-year reports will be submitted in July to the Vice Chancellor for Student Affairs. These
will include narrative and quantitative compilations of findings on the matters listed above, in
addition to recommendations and plans to respond to areas of clearly defined needs or gaps
within New Student Orientation programs, based on that year’s student data. Periodic reports
will also be shared with the Directors in Student Affairs, as requested, at Directors’ meetings and
retreats.



Outcomes, June 2006

The position of Orientation Coordinator was not filled until June 1, 2006, after a nearly year-long
search process. Therefore, year-long follow-up assessment was not conducted. Numeric data
were collected regarding the orientation participants’ reactions to the event, but no further
information is available at this time:

(scale of 1-5, with 5 being “excellent”)

How helpful were the orientation brochures? 4.02
How informative was the orientation website? 3.26
How would you rate the level of service that you

received from the orientation staff? 4.08
How comfortable and welcome did you feel at orientation? 4.60
Do you feel that orientation met your expectations and was worth your time? 4.32
Do you feel the price of orientation was reasonable? 3.73

Number responding: 676

Plan for Needs Assessment and Results for 2005-2006

Assessment of needs for the areas of Advising is tied directly to the student satisfaction
evaluations, described below.

Needs with regard to Academic Advising are assessed, in addition, by the following means:

e Tracking changes in enrollment (rises or drops in popularity of certain majors, growth in
the campus population in general)

e Tracking of areas where retention proves particularly challenging (attrition rates in each
School are monitored, and high attrition may call for additional advising support).

Needs Assessment for Tutoring
Needs for tutoring and other forms of learning assistance are assessed by:

e Monitoring enrollment numbers in “ramp-up” courses; students in these courses are the
most at-risk for academic success in general, and therefore most tutorial hours are given
to such courses, at a rate of approximately 1-2 tutorial hours per section.

e Monitoring student performance levels in all disciplines and types of courses; faculty
input is the key resource and indicator with regard to needs to expand tutoring to

particular areas.

Needs for New Student Orientation are assessed by:

e Reviewing, with the Orientation Planning Committee, all participants’ quantitative and
qualitative evaluations of the program.



e Consultation with student focus groups, to be arranged by the Orientation Coordinator
during the spring semester each year.

Plan for Satisfaction Assessment for 2005-2006

Plans for assessing satisfaction with services include the following methods:

Workshops: All student participants in learning skills workshops respond to surveys evaluating
the experience and recommending further improvements and ideas.

Advising: Students are periodically administered surveys with regard to their satisfaction with
the effectiveness of advising services. This matter is also addressed in the orientation evaluation
survey.

New Student Orientation: Surveys are provided to parents and students at the close of each New
Student Orientation session.

Outcomes — June, 2006

Please refer to information above in the “Use of Tracking Information” that outlines the feedback
from the Student Success Workshop, along with the explanation of the SALC’s responsiveness
to students’ reported needs.

STUDENT HEALTH AND WELLNESS SERVICES

Plan for Use of Tracking Information and Results for 2005-2006

Student Health & Wellness Services tracks information in two main areas: (1) medical services,
and (2) educational programs/presentations to students.

Tracking of Student Use of Medical Services at the Student Health Center

To track student usage of medical services and the acuity of medical issues facing the students at
UC Merced, the Student Health Center currently utilizes a manual encounter form to capture data
elements to transfer to a Microsoft Access Database for analysis. Information collected on each
student visit includes:

« Date of Service

o Name of Student

« Demographic Information — Date of Birth, Gender, ethnicity, class standing, and residential
status

o Level of Services provided — Evaluation/Management of issue, procedures performed

o Diagnosis of IlIness/Injury

o Follow-up or Recall appointment if indicated

Data for the fall semester of 2005 is available at the time of this report. The data for the spring
semester of 2006 will be presented in the year end report to the Vice Chancellor for Student
Affairs.



