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Non-Retained Retained Non-Retained Retained Non-Retained Retained


Avg. GPA 3.4 3.4 3.4 3.5 3.4 3.4


Non-Retained Retained Non-Retained Retained Non-Retained Retained


Avg. SAT 1526 1556 1557 1556 1550 1552


Non-Retained Retained Non-Retained Retained Non-Retained Retained


First generation 53.1% 49.2% 47.0% 49.2% 45.9% 46.2%


Non-first generation 46.9% 50.8% 53.0% 50.8% 54.1% 53.8%


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%


Note: Analysis based on Fall 2005 through Fall 2008 entering freshmen cohorts


Note: Totals may not sum to 100% due to rounding
Prepared by Institutional Planning & Analysis


How to read table: The average high school GPA of non-retained students who left during year 1 was 3.4.  The average high school GPA of non-retained 
students by year 3 is 3.4.  Data is cumulative so non-retained students in year 3 include students who left in years 1 and 2.


Note: First generation college defined as students from families where neither parent graduated from a 4-year college.


Average high school GPA of non-retained/retained UC Merced entering freshmen cohorts


Year 1 Year 2 Year 3


Average SAT scores of non-retained/retained UC Merced entering freshmen cohorts


Year 1 Year 2 Year 3


First generation college status of non-retained/retained UC Merced entering freshmen cohorts


Year 1 Year 2 Year 3







Non-Retained Retained Non-Retained Retained Non-Retained Retained


Pell eligible 41.6% 41.2% 39.8% 40.1% 38.8% 37.0%


Non-Pell eligible 58.4% 58.8% 60.2% 59.9% 61.2% 63.0%


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%


Note: Pell eligible based on student eligibility in first semester at UC Merced


Note: Analysis based on Fall 2005 through Fall 2008 entering freshmen cohorts


Note: Totals may not sum to 100% due to rounding


Prepared by Institutional Planning & Analysis


Pell eligible status of non-retained/retained UC Merced entering freshmen cohorts


Year 1 Year 2 Year 3


How to read table: 41.6% of non-retained students who left during their first year of college were Pell-eligible.  By year 3, 38.8% of non-retained students 
were Pell eligible when they entered UC Merced.  Data is cumulative so non-retained students in year 3 include students who left in years 1 and 2.





		High School GPA, SAT Scores & First Generation Status

		Pell Eligible Status






Category Cohort UCM* All UCs UCM* All UCs
Overall


2005 83 92 68 85
2006 80 92 68 85
2007 80 92 66 85
2008 84 93


Gender
Female 2005 83 92 68 85


2006 80 93 68 85
2007 80 92 68 85
2008 84 93


Male 2005 85 92 71 84
2006 80 92 65 84
2007 79 92 65 84
2008 84 93


Ethnicity
African‐American 2005 79 89 69 81


2006 76 89 72 81
2007 76 90 60 81
2008 84 91


Chicano/Latino 2005 81 88 66 80
2006 82 88 71 79
2007 80 87 71 79
2008 82 89


Asian/Filipino/Pacific 


Islander 2005 86 94 71 88
2006 77 95 66 89
2007 80 94 64 88
2008 89 95


White 2005 80 92 65 83
2006 81 93 60 83
2007 79 92 66 84
2008 80 92


Other/Unknown 2005 80 91 69 84
2006 90 91 80 86
2007 81 91 64 83
2008 80 92


First Generation Status
Not 1st Generation:  Parent 


has bachelor's degree or 


higher 2005 84 93 68 86
2006 82 94 69 86
2007 83 93 65 86
2008 83 94


1st Generation:  Parent does 


not have bachelor's degree 


or higher 2005 81 90 69 83
2006 79 90 66 83
2007 79 90 69 82
2008 83 91


First‐Time Freshman Retention Rates, by Demographic Categories


1st Year Retention 2nd Year Retention







Category Cohort UCM* All UCs UCM* All UCs


First‐Time Freshman Retention Rates, by Demographic Categories


1st Year Retention 2nd Year Retention


High School API Rank
State Rank 1‐2 2005 73 85 63 77


2006 69 87 59 78
2007 65 85 52 77
2008 79 86


State Rank 3‐4 2005 82 90 68 83
2006 77 89 58 81
2007 83 89 73 81
2008 83 91


State Rank 5‐6 2005 86 91 66 84
2006 79 91 67 83
2007 83 92 71 85
2008 82 93


State Rank 7‐8 2005 83 93 66 86
2006 86 93 74 86
2007 79 93 70 86
2008 86 93


State Rank 9‐10 2005 81 94 67 87
2006 82 95 67 88
2007 85 94 62 88
2008 87 95


CA Public HS ‐ No API 2005 80 91 67 79
2006 57 88 57 77
2007 89 87 89 78
2008 83 88


CA Private HS ‐ No API 2005 90 92 83 84
2006 89 93 84 84
2007 73 92 56 84
2008 80 92


2005 77 89 77 78
2006 60 89 60 80
2007 71 89 57 78
2008 85 90


Source:  UC  StatFinder:  http://statfinder.ucop.edu/default.aspx


Prepared by:  UC Merced Office of Institutional Planning & Analysis, 8‐2‐2010


*These rates for UC Merced vary slightly from the campus' rates because of differences in 


the way UCOP defines the cohorts of new freshmen and new transfers. For purposes of 


determining persistence, graduation, and UC GPA, the UC StatFinder excludes freshmen 


and transfer enrollees who did not complete their first term of enrollment at UC and also 


excludes freshmen enrollees who enter UC in their high school senior year through the 


accelerated high school or high school honors programs.   


Out‐of 


State/Foreign/Unknown







Category Cohort UCM* All UCs UCM* All UCs


Overall


2005 83 92 68 85


2006 80 92 68 85


2007 80 92 66 85


2008 84 93


Entry Level Writing (ELWR)


Passed UC Analytic Writing Placement 


Exam (AWPE) 2005 87 93 70 86


2006 90 94 81 87


2007 90 93 76 86


2008 84 93


Met by Other Means 2005 84 94 66 88


2006 87 95 73 88


2007 74 94 53 88


2008 90 95


Did not Meet ELWR at Time of 


Matriculation ‐ Take UC Approved Course 2005 82 88 68 79


2006 75 88 61 79


2007 77 87 65 78


2008 82 88


HS GPA‐Weighted,Capped


2.99 and Below 2005 79 84 58 68
2006 79 82 68 62


2007 79 80 57 66


2008 78 84


3.00‐3.19 2005 77 85 64 72


2006 77 84 65 72


2007 66 84 50 72


2008 82 85


3.20‐3.39 2005 83 87 72 76


2006 76 87 66 77


2007 79 87 65 75


2008 78 87


3.40‐3.59 2005 90 90 68 81


2006 80 90 68 81


2007 83 90 71 81


2008 88 90


3.60‐3.79 2005 79 92 64 84


2006 85 93 67 84


2007 80 91 68 84


2008 86 92


3.80‐3.99 2005 86 93 73 86


2006 89 94 74 87


2007 92 93 82 87


2008 86 94


4.00‐4.19 2005 88 95 81 90


2006 86 95 76 89


2007 86 95 77 90


2008 90 95


4.20 and Above 2005 80 96 67 92


2006 71 97 71 93


2007 88 97 75 93


2008 88 97


First‐Time Freshman Retention Rates, by Academic Preparation


1st Year Retention 2nd Year Retention







Category Cohort UCM* All UCs UCM* All UCs


First‐Time Freshman Retention Rates, by Academic Preparation


1st Year Retention 2nd Year Retention


Total SAT Reasoning Scored


600‐1499 2005 NA NA NA NA


2006 79 85 67 74


2007 76 85 65 76


2008 82 87


1500‐1799 2005 NA NA NA NA


2006 82 92 68 84


2007 84 91 70 83


2008 86 92


1800‐2400 2005 NA NA NA NA


2006 81 95 72 89


2007 77 95 59 89


2008 84 95


SAT Writing**
200‐499 2005 83 87 69 78


2006 81 86 67 76


2007 76 86 66 77


2008 83 87


500‐599 2005 84 92 66 84


2006 80 92 68 85


2007 85 92 71 84


2008 83 92


600‐699 2005 79 94 66 87


2006 81 95 71 88


2007 78 94 60 87


2008 88 94


700‐800 2005 92 96 69 90


2006 38 96 38 89


2007 64 96 27 91


2008 86 96


Source:  UC  StatFinder, restricted site:  https://reststatfinder.ucop.edu/login.aspx


Prepared by:  UC Merced Office of Institutional Planning & Analysis, 8‐9‐2010


**For 2005, SAT II Writing scores were used; for 2006 forward, SAT Writing scores were used.


*These rates for UC Merced vary slightly from the campus' rates because of differences in the way UCOP 


defines the cohorts of new freshmen and new transfers. For purposes of determining persistence, 


graduation, and UC GPA, the UC StatFinder excludes freshmen and transfer enrollees who did not 


complete their first term of enrollment at UC and also excludes freshmen enrollees who enter UC in their 


high school senior year through the accelerated high school or high school honors programs.   







UC‐UCM
Category Cohort UCM* All UCs Difference
Overall


2005 2.59 2.96 0.37
2006 2.49 2.95 0.46
2007 2.57 2.96 0.39
2008 2.60 2.99 0.39


Gender
Female 2005 2.59 3.00 0.41


2006 2.49 2.98 0.49
2007 2.57 2.99 0.42
2008 2.65 3.02 0.37


Male 2005 2.62 2.90 0.28
2006 2.55 2.90 0.35
2007 2.61 2.92 0.31
2008 2.55 2.95 0.40


Ethnicity
African‐American 2005 2.61 2.70 0.09


2006 2.46 2.65 0.19
2007 2.46 2.69 0.23
2008 2.33 2.72 0.39


Chicano/Latino 2005 2.41 2.68 0.27
2006 2.40 2.67 0.27
2007 2.44 2.68 0.24
2008 2.46 2.71 0.25


Asian/Filipino/Pacific Islander 2005 2.52 2.93 0.41
2006 2.41 2.91 0.50
2007 2.64 2.95 0.31
2008 2.70 2.98 0.28


White 2005 2.86 3.11 0.25
2006 2.68 3.13 0.45
2007 2.72 3.13 0.41
2008 2.73 3.17 0.44


Other/Unknown 2005 2.57 3.03 0.46
2006 2.67 3.02 0.35
2007 2.55 3.06 0.51
2008 2.57 3.05 0.48


First Generation Status


Not 1st Generation:  Parent has 


bachelor's degree or higher 2005 2.66 3.07 0.41
2006 2.55 3.06 0.51
2007 2.64 3.09 0.45
2008 2.70 3.11 0.41


1st Generation:  Parent does not have


bachelor's degree or higher 2005 2.51 2.76 0.25
2006 2.41 2.75 0.34
2007 2.52 2.75 0.23
2008 2.51 2.78 0.27


Average Cumulative UC GPA After 1st Year


First‐Time Freshman Cumulative UC GPA After 1st Year, by Demographic Categories







UC‐UCM
Category Cohort UCM* All UCs Difference


Average Cumulative UC GPA After 1st Year


First‐Time Freshman Cumulative UC GPA After 1st Year, by Demographic Categories


High School API Rank
State Rank 1‐2 2005 2.22 2.50 0.28


2006 2.29 2.54 0.25
2007 2.44 2.55 0.11
2008 2.31 2.56 0.25


State Rank 3‐4 2005 2.41 2.75 0.34
2006 2.49 2.70 0.21
2007 2.48 2.70 0.22
2008 2.49 2.76 0.27


State Rank 5‐6 2005 2.61 2.88 0.27
2006 2.36 2.86 0.50
2007 2.61 2.88 0.27
2008 2.60 2.86 0.26


State Rank 7‐8 2005 2.66 2.96 0.30
2006 2.53 2.95 0.42
2007 2.49 2.98 0.49
2008 2.79 3.02 0.23


State Rank 9‐10 2005 2.69 3.07 0.38
2006 2.57 3.06 0.49
2007 2.85 3.11 0.26
2008 2.74 3.12 0.38


CA Public HS ‐ No API 2005 2.64 2.78 0.14
2006 2.31 2.75 0.44
2007 2.76 2.73 ‐0.03
2008 2.50 2.85 0.35


CA Private HS ‐ No API 2005 2.70 3.00 0.30
2006 2.72 2.97 0.25
2007 2.38 2.98 0.60
2008 2.43 3.03 0.60


Out‐of State/Foreign/Unknown 2005 2.60 3.18 0.58
2006 2.43 3.15 0.72
2007 2.91 3.14 0.23
2008 2.78 3.21 0.43


Source:  UC  StatFinder:  http://statfinder.ucop.edu/default.aspx


Prepared by:  UC Merced Office of Institutional Planning & Analysis, 8‐9‐2010


*These GPAs for UC Merced vary slightly from the campus' GPAs because of differences in the way UCOP defines the 


cohorts of new freshmen and new transfers. For purposes of determining persistence, graduation, and UC GPA, the UC 


StatFinder excludes freshmen and transfer enrollees who did not complete their first term of enrollment at UC and also 


excludes freshmen enrollees who enter UC in their high school senior year through the accelerated high school or high 


school honors programs.   







UC‐UCM


Category Cohort UCM* All UCs Difference


Overall


2005 2.59 2.96 0.37


2006 2.49 2.95 0.46


2007 2.57 2.96 0.39


2008 2.60 2.99 0.39


Entry Level Writing (ELWR)


Passed UC Analytic Writing Placement 


Exam (AWPE) 2005 2.72 2.96 0.24


2006 2.75 2.94 0.19


2007 2.81 2.96 0.15


2008 2.69 2.96 0.27


Met by Other Means 2005 2.74 3.16 0.42


2006 2.71 3.16 0.45


2007 2.63 3.18 0.55


2008 2.97 3.19 0.22


Did not Meet ELWR at Time of 


Matriculation ‐ Take UC Approved 


Course 2005 2.54 2.67 0.13


2006 2.35 2.64 0.29


2007 2.49 2.63 0.14


2008 2.49 2.68 0.19


HS GPA‐Weighted,Capped


2.99 and Below 2005 2.34 2.39 0.05


2006 2.15 2.32 0.17


2007 2.21 2.33 0.12


2008 2.29 2.44 0.15


3.00‐3.19 2005 2.47 2.48 0.01


2006 2.33 2.46 0.13


2007 2.27 2.45 0.18


2008 2.33 2.50 0.17


3.20‐3.39 2005 2.52 2.58 0.06


2006 2.26 2.57 0.31


2007 2.46 2.60 0.14


2008 2.45 2.64 0.19


3.40‐3.59 2005 2.64 2.72 0.08


2006 2.58 2.71 0.13


2007 2.58 2.74 0.16


2008 2.60 2.77 0.17


3.60‐3.79 2005 2.54 2.85 0.31


2006 2.64 2.86 0.22


2007 2.71 2.86 0.15


2008 2.79 2.88 0.09


3.80‐3.99 2005 2.82 2.98 0.16


2006 2.91 3.00 0.09


2007 2.83 2.99 0.16


2008 3.03 3.03 0.00


4.00‐4.19 2005 2.99 3.16 0.17


2006 2.89 3.17 0.28


2007 3.05 3.17 0.12


2008 3.29 3.17 ‐0.12


4.20 and Above 2005 3.32 3.40 0.08


2006 2.69 3.38 0.69


2007 3.30 3.41 0.11


2008 2.90 3.39 0.49


Average Cumulative UC GPA After 


1st Year


 First‐Time Freshman Cumulative UC GPA After 1st Year, by Academic Preparation







UC‐UCM


Category Cohort UCM* All UCs Difference


Average Cumulative UC GPA After 


1st Year


 First‐Time Freshman Cumulative UC GPA After 1st Year, by Academic Preparation


Total SAT Reasoning Score


600‐1499 2005 N/A N/A N/A


2006 2.36 2.45 0.09


2007 2.36 2.46 0.10


2008 2.40 2.50 0.10


1500‐1799 2005 N/A N/A N/A


2006 2.58 2.82 0.24


2007 2.68 2.83 0.15


2008 2.74 2.87 0.13


1800‐2400 2005 N/A N/A N/A


2006 2.66 3.17 0.51


2007 2.84 3.20 0.36


2008 2.84 3.22 0.38


SAT Writing**
200‐499 2005 2.46 2.54 0.08


2006 2.38 2.49 0.11


2007 2.40 2.52 0.12


2008 2.40 2.54 0.14


500‐599 2005 2.66 2.84 0.18


2006 2.58 2.85 0.27


2007 2.72 2.87 0.15


2008 2.69 2.87 0.18


600‐699 2005 2.88 3.11 0.23


2006 2.66 3.11 0.45


2007 2.81 3.15 0.34


2008 2.97 3.17 0.20


700‐800 2005 2.60 3.35 0.75


( includes Unknown for UC Merced) 2006 2.21 3.35 1.14


2007 2.44 3.38 0.94


2008 2.85 3.37 0.52


Admission by Exception


UC Eligible 2005 2.61 2.97 0.36


2006 2.51 2.95 0.44


2007 2.61 2.98 0.37


2008 2.65 3.00 0.35


Admission by Exception 2005 2.02 2.52 0.50


2006 2.08 2.49 0.41


2007 2.15 2.40 0.25


2008 2.28 2.46 0.18


Source:  UC  StatFinder:  http://statfinder.ucop.edu/default.aspx


Prepared by:  UC Merced Office of Institutional Planning & Analysis, 8‐9‐2010


*These GPAs for UC Merced vary slightly from the campus' GPAs because of differences in the way UCOP defines the cohorts of new freshmen 


and new transfers. For purposes of determining persistence, graduation, and UC GPA, the UC StatFinder excludes freshmen and transfer 


enrollees who did not complete their first term of enrollment at UC and also excludes freshmen enrollees who enter UC in their high school 


senior year through the accelerated high school or high school honors programs.   


**For 2005, SAT II Writing scores were used; From 2006 onward, the SAT Writing scores were used.





		First Year Freshman Retention Rates by Demographic Categories

		First Time Freshman Retention Rates by Academic Preparation

		First Time Freshman Cumulative UC GPA After 1st Year by Demographic Categories

		First Time Freshman Cumulative UC GPA After 1st Year by Academic Preparation






First Time Freshman Retention Rates by University of California Campuses 
(in percentages) 


 
 
 2008 2007 2006 2005 


Berkeley 96.4 96.7 97.1 96.1 
Davis 92.3 90 89.7 90.3 
Irvine 94.3 93.6 94 93.3 
Los Angeles 96.6 96.9 97.2 96.8 
Merced 83.7 79.5 79.9 82.6 
Riverside 87.6 85.1 84.3 85.9 
San Diego 95.2 94.6 94.5 94.1 
Santa Barbara 90.7 90.5 91.3 89.9 
Santa Cruz 89.1 88 89.6 89.1 
 
Source: University of California Stat Finder 








Cohort Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


2 Year 


Graduation %


3 Year 


Graduation %


4 Year 


Graduation %


Fall 2005 132 80.3% 25.8% 6.1% 0.8% 47.7% 65.9% 72.0%


Fall 2006 102 82.4% 43.1% 11.8% 2.9% 29.4% 56.9%


Fall 2007 116 81.9% 40.5% 19.0% 32.8%


Fall 2008 139 81.3% 57.6%


Fall 2009 145 86.2%


Fall 2010 209  


How to interpret retention tables:


● 80.3% of the Fall 2005 cohort were still enrolled after one year (fall 2006)


● 25.8% were still enrolled after two years (fall 2007)


● 72.0% graduated within four years


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


TRANSFER STUDENT RETENTION & GRADUATION RATES







Cohort Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


2 Year 


Graduation %


3 Year 


Graduation %


4 Year 


Graduation %


Fall 2005 66 78.8% 21.2% 7.6% 1.5% 54.5% 66.7% 74.2%


Fall 2006 61 83.6% 41.0% 11.5% 3.3% 32.8% 60.7%


Fall 2007 73 87.7% 38.4% 12.3% 41.1%


Fall 2008 104 82.7% 58.7%


Fall 2009 82 92.7%


Fall 2010 183  


How to interpret retention tables:


● 78.8% of the Fall 2005 cohort were still enrolled after one year (fall 2006)


● 21.2% were still enrolled after two years (fall 2007)


● 66.7% graduated within four years


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


STUDENT RETENTION & GRADUATION RATES                                                                             
UPPER DIVISION TRANSFERS FROM CALIFORNIA COMMUNITY COLLEGES





		Retention & Graduation Rates

		Retention & Graduation Rates for Upper Division Transfer Students from a California Community College






Category Cohort UCM** All UCs UCM** All UCs UCM** All UCs UCM** All UCs
Overall


2005 84 92 71 83 46 51 65 80
2006 84 92 72 83 31 51 59 80
2007 83 92 72 83 33 50
2008 81 92


Prior College GPA
2.59 and Below 2005 81 85 67 73 38 41 57 66


2006 91 84 77 71 27 37 64 60
2007 74 84 63 71 33 38
2008 91 86


2.60‐2.79 2005 91 89 75 75 56 42 69 70
2006 71 88 59 74 18 42 47 66
2007 84 86 74 73 37 39
2008 85 85


2.80‐2.99 2005 79 90 74 78 47 45 68 73
2006 90 90 80 77 10 45 50 72
2007 87 88 73 77 20 42
2008 88 87


3.00‐3.19 2005 77 90 71 79 47 45 65 76
2006 93 92 71 81 36 47 64 75
2007 91 90 73 79 18 42
2008 90 92


3.20‐3.39 2005 82 92 73 83 36 50 82 79


2006 78 92 67 81 33 48 56 79
2007 79 92 57 82 29 47
2008 63 92


3.40‐3.59 2005 92 93 75 85 42 53 58 82
2006 88 94 88 85 50 54 63 83
2007 91 93 91 86 64 52
2008 78 94


3.60‐3.79 2005 73 94 55 86 36 55 46 86
2006 67 94 50 87 50 57 50 86
2007 80 93 80 85 20 55
2008 67 94


3.80 and Above/Unknown 2005 100 95 80 91 60 60 80 89
2006 83 94 83 88 42 58 75 86


2007 83 94 83 90 42 60


2008 70 95


Source:  UC  StatFinder:  http://statfinder.ucop.edu/default.aspx


Prepared by:  UC Merced Office of Institutional Planning & Analysis, 8‐9‐2010


3‐Year Graduation


Transfer Retention and Graduation Rates 


**These rates for UC Merced vary slightly from the campus' rates because of differences in the way UCOP defines the cohorts of new freshmen 


and new transfers. For purposes of determining persistence, graduation, and UC GPA, the UC StatFinder excludes freshmen and transfer 


enrollees who did not complete their first term of enrollment at UC and also excludes freshmen enrollees who enter UC in their high school 


senior year through the accelerated high school or high school honors programs.   


1st Year Retention 2nd Year Retention* 2‐Year Graduation


* Second year data appear to overestimate retention rates as judged by retention rates reported by campuses prior to the implementation of Sta


Finder. Similarly, they overestimate UC Merced's rates. 













Fall 2010 New Student Survey


file:///C|/Users/User/Desktop/CRTE/WASC/EER/Drafts/Student%20Success/Evidence/New%20Student%20Survey%20Fall%202010.htm[11/12/2010 11:47:21 AM]


title


  Fall 2010 New Student Survey


                                                                                               
                   


 How satisfied are you so far with the facilities at UC Merced? (Choose one for each item)


 Very
Satisfied


 Somewhat
Satisfied


 Very
Dissatisfied


 Not
Applicable


 


 Classroom facilities     
 Computer labs     
 Library facilities and


services
    


 Tutorial facilities (not
services)


    


 On-campus housing
facilities/services


    


 Parking     


 How satisfied are you so far with your educational experiences at UC Merced? (Choose one for each
item)


 Very
Satisfied


 Somewhat
Satisfied


 Very
Dissatisfied


 Not
Applicable


 


 Frequency/quality of
feedback from professors


    


 Amount of contact with
faculty


    


 Class schedule
(days/times)


    


 Access to small classes     
 Availability of courses


you need
    


 Relevance of coursework
to everyday life


    


 Relevance of coursework
to future career plans


    


 Overall quality of
instruction


    







Fall 2010 New Student Survey


file:///C|/Users/User/Desktop/CRTE/WASC/EER/Drafts/Student%20Success/Evidence/New%20Student%20Survey%20Fall%202010.htm[11/12/2010 11:47:21 AM]


 How satisfied are you so far with the services provided at UC Merced? (Choose one for each item)


 Very
Satisfied


 Somewhat
Satisfied


 Very
Dissatisfied


 Not
Applicable


 


 Tutoring or other
academic assistance


    


 Academic advising     
 Registration process     
 New student orientation     
 Financial aid services


(not amount of aid)
    


 Career center/services     
 Student health


center/services
    


 Psychological counseling
services


    


 Recreational programs
(outdoor trips, intramual
sports, recreation center)


    


 Dining
Commons/Lantern Cafe


    


 Cat Tracks Shuttle
Service


    


 Helpfulness of staff     
 Organized social


activities and services
    


 Variety of "Welcome
Week" events during the
first two weeks of the
semester


    


 Timing of "Welcome
Week" events during the
first two weeks of the
semester


    


 How satisfied are you so far with your overall experiences at UC Merced? (Choose one for each item)


 Very
Satisfied


 Somewhat
Satisfied


 Very
Dissatisfied


 Not
Applicable


 


 Opportunities to explore
the community on your
own


    


 Opportunities to make
new friends


    


 Overall sense of
community among
students


    


 Overall college
experience


    


 If you marked "Very dissatisfied" in any of the satisfaction questions, please explain why you were
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dissatisifed with the experience or service. (250 words maximum)


 How welcoming did you find the campus environment?


Very welcoming


 Somewhat welcoming


Not welcoming


 Did you attend a Summer Orientation Session?


Yes  
No


 How many Keys to Success/Passport activities did you attend in the first two weeks of the semester?


None


 
1-3


4-7


8-10


11 or more


 Since arriving at UC Merced, have you:


 Yes  No  
 joined a student


organization?
  


 joined a club sports team?   
 visited the Recreation


Center?
  


 worked out or taken an
exercise class in the
Recreation Center?


  


 Compared to your classmates at UCM, how would you rate yourself on the following academic skills?
(Choose one for each item).


 Above
Average


 
Average


 Below
Average


 Don't
Know


 


 Developing effective study
skills


    


 Completing course
projects and assignments     
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on time


 Thinking
critically/analytically


    


 Utilizing available campus
services


    


 Writing effectively     
 Doing basic math     
 Reading comprehensively     
 Making oral presentations     
 Taking tests: multiple


choice
    


 Taking tests: problem sets     
 Taking tests: essay or


short answer
    


 Adjusting to the academic
demands of college


    


 Compared to your classmates at UCM, how would you rate yourself on the following personal skills?
(Choose one for each item).


 Above
Average


 
Average


 Below
Average


 Don't
Know


 


 Adjusting to being away
from home/family


    


 Managing your time     
 Managing your finances     
 Handling stress     
 Maintaining good general


health and fitness
    


 Developing close
friendships with other
students


    


 Getting to know faculty     
 Appreciating the cultural


arts
    


 Understanding diverse
viewpoints


    


 Leadership abilities     
 Capacity for teamwork     
 Academic self-confidence     
 Social self-confidence     


 Since entering UC Merced, how many hours have you spent during a typical week doing the following
academic activities? (Choose one for each item).


 
None


 
1-5


 
6-10


 11-
15


 16-
20


 21-
25


 26-
30


 Over
30


 


 Attending classes/labs         
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 Using the computer lab         
 Studying/doing homework         
 Skipping classes/labs         


 Since entering UC Merced, how many hours have you spent during a typical week doing the following
social activities? (Choose one for each item).


 
None


 
1-5


 
6-10


 11-
15


 16-
20


 21-
25


 26-
30


 Over
30


 


 Partying         
 Socializing with friends


informally  on-campus
        


 Socializing with friends
informally off-campus


        


 Participating in campus-
organized activities (e.g.,
residence hall activities,
recreational activities)


        


 Participating in community
service activites


        


 Participating in student clubs
and groups


        


 Since entering UC Merced, how many hours have you spent during a typical week doing the following
personal activities? (Choose one for each item).


 
None


 
1-5


 
6-10


 11-
15


 16-
20


 21-
25


 26-
30


 Over
30


 


 Exercising or playing sports         
 Working for pay on-campus         
 Working for pay off-campus         
 Watching TV         
 Playing video/computer games         
 Praying/meditating         
 Communicating via e-mail,


Instant Messenger, etc.
        


 Surfing the internet (for
fun/non-course related, My
Space/Facebook)


        


 Reading for pleasure         
 Household/childcare duties         
 Commuting         


 When you applied to colleges, was UC Merced your: (Choose one)


First Choice  Third Choice
 Second Choice  Lower than


third choice
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 If UC Merced was not your first choice, please indicate which college/university was your first choice.


--Click Here--  


 If your college of first choice was not in the drop-down box, please enter the information below


 


 How important to you were each of the following reasons for attending UC Merced? (Choose one for each
item).


 Very
Important


 Somewhat
Important


 Not
Important


 


 Parents/relatives
wanted you to come here


   


 Advice from high school
teachers/counselors


   


 Friendliness/helpfulness
of staff


   


 Friendliness/helpfulness
of faculty


   


 Small size of campus    
 Personal attention from


faculty and staff
   


 Opportunity to work
closely with faculty


   


 Opportunity to be part of
a new campus


   


 Ability to live near or at
home


   


 Campus visit    
 Opportunity to be


involved in research
projects


   


 Reputation of campus
and UC system


   


 Quality of intended
major


   


 Financial aid offer    
 Unable to get into first


college choice
   


 Not offered financial aid
by preferred campus


   


 While you are at UC Merced, how likely are you to: (Choose one for each item).


 Very
Likely


 Somewhat
Likely


 Somewhat
Unlikely


 Very
Unlikely


 


 Be satisfied with
your first
semester GPA
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 Change your
major


    


 Change your
choice of career


    


 Transfer to
another college
before graduating


    


 Participate in
research activities
with a faculty
member


    


 What is the highest degree you intend to obtain at UC Merced? (Choose one)


--Click Here--  


 What is the highest degree you intend to obtain at another institution? (Choose one)


--Click Here--  


 How concerned are you about paying for your undergraduate education?


Not at all concerned


 


Unconcerned


Somewhat unconcerned


Somewhat concerned


Concerned


Very concerned


 How concerned are you about the educational debt, if any, that you will accumulate while in college?


Not at all concerned


 


Unconcerned


Somewhat unconcerned


Somewhat concerned


Concerned


Very concerned


 Have you heard about the Blue and Gold Opportunity Plan, which ensures that scholarships and grants
will cover fees for students who meet eligibility requirements, have unmet financial need, and come
from families making less than $70,000 per year?


Yes  
No


 To what extent to you agree or disagree with this statement:  Given the grants and scholarships, if any,
that you receive, the total cost of attending UC Merced is manageable.


Strongly disagree


Disagree


Somewhat disagree
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Somewhat agree


Agree


Strongly agree


 How many of the textbooks that are required for courses you are taking this semester did you borrow,
rent, or go without rather than purchase?


None


 


One


Two


Three


Four


Five or more


 What, if anything, would you have done differently that would have enhanced your undergraduate
experience at UC Merced?


 What could UC Merced have done differently that would have enhanced your undergraduate
experience up to this point?


 Please provide any additional questions or comments you have:
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Thank you for completing the survey.
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title


              


2010 Graduating Senior Survey
Please take 5 - 10 minutes to answer our short survey. Our goal in administering the Graduating Senior
Survey is to assess satisfaction with your UC Merced educational experiences and find out about your
postgraduate career and educational plans. Your responses will be used to improve our programs and
services. They will not be shared with outside groups. Thank you in advance for your willingness to
participate!


 During your first year as an alumna/alumnus, what is most likely to be your PRINCIPAL activity?
Employment, full-time
Employment, part-time
Graduate or professional school, full-time
Graduate or professional school, part-time
Additional undergraduate coursework
Military service
Volunteer activity (e.g., Teach for America or Peace Corps)
Start or raise a family
Travel
Take time off
Other


 Which, if any, degrees do you plan to pursue either this year or at any time in the future?  


 This
year  In the


future  
 Second


bachelor's
degree


  


 Professional
degree
(law/medical)


  


 Master's degree   
 Doctoral degree   


 About your employment plans:
I'm continuing employment in my current job
I've accepted a job offer
I'm reviewing a job offer
I'm searching for full-time employment
I'm searching for part-time employment
I have no plans for work
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 Have you been admitted into a post-graduate degree program?
Yes
No


 Please indicate the school at which you will be continuing your education.


School


 


 Please indicate the name of your employer.
Company


 


 What best describes the job you have or are seeking?
Management
Business / Financial / Accounting
Marketing / Sales
Computer / Mathematical
Architecture
Engineering
Life, physical or social sciences
Legal
Education, training or library
Arts, design, entertainment, sports or media
Office or administrative support
Food preparation or serving
Building or grounds cleaning or maintenance
Healthcare / Medical
Personal care or service
Community or social services
Law enforcement / Public safety
Construction or extraction
Farming, fishing or forestry
Transportation
Military
Homemaker
Other


 How closely related is this job to your undergraduate field of study/major?
Highly related
Moderately related
Somewhat related
Not related at all


 What type of organization do you work for or expect to work for?
Private Sector
Self-Employed
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Government or Public Institution
Private Non-Profit
Other


 Where is your employer located?
California
Western United States
Other United States area
International


 Other,
please
specify


 


 Was a bachelor's degree required to obtain this job?
Yes
No


 Looking back, do you agree that the benefits you received from UC Merced are worth the
financial costs to you and your family?


Strongly agree
Somewhat agree
Neither agree nor disagree
Somewhat disagree
Strongly disagree


 Please rate your level of satisfaction with the value of your education for the price you paid.
Very satisfied
Satisfied
Somewhat satisfied
Somewhat dissatisfied
Dissatisfied
Very dissatisfied


 Upon graduation, approximately what will be the total amount borrowed to finance your
undergraduate education that you are personally responsible for repaying?


None
Less than $10,000
Between $10,001 and $20,000
Between $20,001 and $30,000
Between $30,001 and $40,000
Between $40,001 and $50,000
Over $50,001
Unable to estimate


 Please indicate your student organization affiliations (Check all that apply).
African-American Student
Association  European Culture Club  Other Child


Alpha Kappa Psi  Faux.Real  Peer Mentoring Program
Alpha Sigma Chi Omega  FLO  Physics Club
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Ambassadors Forum  Fraternity Sorority Council  Persian Student Association
American Medical Student
Assocation  Graduate Student Association  Pilipino American Alliance


American Society of Mechanical
Engineers  Green Club  Prodigy


Amnesty International  Happy Tails  Public Health Issues Forum
ASUCM  Hillel Student Organization  Quiero Bailar
Arts Revival Triad Society  Hip Hop Movement  Radio Merced
AV Film Club  Historical Society  Rotaract Club
Bakery Club  Hmong Student Association  Science and Engineering


Association
Ballet Folklorico  Homeless and Community


Outreach  Shorin-Ryu Karate


Best Buddies  Inter-Varsity Christian
Fellowship  Shotokan Karate Club


Bhangra Revolution  Intro at UC Merced  Sigma Alpha Epsilon
Bobcat Band  Investment and Finance Club  SOA Brigade
Bobcat Footbal  Invisible Children of Uganda


(ICU)  Society of Women Engineers


Book Club  iSight Pre-Optometry and
Vision Club  South Asian Student


Association
Business Society  Kappa Delta Chi  Sport Shooting Club
Campus Crusade for Christ  Kappa Kappa Gamma  SSAH
Catholic Society  Keys Club  STOMP (Student Transfer


Outreach Mentor Program)
Chess Club  Korean American Coalition  String Ensamble
Chi Alpha  Lambda Alliance  Student Hall Government
Chinese Student Assocation  Latino Students  Studio 1
Christians on Campus  Latter Day Saint Student


Association  Tae Kwon Club


Circle K International  Light Studio  Transfer Student Assocation
College Republicans  Lutheran Student Fellowship  UCM Climbing Club
Creative Writing  M.E. Ch. A  UCMPD Mentor Program
Cycling Alliance  Magnum Opus  University Women
Dance Coalition  Martial Arts Club  Vanguard
Delta Delta Delta  Math Society  Vietnamese Student


Association
Delta Epsilon Mu, Theta
Chapter  Merced Pre-Law Society  Wesley Foundation


Delta Gamma Fraternity  Model United Nations  WOKE
Democrats at UCM  Muslim Student Association  Writers Tribe
Disability Student Association  Nikkei Student Union  Yearbook
Dive  NSBE    
Dungeons & Dragons Club  Ohana    


 Other


 


 Please indicate your athletic affiliations with UC Merced: (Check only those that apply)
Volleyball
Cheer
Cricket
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Soccer
Tennis
Ultimate Frisbee
Archery
Baseball
Badminton
Softball
Lacrosse


 Please respond to the following
statement: The UC Merced Library has
supported by academic progress


 


Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree


 During your time at UC Merced, what have you valued most at the UC Merced Library?


 


 What do you think the UC Merced Library could do better?


 


 Did you have one or more internships (paid or unpaid) while studying at UC Merced?
Yes
No


 Did you have one or more jobs while studying at UC Merced?
Yes
No


 Please complete the following information about your first internship:
Employer
name  
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 Please complete the following information about your second internship (if any):
Employer
name  


 Please complete the following information about your first job:


 Employer
Name  


 Job Title
 


 Please complete the following information about your second job (if any):


 Employer
Name  


 Job Title
 


 Please complete the following information about your third job (if any):


 Employer
Name  


 Job Title
 


 In your time at UC Merced, you probably met people who influenced you and/or formed life-long
friendships. Please list some of them.


 Faculty /
Staff  


 Faculty/
Staff  


 Faculty /
Staff  


 Classmate
 


 Classmate
 


 Classmate
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 As a future alumna/us, I am interested in helping the college to: (Check all that apply)
Launch alumni association
chapters specific to my major or a
special interest group


 


Participate in future planning for
the UC Merced Alumni
Association
Assist with student recruitment
Provide information on my career
to those students interested in my
career path/major
Participate in alumni mentorship
program
Career networking
Plan future class reunions


 Other,
please
specify


 


 Please let us know where we can contact you now that you've graduated.  We will use this
contact information to follow up next year on how well your UC Merced education served your
personal and professional development.  We will not sell or otherwise distribute your contact
information to anyone outside of the UC Merced campus community.


 First
Name


 


 Last
Name


 


 Street
Address


 


 City


 


 State


 


 Zip
Code


 


 Contact
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Phone
 


 E-mail
address


 


Thank you for taking part in our survey.  We value your opinion.
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Structure and Content of UCUES 2008 
 
UCUES 2008 employed a modular design to allow for the inclusion of a greater number of items and a decrease in 
individual response time. The questionnaire contained a set of core questions administered to every respondent plus 
four unique modules of additional questions that were randomly assigned to subjects. The core questions focused 
primarily on topics related to academic program review but also covered student demographics, use of time, and 
general satisfaction. The three common modules include Student Life and Development, Academic Engagement, 
and Civic Engagement. A fourth module allowed individual campuses to survey their students on issues of campus 
concern. The content of the campus modules is not included in this document. 
 
A slightly different version of the core was offered to students with a declared major in contrast to undeclared 
students. Students with a declared major were defined by individual campuses (specific definitions are available 
upon request). The core questions for majors focused specifically on students’ experience in their major 
department.  
 
Students were asked to evaluate many different aspects of campus life including academic advising, campus 
climate, courses and instruction, and interaction with faculty. 
  
UCUES provides information about student behavior including their use of time for working, studying, campus 
involvement, socializing, family; how they participate academically (i.e. how much course material they read, 
collaborative learning); self-ratings of academic and interpersonal skills; and involvement in community service. 
 
UCUES documents student attitudes such as their self-perceptions and goals, political beliefs and affiliation, and 
perceptions of the role of the research university.  
 
UCUES also collects background information not available through other student data sources, especially family 
immigration background. 
 
 







University of California Undergraduate Experience Survey        2
                   
     
 


 
 
 
 
The Regents of the University of California. All Rights Reserved.                                 Implementation Version 12-04-2008 


 
 


Questionnaire Section Subjects Page Numbers 


UCUES Core ALL 3-14 


Module 1: Student Life and Development Module 37% 15-21 


Module 2: Academic Engagement Module 19% 22-23 


Module 3: Civic Engagement Module 36% 24-28 


Module 4: Campus Modules 
Data from these modules is for use by the campuses only so the 
questionnaires are not included here. 


9% of all subjects but 


many campuses did 


not participate 
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CORE 


 
Part I: TIME, STUDENT DEVELOPMENT, ACADEMIC ENGAGEMENT, CAMPUS CLIMATE, SATISFACTION, AND EVALUATION OF THE 
EDUCATIONAL EXPERIENCE 


   VARIABLE NAMES IN SPSS 
 Time Allocation  
 1. How much time do you spend in a typical week (7 days) on the following activities.  


 SCALE 
1=O hours, 2=1-5 hours, 3=6-10 hours, 4=11-15, 5=16-20, 6=21-25, 7=26-30, 8=More 
than 30 


 


  Attending classes, discussion sections or labs cruc08_hrs_classes 
  Studying and other academic activities outside of class  cruc08_hrs_studying 
  Paid employment (include paid internships)  cruc08_hrs_work_all 
  Of your total hours spent working for pay, about how many hours did you work on campus?  cruc08_hrs_work_oncampus 


  
Of your total hours spent working for pay, about how many hours were related to your academic 
interests?  


cruc08_hrs_work_related 


    
 Academic and Personal Development  
    
 2. Please rate your level of proficiency in the following areas when you started at this campus and now. 
 SCALE 1=Very poor, 2=Poor, 3=Fair, 4=Good, 5=Very Good, 6=Excellent 
   Started UC Currently 
  Analytical and critical thinking skills  cruc08_skill_crit_started cruc08_skill_crit_current 
  Ability to be clear and effective when writing  cruc08_skill_write_started cruc08_skill_write_current 
  Ability to read and comprehend academic material  cruc08_skill_read_started cruc08_skill_read_current 
  Foreign language skills  cruc08_skill_flang_started cruc08_skill_flang_current 
  Understanding of a specific field of study  cruc08_skill_mjr_started cruc08_skill_mjr_current 
  Quantitative (mathematical and statistical) skills  cruc08_skill_math_started cruc08_skill_math_current 
  Ability to speak clearly and effectively in English  cruc08_skill_speak_started cruc08_skill_speak_current 


  
Understanding international perspectives (economic political, 
social, cultural etc.)  


cruc08_skill_ntrnat_started cruc08_skill_ntrnat_current 


  Leadership skills  cruc08_skill_lead_started cruc08_skill_lead_current 
  Computer skills  cruc08_skill_cmptr_started cruc08_skill_cmptr_current 
  Internet skills  cruc08_skill_int_started cruc08_skill_int_current 
  Library research skills  cruc08_skill_lres_started cruc08_skill_lres_current 
  Other research skills  cruc08_skill_ores_started cruc08_skill_ores_current 
  Ability to prepare and make a presentation  cruc08_skill_prsnt_started cruc08_skill_prsnt_current 
  Interpersonal (social) skills  cruc08_skill_soc_started cruc08_skill_soc_current 
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3. Similarly, please rate your abilities now and when you first began at this university on the 
following dimensions. 


 SCALE 1=Very poor, 2=Poor, 3=Fair, 4=Good, 5=Very Good, 6=Excellent  
   Started UC Currently 


  
Ability to appreciate, tolerate and understand racial and ethnic 
diversity  


cruc08_able_toler_started cruc08_able_toler_current 


  Ability to appreciate the fine arts (e.g., painting, music, drama, dance)  cruc08_able_arts_started cruc08_able_arts_current 
  Ability to appreciate cultural and global diversity  cruc08_able_globl_started cruc08_able_globl_current 
  Understanding the importance of personal social responsibility  cruc08_able_respn_started cruc08_able_respn_current 
  Self awareness and understanding  cruc08_able_self_started cruc08_able_self_current 
    
 Campus Climate for Diversity  
    
 4. Indicate how strongly you agree or disagree with each of the following statements  


 
SCALE 1=Strongly disagree, 2=Disagree, 3= Somewhat disagree, 4=Somewhat agree, 5=Agree, 6=Strongly 


agree 
 


  I feel free to express my political beliefs on campus  cruc08_agrxprspoli 
  I feel free to express my religious beliefs on campus  cruc08_agrxprsrlgn 
  Students are respected here regardless of their economic or social class  cruc08_agrses 
  Students are respected here regardless of their gender  cruc08_agrsex 
  Students are respected here regardless of their race or ethnicity  cruc08_agrrace 
  Students are respected here regardless of their religious beliefs  cruc08_agrrspctrlgn 
  Students are respected here regardless of their political beliefs  cruc08_agrpolitics 
  Students are respected here regardless of their sexual orientation  cruc08_agrsexorient 
    
 Academic Engagement  
    
 5. How frequently during this academic year have you done each of the following?  
 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Turned in a course assignment late cruc08_late_assign 
  Gone to class without completing assigned reading cruc08_without_read 
  Gone to class unprepared cruc08_class_unprepared 
  Skipped class cruc08_skipped_class 
  Raised your standard for acceptable effort due to the high standards of a faculty member  cruc08_raised_standard 
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  Extensively revised a paper at least once before submitting it to be graded  cruc08_revised_paper 
  Sought academic help from instructor or tutor when needed  cruc08_sought_help 
  Worked on class projects or studied as a group with other classmates outside of class  cruc08_class_project 
  Helped a classmate better understand the course material when studying together  cruc08_helped_mate 
    
 6. How frequently have you engaged in these activities so far this academic year?  
 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Taken a small research-oriented seminar with faculty  cruc08_fcltysmnr 
  Communicated with a faculty member by email or in person  cruc08_fcltycommun 
  Talked with the instructor outside of class about issues and concepts derived from a course  cruc08_fcltydiscussoutclss 
  Interacted with faculty during lecture class sessions  cruc08_fcltylctr 


  
Worked with a faculty member on an activity other than coursework (e.g., student 
organization, campus committee, cultural activity)  cruc08_fcltyothract 


 7. During this academic year, how often have you done each of the following? 
 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Contributed to a class discussion  cruc08_chllngclssdsc 
  Brought up ideas or concepts from different courses during class discussions  cruc08_chllngbrghtup 
  Asked an insightful question in class  cruc08_chllngaskedin 
  Found a course so interesting that you did more work than was required  cruc08_chllngsointrst 
  Chosen challenging courses, when possible, even though you might lower your GPA by doing so  cruc08_chllngcourse 
  Made a class presentation  cruc08_classpresent 
  Had a class in which the professor knew or learned your name  cruc08_profknowsname 
    
 8. On average, how much of your assigned course reading have you completed this academic year? 


 
SCALE 1=0-10%, 2=11-20%, 3=21-30%, 4=31-40%, 5=41-50%, 6=51-60%, 7=61-70%, 8=71-80%, 


9=81-90%, 10=91-100% cruc08_amount_reading 
   
 Plans and Aspirations  
    
 9. What do you plan to do when you graduate? cruc08_postbac_plans 


 


SCALE 1 =Enroll in graduate or professional school 
2=Work full-time 
3=Work part-time 
4=Be self-employed 
5=Study or work abroad 
6=Join armed forces 
7=Work in internship or volunteer position  
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8=Take a year off 
9=Do something else 
10=I have no idea at this point 


   
 10. What career do you hope to eventually have after you've completed your education? cruc08_aspirjob 


 


SCALE 1 =Artistic, creative professions 
2=Business, finance-related professions 
3=Education 
4=Engineering, computer programming 
5=Law 
6=Medicine, health-related professions 
7=Psychology, helping professions 
8=Researcher, scientist 
9=Other (please specify below) 
10=I have no idea whatsoever  


  If other___________________ cruc08_othrjob 
   
 11. What is the HIGHEST academic degree or credential that you plan to eventually earn? cruc08_postbac_degree 


 


SCALE 1 =Bachelor's degree (BA, BS, etc.) 
2=Teaching credential 
3=Business master's (MBA) 
4=Other professional master's (MEd, MPP, MPH, MFA, MLIS, MSN, MSW, M.ARCH, etc) 
5=Academic master's (MA, MS, etc.) 
6=Law degree (LLB or JD) 
7=Medical doctorate other than MD (DO, DDS, DVM, etc) 
8=Medical doctor (MD) 
9=Doctorate (PhD, EdD, etc) 
10=Multiple doctoral degrees (MD/PhD) 
11=I don't know yet  


   


 
12. Indicate the following research and creative activities that you are currently doing or have 
completed as a UC student. 


 


 SCALE 1=Yes, doing now or have done 0=No  


  A research project, creative activity, or paper as part of your coursework  cruc08_cmpltd_res 
  At least one student research course (e.g., course 99)  cruc08_res_99 
  At least one independent study course (e.g., 199)  cruc08_res_199 
  Assist faculty in research, with course credit  cruc08_res_fac_sch 
  Assist faculty in research for pay, without course credit  cruc08_res_fac_pay 
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  Assist faculty in research as a volunteer, without course credit  cruc08_res_fac_vol 
  Work on creative projects under the direction of faculty, with course credit cruc08_creat_sch 
  Work on creative projects under the direction of faculty for pay, without course credit cruc08_creat_pay 
  Work on creative projects under the direction of faculty as a volunteer, without course credit cruc08_creat_vol 
    
 Overall Satisfaction and Agreement  
    
 13. Please rate your level of satisfaction with the following aspects of your University education. 
 SCALE 1=Very dissatisfied, 2=Dissatisfied, 3=Somewhat dissatisfied, 4=Somewhat satisfied, 5=Satisfied, 6=Very satisfied 
  UC grade point average  cruc08_sat_ucgpa 
  Overall social experience  cruc08_sat_social 
  Overall academic experience  cruc08_sat_academic 
  Value of your education for the price you're paying  cruc08_sat_value 
   
 14. Please rate your level of agreement with the following statements  


 
SCALE 1=Strongly disagree, 2=Disagree, 3= Somewhat disagree, 4=Somewhat agree, 


5=Agree, 6=Strongly agree  
  I feel that I belong at this campus  cruc08_agree_belong 
  Knowing what I know now, I would still choose to enroll at this campus  cruc08_agree_reenroll 
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 Evaluation of the Major (Major Flag=y)  
    


 


14. The next section of this questionnaire asks you to evaluate your major based on your experience. 
Below are listed your major(s) according to University records. Please select the major that you will 
evaluate. If you have changed majors and would like to evaluate your new major, please write your 
new major in the space provided and select that major. 


Major_evaluated 


    
    
 15. What factors were very important to you in deciding on your major? [Major Flag=y]  
 SCALE 1=Yes, 0=No  
  Intellectual curiosity cruc08_major_curiosity 
  Leads to a high paying job cruc08_major_high_pay 
  Prepares me for a fulfilling career cruc08_major_fulfilling 
  Complements desire to study abroad cruc08_major_study_abroad 
  Parental desires cruc08_major_parents 
  Easy requirements cruc08_major_easy 
  Allows time for other activities cruc08_major_free_time 
  Provides international opportunities cruc08_major_international 
  Prestige cruc08_major_prestige 
  Couldn't get into my first choice of major cruc08_major_2ndchoice 
  Interest in subject area cruc08_major_interest 
  Prepares me for graduate/professional school cruc08_major_gradschl 
  Other cruc08_major_othreason 
  cruc08_major_othtxt 
   
 Answer the following questions about courses in your major. [Major Flag=y]  
 Answer the following questions about your coursework in general. [Major Flag=n]  
    
 16. Thinking back over your coursework this academic year, how often were you REQUIRED to do the following? 
 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Recognize or recall specific facts, terms and concepts  cruc08_recall 
  Explain methods, ideas, or concepts and use them to solve problems  cruc08_explain 


  
Break down material into component parts or arguments into assumptions to see the basis for 
different outcomes and conclusions  cruc08_analyzing 


  
Judge the value of information, ideas, actions and conclusions based on the soundness of sources, 
methods and reasoning  cruc08_evaluation 
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  Create or generate new ideas, products or ways of understanding  cruc08_generation 
   
 17. Thinking back on this academic year, how often have you done each of the following?  
 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Used facts and examples to support your viewpoint  cruc08_usedfacts 
  Incorporated ideas or concepts from different courses when completing assignments  cruc08_incorporated 
  Examined how others gathered and interpreted data and assessed the soundness of their conclusions  cruc08_examined 
  Reconsidered your own position on a topic after assessing the arguments of others  cruc08_reassess 
    
 18. Please answer the following questions about your educational experience overall. [Major Flag=n] or 
 Please answer the following questions about your major. [Major Flag=y]  
 SCALE 1=Yes, 0=No  


  
[Major Flag=y] Do you understand how the requirements of your major combine to produce a 
coherent understanding of a field of study? cruc08_major_coherent 


  [Major Flag=y] Are the program requirements well defined?  cruc08_major_defined 


  
Are there open channels of communication between faculty and students regarding student needs, 
concerns, and suggestions? cruc08_major_open 


  [Major Flag=y] Are department rules and policies clearly communicated?  cruc08_major_clear_rules 
  Are students treated equitably and fairly by the faculty?  cruc08_major_faculty_fair 
  [Major Flag=y] Is the description of the major in the catalogue accurate?  cruc08_major_catalogue 
  Do faculty clearly explain what constitutes plagiarism and its consequences?  cruc08_major_plagiarism 
  Do faculty provide prompt and useful feedback on student work? cruc08_major_feedback 
    


 
19. How satisfied are you with each of the following aspects of your educational experience? 
[Major Flag=n] or 


  


 How satisfied are you with each of the following aspects of your educational experience in the major? [Major Flag=y] 


 
SCALE 1=Very dissatisfied, 2=Dissatisfied, 3=Somewhat dissatisfied, 4=Somewhat satisfied, 


5=Satisfied, 6=Very satisfied, 0=Not Applicable 
 


  Variety of courses available in your major [Major Flag=y] cruc08_sat_course_variety 
  Quality of lower-division courses in your major  [Major Flag=y] cruc08_sat_ld_quality 
  Quality of upper-division courses in your major  [Major Flag=y] cruc08_sat_ud_quality 
  Advising by faculty on academic matters  cruc08_sat_advice_faculty 
  Advising by student peer advisors on academic matters  cruc08_sat_advice_peers 
  Advising by school or college staff on academic matters  cruc08_sat_advice_college 
  Advising by departmental staff on academic matters  cruc08_sat_advice_dept 
  Quality of faculty instruction  cruc08_sat_faculty_teach 
  Quality of teaching by graduate student TA's  cruc08_sat_ta_teach 
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  Availability of courses for general education or breadth requirements  cruc08_sat_ge_available 
  Availability of courses needed for graduation  cruc08_sat_courses_available 
  Access to small classes  cruc08_sat_small_classes 
  Access to faculty outside of class  cruc08_sat_access_faculty 
  Ability to get into a major that you want  cruc08_sat_major_choice 
  Opportunities for research experience or to produce creative products  cruc08_sat_research_opport 
  Educational enrichment programs (e.g., study abroad, UCDC, internships)  cruc08_sat_enrichment 
  Accessibility of library staff  cruc08_sat_library_staff 
  Availability of library research materials  cruc08_sat_library_research 
    


 


20. How many professors do you know well enough to ask for a letter of recommendation in support of an application for a 
job or for graduate or professional school? 


 SCALE 1=0, 2=1, 3=2, 4=3, 5 =4 or more cruc08_faculty_recommend 
    


 
21. You told us earlier how much time you spend studying and working in a week. How much time do you spend on each of 
these other activities in a typical week? 


 SCALE 1=O hours, 2=1-5 hours, 3=6-10 hours, 4=11-15, 5=16-20, 6=21-25, 7=26-30, 8=More than 30 


  Attending movies, concerts, sports or other entertainment events  cruc08_timemovie 
  Performing community service or volunteer activities  cruc08_timeserv 
  Participating in physical exercise, recreational sports, or physically active hobbies  cruc08_timeexerc 
  Participating in spiritual or religious activities  cruc08_timereligion 
  Participating in student clubs or organizations  cruc08_timeclub 
  Pursuing a recreational or creative interest (arts/crafts, reading, music, hobbies, etc.)  cruc08_timerecreat 
  Socializing with friends  cruc08_timefriends 
  Partying cruc08_timeparty 
  Spending time with family  cruc08_timefamily 


  
Using the computer for non-academic purposes (games, shopping, email/instant messaging, 
etc.)  cruc08_timeitfun 


  Watching TV  cruc08_timetv 
  Commuting to school and to work  cruc08_timecomute 
      


 
22. During this academic year, what was the average number of hours per night you slept on 
weeknights? 


 


 
SCALE 1=0-2 hours per night, 2=3-4 hours per night, 3=5-6 hours, 4=7-8 hours, 5=9-10 


hours, 6=11+ hours per night cruc08_timesleep 
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23. What is the SINGLE, MOST IMPORTANT thing your campus could realistically do to create a better undergraduate 
experience for students like you? 


   cruc08_mstimp1st 
    
    
 PART II: YOUR BACKGROUND AND PERSONAL CHARACTERISTICS  
    
 1. When did you come to the United States to live?  


 


SCALE 1=I was born in the U.S., 2=1991 or earlier, 3=1992, 4=1993, 5=1994, 6=1995, 
7=1996, 8=1997, 9=1998, 10= 1999, 11=2000, 12=2001, 13=2002, 14=2003, 
15=2004, 16=2005, 17=2006, 18=2007 or later 


cruc08_immigrant_year 
 


   
 2. When did you learn to speak English?  


 


SCALE 1 =English is my native language 
2=Before I was 5 years old 
3=When I was 6 to 10 years old 
4 =When I was 11 to 15 years old 
5=After turning 16 years old 


cruc08_age_english 
 


    


 
3. To the best of your knowledge, who among the following of your relatives was born in the 
U.S.? 


 


 SCALE 1=Born in U.S., 2=Foreign-born cruc08_mother_us 
  My mother  cruc08_father_us 
  My father  cruc08_mothers_mother_us 
  My mother's mother  cruc08_fathers_mother_us 
  My father's mother  cruc08_mothers_father_us 
  My mother's father  cruc08_fathers_father_us 
  My father's father  cruc08_mother_us 
  My father's mother  cruc08_father_us 
  My mother's father  cruc08_mothers_mother_us 
  My father's father  cruc08_fathers_mother_us 
    


 
[If mother born outside U.S.] 4a. What is the highest level of education reached by your mother in 
a foreign country?   


cruc08_mother_ed_foreign 
 


 SCALE 1=Less than the equivalent of high school in the U.S.  
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2=U.S. high school equivalent 
3=Equivalent of a U.S. associate's  or  postsecondary certificate 
4=Equivalent of a U.S. bachelor's 
5=Post-baccalaureate certificate 
6=Equivalent of a U.S. master's 
7=A professional degree 
8=Equivalent of a U.S. doctorate 


   


 
[If mother born outside U.S.] 4b. What is the highest level of education reached by your 
mother in the U.S.? 


cruc08_mother_ed_us 
 


 


SCALE 1=Less than a high school degree 
2=GED 
3=High School 
4=Associate's  or  postsecondary certificate 
5=Bachelor's degree 
6=Post-baccalaureate certificate (i.e. teaching certificate) 
7=Master's 
8=Professional degree 
9=Doctorate  


   
 [If mother born in U.S.] 4. What is the highest level of education reached by your mother? cruc08_mother_ed 


 


SCALE 1=Less than a high school degree 
2=GED 
3=High School 
4=Associate's  or  postsecondary certificate 
5=Bachelor's degree 
6=Post-baccalaureate certificate (i.e. teaching certificate) 
7=Master's 
8=Professional degree 
9=Doctorate  


   


 
[If father born outside U.S.] 5a. What is the highest level of education reached by your father 
in a foreign country?   


cruc08_father_ed_foreign 
 


 


SCALE 1=Less than the equivalent of high school in the U.S. 
2=U.S. high school equivalent 
3=Equivalent of a U.S. associate's  or  postsecondary certificate 
4=Equivalent of a U.S. bachelor's  
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5=Post-baccalaureate certificate 
6=Equivalent of a U.S. master's 
7=A professional degree 
8=Equivalent of a U.S. doctorate 


   


 
[If father born outside U.S.] 5b. What is the highest level of education reached by your father 
in the U.S.? 


cruc08_father_ed_us 
 


 


SCALE 1=Less than a high school degree 
2=GED 
3=High School 
4=Associate's  or  postsecondary certificate 
5=Bachelor's degree 
6=Post-baccalaureate certificate (i.e. teaching certificate) 
7=Master's 
8=Professional degree 
9=Doctorate  


   
 [If father born in U.S.] 5. What is the highest level of education reached by your father? cruc08_father_ed 


 


SCALE 1=Less than a high school degree 
2=GED 
3=High School 
4=Associate's  or  postsecondary certificate 
5=Bachelor's degree 
6=Post-baccalaureate certificate (i.e. teaching certificate) 
7=Master's 
8=Professional degree 
9=Doctorate  


   
 6. To the best of your knowledge, how many of your grandparents went to college? cruc08_grandparents_college 


 


SCALE 1=I don't know 
2=None 
3=One 
4=Two 
5=Three 
6=Four  


    
 7. Which of the following best describes your social class when you were growing up? cruc08_social_class 
 SCALE 1=Low income or poor, 2=Working class, 3=middle class, 4=Upper-middle or  
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professional class, 5=Wealthy 
    


 
8. To the best of your knowledge, which category includes the total annual combined income 
of your parent(s) before taxes in 2007? 


cruc08_income 
 


 


SCALE 1=Less than $10,000 
2=$10,000 to $19,999 
3=$20,000 to $34,999 
4=$35,000 to $49,999 
5=$50,000 to $64,999 
6=$65,000 to $79,999 
7=$80,000 to $99,999 
8=$100,000 to $124,999 
9 =$125,000 to $149,999 
10 =$150,000 to $199,999 
11 =$200,000 or more  


    
 9. What is your religious/spiritual preference? cruc08_religion 
  1= Spiritual but not associated with a major religion  
  2=Not particularly spiritual  
  3=Baptist  
  4=Buddhist  
  5=Christian Church (Disciples)  
  6=Eastern Orthodox  
  7=Episcopalian  
  8=Hindu  
  9=Jewish  
  10=Lutheran  
  11=Methodist  
  12=Muslim  
  13=Presbyterian  
  14=Quaker  
  15=Roman Catholic  
  16=Seventh Day Adventist  
  17=Sikh  
  18=Taoist  
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  19=Unitarian/Universalist  
  20=United Church of Christ/Congregational  
  21=Other Christian  
  22=Other Religion  
    
 10. What is your sexual orientation?  


 
SCALE 1=Bisexual, 2= Gay/Lesbian, 3= Heterosexual, 4= Questioning/Unsure, 5= Queer, 


6= Decline to State, 7= Other 
cruc08_sexorient 
 


    
 11. With which gender do you identify? cruc08_gender 
 SCALE 1=Female, 2=Male, 3=Transgender, 4=Genderqueer, 5=Decline to State, 6=Other  
    
 12. How would you characterize your political orientation? cruc08_poliorient 


 
SCALE 1=Very liberal, 2=Liberal, 3=Slightly liberal, 4=Moderate: middle of the road, 


5=Slightly conservative, 6=Conservative, 7=Very conservative  
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Module 1: Student Life and Development  


 GOALS   
    
 1. Indicate how important each of the following college goals is to you. 


 
SCALE 1=Not important, 2=Not very important, 3=Somewhat important, 4=Important, 


5=Very Important, 6=Essential 
 


  Be in a position to give something back to my community after finishing my education  dvuc08_giveback 
  Acquire a well-rounded general education  dvuc08_wellround 
  Discover what kind of person I really want to be  dvuc08_discrself 
  Achieve a high GPA  dvuc08_highgpa 
  Form romantic relationships  dvuc08_romance 
  Establish meaningful friendships  dvuc08_rltnshps 
  Prepare for graduate or professional school  dvuc08_gradschl 
  Obtain the skills I need to pursue my chosen career  dvuc08_careerskl 
  Be in a position to make a lot of money after finishing my education  dvuc08_makemoney 
  Explore new ideas  dvuc08_ideas 
  Enjoy my college years before assuming adult responsibilities  dvuc08_enjoy 
  Develop a personal code of values and ethics  dvuc08_values 
  Develop an in-depth understanding of a specific field of study  dvuc08_fieldstdy 
  Integrate spirituality into my life  dvuc08_spirit 
  Establish social networks that will help further my career  dvuc08_socnet 
  Obtain the skills I need to function in the international arena  dvuc08_obtnskills 
    
 PERCEPTIONS AND CAMPUS CLIMATE  


 
2. Based on your experience and observation, rate the general climate for students of your UC campus 
along the following dimensions:  


 SCALE 1 to 6  
  Friendly to Hostile dvuc08_friendnot 
  Caring to Impersonal dvuc08_carenot 
  Intellectual to Not Intellectual dvuc08_intellnot 
  Tolerant of diversity to Intolerant of diversity dvuc08_tolernnot 
  Safe to Dangerous dvuc08_safenot 
  Too easy academically to Too hard academically dvuc08_easyhard 
  Not affordable to Affordable dvuc08_affordornot 
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3. How often have you gained a deeper understanding of other perspectives through conversations with fellow 
students because they differed from you in the following ways? 


 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Their religious beliefs were very different than yours  dvuc08_diff_religion 
  Their political opinions were very different from yours  dvuc08_diff_politics 
  They were of a different nationality than your own  dvuc08_diff_nationality 
  They were of a different race or ethnicity than your own  dvuc08_diff_race 
  Their sexual orientation was different  dvuc08_diff_sexorient 
  They were from a different social class  dvuc08_diff_ses 
    


 4. Please indicate the extent to which you agree with the following statements 


 
SCALE 0=Not Applicable, 1=Strongly disagree, 2=Disagree, 3=Disagree somewhat, 


4=Agree somewhat, 5=Agree, 6=Strongly agree  
  Students of my race/ethnicity are respected on this campus dvuc08_rspct_race 
  Students of my socio-economic status are respected on this campus dvuc08_rspct_socio 
  Students of my gender/sexual identity are respected on this campus dvuc08_rspct_gndr 
  Students of my religious beliefs are respected on this campus dvuc08_rspct_relgn 
  Students of my political beliefs are respected on this campus dvuc08_rspct_poli 
  Students of my sexual orientation are respected on this campus dvuc08_rspct_sexor 
  Students of my immigration background are respected on this campus dvuc08_rspct_immgnt 


  
Students with a physical, psychological, or learning disability like mine are respected on this 
campus dvuc08_rspct_disabl 


    


 
5. In this academic year, I have heard teaching faculty or instructors express negative or 
stereotypical views about:  


 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Race or ethnicity dvuc08_fac_race 
  Gender or sexual identity dvuc08_fac_gender 
  Political beliefs or affiliation dvuc08_fac_poli 
  Religion dvuc08_fac_relig 
  Sexual orientation dvuc08_fac_sex 
  Socio-economic status dvuc08_fac_ses 
  Immigration background dvuc08_fac_immgnt 
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  Physical, psychological, or learning disabilities dvuc08_fac_disable 
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 6. In this academic year, I have heard nonteaching staff or administrators express negative or stereotypical views about: 
 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Race or ethnicity dvuc08_staff_race 
  Gender or sexual identity dvuc08_staff_gender 
  Political beliefs or affiliation dvuc08_staff_poli 
  Religion dvuc08_staff_relig 
  Sexual orientation dvuc08_staff_sex 
  Socio-economic status dvuc08_staff_ses 
  Immigration background dvuc08_staff_immgnt 
  Physical, psychological, or learning disabilities dvuc08_staff_disable 
    
 7. In this academic year, I have heard students express negative or stereotypical views about:  
 SCALE 1=Never, 2=Rarely, 3=Occasionally, 4=Somewhat often, 5=Often, 6=Very often  
  Race or ethnicity dvuc08_stdnt_race 
  Gender or sexual identity dvuc08_stdnt_gender 
  Political beliefs or affiliation dvuc08_stdnt_poli 
  Religion dvuc08_stdnt_relig 
  Sexual orientation dvuc08_stdnt_sex 
  Socio-economic status dvuc08_stdnt_ses 
  Immigration background dvuc08_stdnt_immgnt 
  Physical, psychological, or learning disabilities dvuc08_stdnt_disable 
    


 8. Please rate your awareness and understanding in the following issues when you started at this campus and now 
 SCALE 1=Very poor, 2=Poor, 3=Fair, 4=Good, 5=Very Good, 6=Excellent  
   Started UC Currently 
  My own racial and ethnic identity. dvuc08_ethniciden_started dvuc08_ethniciden_current 
  Social class and economic differences/issues. dvuc08_econdiff_started dvuc08_econdiff_current 
  Racial and ethnic differences/issues. dvuc08_ethdiff_started dvuc08_ethdiff_current 
  Gender and sexual orientation differences/issues. dvuc08_gendsexualdiff_started dvuc08_gendsexualdiff_current 
  Physical disability issues dvuc08_phsdisable_started dvuc08_phsdisable_current 
  Emotional disability issues dvuc08_emodisable_started dvuc08_emodisable_current 
    
 9. What is your level of agreement or disagreement with the following: 
 SCALE 1=Strongly disagree, 2=Disagree, 3=Disagree somewhat, 4=Agree somewhat, 5=Agree, 6=Strongly agree 
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  I feel valued as an individual on this campus dvuc08_valued 
  There is a clear sense of appropriate and inappropriate behavior on this campus dvuc08_clrbhvr 
  I am proud to be a student at this campus dvuc08_improud 
  Most students are proud to attend this school dvuc08_stndproud 
  This institution values students’ opinions. dvuc08_stndopnn 
  Academic cheating is a problem on this campus. dvuc08_cheat 
  Alcohol use is a problem on this campus. dvuc08_alcohol 
  Drug use is a problem on this campus. dvuc08_druguse 
  Diversity is important on this campus. dvuc08_dvrsimprtcmps 
  Diversity is important to me. dvuc08_dvrsimprtme 
    
 MENTAL HEALTH AND WELLNESS  
    


 
10. During this academic year, how often has feeling depressed, stressed, or upset been an 
obstacle to your school work or academic success?   


 SCALE 1= Never, 2=Rarely, 3=Occasionally, 4=Somewhat often,  5=Often, 6=Very often  dvuc08_stress 
    
 11. In this academic year, what was your experience with [campus counseling and psychological services]? 
  1=Didn't need dvuc08_counselexp 
  2=Needed but didn't use (skip to #11c)  
  3=Used the service at least once (go to #11a and #11b)  
    
 11a. Was the treatment you received effective? dvuc08_counseleffect 
 SCALE 4=Not Applicable, 3= Not effective, 2 =Effective, 1= Very effective  
    
 11b. Please rate the quality of the service that you received dvuc08_counselquality 
 SCALE 1=Excellent, 2=Good, 3=Fair, 4=Poor  


    
 11c. How could [campus counseling] better serve your needs? Please be specific dvuc08_counselbetter 
    
 11d. If you might have needed the service but didn’t use this service, why not?  
 SCALE 1= True for me, 0=Not true for me  
  I had never heard of it dvuc08_ccnousenohear_RECODE 
  I didn't know what it offered dvuc08_ccnouseoffered_RECODE 
  I didn't know if I was eligible dvuc08_ccnouseelig_RECODE 
  I didn’t know how to access it dvuc08_ccnouseaccess_RECODE 
  I didn’t think it would help dvuc08_ccnousenohelp_RECODE 
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  I had concerns about possible costs dvuc08_ccnousecost_RECODE 
  I had concerns about possible lack of confidentiality dvuc08_ccnouseprivacy_RECODE 
  I was embarrassed to use it dvuc08_ccnouseembrss_RECODE 
  I didn't have enough time dvuc08_ccnousetime_RECODE 
  It has a poor reputation dvuc08_ccnousereput_RECODE 
  The hours are inconvenient dvuc08_ccnousehours_RECODE 
  The location is inconvenient dvuc08_ccnouselocate_RECODE 
  The wait for an appointment was too long dvuc08_ccnousewait_RECODE 
  I got help from another university service or staff person instead dvuc08_ccnouseothr_RECODE 
  I got help off-campus dvuc08_ccnouseoffcmp_RECODE 
   dvuc08_ccnousenohear_RECODE 
 SUMMARY OBSERVATIONS  
    


 
12. Please describe for us the most important way that you have changed or developed as a person 
since you became a student at the University of California. dvuc08_chngprsn 


    


 


13. Please describe for us the most important way in which your awareness, understanding, or 
relationship to the world we live in has changed since you became a student at the University of 
California. dvuc08_chngaware 


 


12. Think about the type of person you are. With which, if any, of the following types of students on 
your UC campus do you personally identify? That is, which of these "college identities" best describes 
who you are?  


 SCALE 0=No, 1=YES  
  Artsy students dvuc08_artsy 
  Athletes/jocks dvuc08_jocks 
  Conservative students dvuc08_con 
  Feminist students dvuc08_fems 
  Fraternity/sorority members dvuc08_greek 
  Immigrant students dvuc08_immig 
  Lesbian, gay, bisexual, or transgender students dvuc08_gay 
  Liberal students dvuc08_lib 
  Partiers dvuc08_party 
  Religious or spiritual students dvuc08_religious 
  Slackers dvuc08_slack 
  Students from very poor backgrounds dvuc08_poor 
  Students from very rich backgrounds dvuc08_rich 
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  Students in my major or field of interest dvuc08_major 
  Students involved in my campus organization dvuc08_orgnztn 
  Students of my racial or ethnic background dvuc08_race 
  Students who are serious about getting good grades dvuc08_serious 
  Transfer students dvuc08_transfer 
    
    
 12a. With which ONE of these groups do you MOST strongly identify? dvuc08_mostidntfy 
 SCALE 1=Artsy students  
  2=Athletes/jocks  
  3=Conservative students  
  4=Feminist students  
  5=Fraternity/sorority members  
  6=Immigrant students  
  7=Lesbian, gay, bisexual, or transgender students  
  8=Liberal students  
  9=Partiers  
  10=Religious or spiritual students  
  11=Slackers  
  12=Students from very poor backgrounds  
  13=Students from very rich backgrounds  
  14=Students in my major or field of interest  
  15=Students involved in my campus organization  
  16=Students of my racial or ethnic background  
  17=Students who are serious about getting good grades  
  18=Transfer students  
  19=Other, please specify:  
 12b. With which ONE of these groups do you identify LEAST? dvuc08_leastidntfy 
 SCALE 1=Artsy students  
  2=Athletes/jocks  
  3=Conservative students  
  4=Feminist students  
  5=Fraternity/sorority members  
  6=Immigrant students  
  7=Lesbian, gay, bisexual, or transgender students  
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  8=Liberal students  
  9=Partiers  
  10=Religious or spiritual students  
  11=Slackers  
  12=Students from very poor backgrounds  
  13=Students from very rich backgrounds  
  14=Students in my major or field of interest  
  15=Students involved in my campus organization  
  16=Students of my racial or ethnic background  
  17=Students who are serious about getting good grades  
  18=Transfer students  
  19=Other, please specify:  
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Module 2: Academic Engagement 


 
1. We would like to hear more about being an undergraduate at a research university. Please indicate your level of agreement 
with the following statements. 


 
SCALE 1=Strongly disagree, 2=Disagree, 3=Disagree somewhat, 4=Agree somewhat, 5=Agree, 


6=Strongly agree 
 


  My UC campus has a strong commitment to undergraduate education  aeuc08_aspects_rescmmt 
  Attending a university with world-class researchers is important to me  aeuc08_aspects_resimpt 


  
It doesn't really matter where I get my undergraduate education (UC, CSU, community college) since 
they are all similar in quality  aeuc08_aspects_resnodif 


  The emphasis on research detracts from the quality of teaching on this campus  aeuc08_aspects_resdtract 
    


 
2. How important to you are the following aspects of being an undergraduate at a research university 
like UC? 


 


 
SCALE 1=Not important, 2=Not very important, 3=Somewhat important, 4=Important, 5=Very 


Important, 6=Essential  
  Learning about faculty research  aeuc08_aspects_lrnfacres 
  Having courses with faculty members who refer to their own research as part of the class  aeuc08_aspects_facrefres 
  Learning research methods  aeuc08_aspects_resmthds 
  Assisting faculty members in their research, for pay, course credit, or as a volunteer  aeuc08_aspects_asstfacpay 
  Pursuing your own research  aeuc08_aspects_prsueownres 
  The prestige of this university when you apply to grad school  aeuc08_aspects_univprstggrd 
  The prestige of this university when you apply for a job  aeuc08_aspects_univprstgjob 
  Having access to a world-class library collection  aeuc08_aspects_wrldclsslib 
  Being able to attend plays, concerts, lectures, and other cultural events on campus  aeuc08_aspects_clturoncmpus 
    
 3. In which of the following activities have you participated or are now participating? 
 SCALE 1= Yes, Doing, have done, 0= No  
  Internship under the direction of a faculty member  aeuc08_intrnwfac 
  Other internship  aeuc08_intrnothr 
  Any UC study abroad, including EAP and summer study abroad  aeuc08_ucoeap 
  Study abroad program affiliated with another college or university  aeuc08_uccmpeap 
  Study abroad program NOT affiliated with a college or university  aeuc08_eapnotcol 
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4. During this academic year, how often have each of the following been obstacles to your school work 
or academic success? 


 


 SCALE 1=Not at all, 2=Rarely, 3=Occasionally, 4=Frequently, 5=All the time  


  Competing job responsibilities (i.e., paid employment) aeuc08_obst_job 
  Competing family responsibilities  aeuc08_obst_fam 
  Other competing responsibilities (e.g., athletics, clubs, internship) aeuc08_obst_othr 
  Weak English skills  aeuc08_obst_engl 
  Weak math skills aeuc08_obst_math 
  Inadequate study skills (e.g., knowing how to start, knowing how to get help, organizing material) aeuc08_obst_skill 


 
 Poor study behaviors (e.g., wait till last minute, easily distracted, too much social time, too much 


surfing) aeuc08_obst_behav 
  Bad study environment (e.g., noisy roommate, poor Internet access, inadequate computer or software) aeuc08_obst_envr 
  Feeling depressed, stressed, or upset aeuc08_obst_depress 
  Physical illness or condition aeuc08_obst_ill 
    
 5. How important is it to you to graduate in four years, or if you are a transfer student, two years?  aeuc08_fouryr 


 
SCALE 1=Not important, 2=Not very important, 3=Somewhat important, 4=Important, 5=Very 


Important, 6=Essential  
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Module 3: Civic Engagement  


 Activities  
    
 1. During this academic year, have you been involved in any of the following activities or organizations? 


  Campus-based activities organizations  
 SCALE 1=Neither, 2=Participant or member, 3=Officer or leader  
       Academic (e.g., math club, philosophy club) ceuc08_acadgrp 
       Advocacy (e.g., Amnesty International, Living Wage Advocacy, Sierra Club) ceuc08_advocgrp 
       Campus Sports Club (e.g., rugby club, Kendo club) ceuc08_sprtclubgrp 
       Campus Varsity Team (e.g., basketball, softball, soccer) ceuc08_ncaagrp 
       Governing Bodies (e.g., student government, IFC, panhellenic, residence hall association) ceuc08_govgrp 
       Greek fraternity or sorority ceuc08_greekgrp 
       Honor society ceuc08_honorgrp 
       Media (e.g., campus newspaper, radio station) ceuc08_mediagrp 
       Performing group (e.g., school band, dance team) ceuc08_perfgrp 
       Political (e.g., Young Republicans, College Democrats) ceuc08_poligrp 
       Recreational (e.g., chess club, bike club, rock climbing club) ceuc08_recrgrp 
       Religious (e.g., Korean Campus Ministry, World Peace Buddhist Club) ceuc08_religgrp 
       Service (e.g., Special Olympics volunteers Club, Jewish Social Action Committee) ceuc08_servgrp 
       Other campus-based club or organization  ceuc08_othrgrp 
       Off-campus club or organization  ceuc08_offcmps 
    
 2. Which of these best describes your opinion on the following statements?  


 
SCALE 1=Strongly disagree, 2=Disagree, 3=Disagree somewhat, 4=Agree somewhat, 5=Agree, 


6=Strongly agree 
 


  Opportunities for community service while on this campus are important to me  ceuc08_cmntyserv 
  Opportunities to develop my leadership skills while on this campus are important to me  ceuc08_devlead 
  My experience on this campus provides adequate opportunity to explore my cultural identity  ceuc08_idnty 
  I feel I can express my political opinions on campus  ceuc08_xprsview 
    
 Community Service & Leadership  
    
 3. DURING THIS ACADEMIC YEAR, have you done community service work either on or off campus?  
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 SCALE 0=No (Go to #4) , 1=YES ceuc08_srvcyn 
    


 


3a. How did you get involved in this particular community service work? If you have been involved in 
more than one form of community service, please answer for the one that has been the largest time 
commitment. 


ceuc08_how 
 


 SCALE 1=Through a related class  
  2=Through a program where I receive course credit (e.g., field studies credit for tutoring)  
  3=Through a formal service program (AmeriCorps, VISTA, etc.) where I receive pay or a stipend  
  4=Through my fraternity or sorority  
  5=Through another student organization on campus  
  6=Through a university department or program  
  7=Through my religious organization or church  
  8=Through my internship  
  9=I found the work on my own ceuc08_how_txt 
    


 


3b. What was the type of organization where you did this community service? If you have been 
involved in more than one form of community service, please answer for the one that has been the 
largest time commitment. 


ceuc08_typeorg 
 


 SCALE 1=K-12 school  
  2=Preschool  
  3=Adult literacy or ESL program  
  4=Youth services agency  
  5=Student government  
  6=Environmental group  
  7=Homeless shelter  
  8=Soup kitchen  
  9=Food bank  
  10=Housing organization  
  11=Clinic or hospital  
  12=Animal shelter  
  13=Help hotline  
  14=Religious organization  
  15=Political party  
  16=Political or advocacy organization  
  17=Other, please specify: ceuc08_orgtype_txt 
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 3c. What kind of community service work did you do? Please check all that apply.  
 SCALE 0=Not Applicable, 1=Doing  
  Tutoring ceuc08_tutor 
  Mentoring ceuc08_mentor 
  Teaching or educating ceuc08_teach 
  Outreach ceuc08_outreach 
  Counseling ceuc08_counsel 
  Publicity ceuc08_publicity 
  Fundraising ceuc08_develpmnt 
  Computer or technical support ceuc08_cmptr 
  General support ceuc08_general 
  Building or landscaping ceuc08_bldg 
  Preparing or serving food ceuc08_serve_food 
  Collecting food ceuc08_collect_food 
  Health care ceuc08_health 
  Environmental clean up ceuc08_environ 
  Other, please specify: ceuc08_servactv_txt_rad 
   ceuc08_servactv_txt 
 Political Engagement  
    
 4. Do you consider yourself to be a Democrat, a Republican or an Independent?  
 SCALE 1 Democrat, 2= Republican, 3=Independent ceuc08_poliparty 
  If Democrat, Do you consider yourself to be a strong Democrat? ceuc08_strngdmcrt 
  If Republican, Do you consider yourself to be a strong Republican? ceuc08_strngrpblcn 
 SCALE 0=No, 1=YES  
  If Independent, Do you lean more toward Democratic Party or Republican Party? ceuc08_ind_lean 
 SCALE 1=Democratic, 2=Republican  
   
 5. Are you registered to vote?   
 SCALE 0=No, 1=YES ceuc08_registered 
  If registered  
  Are you registered to vote in the same city as your campus? ceuc08_rgstrdcity 
 SCALE 0=No, 1=YES  
  If not registered  
  What is the primary reason why you are not registered?  ceuc08_whynotrgstrd 
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 SCALE    1=Not a citizen, 2= Not interested, 3= Other __________________ ceuc08_whynotrgstrdtxt 
    
 6. In the presidential election this November, will you vote? ceuc08_nov_vote 
 SCALE 1=Definitely will, 2=Probably will, 3=Maybe, 4=Probably not 
  If No or Definitely Not, then "Why won't you vote?"  


 SCALE    1=Not a citizen, 2= Not interested, 3= Other __________________ 
ceuc08_whynotvote               
ceuc08_votenottxt 


   
 7. In the current election season, to what extent have you done the following?  
 SCALE 1=A great deal, 2= A significant amount of time, 3=Some, 4=Not much, 5=None  
  Worked for a campaign ceuc08_poliengagcampaign 
  Contributed money to a campaign ceuc08_poliengagmoney 
  Privately urged others to vote a particular way ceuc08_poliengagpersuade 
  Paid attention to candidates and issues ceuc08_poliengagcattent 
  Talked about the campaign with other students ceuc08_poliengagtalk 
    
 8. How important is voting to you personally? ceuc08_voteimport 
 SCALE 1=Not important, 2= Important, 3=Very Important  
    
 9. Will you use the following information sources when deciding how to vote?  
 SCALE 0=No, 1=YES  
  Internet searches ceuc08_infoinet 
  Newspapers or magazines (hardcopy or Internet) ceuc08_infopaper 
  Candidate debates ceuc08_infodebate 
  Friends and family members ceuc08_infofriend 
  TV news ceuc08_infotvnews 
  Paid advertising ceuc08_infopaid 
  Postal mailings ceuc08_infomail 
  Electronic mailings ceuc08_infoemail 
  Phone calls ceuc08_infophone 
  Rallies or other public events ceuc08_inforally 
    


 


10. Please rate how important the following issues are in your decision about which candidate to 
support. Use a scale from 0 to 10 where zero is not at all important and 10 means that you would not 
support a candidate who disagreed with you about the issue. 


 


 SCALE 0 to 10  
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  Safety from terrorism ceuc08_issue_terror 
  Sexual health issues like HIV and AIRS ceuc08_issue_sexhlth 
  Teen pregnancy ceuc08_issue_teens 
  Gun violence ceuc08_issue_guns 
  Discrimination and prejudice ceuc08_issue_discrim 
  Drug and alcohol use ceuc08_issue_drugs 
  Job creation ceuc08_issue_jobs 
  Access to affordable higher education ceuc08_issue_highed 
  The environment ceuc08_issue_envr 
  Access to affordable health care ceuc08_issue_health 
  Privacy issues (e.g., Internet, junk mail) ceuc08_issue_private 
  Issues of morality ceuc08_issue_moral 
  Tolerance for those who are different ceuc08_issue_toler 
  Retirement security ceuc08_issue_retire 
  Abortion ceuc08_issue_abort 
  The growing federal deficit ceuc08_issue_deficit 
  The war in Iraq ceuc08_issue_war 
  Taxes ceuc08_issue_tax 
  Gay and lesbian issues ceuc08_issue_gay 
  Transgender issues ceuc08_issue_transg 
    
 11. Do you think this country is moving in the right direction or wrong direction? ceuc08_direction 
 SCALE 1=Right direction, 2=Wrong direction, 3=Don't know  
    


 








SAM
PLE


National Survey of Student Engagement 2009
The College Student Report


1


Very 
often Often


Some-
times Never


a. Asked questions in class or 
contributed to class discussions


b. Made a class presentation


c. Prepared two or more drafts
of a paper or assignment
before turning it in


d. Worked on a paper or project that 
required integrating ideas or
information from various sources


e. Included diverse perspectives
(different races, religions, genders, 
political beliefs, etc.) in class
discussions or writing assignments


f. Come to class without completing 
readings or assignments


g. Worked with other students on 
projects during class


h. Worked with classmates
outside of class to prepare
class assignments


i. Put together ideas or concepts
from different courses when
completing assignments or
during class discussions


j. Tutored or taught other
students (paid or voluntary)


k. Participated in a community-based 
project (e.g., service learning) as 
part of a regular course


l. Used an electronic medium
(listserv, chat group, Internet,
instant messaging, etc.) to discuss 
or complete an assignment


m. Used e-mail to communicate
with an instructor


n. Discussed grades or assignments 
with an instructor


o. Talked about career plans with
a faculty member or advisor


p. Discussed ideas from your
readings or classes with faculty 
members outside of class


q. Received prompt written or oral 
feedback from faculty on your 
academic performance


Very 
often Often


Some-
times Never


r. Worked harder than you thought 
you could to meet an instructor’s 
standards or expectations


s. Worked with faculty members on 
activities other than coursework 
(committees, orientation,
student life activities, etc.)


t. Discussed ideas from your
readings or classes with others 
outside of class (students,
family members, co-workers, etc.)


u. Had serious conversations with 
students of a different race or 
ethnicity than your own


v. Had serious conversations with
students who are very different 
from you in terms of their
religious beliefs, political
opinions, or personal values


2 During the current school year, how much has 
your coursework emphasized the following
mental activities?


Very 
much


Quite
a bit Some


Very 
little


a. Memorizing facts, ideas, or
methods from your courses and 
readings so you can repeat them
in pretty much the same form


b. Analyzing the basic elements of 
an idea, experience, or theory,
such as examining a particular
case or situation in depth and
considering its components


c. Synthesizing and organizing 
ideas, information, or experiences 
into new, more complex
interpretations and relationships


d. Making judgments about the 
value of information, arguments,
or methods, such as examining
how others gathered and
interpreted data and assessing
the soundness of their conclusions


e. Applying theories or concepts to 
practical problems or in new
situations


In your experience at your institution during the current school year, about how often have you done each 
of the following? Mark your answers in the boxes. Examples:      or 
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3 During the current school year, about how much 
reading and writing have you done?


a. Number of assigned textbooks, books, or book-length packs of 
course readings


None 1-4 5-10 11-20 More than 20


b. Number of books read on your own (not assigned) for personal 
enjoyment or academic enrichment


None 1-4 5-10 11-20 More than 20


c. Number of written papers or reports of 20 pages or more


None 1-4 5-10 11-20 More than 20


d. Number of written papers or reports between 5 and 19 pages


None 1-4 5-10 11-20 More than 20


e. Number of written papers or reports of fewer than 5 pages


None 1-4 5-10 11-20 More than 20


4 In a typical week, how many homework problem 
sets do you complete?


1-2 3-4 5-6
More 


than 6None


a. Number of problem sets that 
take you more than an hour 
to complete


b. Number of problem sets that 
take you less than an hour
to complete


5 Mark the box that best represents the extent to 
which your examinations during the current school 
year have challenged you to do your best work.
Very little Very much


1 2 3 4 5 6 7


Very 
often Often


Some-
times Never


a. Attended an art exhibit, play, dance, 
music, theater, or other performance


6 During the current school year, about how often 
have you done each of the following?


b. Exercised or participated in
physical fitness activities


c. Participated in activities to
enhance your spirituality
(worship, meditation, prayer, etc.)


d. Examined the strengths and
weaknesses of your own
views on a topic or issue


e. Tried to better understand someone 
else’s views by imagining how an 
issue looks from his or her perspective 


f. Learned something that changed
the way you understand an issue
or concept


Done
Plan 
to do


Do not 
plan
to do


Have
not


decided


a. Practicum, internship,
field experience, co-op
experience, or clinical
assignment


7 Which of the following have you done or do
you plan to do before you graduate from your
institution?


b. Community service or
volunteer work


c. Participate in a learning
community or some other
formal program where
groups of students take
two or more classes
together


d. Work on a research project
with a faculty member 
outside of course or
program requirements


e. Foreign language
coursework


f. Study abroad


g. Independent study or
self-designed major


h. Culminating senior
experience (capstone
course, senior project or
thesis, comprehensive
exam, etc.)


8 Mark the box that best represents the quality of 
your relationships with people at your institution.


a. Relationships with other students


Unfriendly,
Unsupportive,


Sense of alienation


Friendly,
Supportive,


Sense of belonging


1 2 3 4 5 6 7


b. Relationships with faculty members


Unavailable,
Unhelpful,


Unsympathetic


Available,
Helpful,


Sympathetic


1 2 3 4 5 6 7


c. Relationships with administrative personnel and offices


Unhelpful,
Inconsiderate,


Rigid


Helpful,
Considerate,


Flexible


1 2 3 4 5 6 7
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9 About how many hours do you spend in a typical 
7-day week doing each of the following?


a. Preparing for class (studying, reading, writing, doing 
homework or lab work, analyzing data, rehearsing, and 
other academic activities)


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30Hours per week


b. Working for pay on campus


c. Working for pay off campus


Hours per week


d. Participating in co-curricular activities (organizations, campus 
publications, student government, fraternity or sorority, 
intercollegiate or intramural sports, etc.)


Hours per week


e. Relaxing and socializing (watching TV, partying, etc.)


Hours per week


f. Providing care for dependents living with you (parents, 
children, spouse, etc.)


Hours per week


g. Commuting to class (driving, walking, etc.)


Hours per week


Very 
much


Quite 
a bit Some


Very 
little


10 To what extent does your institution emphasize 
each of the following?


a. Spending significant amounts of 
time studying and on academic
work


b. Providing the support you need
to help you succeed academically


c. Encouraging contact among
students from different economic, 
social, and racial or ethnic
backgrounds


d. Helping you cope with your non-
academic responsibilities (work, 
family, etc.)


e. Providing the support you need
to thrive socially


f. Attending campus events and 
activities (special speakers, cultural 
performances, athletic events, etc.)


g. Using computers in academic work


Very 
much


Quite 
a bit Some


Very 
little


11 To what extent has your experience at this 
institution contributed to your knowledge, skills, 
and personal development in the following
areas?


a. Acquiring a broad general
education


b. Acquiring job or work-related 
knowledge and skills


c. Writing clearly and effectively


d. Speaking clearly and effectively


e. Thinking critically and analytically


f. Analyzing quantitative problems


g. Using computing and information 
technology


h. Working effectively with others


i. Voting in local, state, or
national elections


j. Learning effectively on your own


k. Understanding yourself


l. Understanding people of other
racial and ethnic backgrounds


m. Solving complex real-world
problems


p. Developing a deepened sense
of spirituality


o. Contributing to the welfare of
your community


n. Developing a personal code of
values and ethics


12 Overall, how would you evaluate the quality of 
academic advising you have received at your
institution?


Excellent


Good


Fair


Poor


13 How would you evaluate your entire educational 
experience at this institution?


Excellent


Good


Fair


Poor


14 If you could start over again, would you go to the 
same institution you are now attending?


Definitely yes


Probably yes


Probably no


Definitely no


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


Hours per week
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Male


16 Your sex:


Female


17 Are you an international student or foreign
national?


Yes No


American Indian or other Native American


18 What is your racial or ethnic identification?
(Mark only one.)


Asian, Asian American, or Pacific Islander


Black or African American


White (non-Hispanic)


Mexican or Mexican American


Puerto Rican


Other Hispanic or Latino


Multiracial


Other


I prefer not to respond


19 What is your current classification in college?
Freshman/first-year


Sophomore


Junior


Senior


Unclassified


20 Did you begin college at your current
institution or elsewhere?


Started here Started elsewhere


Vocational or technical school


21 Since graduating from high school, which of
the following types of schools have you
attended other than the one you are
attending now? (Mark all that apply.)


Community or junior college


4-year college other than this one


None


Other


22 Thinking about this current academic term, 
how would you characterize your enrollment?


Full-time Less than full-time


23 Are you a member of a social fraternity or
sorority?


Yes No


24 Are you a student-athlete on a team sponsored
by your institution’s athletics department?


Yes No  (Go to question 25.)


25 What have most of your grades been up to now
at this institution?


A


A-


B+


B


B-


C+


C


C- or lower


Dormitory or other campus housing (not fraternity/
sorority house)


26 Which of the following best describes where
you are living now while attending college?


Residence (house, apartment, etc.) within
walking distance of the institution
Residence (house, apartment, etc.) within
driving distance of the institution
Fraternity or sorority house


None of the above


27 What is the highest level of education that your
parent(s) completed? (Mark one box per column.)
Father Mother


Did not finish high school


Graduated from high school


Attended college but did not complete 
degree
Completed an associate’s degree (A.A.,
A.S., etc.)
Completed a bachelor’s degree (B.A.,
B.S., etc.)
Completed a master’s degree (M.A.,
M.S., etc.)
Completed a doctoral degree (Ph.D.,
J.D., M.D., etc.)


28 Please print your major(s) or your expected 
major(s).


a. Primary major (Print only one.):


b. If applicable, second major (not minor, concentration, etc.):


THANKS FOR SHARING YOUR RESPONSES!
After completing the survey, please put it in the enclosed postage-paid envelope and deposit it in any U.S.
Postal Service mailbox. Questions or comments? Contact the National Survey of Student Engagement,
Indiana University, 1900 East Tenth Street, Suite 419, Bloomington IN 47406-7512 or 
nsse@indiana.edu or www.nsse.iub.edu. Copyright © 2008 Indiana University.


15 Write in your year of birth: 1 9


On what team(s) are you an athlete (e.g.,
football, swimming)? Please answer below:
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 UC MERCED
 2010 Graduate Student Survey


 Educational Status


 When do you expect to receive your degree?


 


Within the next year


 


In the next 1-2 years


In the next 2-3 years


In the next 3-4 years


In the next 4-5 years


In the next 5-6 years


 What was your primary activity immediately prior to enrolling in this program?


 


Graduate student


 


Volunteer or community service


Cared for a family member


Employed in a field related to that of current study


Undergraduate student


Employed in a field unrelated to that of current study


Travel


Other, please specify


                    


 


 Satisfaction with Program, Quality of Interactions and Course Work


 4. How satisfied are you with each of the following?


 
Very


Satisfied
Somewhat
Satisfied


Somewhat
Dissatisfied


Very
Dissatisfied


Not
Applicable  


 A.  The intellectual
caliber of the faculty in
your program    


 


 B.  Program's ability to
keep pace with recent
development in your
field
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 C.  Adequacy of
facilities  


 D.  Quality of graduate
level teaching by
faculty


 


 E.  Training in research
methods  


 F.  Amount of financial
support  


 G. Teaching and TA
preparation offered by
your academic
program


 


 5. How satisfied are you with each of the following?


 
Very


Satisfied
Somewhat
Satisfied


Somewhat
Dissatisfied


Very
Dissatisfied


Not
Applicable  


 A.  Quality of academic
advising and guidance  


 B.  Professional
relationship with your
faculty advisor


 


 C.  Helpfulness of staff
members in your
school or program


 


 D.  Faculty effort in
helping you find
employment


 


 E.  The opportunity to
interact across
disciplines


 


 F.  Overall satisfaction
with your program  


 6. To what extent do you agree or disagree with each of the following statements?


 Strongly Agree Agree Disagree
Strongly
Disagree  


 A.  Students in your
program are treated
with respect by faculty


 


 B.  Faculty members
are willing to work with
students


 


 C.  Rapport between
faculty and graduate
students in your
program is good


 


 D.  Your own
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relationships and
interactions with
faculty are good


 


 E.  There are tensions
among faculty that
affect students


 


 F.  Financial support
for graduate students is
distributed fairly


 


 G.  Students in your
program are collegial  


 H.  Your relationships
and interaction with
other students in your
graduate program are
good


 


 I.  The degree of
competition among
students is excessive


 


 J.  Staff in your
program are
knowledgeable about
rules and regulations
that affect graduate
students


 


 K.  There is a sense of
intellectual community
in your program


 


 L.  Program structure
encourages student
collaboration or
teamwork


 


 M.  Amount of
coursework seems
appropriate to the
degree


 


 N. You receive ongoing,
constructive feedback
on progress toward
your degree from you
advisor.


 


 O. You are satisfied
with the amount of
time spent with your
advisor


 


 P. Your research
interests are
incorporated into your
thesis work.


 


 Q. Your advisor has
your interests in mind.  
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 R. There is a person or
office you could trust to
report perceived abuse
or misconduct in your
program by your
advisor or committee
member.


 


 S. Your advisor keeps
track of your research
progress and will help
determine when you
have accomplished
enough work for your
degree.


 


 T.  Overall, the climate
of your program is
positive


 


 7. How would you rate your graduate group on each of the following?


 Excellent Good Fair Poor  
 A.  Availability of


courses needed to
complete your program


 


 B.  Quality of
instruction in your
courses


 


 C.  Encouragement to
take courses outside
your program


 


 D.  Overall quality of
course work in your
program


 


 8. If you have any specific comments about any of the items in this section please use the
box below:


 


 Program Support


 9. Please indicate (where applicable) your level of satisfaction in the following areas.


 Very
Satisfied


Somewhat
Satisfied


Somewhat
Dissatisfied


Very
Dissatisfied


Not
Applicable  
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 A.  Courses, workshops
or orientations on
teaching offered by
your academic
program


 


 B.  Advice on writing
grant proposals  


 C.  Advice on
publishing your work  


 D.  Assistance in
developing
professional contacts
outside your program


 


 E.  Advice on career
options within
academia


 


 F.  Advice on career
options outside
academia


 


 G.  Advice about
research positions  


 H.  Advice on degree
requirements  


 I.  Advice on preparing
for examinations  


 J.  Advice on
developing your thesis
or dissertation
proposal


 


 K.  Advice on the
process required to
select a thesis advisor


 


 L.  Feedback on your
research  


 M.  Advice on the
standards for academic
writing in your field


 


 N.  Advice on how to
avoid plagiarism and
other violations of the
standards of academic
integrity


 


 University Resources and Student Life


 10. Please indicate how frequently you used the following services during your most
recent year's experience in graduate school at UC Merced.
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 Frequently Occasionally Never  
 A.  Library facilities  


 B.  On-campus
computer facilities  


 C.  Web-based campus
computer services (e.g.,
for registration)


 


 D.  Graduate Division  


 E.  Student Health
Center  


 F.  Health Insurance
(GSHIP)  


 G.  Financial Aid Office  


 H.  Career Services
Center  


 I.  Student Counseling
Services  


 J.  Child Care Referral
Services  


 K.  Disability Services  


 L.  Learning Assistance
Center  


 M.  Billing and Payment
Services  


 N.  University Police  


 O.  Housing  


 P.  Office of the
Registrar  


 Q.  Availability of
parking for students  


 R.  Campus shuttle bus
service (Cat Track)  


 S.  Dining Services  


 T.  Bookstore  


 U. Center for Research
on Teaching Excellence
(CRTE)


 


 11. Please rate the quality of your experience (if applicable)
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 Excellent Good Fair Poor
Not
Applicable  


 A.  Library facilities  


 B.  On-campus
computer facilities  


 C.  Web-based campus
computer services (e.g.,
for registration)


 


 D.  Graduate Division  


 E.  Student Health
Center  


 F.  Health Insurance
(GSHIP)  


 G.  Financial Aid Office  


 H.  Career Services
Center  


 I.  Student Counseling
Services  


 J.  Child Care Referral
Services  


 K.  Disability Services  


 L.  Learning Assistance
Center  


 M.  Billing and Payment
Services  


 N.  University Police  


 O.  Housing  


 P.  Office of the
Registrar  


 Q.  Parking for students  


 R.  Campus shuttle bus
service (CatTracks)  


 S.  Dining Services  


 T.  Bookstore  


 U. Center for Research
on Teaching Excellence
(CRTE)


 


 12. If you have any additional comments about the quality of your graduate student
experience, please use the box below:
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 How often do the following social activities occur on campus? (Frequently is defined as
more than once a month and occasionally is defined as once a month or less).


 Frequently              Occasionally              Never  
 A.  Organized


university-wide social
activities


 


 B.  Organized social
activities within your
school


 


 C.  Organized social
activities within your
advisor/research group


 


 How often do you attend social activities on campus?


 Frequently Occasionally Never  
 A.  Organized


university-wide social
activities


 


 B.  Organized social
activities within your
school


 


 C.  Organized social
activities within your
advisor/research group


 


 How valuable are organized social activities on campus?


 Strongly
Agree Agree Disagree


Strongly
Disagree


Not
Applicable  


 A.  Organized social
activities allow you to
meet graduate students
outside your graduate
group


 


 B. Organized social
activities help build a
UC Merced community
of graduate students


 


 What kinds of social activities would you like to participate in?







2010 Continuing Graduate Student Survey


file:///C|/...er/Desktop/CRTE/WASC/EER/Drafts/Student%20Success/Evidence/Graduate%20Student%20Survey%20Spring%202010.htm[11/12/2010 11:46:07 AM]


 


 General Assessment


 15. How would you rate the quality of:


 Excellent Good Fair Poor  
 A.  Your academic


experience at UC
Merced


 


 B.  Your student life
experience at UC
Merced


 


 C.  Your graduate
program at UC Merced  


 D.  Your overall
experience at UC
Merced


 


 16. If you have any specific comments about any of the items in this section please use
the box below:


 


 17. Please rate the extent to which these factors are or have been an obstacle to your
academic progress:


 A major obstacle  A minor obstacle  Not an obstacle  
 A.


 Work/financial
commitments


   


 B.  Family
obligations    


 C.  Availability
of faculty    


 D.  Program
structure or
requirements
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 E.  Dissertation
topic/research    


 F.  Course
scheduling    


 G.  Immigration
laws or
regulations


   


 H.  Other    


 18. If you checked other as an obstacle, please specify:


 


 19. How likely are you to stay in your program until you receive your ultimate degree
objective?


 


Very Likely


 


Somewhat likely


Somewhat unlikely


Highly unlikely


Uncertain


 20. Please answer the following questions about the University and your Program. If you
were to do it again:


 Definitely would Probably would
Probably would


not
Definitely
would not  


 A.  Would you select
this same university?  


 B.  Would you select
the same field of study?  


 C.  Would you
recommend this
university to someone
considering your
graduate program?


 


 21. Please answer the following questions about teaching and your TA preparation.


 
Strongly


Agree Agree Disagree
Strongly
Disagree


Not
Applicable  


 A.  As a teaching
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assistant, you were
appropriately prepared
and trained before
entering the classroom
by your academic
program.


 


 B.  As a teaching
assistant, you were
appropriately
supervised to help
improve your teaching
skills.


 


 C.  The teaching
experience available
through your program
is adequate
preparation for an
academic/teaching
career.


 


 D.  The amount of time
expected of you as a TA
was about right


 


 22. If you could change one thing about your experience as a graduate student at UC
Merced to make it more successful or fulfilling, what would it be?


 


 23. What advice would you offer to first-time graduate students at UC Merced?


 


 Post Graduate School Plans


 24. Which of the following best describes your expectation for professional plans
immediately after completing your education at UC Merced?


Engineer, Manufacturing


Management information systems, Programmer


Non tenure-track faculty


Tenure-track faculty
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Researcher (non faculty)


 
Teacher


Analyst


Postdoctoral fellow


Psychologist, Counselor


Social Worker


Pursue another graduate degree (at UC Merced)


Pursue another graduate degree (not at UC Merced)


 


 25. How would you categorize the type of employer you expect to work for after you
complete your final graduate degree?


 


4-year college or university


 


Community or junior college


Elementary, secondary or special focus school


Industry or business


Hospital or clinic


Non-profit organization or foundation


U.S. (federal) government or your home country if not the U.S.


State or local government


National Laboratory


Self-employed


Unknown


 


 29. Please indicate your level of satisfaction with the following Fall 2009 workshops and
events.


 
Did not
attend Very satisfied


Somewhat
satisfied


Somewhat
dissatisfied


Very
dissatisfied  


 A. Family social event
at Millenium  


 B. Sports Club on
08.28.09  


 C. Library Resources
workshop  


 D. Information
Technology workshop  


 E. Writing Workshop
series  


 F. International Tea  
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Party on 11.19.09


 G. Grant Writing
workshop  


 H. Stress Management
workshop  


 I. GSHIP and Vendor
Fair  


 J. CV Writing
workshop  


 30. Please indicate your level of satisfaction with the following Spring 2010 workshops
and events.


 
Did not
attend Very satisfied


Somewhat
satisfied


Somewhat
dissatisfied


Very
dissatisfied  


 A. Welcome Back Wine
Social at the
Chancellor's House on
01.25.10


 


 B. Grant Writing
workshop  


 C. Tax workshop  
 D. Writer's Workshop


series  


 E. Family Dinner at
DiCiccio's Restaurant  


 F. Relax & Escape from
Stress & Tension  


 G. Forum with Dean
Traina  


 H. Family Dinner at Big
Bubba's BBQ  


 31. If you did not attend any of the workshops or events listed above, please tell us why.


 


 32. Please indicate your level of satisfaction with the following Graduate Student
Association (GSA) activities.


 
Not


applicable Very satisfied
Somewhat


satisfied
Somewhat
dissatisfied


Very
dissatisfied  


 A. Behind Closed Doors
on 08.25.09  
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 B. Coffee Social on
08.26.09  


 C. Communication
from GSA regarding
campus issues


 


 D. Communication
from GSA regarding
elections


 


 E. Communication
from GSA regarding
campus committees


 


 33. Please indicate your level of interest in serving as a graduate student representative
on the following committees:


 Very interested Somewhat interested Not interested  
 A. University Budget


Committee  


 B. Chancellor's
Sustainability
Committee


 


 C. Capital Planning
 Committee  


 D. Space Planning &
Mgmt Committee  


 E. Course &
Miscellaneous Fee
Committee


 


 F. Student Fee Advisory
Committee  


 G. Referendum Fee
Committee  


 H. Research Week
Committee  


 I. University Conduct
Committee  


 J. Health Care Advisory
Committee  


 K. Information
Technology Advisory
Committee


 


 L. Web Portal Advisory
Board  


 M. Student Affairs
Advisory Committee  


 N. Bookstore Advisory
Committee  


 O. Dining Services  
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Advisory Board


 P. Student Recreation
Advisory Board  


 Q. Transportation &
Parking Committee  


 R. Graduation
Committee  


 S. Graduate & Research
Council  


 T. CAPRA (Senate
Committee on
Academic Planning and
Resource Allocation)


 


 U. Graduate Student
Orientation Council  


 V. WASC Steering
Committee  


 W. Commission on
Women  


 Odds and Ends


 Please provide any additional comments or questions you have about the graduate
program at UC Merced.
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		V80: 1

		V81: 1

		V83: 1

		V84: 1

		V85: 1

		V86: 1

		V87: 1

		V88: 1

		V89: 1

		V90: 1

		V91: 1

		V92: 1

		V93: 1

		V94: 1

		V95: 1

		V96: 1

		V97: 1

		V98: 1

		V99: 1

		V100: 1

		V101: 1

		V272: 1

		V102: 1

		V103: 1

		V104: 1

		V105: 1

		V106: 1

		V107: 1

		V108: 1

		V109: 1

		V110: 1

		V111: 1

		V112: 1

		V113: 1

		V114: 1

		V115: 1

		V116: 1

		V117: 1

		V118: 1

		V119: 1

		V120: 1

		V121: 1

		V273: 1

		V122: 

		V123: 1

		V124: 1

		V125: 1

		V134: 1

		V141: 1

		V142: 1

		V274: 1

		V275: 1

		V277: 

		V143: 1

		V144: 1

		V145: 1

		V146: 1

		V147: 

		V148: 1

		V149: 1

		V150: 1

		V151: 1

		V152: 1

		V153: 1

		V154: 1

		V155: 1

		V160: 

		V161: 1

		V162: 1

		V163: 1

		V164: 1

		V261: 1

		V262: 1

		V263: 1

		V264: 1

		V165: 

		V166: 

		V167: 1

		V174: 1

		V279: 1

		V280: 1

		V281: 1

		V282: 1

		V283: 1

		V284: 1

		V285: 1

		V286: 1

		V287: 1

		V288: 1

		V289: 1

		V290: 1

		V291: 1

		V293: 1

		V294: 1

		V295: 1

		V296: 1

		V297: 1

		V298: 

		V299: 1

		V300: 1

		V301: 1

		V302: 1

		V303: 1

		V305: 1

		V306: 1

		V307: 1

		V308: 1

		V309: 1

		V310: 1

		V311: 1

		V312: 1

		V313: 1

		V314: 1

		V315: 1

		V316: 1

		V317: 1

		V318: 1

		V319: 1

		V321: 1

		V322: 1

		V323: 1

		V324: 1

		V325: 1

		V326: 1

		V327: 1

		V328: 1

		V177: 












UC Merced New Student Survey:  Fall 2005 through Fall 2009


When you applied to colleges, was UC Merced your:


Fall 2009 Fall 2008 Fall 2006 Fall 2005


First choice? 20 17 20 24
Second choice? 23 29 20 19
Third choice? 18 20 25 18


Reported as Percentage of Non-Missing Responses:


Third choice? 18 20 25 18
Less than third choice? 39 34 35 39


Prepared by:  UC Merced Office of Institutional Planning & Analysis, November 2009








Fall 2009


Very 
Satisfied


Somewhat 
Satisfied


Very & 
Somewhat 
Satisfied


Very 
Satisfied


Somewhat 
Satisfied


Very & 
Somewhat 
Satisfied


Very 
Satisfied


Somewhat 
Satisfied


Very & 
Somewhat 
Satisfied


Very 
Satisfied


Somewhat 
Satisfied


Very & 
Somewhat 
Satisfied


Facilities
Classroom facilities 62 37 99 70 30 100 61 38 99 28 66 94
Computer labs (was facilities) 59 38 97 65 35 100 63 35 98 48 49 97
Library facilities and services 73 26 99 71 29 100 71 26 97 49 49 98
Tutorial facilities (not services) 40 56 96 46 53 99 33 59 92 NA NA NA
On campus housing facilities & services 40 53 93 42 52 94 44 45 89 43 49 92
Parking 6 47 53 8 34 42 29 47 76 31 54 85
Classes/Academics
Class schedule (days/times) 46 48 94 53 42 95 32 60 92 35 57 92
Frequency/quality of feedback from professors 58 41 99 57 41 98 59 40 99 41 53 94
Access to small classes 73 23 96 77 22 99 68 31 99 66 32 98
Availability of courses you need 42 47 89 42 47 89 32 45 77 37 49 86
Amount of contact with faculty 56 40 96 56 42 98 54 43 97 39 57 96
Relevance of coursework to everyday life 39 54 93 30 64 94 33 61 94 16 68 84
Relevance of coursework to future career plans 43 52 95 42 50 92 43 52 95 26 61 87
Overall quality of instruction 54 44 98 58 40 98 56 42 98 33 61 94
Services
Academic advising 44 49 93 45 49 94 48 41 89 40 52 92
Tutoring and other academic assistance 47 49 96 52 45 97 39 54 93 34 58 92
Registration process 37 56 93 43 51 94 32 53 85 30 65 95
New student orientation 50 43 93 47 47 94 35 52 87 NA NA NA
Financial aid services 48 40 88 38 45 83 47 48 95 37 53 90
Career center/services 47 48 95 46 49 95 42 50 92 42 55 97
Student health center/services 52 39 91 48 45 93 47 42 89 40 54 94
Psychological counseling services 52 46 98 49 48 97 42 47 89 31 65 96
Recreational programs 54 40 94 44 47 91 42 49 91 30 57 87
Dining Commons/Lantern* 26 51 77 23 47 70 19 51 70 13 51 64
Cat Tracks Shuttle (was Transportation) services 28 51 79 25 45 70 26 51 77 32 52 84
Helpfulness of staff 56 42 98 53 44 97 53 45 98 46 50 96
Social Life/Opportunities
Organized social activities and services 43 50 93 38 55 93 31 57 88 12 64 76
Overall sense of community among students 52 42 94 55 40 95 46 45 91 25 58 83
Opportunities to explore the community 44 46 90 45 45 90 32 50 82 30 53 83
Opportunities to make new friends 61 37 98 62 34 96 52 45 97 58 38 96
Overall
Overall college experience 52 45 97 42 53 95 48 46 94 29 59 88
*In Fall 2005, this response read:  "Meals in student dining facility."
NA= response not available in survey
Prepared by:  UC Merced Office of Institutional Planning & Analysis, November 2009


Fall 2006 Fall 2005


UC Merced New Student Survey:  Fall 2005 through Fall 2009
New Freshman Respondents


How satisfied are you so far with the following experiences at UC Merced? 


Fall 2008
(Reported as Percentage of Non-missing Responses)








UC Merced New Student Survey:  Fall 2005, Fall 2006, Fall 2008, and Fall 2009


Very Likely
Somewhat 


Likely


Very & 
Somewhat 


Likely Very Likely Somewhat Likely


Very & 
Somewhat 


Likely Very Likely
Somewhat 


Likely


Very & 
Somewhat 


Likely Very Likely
Somewhat 


Likely


Very & 
Somewhat 


Likely
Academic/Career
Change major? 19 27 46 21 28 49 24 27 51 25 31 56
Change career goal? 14 31 45 18 30 48 19 34 53 22 40 62


Transfer to another college 
before graduating? 15 31 46 17 35 52 22 33 55 13 43 56


Prepared by:  UC Merced Office of Institutional Planning & Analysis, November 2009


While you are at UC Merced, how likely are you to:


Reported as Percentage of Non-Missing Responses
Fall 2009 Fall 2008 Fall 2006 Fall 2005













2010 Graduating Senior Survey Results 


Frequencies 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 


 
Statistics


 
 


q1 Principal activity during first year 
as alum 


q2 Have you been admitted into a post-graduate degree 
program? 


N 
Valid 216 71


Missing 3 148


 


Frequency Table 
q1 Principal activity during first year as alum


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 


Valid 


1 Employment, full-time 76 34.7 35.2 35.2


2 Employment, part-time 27 12.3 12.5 47.7


3 Graduate or professional school, full-time 56 25.6 25.9 73.6


4 Graduate or professional school, part-time 3 1.4 1.4 75.0


5 Additional undergraduate coursework 15 6.8 6.9 81.9


6 Military service 1 .5 .5 82.4


7 Volunteer activity (e.g., Teach for America 
or Peace Corps) 


11 5.0 5.1 87.5


8 Start or raise a family 1 .5 .5 88.0


9 Travel 3 1.4 1.4 89.4


10 Take time off 15 6.8 6.9 96.3


11 Other 8 3.7 3.7 100.0


Total 216 98.6 100.0 


Missing System 3 1.4


Total 219 100.0


 
q2 Have you been admitted into a post-graduate degree program? 


 
 


Frequency Percent Valid Percent Cumulative Percent 







Valid 


1 Yes 20 9.1 28.2 28.2 


2 No 51 23.3 71.8 100.0 


Total 71 32.4 100.0


Missing System 148 67.6


Total 219 100.0


 


Summarize 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q3.a School at which education will be continued 23 100.0% 0 .0% 23 100.0% 


 
Case Summaries


 
 


q3.a School at which education will be continued 


1 UC Davis 


2 UC Merced 


3 UC Merced 


4 have not decided yet - UCLA or University of Maryland 


5 University of California, Merced 


6 Hoping for UOP 


7 National University 


8 American University of Antigua Medical School, but I won't be attending there 


9 University of Michigan, Ann Arbor 


10 sjsu 


11 argosy university 


12 AAU or Parson's University 


13 SDSU 


14 UC Santa Cruz 


15 University of California, Davis 


16 boston university 


17 UC Davis 







18 UC Irvine 


19 UC Merced 


20 UC Davis 


21 no idea 


22 Fresno State 


23 California Western School of Law 


Total N 23 


 


Frequencies 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 


 
Statistics


 
 


q4.a_1 
Second 


bachelor'
s degree 
- This 
year 


q4.a_2 
Second 


bachelor'
s degree 
- In the 
future 


q4.b_1 
Professional 


degree 
(law/medica
l) - Current 


Plans 


q4.b_2 
Professional 


degree 
(law/medica
l) - Future 


Plans 


q4.c_1 
Master'


s 
degree 


- 
Curren
t Plans


q4.c_2 
Master'


s 
degree 


- 
Future 
Plans 


q4.d_1 
Doctor


al 
degree 


- 
Curren
t Plans 


q4.d_2 
Doctor


al 
degree 


- 
Future 
Plans 


q6 About 
your 


employme
nt plans: 


N 


Valid 24 24 62 62 130 130 76 76 216


Missin
g 


195 195 157 157 89 89 143 143 3


 


Frequency Table 
q4.a_1 Second bachelor's degree - This year


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 20 9.1 83.3 83.3 


1 This year 4 1.8 16.7 100.0 


Total 24 11.0 100.0


Missing System 195 89.0


Total 219 100.0


 
q4.a_2 Second bachelor's degree - In the future


 Frequency Percent Valid Percent Cumulative Percent 







 


Valid 


0 4 1.8 16.7 16.7 


1 In the future 20 9.1 83.3 100.0 


Total 24 11.0 100.0


Missing System 195 89.0


Total 219 100.0


 
q4.b_1 Professional degree (law/medical) - Current Plans


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 53 24.2 85.5 85.5 


1 Current Plans 9 4.1 14.5 100.0 


Total 62 28.3 100.0


Missing System 157 71.7


Total 219 100.0


 
q4.b_2 Professional degree (law/medical) - Future Plans


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 8 3.7 12.9 12.9 


1 Future Plans 54 24.7 87.1 100.0 


Total 62 28.3 100.0


Missing System 157 71.7


Total 219 100.0


 
q4.c_1 Master's degree - Current Plans


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 100 45.7 76.9 76.9 


1 Current Plans 30 13.7 23.1 100.0 


Total 130 59.4 100.0


Missing System 89 40.6


Total 219 100.0


 
q4.c_2 Master's degree - Future Plans


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 25 11.4 19.2 19.2 







1 Future Plans 105 47.9 80.8 100.0 


Total 130 59.4 100.0


Missing System 89 40.6


Total 219 100.0


 
q4.d_1 Doctoral degree - Current Plans


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 63 28.8 82.9 82.9 


1 Current Plans 13 5.9 17.1 100.0 


Total 76 34.7 100.0


Missing System 143 65.3


Total 219 100.0


 
q4.d_2 Doctoral degree - Future Plans


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 8 3.7 10.5 10.5 


1 Future Plans 68 31.1 89.5 100.0 


Total 76 34.7 100.0


Missing System 143 65.3


Total 219 100.0


 
q6 About your employment plans:


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 


Valid 


1 I'm continuing employment in my current 
job 


25 11.4 11.6 11.6


2 I've accepted a job offer 12 5.5 5.6 17.1


3 I'm reviewing a job offer 15 6.8 6.9 24.1


4 I'm searching for full-time employment 93 42.5 43.1 67.1


5 I'm searching for part-time employment 39 17.8 18.1 85.2


6 I have no plans for work 32 14.6 14.8 100.0


Total 216 98.6 100.0 


Missing System 3 1.4


Total 219 100.0


 







Summarize 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q7.a Name of employer 30 100.0% 0 .0% 30 100.0% 


 
Case Summaries


 
 


q7.a Name of employer 


1 Gap Inc. 


2 Teach For America 


3 UC Davis 


4 Gallup 


5 UC Merced 


6 National Park Service 


7 AT&T 


8 McKinney Lawn & Gardening 


9 Target 


10 Zephyr Whitewater Rafting 


11 Tequila cafe 


12 Northrop Grumman 


13 Nanosys Inc. 


14 Gold Coast Partners 


15 Univeristy of California Merced 


16 City of San Jose 


17 Yale University, Psych. Department 


18 The Bali Learning Center 


19 PMP 


20 UC Merced 


21 Ladera Oaks Country Club 


22 UC Merced 


23 Sullivan and Slaven Learning Systems







24 CampusRoo.com 


25 CJ Entertainment 


26 Porsche Design 


27 UCM 


28 Sacred Heart Church 


29 MCOE 


30 UC Merced Office of Research 


Total N 30


 


Frequencies 
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Statistics


 
 


q9 What best describes 
the job you have or are 


seeking? 


q10 How closely 
related is job to 


undergrad major 


q11 What type of 
organization do/will you 


work for? 


q12 Where is your 
employer located?


N 
Valid 128 37 37 36


Missing 91 182 182 183


 


Frequency Table 
q9 What best describes the job you have or are seeking?


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 


Valid 


1 Management 7 3.2 5.5 5.5


2 Business / Financial / Accounting 7 3.2 5.5 10.9


3 Marketing / Sales 7 3.2 5.5 16.4


4 Computer / Mathematical 8 3.7 6.3 22.7


5 Architecture 1 .5 .8 23.4


6 Engineering 7 3.2 5.5 28.9


7 Life, physical or social sciences 14 6.4 10.9 39.8


8 Legal 3 1.4 2.3 42.2


9 Education, training or library 13 5.9 10.2 52.3


10 Arts, design, entertainment, sports or 
media 


4 1.8 3.1 55.5







11 Office or administrative support 7 3.2 5.5 60.9


12 Food preparation or serving 1 .5 .8 61.7


14 Healthcare / Medical 24 11.0 18.8 80.5


15 Personal care or service 2 .9 1.6 82.0


16 Community or social services 7 3.2 5.5 87.5


19 Farming, fishing or forestry 2 .9 1.6 89.1


20 Transportation 1 .5 .8 89.8


23 Other 13 5.9 10.2 100.0


Total 128 58.4 100.0 


Missing System 91 41.6


Total 219 100.0


 
q10 How closely related is job to undergrad major


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


1 Highly related 14 6.4 37.8 37.8


2 Moderately related 9 4.1 24.3 62.2


3 Somewhat related 8 3.7 21.6 83.8


4 Not related at all 6 2.7 16.2 100.0


Total 37 16.9 100.0


Missing System 182 83.1


Total 219 100.0


 
q11 What type of organization do/will you work for?


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


1 Private Sector 10 4.6 27.0 27.0


2 Self-Employed 3 1.4 8.1 35.1


3 Government or Public Institution 16 7.3 43.2 78.4


4 Private Non-Profit 4 1.8 10.8 89.2


5 Other 4 1.8 10.8 100.0


Total 37 16.9 100.0 


Missing System 182 83.1


Total 219 100.0


 
q12 Where is your employer located?


 
 


Frequency Percent Valid Percent Cumulative Percent







Valid 


1 California 32 14.6 88.9 88.9


2 Western United States 1 .5 2.8 91.7


3 Other United States area 2 .9 5.6 97.2


4 International 1 .5 2.8 100.0


Total 36 16.4 100.0


Missing System 183 83.6


Total 219 100.0


 


Summarize 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q12.a Other employer location 2 100.0% 0 .0% 2 100.0% 


 
Case Summaries


 
 


q12.a Other employer location


1 My own home 


2 livingston 


Total N 2


 


Frequencies 
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Statistics


 
 


q13 Was 
bachelor's 


degree required 
for this job? 


q14 Benefits 
from UC Merced 
are worth costs to 
me & my family 


q15 Satisfaction 
with value of 
education for 


price paid 


q16 Educational 
debt upon 
graduation 


q17 Did you have 
paid or unpaid 


internship(s) at UC 
Merced? 


N Valid 37 213 214 213 213







Missing 182 6 5 6 6


 


Frequency Table 
q13 Was bachelor's degree required for this job?


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


1 Yes 20 9.1 54.1 54.1 


2 No 17 7.8 45.9 100.0 


Total 37 16.9 100.0


Missing System 182 83.1


Total 219 100.0


 
q14 Benefits from UC Merced are worth costs to me & my family 


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


1 Strongly agree 67 30.6 31.5 31.5


2 Somewhat agree 100 45.7 46.9 78.4


3 Neither agree nor disagree 18 8.2 8.5 86.9


4 Somewhat disagree 15 6.8 7.0 93.9


5 Strongly disagree 13 5.9 6.1 100.0


Total 213 97.3 100.0


Missing System 6 2.7


Total 219 100.0


 
q15 Satisfaction with value of education for price paid


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


1 Very satisfied 37 16.9 17.3 17.3


2 Satisfied 104 47.5 48.6 65.9


3 Somewhat satisfied 47 21.5 22.0 87.9


4 Somewhat dissatisfied 12 5.5 5.6 93.5


5 Dissatisfied 9 4.1 4.2 97.7


6 Very dissatisfied 5 2.3 2.3 100.0


Total 214 97.7 100.0


Missing System 5 2.3


Total 219 100.0







 
q16 Educational debt upon graduation


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


1 None 62 28.3 29.1 29.1


2 Less than $10,000 39 17.8 18.3 47.4


3 Between $10,001 and $20,000 58 26.5 27.2 74.6


4 Between $20,001 and $30,000 18 8.2 8.5 83.1


5 Between $30,001 and $40,000 14 6.4 6.6 89.7


6 Between $40,001 and $50,000 5 2.3 2.3 92.0


7 Over $50,001 8 3.7 3.8 95.8


8 Unable to estimate 9 4.1 4.2 100.0


Total 213 97.3 100.0


Missing System 6 2.7


Total 219 100.0


 
q17 Did you have paid or unpaid internship(s) at UC Merced? 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


1 Yes 77 35.2 36.2 36.2 


2 No 136 62.1 63.8 100.0 


Total 213 97.3 100.0


Missing System 6 2.7


Total 219 100.0


 


Summarize 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q18.a First internship organization 64 100.0% 0 .0% 64 100.0% 


 
Case Summaries







 
 


q18.a First internship organization 


1 Becton Healthcare Resources 


2 UCM Yosemite Leadership Program Internship 


3 U.S. Department of State/Office Of International Religious Freedom 


4 National Park Service 


5 Sidmap 


6 Yosemite Leadership Program 


7 Marcelo Kallmann 


8 Wolfgang Rogge 


9 Jason Juarez 


10 UCM Psych Department 


11 Research Experience for Undergraduates 


12 AT&T 


13 Matlock Lab 


14 Carolin Frank 


15 David Hogge - Smithsonian Institution 


16 National Park Service, Yosemite 


17 Merced County Public Defender's Office 


18 Target 


19 Merced County of Education- Head Start 


20 Kaiser 


21 Post scholarships at UC Merced 


22 City of Merced Fire Department 


23 BACS 


24 yosemite national park 


25 Shawn Newsam 


26 Institute of Collaborative Biotechnologies (UCSB) 


27 Los Alamitos Medical Center 


28 Maria Pallavicini 


29 Insurance Consultants 


30 Dr. Medina 


31 Office of Student Life 


32 DCS Corp. 


33 Northrop Grumman 


34 Christine Coussens 


35 UC Merced Hist 190: Professor Herken 







36 COINS 


37 COINS at UC Berkeley 


38 Banning Residence Museum 


39 Turning Point Care Merced 


40 UCM Psych Dept. 


41 On Target Marketing 


42 Dr. Nisperos 


43 Pfizer Inc. 


44 UC Berkeley 


45 Masa Watanabe and Mike Colvin 


46 Sarah Lim 


47 UC Berkeley COINS 


48 Raymond Chiao 


49 East Bay Regional Park District 


50 Lawrence Berkeley National Laboratory 


51 Jinah Choi 


52 Mark Kotch - Realtor 


53 Engineering Department 


54 Rosalina Aranda 


55 Health Career Connections 


56 UCM 


57 Merced County Farm Burea 


58 Merced County Counsel 


59 Gregg Herkenn 


60 Michelle Chouinard 


61 Making Waves Education Progam 


62 Golden State Warriors 


63 Corsair 


64 Merced County Historical Society & Courthouse Museum 


Total N 64 


 


Summarize 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q19.a Second internship organization 22 100.0% 0 .0% 22 100.0% 


 
Case Summaries


 
 


q19.a Second internship organization 


1 UCM Research Experiences for Undergraduates - Yosemite Research Training in Environmental Science


2 Roland Winston 


3 Stergios Roussos 


4 National Association of Criminal Defense Lawyers 


5 Patti LiWang's Lab 


6 Captain John McMillen 


7 Institute of Collaborative Biotechnologies (UCSB) 


8 COINS 


9 APTARA Inc. 


10 Dr. Mike Colvin and Dr. Masakatsu Watanabe 


11 UCM Center of Compuational Biology 


12 COINS 


13 AGEP at UC Merced 


14 Daymon Worldwide 


15 University of Maryland, College Park 


16 UCM, CCB 


17 COINS 


18 National Park Service 


19 Forte Frozen Yogurt 


20 COINS 


21 Lam Research 


22 Merced County Historical Society & Courthouse Museum 


Total N 22


 


Frequencies 
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Statistics  


q20 Did you have job(s) while at UC Merced?


N 
Valid 213


Missing 6


 
q20 Did you have job(s) while at UC Merced?


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


1 Yes 152 69.4 71.4 71.4 


2 No 61 27.9 28.6 100.0 


Total 213 97.3 100.0


Missing System 6 2.7


Total 219 100.0
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q21.a Employer Name 135 100.0% 0 .0% 135 100.0% 


 
Case Summaries


 
 


q21.a Employer Name 


1 Country Villa Merced 


2 UC Merced Dining Commons 


3 Modesto Nuts 


4 UCM Office of the Registrar / Student First Center


5 UCM Bookstore 


6 stefani madril 


7 UC Merced Student Housing 


8 UC Merced 


9 Barlow Lab 







10 CVS Pharmacy 


11 Disability Service Center, UCM 


12 Applebees 


13 Mike Dunlap 


14 Robert Oschner 


15 Evan Heit 


16 UCM Peer Mentoring Program 


17 UC Merced 


18 Peer Mentoring Program 


19 AT&T 


20 Target 


21 UC Merced Dining Services 


22 jan owens 


23 ERA Program 


24 Gallo Recreation Center 


25 Mary Weppler-Selear 


26 Kelly Patterson 


27 Dining Commons 


28 UC Merced 


29 UC Merced Library 


30 Target 


31 UC Merced Police Department 


32 Me N Eds Pizzeria 


33 UC Merced Office of Admissions 


34 Cvs pharmacy 


35 UC MERCED 


36 Disability Services 


37 UC Merced Library 


38 ERA Program 


39 the merced flea market 


40 Students First Center 


41 Gamestop 


42 Laura 


43 Mitchell Senior 


44 The Home Depot 


45 David Dunham 







46 MJC 


47 Jeri 


48 University of California Merced 


49 Academic Senate 


50 Learning Center 


51 Bretton Woods Rec Center 


52 SALC 


53 UCM Taps 


54 tire world 


55 Linda Hirst 


56 Heather Nardello 


57 Robert Rice 


58 Macy's West 


59 UCM School of Engineering 


60 Jim McDiarmid 


61 Aaron Winek 


62 UCM 


63 David Dunham 


64 Nikki Sarnsen 


65 David Noble 


66 UC Merced Police Department 


67 UC Merced Dining 


68 UCM Housing 


69 UC Merced 


70 UC Merced Housing and Residence Life 


71 UCM, Admissions 


72 Vanessa Elola 


73 Dole Frozen Foods 


74 University of California Merced 


75 Michelle 


76 UCM Housing 


77 Port of Subs 


78 UC Merced Graduate Division 


79 Mike Troung 


80 Jay Sharping 


81 Admissions Office at UC Merced 







82 Wingstop 


83 Adrianna Signorini 


84 Kristin Hublik 


85 Susan Fauroat 


86 Moccasin Point Marina 


87 Bath and Body Works 


88 UC Merced Housing and Residence Life 


89 UCM Recreation and Wellness Center 


90 UC Merced Dining 


91 I.T 


92 Adriana Signorini 


93 UCM Evan Heit Research 


94 Nordstrom 


95 Dining Commons 


96 Student Advising and Learning Center 


97 UCM, Jim Whalen 


98 School of Engineering 


99 Math Professor 


100 Peer Mentoring Program 


101 UC Merced Information Technology 


102 UCM Housing 


103 emily lin 


104 UC Merced 


105 Teaching Fellows (ASSETS) 


106 Jeff 


107 UC Merced Dinning Services 


108 UC Merced Dining Commons 


109 UC Merced Dinning 


110 Ranita Ram 


111 Elliott Campbell 


112 School of Social Sciences, Humanities and Arts 


113 UC Merced police department 


114 Lakeside catering 


115 Yablokoff Dining 


116 Avon 


117 UC Merced 







118 Le Grand High School 


119 Wet Seal 


120 Thomas Hansford 


121 Sacred Heart Church 


122 Vanessa Elola 


123 Kia Vue 


124 RadioShack 


125 UC Merced Sponsored Projects Office 


126 Janet Hansen 


127 Writing Program 


128 Heritage Management 


129 UC Merced Faculty 


130 gamestop 


131 Le Grand Union High School 


132 UC Merced 


133 SALC 


134 Adriana Signorini 


135 UC Merced-University Relations 


Total N 135
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


q21.b Job Title 134 100.0% 0 .0% 134 100.0%


 
Case Summaries


 
 


q21.b Job Title 


1 Nurse Aide 


2 Student employee 


3 Ticket salesperson 







4 Assistant II 


5 sales associate 


6 assistant III 


7 Resident Assistant 


8 Tutor 


9 Dishwasher 


10 Cashier 


11 Test Proctor 


12 Server 


13 Mechatronics tech 


14 Student Assistant 


15 Research Assistant 


16 Mentor 


17 administrative receptionist 


18 Peer Mentor 


19 IT Analyst 


20 Sales Floor 


21 Servce Worker Assistent II 


22 caterer 


23 Assistant II 


24 Athletic Supervisor 


25 Library Services Manager 


26 Student Assistant 


27 student worker 


28 Resident Assistant 


29 Interlibrary Loan Assistant 


30 Key promotional signing team member 


31 Community Service Officer 


32 Cashier 


33 Tour Guide 


34 Pharmacy technician 


35 RA 


36 Student Proctor 


37 Library Assistant 


38 Peer Mentor 


39 cashier 







40 Student Assistant II 


41 Assistant Manager 


42 Siebrecht 


43 AVID tutor 


44 Flooring Associate 


45 Activity Supervisor 


46 Tutor/ office asistant 


47 Nanny 


48 Food Service Worker 


49 Student Assistant IV 


50 Tutor 


51 Outside Assistant 


52 student teacher (tutor) 


53 Assistant 


54 receptionist 


55 Webmaster and Editor of Softmatterworld.org 


56 Office of Financial Aid and Registrar Student Assistant 


57 Hydrology and Field Work Assistant 


58 Shoes sales associate 


59 Student Computing assistant 


60 Anticipated Reader 


61 Stocker/Facility Maintainence 


62 Undergraduate reader 


63 Recrfeation Supervisor 


64 student asst. 


65 Intramural Supervisor 


66 CSO 


67 Student Worker 


68 Office Assistant 


69 Bobcat Caller 


70 Office Assistant 


71 Student Peer Mentor 


72 RA 


73 Supply room clerk 


74 Remedial Tutor 


75 Fee Specialist 







76 Office Assistant- 1 year 


77 Student Assistant 


78 Peer Mentor 


79 Student Assistant 2 


80 Student Assistant II 


81 Cook 


82 Peer Mentor 


83 Peer health educator 


84 Admissions Student Assistant 


85 Retail/Sales 


86 Sales 


87 Resident Assistant 


88 Assistant Level IV 


89 Student Worker II 


90 Student Technology Consultant 


91 Peer Mentor 


92 Research Assistant 


93 Sales associate 


94 Food Server 


95 Tutor 


96 Lab assitant 


97 Receptionist 


98 Research Assistant 


99 Publicity and Programs Manager 


100 Student Technology Consultant 


101 Resident Assistant 


102 library assistant 


103 Research Assistant III 


104 after school student leader 


105 Services in Dinning Commons 


106 Student Worker 


107 Barista 


108 Student food worker 


109 Student Catering 


110 Research Assistant 


111 Student Assistant IV 







112 CSO 


113 caterer 


114 front staff and stockroom 


115 Avon Representative 


116 Student Data Services Assistant 


117 Tutor 


118 sales 


119 Research Assistant 


120 Associate Youth Minister 


121 Resident Assistant 


122 Peer Mentor 


123 PT Sales Associate 


124 Student Assistant 


125 Director of Operations 


126 Student Assistant 


127 Leasing Consultant/Assistant Manager 


128 Student Assistant 


129 advisor 


130 Impact Tutor 


131 Research Assistant 


132 Tutor 


133 Peer mentor 


134 Data Entry Assistant 


Total N 134 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q22.a Employer Name 70 100.0% 0 .0% 70 100.0% 


 







Case Summaries


 
 


q22.a Employer Name 


1 UC Merced bookstore 


2 Teamrat Ghezzehei - School of Natural Sciences - UCM 


3 McNamara Sports 


4 michael dawson 


5 UC Merced Student Housing 


6 Peer Mentor Program 


7 UCM, Admissions 


8 Hampton Inn 


9 Ed Silva 


10 Vanessa Elola 


11 Jason Juarez 


12 UCM 


13 UCM Facilities 


14 McDonald's 


15 david dunham 


16 Nathan Monroe 


17 James Barnes 


18 Student Learning and Advising Center 


19 National Park Service, Yosemite 


20 Merced college 


21 UC Merced 


22 Housing 


23 uc merced wilderness center 


24 Robin Maria Delugan 


25 tequlia Cafe 


26 University of California Merced 


27 Benoit Dayrat 


28 Health Promotion Dept 


29 Dr. Monica Medina 


30 Lara Keuppers 


31 Home Depot 


32 UCM School of Natural Science 


33 Simon Weffer 


34 Dr. Peggy O'Day 







35 James Whalen 


36 James Barnes 


37 UC Merced Office of Admissions 


38 UC Merced Admissions Office 


39 UCM Housing 


40 UC Merced 


41 UC Merced Housing and Residence Life 


42 UCM, Housing 


43 UC Merced 


44 University of California Merced 


45 UCM Housing 


46 Walgreens 


47 James Barnes 


48 Simon Weffer 


49 Yosemite Physical Therapy 


50 H&R Block 


51 UC Merced Housing and Residence Life 


52 UC Merced Dining 


53 James Barnes 


54 UC Merced IT 


55 Ladera Oaks Country Club 


56 Big Bubba's BBQ 


57 National Park Service 


58 Black Angus Steakhouse 


59 mike cleary 


60 Synovate 


61 Barnes and Noble 


62 TA travel centers of anerica 


63 Le Grand High School Union 


64 Merced City School District 


65 Active Construction 


66 UC Merced Office of Research 


67 SALC 


68 UC Merced Faculty 


69 UC Merced 


70 Merced Union High School District 







Total N 70 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


q22.b Job Title 69 100.0% 0 .0% 69 100.0%


 
Case Summaries


 
 


q22.b Job Title 


1 student assistant 


2 Assistant III 


3 sales associate 


4 assistant to professor 


5 Student Assistant to the Director 


6 Mentor 


7 Tour Guide 


8 Housekeeper 


9 Machine shop help 


10 Student Resident Assistant 


11 Graphic Design Intern 


12 Research Assistant 


13 Recycling Coordinator 


14 Cashier 


15 building coordinator 


16 Assistant Professor of Political Science 


17 Orientation Leader 


18 Peer Academic Advisor 


19 Park Ranger 


20 Supplemental instruction leader 


21 Student Lab Assistant II 







22 Summer RA 


23 wilderness ranger 


24 Ethnographic researcher 


25 Mananger-waitress 


26 Remedial Tutor 


27 Research Assistant 


28 Student Assistant 


29 Undergraduate Student Research Assistant


30 Natural Sciences Research Assistant 


31 Cashier 


32 Research Assistant 


33 Research Assistant 


34 Research Assistant 


35 student asst. 