The Student Health Center (SHC) provided direct medical services and health promotion
TOTAL VISITS

AVG AVG
MONTH TOTAL FEMALE % MALE % AVG FEMALE MALE DAYS
SEP 97 60 61.86% 37 38.14% 5.1 3.2 1.9 19
OCT 164 97 59.15% 67 40.85% 7.8 4.6 3.2 21
NOV 145 87 60.00% 58 40.00% 7.6 4.6 3.1 19
DEC 99 57 57.58% 42 42.42% 6.6 3.8 2.8 15
TOTAL 505 301 59.60% 204 40.40% 6.8 4.1 2.8 74

services to registered students of UC Merced during Fall 2005 from September 6 to December
21, 2005, for 74 total service days with operations Monday through Friday from 8 am to 5 pm.
During this period the SHC served 220 students, 209 undergraduate students and 11 graduate
students. This represents 25.1% of the population based on a census of 875 registered students.

The UC Merced campus gender census’ is equally split between female and male students,
50.06% and 49.94%, respectively. Student users of the SHC are slightly weighted towards
females (127) with 57.73% and male (93) 42.27%.

These 220 students generated 505 visits to the Student Health Center, 489 undergraduate visits
and 16 graduate visits.

UNDERGRADUATE VISITS

AVG AVG
MONTH TOTAL FEMALE % MALE % AVG FEMALE MALE
SEP 92 57 58.76% 35 36.08% 4.8 3.0 1.8
OCT 160 95 57.93% 65 39.63% 7.6 4.5 3.1
NOV 141 85 58.62% 56 38.62% 7.4 4.5 2.9
DEC 96 56 56.57% 40 40.40% 6.4 3.7 2.7
TOTAL 489 293 58.02% 196 38.81% 6.6 4.0 2.6
GRADUATE VISITS
AVG AVG
MONTH TOTAL FEMALE % MALE % AVG FEMALE MALE
SEP 5 3 3.09% 2 2.06% 0.3 0.2 0.1
OCT 4 2 1.22% 2 1.22% 0.2 0.1 0.1
NOV 4 2 1.38% 2 1.38% 0.2 0.1 0.1
DEC 3 1 1.01% 2 202% 0.2 0.1 0.1
TOTAL 16 8 1.58% 8 1.58% 0.2 0.1 0.1

! Official 3" Week Census provided by the UC Merced Office of the Registrar
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Ethnicity

ALL STUDENTS
Female Male TOTAL UC Merced
Ethnicity ~ Students % Visits % Students % Visits % Students % Visits % Headcount %
AF 8  6.30% 42 13.95% 3 323% 8  392% 11 5.00% 50  9.90% 53 6.06%
Al 0  0.00% 0  0.00% 2 215% 3 1.47% 2 091% 3 0.59% 7 0.80%
AS 0  0.00% 0  0.00% 0  0.00% 0  0.00% 0  0.00% 0  0.00% 2 0.23%
CH 17 13.39% 34 11.30% 11 11.83% 24 11.76% 28 12.73% 58 11.49% 91 10.40%
El 4 315% 10 3.32% 6  6.45% 17 8.33% 10  455% 27 535% 33 3.77%
FP 7  551% 15 4.98% 9  9.68% 15 7.35% 16 7.21% 30 594% 68 1.77%
JA 2 157% 3 1.00% 2 215% 5  245% 4 1.82% 8 1.58% 13 1.49%
KO 3 236% 8  266% 5 538% 7 343% 8  3.64% 15 297% 25 2.86%
LA 10 7.8™% 18 5.98% 3 323% 10 4.90% 13 5.91% 28 554% 48 5.49%
MX 21 16.54% 39 12.96% 13 13.98% 27 13.24% 34 15.45% 66  13.07% 165  18.86%
OA 6  472% 16 5.32% 2 2.15% 7 343% 8  3.64% 23 4.55% 45 5.14%
oT 6  472% 13 4.32% 2 215% 3 1.47% 8  3.64% 16 317% 22 2.51%
PI 1 0.79% 1 033% 1 1.08% 2 0.98% 2 091% 3 0.59% 6 0.69%
VT 5  394% 9  299% 4 430% 4 196% 9  4.09% 13 257% 33 3.71%
WH 33 25.98% 85  28.24% 26 27.96% 68  33.33% 59  26.82% 153 30.30% 226 25.83%
Decline to State 4 315% 8  2.66% 4 430% 4 196% 8  3.64% 12 2.38% 38 4.34%
TOTAL 127 100.00% 301 100.00% 93 100.00% 204 100.00% 220  100.00% 505 100.00% 875  100.00%
Users 1271 57.73% 93 4221% 220
Census 437 50.06% 436 49.94% 873
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Schools