36 Student Coordinator for Orientation 


37 Tour Guide 


38 Bobcat Caller 


39 LEAD Office Asisstant 


40 Student Office Assistant 


41 Resident Assistant 


42 Resident Assistant 


43 Research assistant III 


44 Assistant III 


45 Resident Assistant- 2 years 


46 Pharmacy Tech 


47 Peer Instructor 


48 Research Assistant 


49 Physical Therapy Aide 


50 Secretary 


51 Senior Resident Assistant 


52 Student Supervisor (Student Worker III) 


53 Teaching Assistant 


54 Web Programmer 


55 Swim Instructor/Coach 


56 Hostess 


57 Wilderness Ranger 







58 Server 


59 research assistant 


60 phone interviewer 


61 Barista 


62 cashier 


63 tutor 


64 Instructional Assistant 


65 Student Assistant 


66 Writing Tutor 


67 Student Reader 


68 Research Assistant 


69 Campus Bookkeeper 


Total N 69
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q23.a Employer Name 23 100.0% 0 .0% 23 100.0% 


 
Case Summaries


 
 


q23.a Employer Name 


1 Gap Inc. 


2 susan bohrer 


3 UC Merced Writing Program 


4 Princeton Review 


5 UC Merced - TAPS 


6 Diana Odom-Gunn 


7 UCM Wilderness Center 


8 Kelly Patterson 


9 University of California Merced 







10 Library 


11 UC Merced Dinning 


12 Peer Mentoring Program/SATAL Program


13 Natural Sciences 


14 UC Merced 


15 Uday Bali 


16 UC Merced 


17 UCM Dining 


18 Sprint PCS 


19 GameStop 


20 Sears 


21 nannying 


22 UC Merced 


23 UC Merced 


Total N 23
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


q23.b Job Title 22 100.0% 0 .0% 22 100.0%


 
Case Summaries


 
 


q23.b Job Title 


1 Sales associate 


2 tutor 


3 Peer Mentor 


4 Tutor 


5 student worker 


6 Reader 


7 Wilderness Ranger 







8 Career Peer Educator 


9 Writing Tutor 


10 Student Workleader 


11 Student associate 


12 Peer Mentor/Communications Manager/Student Coordinator 


13 Physics Lab Assistant 


14 Sport Clubs Supervisor 


15 Director of Adminstration 


16 Writing tutor 


17 Catering 


18 sales representative 


19 Game Advisor 


20 Sales associate 


21 RA 


22 Dining Commons 


Total N 22 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


q24.a First influential faculty or staff member listed 167 100.0% 0 .0% 167 100.0%


 
Case Summaries


 
 


q24.a First influential faculty or staff member listed 


1 Prof. Jinah Choi 


2 Benoit Dayrat 


3 Bradley Butcher 


4 Joy Von Mueller 


5 Andes Aguilar 


6 Professor Sam Traina 







7 Jim McDiarmid 


8 charles nies 


9 Jon Carlson 


10 Carrie Menke 


11 Miriam Barlow 


12 Kevin Mitchell 


13 Dr. Davis 


14 Linda Torres 


15 Dr. Rich Miller 


16 Angelina Dayton 


17 Marcelo Kallmann 


18 Kris Van Bebber 


19 Roland Winston 


20 Evan Heit 


21 Dr. Anna Song 


22 Mary Soltis 


23 Prof. Viney 


24 Dan Dasilveira 


25 diana odum gunn 


26 Yolanda Pineda-Vargas 


27 Michael Truong 


28 Alberto Cerpa 


29 Teenie Matlock 


30 Dr. Herken 


31 Dr. Diana Odom-Gunn 


32 larry salinas 


33 Dustin Noji 


34 Carolin Frank 


35 Anne Zanzucchi 


36 Michael Winder 


37 Hajra Meeks 


38 Kelly Patterson 


39 Michael Cleary 


40 Dr. Jon Carlson 


41 Dr. Thomas Hansford 


42 Shawn Kantor 







43 Miriam Barlow 


44 Rolf Johansson 


45 Profess. John wallander 


46 Petia Gueorguieva 


47 Diana Odom-Gunn 


48 Mary Smith 


49 Prof. Andy LiWang 


50 Diana Odom-Gunn 


51 Carrie Menke 


52 Dr. Kamal Dulai 


53 Jim McDirmid 


54 Dr. Dulai 


55 Dr. Sholeh Quinn 


56 Jim McDarmid 


57 chris fradkin 


58 Shawn Newsam 


59 S.A Davis 


60 Kristi Imberi-Olivares 


61 Mary Salisbury 


62 Robin Maria Delugan/Anthropology 


63 Gregg Camfield 


64 Alyissa Aackerman 


65 S.A. Davis 


66 Susan Bohrer 


67 Dr. Maria Pallavicini 


68 Jim McDiarmid 


69 Yolanda Pineda 


70 Eric Scott 


71 Robin De Lugan 


72 Professor Odom-Gunn 


73 Peggy O'Day 


74 Christian Ricci 


75 William Shadish 


76 Prof. Yoshimi 


77 Dr. Monica Medina 


78 Nicolo Dell'unto 







79 Steve Noret 


80 Meng-Lin Tsao 


81 Michael Colvin 


82 Simon Weffer 


83 Christopher Viney 


84 Jay Sharping 


85 Anne Zanzucchi 


86 Tom nguyen 


87 Nelson Rivera 


88 Jinah Choi 


89 Heather Bryan 


90 Gregg Herken 


91 Dunya Ramicova 


92 Laura Martin 


93 Jeff Wright 


94 Prof. Nuno Sena 


95 Susan Varnot 


96 Dr. Marcos Garcia-Ojeda 


97 Benoit Dayrat 


98 Paul Thiem 


99 Dr. Andres Aguilar 


100 Benoit Dayrat 


101 Dr. Anna Song 


102 Dr. Davis 


103 Paul Gibbons 


104 Dr. David Ojcius 


105 Robin DeLugan, Simon Weffer 


106 Jay Sharping 


107 Dr. Rich Miller 


108 Professor Gopinathan 


109 Simon Weffer 


110 Prof. Blanchette 


111 Jesus Jimenez 


112 Maria Avila 


113 Simon Weffer 


114 Mike Cleary 







115 Linda zubke 


116 Professor S.A. Davis 


117 Jim McDermid 


118 Justin Hicks 


119 Dr. Virginia Adan-Lifante 


120 Dayrat 


121 Bobby Bliatout 


122 Justin Hicks 


123 Evan Heit 


124 Sean Malloy 


125 Alissa Ackerman 


126 Carrie Menke 


127 Elinor Torda 


128 Francois Blanchette 


129 Justin Hicks 


130 Patty LiWang 


131 Marcos Garcia-Ojeda 


132 Jim McDiarmid 


133 Sayantani Ghosh 


134 Mark Harris 


135 Viginia Adan-Lifante 


136 Joy Vonmueller 


137 Sean Malloy 


138 Mark Harris 


139 Prof. Diaz 


140 Simon Weffer 


141 Jared Stanley 


142 Will Shadish, Jim Mcdiarmid 


143 Marcelo Kallmann 


144 sergio (catering) 


145 everyone 


146 Dr. S.A. Davis 


147 Michelle Khine 


148 Mark Vidensek 


149 Jim Mcdairmond 


150 maybe Francois Blanchette 







151 Esmeralda Martinez 


152 Jon Carlson 


153 PROFESSOR ACKERMAN 


154 Rod Santos 


155 Anne Kelley 


156 Le'Trice Curl 


157 Jason Raymond 


158 Kris VanBebber 


159 Gregg Herken 


160 Sandra Mora 


161 Justin Hicks 


162 NONE 


163 Mark Harris 


164 dr. carlson 


165 Brad Johnston 


166 Charles Nies 


167 Yolanda Pineda 


Total N 167 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


q24.b Second influential faculty or staff member listed 143 100.0% 0 .0% 143 100.0%


 
Case Summaries


 
 


q24.b Second influential faculty or staff member listed 


1 Prof. Manilay 


2 Andy LiWang 


3 Paul Gibbons 


4 Jim McDiarmid 







5 Mathew Wedel 


6 Professor Teamrat Ghezzehei 


7 Mark Harris 


8 michael dawson 


9 Leslie Santos 


10 Monica Medina 


11 Jim McDiarmid 


12 Sayantani Ghosh 


13 Professor Harris 


14 Ignacio Lopez-Calvo 


15 Dr. Davis 


16 Jan Goggans 


17 Gerardo Diaz 


18 Anne Zanzucci 


19 Christopher Viney 


20 Yarrow Dunham 


21 Dr. Robert Yancey 


22 Katie Unruh 


23 Prof. Eshraghian 


24 Michael Sprague 


25 sang chi 


26 Yatskar 


27 Peggy Oday 


28 Linda Zubke 


29 Paul Thiem 


30 Sean Malloy 


31 Dr. Paul Thiem 


32 jim mcdiarmid 


33 Brenda Pulido 


34 Jason Raymond 


35 Arnold Kim 


36 Craig Vilhauer 


37 Sean Malloy 


38 Lezly Juergenson 


39 Krista Venecia 


40 Dr. Kathleen Hull 







41 Dr. Robin DeLugan 


42 Justin Hicks 


43 James McDiarmid 


44 Michael Colvin 


45 Jim McDiarmid 


46 Lorraine Walsh 


47 Prof. Loren Qualls 


48 Mike Truong 


49 James McDiaramid 


50 Kristine Van Bebber 


51 Dr. Jason Raymond 


52 Dr. Virginia Adan-Lifante 


53 John Ewart 


54 Nicolo Dell'unto 


55 Kathleen Hull/ Anthropology 


56 Jared Stanley 


57 Nella VanDyke 


58 Corrine Townsend 


59 Shavon English 


60 Dr. Miriam Barlow 


61 Jan Wallander 


62 Cristian Ricci 


63 Dennis Haworth 


64 Jan Goggans 


65 Yolanda PIneda 


66 Prof. Hirst 


67 Michael Romano 


68 Oliver Nankishore 


69 Mitch 


70 Gerardo Diaz 


71 Mike Truong 


72 David Noelle 


73 Kevin Mitchell 


74 Jesus Ciriza 


75 Virginia Illera 


76 Anne Z 







77 Lisa Gomez-Daglio 


78 Hajra Meeks 


79 Lorraine Walsh 


80 Debra Firestone 


81 Wei-Chun Chin 


82 De Ette Silbaugh 


83 Dr. Jesus Ciriza 


84 Kathleen Hull 


85 Alissa Ackerman 


86 Dr. Francois Blanchette 


87 Dr. Nella van Dyke 


88 Prof. Dunya Ramicova 


89 Mary Stolis 


90 Matthew Pettengill 


91 James Barnes, Nick Navarette 


92 Sayantani Ghosh 


93 Dr. Charles Nies 


94 Professor Raymond 


95 Alissa Ackerman 


96 Prof. Sun 


97 David Ojicius 


98 Khalid Chaudhry 


99 Benoit Dayrat 


100 charles nies 


101 Professor Mark Harris 


102 Dr. Ignacio Lopez-Calvo 


103 McDiarmid 


104 S.A Davis 


105 Tom Hothem 


106 Greg Herkens 


107 Michelle Chouinard 


108 Justin Hicks 


109 Andres Aguilar 


110 Arnold Kim 


111 David Ojcius 


112 Hajra Meeks 







113 Kevin Mitchell 


114 Katie Winder 


115 Byron Webb 


116 Jinah Choi 


117 Justin Hicks 


118 Justin Hicks 


119 Prof. Nguyen 


120 Pablo Garcia-Ojeda 


121 Derek Merrill 


122 Susan Varnot 


123 Shawn Newsam 


124 Chef Larry 


125 everyone 


126 Dr. Alissa Ackerman 


127 Michael Sprague 


128 Robert Yancey 


129 Simon Weffer 


130 Thomas Hansford 


131 Krista Venecia 


132 Christopher Viney 


133 Dustin Noji 


134 Mark Vidensik 


135 Leslie Teixeira 


136 Ruth Mostern 


137 Linda Hart Tolley 


138 Mark Harris 


139 S.A. Davis 


140 jarred stanley 


141 Mike Truong 


142 David Turner 


143 LiLi dinning commons 


Total N 143 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


q24.c Third influential faculty or staff member listed 104 100.0% 0 .0% 104 100.0%


 
Case Summaries


 
 


q24.c Third influential faculty or staff member listed 


1 Phylise Smith 


2 Rudy Ortiz 


3 Mary Salisbury 


4 Andy LiWang 


5 Michael Dawson 


6 Steve Kramp 


7 S.A. Davis 


8 jason juraez 


9 Chancellor Steve Kang 


10 Jay Sharping 


11 Lorraine Walsh 


12 Lorena Calderon 


13 Lara Keuppers 


14 Stefano Carpin 


15 Nuno Sena 


16 Mark Vidensek 


17 Jason Juarez 


18 Mary Treasure 


19 Prof. Escobar 


20 nik, writing professor. 


21 Sprague 


22 Robert Avalle 


23 Dr. Quinn 


24 Dunya Ramicova 


25 Carrie Menke 


26 Tom Hothem 







27 Kathleen Hull 


28 Michelle Jacobs 


29 Dr. Christopher Vinney 


30 Ms. Tori Gottlieb 


31 Jorge Rodriguez 


32 Angelina Dayton 


33 Anna Song 


34 Dr. Andy LiWang 


35 Christopher Ramireq 


36 Tom Harmon 


37 Elinor Torda 


38 Linda-Anne Rebhun/ Anthropology 


39 Jan Goggans 


40 Evan Heit 


41 Tomiko Hale 


42 Dr. Stergios Roussos 


43 Diana Odom-Gunn 


44 Benoit Dayrat 


45 Monica Medina 


46 Jared Stanley 


47 Justin Matthews 


48 Karen Linam 


49 Jesus Cisneros 


50 Adriana Signorini 


51 Charles Nies 


52 Teenie Matlock 


53 Dr. Peggy O'Day 


54 Michael Dawson 


55 Jared Stanley 


56 Jim McDiarmid 


57 Simren Claire 


58 Delores Wright 


59 Jim McDairmid 


60 Dr. Jay Sharping 


61 Maria Pallavacini 


62 Simon Weffer 







63 Dr. Alissa Ackerman 


64 Justin Hicks 


65 Maria Tonico 


66 Mia Kang, Jane Lawrence 


67 Rolf Johansson 


68 Director Chon Ruiz 


69 Professor Palvacini 


70 Prof. Bhat 


71 Kristin Hublik 


72 Encarnacion Ruiz 


73 heather doshay 


74 Dr. Manuel Martin-Rodriguez 


75 Miki Ishikida 


76 I Lung Hsu 


77 Virginia Adan-Lifante 


78 Kandice Grote 


79 Mary (from DC) 


80 David Ojcius 


81 Yue Lei 


82 Jodon Bellofatto 


83 Katie Williams 


84 Charles Nies 


85 Charles Nies 


86 Yolanda Pineda 


87 Zhao Zifu 


88 Mary Smith 


89 Paul Thiem 


90 Jared Stanley 


91 Rosalina Aranda 


92 Andy Aguilar 


93 everyone 


94 Ofelia 


95 Cristopher Ramirez 


96 Nicholas Valdez 


97 Alfred Day 


98 Sang Chi 







99 Mary Smith 


100 Miki Ishikida 


101 Michelle Chouinard 


102 dawn trook 


103 Sean Malloy 


104 Anne Kelley 


Total N 104 
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q24.d First influential classmate 137 100.0% 0 .0% 137 100.0% 


 
Case Summaries


 
 


q24.d First influential classmate


1 Judy Vang 


2 Barbara Obena 


3 Renee Smith 


4 Matt Nelson 


5 robin binaoro 


6 Alexander Kim 


7 Mickey DeSalvo 


8 Raman Nazari 


9 Jeremy Sanborn 


10 Luis Rubio 


11 Jessica Joliffe 


12 cecilia arredondo 


13 Rachael Bennett 


14 Luis Bernardo 


15 Chris Hubach 







16 Brandi McKuin 


17 Erickson Maranan 


18 Emily Chan 


19 Bernardo Zepeda 


20 Thu Vo 


21 heath hernandez 


22 Liza Valencia 


23 Jackie Shay 


24 Brian Kerster 


25 Liz Kang 


26 Susana Ramirez 


27 Austin Ofreneo 


28 Reed Schoedl 


29 Andres Estrada 


30 Susana Inda 


31 Afton Nelson 


32 Kimberly Williams 


33 Drew Glaser 


34 Karime Blanco 


35 Nitin Kumar 


36 Brenda Morris 


37 Janelle Maldonado 


38 Melissa Newland 


39 Justin Floreza 


40 Genoveva Ramirez 


41 John Fatollahi 


42 Amanda Santi 


43 Dr. Aackerman 


44 Noel Cruz 


45 Kenia Ramirez 


46 Dennis Tabuena 


47 Jared Petker 


48 Nam Victor Nguyen 


49 Mirza Zafar Ahmad 


50 Angelica Medelez 


51 Yesenia Medina 







52 Amber Kirby 


53 Ashley Thomsen 


54 Julia Zhou 


55 Javad Fatollahi 


56 Elizabeth Balboa 


57 Stephanie Sullivan 


58 Marc Hendrikse 


59 Nick Lauer 


60 Sanghi Kunche 


61 Juan Carmen 


62 Gabriel Diaz 


63 Zer Vue 


64 Amelia Herrera 


65 Socorra Camposanto 


66 Ivan Noe 


67 Heather Poiry 


68 Jessica Romo 


69 Elaine Nguyen 


70 Bron davis 


71 Geneva Rangel 


72 Joy Moore 


73 Demitra Borrero 


74 Rachel Johnson 


75 Alejandra Garcia 


76 Thomas Harmon 


77 Joseph DeSena 


78 Courtney Griffin-Oliver 


79 Alaena Allilin 


80 Rachel Rogers 


81 Christina Nguyen 


82 Jonathan Van Duran 


83 Loryn Weddle 


84 Andy Fong 


85 Uday Bali 


86 Natalie Hall 


87 Tania Montoya 







88 Jill Tsai 


89 Luis Bernardo 


90 Kristin Tran 


91 Nkauj Tsiab Lee 


92 Jessica Fung 


93 Simrita Kaur 


94 Markki Pesce 


95 Sam Fong 


96 Maricela Melendrez 


97 Jessica Lipstate 


98 Linda Nghiem 


99 Cassia Rosas 


100 Kristin Tran 


101 Anahy Valenzuela 


102 Briana Montez 


103 Liliana Legarda 


104 Chenfei Xu 


105 Jennifer Tseng 


106 Francis Mayo 


107 Aaron Ortiz 


108 Francis Mayo 


109 Mike Blatt 


110 Juan Carmen 


111 Elliott Block 


112 Ruth Xochihua 


113 Whitney Lau 


114 Sabrina Giampaoli 


115 Chi Ying Lau 


116 Mushgan Nasiri 


117 Tania Montoya 


118 Jennifer Robertson 


119 Mercedes baires 


120 Janneth Martinez 


121 Joseph Hennessee and Justin Park


122 Dulce Ibarra 


123 Charleen Bondoc 







124 Joe Ameen 


125 Cristina Bernal 


126 K Chico 


127 Adrian Rojas 


128 SHANTI SANCHEZ 


129 Linda Tsai 


130 Julian B Lopez 


131 Jasper Pagadala 


132 Austin Ofreneo 


133 Marghuba Osman 


134 ricky katen 


135 Charleen Bondoc 


136 Beejan Petrosky 


137 Kristin Tran 


Total N 137


 


Summarize 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 


 
Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q24.e Second influential classmate 121 100.0% 0 .0% 121 100.0% 


 
Case Summaries


 
 


q24.e Second influential classmate


1 Alison Lu 


2 David Hoang 


3 Kellen Minteer 


4 Steven Ridge 


5 socorra camposanto 


6 Eric Jung 


7 Collin Closek 







8 Sina Pourshirazi 


9 Gabe CAno 


10 Alfonso 


11 Vinh Tran 


12 david huskins 


13 Azade Petrosky 


14 Ernesto Mora 


15 Brian Coverdale 


16 Orion Agnew 


17 Sophia Wu 


18 Denise Alma Arambula 


19 Rosa Sanchez 


20 c.j. todd 


21 Celia Delao 


22 Olayinka Oowoborode 


23 Maggie Stoekl 


24 Priscilla Lopez 


25 Mohammed Qasim 


26 Calvin Yu 


27 Chris Hubach 


28 Ben Goodhue 


29 Sydney Loewen 


30 Jacob Croasdale 


31 Holly Swift 


32 Maggie Stockel 


33 Paul Felkai 


34 Alyssa Carrell 


35 Cody Key 


36 Juan Carmen 


37 Lissette Ramirez 


38 Raman Nazari 


39 Phil Jensen 


40 Jan Michel De La Cruz 


41 Maricela Melendrez 


42 Josue Contreras 


43 Wesley Golangco 







44 Jack McCrone 


45 Michael Allen 


46 Kathleen Luistro 


47 Karen Perez 


48 Danny Lu 


49 Ross Anastos 


50 Jack Reeser 


51 Juan Carmen 


52 Barbara Medina 


53 Julie Rosas 


54 Sunny Grunloh 


55 Maricela Rangel-Garcia 


56 John Mark Pendleton 


57 Kacy Marume 


58 Conor Mangan 


59 Renata Santillan 


60 Judy Vang 


61 Paul kim 


62 Jose Viscarra 


63 Mike Welschmeyer 


64 Luke Ruiz 


65 Esteban Chavez 


66 Sarah Hashemyan 


67 Pam Slabaugh 


68 Kelly McKlintock 


69 David Inga 


70 Somtochukwu (Somto) Ojukwu 


71 Charleen Bondoc 


72 Kristin Tran 


73 Bejan Petrosky 


74 Beejan Petrovsky 


75 Michael Robles 


76 Alaena Alilin 


77 Phillip Marzouk 


78 Verissa Lam 


79 Joseph Palacio 







80 Aniket Sharma 


81 James Kirby 


82 Lamar Williams 


83 Gertrude Bucag 


84 Richard Katen 


85 Jonathan Dalisay 


86 Edwin Wong 


87 Damaris Munoz 


88 Cari Bissel 


89 Inderae Kaur 


90 Arlett Rodriguiz 


91 Edwin Wong 


92 James Pugh 


93 Alexander Reinhold 


94 Leo Vu 


95 Darryl Liu 


96 Darlene Escobedo 


97 Anahy Valenzuela 


98 Hiumin Li 


99 Nikki Masuoka 


100 Whitney Lau 


101 Rajani Singh 


102 Tim Turnbull 


103 Brittany Best 


104 Monique Smith 


105 Julia Cline and Michael Nguyen 


106 Matthew Tolbert 


107 Verissa Lam 


108 Thomas Duffy 


109 Jessica Ghio 


110 Kelly Hegland 


111 Pedro Ramirez 


112 IRVING PINEDA 


113 Courtney Griffin-Oliver 


114 Michelle Pal 


115 Sohaib Lateef 







116 Justin Abang 


117 Sarah Hashemyan 


118 francis mayo 


119 Melissa Newland 


120 Alex Shibata 


121 Jennifer Tseng 


Total N 121
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Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 


 
Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q24.f Third influential classmate 91 100.0% 0 .0% 91 100.0% 


 
Case Summaries


 
 


q24.f Third influential classmate


1 Jeffrey Micheal Fabian 


2 Brenda Morris 


3 Mike Oliveira 


4 trisha nelson 


5 Timothy Chung 


6 Gary Phelps 


7 Leili Kiani 


8 James Robinson-Carter 


9 Oren Gazit 


10 Dominique Padilla 


11 Lan Doan 


12 Orisa Santiago Morrice 


13 Patrick Wiley 


14 Nabanita Rashidee 


15 Daniel Leong 







16 ben goodhue 


17 Alyssa Carrell 


18 Paolo Diaz 


19 Damian Quintanilla 


20 Ali Albarakat 


21 Justin Floreza 


22 Justin Dukham 


23 Jackie Shay 


24 Bryan Gordy 


25 Uriel Ramirez 


26 Jonathan Alvarez 


27 Robin Binaoro 


28 Diane Kikuchi 


29 Sean Lambert-Diaz 


30 Sanghamitra Kunche 


31 Ivette Garcia 


32 William Benjamin St. Clair 


33 Renata Santillan 


34 Marie Bridgeford 


35 Haron Housini 


36 Julia Zhou 


37 Scott Wagner 


38 Sergio Chin 


39 Cindy Lee 


40 LIzbeth Herrera 


41 Christina Peres 


42 Jasmine Bell 


43 Leily Kiani 


44 Heath Hernandez 


45 Drew Tilley 


46 Cindy Thao 


47 John Renteria 


48 Lauren Brown 


49 Paola DeGuzman 


50 Joseph Palacio 


51 Jessica Ghio 







52 Aldwin Perez 


53 Ana Isabel Becerril 


54 Nkauj Tsiab Lee 


55 Jackie Shay 


56 (Graduate Student) Haik Stefani 


57 Kristin Tran 


58 Alma Arambula 


59 Agustin Valdez 


60 Jennifer Tseng 


61 Lina Nguyen 


62 Michael Hernandez 


63 Brenda Camberos 


64 James Pugh 


65 Aaron Daniel 


66 Vanessa Hernandez 


67 Amanda Fox 


68 Val Singhal 


69 Sonya Nevarez 


70 Antony Noses 


71 Edwin Wong 


72 Cathy Nguyen 


73 Melissa Morataya 


74 Darlene Escobedo 


75 Summer Jordan 


76 Kalid Cortes 


77 Dennis Seng, Shan 


78 Lorena Ochoa 


79 Alex Chui 


80 Alma Denise Arambula 


81 Angelica Miguel 


82 MARISELA AGUILAR 


83 Marlene Salas 


84 Steven Michael Nguyen 


85 Marghuba Osman 


86 Kimi Asato 


87 Stephanie Arcayena 







88 valmiki singual 


89 Chris Galvan 


90 Chris Ferri 


91 Christopher Abrescy 


Total N 91


 


Frequencies 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 
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Frequency Table 
q25_1 African-American Student Association







 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 138 63.0 95.2 95.2


1 African-American Student Association 7 3.2 4.8 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_2 Alpha Kappa Psi


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 140 63.9 96.6 96.6 


1 Alpha Kappa Psi 5 2.3 3.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_3 Alpha Sigma Chi Omega


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Alpha Sigma Chi Omega 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_4 Ambassadors Forum


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Ambassadors Forum 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_5 American Medical Student Assocation


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 0 142 64.8 97.9 97.9







1 American Medical Student Assocation 3 1.4 2.1 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_6 American Society of Mechanical Engineers


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 


Valid 


0 141 64.4 97.2 97.2


1 American Society of Mechanical 
Engineers 


4 1.8 2.8 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_7 Amnesty International


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Amnesty International 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_8 ASUCM


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 134 61.2 92.4 92.4 


1 ASUCM 11 5.0 7.6 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_9 Arts Revival Triad Society


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 144 65.8 99.3 99.3


1 Arts Revival Triad Society 1 .5 .7 100.0


Total 145 66.2 100.0







Missing System 74 33.8


Total 219 100.0


 
q25_10 AV Film Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 144 65.8 99.3 99.3 


1 AV Film Club 1 .5 .7 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_11 Bakery Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Bakery Club 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_12 Ballet Folklorico


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Ballet Folklorico 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_13 Best Buddies


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_14 Bhangra Revolution







 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 144 65.8 99.3 99.3


1 Bhangra Revolution 1 .5 .7 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_15 Bobcat Band


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Bobcat Band 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_16 Bobcat Footbal


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_17 Book Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_18 Business Society


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 135 61.6 93.1 93.1 


1 Business Society 10 4.6 6.9 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0







 
q25_19 Campus Crusade for Christ


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 144 65.8 99.3 99.3


1 Campus Crusade for Christ 1 .5 .7 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_20 Catholic Society


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Catholic Society 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_21 Chess Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 140 63.9 96.6 96.6 


1 Chess Club 5 2.3 3.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_22 Chi Alpha


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 140 63.9 96.6 96.6 


1 Chi Alpha 5 2.3 3.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_23 Chinese Student Assocation







 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 136 62.1 93.8 93.8


1 Chinese Student Assocation 9 4.1 6.2 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_24 Christians on Campus


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_25 Circle K International


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 144 65.8 99.3 99.3


1 Circle K International 1 .5 .7 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_26 College Republicans


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_27 Creative Writing


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 144 65.8 99.3 99.3 


1 Creative Writing 1 .5 .7 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0







 
q25_28 Cycling Alliance


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 137 62.6 94.5 94.5 


1 Cycling Alliance 8 3.7 5.5 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_29 Dance Coalition


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Dance Coalition 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_30 Delta Delta Delta


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Delta Delta Delta 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_31 Delta Epsilon Mu, Theta Chapter


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 133 60.7 91.7 91.7


1 Delta Epsilon Mu, Theta Chapter 12 5.5 8.3 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_32 Delta Gamma Fraternity







 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Delta Gamma Fraternity 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_33 Democrats at UCM


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Democrats at UCM 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_34 Disability Student Association


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_35 Dive


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Dive 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_36 Dungeons & Dragons Club


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 141 64.4 97.2 97.2


1 Dungeons & Dragons Club 4 1.8 2.8 100.0


Total 145 66.2 100.0







Missing System 74 33.8


Total 219 100.0


 
q25_37 European Culture Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_38 Faux.Real


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_39 FLO


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 144 65.8 99.3 99.3 


1 FLO 1 .5 .7 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_40 Fraternity Sorority Council


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 144 65.8 99.3 99.3


1 Fraternity Sorority Council 1 .5 .7 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_41 Graduate Student Association


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 







Missing System 74 33.8


Total 219 100.0


 
q25_42 Green Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 136 62.1 93.8 93.8 


1 Green Club 9 4.1 6.2 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_43 Happy Tails


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 139 63.5 95.9 95.9 


1 Happy Tails 6 2.7 4.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_44 Hillel Student Organization


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Hillel Student Organization 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_45 Hip Hop Movement


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Hip Hop Movement 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0







 
q25_46 Historical Society


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Historical Society 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_47 Hmong Student Association


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 142 64.8 97.9 97.9


1 Hmong Student Association 3 1.4 2.1 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_48 Homeless and Community Outreach


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_49 Inter-Varsity Christian Fellowship


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 134 61.2 92.4 92.4


1 Inter-Varsity Christian Fellowship 11 5.0 7.6 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_50 Intro at UC Merced


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 0 142 64.8 97.9 97.9







1 Intro at UC Merced 3 1.4 2.1 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_51 Investment and Finance Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_52 Invisible Children of Uganda (ICU)


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 144 65.8 99.3 99.3


1 Invisible Children of Uganda (ICU) 1 .5 .7 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_53 iSight Pre-Optometry and Vision Club


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 140 63.9 96.6 96.6


1 iSight Pre-Optometry and Vision Club 5 2.3 3.4 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_54 Kappa Delta Chi


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 141 64.4 97.2 97.2 


1 Kappa Delta Chi 4 1.8 2.8 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0







 
q25_55 Kappa Kappa Gamma


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Kappa Kappa Gamma 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_56 Keys Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 144 65.8 99.3 99.3 


1 Keys Club 1 .5 .7 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_57 Korean American Coalition


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Korean American Coalition 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_58 Lambda Alliance


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Lambda Alliance 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_59 Latino Students







 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 136 62.1 93.8 93.8 


1 Latino Students 9 4.1 6.2 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_60 Latter Day Saint Student Association


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_61 Light Studio


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_62 Lutheran Student Fellowship


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_63 M.E. Ch. A


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 141 64.4 97.2 97.2 


1 M.E. Ch. A 4 1.8 2.8 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_64 Magnum Opus







 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Magnum Opus 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_65 Martial Arts Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 140 63.9 96.6 96.6 


1 Martial Arts Club 5 2.3 3.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_66 Math Society


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 139 63.5 95.9 95.9 


1 Math Society 6 2.7 4.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_67 Merced Pre-Law Society


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 140 63.9 96.6 96.6


1 Merced Pre-Law Society 5 2.3 3.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_68 Model United Nations


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 0 144 65.8 99.3 99.3







1 Model United Nations 1 .5 .7 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_69 Muslim Student Association


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 139 63.5 95.9 95.9


1 Muslim Student Association 6 2.7 4.1 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_70 Nikkei Student Union


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 141 64.4 97.2 97.2


1 Nikkei Student Union 4 1.8 2.8 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_71 NSBE


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 141 64.4 97.2 97.2 


1 NSBE 4 1.8 2.8 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_72 Ohana


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 140 63.9 96.6 96.6 


1 Ohana 5 2.3 3.4 100.0 


Total 145 66.2 100.0







Missing System 74 33.8


Total 219 100.0


 
q25_73 Other Child


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Other Child 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_74 Peer Mentoring Program


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 132 60.3 91.0 91.0


1 Peer Mentoring Program 13 5.9 9.0 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_75 Physics Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Physics Club 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_76 Persian Student Association


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 142 64.8 97.9 97.9


1 Persian Student Association 3 1.4 2.1 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0







 
q25_77 Pilipino American Alliance


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 140 63.9 96.6 96.6


1 Pilipino American Alliance 5 2.3 3.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_78 Prodigy


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Prodigy 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_79 Public Health Issues Forum


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 137 62.6 94.5 94.5


1 Public Health Issues Forum 8 3.7 5.5 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_80 Quiero Bailar


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Quiero Bailar 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_81 Radio Merced







 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 144 65.8 99.3 99.3 


1 Radio Merced 1 .5 .7 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_82 Rotaract Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Rotaract Club 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_83 Science and Engineering Association


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 140 63.9 96.6 96.6


1 Science and Engineering Association 5 2.3 3.4 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_84 Shorin-Ryu Karate


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 143 65.3 98.6 98.6


1 Shorin-Ryu Karate 2 .9 1.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_85 Shotokan Karate Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 







Missing System 74 33.8


Total 219 100.0


 
q25_86 Sigma Alpha Epsilon


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 144 65.8 99.3 99.3


1 Sigma Alpha Epsilon 1 .5 .7 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_87 SOA Brigade


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 144 65.8 99.3 99.3 


1 SOA Brigade 1 .5 .7 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_88 Society of Women Engineers


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 142 64.8 97.9 97.9


1 Society of Women Engineers 3 1.4 2.1 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_89 South Asian Student Association


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 141 64.4 97.2 97.2


1 South Asian Student Association 4 1.8 2.8 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0







 
q25_90 Sport Shooting Club


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 140 63.9 96.6 96.6


1 Sport Shooting Club 5 2.3 3.4 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_91 SSAH


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 141 64.4 97.2 97.2 


1 SSAH 4 1.8 2.8 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_92 STOMP (Student Transfer Outreach Mentor Program) 


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 


Valid 


0 139 63.5 95.9 95.9


1 STOMP (Student Transfer Outreach 
Mentor Program) 


6 2.7 4.1 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_93 String Ensamble


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_94 Student Hall Government


 
 


Frequency Percent Valid Percent Cumulative Percent







Valid 


0 144 65.8 99.3 99.3


1 Student Hall Government 1 .5 .7 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_95 Studio 1


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Studio 1 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_96 Tae Kwon Club


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_97 Transfer Student Assocation


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 138 63.0 95.2 95.2


1 Transfer Student Assocation 7 3.2 4.8 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_98 UCM Climbing Club


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 142 64.8 97.9 97.9


1 UCM Climbing Club 3 1.4 2.1 100.0


Total 145 66.2 100.0


Missing System 74 33.8







Total 219 100.0


 
q25_99 UCMPD Mentor Program


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 137 62.6 94.5 94.5


1 UCMPD Mentor Program 8 3.7 5.5 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_100 University Women


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 138 63.0 95.2 95.2


1 University Women 7 3.2 4.8 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_101 Vanguard


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 142 64.8 97.9 97.9 


1 Vanguard 3 1.4 2.1 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_102 Vietnamese Student Association


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 139 63.5 95.9 95.9


1 Vietnamese Student Association 6 2.7 4.1 100.0


Total 145 66.2 100.0 


Missing System 74 33.8


Total 219 100.0


 







q25_103 Wesley Foundation


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 144 65.8 99.3 99.3


1 Wesley Foundation 1 .5 .7 100.0


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_104 WOKE


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 145 66.2 100.0 100.0 


Missing System 74 33.8


Total 219 100.0


 
q25_105 Writers Tribe


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 144 65.8 99.3 99.3 


1 Writers Tribe 1 .5 .7 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 
q25_106 Yearbook


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 143 65.3 98.6 98.6 


1 Yearbook 2 .9 1.4 100.0 


Total 145 66.2 100.0


Missing System 74 33.8


Total 219 100.0


 


Summarize 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 







 
Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q25.a Other student organization affiliation 36 100.0% 0 .0% 36 100.0% 


 
Case Summaries


 
 


q25.a Other student organization affiliation 


1 Yosemite Leadership Program 


2 Sigma Chi 


3 Archery Club 


4 Collegiate Alumni Foundation, Student Trusteee 


5 The Prodigy Student Newspaper 


6 Environmental Engineering Student Organization


7 baseball 


8 Tabel Tennis 


9 Yosemite Leadership Program 


10 Psychology Club 


11 Undergraduate Research Journal 


12 Phi Delta Epsilon 


13 Chicano/a Latino/a Commencement Committee 


14 Psychology Club 


15 In Touch Community Health Initiative 


16 EESO 


17 Psychology Society 


18 Basketball team (not listed on next page) 


19 BMES 


20 Fuck greek life 


21 Climbing Club 


22 UCM CHEER, UCM SOFTBAL 


23 H.E.R.O.E.S. 


24 BMES, Kappa Sigma 


25 UCM Women's Club Basketball Team 


26 Desi Students Association 


27 Bobcat Dance Team 







28 ACM 


29 Mascot 


30 UNICEF at UCM 


31 H.E.R.O.E.S. 


32 Chicano Latino Commencement Committee 


33 Student Paranormal Investigation Team 


34 Pre-Law Society 


35 Resident Housing Government 


36 Anime 


Total N 36


 


Frequencies 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 


 
Statistics
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Frequency Table 
q26_1 Please indicate your athletic affiliations with UC Merced... - Volleyball 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 38 17.4 86.4 86.4 


1 Volleyball 6 2.7 13.6 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q26_2 Please indicate your athletic affiliations with UC Merced... - Cheer 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 40 18.3 90.9 90.9 


1 Cheer 4 1.8 9.1 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q26_3 Please indicate your athletic affiliations with UC Merced... - Cricket 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 43 19.6 97.7 97.7 


1 Cricket 1 .5 2.3 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q26_4 Please indicate your athletic affiliations with UC Merced... - Soccer 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 28 12.8 63.6 63.6 


1 Soccer 16 7.3 36.4 100.0 


Total 44 20.1 100.0







Missing System 175 79.9


Total 219 100.0


 
q26_5 Please indicate your athletic affiliations with UC Merced... - Tennis 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 37 16.9 84.1 84.1 


1 Tennis 7 3.2 15.9 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q26_6 Please indicate your athletic affiliations with UC Merced... - Ultimate Frisbee 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 0 44 20.1 100.0 100.0 


Missing System 175 79.9


Total 219 100.0


 
q26_7 Please indicate your athletic affiliations with UC Merced... - Archery 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 41 18.7 93.2 93.2 


1 Archery 3 1.4 6.8 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q26_8 Please indicate your athletic affiliations with UC Merced... - Baseball 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 41 18.7 93.2 93.2 


1 Baseball 3 1.4 6.8 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q26_9 Please indicate your athletic affiliations with UC Merced... - Badminton 







 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 41 18.7 93.2 93.2 


1 Badminton 3 1.4 6.8 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q26_10 Please indicate your athletic affiliations with UC Merced... - Softball 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 40 18.3 90.9 90.9 


1 Softball 4 1.8 9.1 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q26_11 Please indicate your athletic affiliations with UC Merced... - Lacrosse 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


0 41 18.7 93.2 93.2 


1 Lacrosse 3 1.4 6.8 100.0 


Total 44 20.1 100.0


Missing System 175 79.9


Total 219 100.0


 
q27_1 Want to help launch alumni assn - major or SIG


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 


Valid 


0 114 52.1 69.5 69.5


1 Launch alumni association chapters specific to 
my major or a special interest group 


50 22.8 30.5 100.0


Total 164 74.9 100.0 


Missing System 55 25.1


Total 219 100.0


 
q27_2 Want to plan for alumni assn


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 







Valid 


0 107 48.9 65.2 65.2


1 Participate in future planning for the UC 
Merced Alumni Association 


57 26.0 34.8 100.0


Total 164 74.9 100.0 


Missing System 55 25.1


Total 219 100.0


 
q27_3 Want to assist with student recruitment


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 101 46.1 61.6 61.6


1 Assist with student recruitment 63 28.8 38.4 100.0


Total 164 74.9 100.0


Missing System 55 25.1


Total 219 100.0


 
q27_4 Want to provide info on my career to students


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 


Valid 


0 72 32.9 43.9 43.9


1 Provide information on my career to those 
students interested in my career path/major 


92 42.0 56.1 100.0


Total 164 74.9 100.0 


Missing System 55 25.1


Total 219 100.0


 
q27_5 Want to participate in alumni mentorship program 


 
 


Frequency Percent
Valid 


Percent 
Cumulative 


Percent 


Valid 


0 113 51.6 68.9 68.9


1 Participate in alumni mentorship 
program 


51 23.3 31.1 100.0


Total 164 74.9 100.0 


Missing System 55 25.1


Total 219 100.0


 
q27_6 Want to participate in career networking


 
 


Frequency Percent Valid Percent Cumulative Percent







Valid 


0 71 32.4 43.3 43.3


1 Career networking 93 42.5 56.7 100.0


Total 164 74.9 100.0


Missing System 55 25.1


Total 219 100.0


 
q27_7 Want to plan future class reunions


 
 


Frequency Percent Valid Percent Cumulative Percent


Valid 


0 126 57.5 76.8 76.8


1 Plan future class reunions 38 17.4 23.2 100.0


Total 164 74.9 100.0


Missing System 55 25.1


Total 219 100.0
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent 


q27.a Other way(s) I want to help college 8 100.0% 0 .0% 8 100.0% 


 
Case Summaries


 
 


q27.a Other way(s) I want to help college 


1 inform people about peace corps, my current employment 


2 Make financial contributions. 


3 Alumni chapter in Washington, D.C. - continue support of the UCDC program 


4 provide information about EAP- studying abroad. 


5 More bikes 


6 Spread the good word about UC Merced 


7 Donations to the University 


8 How to help UC Merced grow and develop 







Total N 8 


 


Frequencies 
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2010.sav 


 
Statistics  


q33 The UC Merced Library has support by academic progress 


N 
Valid 210 


Missing 9 


 
q33 The UC Merced Library has support by academic progress 


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


1 Strongly Agree 69 31.5 32.9 32.9 


2 Agree 84 38.4 40.0 72.9 


3 Neutral 46 21.0 21.9 94.8 


4 Disagree 9 4.1 4.3 99.0 


5 Strongly Disagree 2 .9 1.0 100.0 


Total 210 95.9 100.0


Missing System 9 4.1


Total 219 100.0
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


q34 What have you valued most about UC Merced Library? 185 100.0% 0 .0% 185 100.0%


 
Case Summaries


 q34 What have you valued most about UC Merced Library? 







 


1 
Various resources such as laptops, access to Pub-Med articles, books, dvd's, and assistance from the 
librarian. I enjoyed studying in the "Reading Room", very quiet atmosphere. 


2 getting loans from other uc 


3 Being able to borrow laptops. 


4 
I value the available laptops that I can borrow to use for all my studying and school work and the library 
hours provided for me to spend most of my studying time there. Without the availability of laptops and 
the hours, I wouldn't have been able to make progress with most of my work. 


5 The use of online scientific journals. 


6 I value the study space that the library provides most. 


7 The librarians willingness and effort when it comes to helping the students get their research done. 


8 Excellent access to articles and information 


9 The fact that its shared with the 9 other UC campuses. VPN client and other research tools. 


10 Having a place to study and laptops to rent 


11 Being able to relax in the Green Room. 


12 Laptop checkout 


13 internet access 


14 A quiet place to study 


15 The erudite environment and a rendezvous point for many students 


16 Having a place to sleep (green room), a place to print things, and a place to meet people (the Lantern). 


17 Computer labs, laptops, and ILL 


18 The study rooms are very helpful and the staff is nice. 


19 Always a place to study and get coffee 


20 The online resources and the private study rooms. 


21 The databases. 


22 I have valued the ease of checking out books and media. 


23 Printing and internet services 


24 space to study with little disturbance 


25 The diversity in locations and available tools for learning 


26 checking out the laptops 


27 the staff 


28 The independent study groups 


29 large tables, laptops available for checkout, quiet space, and the ability to eat while studying 


30 Laptop loan. 


31 Small Discussion Rooms. 


32 The quiet time I had. It was easier for me to come to the library and focus on my school work. 


33 
I appraciate the fact that majority of my teachers were actually worried about my grades, often offering 
extra office hours to their students. 







34 private study rooms 


35 The hours of operation were reasonable and it is great how the top floor had a consistently quiet setting. 


36 The access to many databases and science journals. 


37 Time in a stable, quiet environment to study. 


38 A place to meet with groups 


39 I have most valued my position as a student assistant. It has been a constant source of income. 


40 The many databases the library has access to for online research. 


41 The laptops and rooms used to study. 


42 
The lantern and the small study rooms. It provides the opportunity to work in small study groups which is 
the best way that I learn. The fact that the library loans out markers, whiteboards, and laptops makes it 
very easy to engage in study groups and small tutorials. 


43 
Its hours of operation. Most of the time I needed a quiet spaces with quick access to resources to 
complete my work and the library provided that home away from home I needed. 


44 The willingness of the staff members to assist students. 


45 Database access 


46 A roof over my head and four walls to keep out the wind. Nice views of the campus. 


47 Rooms to reserve and study. Staff is helpful and friendly. 


48 
It was a wonderful experience and the most important thing i like about library is that UCM Library has 
laptops available for students all the time which help us in various ways. 


49 nothing truly stood out. 


50 The help they give to each student when asked. 


51 
I like that we were allowed to bring food and drinks into the library. Also, the cost of printing at the 
library was cheap and beneficial. 


52 The extensive amount of literature and Interlibrary Loans 


53 The helpful staff and knowledgeable workers. 


54 When help is needed it's alwaysthere 


55 food being allowed 


56 Interlibrary loan and the refworks presentation. 


57 
Apart from being employed at the library I value the staff. Everyone is very knowledgeable and friendly 
and do the best they can to resolve any issues you may have. 


58 Late hours, and the available laptops. 


59 I love studying there! 


60 space, comfort, computers, assistance and environment 


61 the willingness of the librarians to help. 


62 Computer labs because the internet is usually uncooperative. 


63 The friendly staff. 


64 The lax rules with food and noise on the lower levels of the library 


65 Good hours 


66 ABLE TO RENT LAPTOPS 







67 The databases and how easy they are to use 


68 The private study rooms available. 


69 
The librarians and the checking out of laptops. The Librarians are always there to help if you book an 
appointment on time. They provide answers for my questions and help me understand what am i looking 
for. 


70 ILL and the quiet yet casual space to work in. 


71 the late hours. spent many sleepless nights in the libary 


72 The librarians have always been more than helpful when I needed them. 


73 access to computers, comfortable places to study 


74 the large tables for study groups 


75 its computer access 


76 Space, Quietness, Ability to Eat in it. Hours 


77 My job. 


78 the use of laptops 


79 laptop and printing 


80 Vast space, access to many online databases, quiet study spaces 


81 laptop rentals 


82 
the technology that uc merced has makes research easier. the on-line databases are faster and make the 
time to work on assignments shorter 


83 The quiet environment and accessibility of study rooms. 


84 
I have valued most the worm and welcoming atmosphere. There was not a day that I did not want to use 
the library facility as my main study area. The ability to bring food and drinks and study in a quiet 
enviornment is a great plus to the rest of the services provided. 


85 The ability to find online journals and read them in their entirety for no charge. 


86 The inerlibrary loan and database services. 


87 Borrowing books from other libraries and printing facilities 


88 
Access to the databases is probably the function that I use the most. The computer labs in the library have 
a lot of software that I constantly use and the loaner laptops are always convenient. I am usually in the 
library for much of its opening hours. 


89 research database, study areas, 4th floor quiet room, computer labs, printing, dvd collection 


90 The quiet rooms. 


91 The rentable laptops. 


92 
Library has offered students to borrow laptops, projectors, dry erase boards, rooms, and provided both 
quiet and talking areas. 


93 Resources that supported me academically 


94 the independent reading rooms 


95 Open space 


96 
I loved my ability to create and be involved in an exhibit displayed there in Fall 2008. It was an amazing 
and unique experience for an undergraduate. Of the usual resources, I think the interlibrary loan system 
was fantastic. Our collection is quite impressive, but combined with the easy-to-use ILL system, we have 







nearly unlimited resources. 


97 hanginout and studying in the lantern and green room 


98 Being able to rent laptops. I enjoy the fact that we can eat at the library. The numerous electricity outlets. 


99 the tables 


100 the view 


101 I liked the idea that I was able to check out labtops. 


102 Online library and the help. 


103 The building design. It's very beautiful to study in there. The view is great! 


104 resourcefulness, friendly staff 


105 uhhh 


106 It is not crowded 


107 I like that the UC Merced library has a large selection and provides laptops. 


108 The studying space and the database 


109 Quiet place, access to research material. 


110 rich and huge amount of information 


111 I valued all the resources I had access too. The laptops and computer labs were also resourceful. 


112 space provided for students to study and relax in between classes 


113 The computer lab was open, computers were available. 


114 
The student workers are helpful most of the time, the library has a great selection of books across all 
interests. Out of all student services (TAPS, dining, ect.) I have valued the library the most and have 
received the nicest customer service. 


115 The laptop borrowing progarm 


116 The fourth floor quiet room 


117 the possibility of checking out laptops 


118 good service and help when needed 


119 Free rental frmlaptios and accessible computer labs. 


120 The space available for those who want to study. 


121 very nice and quite. able to study really well 


122 laptop rental 


123 The space dedicated to studies. 


124 The ability to check out a laptop. 


125 A place to study 


126 The librarians were always willing to help with research. 


127 computer labs 


128 Time to study there 


129 The study rooms 


130 A good place to study 







131 
The first three years I loved the library but since there are more students now there isn't enough tables and 
it is a lot noisier. 


132 
Able to find a common place to meet up with classmates for group work/club, check out laptops to 
anywhere on campus, quiet place to study/read 


133 Being able to eat in the library. 


134 Comfortable chairs, plenty of space, and lots of outlets. 


135 It is new and has great facilities 


136 The fact that you can eat in the library. 


137 Nice study rooms + able to bring snacks and eat when studying. 


138 
The online databases of scientific journal articles were an asset that I could not have gone without in my 
undergraduate career in the sciences. I used these databases every single semester. 


139 The space to work 


140 The printing services. 


141 the study area 


142 I like the idea of laptop checkout and how helpful the staff was. 


143 It was fun to hang out with friends there. 


144 The research databases on the library website. 


145 Being able to check out laptops, and having somewhere outside your home to study. 


146 The advantage of borrowing laptop 


147 I have valued the fact that if I cannot find an article, other libraries send me an electronic copy. 


148 A place to study 


149 my time spending on homework and studying with classmates. 


150 The fourth floor of the library, and how quiet it was to study peacefully. 


151 The journals. 


152 laptop rentals, unlimited supply of books. 


153 The vast number of resources available such as Laptop Loans, digital libraries, and wifi. 


154 Quiet space to study with excellent resources for research assignments. 


155 Relaxed Atmosphere 


156 The access to online articles 


157 laptop check outs; things are easily accessible. 


158 
THe UC Merced library was a great asset to my studies as it gave me a place to concentrate and work 
when my dorm was too noisy and distracting. It also possessed a vast amount of resources and 
knwoiledge for the undergraduate scholar to wield and use at his/her advantage in studies. 


159 The community feel and the ability of students to have so many one on one interactions with professors. 


160 Study rooms, and checking out laptops 


161 education 


162 the Library 


163 That laptops were offered to be "checked out" The different displays of art and historical contents 







164 
The UC Merced Library was useful for research, it provided a variety of articles and books.The 
checkingout of laptops and the help recieved from the librarian was also valued. 


165 The quiet rooms 


166 Database access, private study rooms 


167 The willingness of the librarians to help you 


168 The research applications 


169 Being able to sit at the lantern and drink coffee and study 


170 laptops 


171 Availability and access. 


172 - the study rooms provided to study with classmates 


173 The inter-library loan process. 


174 ILL 


175 ILL, laptop loans, 4th floor quiet zone 


176 4th floor! 


177 The space and environment it provides in order for me to concentrate and complete my school work. 


178 the laptop check out and the green room. 


179 The laptops are the single most useful item I have used at the UC Merced Library. 


180 librarians desire to help 


181 computer lab access and printing :) 


182 The databases 


183 Quiet place to study 


184 
I have been able to go in there and always find a spot where i can study or just hang out until my next 
class. Being in the library pushes me to do my work on time. 


185 The resources available online (VPN) and the presentation on source documentation. 


Total N 185
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Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


q35 What do you think the UC Merced Library could do better? 167 100.0% 0 .0% 167 100.0%


 







Case Summaries


 
 


q35 What do you think the UC Merced Library could do better? 


1 Nothing. 


2 i can't that most books are online. we need more hard copy 


3 There are to many errors with the printers. 


4 
Maybe have a reservation or time limit on the individual rooms in the library like how there are time 
limits on the laptops because as the years pass by, I kept having less and less chances of studying in those 
rooms because there are sometimes peop 


5 
Have more educational journals in the reading rooms, like the third floor above the lantern. If I have extra 
time I want to be able to peruse Science magazine or other peer reviewed journals for current articles, not 
Cosmo. It's nice to have hard co 


6 Newer computers and laptops 


7 There could be more floors added to it to create more space. 


8 Get more new laptops 


9 Extended hours during finals/midterms 


10 It could be bigger, things are getting very crowded these days. 


11 Be open 24 hours 


12 Although I understand there is a large selection online, I would like more actual books in the library. 


13 more books 


14 Better laptops 


15 
I'm not sure. If possible, it would be nice if it were slightly warmer. If it could somehow encourage 
people to read just for fun, that would be cool. Movie screenings (using just movies found in the library) 
would be cool, if possible. 


16 Dedicated student cumputer labs, textbooks on loan 


17 
Make the e-books available to those off campus -- downloading the program to make them visible has not 
always worked in the past. 


18 be 24 hours open 


19 
Maintain a more study-conductive environment outside the private rooms--people are often loud and 
boisterous which disrupts others around them. 


20 
Try not to be so rude to students with the circulation emails. Try to approach late return issues with an air 
of self preservation rather than student punishment, and get rid of the picture of the grouch on the sign 
that says you have to show your 


21 More book and media resources 


22 take less time to obtain articles we need for research 


23 The wireless network 


24 
allowing students to check out textbooks if they got approved from other UC libraries. The fourth floor in 
the library is a quite zone, but there are still talkings and noises come from second, and third floor. 


25 more user friendly web site 


26 
now that the school is increasing the student body, it seems that the library has become louder, even in 
the 4th floor "quiet area." It has become too loud to study in that library, my first semester at UC Merced 







I could study in the library all day 


27 quiet space! the library is too loud most of the time! 


28 Lowering the noise from study groups. 


29 
The Library needs more of the small discussion rooms, and to enforce that the rooms be taken up by more 
than one person. 


30 It would be better if we could have more books. The shelves are pretty empty. 


31 
It needs more "physical" books, e-books are great, but I cannot look for too long of a time to a computer 
moniter because it causes me to have very bad migraines. 


32 The hours should be extended so students can stay longer. 


33 Have more laptops available. 


34 
Schedule CSE classes more consistent and at better times (basically, don't spread them out too far like 
having the lectures at 9am and the lab at 6pm). 


35 I'm not really the type of person that goes to the library to study or check out books, so I don't know. 


36 
The library should offer more face-to-face support for students. The librarians need to stop hiding in their 
offices and walk-in appointments should be no problem - in fact they should be a priority. Student 
assistants "trained" in reference shoul 


37 
advertise access to RefWorks better. I have used it a lot at UC Merced, but many students either do not 
know it's there or have not used it. 


38 
Improve customer service, and no require students who are returning laptops to show catcard (I was late 
to class several times due to this policy, and it makes absolutely no sense) it appears to be another one of 
those trival rules that are just bei 


39 
I think that students do not utilize the actual library books very often. I think we utilize all the other 
resources like laptops and printers but actual books are not used. I think if the library found some way to 
promote that better or showed stud 


40 More hard copy books and longer hours. 


41 Keep the computer borrowing program going for years to come. 


42 Offer more textbooks for online checkout 


43 
One (or two) computer rooms that are always open when the library is open. Not 'this' room at 'this' time 
and then 'another' room at 'another' time or no computer lab at all. 


44 They could have more desktops available for quick access to e-mail and such. 


45 
I am 100% satisfied with the services UCM Library is offering us right now and I fully support the staff 
of UCM Library. 


46 reinforce quiet zones 


47 Everything has room for improvement. 


48 
They need to be open 24 hours a day during finals week. Also, the library needs to have more seating and 
tables available so there is more space available for students to study. 


49 Better laptops. They tend to be slow. 


50 I think they did an absolutely splendid job. 


51 more reliable and speedy laptops 


52 Have more books 


53 There is a student employee that is extremely rude. I complained about her many times but her attitude 







with myself and other students was very disturbing and the head of the library didn't take a notice. 


54 
The number one complaint that students had was that we weren't open long enough. I think that issue 
should be addressed. 


55 I seriously loved studying there, but I wish there were most places to plug in our laptops. 


56 Have all the resources available posted to ensure they are utilized. 


57 Leave the cafe open until 8 o'clock 


58 I did not notice anything that needed improvement. 


59 
There needs to be some kind of checkout system for rooms, or at least a minimum of 2 people can check 
out or use a room. I've needed a room for group projects, and there is always a few rooms with just 1 
person. 


60 
The library is too loud. It is useless to have a 4th floor quiet zone when the 3rd and 4th floor do not have 
a barrier. The library has become more of a socialization place than study place. 


61 HAVE MORE BOOKS AND MORE OPEN ROOMS 


62 making their website much more organized. 


63 Fix the network problems so we don't get kicked off the internet all of the time. 


64 They could really improve the printing system. Its a frustrating process sometimes. 


65 Have more books. But the books that are there are a good start! 


66 have more private rooms and more plugs 


67 
have more seating it has gotten crowded lately, have more computer lab hours, sometimes all labs are 
closed at the same time. 


68 
now that the 4th floor is designated as the quiet floor, the other foors are TOO loud. There needs to be 
some sort of enforcement to regulate the sound on floors 1-3 


69 The laptops should be checked out for more than 4 hours. 


70 have more computers 


71 more articles being available to students asap rather than inter-library loans which could delay results. 


72 Provide more tables to accommodate more students. 


73 The librarians could be more available to students and more easy to approach. 


74 more multimedia 


75 More video selections 


76 they could have more librarians to help students when they have a question 


77 
It NEEDS to be open later (if not non-stop like the other UC's) during exams. The early closing hours of 
the library during finals was one of my biggest frustrations as a student at UC Merced. 


78 None that I could think of at this moment. 


79 find more hard copied peer reviewed journal articles. 


80 Revise computer lab hours. 


81 Have printers at on all floors and maintain them, hopefully provide more personal use rooms! 


82 
Enforce the quiet floor rule more often. Maybe keep the second floor the only area you can quietly 
converse with other students. It gets really loud at times. 


83 Get more laptops. 







84 Have more DVDs. 


85 Longer Hours 


86 Maybe expand more quiet areas in the library. 


87 it could offer course books as reference 


88 Regulate noise 


89 
I think that, in this case, the devil is in the details. More printers would be great, more places to sit or 
study as the student population expands, and being open later (which is something that comes with 
having more students, I understand) would 


90 build a bigger one 


91 
tProvide a microwave for students to heat their food and comfortable chairs. The wooden chairs are very 
uncomfortable after sitting in them for more than 1 hour. 


92 more chairs, hours 


93 become larger 


94 More online resource selections and longer hours. 


95 Nothing 


96 none 


97 laptops that don't suck 


98 Keeping the noise to a minimum 


99 EXPAND. need more space, computers, printers, copiers, and quietness 


100 kick out the noisy people. 


101 
IT support is weak, especially for window 7, printing and off-campus connections with window-vista are 
buggy and pretty much impossible with window 7 computers. I have never been able to print or had off-
campus access to the information we have in t 


102 We can use better laptops. Overall, the library is pretty nice. 


103 stop spending money on flat screen monitors inside small study rooms. 


104 Students that work there should be trained on teaching others to find research the website. 


105 
Oh my God, Please have more Hours. I've been trying for my entire time at UC Merced to extend the 
hours. The Library needs longer weekend hours. I would really love it to be SAT 9am - 9pm and SUN 9 
am - 12 am. Additionally, Most of the collect 


106 BETTER HOURS! OPEN LONGER! EVERYDAY, ALLDAY!!!! 


107 Making sure people on the fourth floor stay quiet! 


108 more rooms for reservation 


109 get a larger variety of books on hand 


110 Provide updated/ faster rental latops 


111 
Yes, with the noise levels, and with the way it echoes all the way up to the fourth floor. Also if they had 
some sort of vending machine for those who like to stay in the library until 12 am. 


112 the 2nd and the third floor needs to quite also. 


113 
more study room, more knowledgeable staff about the workings of the library itself and school policies. 
faster service 


114 Stay open 24 hours a day and have better educated employees at night 







115 The UC Merced Library could have more books on-site. 


116 Longer hours of operation, especially during finals week. 


117 Updating the rental computers. 


118 enforce the quite floor 


119 More tables to study on 


120 
The library needs to be a QUIET library and that should not be limited to only the 4th floor. Sound 
carries and no matter where you are, you can normally hear other students being loud. And during finals, 
studying in the library is a joke. Everyone 


121 Better computers 


122 Add more stories 


123 
Instill more rules about being "quiet" in the library. It is above all, a study room for many students, but 
some people do not respect that 


124 Better enforce the 4th floor quiet zone rule. 


125 more study rooms 


126 
Stay open for at least two days of Spring Break. Some students require the use of the computer labs 
and/or the library since most students are assigned twice as much homework than they usually are during 
a given week. 


127 They're doing great! 


128 
Keep up on the maintenance of the tables in the study areas. A good portion of the electrical outlets, data 
ports, and table lamps do not work on a regular basis. 


129 None 


130 Have a printer on the first floor for students who need to print on their way to class. 


131 more quiet places to study 


132 
You need to enforce a quiet library. There are just too many dumb people who go up to the 4th floor and 
play music or talk extremely loud. 


133 I dunno, it seems like a pretty good library to me. 


134 
They could work harder to collect information from professors in the media materials they use in class. 
There have been several times where I wanted to watch a documentary we watched in class again and had 
a hard time finding it. If the library had 


135 
Stay open longer more flexible hours. Be more helpful, when students ask questions about library issues. 
Have less rules for when checking out books and/or laptops. Stay open later every night. 


136 Maybe longer hours of library or opening up earlier 


137 
I would like this library to give opportunities to students that are looking for a job and have not worked 
before. Also, they should prioritize upper-class men when hiring. Personally I applied to the library 4 
times and I did not even get a call 


138 yes. 


139 
Hire better student workers meaning one's that are not disrespectful or rude. Also, there Information desk 
next to checking out laptops was not really helpful. I asked for help numerous times but the student 
workers were never able to satisfactorily 


140 It's well structured right now. 


141 
Open 24 hours a day and provide snack outlets (vending machines). Have some sort of store open all day 
too. 







142 Have more computer lab access for when there are no laptops available for check out. 


143 Watch volume levels a bit better, especially at the top floor. 


144 have a in library copy of the text books. 


145 
The UCM library should provide more hours especially on weekends and open later into the evening. 
Alot of students just can't work in the dorms. 


146 A better choice of foods in the dining commons. 


147 Expand the library. I think it could improve on being much bigger and more beautiful. 


148 professors 


149 N/A 


150 
The library did not carry a lot of books because any book you needed was found online,but sometimes it 
is helpful to have books in the library to check out. so i feel they can improve on having more books 
available for checking out. 


151 More books. Many, many, many more books 


152 4th floor silent study room should be monitored 


153 
Add more places to sit because the campus is growing and space is starting to fill up. Also, please make 
sure that every power outlet and cat5 outlet work. Finally, make sure there is enough internet connection 
throughout the entire library, because 


154 More on line and physical classic novels 


155 Keep the lantern open for coffee as long as the library is open. Will also provide more jobs on campus. 


156 I would like to see extended hours on the weekends. 


157 - expand selection of books - more study rooms - enforce a more quiet library environment 


158 More space is needed. 


159 Keeping the damn freshmen quiet on the 4th floor 


160 Nothing. 


161 
keep it silent on the 4th floor!!!!!!!!!! many of the people that sit up there do not respect the 
rules!!!!!!!!!!!! 


162 VPN is a nightmare sometimes 


163 better hours and more laptops (that are charged!) 


164 more books 


165 More private study rooms. 


166 Reserve more rooms for study groups. 


167 Be open more on the weekend 


Total N 167


 







Response rate 


Frequencies 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
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Statistics  
responded 


N
Valid 389


Missing 0


 
responded


 
 


Frequency Percent Valid Percent Cumulative Percent 


Valid 


1 Yes 219 56.3 56.3 56.3 


2 No 170 43.7 43.7 100.0 


Total 389 100.0 100.0


 


Compare respondents with non-respondents 


Crosstabs 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 


 
Case Processing Summary


 
 


Cases 


Valid Missing Total 


N Percent N Percent N Percent


entering_level Grade level at entry * responded 389 100.0% 0 .0% 389 100.0%


referral * responded 389 100.0% 0 .0% 389 100.0%


term_at_UCM * responded 389 100.0% 0 .0% 389 100.0%


cohort_undergrad * responded 389 100.0% 0 .0% 389 100.0%


cohort_transfer * responded 389 100.0% 0 .0% 389 100.0%


last_attended What was the last term of attendance prior to current 
term? * responded 


389 100.0% 0 .0% 389 100.0%







gender Gender * responded 389 100.0% 0 .0% 389 100.0%


ethnicity Ethnicity code * responded 389 100.0% 0 .0% 389 100.0%


first_gen * responded 389 100.0% 0 .0% 389 100.0%


 
 


entering_level Grade level at entry * responded Crosstabulation  
% within entering_level Grade level at entry 


 
 


responded 
Total 


1 Yes 2 No


entering_level Grade level at entry
Frosh 56.1% 43.9% 100.0% 


Transfer 57.0% 43.0% 100.0% 


Total 56.3% 43.7% 100.0% 


 
 


referral * responded Crosstabulation 
% within referral 


 
 


responded 
Total 


1 Yes 2 No


referral


100.0% 100.0%


No 60.6% 39.4% 100.0%


Yes 39.5% 60.5% 100.0%


Total 56.3% 43.7% 100.0%


 
 


term_at_UCM * responded Crosstabulation 
% within term_at_UCM 


 
 


responded 
Total 


1 Yes 2 No 


term_at_UCM


3 100.0% 100.0%


4 72.0% 28.0% 100.0%


5 50.0% 50.0% 100.0%


6 45.2% 54.8% 100.0%


7 70.8% 29.2% 100.0%


8 63.8% 36.3% 100.0%


9 55.2% 44.8% 100.0%


10 54.5% 45.5% 100.0%


11 47.7% 52.3% 100.0%


12 27.8% 72.2% 100.0%


13 77.8% 22.2% 100.0%







14 33.3% 66.7% 100.0%


15 100.0% 100.0%


Total 56.3% 43.7% 100.0%


 
 


cohort_undergrad * responded Crosstabulation  
% within cohort_undergrad 


 
 


responded 
Total 


1 Yes 2 No


cohort_undergrad


56.6% 43.4% 100.0% 


200530 Fall 2005 37.3% 62.7% 100.0% 


200630 Fall 2006 72.9% 27.1% 100.0% 


200710 Spring 2007 100.0% 100.0% 


200730 Fall 2007 100.0% 100.0% 


Total 56.3% 43.7% 100.0% 


 
 


cohort_transfer * responded Crosstabulation  
% within cohort_transfer 


 
 


responded 
Total 


1 Yes 2 No 


cohort_transfer 


56.2% 43.8% 100.0% 


200530 Fall 2005 100.0% 100.0% 


200610 Spring 2006 50.0% 50.0% 100.0% 


200630 Fall 2006 50.0% 50.0% 100.0% 


200710 Spring 2007 12.5% 87.5% 100.0% 


200730 Fall 2007 55.2% 44.8% 100.0% 


200810 Spring 2008 69.2% 30.8% 100.0% 


200830 Fall 2008 73.3% 26.7% 100.0% 


200910 Spring 2009 50.0% 50.0% 100.0% 


Total 56.3% 43.7% 100.0% 


 
 


last_attended What was the last term of attendance prior to current term? * responded Crosstabulation  
% within last_attended What was the last term of attendance prior to current term? 


 
 


responded 
Total 


1 Yes 2 No 


last_attended What was the last term of attendance prior to 
current term? 


200630 Fall 2006 100.0% 100.0%


200720 Summer 100.0% 100.0%







2007 


200730 Fall 2007 100.0% 100.0%


200810 Spring 
2008 


50.0% 50.0% 100.0%


200830 Fall 2008 21.2% 78.8% 100.0%


200910 Spring 
2009 


34.8% 65.2% 100.0%


200920 Summer 
2009 


25.0% 75.0% 100.0%


200930 Fall 2009 74.4% 25.6% 100.0%


Total 56.3% 43.7% 100.0%


 
 


gender Gender * responded Crosstabulation 
% within gender Gender 


 
 


responded 
Total 


1 Yes 2 No 


gender Gender 
F 62.3% 37.7% 100.0%


M 49.7% 50.3% 100.0%


Total 56.3% 43.7% 100.0%


 
 


ethnicity Ethnicity code * responded Crosstabulation  
% within ethnicity Ethnicity code 


 
 


responded 
Total 


1 Yes 2 No 


ethnicity Ethnicity code 


AF African-American/Black 45.0% 55.0% 100.0%


AI American Indian/Alaska Native 100.0% 100.0%


AS Asian (College Board Only) 100.0% 100.0%


CH Chinese/Chinese-American 45.7% 54.3% 100.0%


DS Decline to State 71.4% 28.6% 100.0%


EI East Indian/Pakistani 75.0% 25.0% 100.0%


FP Filipino/Filipino-American 42.3% 57.7% 100.0%


JA Japanese/Japanese-American 16.7% 83.3% 100.0%


KO Korean/Korean-American 57.1% 42.9% 100.0%


LA Other Spanish-American/Latino 52.4% 47.6% 100.0%


MX Mexican/Mexican-American/Chicano 58.2% 41.8% 100.0%


OA Other Asian 70.8% 29.2% 100.0%


OT Other 73.3% 26.7% 100.0%







PI Pacific Islander 100.0% 100.0%


VT Vietnamese/Viet-American 43.5% 56.5% 100.0%


WH White/Caucasian/Euro-American 61.3% 38.7% 100.0%


Total 56.3% 43.7% 100.0%


 
 


first_gen * responded Crosstabulation 
% within first_gen 


 
 


responded 
Total 


1 Yes 2 No 


first_gen
No 56.4% 43.6% 100.0%


Yes 56.2% 43.8% 100.0%


Total 56.3% 43.7% 100.0%


 


Means 
Z:\IPA\Snap Surveys\Graduating Senior Student Survey\2010\0. Analysis Dataset 
2010.sav 


 
Case Processing Summary


 
 


Cases 


Included Excluded Total 


N Percent N Percent N Percent


age * responded 389 100.0% 0 .0% 389 100.0%


gpa_ucm_lvl_cum_cen Cumulative GPA for courses taken at UCM 
as of census date * responded 


389 100.0% 0 .0% 389 100.0%


gpa_overall_lvl_cum_cen Overall cumulative GPA as of census date 
(UCM + transfer) * responded 


389 100.0% 0 .0% 389 100.0%


gpa_hs_self_rpt High School GPA (self-reported on application) * 
responded 


291 74.8% 98 25.2% 389 100.0%


gpa_xfer Transfer GPA * responded 387 99.5% 2 .5% 389 100.0%


 
Report


 
 


age 


gpa_ucm_lvl_cum_c
en Cumulative GPA 
for courses taken at 
UCM as of census 


date 


gpa_overall_lvl_cum_c
en Overall cumulative 
GPA as of census date 


(UCM + transfer) 


gpa_hs_self_r
pt High School 


GPA (self-
reported on 
application) 


gpa_xfe
r 


Transfe
r GPA 


responde
d 


1 
Yes 


Mean 
22.538


8 
3.039886 3.038447 3.494969


3.37899
5







N 219 219 219 163 218


Std. 
Deviatio
n 


2.5309
3 


.4651986 .4643112 .3702525
.437920


1


2 No 


Mean 
22.947


1 
2.904787 2.901840 3.412578


3.30313
6


N 170 170 170 128 169


Std. 
Deviatio
n 


3.1702
4 


.4027217 .4009570 .3481430
.428541


5


Tota
l 


Mean 
22.717


2 
2.980845 2.978747 3.458729


3.34586
8


N 389 389 389 291 387


Std. 
Deviatio
n 


2.8315
7 


.4435488 .4424425 .3624040
.434924


9
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2008 University of California 
Undergraduate Experience 
Survey (UCUES) Results


Michael Roona & Nancy Ochsner
Institutional Planning & Analysis


Presentation Topics


• What is UCUES?
• What does UC Merced do well?
• What could UC Merced do better?
• How do UCUES data triangulate with other 


campus data?
• How should we measure learning?
• How can you use UCUES results?


What is UCUES?


• Biennial census of undergraduates
• Covers academic and co-curricular experiences
• Provides info about study habits and how 


students use their time, including time conflicts
• Documents attitudes, perceptions, goals, and 


student satisfaction
• Allows students to evaluate instruction, advising, 


student services, campus climate, and their own 
personal growth and academic development


Results about Seniors


Seniors at other UCs were only 
included if their programs would be 


offered by one of our existing schools


What seniors plan to do when they graduate


20%25%Other/Undecided


p < .000


18%39%Work


62%37%Graduate School


UC 
Merced


Other 
UCs


Highest degree seniors plan to earn eventually 


54%44%Prof or Doctorate


NS


30%35%Master’s (or MBA)


17%21%Bachelor’s Only


UC 
Merced


Other 
UCs
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Active Learning Experiences - Seniors


*14%22%Participated in a study abroad program


40%47%Participated in an internship


*68%52%
Assisted faculty with research or a creative 
activity


*63%47%
Enrolled in at least one independent research 
course


*94%83%
Spent at least 6 hours per week studying or on 
other academic activities outside of class


*80%68%Reported making class presentations


2-tailed 
sig


UC 
Merced


Other 
UCs


Satisfaction with UC Merced - Seniors


*86%95%
Campus has strong commitment to undergraduate 
education


*53%78%
Were satisfied with the availability of courses needed 
for graduation


*63%76%
Were satisfied with advising by college staff on 
academic matters


86%82%
Were satisfied with advising by faculty on academic 
matters


75%74%
Were satisfied with the value of their education for 
the price they paid


85%84%Would choose to attend this institution again


88%84%Were satisfied with their overall academic experience


2-tailed 
sig


UC 
Merced


Other 
UCs


Class Level Comparisons


Includes all students even if their 
programs would not be offered by one 


of our schools, because most lower 
division students have no major.


Campus has strong commitment to 
undergraduate education


*91%97%Freshmen


*87%95%Seniors


95%95%Sophomores


*92%95%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs


Satisfied with academic advising by staff


87%82%Freshmen


*64%76%Seniors


82%80%Sophomores


*73%78%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs


Satisfied with academic advising by faculty


86%83%Freshmen


87%82%Seniors


86%80%Sophomores


87%81%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs
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Satisfied w/ value of education for price paid


72%71%Freshmen


Pioneer freshmen were juniors in spring 2008


76%74%Seniors


76%68%Sophomores


*79%69%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs


Would choose to attend UC again?


*77%86%Freshmen


86%84%Seniors


81%83%Sophomores


81%83%Juniors


2-tailed 
sig


UC 
Merced


Other 
UCs


Freshmen would choose to attend again?


23%33%Strongly Agree


20%20%Somewhat Agree


33%32%Agree


p < .000


8%3%Strongly Disagree


12%8%Somewhat Disagree


3%3%Disagree


UC 
Merced


Other 
UCs


First year retention rates


89%Santa Cruz


90%Davis


91%Santa Barbara


94%Irvine & San Diego


97%Berkeley & UCLA


80%Merced


85%Riverside


NSSE 2007 freshmen choose to attend again?


32%


41%


19%


8%


UC 
Merced


49%


38%


10%


3%


Carnegie 
Peers


43%50%Definitely Yes


4%3%Definitely No


40%37%Probably Yes


12%11%Probably No


All NSSE 
Participants


Small Lib 
Arts


UCUES “attend again” by CORE 1 enrollment


36%20%Strongly Agree


28%19%Somewhat Agree


19%36%Agree


Three cells have expected count less than 5.  
No association between enrollment in CORE 1 


and school in which student is enrolled.


3%9%Strongly Disagree


8%13%Somewhat Disagree


6%3%Disagree


Did Not 
Take


(n=36)


Took 
CORE 


(n=167)
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Learning Outcome Measures
Students at other UCs were only included 
if their programs would be offered by one 


of our existing schools, because we’re only 
looking at upper division students.


Very good or excellent critical thinking
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Very good or excellent 
understanding of specific field
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Very good or excellent writing skills
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20 learning outcome measures
• Critical thinking skills
• Disciplinary knowledge
• Writing skills
• Reading comprehension
• Foreign language skills
• Quantitative skills
• Speaking skills (English)
• International 


understanding
• Leadership skills
• Computer skills
• Internet skills


• Library research skills
• Other research skills
• Presentation skills
• Interpersonal (social) 


skills
• Appreciation, tolerance of 


racial and ethnic diversity
• Appreciation of fine arts
• Appreciation of cultural 


and global diversity
• Understanding import of 


personal responsibility
• Self-awareness and 


understanding


“Learning Outcome”
Intercampus Comparisons


• Should only compare students who began 
as freshmen at their current campus with 
similar students (exclude transfers)


• Best done at program/major level
• Requires appropriate comparison group
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Comparison Group Example - Math


MANAGEMENT SCIENCE (San Diego)533


INDUSTRIAL ENGINEERING & OPERATIONS RESEARCH (Berkeley)324


QUANTITATIVE ECONOMICS (Irvine)24G


STATISTICS (Berkeley, Davis, Riverside)891
STATISTICAL SCIENCE (Santa Barbara)889
PROBABILITY & STATISTICS (San Diego)00Q


OPERATIONS RESEARCH & MANAGEMENT SCIENCE (Berkeley)3D2


MATHEMATICS & SCIENCE COMPUTATION (Davis)07C
MATHEMATICS - SCIENTIFIC COMPUTATION (San Diego)54A
MATHEMATICS - APPLIED SCIENCE (LA, San Diego)545
MATHEMATICS (All but Merced)540
MATHEMATICS OF COMPUTATION (LA)536


MATHEMATICS/ECONOMICS (LA, San Diego)778
ECONOMICS – MATHEMATICS (Santa Barbara)244
APPLIED MATHEMATICS (Berkeley, Davis, LA, San Diego)072
MATHEMATICAL SCIENCES (UC Merced and UC Santa Barbara)527
Major Description in UCOP Corporate Student SystemCode


Acceptable Uses of UCUES Data
a. Campuses may be compared to a UC average or 


to a composite of data from all campuses in the 
system other than one's own.


b. Campuses may be compared to each other if 
they are not identified by name and if the 
information provided in the report will not allow 
comparison campuses to be readily identified. It 
is possible under this provision to display values 
for the highest and the lowest unidentified 
campuses on various items.


c. Campuses may be compared and their identities 
made public if campuses named in analyses are 
made aware of the work well in advance (30 days) 
of the published report of specific comparisons.  
Each EVC or his/her designate should be notified 
in advance.


Valid and Invalid Comparisons


VALID
• Compare changes 


within schools or 
programs over time, 
controlling for 
demographic changes 
in student body (e.g., 
percent Asian)


INVALID
• Compare differences 


between campuses, 
UC Merced schools, 
or dissimilar programs 
(STEM vs SSHA 
majors)


Resources
• www.universityofcalifornia.edu/studentsurvey/


provides info about UCUES
• Survey Coordinating Committee created at UCM to 


improve surveys, prevent survey fatigue, and 
facilitate dissemination of results
– surveys.ucmerced.edu is coming soon


• Spreadsheet containing majors (using UCOP major 
codes and descriptions) that were evaluated by 
2008 UCUES respondents at each campus


• Spreadsheets crosswalking UC Merced’s eight 
general education principles with UCUES, NSSE, 
and Alumni survey items


Supplemental Slides 
(Gen Ed Crosswalk)
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Sample UCUES “scientific literacy” items


How often reconsidered your own position on a topic after assessing the 
arguments of others


How often examined how others gathered and interpreted data and 
assessed the soundness of their conclusions


How often used facts and examples to support your viewpoint
How often create or generate new ideas, products or ways of understanding


How often judge value of information, ideas, actions and conclusions based 
on the soundness of sources, methods, and reasoning


How often break down material into component parts or arguments into 
assumptions to see the basis for different outcomes and conclusions


How often explain methods, ideas or concepts and use to solve problems
How often recognize or recall specific facts, terms or concepts
Proficiency with computer, internet, library, or other research skills
Proficiency with quantitative (mathematical and statistical) skills


Sample NSSE “scientific literacy” items


How much has UCM experience contributed to knowledge of computing 
and information technology


How much has UCM contributed to ability to analyze quantitative problems


Have you worked on a research project with a faculty member outside of 
course or program requirements


How often examined the strengths and weaknesses of your own views on 
a topic or issue 


How much applying theories/concepts to practical problems/new situations


How much making judgments about the value of information, arguments, 
or methods, such as examining how others gathered and interpreted 
data and assessing the soundness of their conclusions


How much synthesizing and organizing ideas, information, or experiences 
into new, more complex interpretations and relationships


How much analyzing the basic elements of an idea, experience, or theory, 
such as examining a particular case or situation in depth and 
considering its components





		Active Learning Experiences

		Satisfaction with UC Merced, including course availability

		Committment to Undergraduate Education

		Satisfaction with Academic Advising

		Choice of UC Merced






University of California Undergraduate Experience Survey Results: 2008 vs 2010


Other UCs UC Merced Difference* UC Merced Difference^


Seniors 95% 87% -8 89% -6


Juniors 95% 92% -3 95% 0


Sophomores 95% 95% 0 96% 1


Freshmen 97% 91% -6 93% -4


Other UCs UC Merced Difference* UC Merced Difference^


Seniors 76% 64% -12 71% -5


Juniors 78% 73% -5 74% -4


Sophomores 80% 82% 2 81% 1


Freshmen 82% 87% 5 85% 3


Other UCs UC Merced Difference* UC Merced Difference^


Asked of seniors only 78% 53% -25 52% -26


Other UCs UC Merced Difference* UC Merced Difference^


Seniors 84% 86% 2 78% -6


Juniors 83% 81% -2 83% 0


Sophomores 83% 81% -2 84% 1


Freshmen 86% 77% -9 82% -4


* Differences between UC Merced and Other UCs in 2008 that are statistically significant are highlighted in yellow.


^ Improvements at UC Merced between 2008 and 2010 are shown in green; decreases are shown in red.


Satisfied with academic advising by 
staff


2008


2008 2010


2008 2010


2010


Would choose to attend UC again
2008 2010


Campus has a strong commitment to 
undergraduate education


Satisfied with availability of courses 
needed for graduation












Financial Commitment between University of California, Merced and 


University of California Office of the President 


 


Executive Summary 
 


 


The University of California, Merced has experienced a surge in student applications and record 


enrollment growth over the last three years.  To ensure sufficient funding is in place to accommodate 


continued growth, the university has secured a three-year financial commitment from the UC Office of the 


President of $36 million -- $6 million in 2010-11, $12 million in 2011-12 and $18 million in 2012-13.  


The funds will allow UC Merced to add 600 students (net) per year, resulting in a projected total 


enrollment of 5,200 in the 2012-13 academic year compared with 3,400 in 2009-10.  In addition, ladder-


rank faculty appointments will grow from a current total of 130 to approximately 190 over the three-year 


period, which includes an increase of 50 positions on top of 10 already funded. 


 


Faculty and staff additions during this time assume the continuation of a $5 million supplemental 


allocation from the state as provided in the governor’s budget for the next fiscal year.  


 


It is expected that UC Merced will continue to receive $18 million in enrollment-growth dollars in the 


years after 2012-13, enabling the university to sustain or possibly accelerate its current growth trajectory.  


However, in view of the state’s economic challenges, assumptions about future funding will be reassessed 


annually.  As a matter of prudent planning, the university is evaluating a number of slower-growth 


scenarios beyond 2012-13 and will make whatever adjustments might be necessary if state funding cannot 


be guaranteed at the expected rate.  Under current growth assumptions of 600 students per year, and 


assuming state funding for enrollment growth is sustained, the university expects to be in position to 


balance its budget by the 2015-16 academic year. 


 


The three-year faculty-growth projection includes 21 new faculty lines for the School of Social Sciences, 


Humanities and Arts, 15 for the School of Natural Sciences and nine for the School of Engineering.  All 


three schools will compete, individually or in partnership, for the remaining five strategic investment 


lines.  This allocation model will result in a strategic rebalancing of faculty growth that is more 


representative of other UC campuses.  Curriculum development during this period will focus primarily on 


strengthening existing undergraduate and graduate programs rather than developing additional majors.    


 


 


 







   







 
 


 







 
 







 
 


 







 
 







 
 







 
 







 
 







 
 







 







Exhibit A
Enrollment - FTE and Applications
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Exhibit B
Research Expenditures
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Exhibit C
Undergraduate Majors and Graduate Programs


School of Engineering School of Natural Sciences School of Social SciencesSchool of Engineering
Undergraduate Majors


Bioengineering


School of Natural Sciences
Undergraduate Majors


Applied Mathematics


School of Social Sciences,
Humanities and Arts
Undergraduate Majors


Computer Science & Engineering
Environmental Engineering
Materials Science & Engineering
Mechanical Engineering


Biological Sciences
Chemical Sciences
Earth Systems Sciences
Physics


Anthropology
Cognitive Sciences
Economics
HistoryMechanical Engineering


Graduate Studies‐ Ph.D.  and 
M.S. Programs


Physics


Graduate Studies – Ph.D. and 
M.S. Programs


History
Literature and Cultures
Management
Political Sciences
P h l


Biological Engineering and Small       
Scale Technologies
Electrical Engineering and 


Applied Mathematics
Physics and Chemistry
Quantitative and Systems 


Psychology
Sociology


Graduate Studies – Ph.D. g g
Computer Science
Environmental Systems
Mechanical Engineering and 
Applied Mechanics


y
Biology and M.S. Programs


Social and Cognitive 
SciencesApplied Mechanics Sciences
World Cultures







Exhibit D
Ladder Rank Faculty - Distribution by School
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Exhibit E 
Beds Available and Anticipated Demand
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Exhibit F
Student/Ladder Rank Faculty Ratio


35.0


40.0


Current Faculty Hiring Plan


25.0


30.0


lty
 R
at
io


UC Average


Current Faculty Hiring Plan


15.0


20.0


de
nt
/F
ac
ul UC Average


5 0


10.0St
ud


0.0


5.0







Exhibit G
Actual and Projected -Retention and Graduation Rates
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Exhibit I
Our Space Challenge and the10 Year Capital Plan
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Draft as of:  April 23, 2010


05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
A TOTAL STUDENT FTE 862           1,285        2,008        2,780        3,420        4,140        4,828        5,478        6,095        6,699        7,303        7,886        8,473        9,077        9,680        10,277      


Annual enrollment growth 423           723           772           640           720           688           650           617           604           604           583           587           604           603           597           
Annual % enrollment growth 49% 56% 38% 23% 21% 17% 13% 11% 10% 9% 8% 7% 7% 7% 6%


A Undergraduate 824           1,206        1,885        2,617        3,185        3,900        4,547        5,155        5,731        6,282        6,822        7,344        7,870        8,413        8,952        9,482        
Annual enrollment growth -            382           679           732           595           715           647           608           576           551           540           522           526           543           539           530           
Annual % enrollment growth -            14.7% 26.2% 28.3% 23.0% 22.5% 16.6% 13.4% 11.2% 9.6% 8.6% 7.7% 7.2% 6.9% 6.4% 5.9%


A UG Majors by School
ENG 18.8% 20.5% 19.1% 19.1% 18.6% 18.1% 18.1% 18.1% 17.5% 17.0% 16.5% 16.0% 15.5% 15.0%
NS 37.7% 34.9% 36.5% 36.6% 36.2% 35.7% 34.9% 34.9% 34.5% 34.5% 34.5% 35.0% 35.0% 35.0%
SSHA 43.5% 44.6% 44.4% 44.3% 45.2% 46.2% 47.0% 47.0% 48.0% 48.5% 49.0% 49.0% 49.5% 50.0%


A Graduate 38             79             124           164           235           240           281           323           364           417           481           542           603           664           728           795           
Annual enrollment growth -            41             45             40             51             5               41             42             41             53             64             61             61             61             64             67             
Annual % enrollment growth -            108.2% 56.7% 32.3% 31.3% 2.0% 17.1% 14.9% 12.7% 14.6% 15.3% 12.7% 11.3% 10.1% 9.6% 9.2%
% Grad enrollment -            6.1% 6.2% 5.9% 6.9% 5.8% 5.8% 5.9% 6.0% 6.2% 6.6% 6.9% 7.1% 7.3% 7.5% 7.7%


A Total Faculty FTE 63 105 136 185 200 231 271 306 339 372 405 437 470 503 536 569
Ladder 45             69             83             110           118           135           152           169           185           202           219           235           252           269           285           301           


Ladder Faculty Growth 24             14             27             8               17             17             17             16             17             17             16             17             17             16             16             
% Ladder Rank of faculty 71.4% 65.7% 61.0% 59.5% 59.0% 58.2% 56.0% 55.2% 54.5% 54.2% 54.0% 53.7% 53.6% 53.4% 53.1% 52.9%
Grad Student/Ladder Faculty 0.84          1.14          1.49          1.49          1.99          1.78          1.85          1.91          1.97          2.07          2.20          2.31          2.40          2.47          2.56          2.64          


Total Lad Fac FTE by School
ENG 24             28             26             29             32             34             37             39             42             44             47             49             52             54
% 28% 25% 22% 22% 21% 20% 20% 19% 19% 19% 19% 18% 18% 18%
NS 32             41             47             52             56             61             65             70             74             78             82             86             90             93.5
% 38% 37% 39% 38% 37% 36% 35% 34% 34% 33% 32% 32% 31% 31%
SSHA 29             42             46             54             63             71             79             88             97             105           114           123           131           140.2
% 34% 38% 39% 40% 42% 42% 43% 44% 44% 45% 45% 46% 46% 47%
Strategic Hires -            -            -            -            1               3               4               5               6               8               9               11             12             13
% 0% 0% 0% 0% 1% 2% 2% 2% 3% 3% 4% 4% 4% 4%


Lecturer 18             36             53             75             82             97             119           137           155           171           186           203           218           234           251           268           
Stu/Fac ratio 13.7          12.2          14.8          15.0          17.1          17.9          17.8          17.9          18.0          18.0          18.0          18.0          18.0          18.1          18.1          18.1          


B Post Docs 6 11 9 17 18 24 31 39 47 56 66 76 87 100 113 126
Ratio Post Docs to FTE Faculty 0.10          0.10          0.07          0.09          0.09          0.10 0.11 0.13 0.14 0.15 0.16 0.17 0.19 0.20 0.21 0.22
Annual Post Doc Growth 5               (2)              8               1               6               7               8               8               9               10             10             11             12             13             14             


A TAs 15 26 36 50 64 93 109 123 136 149 161 173 185 198 211 223
Ratio TA / Undergrad 55             46             52             52             50             42 42 42 42 42 42 42 43 42 42 43
Net New TA 11             10             14             14             29             16             14             13             13 12 12 12 13 13 12


C Total Staff FTE 349 377           486           563           629           671           812           948           1,085        1,229        1,376        1,530        1,691        1,860        2,037        2,219        
Ratio Staff FTE / Fac FTE 5.5            3.6            3.6            3.0            3.1            2.9            3.0            3.1            3.2            3.3            3.4            3.5            3.6            3.7            3.8            3.9            
Net New Staff FTE 28             109           77             66             42             141           136           137           144           147           154           161           169           177           182           
Annual % Staff FTE Growth 8% 29% 16% 12% 7% 21% 17% 14% 13% 12% 11% 11% 10% 10% 9%


CPEC I&R Analysis 05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
D Classroom


Allowance 4,961        7,369        11,517      15,951      19,582      23,757      27,703      31,428      34,962      38,408      41,840      45,154      48,491      51,926      55,353      58,741      
Inventory 28,273      28,273      28,273      28,273      28,273      30,633      30,633      30,633      30,633      30,633      40,633      40,633      42,433      42,433      58,358      72,608      
Delta 23,312      20,904      16,756      12,322      8,691        6,876        2,930        (795)         (4,329)      (7,775)      (1,207)      (4,521)      (6,058)      (9,493)      3,005        13,867      
% Adequacy 570% 384% 245% 177% 144% 129% 111% 97% 88% 80% 97% 90% 88% 82% 105% 124%


E Class Laboratory
Allowance 8,652        12,852      20,085      27,819      34,152      41,432      48,314      54,811      60,975      66,983      72,969      78,748      84,568      90,560      96,536      102,445   
Inventory 25,915      25,915      25,915      25,915      25,915      30,555      30,555      30,555      30,555      37,586      40,586      40,586      44,786      44,786      44,786      54,386      
Delta 17,263      13,063      5,830        (1,904)      (8,237)      (10,877)    (17,759)    (24,256)    (30,420)    (29,397)    (32,383)    (38,162)    (39,782)    (45,774)    (51,750)    (48,059)    
% Adequacy 300% 202% 129% 93% 76% 74% 63% 56% 50% 56% 56% 52% 53% 49% 46% 53%


F Research / Scholarly Activity
Allowance


ENG 15,934     20,500     20,278     24,009     27,554     30,029     33,310     35,881     38,530     40,709     43,360     45,435     48,200     50,237     
NS 27,123     35,906     41,664     49,132     55,873     62,267     67,653     73,966     79,100     84,818     90,362     96,649     102,741   108,754   
SSHA 17,822     26,277     29,598     36,149     43,836     50,574     57,303     63,966     71,064     77,770     84,842     91,837     99,044     106,719   


Total Allowance 60,880      82,683      91,541      109,290   127,264   142,870   158,266   173,813   188,693   203,297   218,565   233,921   249,985   265,710   
Inventory 117,170   117,170   117,170   149,850   149,850   169,054   169,054   207,452   207,452   207,452   246,452   246,452   260,452   269,402   
Delta 56,290      34,487      25,629      40,560      22,586      26,184      10,788      33,639      18,759      4,155        27,887      12,531      10,467      3,692        
% Adequacy 192% 142% 128% 137% 118% 118% 107% 119% 110% 102% 113% 105% 104% 101%


G Academic Office Facilities
Allowance


ENG 8,342       11,188     11,281     13,711     15,779     17,320     19,297     20,995     22,491     23,809     25,313     26,577     28,122     29,320     
NS 13,395     17,760     20,842     25,341     29,119     32,591     35,535     39,063     41,981     45,273     48,521     52,341     55,905     59,415     
SSHA 13,731     20,214     23,024     28,808     34,927     40,477     45,982     51,263     57,126     62,676     68,505     74,212     80,322     86,714     


Total Allowance 35,468      49,163      55,147      67,861      79,824      90,389      100,814   111,321   121,598   131,758   142,338   153,129   164,349   175,448   
Inventory 61,260      61,260      61,260      77,130      77,130      77,130      77,130      90,268      95,268      95,268      110,268   110,268   125,268   125,268   
Delta 61,260      61,260      61,260      77,130      77,130      77,130      77,130      90,268      95,268      95,268      110,268   110,268   125,268   125,268   
% Adequacy 173% 125% 111% 114% 97% 85% 77% 81% 78% 72% 77% 72% 76% 71%


Research + Office Facilities
Allowance


ENG 24,276     31,688     31,560     37,720     43,333     47,350     52,607     56,876     61,020     64,518     68,672     72,011     76,322     79,558     
NS 40,518     53,666     62,506     74,473     84,992     94,858     103,188   113,029   121,081   130,091   138,883   148,990   158,645   168,169   
SSHA 31,554     46,491     52,622     64,957     78,763     91,051     103,285   115,229   128,190   140,446   153,347   166,049   179,367   193,432   


Total Allowance 96,348      131,845   146,688   177,151   207,088   233,259   259,080   285,133   310,291   335,055   360,903   387,050   414,334   441,158   
Inventory 178,430   178,430   178,430   226,980   226,980   246,184   246,184   297,720   302,720   302,720   356,720   356,720   385,720   394,670   
Delta 82,082      46,585      31,742      49,829      19,892      12,925      (12,896)    12,587      (7,571)      (32,335)    (4,183)      (30,330)    (28,614)    (46,488)    
% Adequacy 185% 135% 122% 128% 110% 106% 95% 104% 98% 90% 99% 92% 93% 89%


Auxiliary Analysis 05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
Housing


Total Number Beds (Built) 602           602           1,008        1,008        1,008        1,308        1,308        1,308        1,308        1,658        1,658        1,658        1,658        1,658        2,208        2,208        
Total Student FTE / Built Beds 1.43          2.13          1.99          2.76          3.39          3.17          3.69          4.19          4.66          4.04          4.40          4.76          5.11          5.47          4.38          4.65          


H Addl Beds to Maintain 2.0 Ratio 702           762           1,106        1,431        1,740        1,692        1,994        2,285        2,579        2,881        2,632        2,931        
Parking
Total Number of Spaces 903           954           1,441        1,441        2,091        2,091        2,091        2,091        2,691        3,016        3,016        3,366        3,366        3,826        3,826        4,376        
Spaces / Student FTE 1.05          0.74          0.72          0.52          0.61          0.51          0.43          0.38          0.44          0.45          0.41          0.43          0.40          0.42          0.40          0.43          


I Addl Spaces to Maintain .7 CR 303           807           1,289        1,744        1,576        1,673        2,096        2,154        2,565        2,528        2,950        2,818        
Addl Acre Req .7 CR (120 SP/A) 2.5            6.7            10.7          14.5          13.1          13.9          17.5          18.0          21.4          21.1          24.6          23.5          


A : Data based on the most recent campus modeling by the Office of Institutional Planning & Analysis (IPA).


B : Post-doctoral figures were modeled by using the most recent historical Post-Doc to Faculty ratio (.09 in 09/10) and assuming level increases to achieve a .22 ratio by 20-21.


C : Staff FTE are based on the most recent campus modeling by IPA.   This data will need to be revised based on more recent considerations regarding staffing levels.


D : Classroom space allowances are driven by Weekly Student Contact Hours (WSCH).  Spaces covered by the "Classroom" category are: Classroom  (Code 110); Seminar  (Code 130); Classsroom Service  (Code 125).
  Merced's most recent formal submission of classroom utilization data (2009) indicated approximately 82% of total WSCHs took place  in a classroom environment.  Preliminary analysis of 2009 utilization data indicates
  this proportion decreased to 78%.  For the purposes of this model, 82% of WSCH were apportioned to classroom.


E : Class Laboratory space allowances are driven by WSCH.  Spaes covered by the "Class Laboratory" category are: Class Laboratory  (Code 260); Special Class Laboratory  (Code 261); Shop - Teaching Lab  (Code 711), 
  Storage - Teaching Lab  (Code 721); Class Lab Service  (Code 265); Shop Service - Teaching Lab  (Code 726).  Merced's most recent formal submission of classroom utilization data (2009) indicated approximately 18% of 
  total WSCHs took place in a class lab  environment.  Preliminary analysis of 2009 utilization data indicates this proportion increased to 22%.  For the purposes of this model, 18% of WSCH were apportioned to class lab.


F : Research / Scholarly Activity is driven by Faculty FTE, Grad Student headcount and Postdoc headcount, with varying allowances by discipline.  Spaces covered by the "Research / Scholarly Activity" category are:  
  Research Lab/Studio  (Code 210); Research Office  (Graduate Students) (Code 211); Scholarly Activity  (Code 250); Shop  (Code 710); Storage  (Code 720); Research Lab or Office Service  (Codes 010, 225, 226, 255, 510
  515, 560, 565, 715).


G :  Academic Office Facilities are driven by Faculty FTE, Teaching Assistant headcount and Postdoc headcount.  Spaces covered by the "Academic Office" category are: Academic Office (310); Other Office (320);
   Conference Room (340); Storage - Office (322); Office/Conference Room Service (Codes 335, 345).


H :  The number of additional beds required to meet the LRDP goal of a two-year housing guarantee (or a 2.0 student to bed ratio).  Some number of this excess demand could be met through convert double rooms to triples.


I :  The number of additional parking spaces required to meet the LRDP target of a .7 parking space to student FTE ratio.


Exhibit J-1         DRAFT CPEC SPACE ANALYSIS (2010-11 to 2020-21)
(Assumes shift from 55% NS+ENG & 45% SSHA in 2009/10 to 55% SSHA & 45% NS+ENG in 2020/21 at a rate of change of 1% annually)


Based on Historical Data Based on Updated 600 FTE Growth Enrollment Scenario







Draft as of:  April 23, 2010


05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
A TOTAL STUDENT FTE 862           1,286        1,953        2,780        3,481        4,327        5,063        5,716        6,026        6,344        6,646        6,946        7,247        7,539        7,833        8,109        


Annual enrollment growth 424           667           827           701           846           736           653           310           318           302           300           301           292           294           276           
Annual % enrollment growth 49% 52% 42% 25% 24% 17% 13% 5% 5% 5% 5% 4% 4% 4% 4%


A Undergraduate 824           1,207        1,827        2,590        3,245        4,085        4,782        5,393        5,656        5,919        6,160        6,405        6,661        6,909        7,162        7,397        
Annual enrollment growth -            383           620           763           655           840           697           611           263           263           241           245           256           248           253           235           
Annual % enrollment growth -            14.8% 23.9% 29.5% 25.3% 25.9% 17.1% 12.8% 4.9% 4.6% 4.1% 4.0% 4.0% 3.7% 3.7% 3.3%


A UG Majors by School
ENG 43.5% 44.6% 44.4% 44.3% 45.2% 46.2% 47.0% 47.0% 48.0% 48.5% 49.0% 49.0% 49.5% 50.0%
NS 18.8% 20.5% 19.1% 19.1% 18.6% 18.1% 18.1% 18.1% 17.5% 17.0% 16.5% 16.0% 15.5% 15.0%
SSHA 37.7% 34.9% 36.5% 36.6% 36.2% 35.7% 34.9% 34.9% 34.5% 34.5% 34.5% 35.0% 35.0% 35.0%


A Graduate 38             79             126           190           236           242           281           323           370           425           486           541           586           630           671           712           
Annual enrollment growth -            41             47             64             52             6               39             42             47             55             61             55             45             44             41             41             
Annual % enrollment growth -            107.9% 59.5% 50.8% 27.4% 2.5% 16.1% 14.9% 14.6% 14.9% 14.4% 11.3% 8.3% 7.5% 6.5% 6.1%
% Grad enrollment -            6.1% 6.5% 6.8% 6.8% 5.6% 5.6% 5.7% 6.1% 6.7% 7.3% 7.8% 8.1% 8.4% 8.6% 8.8%


A Total Faculty FTE 63 105 136 185 200 231 271 306 322 339 355 371 388 403 419 434
Ladder 45             69             83             110           118           135           152           169           185           193           202           210           218           227           235           243           


Ladder Faculty Growth 24             14             27             8               17             17             17             16             9               9               8               9               9               8               8               
% Ladder Rank of faculty 71.4% 65.7% 61.0% 59.5% 59.0% 58.2% 56.0% 55.2% 57.3% 56.9% 56.8% 56.5% 56.3% 56.2% 56.0% 56.0%
Grad Student/Ladder Faculty 0.84          1.14          1.52          1.73          2.00          1.80          1.85          1.91          2.00          2.20          2.41          2.58          2.69          2.78          2.86          2.93          


Total Lad Fac FTE by School
ENG 24             28             26             29             32             34             37             38             40             41             42             43             45             45.5
% 28% 25% 22% 22% 21% 20% 20% 20% 20% 19% 19% 19% 19% 19%
NS 32             41             47             52             56             61             65             67             69             71             73             75             77             79
% 38% 37% 39% 38% 37% 36% 35% 35% 34% 34% 33% 33% 33% 33%
SSHA 29             42             46             54             63             71             79             84             88             92             97             101           105           109.7
% 34% 38% 39% 40% 42% 42% 43% 43% 44% 44% 44% 45% 45% 45%
Strategic Hires -            -            -            -            1               3               4               5               5               6               7               8               8               8.5
% 0% 0% 0% 0% 1% 2% 2% 2% 2% 3% 3% 3% 3% 4%


Lecturer 18             36             53             75             82             97             119           137           138           146           154           162           169           177           184           191           
Stu/Fac ratio 13.7          12.2          14.4          15.0          17.4          18.7          18.7          18.7          18.7          18.7          18.7          18.7          18.7          18.7          18.7          18.7          


B Post Docs 6 11 9 17 18 24 31 39 44 51 58 65 72 80 88 96
Ratio Post Docs to FTE Faculty 0.10          0.10          0.07          0.09          0.09          0.10 0.11 0.13 0.14 0.15 0.16 0.17 0.19 0.20 0.21 0.22
Annual Post Doc Growth 5               (2)              8               1               6               7               8               6               6               7               7               7               8               8               8               


A TAs 15 26 36 50 64 93 109 123 129 135 140 146 151 157 163 168
Ratio TA / Undergrad 55             46             51             52             51             44 44 44 44 44 44 44 44 44 44 44
Net New TA 11             10             14             14             29             16             14             6               6 5 6 5 6 6 5


C Total Staff FTE 349 377           486           563           629           671           812           948           1,031        1,120        1,208        1,300        1,395        1,492        1,592        1,691        
Ratio Staff FTE / Fac FTE 5.5            3.6            3.6            3.0            3.1            2.9            3.0            3.1            3.2            3.3            3.4            3.5            3.6            3.7            3.8            3.9            
Net New Staff FTE 28             109           77             66             42             141           136           83             89             88             92             95             97             100           99             
Annual % Staff FTE Growth 8% 29% 16% 12% 7% 21% 17% 9% 9% 8% 8% 7% 7% 7% 6%


CPEC I&R Analysis 05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
D Classroom


Allowance 4,960        7,374        11,192      15,919      19,935      24,840      29,067      32,810      34,555      36,337      38,020      39,698      41,393      43,037      44,696      46,251      
Inventory 28,273      28,273      28,273      28,273      28,273      30,633      30,633      30,633      30,633      30,633      40,633      40,633      42,433      42,433      58,358      72,608      
Delta 23,313      20,899      17,081      12,354      8,338        5,793        1,566        (2,177)      (3,922)      (5,704)      2,613        935           1,040        (604)         13,662      26,357      
% Adequacy 570% 383% 253% 178% 142% 123% 105% 93% 89% 84% 107% 102% 103% 99% 131% 157%


E Class Laboratory
Allowance 8,651        12,861      19,519      27,763      34,767      43,321      50,694      57,220      60,264      63,372      66,307      69,233      72,189      75,057      77,950      80,662      
Inventory 25,915      25,915      25,915      25,915      25,915      30,555      30,555      30,555      30,555      37,586      40,586      40,586      44,786      44,786      44,786      54,386      
Delta 17,264      13,054      6,396        (1,848)      (8,852)      (12,766)    (20,139)    (26,665)    (29,709)    (25,786)    (25,721)    (28,647)    (27,403)    (30,271)    (33,164)    (26,276)    
% Adequacy 300% 202% 133% 93% 75% 71% 60% 53% 51% 59% 61% 59% 62% 60% 57% 67%


F Research/Scholarly Activity
Allowance


ENG 21,170     27,730     28,577     33,756     40,216     45,428     47,600     49,979     53,049     55,705     58,570     60,778     63,789     66,288     
NS 22,616     31,046     35,243     41,517     46,448     51,417     53,854     56,555     58,361     60,365     62,212     64,087     66,024     67,790     
SSHA 16,900     24,094     27,655     33,915     40,623     46,258     49,314     52,487     55,327     58,287     61,362     64,751     67,775     70,871     


Total Allowance 60,686      82,870      91,475      109,188   127,287   143,103   150,767   159,021   166,738   174,358   182,145   189,617   197,587   204,949   
Inventory 117,170   117,170   117,170   149,850   149,850   169,054   169,054   207,452   207,452   207,452   246,452   246,452   260,452   269,402   
Delta 56,484      34,300      25,695      40,662      22,563      25,951      18,287      48,431      40,714      33,094      64,307      56,835      62,865      64,453      
% Adequacy 193% 141% 128% 137% 118% 118% 112% 130% 124% 119% 135% 130% 132% 131%


G Academic Office Facilities
Allowance


ENG 12,629     17,063     18,484     23,033     27,605     31,567     33,377     35,125     37,391     39,432     41,500     43,204     45,443     47,384     
NS 10,115     14,250     15,888     18,868     21,294     23,668     25,011     26,428     27,318     28,312     29,243     30,180     31,137     32,013     
SSHA 12,725     17,850     20,775     25,960     30,926     35,154     37,299     39,751     41,867     44,220     46,633     49,445     51,899     54,371     


Total Allowance 35,468      49,163      55,147      67,861      79,824      90,389      95,687      101,304   106,577   111,964   117,376   122,829   128,480   133,768   
Inventory 61,260      61,260      61,260      77,130      77,130      77,130      77,130      90,268      95,268      95,268      110,268   110,268   125,268   125,268   
Delta 61,260      61,260      61,260      77,130      77,130      77,130      77,130      90,268      95,268      95,268      110,268   110,268   125,268   125,268   
% Adequacy 173% 125% 111% 114% 97% 85% 81% 89% 89% 85% 94% 90% 98% 94%


Research + Office Facilities
Allowance


ENG 33,799     44,793     47,061     56,789     67,821     76,995     80,976     85,104     90,440     95,137     100,070   103,982   109,232   113,673   
NS 32,730     45,296     51,132     60,385     67,742     75,084     78,865     82,983     85,680     88,677     91,455     94,268     97,161     99,802     
SSHA 29,625     41,944     48,430     59,875     71,549     81,412     86,612     92,238     97,194     102,507   107,995   114,196   119,674   125,242   


Total Allowance 96,154      132,033   146,622   177,049   207,112   233,492   246,454   260,326   273,314   286,322   299,521   312,446   326,067   338,717   
Inventory 178,430   178,430   178,430   226,980   226,980   246,184   246,184   297,720   302,720   302,720   356,720   356,720   385,720   394,670   
Delta 82,276      46,397      31,808      49,931      19,868      12,692      (270)         37,394      29,406      16,398      57,199      44,274      59,653      55,953      
% Adequacy 186% 135% 122% 128% 110% 105% 100% 114% 111% 106% 119% 114% 118% 117%


Auxiliary Analysis 05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
Housing


Total Number Beds (Built) 602           602           1,008        1,008        1,008        1,308        1,308        1,308        1,308        1,658        1,658        1,658        1,658        1,658        2,208        2,208        
Total Student FTE / Built Beds 1.43          2.14          1.94          2.76          3.45          3.31          3.87          4.37          4.61          3.83          4.01          4.19          4.37          4.55          3.55          3.67          


H Addl Beds to Maintain 2.0 Ratio 733           856           1,224        1,550        1,705        1,514        1,665        1,815        1,966        2,112        1,709        1,847        
Parking
Total Number of Spaces 903           954           1,441        1,441        2,091        2,091        2,091        2,091        2,691        3,016        3,016        3,366        3,366        3,826        3,826        4,376        
Spaces / Student FTE 1.05          0.74          0.74          0.52          0.60          0.48          0.41          0.37          0.45          0.48          0.45          0.48          0.46          0.51          0.49          0.54          


I Addl Spaces to Maintain .7 CR 346           938           1,453        1,910        1,527        1,425        1,636        1,496        1,707        1,451        1,657        1,300        
Addl Acre Req .7 CR (120 SP/A) 2.9            7.8            12.1          15.9          12.7          11.9          13.6          12.5          14.2          12.1          13.8          10.8          


A : Data based on the most recent campus modeling by the Office of Institutional Planning & Analysis (IPA).


B : Post-doctoral figures were modeled by using the most recent historical Post-Doc to Faculty ratio (.09 in 09/10) and assuming level increases to achieve a .22 ratio by 20-21.


C : Staff FTE are based on the most recent campus modeling by IPA.   This data will need to be revised based on more recent considerations regarding staffing levels.


D : Classroom space allowances are driven by Weekly Student Contact Hours (WSCH).  Spaces covered by the "Classroom" category are: Classroom  (Code 110); Seminar  (Code 130); Classsroom Service  (Code 125).
  Merced's most recent formal submission of classroom utilization data (2009) indicated approximately 82% of total WSCHs took place  in a classroom environment.  Preliminary analysis of 2009 utilization data indicates
  this proportion decreased to 78%.  For the purposes of this model, 82% of WSCH were apportioned to classroom.


E : Class Laboratory space allowances are driven by WSCH.  Spaes covered by the "Class Laboratory" category are: Class Laboratory  (Code 260); Special Class Laboratory  (Code 261); Shop - Teaching Lab  (Code 711), 
  Storage - Teaching Lab  (Code 721); Class Lab Service  (Code 265); Shop Service - Teaching Lab  (Code 726).  Merced's most recent formal submission of classroom utilization data (2009) indicated approximately 18% of 
  total WSCHs took place in a class lab  environment.  Preliminary analysis of 2009 utilization data indicates this proportion increased to 22%.  For the purposes of this model, 18% of WSCH were apportioned to class lab.


F : Research / Scholarly Activity is driven by Faculty FTE, Grad Student headcount and Postdoc headcount, with varying allowances by discipline.  Spaces covered by the "Research / Scholarly Activity" category are:  
  Research Lab/Studio  (Code 210); Research Office  (Graduate Students) (Code 211); Scholarly Activity  (Code 250); Shop  (Code 710); Storage  (Code 720); Research Lab or Office Service  (Codes 010, 225, 226, 255, 510
  515, 560, 565, 715).


G :  Academic Office Facilities are driven by Faculty FTE, Teaching Assistant headcount and Postdoc headcount.  Spaces covered by the "Academic Office" category are: Academic Office (310); Other Office (320);
   Conference Room (340); Storage - Office (322); Office/Conference Room Service (Codes 335, 345).


H :  The number of additional beds required to meet the LRDP goal of a two-year housing guarantee (or a 2.0 student to bed ratio).  Some number of this excess demand could be met through convert double rooms to triples.


I :  The number of additional parking spaces required to meet the LRDP target of a .7 parking space to student FTE ratio.


Exhibit J-2      DRAFT CPEC SPACE ANALYSIS (2010-11 to 2020-21)
(Assumes shift from 55% NS+ENG & 45% SSHA in 2009/10 to 55% SSHA & 45% NS+ENG in 2020/21 at a rate of change of 1% annually)


Based on Historical Data Based on Updated 300 FTE Growth Enrollment Scenario







Draft as of:  April 23, 2010


05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
A TOTAL STUDENT FTE 862           1,286        1,953        2,780        3,481        4,327        5,063        5,716        5,725        5,727        5,720        5,725        5,706        5,671        5,629        5,582        


Annual enrollment growth 424           667           827           701           846           736           653           9               2               (7)              5               (19)            (35)            (42)            (47)            
Annual % enrollment growth 49% 52% 42% 25% 24% 17% 13% 0% 0% 0% 0% 0% -1% -1% -1%


A Undergraduate 824           1,207        1,827        2,590        3,245        4,085        4,782        5,393        5,355        5,302        5,241        5,203        5,153        5,097        5,040        4,985        
Annual enrollment growth -            383           620           763           655           840           697           611           (38)            (53)            (61)            (38)            (50)            (56)            (57)            (55)            
Annual % enrollment growth -            14.8% 23.9% 29.5% 25.3% 25.9% 17.1% 12.8% -0.7% -1.0% -1.2% -0.7% -1.0% -1.1% -1.1% -1.1%


A UG Majors by School
ENG 43.5% 44.6% 44.4% 44.3% 45.2% 46.2% 47.0% 47.0% 48.0% 48.5% 49.0% 49.0% 49.5% 50.0%
NS 18.8% 20.5% 19.1% 19.1% 18.6% 18.1% 18.1% 18.1% 17.5% 17.0% 16.5% 16.0% 15.5% 15.0%
SSHA 37.7% 34.9% 36.5% 36.6% 36.2% 35.7% 34.9% 34.9% 34.5% 34.5% 34.5% 35.0% 35.0% 35.0%


A Graduate 38             79             126           190           236           242           281           323           370           425           479           522           553           574           589           597           
Annual enrollment growth -            41             47             64             52             6               39             42             47             55             54             43             31             21             15             8               
Annual % enrollment growth -            107.9% 59.5% 50.8% 27.4% 2.5% 16.1% 14.9% 14.6% 14.9% 12.7% 9.0% 5.9% 3.8% 2.6% 1.4%
% Grad enrollment -            6.1% 6.5% 6.8% 6.8% 5.6% 5.6% 5.7% 6.5% 7.4% 8.4% 9.1% 9.7% 10.1% 10.5% 10.7%


A Total Faculty FTE 63 105 136 185 200 231 271 306 306 306 306 306 305 303 301 299
Ladder 45             69             83             110           118           135           152           169           185           185           185           185           185           185           185           185           


Ladder Faculty Growth 24             14             27             8               17             17             17             16             -            -            -            -            -            -            -            
% Ladder Rank of faculty 71.4% 65.7% 61.0% 59.5% 59.0% 58.4% 56.1% 55.2% 60.5% 60.5% 60.5% 60.5% 60.7% 61.1% 61.5% 61.9%
Grad Student/Ladder Faculty 0.84          1.14          1.52          1.73          2.00          1.79          1.85          1.91          2.00          2.30          2.59          2.82          2.99          3.10          3.18          3.23          


Total Lad Fac FTE by School
ENG 24             28             26             29             32             34             37             37             37             37             37             37             37             37
% 28% 25% 22% 21% 21% 20% 20% 20% 20% 20% 20% 20% 20% 20%
NS 32             41             47             52             56             61             65             65             65             65             65             65             65             64.5
% 38% 37% 39% 38% 37% 36% 35% 35% 35% 35% 35% 35% 35% 35%
SSHA 29             42             46             54             63             71             79             79             79             79             79             79             79             79.2
% 34% 38% 39% 40% 42% 42% 43% 43% 43% 43% 43% 43% 43% 43%
Strategic Hires -            -            -            -            1               3               4               4               4               4               4               4               4               4
% 0% 0% 0% 0% 1% 2% 2% 2% 2% 2% 2% 2% 2% 2%


Lecturer 18             36             53             75             82             96             119           137           121           121           121           121           120           118           116           114           
Stu/Fac ratio 13.7          12.2          14.4          15.0          17.4          18.7          18.7          18.7          18.7          18.7          18.7          18.7          18.7          18.7          18.7          18.7          


B Post Docs 6 11 9 17 18 24 31 39 42 46 50 53 57 60 63 66
Ratio Post Docs to FTE Faculty 0.10          0.10          0.07          0.09          0.09          0.10 0.11 0.13 0.14 0.15 0.16 0.17 0.19 0.20 0.21 0.22
Annual Post Doc Growth 5               (2)              8               1               6               7               8               4               4               4               4               3               3               3               3               


A TAs 15 26 36 50 64 93 109 123 122 121 119 118 117 116 115 113
Ratio TA / Undergrad 55             46             51             52             51             44 44 44 44 44 44 44 44 44 44 44
Net New TA 11             10             14             14             29             16             14             (1)              (1) (2) (1) (1) (1) (1) (2)


C Total Staff FTE 349 377           486           563           629           670           813           949           979           1,010        1,040        1,071        1,098        1,121        1,144        1,166        
Ratio Staff FTE / Fac FTE 5.5            3.6            3.6            3.0            3.1            2.9            3.0            3.1            3.2            3.3            3.4            3.5            3.6            3.7            3.8            3.9            
Net New Staff FTE 28             109           77             66             41             143           136           30             31             30             31             27             23             23             22             
Annual % Staff FTE Growth 8% 29% 16% 12% 7% 21% 17% 3% 3% 3% 3% 3% 2% 2% 2%


CPEC I&R Analysis 05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
D Classroom


Allowance 4,960        7,374        11,192      15,919      19,935      24,840      29,067      32,810      32,807      32,755      32,652      32,631      32,485      32,257      31,996      31,714      
Inventory 28,273      28,273      28,273      28,273      28,273      30,633      30,633      30,633      30,633      30,633      40,633      40,633      42,433      42,433      58,358      72,608      
Delta 23,313      20,899      17,081      12,354      8,338        5,793        1,566        (2,177)      (2,174)      (2,122)      7,981        8,002        9,948        10,176      26,362      40,894      
% Adequacy 570% 383% 253% 178% 142% 123% 105% 93% 93% 94% 124% 125% 131% 132% 182% 229%


E Class Laboratory
Allowance 8,651        12,861      19,519      27,763      34,767      43,321      50,694      57,220      57,216      57,125      56,945      56,909      56,653      56,257      55,801      55,309      
Inventory 25,915      25,915      25,915      25,915      25,915      30,555      30,555      30,555      30,555      37,586      40,586      40,586      44,786      44,786      44,786      54,386      
Delta 17,264      13,054      6,396        (1,848)      (8,852)      (12,766)    (20,139)    (26,665)    (26,661)    (19,539)    (16,359)    (16,323)    (11,867)    (11,471)    (11,015)    (923)         
% Adequacy 300% 202% 133% 93% 75% 71% 60% 53% 53% 66% 71% 71% 79% 80% 80% 98%


F Research/Scholarly Activity
Allowance


ENG 21,170     27,730     28,577     33,619     40,205     45,418     44,117     44,224     44,775     45,124     45,269     44,968     44,896     44,775     
NS 22,616     31,046     35,243     41,431     46,428     51,397     51,763     51,973     51,778     51,715     51,563     51,327     51,096     50,791     
SSHA 16,900     24,094     27,655     33,820     40,608     46,242     46,975     47,146     47,109     47,280     47,336     47,452     47,384     47,249     


Total Allowance 60,686      82,870      91,475      108,871   127,242   143,057   142,855   143,343   143,661   144,119   144,169   143,746   143,376   142,816   
Inventory 117,170   117,170   117,170   149,850   149,850   169,054   169,054   207,452   207,452   207,452   246,452   246,452   260,452   269,402   
Delta 56,484      34,300      25,695      40,979      22,608      25,997      26,199      64,109      63,791      63,333      102,283   102,706   117,076   126,586   
% Adequacy 193% 141% 128% 138% 118% 118% 118% 145% 144% 144% 171% 171% 182% 189%


G Academic Office Facilities
Allowance


ENG 12,629     17,063     18,484     22,969     27,604     31,566     31,133     31,184     31,612     31,895     32,073     31,913     31,977     31,936     
NS 10,115     14,250     15,888     18,835     21,292     23,666     24,025     24,239     24,138     24,120     24,060     23,957     23,857     23,730     
SSHA 12,725     17,850     20,775     25,903     30,923     35,151     35,507     35,745     35,728     35,968     36,124     36,423     36,487     36,478     


Total Allowance 35,468      49,163      55,147      67,706      79,819      90,383      90,665      91,169      91,478      91,983      92,257      92,293      92,321      92,144      
Inventory 61,260      61,260      61,260      77,130      77,130      77,130      77,130      90,268      95,268      95,268      110,268   110,268   125,268   125,268   
Delta 61,260      61,260      61,260      77,130      77,130      77,130      77,130      90,268      95,268      95,268      110,268   110,268   125,268   125,268   
% Adequacy 173% 125% 111% 114% 97% 85% 85% 99% 104% 104% 120% 119% 136% 136%


Research + Office Facilities
Allowance


ENG 33,799     44,793     47,061     56,588     67,810     76,984     75,250     75,408     76,387     77,019     77,342     76,881     76,874     76,711     
NS 32,730     45,296     51,132     60,266     67,720     75,062     75,789     76,213     75,915     75,835     75,623     75,284     74,953     74,522     
SSHA 29,625     41,944     48,430     59,723     71,532     81,394     82,481     82,891     82,837     83,248     83,460     83,875     83,871     83,727     


Total Allowance 96,154      132,033   146,622   176,576   207,061   233,440   233,520   234,512   235,139   236,102   236,426   236,040   235,697   234,960   
Inventory 178,430   178,430   178,430   226,980   226,980   246,184   246,184   297,720   302,720   302,720   356,720   356,720   385,720   394,670   
Delta 82,276      46,397      31,808      50,404      19,919      12,744      12,664      63,208      67,581      66,618      120,294   120,680   150,023   159,710   
% Adequacy 186% 135% 122% 129% 110% 105% 105% 127% 129% 128% 151% 151% 164% 168%


Auxiliary Analysis 05-06 06-07 07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21
Housing


Total Number Beds (Built) 602           602           1,008        1,008        1,008        1,308        1,308        1,308        1,308        1,658        1,658        1,658        1,658        1,658        2,208        2,208        
Total Student FTE / Built Beds 1.43          2.14          1.94          2.76          3.45          3.31          3.87          4.37          4.38          3.45          3.45          3.45          3.44          3.42          2.55          2.53          


H Addl Beds to Maintain 2.0 Ratio 733           856           1,224        1,550        1,555        1,206        1,202        1,205        1,195        1,178        607           583           
Parking
Total Number of Spaces 903           954           1,441        1,441        2,091        2,091        2,091        2,091        2,691        3,016        3,016        3,366        3,366        3,826        3,826        4,376        
Spaces / Student FTE 1.05          0.74          0.74          0.52          0.60          0.48          0.41          0.37          0.47          0.53          0.53          0.59          0.59          0.67          0.68          0.78          


I Addl Spaces to Maintain .7 CR 346           938           1,453        1,910        1,317        993           988           642           628           144           114           (469)         
Addl Acre Req .7 CR (120 SP/A) 2.9            7.8            12.1          15.9          11.0          8.3            8.2            5.3            5.2            1.2            1.0            (3.9)           


A : Data based on the most recent campus modeling by the Office of Institutional Planning & Analysis (IPA).


B : Post-doctoral figures were modeled by using the most recent historical Post-Doc to Faculty ratio (.09 in 09/10) and assuming level increases to achieve a .22 ratio by 20-21.


C : Staff FTE are based on the most recent campus modeling by IPA.   This data will need to be revised based on more recent considerations regarding staffing levels.


D : Classroom space allowances are driven by Weekly Student Contact Hours (WSCH).  Spaces covered by the "Classroom" category are: Classroom  (Code 110); Seminar  (Code 130); Classsroom Service  (Code 125).
  Merced's most recent formal submission of classroom utilization data (2009) indicated approximately 82% of total WSCHs took place  in a classroom environment.  Preliminary analysis of 2009 utilization data indicates
  this proportion decreased to 78%.  For the purposes of this model, 82% of WSCH were apportioned to classroom.


E : Class Laboratory space allowances are driven by WSCH.  Spaes covered by the "Class Laboratory" category are: Class Laboratory  (Code 260); Special Class Laboratory  (Code 261); Shop - Teaching Lab  (Code 711), 
  Storage - Teaching Lab  (Code 721); Class Lab Service  (Code 265); Shop Service - Teaching Lab  (Code 726).  Merced's most recent formal submission of classroom utilization data (2009) indicated approximately 18% of 
  total WSCHs took place in a class lab  environment.  Preliminary analysis of 2009 utilization data indicates this proportion increased to 22%.  For the purposes of this model, 18% of WSCH were apportioned to class lab.


F : Research / Scholarly Activity is driven by Faculty FTE, Grad Student headcount and Postdoc headcount, with varying allowances by discipline.  Spaces covered by the "Research / Scholarly Activity" category are:  
  Research Lab/Studio  (Code 210); Research Office  (Graduate Students) (Code 211); Scholarly Activity  (Code 250); Shop  (Code 710); Storage  (Code 720); Research Lab or Office Service  (Codes 010, 225, 226, 255, 510
  515, 560, 565, 715).


G :  Academic Office Facilities are driven by Faculty FTE, Teaching Assistant headcount and Postdoc headcount.  Spaces covered by the "Academic Office" category are: Academic Office (310); Other Office (320);
   Conference Room (340); Storage - Office (322); Office/Conference Room Service (Codes 335, 345).


H :  The number of additional beds required to meet the LRDP goal of a two-year housing guarantee (or a 2.0 student to bed ratio).  Some number of this excess demand could be met through convert double rooms to triples.


I :  The number of additional parking spaces required to meet the LRDP target of a .7 parking space to student FTE ratio.


Exhibit J-3     DRAFT CPEC SPACE ANALYSIS (2010-11 to 2020-21)
(Assumes shift from 55% NS+ENG & 45% SSHA in 2009/10 to 55% SSHA & 45% NS+ENG in 2020/21 at a rate of change of 1% annually)


Based on Historical Data Based on Updated 0 FTE Growth Enrollment Scenario







FY 2010-11 FY 2011-12 FY 2012-13 FY 2013-14 FY 2014-15 FY 2015-16 FY 2016-17 FY 2017-18 FY 2018-19 FY 2019-20
ENROLLMENT (GROWTH = 600 FTE PER YEAR) AFTER 2012-13


UG 4,085 4,782 5,393 5,973 6,538 7,078 7,617 8,159 8,713 9,266
GRAD 242 281 323 370 425 492 559 624 690 757


TOTAL FTE 4,327 5,063 5,716 6,343 6,963 7,570 8,176 8,783 9,403 10,023


FACULTY FTE GENERATED BY 18.7:1 231.39 270.75 305.67 339.20 372.35 404.81 437.22 469.68 502.83 535.99


FACULTY RECRUITMENTS 13.00 17.00 17.00 16.00 17.00 17.00 16.00 17.00 17.00 16.00
(New)


SOE 3.00 3.00 2.00 3.00 3.00 3.00 2.00 3.00 2.00 3.00
SNS 5.00 4.00 5.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00


SSHA 5.00 9.00 8.00 8.00 8.00 9.00 8.00 9.00 9.00 8.00
STRATEGIC HIRES 1.00 2.00 1.00 2.00 1.00 2.00 1.00 2.00 1.00


SALARIES 1,092,000$              1,428,000$             1,445,000$        1,360,000$         1,445,000$         1,445,000$             1,360,000$          1,445,000$            1,445,000$           1,360,000$         
BENEFITS 251,160$                 328,440$                332,350$           312,800$            332,350$            332,350$                312,800$             332,350$               332,350$              312,800$            
START-UP 6,300,000$              6,900,000$             7,300,000$        6,700,000$         7,200,000$         6,900,000$             6,600,000$          6,900,000$            6,800,000$           6,700,000$         


OTHER SUPPORT 130,000$                 170,000$                170,000$           160,000$            170,000$            170,000$                160,000$             170,000$               170,000$              160,000$            


TOTAL (ONGOING) 1,343,160$              1,756,440$             1,777,350$        1,672,800$         1,777,350$         1,777,350$             1,672,800$          1,777,350$            1,777,350$           1,672,800$         
TOTAL (ONE TIME) 6,430,000$              7,070,000$             7,470,000$        6,860,000$         7,370,000$         7,070,000$             6,760,000$          7,070,000$            6,970,000$           6,860,000$         


CUMULATIVE FACULTY FTE BY SCHOOL
SOE 29.00 32.00 34.00 37.00 40.00 43.00 45.00 48.00 50.00 53.00
SNS 52.00 56.00 61.00 65.00 69.00 73.00 77.00 81.00 85.00 89.00


SSHA 54.00 63.00 71.00 79.00 87.00 96.00 104.00 113.00 122.00 130.00
STRATEGIC HIRES 1.00 3.00 4.00 6.00 7.00 9.00 10.00 12.00 13.00


CUMULATIVE FACULTY FTE TOTAL 135.00 152.00 169.00 185.00 202.00 219.00 235.00 252.00 269.00 285.00


CUMULATIVE FACULTY SALARIES AND BENEFITS 13,864,483$           15,620,923$          17,398,273$     19,071,073$       20,848,423$      22,625,773$          24,298,573$       26,075,923$         27,853,273$        29,526,073$       


TOTAL OF CUMULATIVE AND NEW FACULTY SALARIES AND BENEFITS 15,207,643$            17,377,363$           19,175,623$      20,743,873$       22,625,773$       24,403,123$           25,971,373$        27,853,273$          29,630,623$         31,198,873$       


LECTURER FTE
 TOTAL AS GENERATED TO MAINTAIN RATIO OF 18.7:1 96.1 118.7 136.7 154.2 170.4 185.8 202.2 217.7 233.8 251.0


LECTURERS SALARIES AND BENEFITS
 TOTAL AS GENERATED BY FORMULA AND TO MAINTAIN 18.7:1 5,191,418$              6,412,293$             7,384,671$        8,576,912$         9,477,989$         10,334,568$           11,246,768$        12,108,909$          13,004,424$         13,961,122$       


TA FTE (TOTAL AS GENERATED BY FORMULA) 92.8 108.7 122.6 135.8 148.6 160.9 173.1 185.4 198.0 210.6


SALARIES, BENEFITS, FEES 4,734,886$              5,542,773$             6,496,114$        7,194,750$         7,875,318$         8,525,773$             9,175,023$          9,827,886$            10,495,205$         11,161,318$       


TOTAL (PROJECTED) STAFF FTE 414 450 486 522 570 618 666 714 762 810


(EXCLUDES STAFF ON FUNDING FROM CONTRACTS & GRANTS; GIFTS; AUXS.)
STAFF/LADDER FACULTY RATIO ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1


SALARIES AND BENEFITS 31,618,865$            36,000,000$           38,880,000$      41,760,000$       46,740,000$       50,676,000$           54,612,000$        58,548,000$          62,484,000$         66,420,000$       


EXHIBIT K-1







FY 2010-11 FY 2011-12 FY 2012-13 FY 2013-14 FY 2014-15 FY 2015-16 FY 2016-17 FY 2017-18 FY 2018-19 FY 2019-20
ENROLLMENT (GROWTH = 300 FTE PER YEAR) AFTER 2012-13


UG 4,085 4,782 5,393 5,656 5,919 6,160 6,405 6,661 6,909 7,162
GRAD 242 281 323 370 425 486 541 586 630 671


TOTAL FTE 4,327 5,063 5,716 6,026 6,344 6,646 6,946 7,247 7,539 7,833


FACULTY FTE GENERATED BY 18.7:1 231.39 270.75 305.67 322.25 339.25 355.40 371.44 387.54 403.16 418.88


FACULTY RECRUITMENTS 13.00 17.00 17.00 16.00 8.00 9.00 8.00 9.00 8.00 9.00
(New)


SOE 3.00 3.00 2.00 3.00 1.00 2.00 1.00 2.00 1.00 2.00
SNS 5.00 4.00 5.00 4.00 2.00 2.00 2.00 2.00 2.00 2.00


SSHA 5.00 9.00 8.00 8.00 5.00 4.00 4.00 4.00 4.00 4.00
STRATEGIC HIRES 1.00 2.00 1.00 1.00 1.00 1.00 1.00 1.00


SALARIES 1,092,000$              1,428,000$         1,445,000$        1,360,000$         680,000$            765,000$                680,000$             765,000$               680,000$              765,000$            
BENEFITS 251,160$                 328,440$            332,350$           312,800$            156,400$            175,950$                156,400$             175,950$               156,400$              175,950$            
START-UP 6,300,000$              6,900,000$         7,300,000$        6,700,000$         3,000,000$         3,900,000$             3,300,000$          3,900,000$            3,300,000$           3,900,000$         


OTHER SUPPORT 130,000$                 170,000$            170,000$           160,000$            80,000$              90,000$                  80,000$               90,000$                 80,000$                90,000$              


TOTAL (ONGOING) 1,343,160$              1,756,440$         1,777,350$        1,672,800$         836,400$            940,950$                836,400$             940,950$               836,400$              940,950$            
TOTAL (ONE TIME) 6,430,000$              7,070,000$         7,470,000$        6,860,000$         3,080,000$         3,990,000$             3,380,000$          3,990,000$            3,380,000$           3,990,000$         


CUMULATIVE FACULTY FTE BY SCHOOL
SOE 29.00 32.00 34.00 37.00 38.00 40.00 41.00 43.00 44.00 46.00
SNS 52.00 56.00 61.00 65.00 67.00 69.00 71.00 73.00 75.00 77.00


SSHA 54.00 63.00 71.00 79.00 84.00 88.00 92.00 96.00 100.00 104.00
SRATEGIC HIRES 1.00 3.00 4.00 4.00 5.00 6.00 7.00 8.00 9.00


CUMULATIVE FACULTY FTE TOTAL 135.00 152.00 169.00 185.00 193.00 202.00 210.00 219.00 227.00 236.00


CUMULATIVE FACULTY SALARIES AND BENEFITS 13,864,483$            15,620,923$       17,398,273$      19,071,073$       19,907,473$       20,848,423$           21,684,823$        22,625,773$          23,462,173$         24,403,123$       


TOTAL OF CUMULATIVE AND NEW FACULTY SALARIES AND BENEFITS 15,207,643$            17,377,363$       19,175,623$      20,743,873$       20,743,873$       21,789,373$           22,521,223$        23,566,723$          24,298,573$         25,344,073$       


LECTURER FTE
 TOTAL AS GENERATED TO MAINTAIN RATIO OF 18.7:1 96.1 118.7 136.7 137.2 146.3 153.4 161.4 168.5 176.2 182.9


LECTURERS SALARIES AND BENEFITS
 TOTAL AS GENERATED BY FORMULA AND TO MAINTAIN 18.7:1 5,191,500$              6,411,900$         7,383,900$        7,633,900$         8,134,792$         8,532,474$             8,979,830$          9,374,538$            9,798,098$           10,171,985$       


TA FTE (TOTAL AS GENERATED BY FORMULA) 92.8 108.7 122.6 128.5 134.5 140.0 145.6 151.4 157.0 162.8


SALARIES, BENEFITS, FEES 4,734,886$              5,542,773$         6,496,114$        6,812,909$         7,129,705$         7,420,000$             7,715,114$          8,023,477$            8,322,205$           8,626,955$         


TOTAL (PROJECTED) STAFF FTE 414 450 486 504 522 540 558 576 594 612
(EXCLUDES STAFF ON FUNDING FROM CONTRACTS & GRANTS; GIFTS; AUXS.)


STAFF/LADDER FACULTY RATIO ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1


SALARIES AND BENEFITS 31,618,865$            36,000,000$       38,880,000$      40,320,000$       42,804,000$       44,280,000$           45,756,000$        47,232,000$          48,708,000$         50,184,000$       


EXHIBIT K-2







FY 2010-11 FY 2011-12 FY 2012-13 FY 2013-14 FY 2014-15 FY 2015-16 FY 2016-17 FY 2017-18 FY 2018-19 FY 2019-20
ENROLLMENT (GROWTH = 0 FTE PER YEAR) AFTER 2012-13


UG 4,085 4,782 5,393 5,357 5,305 5,244 5,206 5,156 5,100 5,063
GRAD 242 281 323 368 422 476 519 550 571 586


TOTAL FTE 4,327 5,063 5,716 5,725 5,727 5,720 5,725 5,706 5,671 5,649


FACULTY FTE GENERATED BY 18.7:1 231.39 270.75 305.67 306.15 306.26 305.88 306.15 305.13 303.26 302.09


FACULTY RECRUITMENTS 13 17 17 16 0 0 0 0 0 0
(New)


SOE 3 3 2 3
SNS 5 4 5 4


SSHA 5 9 8 8
STRATEGIC HIRES 1 2 1 0 0 0 0 0 0


SALARIES 1,092,000$              1,428,000$         1,445,000$        1,360,000$         
BENEFITS 251,160$                 328,440$            332,350$           312,800$            
START-UP 6,300,000$              6,900,000$         7,300,000$        6,700,000$         


OTHER SUPPORT 130,000$                 170,000$            170,000$           160,000$            


TOTAL (ONGOING) 1,343,160$              1,756,440$         1,777,350$        1,672,800$         
TOTAL (ONE TIME) 6,430,000$              7,070,000$         7,470,000$        6,860,000$         


CUMULATIVE FACULTY FTE BY SCHOOL
SOE 29.00 32.00 34.00 37.00 37.00 37.00 37.00 37.00 37.00 37.00
SNS 52.00 56.00 61.00 65.00 65.00 65.00 65.00 65.00 65.00 65.00


SSHA 54.00 63.00 71.00 79.00 79.00 79.00 79.00 79.00 79.00 79.00


STRATEGIC HIRES 1.00 3.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00


CUMULATIVE FACULTY FTE TOTAL 135.00 152.00 169.00 185.00 185.00 185.00 185.00 185.00 185.00 185.00


CUMULATIVE FACULTY SALARIES AND BENEFITS 13,864,483$            15,620,923$       17,398,273$      19,071,233$       19,071,233$       19,071,233$           19,071,233$        19,071,233$          19,071,233$         19,071,233$       


TOTAL OF CUMULATIVE AND NEW FACULTY SALARIES AND BENEFITS 15,207,643$            17,377,363$       19,175,623$      20,744,033$       19,071,233$       19,071,233$           19,071,233$        19,071,233$          19,071,233$         19,071,233$       


LECTURER FTE
 TOTAL AS GENERATED TO MAINTAIN RATIO OF 18.7:1 96.1 118.7 136.7 121.1 121.3 120.9 121.1 120.1 118.3 117.1


LECTURERS SALARIES AND BENEFITS
 TOTAL AS GENERATED BY FORMULA AND TO MAINTAIN 18.7:1 5,191,500$              6,411,900$         7,383,900$        6,738,590$         6,744,539$         6,723,718$             6,738,590$          6,682,076$            6,577,971$           6,512,533$         


TA FTE (TOTAL AS GENERATED BY FORMULA) 92.8 108.7 122.6 121.8 120.6 119.2 118.3 117.2 115.9 115.1
SALARIES, BENEFITS, FEES 4,734,886$              5,542,773$         6,496,114$        6,452,750$         6,390,114$         6,316,636$             6,270,864$          6,210,636$            6,143,182$           6,098,614$         


TOTAL (PROJECTED) STAFF FTE 414 450 486 486 486 486 486 486 486 486
(EXCLUDES STAFF ON FUNDING FROM CONTRACTS & GRANTS; GIFTS; AUXS.)


~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1 ~3:1
SALARIES AND BENEFITS 31,618,865$            36,000,000$       38,880,000$      38,880,000$       39,852,000$       39,852,000$           39,852,000$        39,852,000$          39,852,000$         39,852,000$       


EXHIBIT K-3
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Class Level Fall 2008 Fall 2009 Fall 2010


Masters' 28 30 43


Doctoral 128 149 127


Doctoral - Advanced to Candidacy 28 45 73


Total Students 184 224 243


Ethnicity


African-American 2 3 5


Asian 16 19 22


Hispanic 22 30 25


Native American 0 1 1


White 53 75 81


Nonresident Alien 65 74 74


Unknown 26 22 35


Total Students 184 224 243


Gender


Female 68 83 93


Male 116 141 150


Total Students 184 224 243


Major


Environmental Systems 28 32 42


Individual Graduate Program with Emphasis in:


Applied Mathematics 12 19 18


Bioengineering & Small Scale Technology 14 18 22


Electrical Engineering & Computer Science* 19 21 23


Mechanical Engineering & Applied Mechanics 8 11 17


Physics & Chemistry** 20 30 31


Quantitative & Systems Biology 41 45 41


Social & Cognitive Sciences 22 27 30


World Cultures 20 21 19


Total Students 184 224 243


Status


Full-Time 180 220 241


Part-Time 4 4 2


Total Students 184 224 243


* Formerly Computer & Information Systems


** Formerly Atomic & Molecular Engineering


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


GRADUATE STUDIES DEMOGRAPHICS







Class Level Fall 2008 Fall 2009 Fall 2010


Masters' 15.2% 13.4% 17.7%


Doctoral 69.6% 66.5% 52.3%


Doctoral - Advanced to Candidacy 15.2% 20.1% 30.0%


Total Students 100.0% 100.0% 100.0%


Ethnicity


African-American 1.1% 1.3% 2.1%


Asian 8.7% 8.5% 9.1%


Hispanic 12.0% 13.4% 10.3%


Native American 0.0% 0.4% 0.4%


White 28.8% 33.5% 33.3%


Nonresident Alien 35.3% 33.0% 30.5%


Unknown 14.1% 9.8% 14.4%


Total Students 100.0% 100.0% 100.0%


Gender


Female 37.0% 37.1% 38.3%


Male 63.0% 62.9% 61.7%


Total Students 100.0% 100.0% 100.0%


Major


Environmental Systems 15.2% 14.3% 17.3%


Individual Graduate Program with Emphasis in:


Applied Mathematics 6.5% 8.5% 7.4%


Bioengineering & Small Scale Technology 7.6% 8.0% 9.1%


Electrical Engineering & Computer Science* 10.3% 9.4% 9.5%


Mechanical Engineering & Applied Mechanics 4.3% 4.9% 7.0%


Physics & Chemistry** 10.9% 13.4% 12.8%


Quantitative & Systems Biology 22.3% 20.1% 16.9%


Social & Cognitive Sciences 12.0% 12.1% 12.3%


World Cultures 10.9% 9.4% 7.8%


Total Students 100.0% 100.0% 100.0%


Status


Full-Time 97.8% 98.2% 99.2%


Part-Time 2.2% 1.8% 0.8%


Total Students 100.0% 100.0% 100.0%


* Formerly Computer & Information Systems


** Formerly Atomic & Molecular Engineering


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


GRADUATE STUDIES % DEMOGRAPHICS







Class Level Fall 2005 Fall 2006 Fall 2007
Masters' 10 16 18


Doctoral 27 60 93


Doctoral - Advanced to Candidacy 0 0 10


Total Students 37 76 121


Ethnicity


African-American 0 0 1


Asian 0 2 8


Hispanic 7 13 13


Native American 1 0 0


White 6 28 40


Nonresident Alien 2 13 37


Unknown 21 20 22


Total Students 37 76 121


Gender


Female 13 26 46


Male 24 50 75


Total Students 37 76 121


Major


Environmental Systems 16 19 21


Individual Graduate Program with Emphasis in:


Applied Mathematics 0 5 10


Bioengineering & Small Scale Technology 0 0 7


Electrical Engineering & Computer Science* 0 5 15


Mechanical Engineering & Applied Mechanics 0 0 3


Physics & Chemistry** 3 8 12


Quantitative & Systems Biology 8 14 23


Social & Cognitive Sciences 1 13 16


World Cultures 9 12 14


Total Students 37 76 121


Status


Full-Time 37 76 121


Part-Time 0 0 0


Total Students 37 76 121


* Formerly Computer & Information Systems


** Formerly Atomic & Molecular Engineering


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


GRADUATE STUDIES DEMOGRAPHICS







Class Level Fall 2005 Fall 2006 Fall 2007
Masters' 27.0% 21.1% 14.9%


Doctoral 73.0% 78.9% 76.9%


Doctoral - Advanced to Candidacy 0.0% 0.0% 8.3%


Total Students 100.0% 100.0% 100.0%


Ethnicity


African-American 0.0% 0.0% 0.8%


Asian 0.0% 2.6% 6.6%


Hispanic 18.9% 17.1% 10.7%


Native American 2.7% 0.0% 0.0%


White 16.2% 36.8% 33.1%


Nonresident Alien 5.4% 17.1% 30.6%


Unknown 56.8% 26.3% 18.2%


Total Students 100.0% 100.0% 100.0%


Gender


Female 35.1% 34.2% 38.0%


Male 64.9% 65.8% 62.0%


Total Students 100.0% 100.0% 100.0%


Major


Environmental Systems 43.2% 25.0% 17.4%


Individual Graduate Program with Emphasis in:


Applied Mathematics 0.0% 6.6% 8.3%


Bioengineering & Small Scale Technology 0.0% 0.0% 5.8%


Electrical Engineering & Computer Science* 0.0% 6.6% 12.4%


Mechanical Engineering & Applied Mechanics 0.0% 0.0% 2.5%


Physics & Chemistry** 8.1% 10.5% 9.9%


Quantitative & Systems Biology 21.6% 18.4% 19.0%


Social & Cognitive Sciences 2.7% 17.1% 13.2%


World Cultures 24.3% 15.8% 11.6%


Total Students 100.0% 100.0% 100.0%


Status


Full-Time 100.0% 100.0% 100.0%


Part-Time 0.0% 0.0% 0.0%


Total Students 100.0% 100.0% 100.0%


* Formerly Computer & Information Systems


** Formerly Atomic & Molecular Engineering


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


GRADUATE STUDIES % DEMOGRAPHICS





		Headcount - Fall 2008 to Fall 2010

		% - Fall 2008 to Fall 2010

		Headcount - Fall 2005 to Fall 2007

		% - Headcount - Fall 2005 to Fall 2007






N Year 1 Year 2 Year 3 Year 4 Year 4 Year 5 Year 6 Year 7 Year 10
UCM Master's Degree Cohorts
  Fall 2004 2 100.0% 100.0% 50.0% 50.0% 50.0% 100.0%
  Fall 2005 5 60.0% 40.0% 20.0% 0.0% 60.0%
  Fall 2006 8 75.0% 62.5% 12.5%
  Fall 2007 9 55.6% 22.2%
  Fall 2008 12 41.7%
  Fall 2009 19


UC Campuses  (1996‐98 cohorts) 85.0%


UCM Doctoral Degree Cohorts
  Fall 2004 7 100.0% 85.7% 85.7% 57.1% 14.3% 57.1%
  Fall 2005 19 94.7% 94.7% 89.5% 73.7% 5.3%
  Fall 2006 36 83.3% 83.3% 72.2%
  Fall 2007 47 87.2% 80.9%
  Fall 2008 56 92.9%
  Fall 2009 52


UC Campuses (1992‐94 cohorts) 87.0% 71.0% 57.0%


Ph.D. Completion Project (1992‐


2003 cohorts) 10.5% 22.5% 36.1% 45.5% 56.6%


Likewise, some students begin in a masters' program but change degree objective to a doctorate.  These students will show as 
not being retained in the masters' cohort and are added to the appropriate doctorate cohort according to the term they changed 
degree objective.