Visits
TOTAL % M % F %
Core 69 14.1% 25 5.1% 44 9.0%
Engr 52 10.6% 36 7.4% 16 3.3%
NS 163 33.3% 52 10.6% 111 22.7%
SSHA 205 41.9% 83 17.0% 122 24.9%
489 196 40.1% 293 59.9%
GR 16 8 50.0% 8 50.0%
TOTAL 505 204  40.4% 301 59.6%
Headcount
TOTAL % M % F %
Core 29 13.9% 10 4.8% 19 9.1%
Engr 26 12.4% 16 7.7% 10 4.8%
NS 72  34.4% 27  12.9% 45 21.5%
SSHA 82 39.2% 33 15.8% 49 23.4%
209 86 41.1% 123  58.9%
GR 11 7 63.6% 4  36.4%
TOTAL 220 93 42.3% 127 57.7%

Medical Services

The Top 20 presenting issues in the Student Health Center

Number of
Rank | Diagnoses Description of ICD-9 Code
1 76 Pharyngitis (sore throat)
2 35 Upper Respiratory Infection
3 22 Bronchitis, acute
4 21 Anxiety
5 20 Sprain/Strain
6 15 Gastroenteritis
7 13 GYN Exam
8 11 Depressive Disorder
9 10 Sinusitis, acute
Rhinitis, allergic (runny nose/chronic
10 10 allergies)
11 10 Family Planning
12 10 Contraception, oral
13 10 Health Education
14 9 Eczema, contact
15 8 Constipation
16 6 Low back Pain
17 5 Urinary Tract Infection




18 5 Amenorrhea (no menses/no period)
19 5 Otitis Media, acute (earache)
20 4 Cellulitis, abscess (skin infection)

Tracking of Educational Programs/Presentations to Students

Attendance at various Student Health Services Educational programs and presentations will be
tracked. A Microsoft Word document will be used to collect the information. Data elements
will include: the name and date of the educational program or presentation, the number of
students in attendance, the number of faculty/staff in attendance, and the number of community
members in attendance.

Outreach Activities for Fall 2005

Collaboration Event Student Participation

Condom Revolution — Sexual

Health Program 220

Housing

Sip It Safely — Alcohol Program 20

e-CHUG Alcohol Education 99

e-CHUG Sanctions 20

Clubs & Organizations Alcohol

Student Life Education 210

Community Bi-National Health Fair 175
V-Day Women’s Health Fair 120

Campus Outreach Blood Drive — October 2005 79 registered — 58 donated
Blood Drive — December 2005 49 registered — 40 donated

Use of Information
Tracking the use of Student Health medical services and educational programs/presentations will
assist the Student Health Services in decision making regarding:

e Staffing and allocation of resources

e Programs and services to offer students, faculty/staff and parents

e Strategies for marketing services to students to ensure that students utilizing the services are
representative of the university’s student population

All tracking information will be reported in the Student Health & Wellness Services Annual
Report which is submitted to the Vice Chancellor of Student Affairs in June of each year.




Plan for Needs Assessment for 2005-2006

In order to ensure that programs offered by the Student Health & Wellness Services are focused
to meeting the needs of the students, a program of assessment will be implemented. Due to the
nature of the Student Health Services, confidentiality will be maintained in accordance with
federal HIPAA and State of California confidentiality laws.

The Student Health & Wellness Services originally planed to address the following issues
through needs assessment during the 2005-2006 academic year, however, this plan will be
implemented during the 2006-2007 academic year:

= Track Utilization — Utilization will be tracked through encounter data. This utilization data
along with student demographic data will be used to make informed decisions about resource
allocation.

= Assess Student and University Community Needs — The American College Health
Association’s Healthy Campus 2010 will be used as a template to develop a specific plan for
UC Merced to assess the health objectives for our campus. This will involve a multi-
departme