Retention Rates


 Graduate Retention & Graduation Rates


Graduation Rates


Note: Some students begin as doctorate students but leave with a terminal master's degree.  These students will show as not 
being retained in the doctorate cohort and are added to the appropriate master's cohort according to the term they changed 
degree objective.








 Cumulative Ten-Year PhD Program Attrition Rates by Institution Type and Broad Field 


Institution Type Broad Fields Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9 Year 10
Engineering 6.4 14.7 23.6 27.5 28.7 29.1 30.4 30.8 30.8 31.0
Life Sciences 8.1 11.8 19.6 24.0 25.5 27.1 28.0 29.0 29.0 29.0
Mathematics & Physical Sciences 5.1 11.9 18.3 23.8 25.1 26.5 27.6 28.4 28.7 28.9
Social Sciences 5.1 11.6 16.3 19.3 22.8 24.7 25.7 27.1 28.5 28.8
Humanities 5.6 12.6 16.7 20.8 23.0 26.1 29.0 31.4 33.0 33.8


Total 5.7 12.4 18.5 22.8 24.8 26.5 28.0 29.3 30.0 30.4
Engineering 5.2 14.4 19.2 21.7 22.7 23.7 24.3 25.0 25.3 25.4
Life Sciences 6.3 10.9 16.5 20.2 21.4 22.8 24.1 24.7 25.2 25.4
Mathematics & Physical Sciences 9.4 20.1 29.2 33.6 35.8 37.2 38.5 39.3 39.8 40.1
Social Sciences 6.4 11.8 16.8 20.2 21.7 23.0 24.0 25.0 25.7 26.3
Humanities 5.5 9.9 14.0 17.2 19.4 22.5 25.4 27.9 29.4 30.6


Total 6.9 14.3 20.4 23.9 25.6 27.2 28.6 29.6 30.3 30.8


Source: Council of Graduate Schools Completion and Attrition Program Data


Attrition Rate (%)


Private


Public








General Assessment:  Percentage of Graduate Student Respondents Reporting  
“Excellent” or “Good” 


 
2008  2009  2010 


Your academic experience at UCM  83%  74%  78% 


Your student life experience at UCM     56%  52%  58% 


Your graduate program at UCM    79%  62%  70% 


Your overall experience at UCM  78%  69%  75% 


 
Annual UCM Graduate Student Survey 


 


 








 
Graduate Student Survey, 2010 


 
Program, Quality of Interaction, and Course Work: 


 
Percentage Reporting “Very Satisfied” and “Somewhat Satisfied” 
    
Overall satisfaction with program                
 


80% 


Intellectual caliber of faculty                                                                        91% 


Amount of financial support                                                                        82% 


Program’s ability to keep pace with recent developments in field                                                          
   


80% 


Training in research methods                                                                     79% 


Quality of graduate-level teaching by faculty                                         74% 


Teaching and TA preparation in the context of their program                                                           74% 


Adequacy of facilities                                                                                     69% 


        Annual UCM Graduate Student Survey 








Graduate Student Survey, 2010 


Program, Quality of Interaction, and Course Work: 


 


Responses for which 90% or more respondents indicating “Strongly agree” and “Agree” 


Faculty members are willing to work with students 94.7% 


Your own relationship and interactions with faculty are good 94.6% 


Your relationships and interactions with other students in your program are good 93.7% 


Students in your program are collegial 91.0% 


Students are treated with respect by faculty  90.3% 


Rapport between faculty and graduate students in your program is good 90.3% 


Your advisor has your interests in mind 90.3% 


Your research interests are incorporated into your thesis work 90.2% 
Annual UCM Graduate Student Survey 


 


 








 
Graduate Student Survey, 2010 


 
Overall Evaluation of Campus and Program: 


 
Percentage of Graduate Student Respondents Reporting “Definitely Would” and “Probably Would”… 
 


Select the same university                      67% 


Select the same field                                                                        93% 


 
Recommend this university to someone considering your graduate program               
    


69% 


        Annual UCM Graduate Student Survey 
















LYCEUM FALL 2010


DATE	 WORKSHOP	 TIME	 LOCATION	 DESCRIPTION	 SPONSOR


Aug.	20	 Graduate Student 2:30 – 4 p.m. Bobcat Lair New graduate students will be given the opportunity GSA and Graduate
  Association (GSA)   to ask questions about student life, graduate issues Student Services
  Behind Closed Doors   and current concerns to their returning graduate
     student peers.


Aug.	24 Graduate Student  6 – 8 p.m. Garden Dining  Graduate students can enjoy some free coffee and GSA and Graduate
  Association  Room & Herb snacks in an informal setting, learn about the mission Student Services
  (GSA – Coffee Social)  Garden of the Graduate Student Association, meet its
     officers and learn how to get involved.


Aug.	26	 Going Green with  noon – 1 p.m. COB 322 Are you looking for ways to reduce paper usage in The Center for Research
  Courses, Research,    your teaching? This workshop provides ideas and on Teaching Excellence
  Organizations and   tips on how to use CROPS for a more paperless (CRTE), Teaching and
  Projects System (CROPS)   and environmentally friendly class. Technology Seminar Series


Aug.	26	 Managing Assignments  1 – 2 p.m. COB 322 Did you know that CROPS has tools uniquely designed The Center for Research
  with CROPS   to help you manage the cycle of assigning, collecting, on Teaching Excellence,
     grading and returning assignments? This workshop Teaching and Technology
     offers a practical understanding of the available tools  SeminarSeries 
     that can help you be more efficient and effective in 
     managing assignments in your courses. 


Aug.	27	 Graduate Student  6 – 8 p.m. Millennium  Graduate students are invited to bring their partners and Graduate Student Services
  Family Social  Sports Club children to a summertime swimming and barbecue event and the Office of Student
    350 E. Yosemite Ave. at Millennium Sports Club. Bring your swimsuit and Life
    Merced, CA  95340 towel. An invitation will be sent to all graduate students, 
     and RSVP is required. Contact rmartin6@ucmerced.edu 
     for questions. 


The Lyceum Series is a professional and personal development workshop series that is open to all graduate students.


Please visit the online calendar of events, workshops and deadlines at gradlife.ucmerced.edu.
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DATE	 WORKSHOP	 TIME	 LOCATION	 DESCRIPTION	 SPONSOR


Aug.	30	 Going Green noon – 1 p.m. COB 322  Are you looking for ways to reduce paper usage in The Center for Research
  with CROPS   your teaching? This workshop provides ideas and on Teaching Excellence,
     tips on how to use CROPS for a more paperless and Teaching and Technology
     environmentally friendly class. Seminar Series


Aug.	30	 Managing Assignments  1 – 2 p.m. COB 322 Did you know that CROPS has tools uniquely designed The Center for Research
  with CROPS   to help you manage the cycle of assigning, collecting, on Teaching Excellence,
     grading and returning assignments? This workshop Teaching and Technology
     offers a practical understanding of the available tools SeminarSeries 
     that can help you be more efficient and effective in
     managing assignments in your courses. 


Aug.	31	 Library Resources noon – 1 p.m. Kolligian Library Learn or refresh your memory on how to use library Kolligian Library
    (KL) 371 resources and online databases. 


Sept.	1	 Who’s the Boss?! noon – 1 p.m.  KL 159 This session will provide interactive scenarios from The Center for Research
  Classroom Management   which to develop strategies that establish positive on Teaching Excellence,
     classroom dynamics and minimize conflicts. Teaching Matters Series
      


Sept.	2	 Who’s the Boss?! noon – 1 p.m.  KL 159 This session will provide interactive scenarios from The Center for Research
  Classroom Management   which to develop strategies that establish positive on Teaching Excellence,
     classroom dynamics and minimize conflicts. Teaching Matters Series


Sept.	9	 An Overview of Clickers noon – 1 p.m. COB 322 Are you interested in learning more about how The Center for Research
  and Their Uses   clickers can be used in your courses/program? on Teaching Excellence,
     This workshop highlights how clickers can facilitate Teaching and Technology
     student interaction and engagement in ways that Seminar Series
     can enhance teaching and learning.


Sept.	14	 Love Life Series 11:30 a.m. – 1 p.m. Bobcat Lair Graduate Student Affairs and Counseling and CAPS and Graduate
     Psychological Services (CAPS) will cohost a focus Student Services
     group where graduate students can openly talk
     about their experiences at UC Merced. This is a
     once-a-month series of talks for graduate
     students. A different topic will be presented 
     each month. Lunch will be provided. 


LYCEUM FALL 2010
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DATE	 WORKSHOP	 TIME	 LOCATION	 DESCRIPTION	 SPONSOR


Sept.	15	 Beyond the Classroom: noon – 1 p.m.  KL 159 What do students gain from academic support services? The Center for Research
  Academic Students   CRTE instructional interns will moderate a discussion on Teaching Excellence, 
  Services   with experienced undergraduate tutors. Teaching Matters Series


Sept.	16	 Grant Writing noon – 1:20 p.m. COB 201 Join Susan Carter, development coordinator for the The Office of Research
  Workshop   UC Merced Office of Research, for a grant-writing
     workshop. Bring your lunch and your questions, and join us
     for an important opportunity to learn more about how you can
     find funding for your graduate education and research activities.


     The session will include a discussion of basic grant writing “dos and don’ts” and
     techniques; working with faculty mentors and advisors; identifying federal, state
     and private agency sources of funding for graduate fellowships and research; and the
     submission and review process. The workshop aims to enhance graduate student skills
     in effective grant prospect identification, preparation, writing and submission.


Sept.	23	 Coffee, Tea and Teaching 3 – 4 p.m. Bobcat Lair Come take a coffee break with fellow grad students GSA and the Center for
     and teaching assistants. Research on Teaching
      Excellence


Sept.	24	 The TA Role and the noon – 1 p.m. KL 159 TAs often need to share grading policy and student The Center for Research
  Instructor of Record:   progress with instructors. This hour-long workshop on Teaching Excellence,
  Communicating Effectively   is designed to help you practice appropriate and Teaching Matters Series
     professional forms of communication.


Sept.	27 Grad Student Mix & Mingle 6 – 8 p.m.  Join fellow grad students for some food and fun on The Office of Student Life
     Monday night. Mix and mingle with your friends, and Graduate Student
     fellow teaching assistants and/or lab partners while Services
     eating some delicious food. Additional information
     and invitation will be forthcoming. Contact Enrique
     Guzman at eguzman@ucmerced.edu for information.


Sept.	28 Providing Effective  noon – 1 p.m.   This session will focus on developing rubrics and The Center for Research
  Feedback and   providing feedback that engages undergraduates on Teaching Excellence,
  Accurate Grades   and teaching assistants in dialogue about the Teaching Matters Series
     learning process.


LYCEUM FALL 2010


3







DATE	 WORKSHOP	 TIME	 LOCATION	 DESCRIPTION	 SPONSOR


Oct.	5	 Writing an Effective noon – 1 p.m. COB 201 Discover how to construct and polish your CV. Career Services
  Curriculum Vitae   (Please feel free to bring your CV draft with you
     to the workshop.) 


Oct.	6	 Using Blogs to noon – 1 p.m. COB 322 Used effectively, blogs promote greater engagement The Center for Research
  Enhance Teaching   and dialogue among students within a course. This on Teaching Excellence,
  and Learning   workshop discusses how blogs can be used as a Teaching and Technology
     powerful instructional technology tool. Seminar Series
 
Oct.	12	 Love Life Series 11:30 a.m. – 1 p.m. Bobcat Lair Graduate Student Affairs and Counseling and CAPS and Graduate
     Psychological Services (CAPS) will cohost a focus Student Services
     group where graduate students can openly talk
     about their experiences at UC Merced. This is a
     once-a-month series of talks for graduate
     students. A different topic will be presented 
     each month. Lunch will be provided. 
 
Oct.	13	 Survey Design noon – 1p.m. KL 159 A well-designed survey provides insight into student The Center for Research
  and Analysis   needs and interests. This interactive session will include on Teaching Excellence,
     scenarios for drafting questions and highlight useful Teaching Matters
     online tools for analyzing feedback  Series
     (e.g. Excel and SurveyGizmo).


Oct.	21	 Coffee, Tea and 3 – 4 p.m. Bobcat Lair Come take a coffee break with fellow grad students GSA and The Center
  Teaching   and teaching assistants. for Research on
      Teaching Excellence


Oct.	25	 Grad Student 6 – 8 p.m.  Join fellow grad students for some food and fun on The Office of Student Life
  Mix & Mingle   Monday night. Mix and mingle with your friends, and Graduate Student
     fellow teaching assistants and/or lab partners while Services
     eating some delicious food. Additional information
     and invitation will be forthcoming. Contact Enrique
     Guzman at eguzman@ucmerced.edu for information.


Oct.	26	 Active Learning Activities, noon – 1 p.m. KL 159 Korana Burke and Debye Conte (Spring 2010 guidebook The Center for Research
  Featuring the Improvement   fellows) will present on their classroom research findings, on Teaching Excellence,
  of Postsecondary Education    with an emphasis on best practices for implementing Teaching Matters
  (FIPSE ) Guidebook Project   peer review processes for problem sets and Series
     writing projects. 
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DATE	 WORKSHOP	 TIME	 LOCATION	 DESCRIPTION	 SPONSOR


Nov.	3	 Using Wikis to Enhance noon – 1 p.m. COB 322 Used effectively, wikis can promote increased The Center for Research
  Teaching and Learning   collaboration and interaction among students within on Teaching Excellence,
     a course. This workshop discusses how wikis can be Teaching and Technology
     used as a powerful instructional technology tool. Seminar Series


Nov.	9	 Love Life Series 11:30 a.m. – 1 p.m. Bobcat Lair Graduate Student Affairs and Counseling and CAPS and Graduate
     Psychological Services (CAPS) will cohost a focus Student Services
     group where graduate students can openly talk
     about their experiences at UC Merced. This is a
     once-a-month series of talks for graduate
     students. A different topic will be presented 
     each month. Lunch will be provided. 


Nov.	9	 Scholarship of Teaching noon – 1 p.m. KL 159 Guest speaker Professor Ruth Mostern will discuss her The Center for Research
  and Learning   experience of integrating insights from teaching into on Teaching Excellence,
     research and publishing, and will also talk about collabo- Teaching Matters
     rative research and publication with graduate students. Series
     
Nov.	18	 International Tea Party 11:30 a.m. – 1 p.m. Bobcat Lair Take a moment out of your day to relax by enjoying a Graduate Division and
     variety of teas and pastries from around the world. Graduate Student
      Services


Nov.	29	 Grad Student 6 – 8 p.m.  Join fellow Grad students for some food and fun on The Office of Student Life
  Mix & Mingle   Monday night. Mix & mingle with your friends, fellow and Graduate Student
     TAs and/or lab partners while eating some delicious food. Services
     Additional information and invitation will be forthcoming.
     Contact Enrique Guzman at eguzman@ucmerced.edu 
     for information.


Dec.	2	 Coffee, Tea and 3 – 4 p.m. Bobcat Lair Come take a coffee break with fellow grad students and GSA and The Center for
  Teaching   teaching assistants. Research on Teaching
      Excellence 
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GRADUATE STUDENT SERVICES (GSS) 


IS A COMPREHENSIVE RESOURCE 


FOR INFORMATION REGARDING ALL 


ASPECTS OF GRADUATE STUDENT LIFE. 


For more information about our services, 
resources and events please visit: 


Website: gradlife.ucmerced.edu 
AOL IM: ucmgradlife


THE LYCEUM SERIES


GRADUATE STUDENT SERVICES


The Lyceum Series is a professional and


personal development workshop series that is


open to all graduate students. Please visit the


online calendar of events, workshops and


deadlines at: gradlife.ucmerced.edu


The Lyceum Series is designed to help better


prepare graduate students for the multiple roles


they play as students, researchers and staff


members, in addition to the roles they will play


as professionals upon leaving graduate school.


 Coordinator: Rachael Martin 


 E-mail: rmartin6@ucmerced.edu


 Phone: (209) 228-4621


 Location: Kolligian Library Room 227


GRADUATE AND RESEARCH ORIENTATION


WEEK (GROW)


Graduate and Research Orientation Week is 


week-long series of activities and programs 


held at the beginning of each academic year 


which provides students with an opportunity 


to take care of important pre-enrollment tasks 


and to learn about UC Merced and the Merced 


community.


PEER MENTORSHIP PROGRAM


The graduate student peer mentoring


program matches incoming graduate


students (peer mentees) with continuing


graduate students (peer mentors). The main


objective of the peer mentor program is to


provide incoming graduate students with


academic support, social support and


guidance as they make their transition to


UC Merced and the surrounding community.


 


GSA LEADERSHIP PROGRAM


The Leadership Program is a program spe-


cifically designed for the Graduate Student


Association at UC Merced and is crafted to


suit individual as well as group needs.


GRADLIFE FORUM


The gradlife forum, a graduate student-only


forum, is an interactive bulletin board


where students may ask questions about


GROW, find housing options and 


roommates, share tips and resources, 


ask questions of one another and help 


fellow students solve problems.
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Over the years, between your graduate welcome reception and the awarding of your degree, the Graduate 


Division will also participate in the milestones marking your individual academic progress and work to 


ensure that the education you receive continually strives for the highest quality.


 GRADUATE ADMISSIONS – Monitors student progress from admission to degree completion.


 GRADUATE DIVERSITY AND RETENTION – Oversees programs that support individuals


 from cultural, racial, linguistic, geographic and socioeconomic backgrounds currently 


 underrepresented in graduate education.


 GRADUATE STUDENT SUPPORT – Processes all merit-based fellowship awards for graduate


 students, as well as fee remission benefits for teaching assistants, readers, tutors and graduate


 student researchers.


Phone: (209) 228-4723


E-mail: graddiv@ucmerced.edu


Location: Kolligian Library Room 227


Website: graduatedivision.ucmerced.edu


GRADUATE DIVISION


GRADUATE DIVISION IS RESPONSIBLE 


FOR THE OVERALL QUALITY AND 


PROGRESS OF GRADUATE EDUCATION 


AT UC MERCED AND SERVES AS THE 


ADMINISTRATIVE CORE FOR GRADU-


ATE RECRUITMENT AND ADMISSIONS. 
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GRADUATE PROGRAM AND GRADUATE GROUP COORDINATORS


 • Graduate Program and Graduate Group Coordinators are an invaluable source of information and are excellent problem solvers.
 • Wise graduate students know who they are and consults with them frequently.
 • Provide administrative and programmatic support.
 • Offer information, provide assistance in processing applications and maintain your files while you are an enrolled student.


 • Are experts in keeping abreast of which forms need to be filed with specific offices in order to help keep students in good academic standing.


Know your coordinator:


 School of Engineering


 TOMIKO HALE 


 thale2@ucmerced.edu


 (209) 228-4586


GRADUATE PROGRAM AND GRADUATE GROUP COORDINATORS


School of Natural Sciences


CARRIE KING 


cking7@ucmerced.edu


(209) 228-4673


School of Social Sciences, Humanities and Arts


MITCH YLARREGUI


mylarregui@ucmerced.edu


(209) 228-4105
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WHAT IS THE GRADUATE STUDENT ASSOCIATION (GSA) 


 The GSA is the unified voice of UC Merced’s graduate students. It remains active in 


 student issues, providing a forum where matters of concern to graduate and professional


 students may be discussed, where opinions on actions and proposals of the university


 administration and graduate groups may be expressed, and where proposals of the


 Administration and graduate groups may be initiated.


 GSA then can act as a liaison between graduate students and other governing bodies and


 departments on campus to pursue our interests. Officers are elected each year in the spring.


 Feel free to contact the GSA via e-mail: ucmercedgsa@gmail.com


GRADUATE STUDENT ASSOCIATION (GSA)


THE GRADUATE STUDENT ASSOCIATION 


GSA) CONSISTS OF ALL OF THE 


GRADUATE STUDENTS ON CAMPUS; 


THE GOVERNING ARM OF THE GSA 


CONSISTS OF OFFICERS ELECTED BY 


THE STUDENTS TO REPRESENT THEIR 


INTERESTS WITHIN THE UNIVERSITY 


AND ACROSS THE UNIVERSITY OF 


CALIFORNIA SYSTEM.
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The Center for Research on Teaching Excellence provides a one-day orientation for 
teaching assistants in August of each academic year.  


TEACHING AND PROFESSIONAL DEVELOPMENT WORKSHOPS


 The center also offers two series of workshops, “Teaching Matters” and “Teaching
 and Technology,” to assist graduate students in their professional development.


 Workshop schedules are regularly published on the center’s website. Karen 
 Dunn-Haley is the staff contact for Teaching Matters. She can be reached at
 kdunn-haley@ucmerced.edu and (209) 228-4761. Mike Truong is the contact
 for Teaching and Technology. He can be reached at truong@ucmerced.edu
 or (209) 217-7249. 


GRANT OPPORTUNITIES


 After attending five workshops, graduate students can qualify as instructional
 interns and a $250 scholarship.  In October 2009, the Center received a two-year
 Department of Education FIPSE grant to offer a select group of advanced graduate
 students a fellowship appointment to develop their teaching approaches and share
 new pedagogies in an online teaching guidebook. Anne Zanzucchi is the 
 coordinator of the the guidebook project. She can be reached at 
 azanzucchi@ucmerced.edu or at (209) 228-4173.


CONSULTATIONS


 Center staff members are available for teaching-related consultations. Additionally,
 the center offers Student Assessing Teaching and Learning (SATAL). Trained 
 undergraduates can videotape your class or work with a focus group to obtain
 answers to questions you have designed to measure learning in your classes.
 Contact Adriana Signorini for more information at asignorini@ucmerced.edu 
 or (209) 228-4766.


 For more about the center, contact Director Robert Ochsner at 
 rochsner@ucmerced.edu or Assistant Director Laura Martin at 
 lmartin@ucmerced.edu. Visit crte.ucmerced.edu to learn more about it.


THE CENTER FOR RESEARCH ON TEACHING EXCELLENCE
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THE ENGLISH LANGUAGE INSTITUTE (ELI) 


AT UC MERCED IS DEDICATED TO ASSISTING 


NON-NATIVE STUDENTS AND SCHOLARS 


ON CAMPUS. THE PROGRAM PROVIDES 


LANGUAGE ASSESSMENT FOR INCOMING 


INTERNATIONAL GRADUATE STUDENTS, 


REGULAR NON-CREDIT WORKSHOPS FOR 


STUDENTS AND SCHOLARS ON F-1 AND J-1 


VISAS AND PROGRAMS SUCH AS THE 


CONVERSATION PARTNER PROGRAM TO


SUPPORT THEIR LANGUAGE SKILLS AND


ACCULTURATION.


ENGLISH LANGUAGE INSTITUTE


SERVICES OFFERED BY THE INSTITUTE:


 • Assessment of the English language proficiency of international teaching assistants (ITAs)
  upon arrival to campus or prior to receiving teaching assignments.


 • Observation upon request of ITAs in the classroom, followed by one-on-one meetings to
  support language skills and teaching practices.


 • Non-credit classes in oral communication skills for international graduate students and
  scholars.


 • Pronunciation workshops for non-native speakers (graduate or undergraduate).


 • Weekly grammar workshops, in conjunction with the Merritt Writing Program, for 
  UC Merced students and staff.


 • The Conversation Partner Program, in which international students are matched with 
  native speaker volunteers from campus to meet for weekly one-on-one conversation and
  occasional group social events.


 • A social group for the spouses of international visiting scholars (developed by a
  UC Merced graduate student).


For more information about any of the ELI services, or to place a request, contact
Belinda Braunstein at (209) 228-4762 or by e-mail at bbraunstein@ucmerced.edu. 11







GRADUATE STUDENT HEALTH INSURANCE PLAN (GSHIP)


 Health care while at UC Merced consists of two parts, services through
 the H. Rajender Reddy Health Center and GSHIP benefits. All registered
 students may use services at the health center and are encouraged to do so.


Confidential services provided provided by the health center: 


 • 24-hour advice nurse 


 • illness and injury care


 • immunizations and flu shots


 • medication management 


 • nutrition counseling 


 • contraception 


 • lab testing


 • prescription and over-the-counter medications


 • massage therapy


 • health advice


 • health education


HEALTH SERVICES


GSHIP BENEFITS


 Graduate students are automatically enrolled in the medical,
 Delta Dental and EyeMed Vision Plan


 For specific information on GSHIP benefits visit: 
 health.ucmerced.edu


 DENTAL PLAN: Delta Dental Group


 VISION PLAN: EyeMed Vision Plan


 HEALTH PLAN: Anthem Blue Cross/Brokered by Wells Fargo


Phone: (209) 228-2273
E-mail: health@ucmerced.edu
Website: health.ucmerced.edu
Location: H. Rajender Reddy Health Center 
 (next to the Gallo Recreation and Wellness Center)


12







 All information is confidential. Counselors cannot share any information


 with anyone without a signed release of information form from the student


 unless you are at risk of harming yourself or someone else or if there are


 certain kinds of abuse happening. Counseling information is not part of 


 the educational record.


ON-CALL/CRISIS SERVICES AFTER-HOURS PHONE LINE: (209) 228-4266


 Phone: (209) 228-4266


 E-mail: counseling@ucmerced.edu


 Website: counseling.ucmerced.edu


 Location: H. Rajender Reddy Health Center


 CAPS services are free to all registered graduate students. 


SERVICES


 • Short-term individual counseling


 • Couples counseling


 • Group counseling


 • Crisis visits


 • Consultations (if you are concerned about someone/student)


 • Counseling for teaching assistants and graduate student researchers


COUNSELORS CAN ASSIST STUDENTS EXPERIENCING


 • Adjustments to graduate school and/or Merced


 • Dissertation, advisor or financial issues


 • Stress or anxiety


 • Depression


 • Relationship concerns, including relationship violence


 • Chronic mental health concerns


COUNSELING AND PSYCHOLOGICAL SERVICES (CAPS)
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THE CENTER OFFERS: 


 • Individual career counseling


 • Career workshops


 • Assesments for one’s skills and interests, which are important for deciding which career to pursue.
   In doing so, students will be able to clarify career options through different life transitions.


 • A library with resources, including how to write a C.V., conduct an academic job search, find
  careers outside academia and much more.  


 • CATlink, the campus’ primary job posting service.


Phone:  (209) 228-7272


E-mail: careerservices@ucmerced.edu


Website: careerservices.ucmerced.edu


Location: Kolligian Library Room 127


THE CAREER SERVICES CENTER IS 


HERE TO MEET THE NEEDS OF


GRADUATE STUDENTS. WHETHER 


YOU ARE GETTING READY TO START


YOUR JOB SEARCH, TAKING YOUR 


EDUCATION TO THE NEXT LEVEL 


OR RETHINKING YOUR CAREER 


DIRECTION, CAREER SERVICES 


CAN HELP GET YOU WHERE 


YOU WANT TO BE.


CAREER SERVICES CENTER
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UC MERCED RECREATION AND ATHLETICS


 • Membership to the Joseph Edward Gallo Recreation and Wellness Center is included in student fees for all registered students.


 • Sports clubs range from archery and cross country to tennis and Ultimate Frisbee.


 • Outdoor adventures include day hikes in Yosemite National Park and whitewater rafting on the American River.


 • A group fitness program offers classes for all fitness levels.


 • Intramural sports provide students, faculty and staff the opportunity to participate in a variety of competitive and recreational sports activities.


Phone: (209) 228-7732


E-mail: recreation@ucmerced.edu


Website: recreation.ucmerced.edu


RECREATION
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The Student First Center staff would like to highlight the following services for graduate students:


 • Comprehensive deadlines and calendars, available at studentfirst.ucmerced.edu


 • Assistance with billing and student fees, available in person, via phone and online


 • Loan services, including assistance applying and information about eligibility


 • Enrollment verifications for loan deferment or other requesting agencies


 • Assistance with enrolling in independent study or research enrollment


 • Room reservations


 • Transcripts


 • Grading assistance for TA’s


Phone: (209) 228-7178 (CATS 1ST)


E-mail: studentsfirst@ucmerced.edu


Website: studentsfirst.ucmerced.edu


Walk-in: Lobby of Kolligian Library, West Wing


STUDENTS FIRST CENTER


THE STUDENTS FIRST CENTER (SFC) IS HERE 


TO HELP OUR CAMPUS COMMUNITY WITH 


QUESTIONS REGARDING FINANCIAL AID, 


REGISTRATION, GUEST SERVICES AND MANY 


OTHER TOPICS. THE SFC IS ALWAYS A GOOD 


PLACE TO START WHEN YOU HAVE QUESTIONS 


ABOUT UC MERCED. YOU CAN REACH US BY 


WALK-IN, PHONE, E-MAIL OR VISIT OUR WEBSITE. 
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GRADUATE STUDENT HOUSING


 The community surrounding UC Merced offers a wide array of affordable off-campus housing
 options, including apartments, homes, condominium townhouses and rooms for rent. Students
 are encouraged to use the various tools available to find a housing accommodation that best suits
 their lifestyle.  


 Information about these options can be found at the off campus section of the housing website
 (och.ucmerced.edu).


 There are a few tools available to help graduate students find potential roommates. All 
 graduate students are encouraged to join the Graduate Student Housing Forum and can 


 use the roommate search feature found within the off-campus housing database.


GRADUATE STUDENT LIFE HOUSING FORUM


 Graduate Student Life Housing Forum is dedicated to helping graduate students connect on a
 myriad of issues such as housing options and finding roommates, child care resources and 
 transportation.


 If you would like to be added to the forum, e-mail Rachael Martin at rmartin6@ucmerced.edu.


RESIDENTIAL LIFE


Academic support services include:


 • Communication access services


 • Learning disabilities


 • Mobility assistance


 • Proctoring 


 • Note taking 


 • Transcription alternative media 


Disability Types:


 • Deaf and/or hearing impaired 


 • Learning disabilities


 • Mobility and/or medical


 • Psychological 


 • Visual 


Phone: (209) 228-6996


E-mail: disabilityservices@ucmerced.edu


Website: disability.ucmerced.edu


Location: Kolligian Library Room 109


DISABILITY SERVICES
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THE YABLOKOFF-WALLACE DINING CENTER


 The dining center provides a large amount of seating, a small stage for performing arts, flat


 screen televisions to keep up on current events and a beautiful view of the lake. Although we


 heavily encourage you to dine in to promote sustainability, take out meals are available for a


 nominal fee. Please consider dining in when you have the time. It saves you money and is in line


 with UC Merced’s commitment to sustainability.


 Commuter students should advantage of the Commuter Meal Plan, also known as Plan 40. The


 Commuter Meal Plan gives you access the CatCard Only line at the dining center and saves you


 from paying tax on your meals. The Commuter Meal Plan gives you access to the “Cat Card Only”


 line at Dining, and saves you from paying tax on your meals! You can also make monthly direct


 deposits to your CatCard from your payroll checks. Please visit dining.ucmerced.edu for more


 information on how to sign up for a Commuter Meal Plan.


 Questions? Please visit our website for menu selections, contact information for managers


 and reservation request for space.


 Website: dining.ucmerced.edu


 Phone: (209) 228-4654 


UC MERCED DINING


WE’RE COMMITTED TO PROVIDING 


THE HIGHEST QUALITY, BEST-TASTING 


AND MOST DIVERSE MENU POSSIBLE 


FOR THE CAMPUS COMMUNITY. OUR 


PASSION AND EXPERIENCE SHOW IN 


THE FOOD WE PREPARE ON A DAILY 


BASIS. FOOD PREPARATION, PRESEN-


TATION AND SERVICE ARE OUR TOP 


PRIORITIES. 


OUR FRIENDLY TEAM OF DINING 


PROFESSIONALS MAINTAIN AN 


ENVIRONMENT THAT’S CLEAN, 


FRIENDLY, COURTEOUS AND 


RESPECTFUL OF ALL GUESTS 


AND THEIR DINING NEEDS. 


WE UNDERSTAND THAT EACH 


AND EVERY CUSTOMER HAS A 


SPECIFIC SET OF DIETARY NEEDS. 


UC MERCED DINING IS HERE FOR 


YOU WHETHER YOU ARE LOOKING


FOR A CHEESEBURGER OR A 


VEGETARIAN MEAL. 


Do you have a recipe suggestion for the 
executive chef?


E-mail dining.ucmerced.edu and your recipe 
just may become tomorrow’s dinner!
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CAMPUS STORE


THE CAMPUS STORE PROVIDES:


 • TEXTBOOK RESERVATIONS: Have all your required and recommended books
  boxed and ready for you when you arrive, with no worries about getting the wrong 
  books. If you need to return a book because you drop a class, the staff is here to help 
  you! The earlier you reserve your books the more used books you will receive. Have 
  all your books when you need them and know that the campus store will be available 
  to help you.


 • TECHNOLOGY: At the campus store, we strive to bring you the latest technology.
  We strive to bring you cutting-edge technology and great customer service that will 
  assist you in your academic and student life goals. 


 • PARTNERSHIPS: The campus store has joined forces with Apple (not Apple Computers
  anymore) to provide the best products at academic pricing. We carry the best laptops and
  desktops on the market, along with the accessories you need to succeed.    


 • ELECTRONICS: The campus store carries a wide range of electronics and peripherals
  such as USB flash drives, external hard drives, mice and keyboards, batteries, calculators,
  CD-R’s and much more.


 • SCHOOL SUPPLIES: The campus store carries everything you will need for class, including
  pens, pencils, notebooks and test-taking materials.


 • SNACKS: The campus store has all of your favorite candy bars and snacks and the some
  of the coldest drinks around. Ice cream is available to fulfill your sweet tooth. Quick
  sandwiches and burritos can be warmed in the microwave.


 • SPIRIT GEAR AND MORE: Find all of your Bobcat gear at the UC Merced apparel
  headquarters: T-shirts, sweatshirts, hats, jackets, blankets, pennants, keychains and more.  
  Decorate your room with UC Merced products.


We can be reached at (209) 228-2665 or bookstore.ucmerced.edu.
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CAMPUS POLICE


GET EMERGENCY INFO FAST!


 In the case of a campus emergency, UCMAlert notification system


 can send critical information to students, staff and faculty by 


 sending a voice message to phones, a text message to cell phones


 and an e-mail to your personal e-mail address. 


 UCMAlert is one of the most effective means to receive critical


 information during an emergency, so please sign up now 


 at idm.ucmerced.edu.


 Information on a campus emergency may also be available on:


 Websites: emergency.ucmerced.edu, police.ucmerced.edu


 Phone: (866) 933-0969
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GSA Leadership Program 
Monday, July 26, 2010 


12:00pm - 4:00pm 
Bobcat Lair 


 
 


Agenda 
 
12-1pm Working Lunch: Understanding Power and UC Merced Organizational 


Structure  
1-3pm  Behavioral Styles and Team Dynamics 
3-4pm  Group Norm 
 
------------------------------------------------------------------------------------------------------------ 
 
 
 


GSA Leadership Program 
November 23, 2011 


KL 232 
10am – 1pm  


(lunch provided) 
 


Tentative Agenda 
 
10:00am – 10:30am Interactive Activity 
10:30am – 11:00am Review Behavioral Styles 
11:00am – 11:30am Communicating with Styles 
11:30am – 12:00pm Lunch 
12:00pm – 1:00pm Group Dynamics 
 
 
 
 
Application of Behavioral Styles:   
Understanding the behavior styles of your fellow GSA officers can make the difference 
between great success and misunderstanding and inefficiency. The key to any efficient 
and productive group is to identify, understand and adapt to alternate behavioral styles.  
 
Understanding Group Dynamics:  
Groups are dynamic and constantly change.  Understanding group norms, roles, 
relationships and behavioral styles can assist a group in accomplishing its objectives. 
 























Graduate Student Orientation Week (GROW) Working Group Membership 


 


• Rachael Martin, Coordinator of Graduate Student Services 
 


• Belinda Braunstein, Center for Research on Teaching Excellence, English Language Institute 
Coordinator 
 


• Jesus Cisneros, Graduate Division, Diversity and Retention Coordinator 
 


• Karen Dunn-Haley, Center for Research on Teaching Excellence, Faculty Development & 
Accreditation Coordinator 
 


• Tomiko Hale, School of Engineering, Graduate Group Manager 
 


• Carrie King, School of Natural Sciences, Graduate Student Programs Coordinator 
 


• Kahil Morales, School of Engineering, Academic Support Assistant 
 


• Suki Nawaz, Office of International Affairs, International Student Advisor 
 


• Mitch Ylarregui, School of Social Sciences, Humanities and Arts, Graduate Program Coordinator 


 








GRADUATE DIVISION SURVEY 
CRTE DATA (August 2010) 
N = 113 
 
          


(31.) If you did not attend any of the workshops or events, please tell us why? 


N = 37 


Time Constraints & Workload: 17 (46%) 


Scheduling Conflicts: 6 (16%) 


Lack of notification: 5 (14%) 


Lack of interest: 5 (14%) 


Distance from campus: 5 (14%) 


 


 


















Beginning College Survey of Student Engagement
We are interested in your high school experiences and how often you expect to participate in certain activities 
during your first year of college. The information that you provide will help your institution improve teaching, 
learning and the quality of the student experience. Thanks for your help. Write or mark your answers in the 
boxes.  Examples:      or


Please print your student ID number in the box
below. Do not print your Social Security number.


Please print the first three letters of your last name:


You are taking this survey:
Before attending orientation


While attending orientation


After attending orientation


Not applicable, not attending orientation


Please write in the 5-digit ZIP code of your home 
during your last year of high school.


(U.S. residents only)


High School Experiences
1 Please write in the year you graduated from high 


school. (For example, “2008”)


2 From which type of high school did you 
graduate? (Select only one.)


Public


Private, religiously-affiliated


Private, independent


Home school


Other (e.g., GED) 


3 What were most of your high school grades?
(Select only one.)


A


A-


B+


B


B-


C+


C


C- or lower


Grades not used


4 To date, in which of the following math classes
did you earn a passing grade?


Did not take Passed Did not pass


a. Algebra II


b. Pre-Calculus/Trigonometry


c. Calculus


d. Probability or Statistics


a. English/Literature


0 1 2 3 4
5 or 


more


5 During high school, how many years of the
following subjects did you complete?


b. Math


c. Science


d. History/Social Sciences


Years:


a. Advanced Placement
(AP) classes


0 1 2 3 4
5 or 


more


6 During high school, how many of the following 
types of classes did you complete?


c. College courses for credit 


b. Honors classes (not AP) 
taught at your high school


Very 
much


Quite 
a bit Some


Very 
little None


7 During your last year of high school, about how 
much reading and writing did you do?


a. Assigned reading
(textbooks or other 
course materials)


b. Books read on your 
own (not assigned) for 
personal enjoyment or 
academic enrichment


c. Writing short papers
or reports (5 or
fewer pages)


d. Writing longer papers
or reports (more
than 5 pages)


8 During your last year of high school, about how 
many hours did you spend in a typical 7-day
week doing each of the following?


a. Preparing for class (studying, doing homework, rehearsing, etc.)


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30Hours per week


b. Working for pay (before or after school, weekends)


c. Participating in co-curricular activities (arts, clubs, athletics, etc.)


Hours per week


d. Relaxing and socializing (watching TV, partying, etc.)


Hours per week


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


Hours per week


e. Foreign language







d. Relaxing and socializing (watching TV, partying, etc.)


Hours per week
0 1-5 6-10 11-15 16-20 21-25 26-30 More 


than 30


13 During the coming school year, about how many 
hours do you think you will spend in a typical 7-day 
week doing each of the following?


a. Preparing for class (studying, reading, writing, doing 
homework or lab work, analyzing data, rehearsing, and 
other academic activities)


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30Hours per week


b. Working for pay on- or off- campus


c. Participating in co-curricular activities (organizations, campus 
publications, student government, fraternity or sorority,
intercollegiate or intramural sports, etc.)


Hours per week


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


0 1-5 6-10 11-15 16-20 21-25 26-30 More 
than 30


Hours per week


Very 
often Often


Some-
times Never


9 During your last year of high school about how 
often did you do each of the following?


a. Asked questions in class or
contributed to class discussions


b. Made a class presentation


c. Came to class without
completing readings or
assignments 


d. Discussed grades or
assignments with a teacher


e. Worked with other students
on projects during class


f. Worked with classmates
outside of class to prepare
class assignments


g. Prepared two or more drafts
of a paper or assignment
before turning it in


h. Had serious conversations with 
students of a different race or 
ethnicity than your own


i. Discussed ideas from your
readings or classes with
teachers outside of class


j. Discussed ideas from your 
readings or classes with others 
outside of class (students,
family members, etc.)


k. Talked with a counselor,
teacher, or other staff member 
about college or career plans


l. Had serious conversations with 
students who are very different 
from you in terms of their
religious beliefs, political
opinions, or personal values


m. Missed a day of school 


10 Did you take the SAT and/or ACT?


Yes No


If yes, please write your scores below (as best you
remember):


SAT (possible range=200-800) ACT (possible range=1-36)


Critical 
Reading


Mathematical 
Reasoning


Writing


Composite


a. Performing or visual arts 
programs (band, chorus, 
theater, art, etc.)


11 During your high school years, how involved were 
you in the following activities at your school or 
elsewhere?


1 2 3 4 5 6


Not
involved


Highly
involved


b. Athletic teams (varsity, 
junior varsity, club sport, 
etc.)


c. Student government


d. Publications (student 
newspaper, yearbook, etc.)


e. Academic honor societies


f. Academic clubs (debate, 
mathematics, science, etc.)


g. Vocational clubs (business, 
health, technology, etc.)


h. Religious youth groups 


i. Community service or 
volunteer work


Not at all
challenging


Extremely
challenging


1 2 3 4 5 6


12 Overall, how academically challenging was
your high school?


College Experiences







Not at all
challenging


Extremely
challenging


1 2 3 4 5 6


12 Overall, how academically challenging was
your high school?


Very 
often Often


Some-
times Never


14 During the coming school year, about how often 
do you expect to do each of the following?


a. Ask questions in class or
contribute to class discussions


b. Make a class presentation


c. Work on a paper or project
that requires integrating
ideas or information
from various sources


d. Work with other students on 
projects during class


e. Work with classmates
outside of class to prepare 
class assignments


f. Put together ideas or
concepts from different
courses when completing
assignments or during class 
discussions


g. Discuss grades or
assignments with an
instructor


h. Discuss ideas from your 
readings or classes with
faculty members outside of
class


i. Receive prompt feedback
from faculty on your
academic performance
(written or oral)


j. Work with faculty members
on activities other than
coursework (committees,
orientation, student life 
activities, etc.)


k. Discuss ideas from your
readings or classes with 
others outside of class
(students, family members,
co-workers, etc.)


l. Have serious conversations
with students of a different
race or ethnicity than your
own


m. Try to better understand 
someone else’s views by
imagining how an issue looks 
from his or her perspective


n. Learn something that
changes the way you
understand an issue or idea


o. Have serious conversations
with students who are very
different from you in terms of 
their religious beliefs, political 
opinions, or personal values


a. Study when there
are other interesting 
things to do


15 During the coming school year, how certain are 
you that you will do the following?


1 2 3 4 5 6


Not at all 
certain


Very 
certain


b. Find additional
information for course 
assignments when you 
don’t understand the 
material


c. Participate regularly in 
course discussions, even 
when you don’t feel like it


d. Ask instructors for help 
when you struggle with 
course assignments


e. Finish something you 
have started when you 
encounter challenges


f. Stay positive, even when 
you do poorly on a test
or assignment


a. Learning course material


16 During the coming school year, how difficult do 
you expect the following to be?


1 2 3 4 5 6


Not at all 
difficult


Very
difficult


b. Managing your time


c. Paying college expenses


d. Getting help with school 
work


e. Making new friends


f. Interacting with faculty


17 How prepared are you to do the following in
your academic work at this college?


1 2 3 4 5 6


Not at all 
prepared


Very
prepared


a. Write clearly and
effectively


b. Speak clearly and
effectively


c. Think critically and
analytically


d. Analyze math or
quantitative problems


e. Use computing and
information technology


f. Work effectively with 
others


g. Learn effectively on
your own







28 Your sex:
MaleFemale


29 Are you an international student or foreign
national?


Yes No


American Indian or other Native American


30 What is your racial or ethnic identification?
(Select only one.)


Asian, Asian American, or Pacific Islander


Black or African American


White (non-Hispanic)


Mexican or Mexican American


Puerto Rican


Other Hispanic or Latino


Multiracial


Other


I prefer not to respond


THANKS FOR SHARING 
YOUR RESPONSES!
Copyright © 2009 Indiana University.


18 How important is it to you that your college or
university provides each of the following?


1 2 3 4 5 6


Not
important


Very
important


a. A challenging academic 
experience 


b. Support to help you
succeed academically


c. Opportunities to interact 
with students from
different economic,
social, and racial or
ethnic backgrounds


d. Assistance coping with 
your non-academic 
responsibilities (work, 
family, etc.)


e. Support to help you
thrive socially


f. Opportunities to attend 
campus events and
activities


19 About how much of your college expenses
(tuition, fees, books, room & board) this year
will be provided by each of the following
sources?  


None


Less 
than 
half


Half
or 


more


All or 
nearly 


all


Do
not 


know


a. Scholarships and
grants


b. Student loans


c. Parents/family
d. Self (work on-campus


or off-campus, savings)


20 Did you receive a Federal Pell Grant?


Yes No Do not know


21 What do you expect most of your grades will be at 
this college during the coming year?
(Select only one.)


A


A-


B+


B


B-


C+


C


C- or lower


Grades not used


22 Do you intend to graduate from this college?


Yes No Uncertain


Associate’s degree (A.A., A.S., etc.)


23 What is the highest academic degree that you
intend to obtain at this or any college?
(Select only one.)


Bachelor’s degree (B.A., B.S., etc.)


Master’s degree (M.A., M.S., etc.)


Doctoral degree (Ph.D., M.D., J.D., etc.)


Uncertain


Additional Information


24 What month are you completing this survey?


Feb


Mar


Apr


Jun


Jul


Aug


Jan May


Oct


Nov


Sep


Dec


25 Do you know what your major will be?


No


Yes, specify:


26 Are you, or will you be, a full-time student this
fall term?


Yes No


27 How many of your close friends will attend this
college during the coming year?


None 1 2 3 4 or more


31 Please indicate whether your parents completed a 
4-year college degree.


Completed 
4-year 
degree


Did not
complete 


4-year 
degree


Do not
know


Mother (or guardian)
Father (or guardian)


32 How far is your home from this college?


20 miles or less


21-50 miles


51-100 miles


101-200 miles


201-400 miles


More than 400 miles


Beginning College Survey of Student Engagement is a registered trademark
with the U. S. Patent and Trademark Office








 Student Advising Report 2010-2011 
 University of California-Merced   445188 
 


Student Background 
Name DATA MASKED 
Student ID DATA MASKED 
Last name (first 3 letters) DATA MASKED 
Gender Female 
Home zip code DATA MASKED 
Survey taken Before attending orientation 
First generation student? Yes 


 
High School Experiences 


  
High school grades B 
High school type Public 


 
About how many hours did you spend in a typical 7-day 
week doing each of the following? 


  
Preparing for class 26-30 hrs 
Working for pay 0 hrs 
Participating in co-curricular activities 1-5 hrs 
Relaxing and socializing 1-5 hrs 


 
About how much reading and writing did you 
do in high school? 


1 = None to 5 = Very much 
Assigned reading 5 
Writing short papers or reports 4 
Writing longer papers or reports 3 


 
 


Expected College Experiences 
  
Expected college grades B+ 
Intends to graduate from institution Yes 
Highest degree anticipated Doctorate 


 
About how many hours do you expect to spend in a 
typical 7-day week doing each of the following? 


  
Preparing for class 21-25 hrs 
Working for pay on- or off-  campus 16-20 hrs 
Participating in co-curricular activities 6-10 hrs 
Relaxing or socializing 1-5 hrs 


 
How difficult do you expect the following to be? 


1 = Not at all difficult to 6 = Very Difficult 
Learning course material 5 
Managing your time 4 
Paying for college expenses 6 
Getting help with school work 4 
Making new friends 3 
Interacting with faculty 2 


 
How certain are you that you will do the following? 


1 = Not at all certain to 6 = Very certain 
Study when there are other interesting things to 
do 


5 


Find additional information for assignments 
when you don’t understand the material 


5 


Participate regularly in course discussions, even 
when you don’t feel like it 


5  


Ask instructors for help when you struggle with 
course assignments 


6 


Finish something you have started when you 
encounter challenges 


6 


Stay positive, even when you do poorly on a 
test or assignment 


5 


 
How prepared for academic work at this college? 


1 = Not at all prepared to 6 = Very prepared 
Write clearly and effectively 4 
Speak clearly and effectively 4 
Think critically and analytically 4 
Analyze math or quantitative problems 2 
Use computing and information technology 3 
Work effectively with others 4 
Learn effectively on your own 5 


 
How important is it to you that your college/university 
provides each of the following? 


1 = Not important to 6 = Very important 


A challenging academic experience 4 
Support to help you succeed academically 5 
Opportunities to interact with students from 
different economic, social, racial/ethnic 
backgrounds 


4 


Assistance coping with non-academic 
responsibilities 


4 


Support to help you thrive socially 3 
Opportunities to attend campus events and 
activities 


5 


               







 Student Advising Report 2010-2011 
 University of California-Merced   445188 
 


Student Background 
Name DATA MASKED 
Student ID DATA MASKED 
Last name (first 3 letters) DATA MASKED 
Gender Female 
Home zip code DATA MASKED 
Survey taken Before attending orientation 
First generation student? Yes 


 
High School Experiences 


  
High school grades A 
High school type Public 


 
About how many hours did you spend in a typical 7-day 
week doing each of the following? 


  
Preparing for class 11-15 hrs 
Working for pay 0 hrs 
Participating in co-curricular activities 21-25 hrs 
Relaxing and socializing 6-10 hrs 


 
About how much reading and writing did you 
do in high school? 


1 = None to 5 = Very much 
Assigned reading 5 
Writing short papers or reports 5 
Writing longer papers or reports 4 


 
 


Expected College Experiences 
  
Expected college grades A 
Intends to graduate from institution Yes 
Highest degree anticipated Doctorate 


 
About how many hours do you expect to spend in a 
typical 7-day week doing each of the following? 


  
Preparing for class 16-20 hrs 
Working for pay on- or off-  campus 11-15 hrs 
Participating in co-curricular activities 6-10 hrs 
Relaxing or socializing 1-5 hrs 


 
How difficult do you expect the following to be? 


1 = Not at all difficult to 6 = Very Difficult 
Learning course material 5 
Managing your time 4 
Paying for college expenses 4 
Getting help with school work 3 
Making new friends 3 
Interacting with faculty 2 


 
How certain are you that you will do the following? 


1 = Not at all certain to 6 = Very certain 
Study when there are other interesting things to 
do 


6 


Find additional information for assignments 
when you don’t understand the material 


6 


Participate regularly in course discussions, even 
when you don’t feel like it 


6  


Ask instructors for help when you struggle with 
course assignments 


6 


Finish something you have started when you 
encounter challenges 


6 


Stay positive, even when you do poorly on a 
test or assignment 


6 


 
How prepared for academic work at this college? 


1 = Not at all prepared to 6 = Very prepared 
Write clearly and effectively 6 
Speak clearly and effectively 6 
Think critically and analytically 6 
Analyze math or quantitative problems 6 
Use computing and information technology 6 
Work effectively with others 6 
Learn effectively on your own 0 


 
How important is it to you that your college/university 
provides each of the following? 


1 = Not important to 6 = Very important 


A challenging academic experience 6 
Support to help you succeed academically 6 
Opportunities to interact with students from 
different economic, social, racial/ethnic 
backgrounds 


6 


Assistance coping with non-academic 
responsibilities 


6 


Support to help you thrive socially 6 
Opportunities to attend campus events and 
activities 


6 


               







 Student Advising Report 2010-2011 
 University of California-Merced   445188 
 


Student Background 
Name DATA MASKED 
Student ID DATA MASKED 
Last name (first 3 letters) DATA MASKED 
Gender Female 
Home zip code DATA MASKED 
Survey taken Before attending orientation 
First generation student? Yes 


 
High School Experiences 


  
High school grades B 
High school type Public 


 
About how many hours did you spend in a typical 7-day 
week doing each of the following? 


  
Preparing for class 26-30 hrs 
Working for pay 0 hrs 
Participating in co-curricular activities 6-10 hrs 
Relaxing and socializing 6-10 hrs 


 
About how much reading and writing did you 
do in high school? 


1 = None to 5 = Very much 
Assigned reading 4 
Writing short papers or reports 3 
Writing longer papers or reports 3 


 
 


Expected College Experiences 
  
Expected college grades B+ 
Intends to graduate from institution Yes 
Highest degree anticipated Doctorate 


 
About how many hours do you expect to spend in a 
typical 7-day week doing each of the following? 


  
Preparing for class More than 


30 hrs 
Working for pay on- or off-  campus 1-5 hrs 
Participating in co-curricular activities 16-20 hrs 
Relaxing or socializing 1-5 hrs 


 
How difficult do you expect the following to be? 


1 = Not at all difficult to 6 = Very Difficult 
Learning course material 6 
Managing your time 5 
Paying for college expenses 6 
Getting help with school work 6 
Making new friends 5 
Interacting with faculty 4 


 
How certain are you that you will do the following? 


1 = Not at all certain to 6 = Very certain 
Study when there are other interesting things to 
do 


5 


Find additional information for assignments 
when you don’t understand the material 


6 


Participate regularly in course discussions, even 
when you don’t feel like it 


5  


Ask instructors for help when you struggle with 
course assignments 


6 


Finish something you have started when you 
encounter challenges 


4 


Stay positive, even when you do poorly on a 
test or assignment 


3 


 
How prepared for academic work at this college? 


1 = Not at all prepared to 6 = Very prepared 
Write clearly and effectively 4 
Speak clearly and effectively 6 
Think critically and analytically 6 
Analyze math or quantitative problems 4 
Use computing and information technology 5 
Work effectively with others 4 
Learn effectively on your own 5 


 
How important is it to you that your college/university 
provides each of the following? 


1 = Not important to 6 = Very important 


A challenging academic experience 6 
Support to help you succeed academically 6 
Opportunities to interact with students from 
different economic, social, racial/ethnic 
backgrounds 


4 


Assistance coping with non-academic 
responsibilities 


5 


Support to help you thrive socially 5 
Opportunities to attend campus events and 
activities 


4 


               







 Student Advising Report 2010-2011 
 University of California-Merced   445188 
 


Student Background 
Name DATA MASKED 
Student ID DATA MASKED 
Last name (first 3 letters) DATA MASKED 
Gender Male 
Home zip code DATA MASKED 
Survey taken After attending orientation 
First generation student? No 


 
High School Experiences 


  
High school grades B+ 
High school type Public 


 
About how many hours did you spend in a typical 7-day 
week doing each of the following? 


  
Preparing for class 1-5 hrs 
Working for pay 0 hrs 
Participating in co-curricular activities 6-10 hrs 
Relaxing and socializing 11-15 hrs 


 
About how much reading and writing did you 
do in high school? 


1 = None to 5 = Very much 
Assigned reading 3 
Writing short papers or reports 3 
Writing longer papers or reports 3 


 
 


Expected College Experiences 
  
Expected college grades A 
Intends to graduate from institution Yes 
Highest degree anticipated Doctorate 


 
About how many hours do you expect to spend in a 
typical 7-day week doing each of the following? 


  
Preparing for class 16-20 hrs 
Working for pay on- or off-  campus 16-20 hrs 
Participating in co-curricular activities 6-10 hrs 
Relaxing or socializing 6-10 hrs 


 
How difficult do you expect the following to be? 


1 = Not at all difficult to 6 = Very Difficult 
Learning course material 5 
Managing your time 6 
Paying for college expenses 1 
Getting help with school work 5 
Making new friends 2 
Interacting with faculty 2 


 
How certain are you that you will do the following? 


1 = Not at all certain to 6 = Very certain 
Study when there are other interesting things to 
do 


6 


Find additional information for assignments 
when you don’t understand the material 


6 


Participate regularly in course discussions, even 
when you don’t feel like it 


4  


Ask instructors for help when you struggle with 
course assignments 


4 


Finish something you have started when you 
encounter challenges 


6 


Stay positive, even when you do poorly on a 
test or assignment 


6 


 
How prepared for academic work at this college? 


1 = Not at all prepared to 6 = Very prepared 
Write clearly and effectively 3 
Speak clearly and effectively 3 
Think critically and analytically 3 
Analyze math or quantitative problems 4 
Use computing and information technology 4 
Work effectively with others 5 
Learn effectively on your own 4 


 
How important is it to you that your college/university 
provides each of the following? 


1 = Not important to 6 = Very important 


A challenging academic experience 6 
Support to help you succeed academically 6 
Opportunities to interact with students from 
different economic, social, racial/ethnic 
backgrounds 


6 


Assistance coping with non-academic 
responsibilities 


6 


Support to help you thrive socially 6 
Opportunities to attend campus events and 
activities 


6 


               







 Student Advising Report 2010-2011 
 University of California-Merced   445188 
 


Student Background 
Name DATA MASKED 
Student ID DATA MASKED 
Last name (first 3 letters) DATA MASKED 
Gender Female 
Home zip code DATA MASKED 
Survey taken Before attending orientation 
First generation student? No 


 
High School Experiences 


  
High school grades A- 
High school type Public 


 
About how many hours did you spend in a typical 7-day 
week doing each of the following? 


  
Preparing for class 26-30 hrs 
Working for pay 0 hrs 
Participating in co-curricular activities 11-15 hrs 
Relaxing and socializing 1-5 hrs 


 
About how much reading and writing did you 
do in high school? 


1 = None to 5 = Very much 
Assigned reading 5 
Writing short papers or reports 5 
Writing longer papers or reports 4 


 
 


Expected College Experiences 
  
Expected college grades A 
Intends to graduate from institution Yes 
Highest degree anticipated Doctorate 


 
About how many hours do you expect to spend in a 
typical 7-day week doing each of the following? 


  
Preparing for class 16-20 hrs 
Working for pay on- or off-  campus 6-10 hrs 
Participating in co-curricular activities 6-10 hrs 
Relaxing or socializing 6-10 hrs 


 
How difficult do you expect the following to be? 


1 = Not at all difficult to 6 = Very Difficult 
Learning course material 2 
Managing your time 2 
Paying for college expenses 2 
Getting help with school work 2 
Making new friends 2 
Interacting with faculty 2 


 
How certain are you that you will do the following? 


1 = Not at all certain to 6 = Very certain 
Study when there are other interesting things to 
do 


4 


Find additional information for assignments 
when you don’t understand the material 


5 


Participate regularly in course discussions, even 
when you don’t feel like it 


2  


Ask instructors for help when you struggle with 
course assignments 


3 


Finish something you have started when you 
encounter challenges 


6 


Stay positive, even when you do poorly on a 
test or assignment 


5 


 
How prepared for academic work at this college? 


1 = Not at all prepared to 6 = Very prepared 
Write clearly and effectively 5 
Speak clearly and effectively 5 
Think critically and analytically 5 
Analyze math or quantitative problems 5 
Use computing and information technology 5 
Work effectively with others 5 
Learn effectively on your own 5 


 
How important is it to you that your college/university 
provides each of the following? 


1 = Not important to 6 = Very important 


A challenging academic experience 5 
Support to help you succeed academically 4 
Opportunities to interact with students from 
different economic, social, racial/ethnic 
backgrounds 


4 


Assistance coping with non-academic 
responsibilities 


3 


Support to help you thrive socially 3 
Opportunities to attend campus events and 
activities 


3 


               







 Student Advising Report 2010-2011 
 University of California-Merced   445188 
 


Student Background 
Name DATA MASKED 
Student ID DATA MASKED 
Last name (first 3 letters) DATA MASKED 
Gender Male 
Home zip code DATA MASKED 
Survey taken Before attending orientation 
First generation student?  


 
High School Experiences 


  
High school grades B+ 
High school type Public 


 
About how many hours did you spend in a typical 7-day 
week doing each of the following? 


  
Preparing for class 11-15 hrs 
Working for pay 21-25 hrs 
Participating in co-curricular activities 16-20 hrs 
Relaxing and socializing 26-30 hrs 


 
About how much reading and writing did you 
do in high school? 


1 = None to 5 = Very much 
Assigned reading 5 
Writing short papers or reports 5 
Writing longer papers or reports 3 


 
 


Expected College Experiences 
  
Expected college grades . 
Intends to graduate from institution . 
Highest degree anticipated . 


 
About how many hours do you expect to spend in a 
typical 7-day week doing each of the following? 


  
Preparing for class . 
Working for pay on- or off-  campus . 
Participating in co-curricular activities . 
Relaxing or socializing . 


 
How difficult do you expect the following to be? 


1 = Not at all difficult to 6 = Very Difficult 
Learning course material 0 
Managing your time 0 
Paying for college expenses 0 
Getting help with school work 0 
Making new friends 0 
Interacting with faculty 0 


 
How certain are you that you will do the following? 


1 = Not at all certain to 6 = Very certain 
Study when there are other interesting things to 
do 


0 


Find additional information for assignments 
when you don’t understand the material 


0 


Participate regularly in course discussions, even 
when you don’t feel like it 


0  


Ask instructors for help when you struggle with 
course assignments 


0 


Finish something you have started when you 
encounter challenges 


0 


Stay positive, even when you do poorly on a 
test or assignment 


0 


 
How prepared for academic work at this college? 


1 = Not at all prepared to 6 = Very prepared 
Write clearly and effectively 0 
Speak clearly and effectively 0 
Think critically and analytically 0 
Analyze math or quantitative problems 0 
Use computing and information technology 0 
Work effectively with others 0 
Learn effectively on your own 0 


 
How important is it to you that your college/university 
provides each of the following? 


1 = Not important to 6 = Very important 


A challenging academic experience 0 
Support to help you succeed academically 0 
Opportunities to interact with students from 
different economic, social, racial/ethnic 
backgrounds 


0 


Assistance coping with non-academic 
responsibilities 


0 


Support to help you thrive socially 0 
Opportunities to attend campus events and 
activities 


0 


               
 







Using your BCSSE Student Advising Report 
 
What is the BCSSE Student Advising Report? 
The Beginning College Survey of Student Engagement Student Advising Report is an individualized report designed to 
help you understand how your students’ expectations about college activities and learning might affect their actual 
first-year experiences. This report uses information from the recently completed BCSSE survey. 
 
How can the BCSSE Student Advising Report Help? 
The BCSSE is not an achievement test, but rather a survey that can help you to better advise your students so they can 
get the most out of their college experience. The BCSSE Student Advising Report communicates the activities and 
experiences each student expects from their college experience. Please review these results with students to learn 
more about activities that can help further enhance the students’ experience at your institution. 
 
How is the BCSSE Student Advising Report Scored? 
The BCSSE contains a variety of questions related to student expectations and attitudes of what college will be like 
during their first-year of college. These questions are clustered around different types of activities they might 
encounter in college related to academic engagement, learning, and academic success. As you review each student’s 
responses, keep in mind that this information is meant as additional information to help guide your discussion with 
students. 
 
 


 


Expected academic difficulty during the first year of 
college.  A high level of expected difficulty is an indicator 
that a student is more likely to struggle their first year.  
Discuss with the student why he or she feels these areas will 
be difficult and where to get the help they may need. 


Engagement in educationally relevant behaviors 
during high school. In this section pay particular attention 
to students who indicated that they did not spend many 
hours preparing for class or did low amounts of reading. 
Make sure the student understands the academic rigor that 
will be required of them during their first year of college. 


Student certainty that they will persist in the face of 
academic adversity. Each student deals with adversity in 
different ways. Discuss with students what strategies they use 
to cope with difficult academic circumstances. 


Student perception of their academic preparation. 
Student academic success is related to their confidence that 
they can do the work. Talk with students about their 
academic preparation and their confidence they have to be 
successful.  


Student-rated importance that the institution provides 
a challenging and supportive environment. Your campus 
provides many resources to help a student be successful.  
However, if the student does not value these opportunities, 
they are not as likely to seek help when needed. Discuss with 
students the importance of seeking help and where to find it. 


Expectations related to academic success.  Look for students with potentially unrealistic 
expectations. For instance, a student who expects to earn A’s in college, but earned B’s in high 
school and expects to only spend 6-10 hours per week preparing for class. 





		BCSSE Advising Report Examples

		Using your BCSSE Student Advising Report






September 23, 2010 


Present: Telisa Gunter, Linda Zubke, Alisha Kimble, Tori Gottlieb, Cynthia Donahue, Jesus Jimenez, Kathy Briggs, 
Maria Serrano, Jae Jae Julian, Elizabeth Boretz, John Johnson 


I. International Programs 
a. Telisa handed out deadline sheets.  Other updates that she shared: 


i. Currently, she is handling J-Visas, while Sheryl is out. 
ii. There is an interim coordinator now hired, John Lara – to remain in place through May, 


while further plans come together. 
iii. Monday from 10-2 is an International Opportunities Fair.  Telisa will send information to all 


advisors. 
 


II. Change of Major Form 


A discussion had been initiated between Erin and the lead advisors, and there had been consensus that a change 
to the signature requirements would be appropriate. 


Discussion:  


• It is excessive to require a signature from current advisor and current dean, as well as signature from 
new advisor and new dean.  Advisors have not stood in the way of a student leaving the major, so the 
actual signature just creates more runaround for the student, particularly when holding the form to wait 
for a dean’s signature.   


• Still, some advisors would appreciate a copy of the change of major form, to have on record that their 
former advisee was signed into a new major. 


• In Natural Sciences, students often change emphasis within the same major, and it would make sense 
not to need so many signatures for that kind of change. 


• SSHA is the only area that denies a change of major form for students with a cumulative GPA of 2.0 or 
better, if they are currently in poor standing.  This has held some students back from declaring a minor 
in SSHA, when it is on the same form as the major change.  A separate form for change of major and 
change of minor would make this process more favorable for some students. 


• The proposal below is made as a transitional step in developing our change of major process.  Erin will 
edit the form, and then share that with the advisors for further discussion and approval. 


Advisors propose the following change: 


1. If the change of major is within the School: only the current advisor and a designated representative of the dean 
need to sign the form.  The Schools may differ on this process, and in some cases, deans are likely to allow the 
lead advisor to sign on their behalf. 


2. If the change of major is from a major in one School to another: Need signatures from current advisor, and then 
new advisor and new dean (or dean’s designate). 


3. Have 2 separate forms, one for change of major, and one for declaration/change of minor – signed by current 
major, and minor advisor? (I think we forgot to clarify that in our meeting today.) 


4. On the change of major and change of minor form, need spaces for multiple majors and minors. 
 
III. New business – 11-semester limit in the UC’s 


UC Merced is in its 11th semester, and there are students still here from the fall of 2005.  What is this 
institution’s plan to enforce this limit on enrollment?   


IV. AP Chart Change 
NS has a change that they would like to make to the AP chart, related to mathematics.  Elizabeth 
instructed NS to contact Erin, and then this change will apply to the new cohort, coming in on the new 
catalog year.  But the change should be posted online with the catalog at this time. 







V. GRE Course 
Kaplan will start a full-length GRE prep course on campus, October 30th.  For the practice test event on 
October 23, we have exceeded 100 registered for the MCAT, and have 41 signed up for the LSAT; many 
others are registered for the GRE, with more than 200 in all. 


VI. BCSSE 
Elizabeth showed some sample data sheets from the BCSSE, since it was brought to her attention that 
advisors’ input is needed regarding how to use the data.  In its current state, it is cumbersome, 
unsorted, and one must scroll through each full-page report on each student.  Some preliminary 
thoughts: 


• Sorted by major would be more useful to advisors, than a pdf compiled alphabetically. 
• A cumulative report on our incoming students’ views would be helpful – in the current state of 


the data, we cannot identify any trends. 
• Research last year’s BCSSE students – are there any correlations 1 year out, that connect their 


pre-college views to their current success?  This would help us learn more about red flags to 
look for, and strategies to educate new students for success as students come in for their first 
semester. 


• Where do we stand with the BCSSE?  Are we normal? 
• Are 1st generation students’ responses different from non-1st generation? 
• Are students asked the same questions 2 years later?  What learning do they demonstrate about 


college success over time? 
VII. Spring Orientation 


Just a reminder that spring orientation is December 9, a day between end of instruction, and beginning 
of final exams.  This raised some questions and issues: 


• There are 33 known rescinded students who are having their admission rolled over to spring, 
and 8 of those are transfers.  Advisors would like information about these students as early as 
possible.  All information is needed, since Schools did not retain records on those who were 
rescinded. 


• Elizabeth and advisors need to know if the 33 students attended orientation – if so, as long as 
they paid their orientation fee, then they can be advised and registered outside of spring 
orientation.  Advisors need to plan for this.  Nobody should attend orientation twice, but anyone 
who attended does need their fee paid before we will take care of their spring registration. 


• There are 400+ applications for spring admission, mostly transfers, and we’ll appreciate updates 
every step of the way. 


VIII. CORE 100 
Final decisions still pending per UGC regarding what courses fulfill CORE 100 this spring.  Advisors and 
students need this information within a matter of weeks.  Alisha talked to Christopher Viney about this, 
and Elizabeth will keep in touch with Jane in case she can share any updates. 
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To: Susan Amussen, Chair, Undergraduate Council 
 
From: Arnold D. Kim, AMS Program Chair 
 
Re: Applied Mathematics Program Review Report 
 
Date: October 20, 2010 
 
I have shared with the Applied Mathematics faculty the Applied Mathematics Program 
Review Report sent by you on September 14, 2010. The Applied Mathematics faculty 
have considered carefully the comments in the report and agree with the review 
committee's findings overall. We have no comments or responses to that report. 
 
The Applied Mathematics faculty are considering seriously many, if not all, of the 
recommendations of the review committee's report. In fact, we are working on several 
of these issues currently. I look forward to sharing with you our progress on several of 
the recommendations in the very near future. 








From:                              a.columbianus@gmail.com on behalf of Christopher Viney 
[cviney@ucmerced.edu] 


Sent:                               Monday, October 18, 2010 3:14 PM 


To:                                   samussen@ucmerced.edu 


Cc:                                   fpaul@ucmerced.edu 


Subject:                          Re: UGC Transmittal re: AMS Program Review 


 Follow Up Flag:              Follow up 


Flag Status:                     Flagged 


  


Dear Susan 
 
Thank you for the opportunity to comment.   
 
The AMS program is to be congratulated, both on the program itself and on its engagement with 
the review process. 
 
For future program reviews (AMS and others), it would be helpful if the report of the review 
committee could provide some insights regarding: 
(i) How are students in that program being served (or not being served) by General Education?  
Is General Education meeting that program's needs and expectations?  What changes / 
improvements are desired? 
(ii) In what ways is the program contributing to the General Education of students at UC 
Merced?  What changes are envisaged, on what timescale? 
 
These insights would help to inform the need for, and distribution of, resources related to 
General Education. 
 
Best, 
Christopher 
 
(Christopher Viney, VPUE) 
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November 17, 2010 


Professor Arnold Kim 
Chair, Applied Mathematical Sciences Program  


Dear Arnold, 


Thanks to you and to the entire Applied Mathematical Sciences faculty very much for your work on the 
Applied Mathematical Sciences Undergraduate Program Review Committee Report of June 2010 and 
for your response of 20 October, 2010. As chair of this program review committee, but on behalf of the 
Program Review Committee of UGC, chaired by Professor Gregg Camfield, I would like to request that 
the AMS faculty provide some more specific responses to issues raised in the report:  


(1) The Committee Report recommends specifically that the AMS program both add more ladder faculty 
to the program and establish two visiting faculty programs. As Dean Pallavicini rightly observes in her 
response of October 27 to the Committee Report, due to limited resources there is a potential for conflict 
between hiring new ladder faculty (recommendations 1A and 1D), and establishing the recommended 
junior and senior level visitor programs (recommendations 1B and 1C). Does the AMS faculty agree in 
principle with each of recommendations 1A, 1B, 1C and 1D? For the recommendations with which they 
agree, given that trade-offs may be needed between the goals of adding ladder faculty and establishing 
visitor programs, what is the AMS faculty’s preferred priority ranking over these recommendations? 
Can the AMS faculty suggest their own desired targets, both in numbers and in time, for filling the 
recommended permanent and visiting positions? 


(2) The Committee Report recommends that the AMS faculty and the University and School of Natural 
Sciences administrations work together to provide a solution for maintaining the high quality of 
instruction for the Math 5 course (recommendation 2). Can the AMS faculty state specifically its own 
preferred solution?  


(3) The Committee Report recommends that the AMS faculty establish a mathematical analysis track 
(recommendation 4). Dean Pallavicini specifically concurs with this recommendation. In order to create 
and teach the new upper division mathematics courses necessary for a mathematical analysis track, the 
AMS faculty would need to assign both the design and the teaching of these courses to current members 
of the AMS faculty, to new faculty (either ladder faculty or visiting faculty), or to some combination of 
current and new faculty. Do the AMS faculty agree in principle with recommendation 4? If so, then 
what are the AMS faculty’s preferences regarding how to create and staff the necessary new courses? 
Again if they agree with recommendation 4, can the AMS faculty propose a timetable for creating the 
mathematical analysis track that fits with their other plans? 







Thank you in advance for your responses to these questions. 


Take care Arnold and best wishes to you and the entire AMS faculty, 


Peter Vanderschraaf 


Associate Professor of Philosophy 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Cc:  Program Review Committee 
 NS Dean Pallavicini 
 Senate Executive Director Sims 
 Senate Principal Analyst Paul 
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To: Program Review Committee, Undergraduate Council 
 
From: Arnold D. Kim, AMS Program Chair 
 
Re: Applied Mathematics Program Review Report 
 
Date: November 26, 2010 
 
As Professor Peter Vanderschraaf requested on behalf of the Program Review 
Committee of Undergraduate Council, I have made more specific responses to issues 
raised in Applied Mathematical Sciences Program Review Report. I have shared these 
responses with the applied mathematics faculty and obtained their approval. These 
responses appear below. 


 
(1) The Committee Report recommends specifically that the AMS program 
both add more ladder faculty to the program and establish two visiting 
faculty programs. As Dean Pallavicini rightly observes in her response of 
October 27 to the Committee Report, due to limited resources there is a 
potential for conflict between hiring new ladder faculty 
(recommendations 1A and 1D), and establishing the recommended junior 
and senior level visitor programs (recommendations 1B and 1C). Does the 
AMS faculty agree in principle with each of recommendations 1A, 1B, 1C 
and 1D? For the recommendations with which they agree, given that 
trade-offs may be needed between the goals of adding ladder faculty and 
establishing visitor programs, what is the AMS faculty’s preferred priority 
ranking over these recommendations? Can the AMS faculty suggest their 
own desired targets, both in numbers and in time, for filling the 
recommended permanent and visiting positions?  
 


The applied mathematics faculty agree strongly with recommendations 1A, 1B, 1C and 
1D in the Committee Report. The applied mathematics faculty acknowledges also Dean 
Pallavicini's statement regarding the limitations in resources. Even though resources are 
limited, the applied mathematics faculty have worked to address the recommendations 
made in the Committee Report. Here is what we have done and what we are doing. 
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 We have hired two Visiting Assistant Professors. Dr. Avi Shapiro started this fall 
semester. Dr. Orkan Umurhan will start spring semester. The applied 
mathematics faculty were able to hire these two Visiting Assistant Professors 
because Professor Michael Sprague left UC Merced and because of an 
unsuccessful faculty recruit during the 2009-2010 academic year.  
 


 We have two faculty searches going on this year. One is for a tenured position at 
the associate or full professor level. The other is for a tenure-track assistant 
professor level. 
 


 We have not proceeded to establish a senior Visiting Professor program yet. We 
will do so later after the results of this year's faculty recruiting. 


 
The two Visiting Assistant Professor positions have proven their value to this program 
already through their research, teaching and service. The applied mathematics faculty 
would like to have these positions committed to an individual for two years, minimum. 
We feel that this two-year commitment is crucial to the success of our Visiting Assistant 
Professor program. However, the administration has committed only one year with a 
possible renewal for another year. We hope that the administration is open in the near-
future to considering a two-year commitment to individuals in this position. 
  


(2) The Committee Report recommends that the AMS faculty and the 
University and School of Natural Sciences administrations work together 
to provide a solution for maintaining the high quality of instruction for the 
Math 5 course (recommendation 2). Can the AMS faculty state specifically 
its own preferred solution?  


 
The specific issue that we have identified is that our current mode for delivering Math 5 
is not scaling well with our ever-growing demand due to limitations in resources such as 
instructional staff and classroom space. We do not have a solution established 
presently. However, we are investigating several potential solutions to this challenge. In 
particular, Dr. Lei, Yue is leading an evaluating several different course technologies that 
will maintain highly individualized instruction, but will scale better to our ever-growing 
population of students. We hope to have a proposal for how we plan to address this 
issue by early next semester. We plan to share this proposal with Undergraduate 
Council as well as the administration. 
 


(3) The Committee Report recommends that the AMS faculty establish a 
mathematical analysis track (recommendation 4). Dean Pallavicini 
specifically concurs with this recommendation. In order to create and 
teach the new upper division mathematics courses necessary for a 
mathematical analysis track, the AMS faculty would need to assign both 
the design and the teaching of these courses to current members of the 
AMS faculty, to new faculty (either ladder faculty or visiting faculty), or to 
some combination of current and new faculty. Do the AMS faculty agree 
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in principle with recommendation 4? If so, then what are the AMS 
faculty’s preferences regarding how to create and staff the necessary new 
courses? Again if they agree with recommendation 4, can the AMS faculty 
propose a timetable for creating the mathematical analysis track that fits 
with their other plans? 
 


In principle, the applied mathematics faculty agree with the recommendation to 
establish a “mathematical analysis” emphasis track. However, it is not among the 
highest of our priorities at the moment. In a recent meeting, the applied mathematics 
faculty have discussed establishing at least one new course that would become one of 
the key courses in a mathematical analysis course. We are currently developing this 
course. But among other things, we hope to provide the content students need to 
prepare for the Math subject GRE and the California single-subject teacher credential 
exams. 





		PRC Request

		AMS Response






 
 


 
 
 
 
To:  Dean Maria Pallavicini, School of Natural Sciences 
 Dean Dan Hirleman, School of Engineering 
 Dean Mark Aldenderfer, School of Social Sciences, Humanities and Arts 
 Dean Sam Traina, Graduate Division  
 
From:  Keith Alley, Executive Vice Chancellor and Provost 
 
Subj.:  Call for School Academic Plans 
 
Date:  November 5, 2010 
 
I would like to briefly recap the FTE allocations that have been forwarded to the Schools for 
searches to be carried out during the 2010 – 2011 academic year. There are a total of 22 searches 
that have been allocated to the Schools as either new or replacement FTE for individuals who 
have resigned or retired. Of these 22 positions 9 are senior level or open searches that we hope 
will bring additional senior academic leadership to the campus. These do not yet include the 
Strategic Investment lines that hopefully will be released in the next few weeks with a broad call 
to the Schools. In addition, we have picked up the salary support for 4 current members of the 
faculty who have been supported by the UCOP presidential postdoctoral program for the past five 
years.  
 
As you know, last year we reinitiated the process of academic planning using a rolling three year 
planning horizon rather than the year to year approach of prior years. Although our current 
agreement with the Office of the President extends only to 2013, I am hopeful that the rolling 
three year agreement with OP will be extended year-by-year in response to the State budget. 
Therefore, I would like to continue our three year planning horizon by extending the planning 
period to include the 2011-2012 to 2013-2014 academic years. Positions that were proposed in 
any of the three years and have not yet been authorized can be reprioritized along with the new 
positions that may be requested in the third year. At least for now the expectation is that the 
allocation of faculty lines in year three will continue to be approximately 17 new lines, but this 
depends to some extent on the number of retirements or resignations that will also need to be 
backfilled in any year. Nonetheless, I would propose that we continue to use that number as well 
as the School distribution laid out last year in your future planning discussions.  
 
I realize that this does not close the student to LRF ratio. Should there be positive alterations in 
our budget in the coming year we will clearly look at the possibility of allocating additional 
faculty lines. As in the past couple of years, the number of LRF that we can recruit is also 
impacted by the availability of laboratory and office space as well as the size of the startup fund 
pool that can be culled from the operational budget of the campus. In addition, the actual 







allocations in the out years will be subject to continued financial agreements with the Office of 
the President that will be part of our rolling three year plan with them. 
 
By this notice I am asking that each School begin preparing an Academic Plan for the years 2011-
2014 using the following annual FTE allocations as the starting point: SSHA-7 per year; SOE-3 
per year; SONS-5 per year.  In addition to the normal consultation and planning process within 
the Schools, I am asking each dean to consult with the Graduate Groups for which they are the 
lead Dean and with the leadership of the established or proposed ORUs.  I am hopeful that your 
plans would, when the possibility and need exists, address the issue of senior hires that will 
provide additional leadership on the campus. Although you have broad license on how your plan 
is tailored, each plan must include the following elements: 
  


 an evaluation of research opportunities that will add critical strength to existing research 
programs that will be vital to our future as a research university. 


 an assessment of each position’s importance to supporting existing graduate and 
undergraduate programs.  


 an analysis of how the FTE will be used to support the principles and delivery of the 
general education curriculum. 


 a detailed assessment of the space needs for each of the FTE and any plans that will allow 
current allocated laboratory space to be used to accommodate additional hires. 


 an assessment of the need for senior leadership.      
 
Since each School provided copious documentation last year I would ask that you each limit your 
submission to no more than 20 pages.  
 
Per our normal process I will consult with CAPRA as we move forward with the final allocations 
of FTE. For your information I have enclosed a copy of the committee’s criteria for evaluating 
School plans.    
 
Plans will be due in the Office of Academic Affairs by February 1, 2011. 
 
cc: Steve Kang, Chancellor  
      Evan Heit, Chair, Divisional Council 
      Shawn Kantor, Chair, CAPRA 
      Budget Office 
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UC Merced CAPRA (Committee on Academic Planning and Resource Allocation) 
Guiding Criteria for Evaluating Academic Plans from Schools and Graduate Groups 
 


CAPRA expects that annual requests for faculty resources will emanate primarily from 
the faculty in schools, graduate groups, and research institutes.  The Academic Plans that are 
reviewed by the Provost and CAPRA should be the result of periodic updating of each academic 
unit’s long-term Strategic Plan.  CAPRA requests that the Academic Plan be concise and focused 
on specific requests and their justifications.  For example, relatively established academic areas, 
tied to an undergraduate major or graduate group, are not expected to submit long, general 
descriptions of their disciplines to CAPRA.  Nor is it necessary to describe very long-term 
strategic aims not related to current resource requests.  Note that each school, graduate group, 
and institute should continue to update and refine its full Strategic Plan, and these long-term 
plans should be accessible to CAPRA.  The Academic Plans should briefly indicate the nature of 
the faculty/administration consultation that took place to produce the document and describe the 
voting process. 


  
In addition to the verbiage of the Academic Plan, CAPRA requests that each school 


submit four tables delineating the nature of its FTE requests:  (1) prioritized FTE requests for the 
2011-2012 academic year; (2) prioritized FTE requests for the following two academic years; (3) 
instructional obligations of the School’s faculty, by majors and/or graduate group; and (4) a table 
documenting proposed space needs.  (See Appendices 1-4 for examples.)  The tables should be 
consistent with each other and the text of the Plans.  Note that multiple positions may be 
assigned to the same priority level (e.g., 1st, 2nd, 3rd tier).  


 
Each school may format its Academic Plan in whatever style is suited to its needs, as 


long as it provides CAPRA with the necessary information to ensure effective understanding of 
FTE and space requests across the campus.  It is expected that schools’ planning documents will 
address realistic resources needed to attract and accommodate new FTEs and the future growth 
of their activities, including estimates of:  cost of startup packages; laboratory space 
requirements; office space needs of associated research staff and graduate students; or special 
infrastructure needs (library holdings, IT, central facilities, animal room, clean room, fume 
hoods, heating/cooling, electrical, regulatory compliance staff, etc.) 
 
Justification for Prioritization 
 


The Academic Plans should include text justifying the FTE requests in terms of their 
support of research programs/graduate groups and undergraduate majors.  To provide CAPRA 
with insights into the request, the Plan should discuss how the requested FTEs will: 


1. Support graduate groups and research.  How is the School balancing the need for critical 
mass in specific areas against the desire to expand its academic expertise and offerings?  
The Plan might discuss the need to teach essential courses in the programs, the proposed 
timeline for applying for CCGA approval (if not yet completed), plans to achieve 
international excellence and how this will be assessed, and current and estimated future 
student demand for graduate programs.  
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2. Support undergraduate majors.  How is the School meeting its current and forecasted 
student demand (both majors and courses provided to non-majors).  As appropriate, 
include an estimates of the number of faculty needed to create a viable major, discussion 
of essential courses not being currently taught, the role of lecturers in the current 
programs, as well as plans to achieve excellence and how this will be assessed (including 
accreditation issues, if relevant). 


3. Support cross-school or interdisciplinary programs or research, as appropriate.  
 


 
Finally, the Academic Plan should address how the requested FTEs have been shaped by the 


current availability of faculty and space resources.  For example, are there perceived imbalances 
in the use of non-ladder-rank instructors, a disproportionate number of tenured versus untenured 
faculty, or limited research space that has shaped the nature of the FTE request? 
 


Replacement positions due to resignations or retirements should be listed separately and a 
justification for their reauthorization should be included. 
 
The Committee’s Recommendations 
 


CAPRA will place heavy emphasis on prioritized FTE requests voted on by the faculty 
and justified by the Academic Plans of the schools and associated graduate groups.  In addition, 
CAPRA’s recommendations to the EVC/Provost regarding new faculty lines will consider other 
information as well, including:  availability of resources; consistency of a School’s FTE request 
with that of other Schools, graduate groups, or institutes; other campus-wide strategic initiatives; 
status of ongoing searches; balance of tenured versus untenured faculty; balance of faculty across 
schools; student enrollment; and faculty workload. 
 
Revised November 4, 2010 
CAPRA:  Shawn Kantor (Chair) 
  Wolfgang Rogge (Vice Chair) 
  Anne Kelley (Vice Chair of Division) 
  Chris Kello (GRC) 
  Susan Amussen (UGC) 
  Evan Heit (ex-officio) 


 
 
 
 
 
 







 3 
 
Appendix 1: Sample Table of Requested FTEs  
 
Table of Requested FTEs, Year 1 of 3 Year Rolling Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 
Contribution 
(current or 
planned) 


Secondary 
Major 
Contribution 
(optional) 


Primary 
Graduate 
Group 


Secondary 
Graduate 
Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 
considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 
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Appendix 2 
 
Table of Requested FTEs, Year 2 & 3 of 3 Year Rolling Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 
Contribution 
(current or 
planned) 


Secondary 
Major 
Contribution 
(optional) 


Primary 
Graduate 
Group 


Secondary 
Graduate 
Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 
considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 
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Appendix 3: Sample Table of Majors and Graduate Groups 
 
 


Name 
Established or 
Planned Start 
Date 


Number of 
students (e.g., 
majors/minors) 
(09-10) 


Student credit 
hours taught 
by ladder rank 
faculty (09-10) 


Student credit 
hours taught 
by non-ladder 
rank faculty 


Number of 
Current 
Faculty (and 
Names) 


Number of 
Current 
Searches (and 
Names) 


Requested 
FTEs  
(and Names) 


 
Examples 
 


   
 


   


 
        


Basket 
Weaving 9/2011 n/a majors 


50 minors 100 


 
 
433 2 (Smith, 


Jones) 
1 (under-water 
weaving) 


1 (Weaving 
theory) 


Economics Established 33 majors 
5 minors 400 


 
 
 
100 


4 (Johnson, 
Rogers, 
Lopez, Stein) 


2 (Applied 
Microeconomi
cs, tenured + 
untenured) 


1 (Applied 
Microeconomi
cs-health) 


History Established 35 majors 
25 minors 350 


 
 
85 2 (Randall, 


Walker) 1 (US History) 
1 (Latin 
American 
History) 
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Appendix 3: Space Needs and Planning 
 


Name Offices on campus 
(number) 


Lab space on 
campus (sq ft) 


Total campus space 
(sq ft) Space at Castle (sq ft) Space at other location 


(specify) 


Current total (9/2010)      


New space for  
AY10-11 hires       


Total at end of AY10-
11      
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UNDERGRADUATE PROGRAM REVIEW POLICY AND PROCEDURES 
  


 
I.  Overview 
Systematic, regular review of undergraduate academic programs is intended to ensure that 
students are learning what we intend to teach, that our educational efforts are appropriate to a 
diverse student body, and that the benefits of scholarly inquiry will inform educational 
processes and outcomes.   All academic programs – majors, free-standing minors, and 
General Education – are subject to Program Review.  
 
Program Review is therefore both formative, in that it shapes the actions of a program in its 
ongoing development, and summative, in that it identifies particular issues and problems that 
may need to be addressed and identifies actions required to address such issues and problems.  
There are three phases to Program Review:   
 


1. Preparation: The program under review develops a detailed self-study of its program 
and its effectiveness; the Program Review Committee (PRC) conducts confidential 
surveys of faculty and students. 


2. Site Visit:  A review team, with both internal and external members, visits the campus 
and meets with faculty and students in the program, administrators, and faculty from 
adjacent programs. 


3. Follow-up:  the Program Chair and relevant Dean respond to the self-study and present 
the response to the PRC.    


 
The Program Review is closed only when the PRC reports to the Undergraduate Council 
(UGC) that the response of the program to the report adequately addresses the 
recommendations of the report. This normally takes place by the end of the second year of the 
Review.  The combination of these activities allows for an evidence-based assessment of 
programs which engages faculty and administration, and that can be used as the basis for 
ongoing academic planning and for resource allocation.  
 
Reviews of undergraduate programs are conducted under the authority of the Standing Orders 
of the University of California, the University of California Academic Senate, and the Merced 
Divisional Bylaws.  Under Merced Divisional Bylaw II.4.B., UGC has the authority to 
establish and review undergraduate programs.  Thus, UGC, with the aid of extramural review 
teams, and supported by the UCM Office of the Academic Senate is responsible for 
Undergraduate Program Review. The details of Program Review are coordinated by the 
Program Review Subcommittee of UGC, which consists of two members of UGC, and three 
additional tenured Senate faculty. While the Senate coordinates and oversees Program 
Review, the process, particularly during the site visit and follow-up phase, engages Senate 
and Administration.  This ensures that recommendations from Program Review are integrated 
in campus planning processes. 
 
The Undergraduate Council establishes the sequence of program reviews, a sequence which is 
revisited annually.  The current sequence is posted on the Program Review section of the 
Senate website.  The sequence can be altered by action of the UGC.  Usually programs will be 
reviewed every seven years, though circumstances in the interim (such as radical change in a 
program requiring UGC approval or the need to coordinate with allied graduate program 



http://www.universityofcalifornia.edu/regents/bylaws/standing.html�

http://www.universityofcalifornia.edu/regents/bylaws/standing.html�

http://www.universityofcalifornia.edu/senate/�

http://senate.ucmerced.edu/bylaws-and-regulations�

http://senate.ucmerced.edu/bylaws-and-regulations�
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review) may justify acceleration or delay of reviews.   
Program Review is a two-year process.  In the first year, the program prepares a self-study 
and has a site visit by a program review team.  In the second year, the administration and 
program respond to the findings of the review.  
 


Program Review Schedule 
 


Year One 


 
June 1: Formal notification of programs to be reviewed 
 
October: Program Review Committee (PRC) undertakes 
confidential survey of faculty, students. PRC solicits 
recommendations for external reviewers from programs, and for 
internal reviewers from deans and program coordinators 
  
November: PRC invites review team members 
 
December: Date for review team visit set 
 
January: Program self-study due in Senate office on first day of 
class 
 
March: Review team visit scheduled 
 
April: Review team reports received by PRC; when corrections 
have been received, they are forwarded to UGC 
 
May: Reports forwarded by UGC to EVC, VPUE, Deans and 
Program 
 


Year Two 


 
November: Program and Dean submit response to Review Team 
Report to PRC 
 
December: Implementation plan approved by PRC 
 
January: Revised strategic plan submitted to Schools. Any 
programmatic changes submitted to UGC for review  
 
February: Budget requests to reflect recommendations.  
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Appendix I - Program Review Committee  
The Program Review Committee (PRC) of UGC consists of two members of UGC, and at 
least three additional members appointed by the Committee on Committees (CoC).  Members 
of the PRC are tenured members of the Academic Senate.  Members of the PRC oversee the 
Program Review process from its initiation to its closure. They normally serve for three years, 
on staggered terms.  The PRC: 


• Determines and publishes the schedule of Program Reviews 
• Collaborates, as necessary, with GRC to coordinate Program Review when there is a 


simultaneous review of graduate and undergraduate programs 
• Invites reviewers to serve on Program Review teams 
• Designs and conducts confidential surveys of students and faculty for each program 


under review 
• Receives the final review team reports and submits them, along with any corrections of 


fact, to UGC 
• Reviews the response of the Program and Dean to the Program Review Report  
• Recommends to UGC that the Program Review be closed 
• Reviews the implementation of the response plan by programs and administration 
• Provides UGC and the Senate Administration Council on Assessment (SACA) with an 


analysis of the aggregate results and actions of the Program Reviews completed in a 
given year to be shared with UGC and SACA.  Any patterns will be highlighted for 
future investigation 


• Every year, the PRC reviews the last three years of Program Review results; a report 
on patterns and recurring issues will be shared with UGC and SACA; results for 
particular schools, if relevant, will be shared with the School Curriculum Committee.  


 
In addition, members of the Program Review Committee serve as Chairs and Coordinators of 
Program Review teams.    
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Appendix II - Program Self-Study 
The most important part of Program Review is the self-study, which builds upon annual and 
cyclical assessment of learning outcomes, but should address a much wider range of issues.  
This is a time to reflect on changing patterns in scholarship, in student demographics, in 
societal needs, etc., as they pertain to a program’s educational goals.  Thus, faculty, students, 
staff, and alumni should be involved in the review.  
 
The undergraduate program to be reviewed is notified at least six months before the 
upcoming self-study is due. At the time of the notification, the program is asked by the UGC 
Chair, with a cc to the relevant Dean, to prepare a self-study document which will be 
transmitted to the external review team. This will become a part of the permanent record of 
the Program Review and will be filed together with the report of the PRC. The program 
should direct any questions or dialogue concerning the review to the PRC Chair with a cc to 
the Senate Analyst. The self-study should concisely present the faculty’s thoughtful and 
thorough evaluation of the program, based on the participation of the program’s faculty, staff 
and students, as well as a wide range of evidence available to determine program strengths 
and weaknesses. The self-study is submitted electronically both to the PRC Chair and to the 
Senate Analyst coordinating Program Review. 
 
The self-study consists of two parts, an Executive Summary, and Data Appendices.   The 
Executive Summary should be between 15 and 25 pages, and provide an overview and 
interpretation of the material covered in the Data Appendices.  The study should address the 
following questions: 


I. Introduction: Program Mission, History, Context 
II. What do you think you are doing?  
III. How are you doing it? 
IV. Who is doing it? 
V. How well are you doing it? 
VI. Future Directions/planning 


 
Most of these are self-explanatory and should be generated internally by the program/unit. 
Data to support questions III. and IV. can be provided with the assistance of the School 
Assessment Specialist and staff from the Office of Institutional Planning and Analysis (IPA) 
who will work with the program and UGC on their preparation.  
 
In the case of non-majors (i.e. General Education, free-standing minors) undergoing 
Program Review, the Coordinator of the program will meet with the PRC to determine the 
appropriate focus, as well as data for the review. 
 
The program self-study, other than the Table of Contents, may be organized in a way that 
makes sense to the program, especially for programs undergoing concurrent accreditation, 
such as ABET.  In cases where undergraduate and graduate program reviews take place 
simultaneously, the two PRCs will work with the program to determine the proper scope of 
the self-study. The questions below should serve as prompts, and should be answered as 
appropriate.    
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Table of Contents/ Contact Information 
 


I. Introduction  
This serves to orient the reader to both the Program itself, and the self-study, and can 
provide an overview of report, Program Mission, Program History, and internal and 
external contexts that shape the program.  Major changes in the program since the last 
review or initial program approval should also be highlighted. 
 
II. What do you think you are doing?  
How does your program envision its work?  This includes program philosophy, 
program goals, and program learning outcomes (PLOs). What do you want your 
students to learn, and how do you measure their learning outcomes?  How do these 
relate to School and University missions and goals, including institutional planning 
documents as relevant? How does the program support General Education? How does 
your program relate – in mission and goals – to other similar programs?  
 
III. How are you doing it? 
This includes curriculum, extra-curricular activities, co-curricular support, advising, 
recruitment and retention. How do you serve majors? Minors? Non-majors? How do 
these compare with comparable programs at peer institutions? Are there disciplinary 
guidelines or best practices that have shaped the curriculum? 
 
IV. Who is doing it? 
Overview of faculty, including non-senate lecturers, Senate faculty, and TAs; their 
qualifications and contributions to the program; their roles in planning and 
assessment.   


 
V.   How well are you doing it, and how do you know? 
This section should reflect on the results of annual assessments, the development and 
effectiveness of the Assessment Plan, and the ways the annual and cyclical 
assessments have been used to improve student learning, to improve teaching, to 
improve the learning environment, to improve student support, and to improve 
curriculum. It may also reflect on the adequacy of institutional support in improving 
both student learning and assessment itself.  It should also draw on relevant student 
data from IPA that is provided in the appendices, including time to degree, and where 
possible, disaggregated data on student outcomes (by major, ethnicity, high school, 
etc.) 
This data should be used to identify strengths and weaknesses of the program. 
 
VI. Future Directions/planning 
Summarize main points of current strategic plan, as well as any long-term thinking 
about the program. The program may wish in this section to suggest possible changes 
in the assessment plan. Future planning should reflect on enrollment trends in the 
program, current student/faculty ratios, necessary institutional support, and any other 
issues that impinge on sustainability. Note: if in the course of the self-study a program 
begins to think about changes to its curriculum, we recommend that these be outlined 
here, but not submitted to UGC for review until after the site visit has been completed. 
This section may also include any issue the program wants to bring up that would be 
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helpful to the review. 
 


Self-Study Data Appendices 
 
Documents from the Previous Program Review  
This section contains either the documents from the program’s previous review or the 
program’s approved proposal (for programs being reviewed for the first time). The PRC 
and/or Senate Analyst will provide one copy of the documents.  
 
Program Administration  


a. Administrative Profile  
The Administrative Profile is an overview of the organizational structure of the program.  
Provide the following information:  
 


• Program name: If the name of the program has changed since the program was 
approved, provide the history of the name.  


• Officers: List any current and past officers for program’s committees, and/or for any 
other aspects of program administrations (e.g., Chair, if applicable, advisor, etc.) 


• Administrative support staff 
 
b. Faculty Membership List  


Provide a list of the Senate faculty who have held membership in the program for the last 
three years, their academic titles, and school affiliations (if joint appointments).  
 
Student Information  


a. Current Undergraduate Students  
Provide a summary of current major and minor enrollments including: 
 


• Class status  
• Entering GPA, current GPA, standardized test scores  
• Retention, time to degree and GPA for graduating seniors over the past five years for 


all students and disaggregated by student profiles (gender, race/ethnicity, family 
background, income, first language, transfer student, etc.); if possible, comparison to 
national norms 


• Diversity: first generation, income, first language, race/ethnicity/ gender, family 
background, High School API 


• Number of double majors, number of students participating in undergraduate research 
projects, number of students participating in Honors tracks 


• Student/faculty ratios 
• Enrollment trends. 


 
The appropriate administrative units (e.g. Admissions office, Dean’s office, IPA) are 
responsible for furnishing this information.  
 


b. Alumni  
Provide a list of students who have graduated since the last review and include the following 
information:  
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• Student name  
• Year graduated  
• Most recent placement information: Graduate program or employer, job title 


City/state/country.  
 


c. Benchmark Data 
A benchmark data report will be provided to the program to be inserted in the self-study. This 
report is generated from Banner and includes the number of applicants and the number of 
degrees conferred. The report should be inserted in the self-review document. No other action 
is required for this section.  
 
Admitting and Advising Students  


a. Advising Guidelines  
Provide a copy of the advising guidelines for the program. Note: If a program has no advising 
guidelines, then the chair (or faculty representative) should discuss with the program faculty 
the need for the development of such guidelines.  
 
Any notices sent to students in the previous year that reference advising guidelines or other 
information that helps students in the program. 
 


b. Degree Requirements  
Each undergraduate program must have a document approved by the UGC that contains all of 
the degree requirements for the undergraduate degrees that it offers and must share this 
document with its students. A program may not impose requirements that have not been 
approved by UGC.  
 
Provide a copy of the program’s most recently approved degree requirements and a copy of 
the approval letter from UGC. If you do not have a copy of these documents contact the PRC 
and/or Senate analyst for assistance. Note: if the information is posted on the undergraduate 
program’s website it must include:  
 


• The date the degree requirements were approved by UGC; and  
• The exact wording of the document as approved by the UGC.  


 
c. Courses Taught  


Provide a list of the program’s core and elective courses, when they were taught and by whom  
for the past five years. Also provide a list of courses taught by program faculty for other 
programs, including General Education This information should be organized by year.  
 


d. Recruitment Materials  
• Current recruitment materials, such as brochures and website print-outs; and  
• Sample letters to applicants and admitted students and/or email messages used in place 


of a letter. 
• Include copies of letters and materials used by the School. 


   
Faculty Information  


a. Abbreviated CVs  
For each faculty member of the undergraduate program, provide an abbreviated CV (two 
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pages at the most) that  covers important career information and more detailed information for 
the last five years. Provide the following information:  
 


• Name  
• Highest degree, institution, year of degree  
• Area of expertise (two lines) 
• Membership on the program’s committees and other services to the program or 


university  
• Number of publications, performances, and exhibits and five key publications or works  
• Professional awards and honors (three lines maximum) 
• Conference participation and lectures; and  
• Service to the profession (including consulting, where appropriate).  


 
Co-curricular and Administrative support (as relevant) 
 
Learning Outcomes Assessment 
Include all assessment plans, annual reports, and a significant sample of direct evidence used 
to support the conclusions in the annual reports. Tabular presentation of the alignment 
between the learning outcomes of core and elective courses and the program learning 
outcomes. 
 
Additional materials 
Any additional materials, including information on comparable programs, disciplinary 
guidelines regarding best practices, that may be of use to the review team and which support 
the claims of the self-study. 
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Appendix III - Review Team 
The Review Team is chaired by a member of the PRC from UC Merced; it includes one other 
tenured Senate faculty from UC Merced; and two or three faculty from another peer 
institution.  At least one of those external faculty should be from another UC campus, and one 
from a peer institution.  Suggestions for potential review team members are solicited from the 
program under review as well as the relevant dean.  At least one member of the Review Team 
will have expertise in assessment.  Potential team members will be ranked by the PRC 
committee.  They will be contacted by the PRC member in charge of the review; and when 
they have accepted, they will be sent an official appointment letter. The Senate Office 
coordinates the Review Team travel, travel expense reimbursements and honoraria payments. 
 
The Program Review Committee, in consultation with the Deans and the Vice Provost for 
Undergraduate Education (VPUE), formulates a “standard” set of questions that the Review 
Team may (not “must”) use to guide its deliberations; most of the questions are used for all 
programs, but some are program-specific.  These are based on the Review Team Guidelines 
(see below) but may be more specific. The program is provided with the questions that are 
sent to the Extramural Team. 
 
About thirty days prior to the scheduled visit, the information from the program self-study 
and a package of additional information (contents of the package follow below) are sent by 
the Senate Analyst to each member of the Review Team. Members can request electronic or 
hard copies of the documents.  An identical information package is provided electronically to 
the members of the Program Review Committee. The program receives a copy of the package 
of the material without the faculty survey, but with a copy of the student survey from which 
the identifying questionnaire responses have been redacted for purposes of student/faculty 
confidentiality. The program does not receive a copy of the faculty survey. The School Dean 
and Executive Vice Chancellor/Provost receive only redacted copies of the student and 
faculty survey. 
The following items are included in the packets sent to members of the Review Team along 
with the Program self-study and a cover letter signed by the PRC chair: 
 


1. Tentative schedule for visit 
2. Results of confidential surveys of faculty and students 
3. Current UCM General Catalog 
4. Guidelines and Questions for reviewers 


 







 11 


Appendix IV - Review Team Guidelines 
UC Merced is interested in your overall assessment of the teaching and research 
accomplishments and potential of the unit you are reviewing. We are interested in the 
evaluation of the educational program and assessment practices, as well as comparisons to 
peer programs. Recommendations to increase resources may follow from your review, but are 
not in themselves the primary responsibility of the reviewers. 
 
It might be helpful to think of your review with the following questions in mind: 
 


1. Is the undergraduate program coherent in the areas of teaching, counseling, mentoring, 
and introduction to research for its students? Is it adequate in scope and depth to ensure 
education is appropriate for the B.A./B.S.?  How well does the program align with and 
demonstrably support UC Merced’s mission and goals, including General Education? 


 
2. Are the program goals clear and explicit in regards to what students should be learning 


in the major, and what skills and knowledge they should be taking away from each 
course? Is the program meeting its goals?  


 
3. What is the overall quality of the program with respect to the following? 


 
a. Faculty teaching for both majors and non-majors 
b. Student learning 
c. Student satisfaction 


 
4. Evaluate the program’s assessment of undergraduate students’ learning outcomes.  Is the 


assessment plan appropriate? Effectively administered? Is it used to improve teaching 
and learning?  Has the program had adequate support in developing and responding to 
its assessments?  The team may also wish to comment on its appraisal of student 
learning in the program, based on both examples of student work and the program’s 
assessments.  


 
5. Are students provided frequent opportunities to assess their skills and knowledge, and 


provided feedback to help them reflect on what they have learned and what they still 
need to learn? 


 
6. How well does this program prepare graduates for careers it says it supports? Would 


students from the program be viable candidates for graduate programs? Professional 
programs?   


 
7. Is the faculty quality and breadth of coverage adequate for a strong undergraduate 


program? 
 


a. Areas that should (must) be strengthened or added? 
b. Areas that should (must) be de-emphasized or removed? 
c. In which area should the next appointment (resources permitting) be made? 


 
8. In many fields, long-range planning and strategic choices about areas of teaching and 


research are necessary. Does the program provide an imaginative, workable long-range 
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plan that will allow it to make major contributions to the discipline and to pursue 
appropriate specializations with distinction? If not, what do you suggest? 


 
9. What would be needed for this program (or some component) to achieve national 


distinction giving due consideration to present UCM faculty resources compared to 
those available at top ranked programs elsewhere? 


 
10. Do students feel welcome in the major and is there adequate advising to meet their 


needs? 
 


11. How do students and faculty feel about class size in relation to program learning 
objectives? How do they feel about the proportion of classes taught by TA’s and non-
senate lecturers as opposed to regular faculty? How do students feel about grading 
standards and the responses they get to written work for their classes? 


 
12. Do the current administrative structures at UCM foster undergraduate education in the 


program you are reviewing? Are there closely related units, including co-curricular 
units, at UCM or other UC campuses with which more collaboration should be 
undertaken? Are there appropriate support facilities such as libraries, teaching and 
research space, computer labs and training? 


 
13. Is there sufficient interaction between the program and any campus programs with 


which it should interact? 
 


14. Do students find it reasonable to complete the major on a four-year schedule? 
 


15. Is the program doing enough to recruit high quality students? 
 


16. Are there any questions we have not asked that you feel should be addressed? 
 
We are aware that each program under review presents a special set of circumstances and that 
your review will need to take these distinctions into account. We intend these guidelines to be 
suggested topics that you may want to pursue rather than prescriptions of the process. As an 
External Reviewer, you should feel entirely free to pursue what avenues of investigation will 
yield constructive and relevant insights into the particular programs. We hope to obtain well 
thought-out and forthright judgments of where we stand in the academic picture, so that UCM 
may best capitalize on its strengths and take effective steps to correct weaknesses. The 
Academic Senate will give serious consideration to whatever directions you believe to be 
most worthwhile in achieving those ends. 
 
Any questions concerning the review should be directed to the PRC Chair with a c/c to the 
Senate Analyst. 
 
Review Team Visit  
The review team visit is scheduled by the PRC Chair with the assistance of the Senate 
Analyst. It generally begins with a dinner, followed by a day or day and a half of meetings on 
campus.   The initial dinner should include the Review Team, the PRC Chair, the Dean of the 
School and/or VPUE, the Program Chair, and a representative of Student Affairs; other 
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people may be included as appropriate. 
 
The first morning of the visit begins with a meeting with the PRC Chair and UGC Chair, who 
will outline procedures and note any special issues for the review. Meetings will be scheduled 
with the Dean and appropriate Associate Dean for the discipline, the VPUE, the EVC, and a 
representative for Student Affairs. In addition, the Review Team meets with the Program 
Chair, the coordinator of Undergraduate programs, and with the faculty as a whole. A 
separate meeting with non-Senate faculty, TAs, and lab staff is also scheduled. Finally, the 
team meets with students and with faculty from closely related programs. As appropriate, 
there may be a tour of the facilities.    
 
The final activity of the review team is an exit interview.  The team meets with the PRC 
Chair, the UGC Chair, the Dean, VPUE, and EVC as well as the Program Coordinator to 
deliver an oral summary of their findings and recommendations. 
 
Review Team Report 
The review team is asked to provide an assessment of the quality of faculty, students, and the 
program; effectiveness of learning outcomes assessment; areas of strengths and weaknesses; 
advice on areas to remove or strengthen; adequacy of facilities; morale, and any other issues 
they wish to address. They are also asked to provide recommendations for faculty or 
programmatic development. While these findings are summarized in the exit interview, the 
review team is also asked to furnish a written report of approximately 5-10 pages within four 
weeks of their visit. Recommendations for change and future development should be 
prioritized by level of significance; the review team may, at its discretion, recommend a 
shorter time between reviews than is usually the case. When the review team report is 
received, the honoraria are sent to the reviewers. 
 
The review team will submit their report to the PRC and UGC Chair within one month of the 
site visit. A copy will be sent to the Senate Analyst. 
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V. Follow Up 
After the review team report is received, the PRC Chair will send a copy to the program 
coordinator. The Program Chair will have the opportunity to review the report for factual 
inaccuracies and misperceptions; any corrections should be submitted to the PRC within two 
weeks. The PRC will forward the review team report, along with any corrections submitted 
by the program, to UGC.  UGC will receive the report, and forward it to the Chair of the 
Program, the relevant Dean, the VPUE, the EVC, and any other relevant parties.   
 
Response Phase 
In the semester following receipt of the Review Team Report, the program faculty will 
discuss its recommendations with the Dean and any other relevant people. The program shall 
seek and collect input from all constituents (faculty, students, and administration) and prepare 
a detailed response.  The program response consists of a narrative response and a detailed 
action plan, including a revised assessment plan.  While the narrative response is the work of 
the program alone, the action plan may be developed collaboratively with (as appropriate) the 
Dean, the VPUE, faculty in adjacent programs, and representatives of the PRC or UGC.  The 
action plan should include a timetable and an outline of the resources needed. 
 
The program response, including the action plan, are both approved by the Dean, and 
submitted to the PRC by the end of November.  When the PRC determines that the response 
adequately addresses the concerns of the report, it proposes to UGC that the Program Review 
be closed.  A Program Review is not closed until the PRC agrees that the response to the 
review is adequate.  If a review is not closed, the PRC and UGC may implement curricular 
sanctions, and may recommend administrative sanctions to the Dean and EVC.   Sanctions 
may include a moratorium on faculty appointments, undergraduate admissions or other 
actions. 
 
In the following months, the recommendations will be implemented as appropriate through 
revisions to the Program Strategic Plan, the Dean’s budget requests to the EVC/Provost, and 
any revisions of policy/ies and program(s) that are submitted to UGC.    
 
CLOSING THE REVIEW:  When the program’s response has been approved, the PRC will 
recommend to UGC that the Program Review be closed. 
 
DISTRIBUTION OF CLOSED REVIEW MATERIALS: Copies of the unedited review team 
report, the program’s response, and other pertinent documents shall be sent to the Chancellor, 
EVC/Provost, College Dean and the UCM Office of the Academic Senate, as well as the 
Senate-Administration Committee on Assessment (SACA). File copies of these documents, 
along with the original self-study and the results of the student and faculty surveys, will be 
stored in the Office of the Academic Senate. A brief summary of the programs reviewed and 
UGC actions are included in the UGC Annual Report to the Academic Senate, Merced 
Division. 
 
CONFIDENTIALITY: Undergraduate Program Reviews will be treated with confidentiality 
until they are closed. The self-study, the review team report, and the final implementation 
plan are open to examination after the Review is closed.  The results of student and faculty 
surveys are available only in redacted form.  Particular documents and sections of the report 
may be maintained as confidential documents available only as needed for particular reasons 
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at the request of either the Program or the PRC.  Petitions to review confidential material will 
be reviewed by the PRC.    
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To: Maria Pallavicini, Co‐Chair, Senate‐Administrative Council on Assessment 
Date: 2 September 2010 
 
From: Gregg Camfield, Chair WASC Steering Committee 
 
RE:  Report and Conclusions regarding the review of the 2009 Program Learning Outcomes 
Assessment Reports 
 
Please find attached a report outlining the work and conclusions of the Ad‐Hoc Committee to 
Review the 2009 Academic Program Learning Outcomes Assessment Reports (PLO Reports), 
formed in spring 2010 under the auspices of the WASC Steering Committee.   
 
The committee was charged to 1) provide formative feedback to individual academic programs 
regarding their first PLO assessment efforts, 2) establish baseline data describing the degree to 
which academic assessment efforts are developed as evaluated using the Rubric for the Report on 
PLO Assessment, 3) identify common assessment or student learning‐related strengths, 
weaknesses or potential issues as foci for further study or action, and 4) identify program 
assessment efforts to be highlighted in the EER Report.  
 
Upon reviewing the PLO Reports of twenty‐three programs, the committee came to the following 
conclusions.  
 


1) Two notable strengths of the reported assessment practices were the widespread use of 
assessment results to inform curricular change and, for many programs, the degree of 
faculty involvement in programmatic assessment activities.  


 
2) For most programs, continued development is needed to achieve a transparent, 


collaborative, programmatic approach to assessment. Development efforts should be 
focused primarily on the practices associated with three foundational criteria of the rubric ‐ 
Assessable PLOs, Valid Evidence, and Reliable Results.  


 
3) A majority of programs need to develop one or more lines of indirect evidence of student 


learning to complement the direct evidence gathered.  
 


4) To support development, programs should continue to evaluate their annual assessment 
practices by using the Rubric for the Report on PLO Assessment.  
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5) To support development, efforts should be made to further establish a common 
assessment‐related vocabulary and set of expectations and tools across academic 
programs.   


 
Related to student learning, the committee recognized that  
 


6) Communication skills, particularly writing, may benefit from development efforts focused 
at the disciplinary level.  Further investigation is warranted.  


 
Additionally, the committee noted that it will be important to  
 


7) Update the annual PLO Assessment Report format to ensure that programs archive with 
their report the rubric used to evaluate student work together with representative 
examples of scored student work.  This will support calibration and comparison when 
revisiting the PLO as well as the examination of student learning achievements during 
program review. WASC will also expect this material to be available in future accreditation 
reviews.  


 
8) Remind programs that have revised PLOs to update catalog, websites, and syllabi and 


consider the implications of these modifications for the alignment of the program’s 
curriculum across courses and for course‐level student learning outcomes.  


 
Finally, the committee identified the following programs as potential candidates to be highlighted 
in the Educational Effectiveness Review Report:  Core 1, Environmental Engineering, History, 
Mechanical Engineering, Physics, and Spanish Minor. The committee recognized that the final 
selection would depend upon the larger context of the report.  
 
In keeping with the committee’s charge to provide program‐specific feedback, each Faculty 
Assessment Organizer (FAO) has received program specific feedback together with a copy of the 
committee’s final report to the WASC Steering Committee.  
 
With this memo, the WASC Steering Committee also forwards to SACA a copy of the feedback 
provided to each program, which is to be communicated, in keeping with SACA’s policies, to 
additional relevant stakeholders (e.g. Deans) and to be archived.  
 
Please let me know if you have any questions regarding these materials.  
 
Sincerely,  


 
Gregg Camfield 
Professor and Chair, WASC Steering Committee  
 
Enc: PLO Feedback All Programs Sept 2010; Summary Report PLO Assessment Sept 2010 







 1


 
Final Report of the 


Ad‐hoc Committee for Review of 2009 Academic Program Learning Outcome Assessment Reports 
September 2, 2010 


Prepared by Laura E. Martin 
WASC Coordinator 


 
Introduction 
 
This report summarizes the work and results of the ad‐hoc committee to review the 2009 Academic 
Program Learning Outcome Assessment Reports (PLO Reports) formed under the auspices of the WASC 
Steering Committee in Spring 2010, and charged to 1) provide formative feedback to individual 
academic programs regarding their first PLO assessment efforts, 2) establish baseline data describing 
the degree to which academic assessment efforts are developed as evaluated using the Rubric for the 
Report on PLO Assessment (Appendix A), 3) identify common assessment or student learning‐related 
strengths, weaknesses or potential issues  as potential foci for further study or action, and 4) identify 
program assessment efforts to be highlighted in the EER Report. 
 
The committee reviewed twenty‐three PLO Reports, representing 15 undergraduate majors, six stand 
alone minors, one graduate program, and Core 1 (Appendix B). Reports for four undergraduate majors 
and 2 stand alone minors1 were unavailable at the time of review. The committee’s conclusions, results, 
and methods follow. 
 
Conclusions 
 
As represented in the Rubric for the Report on PLO Assessment, a foundational purpose of annual 
assessment and reporting is to cultivate an intentional, transparent, collaborative, and thereby 
programmatic approach to fostering student intellectual development within a degree granting 
program.  Over time, these activities should result in a well‐aligned and integrated set of courses 
(curriculum) taught to support student achievement of a comprehensive set of program learning 
outcomes (PLOs), for which the criteria and standards of student performance are detailed more 
specifically through instruments like programmatic rubrics.   
 


The Rubric for the Report on PLO Assessment supports development of these attributes through 
criteria and standards that ask faculty to  
 


 Collaboratively develop a shared set of explicit expectations for student intellectual 
development by graduation (Assessable PLO and Valid Evidence criteria). 


 Collaboratively develop and apply tools to investigate student development and achievement 
of these expectations that should be a product of the program’s curriculum rather than a single 
course (Valid Evidence and Reliable Results criteria). 


 Take action as a program to improve student intellectual achievements and to refine the 
assessment practices (Results Summary and Conclusions and Recommendations criteria). 


                                                 
1 Majors: Bioengineering, Economics, Management, and Materials Science and Engineering. Minors: American Studies and 
Service Science. These latter programs have fewer than 5 students each.  
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 Record these actions and decisions to allow current and future faculty to connect their own 
course curricula and instructional practices to these results as appropriate (all criteria). 


 
Programs should be working to reach the Developed standard.  
 
Based on the aggregated results of report reviews, the ad‐hoc committee came to the following 
conclusions related to the degree of development of assessment practices across academic programs 
and associated needs. 
 


1) Two notable strengths of the reported assessment practices were the widespread use of 
assessment results to inform curricular change and, for many programs, the degree of 
faculty involvement in programmatic assessment activities.  


 
2) For most programs, continued development is needed to achieve a transparent, 


collaborative, programmatic approach to assessment. Development efforts should be 
focused primarily on the practices associated with three foundational criteria of the rubric ‐ 
Assessable PLOs, Valid Evidence, and Reliable Results.  


 
3) A majority of programs need to develop one or more lines of indirect evidence of student 


learning that complements the direct evidence gathered.  
 


4) To support development, programs should continue to evaluate their annual assessment 
practices by using the Rubric for the Report on PLO Assessment.  


 
5) To support development, efforts should be made to further establish a common 


assessment‐related vocabulary and set of expectations and tools across academic programs.   
 
Related to student learning, the committee recognized that  
 


6) Communication skills, particularly writing, may benefit from development efforts focused at 
the disciplinary level.  Further investigation is warranted.  


 
Additionally, the committee noted that it will be important to  
 


7) Update the annual PLO Assessment Report format to ensure that programs archive with 
their report the rubric used to evaluate student work together with representative 
examples of scored student work.  This will support calibration and comparison when 
revisiting the PLO as well as the examination of student learning achievements during 
program review.  WASC will also expect this material to be available in future accreditation 
reviews.  


 
8) Remind programs that have revised PLOs to update catalog, websites, and syllabi and 


consider the implications of these modifications for the alignment of the program’s 
curriculum across courses and for course‐level student learning outcomes.  
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Finally, the committee identified the following programs as potential candidates to be highlighted in 
the Educational Effectiveness Review Report:  Core 1, Environmental Engineering, History, 
Mechanical Engineering, Physics, and Spanish Minor. The committee recognized that the final 
selection would depend upon the larger context of the report.  
 
Specific details related to be the above conclusions are available the Results section of this report.  


 
Results  
 
Establishing Baseline Data on Program Assessment  
 
PLO Reports communicated a wide diversity of assessment‐related strengths, many of which were 
unique to individual programs. Broad faculty involvement was the most frequently recognized 
strength; it was noted in response to 39% of the reports.  
 
Figure 1 summarizes the degree of program development for each of the rubric’s five criteria, in the 
aggregate and by School, as assessed by the ad‐hoc committee. 
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Figure 1. Results of the committee‐based assessment of the level of development of the 2009‐2010 
Program PLO Reports as evaluated using UC Merced’s Rubric for the Report on PLO Assessment. For 
each  of  the  rubric’s  five  criteria,  the  percentage  of  reports  judged  to  be  at  each  level  of 
development ‐ Initial (I), Emerging (E), Developed (D), Highly Developed (HD) or intermediate to two 
levels (for example, I/E) ‐ is summarized below by School (n=23).  
 


These results indicate that  
 


1) In the aggregate, UC Merced’s academic programs are moving toward Developed assessment 
structures and practices, with most reporting programs assessed to be Emerging or better for 
all five of the rubric’s criteria. 


 
2) The criteria associated with the key foundational practices of transparent, collaborative 


programmatic practices ‐ Assessable PLOs, Valid Evidence, and Reliable Results ‐ are most in 
need of development, with approximately 50% of programs assessed as Emerging or lower in 
these categories.   


 
3) Assessment results are being connected to curriculum and instructional practices even in these 


earliest stages, as a majority of programs (~60%) reached the Developed or Highly Developed 
standard with respect to the Results Summary and Conclusions and Recommendations criteria. 
Indeed, approximately 90% of reporting programs identified changes to be made to the 
curriculum as a result of the assessment process.  


 
 
Figure 2 summarizes the degree of agreement between the committee’s assessment of program 
development and each program’s self‐assessment with respect to the rubric’s five criteria.   
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Figure  2.  Comparison  of  program  and 
committee  assessments  of  PLO  Reports 
using UC Merced’s Rubric for the Report 
on  PLO  Assessments.  For  each  of  the 
rubric’s  five  criteria,  a  figure  below 
describes  the  percentage  of  program 
self‐assessments  were  a)  at  least  one 
level  of  development  lower  than  the 
committee’s assessment, b) the same as 
or with‐in one‐half  level of committee’s 
assessment, and c) at  least one  level of 
development  higher  than  the 
committee’s (n=18 for all criteria, except 
Results Summary with an n=17). 
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The strong agreement between committee and program assessments for nearly all criteria  
 


1) Lends support to the conclusions regarding the current level of assessment‐related 
development among reporting academic programs.   


 
2) Indicates that the rubric is supporting the development of a shared, foundational, 


understanding of the expectations of assessment practices and reporting across academic 
programs.  


 
The agreement between committee and program assessments was weakest for the Reliable Results 
criterion, with a third of program self‐ratings exceeding those of the committee by at least one level 
of development. Allowing for the possibility that low committee scores and relatively high program 
self‐ratings may reflect abbreviated reporting rather than actual practice, the results suggest that 
many programs need to formalize the calibration (norming) process. This will increase confidence in 
the conclusions of assessment work and promote shared understandings that feedback into course‐
based instruction to better support achievement of programmatic curricular goals.   
 
To more precisely identify the assessment practices in need of development, Table 1 provides the 
most common suggestions made to programs and their relationship to the three criteria specifically 
identified for attention ‐ Assessable PLOs, Valid Evidence, and Reliable Results.  Suggestions 1, 2, 5, 
and 6 describe practices essential to establishing a collaborative, programmatic approach to 
improving student learning through assessment.   


 
Table 1: The most common suggestions for improving assessment practices in relation to the rubric 
criteria each supports.  


Committee Suggestion 


Rubric Criteria Addressed by Committee 
Suggestion 


Assessable 
PLOs 


Valid Evidence 
Reliable 
Results 


1) Further elaborate rubrics to describe more precisely the 
criteria and standards used to evaluate student work so that a) 
faculty engaged in the assessment process are using shared 
rather than personal criteria to evaluate student work, and b) 
faculty, including future faculty, who are not directly involved 
in the assessment process can see their colleagues’ 
expectations for student learning in relation to a PLO.  


x  x   


2) In the absence of a capstone course or assignment, 
strategically select examples of student work from a number of 
courses so that the assessment results enable conclusions 
about the program’s efficacy in bringing about student learning 
as opposed to that of a single course.  Alternatively, explain 
why student work from a single course is expected to represent 
learning facilitated by the program’s curriculum, rather than 
just that of the course.  


  x   
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Committee Suggestion 


Rubric Criteria Addressed by Committee 
Suggestion 


Assessable 
PLOs 


Valid Evidence 
Reliable 
Results 


3) Consider more explicitly the alignment between the assessed 
student work and the PLO. Do the assignments elicit student 
responses that allow the program to evaluate achievement of 
the PLO? 


x  x   


4) Develop lines of indirect evidence to complement and 
support results of direct assessment. 2 


  x   


5) Formalize calibration processes in order to increase 
confidence in conclusions and develop shared understandings 
to take back to individual courses.  


    x 


6) Determine inter‐rater reliability in order to, as necessary, 
take steps to improve agreement among faculty and 
confidence in conclusions. 


    x 


 
Emerging themes 
 
The committee identified several recurrent issues or themes related to both student learning and 
assessment.  
 
With respect to student learning, several programs noted that  
 


 Student written communication skills and mathematical expression confounded the 
assessment of student knowledge and intellectual skills. 


 
With respect to assessment, the committee noted the need to 


 


 Develop a programmatic approach to assessment that involves identifying student work 
that reflects learning due to the program’s curriculum rather than that of a single course. 


 Develop explicit rubrics that are appropriate/well‐aligned to the assessment task.  


 Continue to address the challenge of assessing forms of evidence that are not easily 
susceptible to criteria, for example, complex narrative. 


 Develop indirect evidence of student learning that complements direct evidence. 


 Improve faculty calibration.  
 


                                                 
2 Only 43%, of the 95% of programs that worked with direct evidence, used some form of indirect evidence as well. The 
absence of indirect evidence contributed in part to approximately 60% of programs being identified as emerging or 
emerging/developed for the Valid Evidence criterion. Programs that gathered indirect evidence, particularly through 
student interviews, typically described these results as being very informative and as practices that will be continued. In 
several cases, student perspectives on the program independently supported faculty observations or conclusions based on 
direct evidence of student performance. WASC also expect multiple lines of evidence. 
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Programs to Potentially Highlight in the Educational Effectiveness Review Report 
 
Based on the quality of the assessment work and results, the following programs were identified as 
potential candidates to be highlighted in the Educational Effectiveness Review Report:  Core 1, 
Environmental Engineering, History, Mechanical Engineering, Physics, and Spanish Minor. The 
committee recognized that the final selection would depend upon the larger context of the report.  


  
Methods 
 
The ad‐hoc committee included six individuals, consisting of faculty and staff from each School and 
Core 1/General Education (Appendix C).  Each PLO Report was reviewed by a primary and secondary 
reviewer guided by a template (Appendix D) constructed around the Rubric for the Report on PLO 
Assessment (Appendix A). Following an in‐person norming session focused on an example report, 
reviews were conducted asynchronously with primary reviewers forwarding completed reviews to 
secondary reviewers. After reading the PLO Report, secondary reviewers then considered the primary 
reviewer’s summary comments and, as necessary, noted any supplemental or discrepant points. 
Primary and secondary review responsibilities were split evenly among committee members. Workload 
was distributed in this way to reduce the workload associated with reading and evaluating a large 
number of reports near the end of the semester.  
 
Through this process, reviewers 
 


1) Rated the program’s level of development for each of the rubric’s five criteria;  
2) Identified two or three assessment practices to be strengthened, based on the rubric criteria 


identified in step 1 to be most in need of development; and 
3) Identified one to two strengths of each program’s assessment practices. 


 
For the few cases in which the two reviewers’ rubric‐based ratings disagreed by one level of 
development (ex. emerging versus developed), the average rating was calculated (ex. 
emerging/developed). For half‐step differences in rater scores (ex. intermediate/developed versus 
developed), the shared level of development was calculated (ex. developed). Reviewers never 
disagreed by more than one level of development.  
 
To identify frequently observed assessment or student learning‐related strengths, weaknesses or 
potential issues, reviewers’ narrative comments were coded and the frequency of each code was 
calculated.  Using these results, the committee identified common assessment or student learning‐
related themes or issues to be addressed during an in‐person meeting.   
 
Finally, to gain some sense of how useful the rubric is for communicating assessment‐related 
expectations and to gauge each program’s impression of the quality of its assessment work, the 
committee’s rubric scores were compared to the rubric‐based self‐evaluations each program reported 
in its PLO Report.  
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Appendix A: UC Merced’s Rubric for the Report on PLO Assessment. 
 







RUBRIC FOR REPORT ON PLO ASSESSMENT  
Center for Research on Teaching Excellence 


 
Based on C. Jenefsky & JFKU Program Review Council (2008) and WASC rubrics (2007) 


Criterion  Initial  Emerging  Developed  Highly Developed 


Assessable 
Program Learning 
Outcome (PLO) 
 


PLO does not identify what 
students can do to demonstrate 
learning (vague, immeasurable 
verb statements like “students 
understand major theories”).  No 
rubric developed. 


PLO indicates how students can 
demonstrate learning.  Action verb 
may be general and the PLO may not 
be observable or measurable.  
Assessment criteria1 have not been 
identified or are incomplete.  Rubric 
in early stages of development. 


PLO describes how students can 
demonstrate learning, identifying 
observable and measurable results.  
Criteria are articulated in the form of 
a rubric, criteria and standards1 may 
need further development to be more 
meaningful and consistently applied.  


PLO specifically describes how 
students can demonstrate learning.  
Rubric clearly articulates explicit 
criteria and standards1 for assessing 
the PLO, identifies the most important 
aspects of student learning, and 
includes descriptions of student 
performance at varying levels. 


Valid Evidence  
 


It is not clear that potentially valid 
evidence is collected for the PLO 
and/or individual faculty use 
personalized rather than 
programmatic criteria and 
standards1 to assess student work 
or performance. 


Faculty have reached general 
agreement on the types of evidence 
to be collected for the PLO but may 
not include both direct and indirect 
forms.  Evidence needs to be further 
focused or aligned with PLO or 
emerging criteria to produce truly 
meaningful and useful results. 


Faculty collect relevant & sufficient 
evidence for each outcome, including 
both indirect and direct evidence.  
Assessment instruments (ex. rubric) 
assess the level of student attainment. 
Evidence is aligned with the PLO 
and assessment criteria to enable 
meaningful results and conclusions. 


Assessment criteria have been pilot-
tested and refined over time, usually 
shared with students.  Direct and 
indirect evidence are designed to 
mutually inform conclusions. 
Feedback has led to refinements in the 
assessment process. 


A
SS
ES
SM


EN
T 
M


ET
H
O
D
S 


Reliable Results 
 


Reviewers of student work are not 
calibrated to apply assessment 
criteria in a uniform way; there are 
no checks for inter-rater reliability 


Reviewers are calibrated to apply 
assessment criteria in a uniform way 
or faculty routinely check for inter-
rater reliability. 


Reviewers are calibrated to apply 
assessment criteria in a uniform way 
and faculty routinely check for inter-
rater reliability. 


Reviewers are calibrated, and faculty 
routinely find assessment data to have 
high inter-rater reliability. 


Results Summary 
 


Results (data table or other means) 
are not included in report.     


Results (data table or other means) 
are included but unclear or missing 
key data.     


Results clearly delineated for each 
line of evidence in tabular or other 
summary formats. May reference 
benchmarks or other expectations. 


Results clearly delineate each line of 
evidence, indicating various levels of 
achievement.  Includes benchmarks. 


RE
SU


LT
S 
&
 C
O
N
CL
U
SI
O
N
S 


Conclusions & 
Recommendations 


Report identifies implications but 
no recommendations for 
improvement in student learning 
or assessment practices and no 
explanation of how these claims 
are derived.  No reasoning offered 
in support of claims.  


Report identifies some conclusions, 
implications, and recommendations 
for improvements regarding student 
learning or assessment, but the 
claims are vague or questionably 
related to results. Support for claims 
is occasionally insufficient.   
Questions of validity or reliability are 
not discussed. Results may be 
discussed by limited number of 
faculty, recommendations may be 
difficult to implement due to lack of 
convincing results and/or limited 
faculty involvement or support. 


Report clearly articulates 
conclusions, implications and 
recommendations for improvement 
regarding both student learning and 
assessment and which could be 
drawn from results. Includes some 
consideration of the reliability and 
validity of results.  May offer vague 
support for some claims. Results 
have been discussed by many faculty 
and recommendations likely to be 
implemented due to faculty 
involvement and support and quality 
of assessment work.  


Report articulates a well-reasoned 
critique of conclusions, implications, 
and recommendations that could be 
drawn from the results for both 
student learning and assessment.  
Includes a well-reasoned discussion of 
validity and reliability of results. 
Faculty discuss results, plan needed 
changes, secure necessary resources, 
and implement changes.  Efforts to 
collaborate with others, such as 
librarians or student affairs 
professionals, to improve results.   


                                                 
1 Criteria are the specific skills or abilities to be measured.  Standards describe the levels of performance for a given criterion (ex. proficient to exemplary). 



Administrator

Text Box

Laura E. Martin & Anne Zanzucchi, Center for Research on Teaching Excellence, University of California, Merced. 2009.







RUBRIC FOR REPORT ON PLO ASSESSMENT  
Center for Research on Teaching Excellence 


KU Program Review Council (2008) and WASC rubrics (2007) 
 
Based on C. Jenefsky & JF


 
This rubric has five major criteria: 
 


(1) Assessable Program Learning Outcomes:  Program learning outcome should be reasonable and appropriate for the degree level. If national 
disciplinary standards are available, the PLO may reflect those priorities.  To be assessable, it should involve specific, active verbs with 
supporting details describing how students will demonstrate their learning. For instance, avoid verbs of general cognition such as “know” or 
“understand” and instead use verbs like “demonstrate by” or “solve” that show how learning is applied. Through discussion of examples of 
student work and perhaps course-specific rubrics used by faculty, faculty groups have agreed on explicit criteria2 and elaborated a program-
level rubric.   For more information, see <http://crte.ucmerced.edu/program-learning-outcomes-resources>.  


 
(2) Valid Evidence:  To be valid, evidence must be discussed among faculty and aligned with both the expectation(s) described by the PLO and 


the criteria2 faculty use to evaluate student learning. Valid evidence is also linked to sample size or sampling approach, so as to be 
representative of a norm.  For more information, see the appended selection on sample sizing from Linda Suskie’s Assessing Student 
Learning: A Common Sense Guide (2004).   


 
(3) Reliable Results: Reliable results stem from agreement among faculty about the standards2 used to evaluate student work, usually as 


articulated in a faculty-developed, program-wide rubric. Agreement about how to apply these standards in the evaluation of student work (i.e. 
calibration) is rooted in discussion and practice.  Some questions to consider are: How do faculty promote calibration? How do faculty check 
for calibration? I.e. when faculty apply a rubric to student work, how consistently do they reach the same conclusions (i.e. exhibit inter-rater 
reliability)?  If results are inconsistent, how can inter-rater reliability be improved? 


 
(4) Summarizing Results:  When drafting a results chart (data table or other means), it is important to consider multiple audiences.  How would 


faculty within your department understand the results?  If viewed by outside stake-holders like students, faculty from other programs, 
administrators, parents, etc., would they reach similar conclusions?  Comparing the results to previous results in your program, expectations 
your program has set for student learning, or to results of similar programs within or outside of the UC (i.e. benchmarking) can provide 
context for interpreting the results.   


 
(5) Conclusions and Recommendations:  An effective conclusion closes the loop by analyzing results and implementing change. The narrative 


should address some probable conclusions based on the results.  For example, if students were not given a clear incentive to participate in a 
particular assessment, the results may not be completely reliable as students may not have been motivated to perform at their best. Specific 
actions and a timeline for implementation should also be provided since the goal is to gather data to improve both student learning and the 
ability to engage in effective assessment.  Changes might include improving the assessment process or curriculum, examining curriculum 
content in support of skill development, changing pedagogical practices, stimulating faculty discussion, simply re-examining program 
learning outcomes, or identifying ways student support services (tutoring, advising, the library) might contribute to increased student success.  


                                                 
2 Criteria are the specific skills or abilities to be measured.  Standards describe the levels of performance for a given criterion (ex. proficient to exemplary) and in doing so 
enable their measurement. 
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Appendix B: 2009 PLO Report Submission Record as of Spring 2010 when the review was conducted. 
 


School  Program Name  Program Type 
2009 PLO Report 


Submitted? 
SoE  Bioengineering  Major  No 


  Computer Science & Engineering  Major  Yes 


  Environmental Engineering  Major  Yes 


  Materials Science & Engineering  Major  Yes 


  Mechanical Engineering  Major  No 


  Environmental Systems  Graduate  Yes 


       


SNS  Applied Mathematics  Major  Yes 


  Biology  Major  Yes 


  Chemistry  Major  Yes 


  Earth Systems Science  Major  Yes 


  Physics  Major  Yes 


  Natural Sciences Education Minor  Minor  Yes 


       


SSHA  Anthropology  Major  Yes 


  Cognitive Science  Major  Yes 


  Economics  Major  No 


  History  Major  Yes 


  Literatures & Cultures  Major  Yes 


  Management  Major  No 


  Political Science  Major  Yes 


  Psychology  Major  Yes 


  Sociology  Major  Yes 


  American Studies  Minor  Yes 


  Arts  Minor  Yes 


  Philosophy  Minor  Yes 


  Spanish  Minor  Yes 


  Service Science  Minor  Yes 


  Writing Minor  Minor  Yes 


       


College 
One 


Core 1  GE  Yes 
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Appendix C: Roster of the Ad‐hoc Committee for PLO Report Review, Spring 2010. 
 


Name  Title & Relevant Committee Memberships  School/ Unit Affiliation 


Gregg Camfield  
Professor, Chair of the WASC Steering Committee; 
member Senate‐Administrative Council on 
Assessment 


SSHA 


Tom Hothem 
Lecturing Faculty; member of the WASC Steering 
Committee 


SSHA & Core 1 (GE) 


Valerie Leppert  Associate Professor  SoE 


Laura Martin 
WASC Coordinator, Assessment Coordinator, 
member of the WASC Steering Committee, member 
Senate‐Administrative Council on Assessment 


Center for Research on Teaching 
Excellence 


Masa Watanabe 
Director of Student Success, School of Natural 
Sciences 


SNS 


Jack Vevea 
Associate Professor, member of the WASC Steering 
Committee 


SSHA 
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Appendix D:  Review Template  
 


PLO Report Review: Instructions and Form 
 
Background: 
The goals of this PLO Assessment Report Review are to (1) provide feedback to programs on their 
assessment efforts, (2) identify and report back to each School’s faculty any assessment or student 
learning issues common to the School’s programs, and (3) identify programs whose results might serve 
as case studies in our EER Report. To support this work, we will also (4) rate each program’s 
assessment efforts against the Rubric for the Report on PLO Assessment.  
 
Instructions: 
Primary Reviewers:  
For each PLO Report you review please complete the primary reviewer sections of the Review Form, 
then forward the completed forms to the secondary reviewer. 
 
Secondary reviewers: 
Please review the PLO Reports and the primary reviewer’s responses to the Review Form. In the 
secondary reviewer sections of the form, please note any differences with the primary reviewer’s 
conclusions, or any additional thoughts, you might have. Finally please submit completed Review 
Forms to Laura, lmartin@ucmerced.edu.  
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PLO Report Review Form 
 


1) Name of Program:____________________________ 
 


 
2) Please assess the program’s level of development with respect to each of the five criteria in the 


Rubric for the Report on PLO Assessment (Appendix B). Provide your conclusions, along with any 
supporting comments, in the table below as I (Initial), E (Emerging), D (Developed) or HD (Highly 
Developed).  A program can be assessed to fall between two levels of development, for example, 
I/E or E/D.  


 
 


Reviewer 
Assessable 


PLO  Valid Evidence 
Reliable 
Results 


Results 
Summary 


Conclusions & 
Recommendat


ions 


 
Primary 


         


 
Secondary 


         


 
 


3) Please provide the program with constructive feedback regarding its assessment practices.  (These 
comments will be excerpted and shared with the program on behalf of this committee, so please 
craft these with your colleagues in mind.) 


 
a) In one sentence, describe a clear strength of the program’s assessment efforts.  
 
  Primary Reviewer: 
 
 
 
  Secondary Reviewer: 
 
b) Based on the criterion (or criteria) identified in question 2 as needing the most development, 


and the corresponding supplemental questions provided in Appendix A, please identify two or 
three assessment practices to be strengthened.  


 
  Primary Reviewer: 
 
 
 
  Secondary Reviewer: 
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4) Please note what you might imagine to be emerging, shared themes related to the assessment 
process and/or student learning results.   
 
Primary Reviewer: 


 
 
 


Secondary Reviewer: 
 
 
5)  Briefly evaluate the potential of the program’s assessment work as a case study for our EER report. 


Relevant criteria include: 


 Quality of assessment work, including most importantly evidence of assessment‐based 
actions to improve student learning.  


 Illustrative of a commonly observed approach to assessment.  


 Illustrative of trends or common conclusions emerging from PLO Reports.  
 
 


Primary Reviewer: 
 
 
 


Secondary Reviewer: 
 
 
 
6) Any outstanding thoughts or questions?  


 
Primary Reviewer: 


 
 
 


Secondary Reviewer: 
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APPENDIX A: A set of questions is provided below to help guide the identification of assessment 
practices to be strengthened in response to Question 3 above. To support this process, the questions 
are organized by the criteria that appear on Rubric for the Report on PLO Assessment. Please pay 
particular attention to italicized questions as they were specifically identified in the most recent WASC 
Commission Action Letter as important areas of development and so should have priority in feedback.   
 
Assessable PLOs: 


 As written, is the PLO measurable? Does it involve specific, active verbs that such as 
“demonstrate by” or “solve” as opposed to verbs of general cognition like “know” or 
“understand”? 


 Is the PLO likely to be understood by students? Of use to students?  


 To help faculty (and students as relevant) develop a shared understanding of what student 
mastery of the PLO looks like in practice, has a rubric been developed that articulates criteria3 
and standards4 of performance (for each criterion)? 


 
Valid Evidence: 


 Is a rationale for the assessment strategy provided? Does the program explain why a particular 
piece of work, or a particular course, is an appropriate focus for examining student 
achievement with respect to the PLO?  


 Related to the bullet above, does the assessment work have a program/PLO focus rather than 
course‐level focus? 


 Does the assessment method include at least one form of direct evidence (i.e. actual student 
work)?  


 Is the assessment measure going to produce results that bear on the PLO? (I.e. Is it aligned with 
the PLO?) 


 Will the sample size and sampling strategy produce results that represent the student norm? 


 Are multiple, complementary forms of evidence used to more precisely identify areas in need of 
attention and to strengthen confidence in the conclusions? (For example, direct and indirect 
evidence?) 


 
Reliable Results: 


 Did the program use a rubric with explicit standards and criteria to review student work and, 
thereby, promote agreement among reviewers about student proficiency?  


 Did at least two faculty members review each piece of student work?  


 Were faculty reviewers calibrated or normed with respect to explicit standards and criteria 
used to asses student work in order to promote agreement among reviewers about observed 
student proficiencies? 


 Did the program determine how consistently faculty reached the same conclusion with respect 
to a piece of student work (i.e. determine inter‐rater reliability)? 


 
Summarizing Results: 


                                                 
3 “The qualities we look for in student evidence.” (Driscoll and Wood, 2007) The specific skills or abilities to be measured. 
4 Standards describe the levels of performance for a given criterion (ex. proficient to exemplary). 
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 To gain a sense of the distribution of student performance relative to performance standards or 
levels of proficiency, does the program describe the percentage of students meeting specific 
levels of performance, for example, as described in a rubric? 


 Does the program identify a goal for the percentage of students meeting minimum or higher 
levels of proficiency? Are the assessment results evaluated in relation to this goal? 


 
Conclusions and Recommendations: 


 Are the program’s conclusions supported by the results?  


 Are issues related to the validity and reliability of the results considered in drawing conclusions 
and identifying actions to be taken on the basis of those conclusions?  


 As warranted, does the program propose some actions to be taken in response to their 
conclusions? Are the actions well‐aligned with the conclusions?  


 In order to promote improvements in student learning have the results, conclusions and 
proposed actions been shared with the faculty and approved by the faculty?  
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math undergrad program review survey


file:///C|/...ASC/EER/Drafts/Program%20Review/Program%20Review%20Evidence/Math%20Undergrad%20Survey%20Questionnaire.htm[11/24/2010 3:11:37 PM]


title


Applied Mathematics Program


 Why did you decide to major in Applied Mathematics?  What other majors, if any, were you thinking of
majoring in?


 Which emphasis track in the Applied Mathematics program did you choose?


 


I have not chosen an emphasis track


Computer science emphasis track


Computational biology emphasis track


Economics emphasis track


Engineering emphasis track


Physics emphasis track


Other emphasis track (please specify below)


 If you selected an "other" emphasis track above, please describe your emphasis below.


 When did you decide to become an Applied Mathematics major?


 


Before applying for admission


After applying for admission, but before enrolling


During first year at UC Merced


During second year at UC Merced


During third year at UC Merced







math undergrad program review survey


file:///C|/...ASC/EER/Drafts/Program%20Review/Program%20Review%20Evidence/Math%20Undergrad%20Survey%20Questionnaire.htm[11/24/2010 3:11:37 PM]


During fourth year at UC Merced


 What have been the best aspects of your experience as an Applied Mathematics major?


 What have been the most challenging aspects of your experience as Applied Mathematics major?


If you believe that a question below does not apply to you, please select "Not
Applicable".


 How would you rate...


 
Excellent


Very
Good Satisfactory Poor Unacceptable


Not
Applicable


 


 the computational
aspects of the
Applied Mathematics
program


 


 the theoretical
aspects of the
program


 


 your interactions
with faculty in the
program?


 


 the course content in
the program?


 


 the teaching styles in
the program?


 


 the availability of
classes in the
program?


 







math undergrad program review survey


file:///C|/...ASC/EER/Drafts/Program%20Review/Program%20Review%20Evidence/Math%20Undergrad%20Survey%20Questionnaire.htm[11/24/2010 3:11:37 PM]


 Which courses in the Applied Mathematics program did you find the most valuable?  (Please list up to
five courses, the first being the most valuable, the second the second most valuable, and so on.)


 1.


 2.


 3.


 4.


 5.


 Which, if any, courses would you like to see added to the Applied Mathematics program?


 Would you recommend this major to other students?


 
Yes


No


Don't know


 Why or why not recommend this major to other students?


 Do you have any other comments or thoughts about your experience as a student in the Applied
Mathematics program that you would like to share?







math undergrad program review survey


file:///C|/...ASC/EER/Drafts/Program%20Review/Program%20Review%20Evidence/Math%20Undergrad%20Survey%20Questionnaire.htm[11/24/2010 3:11:37 PM]


Thank you for completing the survey.  Please click the submit button below to save
your answers.
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PURPOSE AND SCOPE OF THIS GUIDE 
 
In July 2008, WASC issued its revised Handbook of Accreditation.  Among the changes in the new 
Handbook are updated requirements for institutions’ program review processes.  These new requirements 
focus on incorporating an outcomes-based analysis of student learning into program review and 
integrating the results of program review into an institution’s budgeting, planning and overall quality 
assurance processes.   
 
This good-practice guide is designed to assist colleges and universities with meeting the new program 
review expectations within WASC’s revised accreditation standards.  While it is useful for meeting the 
revised standards, the guide is framed in terms of ‘good practices’ for academic program review processes 
rather than accreditation compliance.   
 
This ‘good practice’ guide is not designed as a comprehensive instruction manual for how to implement 
outcomes-based program review.  There are many existing resources which serve this purpose (Allen, 
2004; Angelo & Cross, 1993; Bresciani, 2006; Bresciani, Zelna & Anderson, 2004; Huba & Freed, 2000; 
Maki, 2004; Suskie, 2004; Palomba & Banta, 1999; Walvoord, 1998; Walvoord, 2004).  Nor is this an 
instruction manual for how to integrate program review into broader institutional quality assurance, 
budgeting and planning processes.  Instead, it describes some of the key concepts and good practices 
implicit in an outcomes-based program review process in an effort to assist institutions with 
understanding the new WASC expectations.1 


                                                 
1 The following criteria (CFR = criteria for review) from the 2008 WASC Handbook (Standards 2 and 4) address 
program review and place it within the larger context of the need for each institution to develop an ongoing, 
comprehensive quality assurance and improvement system:  
 


All programs offered by the institution are subject to systematic program review. The program review process 
includes analyses of the achievement of the program’s learning objectives and outcomes, program retention 
and completion, and, where appropriate, results of licensing examination and placement, and evidence from 
external constituencies such as employers and professional organizations (CFR 2.7). 
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WASC’s program review requirement applies to academic AND co-curricular programs (CFR 2.11).  
This guide focuses on academic program review (primarily undergraduate although also including 
graduate) as a starting point and will be expanded at a later time to cover co-curricular program review, as 
well as review of administrative support units.   
 
There are three main sections to this guide: 


I. Framing concepts for a program review process that meets the new expectations 
II. Overview of components and steps for conducting an outcomes-based program review 


process 
III. Strategies for using program review results to inform planning and budgeting processes 
 


In addition, colleges and universities are encouraged to submit samples of their own outcomes-based 
program review guidelines so WASC institutions have a variety of models from which to customize 
their program review processes.  If you have a sample to share, please submit it electronically to: 
http://wascsenior.ning.com/forum/topics/good-practices-in-academic 


 
Highlighted throughout this guide are three features of program review processes which are expected 
under the revised WASC standards: 


 outcomes-based assessment of student learning and development 
 evidence-based claims and decision-making, and 
 use of program review results to inform planning and budgeting. 


 


                                                                                                                                                             
 
Planning processes at the institution define and, to the extent possible, align academic, personnel, fiscal, 
physical, and technological needs with the strategic objectives and priorities of the institution (CFR 4.2). 
 
Planning processes are informed by appropriately defined and analyzed quantitative and qualitative data, and 
include consideration of evidence of educational effectiveness, including student learning (CFR 4.3). 
 
The institution employs a deliberate set of quality assurance processes at each level of institutional 
functioning, including periodic program review.  These processes include assessing effectiveness, tracking 
results over time, using comparative data from external sources, and improving structures, processes, 
curricula, and pedagogy (CFR 4.4). 


 
Leadership at all levels is committed to improvement based on the results of the processes of inquiry, 
evaluation and assessment used throughout the institution. The faculty take responsibility for evaluating the 
effectiveness of the teaching and learning process and use the results for improvement. Assessments of the 
campus environment in support of academic and co-curricular objectives are also undertaken and used, and 
are incorporated into institutional planning. (CFR 4.6) 
 
The institution, with significant faculty involvement, engages in ongoing inquiry into the processes of 
teaching and learning, as well as into the conditions and practices that promote the kinds and levels of 
learning intended by the institution. The outcomes of such inquiries are applied to the design of curricula, the 
design and practice of pedagogy, and to the improvement of evaluation means and methodology. (CFR 4.7) 
 


Appropriate stakeholders, including alumni, employers, practitioners, and others defined by the institution, are 
involved in the assessment of the effectiveness of educational programs. (CFR 4.8) 


 
See also:  Table B, Addressing New Requirements in the Institutional Review Process (WASC, 2008) 
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The three highlighted features are explained in Section I.  The last feature—use of results to inform 
planning and budgeting—is probably the most challenging to achieve, yet the most important component 
for a review process to be effective and sustainable.  For this reason, we have devoted all of Section III to 
addressing this issue.  We recognize that this is still a nascent conversation within higher education.  We 
anticipate that this guide gradually will link to good practices from colleges and universities as they 
develop effective strategies for systematically using program review results for continuous improvement. 
 
Please note that this guide is not intended to be prescriptive; it provides guidelines only, since program 
review processes need to fit organically within an institution’s existing structural processes and 
values.  Moreover, this guide does not presume to offer a definitive explanation of the new requirements; 
rather, it is designed merely as a helpful resource toward implementing the new WASC standards. 
 
 
 


I.  FRAMING CONCEPTS 
 
This section provides a general overview of what a program review is and its relationship to accreditation 
reviews.  It also explains the three key features of the revised program review process addressed in this 
guide:  outcomes-based assessment of student learning, evidence-based claims and decision-making, and 
integration with planning and budgeting.  Combined, these three features shift program review from a 
traditional input-based model to an outcomes-based model, heighten attention to improving the quality of 
student learning, shift the focus from conducting an effective program review to using the results 
effectively, and facilitate integrating the results of program-level evaluations into larger institutional 
processes. 
   
A.  Definition and Purpose of Program Review 
A program review is a cyclical process for evaluating and continuously enhancing the quality and 
currency of programs.  The evaluation is conducted through a combination of self-evaluation, followed by 
peer-evaluation by reviewers external to the program or department and, usually, also external to the 
organization.  It is a comprehensive analysis of program quality, analyzing a wide variety of data about 
the program.  The results of this evaluation process are then used to inform follow-up planning and 
budgeting processes at various levels in the institution—program, department, college, university—and 
incorporated into the institution’s overall quality assurance system.  An institution’s program review 
process typically occurs on a regular cycle of five to eight years, meaning that each program/department 
is reviewed every five-eight years.   
 
Program review is a required element in the WASC accreditation process.  While accreditation attests to 
the institution’s capacity and effectiveness, it is not possible for WASC to review and evaluate every 
degree program in the course of an accreditation review.  Instead, WASC expects institutions to have 
processes that assure program currency, quality and effectiveness.  When implemented effectively and 
followed up deliberately, program review is a powerful means of engaging faculty in evaluating and 
improving programs in the organization.   
 
Even though required by WASC, the primary utility of program review is internal to an institution.  It 
provides a structure to foster continuous program improvement that is aligned with departmental, college 
and institutional goals.  Such improvements may include: 
 


 Developing or refining program learning outcomes and identifying appropriate means for 
assessing their achievement 


 Better aligning department, college and institutional goals 
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 Refining departmental access and other interventions to improve retention/attrition, and 
graduation rates  


 Making curricular and other changes to improve student learning and retention 
 Refining, reorganizing or refocusing curricula to reflect changes in the discipline or profession 
 Reorganizing or improving student support systems, including advising, library services, and 


student development initiatives to improve the academic success of students in the program 
 Designing needed professional development programs, including programs to help faculty learn 


how to develop and assess learning outcomes, to improve pedagogy, and to improve curricular 
cohesion 


 Reorganizing or refocusing resources to advance student learning or specific research agendas 
 Re-assigning faculty/staff or requesting new lines 
 Illuminating potential intra-institutional synergies 
 Developing specific action plans for modifications and improvements 
 Informing decision making, planning and budgeting, including resource re/allocation 
 Linking and, as appropriate, aggregating program review results to the institution’s broader 


quality assurance/improvement efforts 
 
 
B. Distinction between Types of Accreditation Review and an Institution’s Program 
Review Process 
 
Colleges and universities engage in a variety of review processes, including: 


 WASC Regional Accreditation 
 Specialized Program Accreditation and State Licensure 
 Institutional Program Review 


 
Each region of the U.S. has an institutional accrediting agency for colleges and universities.  The Western 
Association of Schools and Colleges Accrediting Commission for Senior Colleges and Universities (there 
is a separate Commission for community and junior colleges) is the accrediting body for the western 
region of the U.S. and several international institutions that have ties to the western region.   
 
WASC’s regional accreditation review evaluates whether the institution as a whole meets WASC 
standards.  This institution-wide review focuses on the capacity (personnel, curricula, student learning, 
finances, infrastructure, organizational processes, etc.) and effectiveness of the college or university to 
meet its particular mission and its documented results in fulfilling its educational goals and outcomes.  
WASC expects each institution to have its own ongoing system of quality assurance and improvement:  
program review and assessment of student achievement are key components of this system.  The forms of 
external review described below are part of such a system, not a series of separate, disconnected 
activities. 
 
Specialized accreditation reviews are conducted by outside agencies which certify the professional 
quality of particular programs.  Specialized accreditors evaluate whether or not a program meets the 
standards set by the disciplinary or professional body or a State licensing agency. Examples of this type of 
accrediting body include the Association to Advance Collegiate Schools of Business (AACSB), 
Accreditation Board for Engineering and Technology (ABET), the American Bar Association (ABA), the 
National Council of Accreditation of Teacher Education (NCATE), and the California Commission of 
Teacher Credentialing (CCTC).  
 
The WASC form, “Inventory of Concurrent Accreditation” calls for institutions to identify the results of 
specialized and professional accreditation as well as key indicators being used to address outcomes in 
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each review.  This form is useful to institutions, apart from WASC reviews, for aggregating information 
on issues arising from the multiple accreditation reviews conducted at an institution. 
 
An institutional academic program review evaluates degree programs in a department or cross-
disciplinary/-school program (such as General Education) within the institution.  This type of review is 
usually conducted as a formative assessment to assist with ongoing planning and improvement of 
programs.  Such institutional program review is required by WASC standards (CFR 2.7) and is the type of 
review addressed in this resource guide.  The program review process must include an assessment of 
student learning outcomes, an external review of the program2 (of which a specialized accreditation is one 
form), and the use of program review results for continuous program improvement. 
 
Universities and colleges are encouraged to coordinate the specialized program accreditation process 
(e.g., ABET, NCATE, AACSB, etc.) with the institutional program review process to avoid duplication of 
labor.  This is sometimes accomplished by substituting the specialized accreditation review for an 
institution’s internal program review process.  If the specialized accreditation review does not include 
assessment of student learning outcomes and/or other required elements of an institution’s internal 
program review process, then these additional elements are sometimes reviewed immediately prior to or 
following the specialized accreditation review (and then appended to the specialized accreditation review 
documents). 
 
Institutions might wish to consider adapting the WASC form “Inventory of Concurrent Accreditation” for 
program review results across the institution to identify common issues and connect the program review 
process to broader institutional issues and concerns. 
 
 
C. Distinguishing Features of this Resource Guide 
Below is a brief definition of the three essential features embedded in the program review model 
discussed in this guide.  These elements are consistent with the revised WASC standards and may be new 
to institutions’ program review processes: 
 


 Evidence-Based Claims and Decision-Making 
Any conclusions drawn within a self-study report or decisions made as a result of a program 
review are to be informed by evidence.  That is, all claims within a self-study report about a 
program’s strengths, weaknesses, and proposed improvement plans are to be supported by 
relevant qualitative and/or quantitative evidence (cf., WASC Evidence Guide).  This contrasts, 
for instance, with program review self-studies that are largely descriptive and based on 
advocacy. Hence, the section of this guide describing the components of a self-study report (IIC 
below) identifies types of evidence useful for answering questions about various aspects of a 
program’s quality or viability.  
 


 Assessment of Student Learning Outcomes 
Evidence-based program review includes the ongoing evaluation of how well a program’s 
student body (in the aggregate) is achieving the stated learning outcomes (or objectives) for that 
program. While such assessment of student learning outcomes is independent of program 
review and part of ongoing faculty processes for program improvement, program reviews need 
to incorporate an analysis of a program’s assessment of student learning.  This includes:  a 
review of program learning outcomes; evaluation of the methods employed to assess 
achievement of these outcomes; and analysis and reflection on learning results, 


                                                 
2 “External” can mean external to the program/department or external to the institution; this choice is left to the 
discretion of individual colleges and universities.  







 - 6 -


retention/graduation rates and other outcomes data (qualitative as well as quantitative) over a 
multiple-year period.   


 
 Integration of Results with Planning, Budgeting, and Institutional Quality Assurance 


Systems 
The results of program review are to be used for follow-up planning and budgeting at various 
decision-making levels within the organization (program, department, college and institution).  
In addition, program review is to be incorporated into the institution’s broader quality 
assurance/improvement efforts.  For example, problems found across several program reviews 
might be addressed institutionally as well as within individual programs. 


 
 
 


II. CONDUCTING A PROGRAM REVIEW 
 
This section provides an overview of each step of the program review process.  It starts with general 
principles and steps in the governance of a program review process, then addresses key components of a 
program review in the sequence in which they occur:  the self-study inquiry and report, followed by the 
external review, then a formal Findings and Recommendations report, and culminating with a 
Memorandum of Understanding that may involve commitments from senior administrators regarding 
resources.  
 
A. Governance of the Process – Guiding Principles  
The guiding principles governing the process are: 


 Academic program review is a faculty-driven process; that is, the program review process is 
usually codified by Academic Senate policy and implemented by a committee that includes 
faculty and may involve administration.   


 Formative assessment “by faculty, for use by faculty” is preferable and more effective in 
improving student learning and other program aspects than is assessment by administration. 


 Collaborative involvement of administration in various steps of the program review process 
(e.g., meeting with the external team of evaluators) helps to secure buy-in for change and 
improvement, as well as to ensure alignment with institutional goals and resources. 


 It occurs on a regularly scheduled timeline, which is determined by the institution. 
 It includes a program or departmental self-study process, where departmental faculty and 


administrators collectively engage in inquiry and analysis. 
 The self-study process and report include, as one element in the comprehensive review of the 


program, an analysis of the ongoing assessment of student learning. 
 The program review process includes an external review and written report, including 


recommendations for improvement. 
 Agreed-upon recommendations emanating from program review are the result of deliberations 


between the department, the academic program review committee, and senior administrators 
(e.g., deans and provosts) with decision-making power regarding priority setting and resource 
allocation.  


 Program review results are integrated into college and institutional planning and budgeting.  
 
 
B.  Governance of the Process – Steps and Responsibilities  
Different constituencies within a college or university are responsible for carrying out different steps in 
the program review process.  The following steps are broad outlines of the various constituencies’ 
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responsibilities.  Considerable variation in these steps occurs across institutions.  Typically, the 
governance process for program review is organized in the following manner: 
 


 The Faculty Senate or Academic Senate usually defines the program review process through a 
formal written program review policy.  


 Administration usually maintains a timeline for all academic program reviews and assists 
departments with the steps involved in the process.  (In some institutions, the Academic Senate 
assumes these responsibilities.)  


 While faculty usually oversee the evaluative aspects of program review, the process is typically 
implemented in collaboration with administrative leaders. 


 The body tasked with carrying out program reviews on campus—the program review 
committee—notifies the department of an upcoming review in accordance with the established 
timeline for review.  This communication should be sent well in advance of the formal review 
itself.  Special issues for the review are also identified in advance and agreed upon, such as 
alignment with specific school or institutional goals, or special issues relating to a particular 
program or department. 


 Program review committee members are typically appointed by the major academic divisions 
within the college/university (to represent that division, such as school, department, etc., 
depending on size of the institution), but may include members of the administration as well.   


 
 Office for Institutional Research provides the department with a program review data packet 


that contains relevant/available program data that will be analyzed in the self-study (e.g., 
enrollment and retention data, alumni and student satisfaction survey results, NSSE data, market 
research, etc.). 


 Department faculty conduct a departmental self-study within guidelines provided in the 
established program review policy. It is important that these guidelines include very specific 
requirements for program level assessment.  Some institutions combine self-studies of both 
graduate and undergraduate programs while other institutions separate these reviews. 


 The self-study identifies program strengths and limitations and suggests solutions to identified 
problems. 


 After completing the self-study, some institutions have the department chair/head submit that 
document to the dean and/or administration for review (and sometimes approval); others omit 
this step. 


 The institutional program review policy should describe how to secure qualified, objective 
external reviewers, including those with understanding and experience in addressing student 
learning outcomes assessment.  Once the self-study is completed (and approved, if relevant), the 
visit from external reviewers is organized.  Institutions typically bring in one or two reviewers 
for one-two days. 


 The external reviewers read all relevant documentation, including for example: the self-study 
report; relevant data from institutional research; survey results of faculty and students in the 
program; course syllabi; course evaluations; examples of student work, such as senior papers 
and theses; reports on annual assessment of student learning outcomes; curricular flow charts; 
faculty CVs; and examples of faculty research.  


 External reviewers typically prepare a written report of the review, which may include 
recommendations not cited in the program faculty’s own self-study process. 


 The program review committee examines all reports and writes a final Findings and 
Recommendations report that is submitted to the department and to senior campus 
administrators (e.g., the dean and provost). 
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 The final product of the program review—a Memorandum of Understanding—places the 
Findings and Recommendations in the context of resource allocation decisions by mandating 
the participation of senior campus administrators with authority over campus resources. 


 A formal Improvement Plan is usually required, especially for departments/programs that 
receive a conditional approval (see pages 12-13) given the results of program evaluation. 
Follow-up plans are established for tracking progress. 


 
  
C.  Components in the Self-Study Report 
The self-study consists of evidence-based inquiry and analyses which are documented in a comprehensive 
self-study report.  The specific format and content of a self-study report varies across institutions, but 
they usually share some core elements. 
 
1.  Introduction/Context 
 
Most reviews begin with a section that provides a context for the review.  In contrast to the rest of the 
self-study report, this portion is primarily descriptive and may include: 


 The internal context – In what department does it reside?  In which school or college?  What 
degrees does it grant?  What concentrations are available? 


 The external context – How is the program responsive to the needs of the region or area in which 
it serves? 


 It may also include a brief history of the program or a description of changes made in the program 
since the last review (if relevant). 


 
A key component in providing the context for the review is a description of the program’s mission, goals, 
and outcomes. 


 A mission statement is a general explanation of why your program exists and what it hopes to 
achieve in the future.  It articulates the program’s essential nature, its values and its work. 


 Goals are general statements of what your program wants to achieve. 
 Outcomes are the specific results that should be observed if the goals are being met. 


Note that goals typically flow from the mission statement, and outcomes are aligned with goals.  In 
addition, the program’s mission, goals and outcomes should relate to the mission and goals of the college 
and institution. 
 
 
2.  Analysis of Evidence About Program Quality & Viability 
 
The bulk of a self-study report consists of a presentation and analysis of evidence about the quality and 
viability/sustainability of a program.  This major portion of the report addresses the extent to which 
program goals are being met by using evidence to answer key questions related to those goals.  It is 
important for an institution’s program review guidelines to identify the precise evidence to be analyzed in 
the self-study and for Institutional Research to provide a packet of relevant institutional data available on 
the program.  
 
To facilitate meaningful analysis of the evidence, it is helpful to provide guiding questions to 
structure the self-study inquiry and report.  These questions often produce deep discussions among 
faculty and are considered the most important aspect of the self-study process.  Hence, a set of 
sample questions is embedded below within each of the core elements typically analyzed in a self-study 
report.  
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Program evidence falls into two categories: 
 Evidence that addresses questions about program quality 
 Evidence that addresses issues of program viability and sustainability 


 
2a.  Evidence of program quality typically addresses questions about: 
 


 Students – What is the profile of students in the program and how does the profile relate to or 
enhance the mission and goals of the program? 


o Data in this category might include students’ gender, ethnicity, age, GPA from previous 
institution, standardized test scores, type of previous institution, and employment status.  


o Note that the specific list of indicators in this category will depend on the goals of the 
program. 


 
 The Curriculum and Learning Environment – How current is the program curriculum?  Does 


it offer sufficient breadth and depth of learning for this particular degree?  How well does it align 
with learning outcomes?  Are the courses well sequenced and reliably available in sequence?  Has 
the program been reviewed by external stakeholders, such as practitioners in the field, or 
compared with other similar programs? 


o Evidence in this category might include 
 A curriculum flow chart and description of how the curriculum addresses the learning 


outcomes of the program (curriculum map) 
 A comparison of the program’s curriculum with curricula at selected other 


institutions and with disciplinary/professional standards 
 Measures of teaching effectiveness (e.g., course evaluations, peer evaluations of 


teaching, faculty scholarship on issues of teaching and learning, formative 
discussions of pedagogy among faculty) 


 A description of other learning experiences that are relevant to program goals (e.g., 
internships, research experiences, study abroad or other international experiences, 
community-based learning, etc), as well as how many students participate in those 
experiences 


 A narrative that describes how the faculty’s pedagogy responds to various learning 
modalities and student learning preferences. 


 
 Student Learning and Success – Are students achieving the desired learning outcomes for the 


program?  Are they achieving those outcomes at the expected level of learning, and how is the 
expected level determined?  Are they being retained and graduating in a timely fashion?  Are they 
prepared for advanced study or the world of work? 


o Evidence in this category might include: 
 Annual results of direct and indirect assessments of student learning in the program 


(could be combination of quantitative and qualitative measures), including the degree 
to which students achieve the program’s desired standards 


 Ongoing efforts by the department to “close the loop” by responding to assessment 
results 


 Student retention and graduation rate trends (disaggregated by different demographic 
categories) 


 Placement of graduates into graduate schools or post-doctoral experiences 
 Job placements 
 Graduating student satisfaction surveys (and/or alumni satisfaction surveys) 
 Employer critiques of student performance or employer survey satisfaction results 
 Disciplinary ratings of the program 
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 Student/Alumni achievements (e.g., community service, research and publications, 
awards and recognition, professional accomplishments, etc.) 


 
 Faculty – What are the qualifications and achievements of the faculty in the program in relation 


to the program mission and goals?  How do faculty members’ background, expertise, research 
and other professional work contribute to the quality of the program? 


o Evidence in this category might include: 
 Proportion of faculty with terminal degree 
 Institutions from which faculty earned terminal degrees 
 List of faculty specialties within discipline (and how those specialties align with the 


program curriculum) 
 Teaching quality (e.g., peer evaluations, faculty self-review) 
 Record of scholarship for each faculty member 
 Faculty participation in development opportunities related to teaching, learning 


and/or assessment 
 External funding awarded to faculty 
 Record of professional practice for each faculty member 
 Service for each faculty member 
 Distribution of faculty across ranks (or years at institution) 
 Diversity of faculty 
 Awards and recognition 


 
[Note that the specific list of indicators in this category will depend on the goals of a 
particular program/department/college.] 
 


2b.  Evidence of program viability and sustainability typically addresses questions about the level of 
student demand for the program and the degree to which resources are allocated appropriately and are 
sufficient in amount to maintain program quality: 


 
 Demand for the program 


o What are the trends in numbers of student applications, admits, and enrollments reflected 
over a 5-8 year period? 


o What is happening within the profession, local community or society generally that 
identifies an anticipated need for this program in the future (including market research)? 


 
 Allocation of Resources: 


o Faculty – Are there sufficient numbers of faculty to maintain program quality?  Do 
program faculty have the support they need to do their work? 
 Number of full-time faculty (ratio of full-time faculty to part-time faculty) 
 Student-faculty ratio 
 Faculty workload 
 Faculty review and evaluation processes 
 Mentoring processes/program 
 Professional development opportunities/resources (including travel and research 


funds) 
 Sufficient time for course development, research, etc 
 


o Student support 
 Academic and career advising programs and resources 
 Tutoring, supplemental instruction, and T.A. training  
 Basic skill remediation 
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 Support for connecting general learning requirements to discipline requirements 
 Orientation and transition programs 
 Financial support (scholarships, fellowships, teaching assistantships, etc) 
 Support for engagement in the campus community.  
 Support for non-cognitive variables of success, including emotional, psychological, 


and physical  interventions if necessary 
 Support for research or for engagement in the community beyond campus, such as 


fieldwork or internships 
 


o Information and technology resources 
 Library print and electronic holdings in the teaching and research areas of the 


program 
 Information literacy outcomes for graduates 
 Technology resources available to support the pedagogy and research in the program 
 Technology resources available to support students’ needs 


 
o Facilities 


 Classroom space 
 Instructional laboratories 
 Research laboratories 
 Office space 
 Student study spaces 
 Access to classrooms suited for instructional technology 
 Access to classrooms designed for alternative learning styles/universal design 


 
o Staff 


 Clerical and technical staff FTE supporting program/departmental operations 
 


o Financial resources 
 Operational budget (revenues and expenditures) and trends over a 3-5 year period 


 
 
3.  Summary Reflections 
 
This portion of the self-study report typically interprets the significance of the findings in the above 
analysis of program evidence.  Its purpose is to determine a program’s strengths, weaknesses, and 
opportunities for improvement.  
 
It is helpful to have questions that guide the interpretation of the findings, such as: 


 Are the curriculum, practices, processes, and resources properly aligned with the goals of the 
program? 


 Are department/program goals aligned with the goals of the constituents that the program serves? 
 Is the level of program quality aligned with the college/university’s acceptable level of program 


quality?  Aligned with the constituents’ acceptable level of quality? 
 Are program goals being achieved? 
 Are student learning outcomes being achieved at the expected level? 


 
It is also helpful to have evaluation criteria in mind; that is, what guidelines will be used to determine 
what the evidence suggests about the program’s strengths and weaknesses?  In some cases, an absolute 
standard may be used.  For example, it may be decided that a student-faculty ratio of 20 to one is 







 - 12 -


necessary to ensure program quality, and any ratio higher than that is unacceptable.  In other cases, a 
norm-referenced criterion may be more appropriate.  For example, if a national student survey was used 
to assess student satisfaction with the program, the evaluation criterion might be that your students’ 
satisfaction is at least as high as students at other similar institutions. 
 
 
4.  Future Goals and Planning for Improvement  
 
Self-study reports conclude with a section devoted to future planning and improvement.  Findings from 
all prior sections of the report serve as a foundation for building an evidence-based plan for strengthening 
the program. 
 
This section might address such questions as: 


 What are the program’s goals for the next few years? 
 In order to achieve these goals: 


o How will the program specifically address any weaknesses identified in the self-study? 
o How will the program build on existing strengths? 
o What internal improvements are possible with existing resources (through reallocation)? 
o What improvements can only be addressed through additional resources? 
o Where can the formation of collaborations improve program quality? 
 
 


D. The External Review  
The external review typically occurs a month or two after a program or department submits its self-study 
report.   
 
1.  Choosing Reviewers 
 
The size and composition of the review team vary considerably, depending on the size of the 
department/program under review.  Usually, the team ranges from 2-4 people.  At the time a department 
or program is notified that it will be conducting a program review, departmental leadership usually are 
asked to submit to administration or the campus program review committee (depending on the institution) 
a list of names of possible reviewers.  Depending on the institution’s program review policy, these 
reviewers may be external to a department/program but it is more typical (and highly recommended) for 
them to be external to the college/university. 
 
External reviewers should be distinguished scholars/teachers/practitioners in the field and, if external to 
the institution, be chosen from campuses that are similar to the campus of the department undergoing 
review.  It is also helpful for external reviewers to have had experience with program administration.  
With the inclusion of student learning results in program review, it will be important for at least one of the 
reviewers to understand and be experienced with student learning outcomes assessment and have the 
ability to review and analyze the program’s assessment processes and results; one way to include such 
expertise is to have a campus expert/coordinator on outcomes-assessment join the other external 
reviewers as part of the external review team.   
 
Some institutions also include local campus faculty on a review team (from departments external to the 
program under review).  Campus faculty serving as reviewers should have some familiarity with the 
department undergoing review. The department undergoing review is typically asked to assure the 
program review committee that the list of proposed reviewers is capable of carrying out a neutral review. 
The program review committee (or, at some institutions, the administration) may add names to the list of 
reviewers proposed by the department. The department/program is typically asked to comment on any 
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additional names proposed by the program review committee (or administration). The program review 
committee (or administration) decides on the final list of possible reviewers, contacts proposed reviewers 
for their availability, and typically designates one reviewer to serve as Chair of the review team.  Many 
universities have departments sign a conflict of interest form to help ensure that reviewers are acceptably 
unbiased in their association with the department under review. 
 
2.   Instructions and Materials for the External Review Team 
 
About thirty days prior to the scheduled department visit, the information from the program self-study 
and perhaps additional materials are sent to each member of the external review team, along with a charge 
by the campus program review committee. An identical information package is provided to the members 
of the campus review committee and other designated administrators (e.g., dean, provost, chancellor).  


 
3.   External Review Team Visit and Report 
 
The review team visit typically lasts for two days (sometimes one day for small campuses/programs), 
during which time the review committee members meet with department faculty, academic advisors, 
students, the campus program review committee, and select administrators. The review team typically 
takes part in an exit interview just prior to concluding its departmental visit and is expected to submit its 
written evaluation to the campus program review committee within several weeks of the visit.  Upon 
submission of the report, off-campus reviewers generally receive a stipend and travel expense 
reimbursement. 
 
 
E. Post External Review Process 
As soon as the campus program review committee receives the report from the external review team, it is 
distributed to the department and select administrators.  The department is typically asked to review the 
report (within a brief time period) for factual inaccuracies and misperceptions. The department summary 
of factual corrections and misperceptions becomes part of the package of documents subsequently 
reviewed by the campus review committee. 
 
1. Findings and Recommendations Report 
 
The campus program review committee reviews all relevant documentation (self-study report, external 
review report, departmental response, if relevant) and, based on the evidence reviewed, writes a report 
detailing the major findings and recommendations resulting from the evaluation process.  The findings 
and recommendations report presents a cohesive plan of action for program improvement based on the 
program review documents.    
 
These findings and recommendations are conveyed to the department by the campus program review 
committee.  The chair of the department undergoing review distributes the findings and recommendations 
report to the program faculty, staff and, in some cases, students. The department/program collects input 
from all constituents and prepares a detailed response, either outlining plans for implementing the 
recommendations or detailing reasons for not doing so.   
 
This response is submitted to the campus program review committee within a reasonable time frame for 
consideration in drawing up the final Findings and Recommendations. The campus review committee 
distributes its approved final report to the department/program for action and to designated administrators.  
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2. Responding to Findings and Recommendations Report 
 
The campus review committee and designated administrators (e.g., dean and provost) meet with 
department/program representatives to discuss the action steps to be taken as a result of the review.  A 
timeline is set and resources needed to accomplish the plan’s goals are identified. At this stage, it is 
imperative that senior campus administrators with authority over resource allocation decisions be 
involved in the process. Some university program review guidelines call for a written response to the 
Findings and Recommendations Report from the dean.  This requirement focuses the dean’s attention on 
the review and increases the potential for change.  Unless program review has the involvement and 
attention of deans and the provost and is in accordance with their priorities, findings from the reviews are 
not likely to be included in budget decisions. 
 
In some cases, an MOU (memorandum of understanding) is written and signed by the department chair, 
dean, and provost.  The MOU may contain recommendations that the department is expected to fulfill by 
the next review, including a timeline with progress milestones.  The MOU may also contain 
recommendations for resource allocation.   
 
Regarding the contents of the MOU recommendations, planning that emanates from the program review 
should not be confused with solely a demand for additional resources, but rather should enable 
institutions and programs to focus on effective ways to achieve their program goals.  In fact, many 
recommendations do not require resource allocation or redistribution.  A reorganization of curriculum, the 
addition of new courses, or partnerships with other departments are examples of changes which might 
require no (or few) resources.  On the other hand, an MOU might also suggest changes that do require 
substantial resource allocation, such as additional faculty or staff hires or the purchase of lab equipment.  
In those cases, the recommendation usually occurs in a section of the MOU directed to the dean or the 
provost.    
 
In some institutions, based on the final report, the department is given full or conditional approval.   If the 
department is granted a full approval, it will not be required to submit any further reports or 
documentation until the next program review.  If there are serious issues that require immediate attention 
the department might be granted conditional approval and given a plan for improvement.  In this case, it 
will be given a timeline for reporting on the specific issues of concern before the next program review 
cycle.  Typically, administration is responsible for follow-up on conditional approvals. 
 
 
3. Sharing Results and Tracking Improvement Plan  
 
To maximize the effectiveness of program review, it is important to share the findings and resulting 
decisions with stakeholder groups.  Such sharing of findings generates buy-in to the program’s and/or 
institution’s goals and creates an opportunity for all stakeholders to review the program review results. 
 
To facilitate and track the implementation of improvement plans, each year the campus review committee 
or relevant administrator reviews the progress of programs reviewed in previous years.  If the 
department/program was not successful in implementing all aspects of the plan, the campus review 
committee or administrator may recommend follow-up actions to the department/program and appropriate 
campus administrators. 
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4. Distribution and Archiving of Program Review Documents 
 
Copies of the unedited program review documents (self-study report, external review report, responses, 
findings and recommendations report, improvement plan, MOU) are sent to relevant parties, such as the 
chancellor, provost, dean, and Academic Senate.  File copies are archived in an appropriate location for 
future reference.  deans and other administrators need to retain copies of program reviews and the 
decisions that resulted from them (including MOUs) and refer to them in their planning and budgeting. 
 
 
 


III.   USING PROGRAM REVIEW RESULTS IN PLANNING & 
BUDGETING 
 
Program review provides one way for institutions to link evidence of academic quality and student 
learning with planning and budgeting.  That is, the findings in the self-study, recommendations in the 
external review, Findings and Recommendations Report, and MOU can be used as evidence to inform 
decision-making processes at various levels in the institution (i.e., from the program-level through the 
university-level, depending on the nature of the recommendations). The mechanism for facilitating such 
integration will vary greatly from one organization to the next, but there are some processes and guiding 
questions that facilitate the use of the results from program review flow in planning and budgeting 
processes at each decision-making level.  
 
Many recommendations involving program improvement can be met with very little resource reallocation 
(e.g., re-sequencing of courses, refinements in the criteria for student evaluation, re-organization of 
instructional or workshop material).  However, other recommendations can point to a larger reallocation 
of resources ranging from faculty development for assessment to hiring more staff or faculty members to 
fill current unmet needs.  
 
What follows are examples of the types of decisions that might be made based on the results of program 
review at three levels of an organization—the department/program level, the college level, and the 
institution level—and questions that might guide decision making. 
 
 
A. Department Level 
 
At the department and/or program level, results from program review can be used to: 
 


 Inform curriculum planning, such as: 
o Changing the sequence of courses in the major curriculum 
o Adding or deleting courses 
o Refinement or articulation of pre-requisite or disciplinary requirements 
o Re-design of the content or pedagogy of specific courses 
 
The primary questions driving such changes would be: 
o Are our students achieving the desired learning outcomes for the program? 
o If not, what elements of the curriculum could be changed to improve learning? 


 
 Inform changes in how resources are used within the department/program, such as 
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o Assignment of faculty to teach specific courses or sections 
o Changing the scheduling of certain courses or the frequency with which they are 


offered 
o Changing the number of students required in course sections so that student learning 


and effectiveness of teaching are maximized 
o Implementing improved advising and support services to increase learning, retention, 


and/or graduation rates 
o Adjusting the allocation of faculty resources across General Education, the major, and 


the graduate program 
o Providing additional professional development or research resources for faculty 
o Adjusting faculty teaching loads and assigned/release time 
 
Some guiding questions here are: 
o How can resources within the department be allocated in such a way as to better 


achieve the mission and goals of the department? 
o At what point in the prioritization of departmental goals do these recommendations 


fall? 
o What are the costs of each recommendation (both the direct monetary cost and the 


opportunity cost in the form of lost resources for other initiatives)? 
o What is the extent of departmental funds available and where might the department 


turn for external funding?  
 


 Make recommendations for how resources outside the department/program should be used.  
For example, the department may suggest that 


o Library collections be enhanced 
o Additional tutors be added to the learning resource center 
o Instructional technology support be improved 
o The university explore writing/speaking across the curriculum initiatives 
o Career placement services be improved 


 
 Make a case to the dean for specific additional resources.  For example, the department may 


ask for 
o An additional faculty line or support staff 
o Additional funds to support faculty professional travel or research 
o Release time for curriculum development or research-related activities 
o A reduction or increase in program enrollment 


 
 


B. College Level: 
 
At the dean/college level, program reviews can be used to decide how to allocate resources across 
departments.  For example, by looking across the results of several departments’ program reviews, the 
dean may decide to 


 Add resources, such as faculty lines, travel money, equipment, space, to certain departments, 
based on needs identified in the reviews 


 Enhance support to programs with the potential to grow or to establish research distinction in 
the field 


 Combine or phase out certain programs 
 Re-tool and reassign faculty or academic support staff 
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In making such decisions, a dean may consider: 
 How do these recommendations fit into the overall department mission and goals? 
 How do these recommendations fit into the College mission and goals? 
 At what point in the prioritization of both sets of goals do these recommendations fall? 
 What are the costs of each recommendation (both the direct monetary cost and the opportunity 


cost in the form of lost resources for other programs)?  
 What is the extent of resources available and where might the dean turn to for eternal funding?  


 
In addition, deans may use resource allocation decisions to ensure that departments include outcomes-
based assessment and evidence-based decision making in the program review process to ensure that the 
process is a meaningful tool for quality enhancement.  This can be encouraged by withholding resources 
if these two elements are absent from the self-study or granting additional resources for those programs 
engaged in meaningful assessment of student learning and which demonstrate evidence-based decision-
making within program review.  Program review will be viewed as more meaningful and departments will 
take the process more seriously if there are a) consequences for departments not meeting new program 
review and assessment standards and b) strategic funding by deans and provosts of evidence-based 
proposals for improving student learning and other dimensions of program quality. 
 
 
C. Institutional Level: 
 
At the institution level, program reviews can be used in a variety of ways in planning and budgeting, 
among them: 


 By deans bringing forward requests during the budgeting process that are informed by the 
results of program reviews 


-  In this case, many of the guiding questions listed under the dean/college level may also 
be questions that are discussed at this level, depending on institutional culture and the 
institution’s business model. 


 By aggregating program review results across departments and Colleges, the institution can get 
a sense of whether university goals (or strategic planning goals) are being met or being 
modified. 


o If the overall pattern of results suggests that there is an area for improvement then 
university leadership may decide to allocate additional resources, typically to Colleges, 
to address that area. 


 By institutional leadership articulating its primary strategic initiatives and allocating funds or 
resources to Colleges or programs in order to strengthen efforts in those areas. 


o If this approach is adapted, many of the guiding questions listed under the dean/college 
level may also be questions that are discussed at this level, depending on institutional 
culture and the institution’s business model. 


o The idea here is that the institution controls all allocation of resources and can 
influence directly the decisions to improve specific aspects of desired strategic 
initiatives. 
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Introduction 
 
The University of California, Merced’s Career Services Center (CSC) has used this self-
study process as an opportunity to reflect upon the culture of the center, take stock of our 
examples of excellence as well as our challenges, and suggest action steps leading to 
improvement. This self-study has been a significant opportunity for evaluation. The self-
study was performed in the spring of 2010. At the time of the study, the primary goal was 
to determine if the CSC meets the standards set forth by the National Association of 
Colleges and Employers (NACE), the national association for our profession.  A self-
study committee led by the Associate Director, two members of the CSC staff, two 
university staff members, and one undergraduate student are responsible for the majority 
of the content of this report. 
 
The CSC partially met 98% of the 279 standards that assessed 13 program areas; fully 
meeting 212 of the 279 standards.  In seven of the program areas relating to Employment 
Services, Graduate School Services, Career Advising, Marketing, Pre-Professional 
Positions, Student Employee and Volunteer Positions and Ethics, the CSC received a 
perfect score of 3.0. Two percent of the NACE standards were not met.   
 
Two important items to note about this self-study. First, since the study was conducted 
significant organizational changes have occurred within the CSC, most importantly, the 
hiring of a new Director in September 2010 and the departure of the Employer Relations 
and Internship Coordinator in October 2010.  
 
Second, the Career Services Center manages the student employment function for the UC 
Merced campus (e.g., on-campus employment and federal work-study). Since student 
employment services are not included in the NACE standards, a separate strategic plan 
needs to be developed at a later time, to address the growing demand and increased 
complexities of the student employment area. 
 
 
Mission, Vision, & Values 


Developed in 2009, the Mission


“Career development is a life-long process of exploration and decision-making.  We, at 
the Career Services Center (CSC) at the University of California, Merced empower 
students and alumni to reach their full potential by offering services in career 
development, experiential education, employment and graduate school. 


 of the CSC is as follows: 


To successfully accomplish this mission, the CSC continuously fosters partnerships with 
employers, staff, administration and the greater community.” 
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The Career Services Center carries out its mission by providing individual career  
counseling sessions, career assessment interpretations, group workshops, library and 
internet resources and on-campus recruiting.  The mission is posted on the CSC website 
(http://careerservices.ucmerced.edu) and appears in several Career Services brochures. 
 
In addition, the current mission statement for the Career Services Center falls within the 
guidelines set forth by the Division of Student Affairs and is easily identifiable for the 
staff. 
 
Developed in October 2010, the Vision of the CSC is as follows: 
 
Vision:  By 2020 Career Services will be recognized nationally as one of the premier 
career services operations. 
  
 Recognized for our: 


• Professionalism 
• Results 
• People &  
• Tools 


To be recognized as one of the best career services operations in the country, CSC will 
require a synergy of continuous support from internal and external sources and a staff 
fully committed to achieving this goal. 
 
Developed in October 2010, the Values of the CSC are as follows: 
 
Collaboration – in partnership with students, alumni, faculty, university staff, parents and 
employers Career Services will develop informational and experiential networks in 
support of the career development of students;  
  
Service – to be of service to our students, campus partners, communities and employers 
through our commitment to helping others succeed; 
 
Accountability – maintain a level of accountability to our customer’s success while 
holding ourselves accountable to achieving our commitments and goals; 
 
Innovation – constantly striving for enhancement and additions to our service offerings, 
tools and resources; and partnering with anyone/anything that can drive our creativity; 
 
Entrepreneurial – keep an energetic and fresh approach with a team who is willing to take 
risk, continuously learn and committed to create a significant impact on campus and in 
the greater community; 
 
Technology Integration – integrated technology infrastructure that supports all customers  
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career services needs, both external and internal, that improve the accuracy, efficiency, 
and cost-effectiveness of the operation; 
 
Ethical – maintain the highest levels of ethics in all of our personal and professional 
relationships. 
 
Contributions to the Values this past year included outreach to new students, career 
education/and job placement resources for current students, and networking 
opportunities for employers. The CSC invested a significant amount of time to increasing 
the quality of programs offered and to updating the use of technology for educational 
purposes. The CSC strives to provide the very best programs and services that available 
funding and resources will allow. We are guided by the above values in planning and 
implementing programs, services, and activities. 
 
Challenges 
 
It is a challenge to ensure that understanding of the mission remains pervasive among all 
campus constituencies. We must help students see the mission as a blueprint for their 
education and understand that their success will result from their whole experience: 
academic and co-curricular. In addition, new faculty and staff members must also become 
aware of our mission.  
 
While all agreed that the Career Services Center’s primary purpose is to assist students in 
developing, evaluating, and/or implementing career, education, and employment 
decisions and plans, some believed that the mission statement did not accurately reflect 
the modes of service that we use to reach this objective.  In addition, some believed that 
the mission statement should incorporate learning outcomes for our area. 


Recommendations 


It is suggested that the Career Services Center re-visit the mission statement in order to 
better articulate how the department supports the mission, academic programs and 
advancement of the institution.  In particular, because the Health & Wellness unit’s 
mission statement was drafted after the Career Services Center mission statement, now 
would be an appropriate time to re-work the mission statement in order to reflect the 
unit’s mission, vision and values.  CSC must incorporate student learning outcomes and 
student development in its mission.  


Additionally, the vision and values statements need added to the Center’s web site, and 
on other high-profile marketing collaterals. 
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Program Components 
 
Programs offered by the Career Services Center are designed based on the career 
development needs and academic and occupational interests of our students and 
employers.  CSC has an opportunity to become a model for effective dialogue on critical 
career development issues for central California and for our students. 
 
The Career Services Center works collaboratively with academic units, faculty members, 
student services, employers, and other relevant constituencies to promote students’ career 
development.  Because of the expertise and knowledge on career-related matters, CSC 
should be involved in key administrative decisions related to student services, 
institutional advancement, curriculum planning and external relations. See Appendix 1 
for a list of departments that have collaborated with our office since the campus’ opening.     
 
The Career Services Center staff is able to stay up-to-date on current research, theories, 
contemporary career services practices and economic trends, opportunities and/or 
constraints through attendance in regional conferences and webinar sessions.  In addition, 
via program evaluations that are given at the end of Career Services’ programs or events, 
programs are consistently being modified or updated based on feedback from students.  
In addition, that feedback is also used to guide future programmatic efforts based off of 
student interest and requests. 
 
Challenges 
  
While we work collaboratively with academic divisions, departments, individual faculty 
members, etc., many of the faculty that we currently have partnerships with are lower 
ranked faculty or in lecturer positions.  Additionally, while we have very strong linkages 
to the School of Social Sciences, Humanities and Arts, more could be done with the 
Schools of Engineering and Natural Sciences to better promote our services to students 
enrolled in these majors.  
 
Recommendations 
 
It is recommended that CSC engage/re-engage the members of this university in a direct 
and transparent manner relevant to the resources, services and vision the CSC  has for 
supporting student and alumni career development. Led by the Director, Career Services 
will communicate the center’s strong desire to develop partnerships whenever possible 
and/or support on-going initiatives within different programs and academic units.  
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Particular career-related programs and resources for STEM (Science, Technology, 
Engineering and Math) careers need to be developed and offered as a means for 
developing cooperative relationships between CSC and students, faculty, and employers. 
Additionally, the CSC needs to integrate employers whenever feasible and relevant into 
student programming and networking opportunities. 
 
 
Career Advising/Counseling 
 
Currently enrolled students receive unlimited career counseling sessions with master’s 
level career counselors.  Appointments range in time from 30 minutes to an hour and 
students are able to see a counselor within a couple of days of when the appointment was 
requested.  Career counseling services are based on an educational philosophy of 
teaching career development and related processes. Individual appointments are tailored 
to meet students at their stage of the career development process.  Topics discussed 
during a session can include: self-assessment, major choice, career exploration and 
research, life role choices, career decision making, goal setting, interviewing skills, 
job/internship search strategies, resume/CV writing, graduate school planning 
/preparation and other career related concerns. 
 
Career assessments are also offered to students for free and are a valuable resource as 
students engage in the career exploration process.  They allow students to learn more 
about their personality, values, skills and interests and how that might fit with different 
industries/career fields.  Once students have gained self-awareness, the career counselor 
will assist them in identifying appropriate occupational, educational and employment 
information via our library, online databases/website or through informational interviews 
with alumni or community members in that particular industry. 
     
Career counselors keep record of student appointments via individual case notes that are 
maintained in a locked cabinet that is only accessible by the career counselor.  
 
Strengths 
 
Consistently, our career counseling appointments average 17% of the student body. 
Furthermore, in comparison to other schools of our size and enrollment, we are able to 
report that the overall number of scheduled appointments is slightly higher than what 
other schools are reporting for their median number of appointments.  
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As a way to encourage students to utilize our services early in their academic career, the 
Career Services Center entered into a Memorandum of Understanding with Housing and 
Residence Life in 2009 that allowed us to offer workshops and drop in advising to 
residents on a routine basis.  Through this MOU we are able to offer 24-36 hours of drop 
in advising and 10 workshops during the academic year on topics ranging from career 
planning for freshmen to how to find an internship.   
  
Challenges 
 
Internal and external demands for career services have increased due to yearly growth in 
student enrollment, the rapidly changing job market, expectations by parents and students 
for professional employment upon graduation due to increasing tuition expenses and 
employer preferences towards recruiting at campuses who have dedicated internal career 
staff who know the industries, curriculum, faculty and students.  
 
Currently the Career Services Center employs only one FTE that’s dedicated role is to 
provide career counseling services to our entire student population While we are able to 
exceed on a yearly basis the median number of students who visit us for a career 
counseling appointment as compared to other schools of similar size and enrollment, the 
challenge is meeting the growing demand for comprehensive services based on current 
staffing levels.   
 
Although we offer drop in advising to our residents via Career Peer Educators (CPEs), 
we are struggling with marketing their drop in hours to residents that may not be living 
where the CPE’s are conducting their office hours.  As a result, our overall drop-in 
numbers are not as high as we would like.      
 
Recommendations 
 
Implement a tiered, needs-based model of career counseling service delivery. The service 
model would include several different levels of service, such as self-help, web-based, 
brief staff-assisted and individual case-managed services. Strong consideration to the 
usefulness of expanding walk-in times with professional staff members.   
 
Create a hiring strategy to develop additional FTE’s in support of career counseling goals 
and desired outcomes. Create new positions as Career Counseling Liaison for each 
academic school (School of Engineering, School of Natural Sciences, & School of Social 
Sciences, Humanities, and Arts) as well as, for those planned in the future (School of  
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Management & School of Medicine). A liaison would serve each school and provide 
specialized career counseling, internship and job search assistance and workshops and 
classroom presentations. Each liaison would have a thorough knowledge of students, 
academic curriculum, job & internship opportunities, and would support both student and 
employer recruitment and retention strategies. Each career counseling liaison position 
would report to the Director for Career Services. 
 
The position of an Assistant Director for Alumni Career Counseling would assist alumni 
members through a variety of career events, individual and group coaching and 
networking opportunities. This position would report to the Director for Career Services. 
 
 Career Information 
 
Through various means, the Career Services Center strives to provide career information 
to students and alumni that are up-to-date and relevant.  Information is available in the 
CSC library, through printed and electronic publications that are developed by CSC staff 
members, via the website and on CATlink (job posting board).  
 
In order to help students make informed career decisions, numerous resources are offered 
that help students assess and connect their interests, skills, needs, background, and 
education to the labor market and employers, including the Strong Interest Inventory, the 
Myers Briggs Type Indicator (personality assessment), values card sorts, checklists and 
other assessment tools (i.e. Eureka).  Career counselors meet with students to review their 
assessment results and discuss resources online or in the CSC library that will help them 
learn more about a particular industry or career field.  In addition, workshops are offered 
throughout the academic year on career planning and how to choose a major. 
 
Through CATlink, students are able to access current volunteer, internship and full-time 
opportunities that are posted specifically for UC Merced students and alumni.  In 
addition, employer information sessions, visibility tables and our annual Career and 
Internship Fair are offered throughout the academic year in order for students to learn 
about current employment trends and practices. 
 
Graduate and professional school preparation needs are addressed through specialized 
programming (Kaplan National Test Drive, Pre-health workshops, CA Forum for 
Diversity on Graduate Education), one-on-one counseling and in-class presentations. 
Graduate school recruiters are available to speak with students at our annual Graduate 
School Fair or at information sessions/visibility tables during other times of the year.   
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Additionally, workshops are offered leading up to the fair that that addresses application 
processes and timelines, writing a personal statement, obtaining strong letters of 
recommendation and financing graduate school.  Students are also able to access graduate 
school planning information via the CSC website and the CSC library. 
 
The “Take One” wall is frequented by students because of its prime location and 
handouts that address students’ needs and concerns.  In particular, the Resume & Cover 
Letter Guide, Pre-Med Guide and Applying to Graduate School Guide are the most 
common handouts that are taken by our students. 
 
Staff in the Career Services Center is very interested in providing the most up-to-date 
information to our students and alumni.  Through attendance at regional conferences and 
system wide meetings, staff is able to learn about new employment trends and benchmark 
our services in comparison to other colleges and universities which allow us to stay 
current with our resources and how we deliver them. 
 
Challenges 
 
The CSC Resource Library continues to be under-utilized by students.  Most students 
prefer electronic and web-based resources that offer convenience and can be tailored to 
specific needs. Another challenge is that handouts are created and updated by only one 
CSC staff member who has limited time available for creating new materials or revising 
older items. 
 
The resources in the library are viewed by some as being “generic” and not specialized to 
specific affinity groups or populations, i.e. first-generation college students, by academic 
major, or by historically under-represented groups. 
 
Recommendations 
 
The CSC must effectively evaluate usefulness of given services/resources both on our 
website and within the Career Resources Library.  Research other valuable resources to 
consider linking through our website: 3rd party services (like Optimal Resume); podcasts, 
blogs, social networking sites and other outlets that are consistent with student’s normal 
use patterns; and technology that connects students with employers. 
 
Review all current handouts for effectiveness and any unnecessary redundancy. Because 
most of our resources are available via printed publications and are not available for  
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check out, students are only able to access them during normal office hours.  Thus, future  
consideration needs to focus on offering resources online via “webshops” so that students 
are able to access them during times that are convenient to them.  In addition, these 
workshops should be tailored to different learning styles and students with special needs 
in order to increase the amount of resources that are available to this population. 
 
A systematic way needs to be developed to update CSC print and electronic publications 
on a regular basis that involves feedback from more than one CSC staff member. 
 
 
Employment Services 
 
The Career Services Center assists students in exploring a full-range of career and work 
possibilities through events that allow students to directly interact with employers.  These 
include: 


• Employer Information Sessions/Visibility Tables – Info sessions are held on 
campus and presented by employer representatives.  Many times they are held in 
conjunction with a visibility table which allows for increased attendance at the 
info session and more opportunities for students to have their questions answered. 


• On-Campus Interviews – Some employers provide interviews on campus that 
allows students to interview for full-time, part-time and internship opportunities.  
In many instances, these interviews are arranged a day after the Career & 
Internship Fair.  See chart below for the complete breakdown of employer activity 
for the last four years. 
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• Etiquette Dinner – This event provides an opportunity for students to learn about 
professional behavior that they may encounter during interviews, professional 
organization meetings, and networking events. An etiquette consultant covers the 
following topics: etiquette, cultural etiquette, networking and professionalism.  
Employers are invited to serve as table hosts to share insights on professional 
behavior with the students while they all enjoy a 3-course meal. 
  


• Career & Internship Fair – Held annually in the spring semester, this event allows 
students to learn about full-time, part-time and internship opportunities. 
 


 
 
Two years ago, the Career Services Center joined our UC colleagues in using the vendor  
NACElink (our database is called CATlink) to house our job postings.  Not only has this  
allowed us to increase our network of employers, but has allowed us to be able to provide 
a comprehensive tool for recruiters and job seekers alike. In addition, one of the 
advantages to this system from our previous system is the ability to download student 
information and automatically register incoming students which allows them immediate 
access to the system.  While the economic downturn has negatively impacted the amount 
of opportunities available to our students, we have seen an increase in the number of 
employers registered on our CATlink system (1606 in 2009-2010 vs. 1281 in 2009-
2010).  To see the types of positions that employers advertise for and the activity for the 
last two years, see chart below. 
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Challenges 
 
The economic downturn has impacted the number of employers actively recruiting at the 
University of California, Merced. Our geographic location and campus size also impacts 
employer decisions regarding expenditure of recruitment dollars. Given our campus’s 
relative newness, UC Merced lacks a large alumni base from which to access for job 
leads and networking connections.  


The Employer Relations & Internship Coordinator has been vacant since October 2010. 
The previous person left due to her partner/husband getting a new position requiring 
relocation. A search is underway with the goal of having this position filled by January 
2011. 
 
Recommendations 


The CSC needs to develop and sustain long-term relationships with targeted employers. 
Particular attention needs to be put to strategically mapping a plan for engaging high 
quality and diverse employers within the San Joaquin Valley and from major 
metropolitan areas. The CSC can partner with University Relations, deans, faculty, 
parents, and Alumni Affairs to engage companies and individuals for job and internship 
opportunities. 
 
Consider feasibility/interest in hosting either solely or as part of a consortium targeted 
(i.e., by academic school; career interest) career fairs or networking events.  May be  
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attractive to employers who cannot come to campus otherwise or who would not 
otherwise wish to incur time and costs associated with on-campus visit. 
 
Create a hiring strategy to develop additional FTE’s in support of employer relations 
goals and desired outcomes. The Assistant or Associate Director for Employer Relations 
position would provide strategic direction, drive corporate engagement, and lead 
placement operations. This position would report to the Director of the Career Services 
Center and manage the Employer Relations Coordinator position.  A Recruitment & 
Event Coordinator would assist with all recruitment related functions and events. This 
position would report to the Assistant/Associate Director of the Career Services Center.  
 
The Assistant or Associate Director for Student Employment would develop programs 
and partnerships to assist students in securing on campus employment. Additionally, this 
position will develop and conduct workshops and training modules for both students and 
supervisors.  This position would report to the Director of the Career Services Center and 
would manage the Student Employment Coordinator (current position). 
 
As the campus continues to grow, we will need to develop a formal on-campus interview 
program that will allow us to expand our current services.  However, in order to do so, 
space is needed on campus to conduct interviews and house employers in between 
interview times.   
 
The Director and Employer Relations Coordinator will oversee creation of an employer 
newsletter to be sent out two times annually. 
 
Finally, explore utility of using other valuable resources and consider linking through our 
website: 3rd party services (like Career Beam or Career Shift); blogs, social networking 
sites and other outlets for technology to expand employer recruiting options and 
sponsorship opportunities by industry or region. 
 
 
Experiential Education 


The Merced community and central California region present abundant opportunities 
for meaningful experiential learning. Allocating faculty time to arrange and supervise 
engagement and service-learning experiences and to nurture community connections 
poses a significant challenge. The Career Services Center continues to be involved in the 
development and maintenance of experiential education opportunities that are available to 
UC Merced students.  Currently, the CSC:   
 


• Coordinates the on-campus student employment program 


• Establishes connections with employers to develop internships and post them on 
CATlink  


12 







• Advises students regarding experiential education opportunities, preparing 
professional materials, interviewing and tips for being successful on the job 


• Hosts the annual Career & Internship Fair  


• Approves academic internship proposal forms for Social Sciences, Humanities 
and Arts students  


• Assists faculty interested in integrating a service learning component into their 
course syllabus  


• Coordinates the UC Center Sacramento Internship program 


In addition, the CSC works closely with other departments that provide experiential 
education opportunities. For example, the CSC: 


• Assists Psychology 170 professors in locating service learning project placement 
sites for this course 
 


•  Offers resume writing and interviewing skills classroom presentations to service 
learning students 


 
Challenges 
 
Currently, there are not a large range of internship experiences offered/required by 
various academic programs. Previously, the History department was the only major on 
campus that required students to participate in an academic internship for credit. 
However, as of last year, this is no longer a requirement for the major because of the 
difficult time they had in locating a faculty member to teach the course.  
 
While the Career Services Center is able to track students who participate in an academic 
internship, we are unable to track students participating in other experiential education 
opportunities because of low survey response rates.  However, at this time, the campus is  
looking to create a co-curricular transcript that might help us to improve our tracking in 
the future.   
 
Recommendations 
 
There needs to be continued development of programs and resources which support the 
concept of experiential learning and empower individuals to view “career” as a life-long 
process. At the same time, the CSC needs to expand its vision from narrowly viewing 
Experiential Education as internships alone, we need to engage many more students in 
learning opportunities beyond the classroom through service learning, volunteerism, and 
civic engagement. While there had been a structured internship for credit program with 
the School of Social Sciences, Humanities and Arts, currently no program exists for the 
other two schools.  Thus, it will be critical for us to form alliances with the School of  
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Natural Sciences and the School of Engineering in order to ensure that students in those 
schools are able to benefit from participating in an academic internship for credit. 
 
Recognize CSC’s staffing structure to fund an Assistant Director for Experiential 
Education position that oversees and coordinates all experiential learning initiatives, 
including but not limited to internships, service-learning, volunteer positions, civic 
engagement, and other opportunities that may involve curricular/co-curricular learning 
opportunities.  
 
Graduate School Services 
 
Each fall, the Career Services Center hosts our annual Graduate School Fair that brings 
admissions representatives to campus to speak with students about their graduate and 
professional degree programs.  To coincide with that event, we also partner with the 
School of Natural Sciences and Student Advising and Learning Center to bring Kaplan 
Test Prep to campus to host a National Test Drive that allows students to take free 
graduate school entrance exams.  Additionally, we offer workshops throughout the year 
on writing a personal statement, how to obtain strong letters of recommendation and 
successfully applying to graduate school.  
 
In addition to programming, career counselors work individually with students on various 
graduate school-related issues, including helping students determine the relevance of 
graduate school to personal career goals, researching graduate/professional school 
options and programs, decision making, and identifying resources. Career counselors also 
support students in the application process, including answering questions about graduate 
school entrance exams; reviewing personal statements, resumes and application 
materials; and preparing students for interviews. Counselors regularly provide mock 
interviews for prospective graduate/professional school applicants. Students have access 
to graduate school resources in the CSC library including books about graduate 
programs. Graduate and professional school planning information is also maintained on 
the CSC website. 
 
Challenges 
 
One area of concern surrounding graduate school services is the potential for other 
departments on campus to do programming in the area and not coordinate their efforts 
with the Career Services Center. 
 
Recommendations 
 
Additional outreach to faculty and departments on campus needs to be expanded in order 
to better engage the UC Merced community on our graduate school services.  
 
The CSC could help fill an unmet need by enhancing career services to Master’s and 
Ph.D. students exploring careers outside of academia.   
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Program Management 


The work of the CSC is created to be in alignment with institutional priorities, in 
particular, student development theory. The Director of the Career Services Center 
provides leadership to the CSC team. CSC services and programs provided are based on 
the most current research, theories and knowledge related to career development and 
education as evidenced by staff members’ participation in professional associations, 
attendance at conferences, and staff members continuing education via professional 
journal reading and workshop attendance.   
 
The CSC has established a mission statement and the CSC staff has developed program 
objectives and student learning outcomes that are in line with the Division of Student 
Affairs. These objectives and learning outcomes are reviewed and updated annually 
based on the results of surveys and evaluations conducted as well as on any new 
initiatives from the Division of Student Affairs. 
 
Challenges 


Prior to hiring a Director in September 2010, the CSC operated without a Director for 
more than four years. During this time, the CSC operated successfully with the 
appropriate structures in place including effective strategic and operational planning 
processes and accountability systems, however, there remained a need for a strategic 
leader to further advance the center within the university and develop partnerships with 
external stakeholders including employers and the broader community.   
 
Recommendations 


With the addition of the new Director, the Career Services Center is moving forward to 
expand our network to increase marketing and outreach efforts. The CSC must develop 
long-term goals, objectives, strategy or plans that will move Career Services to the next 
level. These plans need to be data-driven with clear and measurable goals, and with 
metrics for improvement & growth. In addition, the CSC must prioritizing competing 
demands to ensure that we are meeting the needs of students and employers.  
 
Organization 


The Career Services Center is part of the Health & Wellness unit within the Division of 
Student Affairs.  In the Career Services Center, there are four vital components: career 
counseling, student employment, employer relations and budget & operations 
management.  These functional areas work collaboratively together to deliver quality 
programs and services that ensure that the mission of the CSC is fulfilled. 
 
The organizational chart in Appendix 2 illustrates the internal organization of the CSC  
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including reporting lines and areas of primary responsibility. All reporting lines are tied  
to the Vice Chancellor of Student Affairs.  
 
The staff of the CSC consists of five full-time positions and one part-time position.  See 
Appendix 3-8 for current roles and responsibilities for each staff member. 
 
Challenges 


While the placement of the Career Services Center within the Health & Wellness unit is 
considered perplexing by some campus community members, other areas on campus (i.e. 
Campus Life group within the Division of Student Affairs or Academic Affairs) could 
pose similar challenges with fit.   
 
Recommendations 


It was recommended that the center’s organizational chart be placed on our website in 
order for our constituents to have a clear understanding of the department’s internal 
organization structure. Thus, additional outreach may need to be done in order to better 
educate the campus community on the dimensions of wellness and how our department 
fits within the Health & Wellness Unit.  
 


Human Resources 
 
CSC staff members possess the core competencies and the knowledge necessary to cover 
all the primary functions of the unit, with the exception of a technical function. The unit 
does not currently have a technical support person on staff; however, individual staff 
members have baseline technical skills in order to perform their core functions, including 
creating documents and presentations, updating websites, using spreadsheets and 
databases, and using social networking media. The CSC also has access to technical 
support at the university within the Information Technology department. 
 
In addition to the varied qualifications of those at the CSC, staff members also have 
access to campus personnel who are experts in particular areas; for example, the Office of 
Institutional Planning and Analysis provides assistance to the unit on the administration 
of our senior/alumni surveys. 
 
Staff development primarily involves providing funds for staff to attend at least one 
professional development conference or event each year. Staff members are urged to 
become active participants within professional organizations, serving as committee 
members, seeking leadership positions, and/or presenting at conferences.    
 
 
Management and Administration 
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Program design, implementation and evaluation are conducted by several staff in the 
Career Services Center.  While evaluations are used to improve customer satisfaction and 
overall effectiveness of our programs, needs assessment are done in order to further 
assess key services and to ensure that we are meeting the needs of our internal and 
external constituents. 
 
Supervision and staff development of professional and pre-professional staff is currently 
conducted by the Director and Associate Director.   
 
The Director manages the financial policies and procedures in collaboration with the 
division’s Director of Administrative Operations.  Other CSC staff members collaborate 
with the Director when working on CSC events and programs to ensure that programs are 
fiscally responsible. The Director tracks all expenses and program donations and is able 
to use this information to help the CSC plan for subsequent years. 
 
In addition, the Career Services Center participates in the Division of Student Affairs 
strategic planning process and has completed the assessment plan for the 2010-2011 
academic year.  As the CSC continues to gather assessment data, this will allow us to 
report on longitudinal information that will assist us in modifying our programs and 
services.  
 
Program and Event Administration 
 
The CSC staff is well qualified to perform all the essential functions of program and 
event management including needs assessment, goal setting, program planning, 
implementation, evaluation, budgeting, time management, problem solving, and attention 
to detail. CSC staff members participate in the managing of logistics, people and 
processes toward desired outcomes.  
 
 
Research and Student Learning/Development Outcomes 
 
Staff members have been trained in the assessment and strategic planning process via 
retreats and presentations from the Assessment Coordinator for the Division of Student 
Affairs.  Topics covered include creating student learning outcomes and program 
objectives and methods for measuring those outcomes. In October 2010, the CSC mapped 
the activities of the career counseling functional area to student learning outcomes. The 
career counseling student learning outcomes can be reviewed in Appendix 9.  The CSC is 
in the process of revising individual counseling and workshop evaluations to better 
measure the career development learning outcomes of UC Merced students. The CSC 
staff has the necessary knowledge and skills to interpret the collected data and make 
recommendations for future programs and events. 
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Career Advising/Counseling and Consultation 
 
The CSC is staffed by three full-time staff member who possesses the core competencies 
and knowledge necessary to effectively perform the role of a career counselor.  In 
addition to the generalist Career Counselor position, the Associate Director and Director 
provide career counseling services to students when the demand exceeds the current 
availability.  Those performing career counseling hold masters degrees in counseling. 
Between the staff, their graduate level courses have included research, statistics, 
assessment tools, counseling theories, group counseling, counseling skills and 
interventions, multi-cultural counseling and career development theory. 
 
 Career counselors are trained and have extensive experience in administering and 
interpreting standardized assessments including the Strong Interest Inventory and the 
Myers-Briggs Type Indicator. Career counselors are skilled and experienced in working 
with individuals one-on-one, in pairs or in groups; teaching career classes and presenting 
career-related workshops and lectures. Career counselors also engage in professional 
development and continuing education in order to continuously enhance their knowledge 
and refine their competencies. Each counselor also is active in national professional 
associations pertaining to the counseling and career development fields. Career 
counselors collaborate with the Employer Relations and Internship Coordinator and 
attend professional development conferences in order to stay informed on current market 
trends, employment information and technology.  
 
Teaching/Training/Educating 
 
The CSC employs individuals who are qualified to provide teaching, training and other 
forms of career education to diverse populations to varying group sizes.   
 
Marketing/Promoting/Outreach 
 
Staff members strive to keep marketing skills current by participating on listservs where 
best practices are shared frequently and through attendance at conference workshops 
covering these topics. Pre-professional student staff members are tapped for ideas about 
how to best reach students. Student staff members help produce marketing materials (i.e.  
flyers, table tents, digital signage, etc), maintain Facebook pages and spread word of  
CSC events to their residence halls and student organizations. 
 
Recommendation 
 
Design and implement an annual benchmarking survey to learn about students' awareness 
of their career resources as well as their attitudes and understanding of career & 
employment related issues. A survey would help to answer these questions :  
 How does UC Merced’s Career Services Center better understand the career and   
 professional plans of students? 
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 What is important to students as they pursue different career opportunities?  
 And how does the CSC assist students in their professional endeavors? 
 
Brokering/Connecting/Linking 
 
Brokering relationships and linking students to employers, faculty members to employers 
and CSC staff to faculty is carried out by several individuals on staff. The Employer 
Relations and Internship Coordinator is dedicated to linking the CSC to community 
through cultivating relationships with local government agencies, non-profit agencies and 
private corporations.  The Employer Relations & Internship Coordinator position is 
currently vacant. A search is being conducted to find a qualified replacement.  
 
Information Management 
 
CSC staff members are qualified to use various methods for retaining and organizing 
information. Team members have been trained to use the various sections of CATlink to 
record, manage and communicate event, employer and other types of information. For 
counseling appointments, information is recorded using MS Excel and inputted into a 
secure web based program called Student Service Tracking System that feeds directly 
into Banner. 
 
Further, staff members are trained to use various technological tools for service delivery, 
including Sakai, MS PowerPoint, Internet tools, social networking media, video camera 
equipment, and digital cameras. In addition, one staff member is trained to use the 
content management system for website editing. 
 
Leadership by Career Services Managers 
 
The Director has 15 years of progressively responsible experience in career services and 
student affairs in higher education and holds a master’s degree in Higher Education 
Counseling/Student Affairs. The Associate Director has 5 years of work experience 
within career services and a master’s degree in Counseling.  
 
Professional Positions (Career Counselors and Advisers, Employer Relations 
Coordinators, Consultants) 
 
The Career Counselor holds a masters degree in school counseling and has previously 
worked as a career counselor at another 4-year institution.  The Employer Relations & 
Internship Coordinator position is currently vacant. This position requires a bachelor’s 
degree and 2 years of professional experience in career development, placement, 
recruitment, human resources, marketing, student development or equivalent combination 
of education and experience. Student Employment Coordinator had no previous 
experience working in her current capacities before coming to UC Merced but has 
acquired the necessary skills and training to do the job effectively. 
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Pre-Professional Positions (Paraprofessionals, Interns, Graduate Assistants) 
 
Currently the only pre-professional positions that the Career Services Center employs are 
Career Peer Educators (CPEs).  Sophomores, juniors or seniors with 2.7 G.P.A. and 
above are recruited to serve as peer advocates for the center for a year basis.  Extensive 
training is held during the fall semester that includes discussion of the following topics: 
career development theory, assessment components, strategies for successful career 
decision making and multicultural awareness.  In addition, CPEs are required to observe 
career counseling sessions and drop ins that are led by returning Career Peer Educators.  
The Associate Director trains and orients the student to the CSC, meets weekly for staff 
meetings, conducts formal evaluations on a semester basis and is available on an as-
needed basis for additional questions or concerns.  
 
Student Employee and/or Volunteer Positions 
 
The Associate Director is responsible for hiring, training, supervising and completing 
performance evaluations for all student employee positions.   
 
Support Staff and Technical Positions 
 
Currently the CSC employs one part-time administrative assistant who is responsible for 
answering the phone, scheduling counseling appointments, greeting students, employers, 
and other guests who visit the CSC. The administrative assistant is also responsible for 
ordering supplies, handling all purchasing needs through online purchasing system, 
processing of reimbursements, making travel arrangements, and reconciliation of 
financial ledgers.   
 
The Career Services Center is supported by the campus’ Information Technology 
department.  In particular, IT supports CSC staff in desktop support services, provides 
Cat PAWS technical support and handles the migration of new students to CATlink on a 
semester basis.  
 
Challenges 
 
The CSC is in the process of implementing new uses of technology, such as videos and 
“webshops” to be used in delivering career development information to students. Since 
the CSC staff’s primary training is not in technology, currently we need to rely on the 
department of Communications with the implementation of these projects. 
 
Recommendations 
 
Counselor effectiveness surveys need to be conducted on a regular basis in order to assess 
the needs of our current student body as well as to measure the effectiveness of our 
counseling services.  
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Student and employer advisory boards need to be developed in order to expand our 
outreach to employers and students alike.  In essence both boards would serve to link our 
office to our constituents as a way to improve our services and ensure that their needs are 
being met. 
 
The hiring of an IT professional would allow the Career Services Center to improve the 
design of our website and allow for improved overall management.  In addition, a 
marketing/multimedia specialist would allow us to design interactive and online 
publications that would increase our online presence as well as allow us to better market 
our services to students. 
 
In the future, consideration needs to be made to hiring Graduate Assistants in order to 
expand our career counseling services.  While space is not currently available to house an 
additional staff member, this would be a great opportunity to build a relationship with 
Fresno State’s counseling program and be able to give back to the profession. 
 
Facilities & Equipment 
 
The Career Services is centrally located on campus in the Kolligian Library alongside 
other departments within the Division of Student Affairs.  Counseling staff have private 
offices that permit confidential work with students and files are secured to ensure the 
safety of our records.   
 
Each staff member has a computer that allows access to CATlink, the internet, and other 
software applications.  In addition, 4 computer terminals are available for students and 
employers to use that offer internet connectivity and are secured with a laptop lock.     
 
The Career Services Center maintains regular business hours Monday through Friday 
from 8:00 a.m. to 5:00 p.m. The staff offers special events at times that are convenient for 
students including workshops, panel presentations, and information sessions.  
Additionally, the Career Peer Educators offer drop in hours to students that extend to 
8:00 p.m. in the evening (Monday – Thursday). 
 
Parking on campus is adequate but may not always be convenient for employers.  A 
campus map and parking pass is provided to each employer in order to encourage them to 
recruit on our campus. For special events such as the Career and Internship Fair, the CSC 
provides a shuttle service and lunch for employers. 
 
For other employer events that are held on campus (OCI/OCR), a meeting space is 
secured to accommodate the needs of the event and the employer.  All meeting rooms on 
campus provide wireless internet connectivity with most rooms offering a projector.  A 
laptop and projector is also available for check out from the Career Services Center if 
need be.  
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Accommodations for students with disabilities are provided by the Career Services 
Center through our collaboration with Disability Services. There is ramp accessibility to 
the Kolligian Library and an automated door opener for clients who may have a need for 
this. Additionally, we have JAWS (Screen Reader for People Who are Blind or Vision 
Impaired) installed on one of our computers in the computer lab and have access to a 
Sign Language Interpreter if one is needed for a one-on-one counseling session or event 
that is being hosted by the Career Services Center. 
 
Challenges 


Currently the CSC has outgrown the current office space in the Kolligian Library. The 
office does not have any additional space to incorporate new professional staff.  
Additionally, meeting space on campus is at a premium which may prevent employers 
from recruiting on campus in the future if no space is available to conduct on-campus 
interviews or information sessions. 
 
Recommendations 


Redesign the Career Resource Library into a conference/quasi presentation space. The 
library is the least utilized area within the CSC. This is valuable space that with 
modifications could be converted into a more multi-use space for students, CSC staff and 
employers. Aggressively pursue satellite or office space within buildings slated to be 
built in the near future. More immediately, a proposal for a Career Counseling Liaison 
dedicated to the School of Engineering needs to be written requesting this position be 
housed either in the existing Engineering Building or in the new building slated to be 
built by 2014.  The growth of CSC cannot be limited by space concerns.  
 
Technology 


The Career Services Center website (www.careerservices.ucmerced.edu) follows the 
University’s guidelines and structure and includes the CSC’s mission statement, contact 
information, office hours, and location. It also outlines the programs and services for  
students, alumni, employers, and faculty. Students and alumni are able to obtain 
information about resumes, cover letters, interviews, job search techniques, career and 
major selection, and graduate school planning and preparation.  Electronic copies of the 
most commonly used CSC handouts as well as links to external career resources are 
available on the website. Through the CSC website, employers are able to learn about 
upcoming recruiting opportunities and find out about additional ways they can become 
involved with our office. Also, through the website, faculty members are able to access 
information about the CSC’s “Don’t Cancel a Class” program as well as information 
about how to hire a student, and our letters of reference service.  
 
We offer the Strong Interest Inventory, The Myers Briggs Type Indicator, and Eureka 
through online web applications. Students can take the assessments by using their  
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personal computers, a computer in the CSC, or other computers located throughout 
campus.  
 
The Career Services Center uses CATLink as an online job board to provide students 
with access to all postings for full-time, part-time and internship opportunities.  For on-
campus jobs, a database called Cat PAWS is used that was created by Information 
Technology on campus and also houses staff and faculty positions. 
 
Challenges 
 
With the changing nature of students and their reliance on technology, the Center has 
sought new means to connect with students. Even so, it is evident that students still need 
personal support and assistance to manage the often frustrating career development and 
job search process. One of the major challenges facing the office is the delivery of 
services to the increasingly refined demands of students and alumni utilizing a 
combination of technology and personal interaction. 
 
Recommendations 
 
Fully research and implement “best practice” technology networks and systems to 
support all facets of our business: student development/advising, student and alumni job 
search strategies, placement, and analysis of data. Utilize to best possible extent new 
video technology system for interviews, mock interviews, and employer information 
sessions. 
 
Campus and External Relations 
 
It is increasingly important that the CSC defines and controls the vision and image it 
wishes to create both on and off-campus. Failure to do this will ensure that someone else 
will define the office and put the center in an energy-sapping reactive mode rather than a 
proactive, forward-moving mode.  This of course will ultimately diminish the center’s 
ability to serve students. Further, it will ensure that any efforts the CSC undertakes will 
have limited impact and effectiveness. There is a reservoir of good will and interest in 
career services at this time, this cannot be squandered.    
 
Therefore, it is mission critical to define our partnership with both on and off campus 
partners to provide and/or broker career development programs and placement services to 
students and alumni. Branding the CSC on and off campus and distinguishing the Center 
within individual academic programs is becoming a priority. Further, it is critical that 
students take ownership of the CSC as “their Career Center.”  Absent that ownership, 
students’ perceptions cause them to believe they do not have a Center on campus. 
 
The CSC has established good working relationships with a number of offices and 
departments across campus for the benefit of students. For example, the Career Services  
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Center is closely aligned with Counseling and Psychological Services, Student Advising 
and Learning Center, Academic Advisors and Disability Student Services.  These key 
partnerships allow for reciprocal referrals, consultations and to ensure that each unit is 
up-to-date on current happenings of each of our areas. 
 
To further our on-campus relationships, staff of the CSC regularly attend or participate in 
university-wide events and programs sponsored by other departments, including OSL’s 
Leadership Conference, Office of International Affairs International Education Week, 
Admissions events such as Bobcat Day or STAR, and many others. CSC staff members 
give presentations to students and families during student and parent orientations, 
Welcome Week and Preview Days. 
 
CSC staff members also are represented on a number of University committees, including 
the Student Affairs Advisory Committee, Welcome Week Committee, United Way 
Committee, Sophomore Experience Committee, Leadership Conference Planning 
Committee, Student Affairs “Fun Fun” Committee, Pride Week Planning Committee and 
International Education Week Planning Committee.  In addition, the Career Services 
Center has spearheaded the Student Employee of the Year Selection Committee and 
Community Outreach Forum Committee that involved individuals from various 
departments across campus. 
 
The CSC Director attends the Student Affairs Leadership monthly meetings and bi-
annual retreats.   
 
The Director of the CSC regularly communicates accomplishments and activities of the 
office to higher level administration through year end reports and direct communication. 
Results from the annual Alumni Survey are shared with the Assistant Vice Chancellor of 
Health & Wellness. 
 
CSC staff members join and participate actively in professional associations related to 
their respective fields. One or more staff members belong to the following organizations:  
 


• Mountain Pacific Association of Colleges and Employers  


• National Association of Colleges and Employers  


• National Career Development Association  


• National Society of Experiential Education  


• National Student Employment Association  
 
Staff members attend professional development workshops offered by the University as 
their schedules permit. For example, staff members have participated in diversity 
trainings, advanced training in Excel, budget/purchasing/travel workshops, as well as 
those offered by Human Resources. 
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Challenges 


The current relationships with campus and external relations vary considerably. Some are 
based on building the capability of programs; some on encouraging them to signpost 
individuals to Career Services; in some sectors, no clear model is evident.   
 
Additionally, there are numerous company/firm affiliations/connections with Career 
Services Center and the University as a whole that are not being leveraged for purposes 
of placing our students, including the Board of Trustees, vendors to campus, and 
academic program advisory boards.  
 
In the past couple of years the CSC has lacked an aggressive pursuit of private and 
corporate donations that can translate into seed money or external commitment into our 
programs and services. 
 
Another challenge that our campus faces because of its infancy is the small amount of 
alumni that are currently in graduate school or employed in full time career positions.  As 
a result, students are unable to use the experience and expertise of alumni when making 
career related decisions because they lack the alumni that other more established 
campuses are able to draw from.  While we are able to bring in local community 
members who are able to serve on career speaker’s panels as well as act as career mentors 
for our students, there is still a definite need for alumni mentorship that will unable to be 
met until the campus is able to graduate more students.   
 
Recommendations 


While the Career Services Center has forged strong partnerships with the faculty and 
administration in the School of Social Sciences, Humanities and Arts, more work needs 
to be done in the Schools of Natural Sciences and Engineering.  In particular, a stronger 
effort needs to be made to attend new faculty orientations in those schools as well as 
more focus needs to be made on involving academic administration and faculty in career 
planning and employment programs. 
 
Provide deans/ assistant deans, and faculty with updates on student outcomes and 
utilization of the Career Services Center for students majoring in that department to keep 
them informed and invested in our services. 
 
In specific partnership with University Relations and the Student Affairs Development 
officer, outline a plan for a “Corporate Partners” program. Additionally, there is an 
increasing need to build a Development Board to provide advisement, leadership and 
oversight in the philanthropic development of the Career Services Center. Seek to involve 
alumni as board members when feasible. 
 
Develop proposals for a Student Advisory Board and further seek to expand contacts 
through a Parent Advisory Council.          
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Employer Relations & Recruitment Services 


The CSC has developed programs and practices for employer relations and services that 
are in line with NACE’s “Principles for Professional Conduct for Career Services and 
Employment Professionals.” 
 
Employers receive comprehensive information packets at the initial meeting that includes  
information on academic majors, CSC programs and services, marketing and branding 
opportunities on campus, CATlink information, and the upcoming events schedule for the 
entire year. The Employer Relations & Internship Coordinator works with the employer 
to strategically develop a plan of action for their recruiting and branding needs 
throughout the year. Based on employers’ needs, budget, or strategic plan, the Employer 
Relations and Internship Coordinator works individually with employers to involve them 
in various events and programs hosted by the Career Services Center. 
 
Currently, the Director promotes adherence to professional and ethical standards. CSC 
policies are posted on the website. Additionally, the Director follow up on leads from 
employers, alumni, staff and faculty through phone calls, emails and individual visits. 
This task will be given to the Employer Relations & Internship Coordinator once hired. 
 
Challenges 
 
Employment trends and hiring needs fluctuate broadly and demand for certain majors 
varies greatly as does the means for hiring. In addition, the ability to attract certain 
employers to recruit UC Merced graduates depends on factors beyond our control. 
Program enrollments and rankings often impact employer decisions. 


 
Recruiting practices are trending toward increased use of electronic methods. Most 
organizations will accept resumes/applications only by an on-line system. As hiring 
organizations move toward expanded use of technology for employment sourcing, 
students must learn to manage their job search in a deliberate and well-organized manner. 
Helping students “brand themselves” in the electronic environment is an on-going 
challenge and an exciting one. 
 
Growth in employment opportunities with smaller employers and entrepreneurial 
enterprises has placed additional requirements on CSC staff to provide special support as 
these organizations are often unfamiliar with college recruiting procedures. This also 
presents a challenge in terms of building student interest in companies who do not have 
strong “name” recognition. 
 
Recommendations 
 
Adopt a marketing plan to increase number of employers we serve, increase number and 
industry-diversity of recruiters, and enhance image of the UC Merced students to enhance  
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student/graduate job placement. Additionally, seek to integrate employers whenever 
feasible and relevant into programming and networking opportunities. 
 
Legal Responsibilities 
 
The Career Services Center staff is well versed in the professional standards and current 
practices of career services and counseling as set forth by NACE and NCDA.  All staff 
members adhere to University policies and procedures including all Human Resources 
regulations, affirmative action and equal employment opportunity laws, all risk 
management and safety standards and guidelines, as well as FERPA regulations. Career 
services staff are also in compliance with laws governing services provided by outside 
vendors. Our current vendors are Simplicity, CPP, and Eureka. All parties have written 
policies and CSC is in compliance. 
 
 The CSC ensures that all records, including electronic files and data, are maintained in a 
manner that adheres to the ethical and legal guidelines. To ensure the privacy and 
confidentiality of career counseling notes, the CSC makes certain that all files are stored  
behind lock and key. For work authorization issues, the CSC is familiar with CPT, OPT, 
and F-1 student visa issues and regularly consults with experts in the Office of 
International Affairs when necessary. Finally, all University employees have access to 
the University’s legal counsel for guidance on any of the above concerns as well as all 
other legal matters including civil and criminal laws, institutional policies, contractual 
commitments, state and federal employment laws, or any other relevant student-related 
statute.  
 
Recommendations  
 
CSC staff members should continue their professional development and reading of 
journals related to their fields in order to remain abreast of changes in laws affecting their 
fields. 
 
Equal Opportunity, Access, Affirmative Action, and Diversity 
 
The CSC works together with other departments to serve special populations and 
collaborates with various student groups. For example, the CSC regularly partners with 
Disability Services, Office of International Affairs, and Office of Student Life.  The CSC 
also responds to invitations from specific student organizations to design special 
programs or services; for instance, providing resume reviews for the National Society for 
Black Engineers, hosting a networking mixer for Hispanic students with the Hispanic 
Chamber of Commerce and providing a speakers’ panel that was held during Pride Week.   
 
Challenges  
 
Maintaining diversity of the professional staff with regard to race, ethnicity and gender  
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has been a challenge, although greater diversity exists among the CSC’s pre-professional 
student staff.  
 
Recommendations 
 
While staff readily responds to any questions from faculty regarding letter of 
recommendation files, more outreach can be done to educate faculty members about legal 
and ethical issues relating to student referrals and recommendations. 
 
Ethics 
 
As members of the National Association of Colleges and Employers (NACE), the staff of 
the Career Services Center adheres to the NACE Principles of Professional Conduct 
(http://www.naceweb.org/principles/?referal=knowledgecenter&menuID=203&nodetype
=4). Additionally, all professional staff follows federal confidentiality guidelines as 
outlined in the Family Educational Rights and Privacy Act (FERPA). 
 
Once a student accepts an internship, permanent job offer, or decides to pursue full-time 
graduate or professional studies, the student is expected to notify employers who are 
actively considering them for jobs that he/she are no longer available for consideration. 
When a student accepts an offer, he/she should have every intention of honoring that 
commitment. Accepting an offer only as a precautionary measure is misleading to the 
employer and may restrict opportunities for others who are genuinely interested in that 
employer. The Career Services Center at UC Merced does not condone the reneging of 
job offers by candidates or employers.  
 
Employers are discouraged from pursuing any UC Merced student who has already 
accepted a job offer from another organization, as this behavior can damage relationships 
with students, other recruiters, and relationships with the UC Merced community. 
Withdrawing job offers, whether verbal or written, violates professional standards and 
campus recruiting policy. If an employer is considering retracting an offer for whatever 
reason, we request that they contact our office immediately. Employers are expected to 
avoid discrimination in their recruitment activities and to follow equal employment 
opportunity and affirmative action principles. 
 
The CSC staff remains informed and up to date on policies by attending professional 
conferences such as those offered by the Mountain Pacific Association of Colleges and 
Employers (MPACE), National Association of Colleges and Employers (NACE), and 
National Association of Student Employment Association (NSEA).  
 
Recommendations 
 
While policies are developed that are in alignment with other campuses, it is 
recommended that the CSC review its policies and procedures on Third Party Recruiters 
– Guidelines for Job Posting, Multi-level Marketing and Professional and Ethical  
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Expectations of Students and Employers in order to ensure that they are aligned with 
NACE Principles for Professional Conduct manual.  
 
 
Program Evaluation, Assessment & Research 
 
Staff members of the CSC conduct numerous evaluations of their programs and services. 
A variety of measures are used, including needs surveys, tracking student and alumni 
usage, satisfaction surveys, and learning outcome evaluations that have included custom-
created assessments and standardized instruments for pre- and post-testing. Learning 
outcomes and evaluations are developed for the Graduate School Fair, Career & 
Internship Fair, Etiquette Dinner and iPlan 4 Life event. 
 
Results from these evaluations are used to determine how effective our efforts are, how 
events can be improved as well as what impact they have had on the students, alumni and 
employers who have participated. The CSC makes changes to event content based on 
feedback received. We also track the numbers of attendees at these and other events.  
 
Tracking the number of attendees is used to make decisions about which events to retain, 
reduce or expand. 
 
Challenges  
 
As practitioners, CSC staff members spend considerable time delivering services and 
programs. Little time remains for formal research on career development, academic 
success, employment trends or other areas related to the process and outcomes of the 
services we deliver. Thus, any research must be accomplished within the time frame 
already designated for the delivery of services to students and alumni. Another challenge 
has been in achieving adequate response to the Alumni Survey. The issue is largely one 
of obtaining and maintaining viable email addresses for recent graduates.   
 
Recommendations 
 
Formal assessment of career counseling sessions needs to be conducted in order to assess 
that learning outcomes are achieved and that students are satisfied with their counseling 
interactions. 
 
Review the currently used annual outcome survey for effectiveness and efficiency. 
 
 
External Review Issues Statement 
 
Over the past five years, the Career Services Center has engaged in the challenges of 
building a career services office from the ground up. Much has been accomplished and 
past challenges have been turned into achievements. We do believe the CSC has become  


29 







a high performing organization that is mission-driven as it prepares for the future. At the 
same time, CSC recognizes that we face a number of challenges as we strive to improve 
the effectiveness of our structures and processes to ensure fulfillment of our mission. 
These challenges, however, also present opportunities for the CSC and the University to 
aggressively and creatively move forward. Following is a sample of the challenges and 
the opportunities at present.  
 
 
Strategic Planning 
 
The first challenge is for the CSC to develop long-term goals, objectives, strategy or 
plans. These plans need to be data-driven with clear and measurable goals, and with 
metrics for improvement & growth. Particular attention needs to be paid to increasing 
staff size to keep pace with the growth and scale of the campus. 
 
 
Campus Outreach & Partnership Development  
  
The second challenge is to develop a plan for fostering clear relationships with main 
stakeholders. If Career Services is to achieve the goal of helping all UC Merced students 
to make well-informed work-in-life decisions throughout their lives, it cannot do this 
solely through its own services, but has to operate in significant part through the services 
of others. While Career Services potentially has a leadership role in its own right, it is 
likely to be more effective in this respect if it carries out this role in partnership with 
other key on and off-campus entities. Without on-going, strong strategic relationships 
Career Service simply cannot be successful.   
 
 
Employer Relations & Development 
   
The third challenge is to foster and align partnerships with employers and human 
resource professionals in order to create an environment of expanded commitment to and 
between UC Merced and its key constituents. Particular attention needs to be put to 
strategically mapping a plan for engaging high quality and diverse employers within the 
San Joaquin Valley and from major metropolitan areas.  
 
 
Career Events, Programming, Counseling Services and Technology Resources  
 
The fourth challenge, closely linked to the second, is to increase significantly our current 
levels of awareness and service penetration. Additionally, the “employability” of our 
students needs to be a priority.  Student professional development and career education 
need to continue to be the focus of programming in the next several years. One additional 
challenge is to provide both support and encouragement of learning through the use of 
technology. 
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Assessment/Data Collection and Reporting 
 
The fifth challenge is for Career Services to develop a stronger evidence base for its 
work. Career Services must speak from a position of strength based upon solid 
information. It should be acknowledged as the authoritative resource for UC Merced 
students’ career development  outcomes.  
 


 
In summary, The Career Services Center has taken tremendous strides to become fiscally 
responsible, to improve facilities and to make connections with both the on and off-
campus partners. This self-study has attempted to identify some of the challenges the 
CSC must confront in the future. How do we use these challenges to fulfill our mission? 
How do we realize our vision? How do we creatively engage the opportunities 
represented by these challenges? We are actively addressing these questions and are 
confident that we can successfully engage these challenges as we have others in the past.  
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Appendix 1: Collaboration with Departments & Club Challenge 
 


School of Social Sciences, Humanities and 
Arts 
 


 


     Katie Winder Assistant Professor, Economics 
     Alex Whalley Assistant Professor, Economics 
     Shirley Kahlert Writing Lecturer 
     Adriana Signorini Peer Mentor Coordinator, Writing Lecturer 
     Kathleen Hull Assistant Professor, Anthropology 
     Evan Heit Professor, Cognitive Science 
     Gregg Herken Professor, History 
     Virginia Adan-Lifante Director, Spanish Language Program 
     Diana Odom-Gunn Lecturer, Psychology 
     Staci Santa Lecturer, Management 
     De Ette Silbaugh Lecturer, Writing 
     Tori Gottlieb Academic Advisor, SSHA 
     James Ortez Assistant Dean, SSHA 
     Sholeh Quinn Associate Professor, History 
School of Natural Sciences  
      Arnold Kim Associate Professor, Applied Mathematics  
      Krista Venecia SMI Program Coordinator 
      Erica Robbins Pre-Health Advisor 
      Phung Colvin EXCEL! Program Coordinator 
School of Engineering  
     Wei-Chun Chin Assistant Professor, Bioengineering 
     Rosalina Aranda Service Learning Program Coordinator 
Office of Student Life Heather Doshay, Assistant Director 
Student Advising and Learning  Elizabeth Boretz, Director & James Barnes, 


Assistant Director  
Information Technology Bobby Bliatout, Help Desk Supervisor 
Students First Center Lisa Perry, Coordinator 
Graduate Division Jesus Cisneros, Graduate Diversity and 


Retention Coordinator 
Housing & Residence Life David Adams/Jason Mellen, Programming 


Coordinator 
Division of Student Affairs Jane Lawrence, Vice Chancellor 
National Society of Black Engineers Resume Writing, Preparing for a Conference 
Science & Engineering Association Resume Writing 
Pilipino American Alliance MBTI Group Interpretation, Overview of CSC 
Pre-Health Professional Club MBTI Group Interpretation, Applying to 


Graduate School 
American Medical Student Association Overview of CSC/Pre-Health Opportunities 
Alpha Kappa Psi Resume Writing 
Kappa Delta Chi Overview of Employer Services 


 
 
 
 
 
 


33 







 
Appendix 1: Club Challenge Participants 


 
African American Student Association 
Business Society (2) 
Chi Alpha 
Delta Epsilon Mu (formerly Pre-Health Professional Club) (2) 
Environmental Engineering Student Organization 
Hip Hop Movement 
Intervarsity Christian Fellowship (2) 
Lambda Alliance 
National Society of Black Engineers 
OHANA of UC Merced (2) 
Persian Student Association 
Pre-Health Professional Club 
SOA Brigade 
University Women of Merced Network (2) 
UC Merced Cheer 
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APPENDIX 3: Career Counselor Job Description 
UNIVERSITY OF CALIFORNIA, MERCED 
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PERSONNEL OFFICE USE ONLY 
APPROVED PAYROLL TITLE 
  


TITLE CODE  
 


EFFECTIVE DATE 
 


CBU: 
 
ERC: 


DATE INITIALS 


NEW POSITION/REPLACEMENT 


Replacement 


TEMP. RECLASS        (   ) 


TEMP. STIPEND         (   ) 


PROVISION  NUMBER 


1.          ( X )  Recruitment                (    )  Review 
             (    )  Reclassification          (    )  Update of Job Description 


2.   a.  SALARY RATE       $37,953    
      b.  PERCENT OF TIME   100% 
 


3.  EMPLOYEE NAME 
Lezly Juergenson 


4.  CURRENT PAYROLL TITLE 
     Student Affairs Officer II 


5.  DEPARTMENT/DIVISION 
     Career Services Center 


6.  WORK LOCATION 
     Library (campus) 


7. WORKING TITLE (IF DIFFERENT) 
     Career Counselor 


8.  NAME OF SUPERVISOR 
     Kelly Van Zandt 


9.  SUPERVISOR'S PAYROLL TITLE 
     Associate Director  (SAO IV) 


10.  NAME OF DEPARTMENT HEAD 
Brian J. O’Bruba, Director 


11.  SUPERVISION/DIRECTION RECEIVED  (see back page for definitions of categories) 
Indicate the type of supervision the incumbent will receive after the training/orientation period. 


Close Supervision  (   )    Supervision  (   )    General Supervision  ( X )    Direction  (   )    General Direction  (   ) 


12.  NAMES OF EMPLOYEES DIRECTLY SUPERVISED 


N/A 


PAYROLL TITLE 


 


FTE 


 


13. GENERAL SUMMARY OF DUTIES / RESPONSIBILITIES 
 
The Career Services Center provides comprehensive career development programs and services to students and alumni.   
These include career counseling, career assessment, career oriented workshops/presentations and assistance in 
job/internship search strategy.  Career staff in the Career Services Center receive cross-training and are able to assist in all 
areas of unit operations.   
 
Under general supervision, Career Counselor will provide career counseling services to UC Merced students and alumni 
which include, but are not limited to, administration and interpretation of career assessments, job search strategy and 
interview preparation assistance, resume and cover letter review and assistance in graduate program selection.  The Career 
Counselor will provide services on an individual basis and to groups.  The Career Counselor will perform a variety of 
outreach activities to students including workshops and classroom presentations.   
 
 


 


 


 


 







14.  ESSENTIAL DUTIES OF THE JOB 
PERCENT 
OF TIME 
(Time of all 
duties must 
add up to 
100%) 


FREQUENCY 
(Daily, weekly, 
monthly, 
quarterly, yearly) 


ESSENTIAL DUTIES* (List in order of importance) 


 


55% 


 


Daily 


 
Career Counseling 
• Provide individual career counseling services to students and alumni.  These services include: 


career assessment administration and interpretation; resume and cover letter review/critique, 
mock interviews, job search/internship strategy planning. 
 


• Provides assistance to students in using computerized career related systems such as 
EUREKA, Strong Interest Inventory, Myers Briggs Type Indicator, the College Central Network 
job posting system and the various Internet based career information systems. 
 


• Assist students in selecting appropriate graduate programs as well as by providing information 
on the application process. 


 


 


25% 


 


Daily 


 
Programs and Program Development Duties 


• Develop and facilitate career-related workshops, seminars and classroom presentations. 
 


• Coordinate with the assistant director of career services in the development and administration 
of programs for part-time employment, internships, summer employment, and post-graduation 
employment. 
 


• Keep abreast of trends, issues and technology in the field of career development and job 
placement through attendance at professional seminars and conferences and through reading 
professional journals. 
 


• Assist the assistant director of career services in the development and maintenance of the 
Career Services Center website. 


 


 


15% 


 


Daily 


 
Administrative Duties 
• Assist in the development and implementation marketing strategy for Career Services Center 


targeting students and alumni. 
 


• Participate in the collection, organization, analysis, and maintenance of occupational, 
educational, and labor market information for use in career development activities. 
 


• Participate in the direction of the activities of Career Services Center student assistants. 
 


• Maintain accurate statistics on students who participate in individual or group services with the 
career counselor.      
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5% 


 


As Assigned 


 
Other Duties 
• Local service: Serves on local committees, workgroups and teams as assigned. 
 
• System-wide service:  Serves on UC system-wide committees and groups as assigned.  


 
• Community Service: Speaking to various community and professional groups on career related 


topics. 
 
 
 
 
 
 


 
Knowledge, Skills and Abilities: 
• Two years professional experience in career counseling, job placement, or human resources or 


equivalent combination of education and experience.  Experience in providing career services in a 
higher education setting is preferred. 


• Demonstrated abilities in counseling, building rapport with students, faculty, and employers, empathy, 
and respect for confidentiality. 


• Knowledge of resume development, successful interviewing techniques, and job search skills. 
• Proven track record of strong ability to develop partnerships within a higher education setting and 


throughout the community is essential.  
• Experience in utilizing technology in marketing services to students (podcasts, streaming video, etc.). 
• Public speaking experience, demonstrated outstanding verbal and written communication, 


organizational ability, strong follow-through, and initiative. 
• A strong background in collaborating as a team player and in maintaining tact, professionalism and a 


sense of humor in stressful situations.  
• A strong history of providing exceptional customer service and displaying a positive attitude with staff, 


faculty and students is a must.  
• Strong computer skills, including MS Office programs, Internet, web site development, and email is 


required. Spreadsheet and data base experience are specific skill requirements, with preference given 
to applicants familiar with Excel and Access. 


• Familiarity with the proper application of career assessment tools. 
• Occasional travel and frequent evening and weekend work is required. 
• Demonstrates skill in directing the activities of student employees. 
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APPENDIX 4: Employer Relations & Internship Coordinator 


UNIVERSITY OF CALIFORNIA, MERCED 
JOB DESCRIPTION 


 
PERSONNEL OFFICE USE ONLY 


APPROVED PAYROLL TITLE 
  


TITLE CODE  
 


EFFECTIVE DATE 
 


CBU: 
 
ERC: 


DATE INITIALS 


NEW POSITION/REPLACEMENT 


 


TEMP. RECLASS        (   ) 


TEMP. STIPEND         (   ) 


PROVISION  NUMBER 


1.          ( X )  Recruitment                (    )  Review 
             (    )  Reclassification          (    )  Update of Job Description 


2.   a.  SALARY RATE           
      b.  PERCENT OF TIME   100% 
 


3.  EMPLOYEE NAME 
Vacant 


4.  CURRENT PAYROLL TITLE 
      


5.  DEPARTMENT/DIVISION 
     Career Services Center 


6.  WORK LOCATION 
     Library (campus) 


7. WORKING TITLE (IF DIFFERENT) 
    Employer Relations and Internship   
    Coordinator 


8.  NAME OF SUPERVISOR 
  Brian J. O’Bruba 


9.  SUPERVISOR'S PAYROLL TITLE 
     Director, Career Services Center 


10.  NAME OF DEPARTMENT HEAD 
 Director, Career Services Center 


11.  SUPERVISION/DIRECTION RECEIVED  (see back page for definitions of categories) 
Indicate the type of supervision the incumbent will receive after the training/orientation period. 


Close Supervision  (   )    Supervision  (   )    General Supervision  (X )    Direction  (   )    General Direction  (   ) 


12.  NAMES OF EMPLOYEES DIRECTLY SUPERVISED 


 


PAYROLL TITLE 


 


FTE 


 


14. GENERAL SUMMARY OF DUTIES / RESPONSIBILITIES 
 
The Career Services Center provides comprehensive career development programs and services to students and alumni.   
These include career counseling, career assessment, career oriented workshops/presentations and assistance in 
job/internship search strategy.  Career staff in the Career Services Center receive cross-training and are able to assist in 
all areas of unit operations.   
 
Under direction of the Career Services Center Director, the Employer Relations and Internship Coordinator will conduct 
outreach to employers to promote internship and career opportunities for UC Merced students and alumni.  The 
incumbent with work collaboratively to facilitate student participation in internships both for and not for credit.  The 
Employer Relations and Internship Coordinator will also provide individual services, workshops, presentations and other 
events to assist students in successful job and internship searches.  
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14.  ESSENTIAL DUTIES OF THE JOB 
PERCENT 
OF TIME 
(Time of all 
duties must 
add up to 
100%) 


FREQUENCY 
(Daily, weekly, 
monthly, 
quarterly, yearly) 


ESSENTIAL DUTIES* (List in order of importance) 


 


40% 


 


Daily 


 
Internship Program and Job Search Services Administration 
 
• In collaboration with the director and associate director, develops and revises policy and 


procedures for the internship and job search functions of the Career Services Center. 
 


• In collaboration with the director and assistant director, assists in developing and implementing 
the marketing plan for the promotion and recruitment for all internship and job search programs 
and events to students, faculty, staff and employers. 
 


• Consults with academic departments regarding internship sites, legal and credit issues, and 
integrating internship experiences into existing or new courses. 
 


• Recommends budgetary and other resource needs for internship and job search programs to the 
director. 
 


• Actively participates in promotional strategies for annual events such as the Part-Time Job and 
Internship Fair and the Summer Internship Fair. 
 


• Reviews and evaluates the ongoing internship and job search programs and services.  Develops 
appropriate reports of these activities. 
 


• Provides presentations, workshops, printed material and web links to UC Merced students on  
internship and job search related topics. 


 







 


45% 


 


Daily 


 
 
Employer Relations 
 
• Assist in establishing and maintaining relationships with local, regional and national employers 


for the purpose of generating and maintaining internship, part time and full time job opportunities 
for UC Merced students.  
 


• In collaboration with the director and assistant director, develop and facilitate the Employer 
Advisory Board. 
 


• Promote sponsorship opportunities to employers in collaboration with University Relations. 
 
• Works with local, regional and national employers to ensure an accurate database of internships 


and job opportunity descriptions. 
 


• Provides employers with internship guidelines, compensation information for local, regional and 
national internships and encourages employer participation to other Career Services Center 
employment services including on-line job posting, on-campus recruiting, employer information 
sessions, visibility tables and participation in job and internship fairs.    
 


• Consults with employers on marketing strategies and liability questions.  
 


• Conducts on-site visits with new or developing sites. 
 


• Coordinates employer services and marketing with other campus departments as appropriate. 
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10% 


 


Daily 


 
     Programs and Program Development Duties 
 


• Develop and facilitate workshops, seminars and classroom presentations related to internship 
and job search. 
 


• Keep abreast of trends, issues and technology in the field of internship programs and job 
placement through attendance at professional seminars and conferences and through reading 
professional journals. 
 


• Assist the director and assistant director in the development and maintenance of the Career 
Services Center Website. 


 







 
Knowledge, Skills and Abilities: 
 
• Professional experience in career counseling, job placement, human resources or marketing.   


Experience in providing career services in a higher education setting is preferred. 
• Demonstrated abilities in advising, building rapport with students, faculty, and employers, empathy, and 


respect for confidentiality. 
• Proven track record of strong ability to develop partnerships within a higher education setting and 


throughout the community is essential.  
• Public speaking experience, demonstrated outstanding verbal and written communication, 


organizational ability, strong follow-through, and initiative. 
• A strong background in collaborating as a team player and in maintaining tact, professionalism and a 


sense of humor in stressful situations.  
• A strong history of providing exceptional customer service and displaying a positive attitude with staff, 


faculty and students is a must.  
• Strong computer skills, including MS Office programs, Internet, web site development, and email is 


required. Spreadsheet and data base experience are specific skill requirements, with preference given 
to applicants familiar with Excel and Access. 


• Occasional travel and frequent evening and weekend work is required. 
• Demonstrated abilities in developing effective marketing campaigns. 
• Ability to collect and analyze data to enhance program effectiveness. 
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APPENDIX 5: Associate Director 
UNIVERSITY OF CALIFORNIA, MERCED 


JOB DESCRIPTION 


 
PERSONNEL OFFICE USE ONLY 


APPROVED PAYROLL TITLE 
  


TITLE CODE  
 


EFFECTIVE DATE 
01 July 2005 


CBU: 
 
ERC: 


DATE INITIALS 


 


5% 


 


As Assigned 


 
Other Duties 
 
• Local service: Serves on local committees, workgroups and teams as assigned. 
 
• System-wide service:  Serves on UC system-wide committees and groups as assigned.  


 
• Community Service: Speaking to various community and professional groups on career related 


topics. 
 


• Participates in professional development meetings. 
 


• Represents the Career Services Center at professional meetings and conferences related to 
employer relations and/or internship program. 


 
• Other duties as assigned by the director. 
 
 







NEW POSITION/REPLACEMENT 


 


TEMP. RECLASS        (   ) 


TEMP. STIPEND         (   ) 


PROVISION  NUMBER 


1.          ( X )  Recruitment                (    )  Review 
             (    )  Reclassification          (    )  Update of Job Description 


2.   a.  SALARY RATE          step X.X 
      b.  PERCENT OF TIME   100% 
 


3.  EMPLOYEE NAME 
Kelly Van Zandt 


4.  CURRENT PAYROLL TITLE 
      


5.  DEPARTMENT/DIVISION 
     Career Services Center 


6.  WORK LOCATION 
     Library (campus) 


7. WORKING TITLE (IF DIFFERENT) 
    Associate Director 


8.  NAME OF SUPERVISOR 
  Brian J. O’Bruba 


9.  SUPERVISOR'S PAYROLL TITLE 
     Director, Career Services Center 


10.  NAME OF DEPARTMENT HEAD 
 Director, Career Services Center 


11.  SUPERVISION/DIRECTION RECEIVED  (see back page for definitions of categories) 
Indicate the type of supervision the incumbent will receive after the training/orientation period. 


Close Supervision  (   )    Supervision  (   )    General Supervision  (  )    Direction  ( X  )    General Direction  (   ) 


12.  NAMES OF EMPLOYEES DIRECTLY SUPERVISED 


Student Employees 


PAYROLL TITLE 


Student Assistant 


FTE 


1-2 FTE 


15. GENERAL SUMMARY OF DUTIES / RESPONSIBILITIES 
 
The Career Services Center provides comprehensive career development programs and services to students and alumni.   
These include career counseling, career assessment, career oriented workshops/presentations and assistance in 
job/internship search strategy.  Career staff in the Career Services Center receive cross-training and are able to assist in 
all areas of unit operations.   
 
Under direction of the Career Services Center Director, the Associate Director will develop and implement a variety of 
career developments events for UC Merced students including programs, workshops, presentations, and fairs.  The 
Associate Director will oversee the letter of reference file service, on-campus recruiting and job fairs as well as graduate 
school fairs.  The Associate Director will also provide career counseling services to UC Merced students and alumni 
which include, but are not limited to, administration and interpretation of career assessments, job search strategy and 
interview preparation assistance, resume and cover letter review and assistance in graduate program selection.  The 
Associate Director will provide services on an individual basis and to groups.  The Associate Director will supervise the 
Career Services Center Student Employees.  In the Director’s absence, the Associate Director will manage all aspects of 
the Career Services Center. 
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14.  ESSENTIAL DUTIES OF THE JOB 
PERCENT 
OF TIME 
(Time of all 
duties must 
add up to 
100%) 


FREQUENCY 
(Daily, weekly, 
monthly, 
quarterly, yearly) 


ESSENTIAL DUTIES* (List in order of importance) 







 


50% 


 


Daily 


 
Administrative Duties 
• In collaboration with the Director, develop and implement marketing strategy for Career 


Services Center targeting student, alumni, and employers. 
 


• Oversee the collection, organization, analysis, and maintenance of occupational, educational, 
and labor market information for use in career development activities. 
 


• Coordinate Employer Services including: 
- Job Fairs 
- On-Campus Recruiting 
- Employer Information Sessions 
- Other strategies to promote part-time and full-time opportunities and internships to UC 
   Merced students. 
 


• Coordinate other Career Services Center activities such as graduate school fairs 
 


• Direct the activities of Career Services Center student assistants. 
 


• Oversee all operations of the Career Services Center in the director’s absence. 
 


• Maintain accurate statistics on students who participate in individual or group services with the 
offered by the Career Services Center. 


 


30% 


 


Daily 


 
Career Counseling 
• Provide individual career counseling services to students and alumni.  These services include: 


career assessment administration and interpretation; resume and cover letter review/critique, 
mock interviews, job search/internship strategy planning. 
 


• Provides assistance to students in using computerized career related systems such as 
EUREKA, the College Central Network job posting system and the various Internet based 
career information systems. 
 


• Assist students in selecting appropriate graduate programs by providing access to college 
catalogs, graduate school program directories, as well as by providing information on the 
application process. 


 


 


15% 


 


Daily 


 
     Programs and Program Development Duties 


• Develop and facilitate career-related workshops, seminars and classroom presentations. 
 


• Coordinate with the director of career services in the development and administration of 
programs for part-time employment, internships, summer employment, and post-graduation 
employment. 
 


• Keep abreast of trends, issues and technology in the field of career development and job 
placement through attendance at professional seminars and conferences and through reading 
professional journals. 
 


• Assist the director of career services in the development and maintenance of the Career 
Services Center Website. 
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5% 


 


As Assigned 


 
Other Duties 
• Local service: Serves on local committees, workgroups and teams as assigned. 
 
• System-wide service:  Serves on UC system-wide committees and groups as assigned.  


 
• Community Service: Speaking to various community and professional groups on career related 


topics. 
 


• Other duties as assigned by the Director. 
 
 


 
Knowledge, Skills and Abilities: 
 
• Professional experience in career counseling, job placement, or human resources.   Experience in 


provided career services in a higher education setting is required. 
• Demonstrated abilities in counseling, building rapport with students, faculty, and employers, empathy, 


and respect for confidentiality. 
• Proven track record of strong ability to develop partnerships within a higher education setting and 


throughout the community is essential.  
• Experience in planning/coordinating highly successful large events. 
• Public speaking experience, demonstrated outstanding verbal and written communication, 


organizational ability, strong follow-through, and initiative. 
• A strong background in collaborating as a team player and in maintaining tact, professionalism and a 


sense of humor in stressful situations.  
• A strong history of providing exceptional customer service and displaying a positive attitude with staff, 


faculty and students is a must.  
• Strong computer skills, including MS Office programs, Internet, web site development, and email is 


required. Spreadsheet and data base experience are specific skill requirements, with preference given 
to applicants familiar with Excel and Access. 


• Occasional travel and frequent evening and weekend work is required. 
• Demonstrates skill in directing the activities of student employees. 
 


17.  SPECIAL CONDITIONS OF EMPLOYMENT (Licenses, certificates, credentials, bondability, altered work schedules, 
furloughs, travel, etc.) 
 
Minimum qualifications 
 
• Master’s Degree in Career Development, Counseling, Student Affairs or closely related field. 
• 3 years of professional experience in career counseling, job placement, or human resources 
• Knowledge of career development theory, career counseling practice 
• Familiarity with the proper application of career assessment tools. 
• Knowledge of resume development, successful interviewing techniques, and job search skills. 
• Demonstrated skill in managing events such as career fairs. 
• Demonstrated skill the development of career development workshops and programs. 
• Excellent organizational skills, ability to prioritize work, and complete assignments independently as well as work in a team 


environment. 
• Demonstrated knowledge of Windows based computer programs, specifically the MS Word and Excel. 
• Ability to conduct searches on the Internet and familiarity with e-mail programs. 
• Excellent oral and written communication skills, including use of proper grammar, spelling and standard business formats.   
• Must possess excellent customer service and displaying a positive attitude with staff, faculty and students. 
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APPENDIX 6: On-Campus Student Employment Coordinator 


UNIVERSITY OF CALIFORNIA, MERCED 
JOB DESCRIPTION 


 
PERSONNEL OFFICE USE ONLY 


APPROVED PAYROLL TITLE 
 


TITLE 
CODE  


 


EFFECTIVE 
DATE 


 


CBU: CX 
ERC: 


DATE 
 
 


INITIALS 
 
 


NEW POSITION/REPLACEMENT 


 


TEMP. RECLASS        (   ) 


TEMP. STIPEND         (   ) 


PROVISION  NUMBER 


1.          ( )  Recruitment                     (   )  Review 


             ( x )  Reclassification             (   )  Update of Job Description 


2.   a.  SALARY RATE                 


      b.  PERCENT OF TIME          100% 
3.  EMPLOYEE NAME 


Phyllis Enea 


4. CURRENT PAYROLL TITLE 


(__________) Assistant III 
5.  DEPARTMENT/DIVISION 
     Career Services / Student Affairs 


6.  WORK LOCATION 
      Career Services Center 
      (campus) 


7. WORKING TITLE (IF DIFFERENT) 
On-Campus Student Employment 
Coordinator / Administrative Assistant 


8. NAME OF SUPERVISOR(S) 
 
Kelly Van Zandt 
 


9.  SUPERVISOR'S       
PAYROLL TITLE 
SAO IV 
 


10.  NAME OF DEPARTMENT 
HEAD  


Fuji Collins 
11.  SUPERVISION/DIRECTION RECEIVED  (see back page for definitions of categories) 


Indicate the type of supervision the incumbent will receive after the training/orientation period. 


Close Supervision  (   )    Supervision  ( X )    General Supervision  (  )    Direction  (  )  General Direction  (  ) 
12.  NAMES OF EMPLOYEES DIRECTLY SUPERVISED 


N/A 


PAYROLL TITLE FTE 


 


 







3.  GENERAL SUMMARY OF DUTIES / RESPONSIBILITIES 


The On-Campus Student Employment Coordinator / Administrative Assistant oversees on-campus student employment and provides 
financial and administrative support to the Director and staff of the Career Services Center.  Essential duties include: coordinate posting 
and recruitment for on-campus student jobs, interface with staff and faculty hiring managers, prepare and submit new hire paperwork to 
the Payroll Office, communicate important information on student employment to campus community, answer questions from students, 
staff and faculty, handle purchasing for department, process staff reimbursements, conduct monthly ledger reconciliation, pull financial 
reports, oral and written communications, prepare materials for distribution to internal and external users, schedule appointments for the 
Career Services Center staff, provide information to students, faculty, staff and others regarding services available, assist the Director 
and staff of the Career Services in ordering materials, scheduling events, routine correspondence and other tasks consistent with the 
provision of services to students.  
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14.  ESSENTIAL DUTIES OF THE JOB 
PERCENT 
OF TIME 


 


FREQUENCY 


(daily, weekly, 
monthly, quarterly, 


yearly) 


ESSENTIAL DUTIES 







 


50% 


 


 


 


 


 


 


 


 


 


 


30% 


 


 


 


 


 


10% 


 


 


Daily 


 


 


 


 


 


 


 


 


 


 


Daily 


 


 


 


 


 


Weekly 


 


 


 
On-Campus Student Employment Program Coordination 
• Coordinate all aspects of on-campus student employment program. 
• Post all on-campus student employment positions in the Cat PAWS system. 
• Prepare hiring packets. 
• Assist students in completing hiring paperwork and verifying identification (I-9 certification 


required). 
• Work closely with Payroll, Financial Aid, Projects and Grants and departmental MSOs to 


insure that all students are employed properly and answer any questions that arise.   
• Review and approve any student requests or changes regarding their employment status. 
• Address faculty and staff questions and concerns regarding hiring student workers.   
• Update hiring managers on changes to the student employment hiring process. 
• Consult with colleagues at other UC campuses regarding student employment policies and 


procedures. 
 


Purchasing and Travel Accounting 
Responsible for preparation and submission of purchasing requisitions, travel and entertainment 
reimbursements and low value orders for the Career Services Center.  Use of applicable policies 
and procedures when reviewing and submitting orders.  Record and track all initiated orders 
from initial order through payment of invoice.  Follow up on any problems related to orders, 
invoicing, and/or reimbursements.  Provide timely submission of all reimbursements and 
invoices.  Provide vendors with needed information regarding payments and shipments as 
required. Reconciliation of departmental account ledger. Assist with budget planning and 
preparation of financial reports and review of ledgers. Work closely with the MSO of Student 
Affairs to ensure compliance with policies and procedures and to troubleshoot problematic 
purchasing and accounting issues.  Attend monthly meetings to acquire updates, etc. 
 
General Office Duties 
Provide general clerical and administrative support to the Career Services Center, serving as the 
initial point of contact for students, faculty, staff and off-campus employers.  Prepare routine 
correspondence and proofread documents for accuracy and grammar. Distribute correspondence 
as directed, and in a timely and confidential manner. Maintain manual and computerized filing 
and other recording keeping systems (including running monthly usage reports for Xerox). With 
direction, assist in the development and distribution of materials including outreach/marketing 
materials.  
 
 
Letters of Reference Service 
• Assist students in setting up Letters of Reference Files for graduate/professional school. 
• Complete student/alumni requests for letters of reference mailings to colleges/institutions. 
• Reconcile income generated from Letters of Reference service. 
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15. REQUIREMENTS:   
• Strong administrative background including purchasing and accounts payable 
• Knowledge of human resources and payroll principles in a public setting 
• Proven ability to independently organize assigned tasks, set priorities, and work effectively in an environment of 


frequent interruptions. 
• Demonstrated ability to collaborate and communicate effectively at various organizational levels, both orally and in 


writing. 
• Skill in accurate record keeping with strict attention to detail.  
• Skill to independently draft correspondence pertaining to the policies and procedures of the on-campus student 


employment program.  
• Excellent interpersonal skills. 
• Able to maintain confidentiality. 
• Strong technical skills with knowledge of Microsoft Office Operations. 
• Proficient in UC General ledger and Bruin Buy systems. 
• I-9 certification or ability to become I-9 certified by the University of California. 


 
 
 
 


  







 
APPENDIX 7: Administrative Assistant 
UNIVERSITY OF CALIFORNIA, MERCED 


JOB DESCRIPTION 


PERSONNEL OFFICE USE ONLY 
APPROVED PAYROLL TITLE 
 
 


TITLE 
CODE  


 


EFFECTIVE 
DATE 


 


CBU: CX 
ERC: 


DATE 
 
 


INITIALS 


NEW POSITION/REPLACEMENT 


New Position 


TEMP. RECLASS        (   ) 


TEMP. STIPEND         (   ) 


PROVISION  NUMBER 


1.          (  x )  Recruitment                (   )  Review 


             (   )  Reclassification             (   )  Update of Job Description 


2.   a.  SALARY RATE                 


      b.  PERCENT OF TIME          50% 
3.  EMPLOYEE NAME 


Ashley Enea 


5. CURRENT PAYROLL TITLE 


 
5.  DEPARTMENT/DIVISION 
     Career Services Center 


6.  WORK LOCATION 
      Campus: Kolligian Library  


7. WORKING TITLE (IF DIFFERENT) 
Administrative Assistant 


9. NAME OF SUPERVISOR 


Kelly Van Zandt 


9.  SUPERVISOR'S       
PAYROLL TITLE 


           SAO IV                                                                                                                                                                                                                     


10.  NAME OF DEPT HEAD  


    Fuji Collins, Assistant Vice 
Chancellor of Health & Wellness                                                                                                                                                                                                                                        


11.  SUPERVISION/DIRECTION RECEIVED  (see back page for definitions of categories) 


Indicate the type of supervision the incumbent will receive after the training/orientation period. 


Close Supervision  (   )    Supervision  ( X )    General Supervision  (  )    Direction  (  )  General Direction  (  ) 
12.  NAMES OF EMPLOYEES DIRECTLY SUPERVISED PAYROLL TITLE FTE 


 


 
13.  GENERAL SUMMARY OF DUTIES / RESPONSIBILITIES 


 
This is a part-time position at 50% time subject to possible increase to full-time in one year dependent on future budget 
conditions. Anticipated schedule is 9am to 1pm, Monday-Friday. 


 
Under the supervision of the Assistant Director of the Career Services Center, this position provides clerical and 
administrative support to the Career Services Center.  Essential duties include ordering materials and supplies, handling all 
purchasing needs through online purchasing system, processing of reimbursements, making travel arrangements, 
reconciliation of financial ledgers, oral and written communications, checking in student appointments, preparation of 
materials for distribution to internal and external users, scheduling appointments for the Career Services Center staff, routine 
correspondence and other tasks consistent with the functions of  the Career Services Center. 


 







 







14.  ESSENTIAL DUTIES OF THE JOB 
PERCENT 
OF TIME 


(Time of all 
duties must add 


up to 100%) 


FREQUENCY 


(daily, weekly, 
monthly, quarterly, 


yearly) 


ESSENTIAL DUTIES* (List in order of importance) 


50% 


 


 


 


D/W Purchasing and Travel Accounting  


Responsible for preparation and submission of purchasing requisitions, travel and entertainment 
reimbursements and low value orders for all supported departments.  Use of applicable policies 
and procedures when reviewing and submitting orders.  Cooperate with the Business Office for 
Division of Student Affairs in preparation and submission of purchasing and accounting 
documents. Record and track all initiated orders from initial order through payment of invoice.  
Follow up on any problems related to orders, invoicing, and/or reimbursements.  Provide timely 
submission of all reimbursements and invoices.  Provide vendors with needed information 
regarding payments and shipments as required.  Assist with budget planning, preparation of 
invoices as needed. Perform monthly reconciliation of financial ledgers for all accounts. Back-
up purchasing and accounting services for other units in Student Affairs as needed. 


20% 


 


 


 


 


 


 


 


 


30% 


D 


 


 


 


 


 


 


 


 


D/W 


General Office Duties 


Prepare routine correspondence and proofread documents for accuracy and grammar. Distribute 
correspondence as directed, and in a timely and confidential manner. Maintain manual and 
computerized filing and other recording keeping systems. 


Assist in the preparation of materials for distribution. Schedule special events on- and off-
campus as appropriate. 


Provide general clerical and administrative support to the Career Services Center, serving as the 
initial point of contact for students, faculty, staff and off-campus employers. 


Participate in monthly AA meetings and attend any necessary training sessions as required. 


Assist the department management in the development of promotional materials. 


 
 


Career Services Center Support 


Assist in scheduling student appointments. Check in student appointments. Answer questions by 
phone and in person. Prepare and maintain confidential letters of reference files. Assist in the 
preparation of materials for outreach activities. Schedule outreach programs on-campus and 
participate as needed.  Reconcile income generated from career fairs, graduate school fairs and 
letters of reference service.  Oversee the completion of assignments given to CSC student 
workers.    
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Appendix 8: JOB DESCRIPTION: Director for Career Services 
UNIVERSITY OF CALIFORNIA, MERCED 


16.  REQUIREMENTS:   
• Associate of Arts degree and two years of experience are required; or equivalent combination of education and experience. 
• Strong customer service orientation.  Ability to convey a helpful and positive attitude to the public, campus departments and the 


various units within Student Affairs in support of the department's customer service environment. 
• Excellent interpersonal skills to communicate in a pleasant, tactful and effective manner when executing tasks and 


responsibilities.   
• Ability to exercise independent and mature judgment and to work with minimal distraction and to take the initiative to follow-


up on projects or assignments. 
• Math and analytical skills to calculate percentages, add, subtract, multiply and divide to process purchases and reimbursements and 


to perform other basic accounting tasks. 
• Ability to maintain strict confidentiality to protect privacy and rights of individuals. 
• Proficiency with computers and databases. Excellent computer keyboard skills. Knowledge of Windows XP, Excel, Word. 
• Ability to maintain attention to detail to assure completion and accuracy of assignments.  
• Ability to handle multiple tasks sometimes with conflicting priorities. 


 
 
   


PERSONNEL OFFICE USE ONLY 
NEW POSITION/REPLACEMENT 


Replacement 


TEMP. RECLASS        (   ) 


TEMP. STIPEND         (   ) 


PROVISION  NUMBER 


1.          (   )  Recruitment                ( ? )  Review 
 
             ( ?  )  Reclassification         (   )  Update of Job Description 


2.   a.  SALARY RATE                 
      b.  PERCENT OF TIME     100%      


3.  EMPLOYEE NAME 
 


Brian J. O’Bruba 


6. CURRENT PAYROLL TITLE 
Director 


5.  DEPARTMENT/DIVISION 
 
     Student Affairs 


6.  WORK LOCATION 
      
Campus 


7. WORKING TITLE (IF DIFFERENT) 
Director, Career Services Center 


10. NAME OF SUPERVISOR 
 
Fuji Collins 


9.  SUPERVISOR'S PAYROLL  
            
Assistant Vice Chancellor   


11. NAME OF DEPARTMENT  
 


Student Affairs                                                                                                                                                                                                                                           
11.  SUPERVISION/DIRECTION RECEIVED  (see back page for definitions of categories) 
Indicate the type of supervision the incumbent will receive after the training/orientation period. 


Close Supervision  (   )    Supervision  (   )    General Supervision  (   )    Direction  ( )    General Direction  ( X  ) 


12. NAMES OF EMPLOYEES DIRECTLY SUPERVISED 


Kelly Van Zandt 


Phyllis Enea 


Employer Relations Coordinator 


PAYROLL TITLE 


SAO III 


AA II 


SAO II 


FTE 


1.0 


1.0 


1.0  







 
 
 
 
 
 
 
 
 
 
 
 


13. GENERAL SUMMARY OF DUTIES / RESPONSIBILITIES 
 
The Career Services Center at UC Merced assists students with a range of career-related programs and services and on-campus 
employment opportunities.  The Director will oversee the operations of the Center, hire staff, develop programs and policies, implement on 
and off campus employment program, establish employer relations, and lead a significant program in the Division of Student Affairs. 
 
Specific Responsibilities: 
• Provide direction and leadership for developing career development and career services programs. 
• Manage Center’s budget and administer University personnel and fiscal policies, including the hiring and supervision of staff. 
• Plan and deliver Career Development and Job Search Services, along a continuum for choice of college major through alumni follow-


up. 
• Oversee employer relations, on-campus recruiting program, and internships programs. 
• Develop policies and procedures for the on-campus student employment program, campus-based work study program and off-campus 


federal work study program. 
o Work collaboratively with the Payroll Office, the Department of Human Resources, Management Services Officers and 


Faculty and Staff to constantly enhance the on-campus student employment program and work study programs. 
o Provide training to both student employee supervisors and student employees on student employment issues. 
o In collaboration with the Department of Human Resources, mediate conflicts between student employees and on-campus 


supervisors. 
• Provide supervision and in-service training to trainees, staff and student staff. 
• Organize a comprehensive library with up to date materials needed by students making career decisions and conducting job searches. 
• Establish an advisory group (regional employers, faculty, and students) to plan programs and establish policies. 
• Work closely with UC Merced’s Schools and the Division of Graduate Studies to ensure that career development and placement 


services meet the unique needs of each School/Division and its students. 
• Maintain and develop working relationships with other Student Affairs units (especially the Advising & Learning Center), academic 


departments, the Office of Alumni Relations, and community service agencies. 
• Provide consultation to businesses and academic programs in the establishment of highly effective internship programs. 
• Provide direction to staff in the organization of career fairs and the creation publications/websites for students on career-related issues 
• Provide direction and leadership that fosters a multicultural environment that celebrates diversity through sensitivity, advocacy, and 


education. 
• Develop and implement a comprehensive assessment plan; evaluate effectiveness of Center programs according to WASC standards. 
• Ensure that the Career Services Center meets the standards set forth in the National Association of Colleges Employers standards for 


professional conduct. 
• Serve on University boards, committees, and task forces, as designated by position or by appointment. 
• Oversee the creation workshops for students and conduct workshops when demand exceeds the capacity of career counseling staff.  
• Counsel students individually and in groups on career planning issues as needed when demand exceeds the available time of the career 


counseling staff. 
• Administer and interpret career assessment inventories including, but not limited to, the Myers-Briggs Type Indicator and the Strong 


Interest Inventory when demand exceeds the capacity of career counseling staff. 
 







 


14.  ESSENTIAL DUTIES OF THE JOB 


PERCENT OF 


TIME 
(Time of all duties 
must add up to 
100%) 


FREQUENCY 


 
(daily, weekly, 
monthly, quarterly, 
yearly) 


ESSENTIAL DUTIES* (List in order of importance) 


 


45% 


 


 


 


 


 


 


20% 


 


10% 


 


 


5% 


 


 


5% 


 


5% 


 


10% 


 


 


 


D 


 


 


 


 


 


 


D,W 


 


W,M 


 


 


M 


 


 


M,Q 


 


Q 


 


W,M 


 
• The director will be responsible for the planning and ensuring the delivery of career 


development and job search assistance services for undergraduate and graduate students 
and alumni to a rapidly growing campus population.  Some of the tasks involved will 
include: overseeing  employer relations, on-campus recruiting program, and internships 
programs; managing the Center’s budget and administering University personnel and 
fiscal policies, including the hiring and supervision of staff; overseeing the acquisition of 
resources in the career services library, working closely with UC Merced’s Schools and the 
Division of Graduate Studies  to ensure that career development and placement services 
meet the unique needs of each School/Division and its students.  Provide direction and 
leadership that fosters a multicultural environment that celebrates diversity through 
sensitivity, advocacy, and education 


 
 
• Establish policy and procedure, manage and enhance the on-campus student employment 


and work-study programs for UC Merced students.   
 
 
• Enhance a comprehensive website for students to access a wide variety of career resources 


and to view on and off campus employment opportunities.  Website also provides 
prospective employers with an easy way to post job opportunities. 


 
 
• Oversee the creation and, when career counseling staff are unavailable, conduct workshops 


for students, counsel students on career planning issues and administer and interpret 
appropriate career assessment inventories. 


 
• Oversee the organization of career fairs and creation of publications/websites for students 


on career-related issues.   
 
 
• Establish an advisory group (regional employers, faculty, and students) to plan programs 


and establish policies. 
 
 
• Maintain and develop working relationships with other Student Affairs units (especially the 


Advising & Learning Center), academic departments, the Office of Alumni Relations, and 
community service agencies.  Serve on University boards, committees, and task forces, as 
designated by position or by appointment.  


 
 
 
 
 
 
 
 
 
 
 
 
                               







 
Appendix 9: 


Career Services Center  
Career Counseling - Student Learning Outcomes 


 
Mission: 
 
Career development is a life-long process of exploration and decision-making.  We, at the 
Career Services Center (CSC) at the University of California, Merced empower students 
and alumni to reach their full potential by offering services in career development, 
experiential education, employment and graduate school. 
To successfully accomplish this mission, the CSC continuously fosters partnerships with 
employers, staff, administration and the greater community. 
 
 
Student Learning Outcomes:  
The activities of the career counseling functional area are designed to contribute to the 
career growth and development of a student by focusing on the following: 


 
Resources 
Find, evaluate and access career, occupational and educational resources. 
 
Gain Experience 
Identify internships, class projects, volunteer opportunities, service learning, part-time 
jobs and student organizations. 
 
Communicate Accomplishments 


17. REQUIREMENTS:   
 
Qualifications: 
 
• Master’s degree required.   
• At least five (5) years of professional experience in career counseling required.   
• Demonstrated success in creating new organizational systems. 
• Demonstrated experience in working effectively and collaboratively with faculty, academic units, administration, student groups and 


employers.derstanding of the implementation and management of thnology systems in career planning and placement. 
• Understand and articulate needs and concerns of ethnic minority, disabled, women, and non-traditional students in addition to 


demonstrating a personal and professional commitment to diversity. 
• Ability to communicate clearly in writing and verbally with constencies, and experience in developing strong employee relationships.  







Articulate and market their strengths, interests and skills through their resumes, cover 
letters, personal statements and interviewing. 
 
Conduct a Search 
Research, evaluate and network to identify potential industries, organizations and 
educational opportunities based on competencies and occupation and job requirements. 
 
Explore Self 
Identify interests, skills, values and understand how to capitalize on strengths. 
 
Career Management 
Choose a career based on interest, skills and values; understand related career/educational 
options and create a back-up plan. 
 
Decision Making 
Develop and implement a framework to guide their life-long career decision making 
processes. 
 
 


  
(Version – October 2010)  
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Students First Center (SFC) Program Review Self Study Report 


 


The Students First Center (SFC) assists the University of California, Merced, to maintain 
excellence in education, research and public service by assisting students, parents and 
visitors in a central location with information about a variety of campus services.  
Located on the first floor of the Kolligian Library, the SFC is a student’s first stop for 
questions about admission, financial aid, scholarships, student records, and registration.  
The goals established by the unit are to maintain an 80/20 service model, create and 
maintain quality standards for the department, and to create and maintain a 
training program for new staff and a refresher program for continuing staff.  
Through these goals we hope to achieve our student learning outcomes of teaching 
civic responsibility and promoting the development of critical thinking skills.   
 
In fall, 2009, the Division of Student Affairs launched a pilot study of the new 
Program Review process, adopted in February, 2009.  The unit’s participation in the 
Program Review process should help us measure our ability to meet our goals and 
help us identify future needs to maintain these quality standards.  The following 
information is a summary of the SFC’s Program Review process and the feedback 
received from the unit’s self study review conducted in spring, 2009.   
 


  After being selected as one of the three pilot units for Program Review, we needed 
to determine our protocol for the study.  The Council for the Advancement of 
Standards (CAS) does not provide standards for One Stop operations, nor do 
industry standards exist yet. Furthermore, the scarcity of One Stop operations left 
us with few contacts in the field to turn to for advice.  To assist our efforts, the SFC 
Coordinator was provided with standards (CAS) for a Campus Visitor and 
Information Center (CVIS) and general standards (CAS) for the field of Student 
affairs.  The SFC Coordinator reviewed these standards  to develop a guiding 
document to use in the Program Review.  Initially, we set out to try and develop a 
group of contacts within the industry in hopes of inquiring about assessment 
processes currently in practice at other institutions.  It soon became clear  that 
formal assessment processes are not common in the few One Stop operations in our 
region.   


The most common type of assessment utilized by these organizations is verbal or 
written (via comment card or email) feedback provided by their constituents.  
Originally the SFC Coordinator hoped to use this information to begin the process of 
developing industry standards for One Stop shops.  Nevertheless, it became 
challenging to acquire a commitment or willingness from similar organizations.  
Therefore, the standards that were developed are (at this time) specific to the needs 
of the UC Merced SFC and what we perceive are the potential assessment needs of 
the industry.  Perhaps our Program Review documents will be utilized by CAS to 
design standards that can be made available to other comparable departments on 
other campuses.   
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The following areas were used for the SFC assessment.  These standards were 
developed by expanding the standards for a CVIS.  The SFC Coordinator combined 
the related CVIS areas with feedback from other One Stop managers and the SFC’s 
own observations to create these benchmarks. 


1. The “One Stop” concept is fairly new to the field of Student affairs.  As such, CAS 
(Council for the Advancement in Higher Education) standards do not exist for this 
field.  The standards listed below were created using the CAS standards for a Campus 
Information and Visitor Services in combination with our unit’s own observations, 
research and the assistance of other One Stop units.   


a. Mission 
i. The mission statement for a One Stop should support the mission of the 


larger institution or University.  Beyond this general idea a One Stop’s 
mission is to provide a central resource for assistance with student 
services.  This aspect may vary depending on what type of theme your 
One Stop has chosen.  A One Stop is a front line resource for the entire 
campus community with customer service at the heart of the 
operation.  Therefore, the mission of a One Stop should communicate 
the type of services a customer can expect to receive as well as the level 
of quality in this service. To uphold this missions the One Stop must: 


1.  provide accurate information and referrals 
2. provide a welcoming environment 
3. be readily accessible 
4. collaborate with other campus units to maintain open lines of 


communication 
5. provide comprehensive training for both new and continuing 


staff 
b. Program 


i. A One Stop should be approachable and receptive to the needs of its 
constituents.  Information should be delivered through multiple media 
to accommodate the desires of a diverse population.  Services and 
information should be delivered in a timely manner and should 
promote student learning.  To demonstrate a One Stops affect on the 
development of a student’s persona, the unit must identify desired 
Student Learning Outcomes.  Once these outcomes have been 
recognized, the unit must assess its Program to ensure that these 
outcomes are being achieved. 


ii. Student Learning Outcomes 
1. Students will learn and develop their critical thinking skills 


through the services provided at the SFC by learning how to 
navigate campus services and resolve issues independently. 


2. Students will learn civic responsibility through the services 
provided at the SFC.  SFC staff will provide students with the 
necessary tools and instructions for meeting University dates, 
deadlines, submitting information via our My.UCMerced.edu 
portal and providing accurate timely information to 
requesting agencies. 


c. Organization and Management 
i. A One Stop’s organization and management is successful when 


continuous improvement and teamwork are adopted as the primary 
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concentrations.  The structure and expectations of the unit should be 
documented and made readily accessible for all employees.  One Stop 
staff need clear policies and procedures for all Enrollment Services 
including workflow graphics, organizations charts and clearly stated 
service delivery expectations.   


ii. Service Model 
1. One Stops must identify the type of service model that will 


guide their organization.  For example, UC Merced’s Students 
First Center has adopted an 80/20 model of service.  In this 
method our organization strives to provide 80% of all 
enrollment services through a SFC staff member, or at a front 
counter level, leaving 20% for potential referral to a specialist 
within an enrollment service unit.  


d. Human Resources 
i. One Stops must be sufficiently staffed by personnel that have the 


necessary training and expertise to uphold the organizations stated 
goals.   


1. Staffing 
a. Qualifications 


i. One Stop front line personnel should hold the 
same level of expertise as a mid level employee 
from one of the departments that the unit 
serves.  For example,  a SFC front counter staff 
member can provide the same level of service 
as a Student Affairs Officer II within the Office 
of the Registrar.  Front line staff should hold a 
Bachelor’s Degree and at least one year of 
service within the industry.     


ii. One Stops also require some form of 
management independent of the units that it 
serves.  The classification and expertise of the 
management will depend on the size and scope 
of the One Stop.  At a minimum the manager 
should hold a graduate degree in a related 
field with a minimum of three years service in 
the Student Affairs profession.  


b. Number of 
i. As previously stated a One Stop should be 


efficiently staffed to uphold the unit’s goals.  To 
accomplish this task the level of staffing must 
meet the needs of its constituents.  One Stops 
will experience busy and slow times 
throughout an academic year, the goal is to 
maintain adequate service on a consistent 
basis and build strategies that will help ease 
the flow of traffic during peak times.   


c. Training 
i. One Stop staff will require two main types of 


training.  The first should be for a new hire.  
This type of training should orient the staff 
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with campus policies and procedures, unit 
specific policies and procedures, provide the 
staff member with some form of training 
manual to use for reference and include a 
shadowing program.  Staff will need training in 
various areas that will provide personnel with 
in-depth knowledge about each unit within the 
One Stop.  For example, UC Merced’s SFC staff 
are cross-trained in One Stop policies, 
University policies as well as all enrollment 
services (Admissions, Financial Aid, billing and 
Registrar). 


ii. The second type of training that will need to be 
provided is refresher sessions.  One Stop staff 
should be up to date with all University policies 
and procedures in addition to the changing 
needs and requirements of the units within the 
One Stop.  


e. Assessment and Evaluation 
i. One Stops should conduct regular assessments to measure their ability 


to achieve their stated mission, goals, objectives and learning 
outcomes. These assessments should evaluate the various service 
delivery methods employed by One Stops.  Information should be 
collected from all constituents served by the department.  Results 
should then be used to improve services and enhance student learning.   


 


The next step was the creation of a workbook that would help the self study team 
evaluate the SFC’s ability to meet the previously stated standards.  The workbooks 
along with supplemental material were given to the self study panel and evaluated.  
The self study panel met bi-monthly for approximately three months to discuss each 
section of the workbook.  At these meetings, self study group members were 
encouraged to provide feedback about their ratings.  The next section of this report 
will discuss some of the feedback received during these sessions and the 
recommendations set forth by the Self Study panel.   


The SFC self study panel consisted of 8 members, chosen as representatives of the 
various groups of constituents that the SFC serves.  The SFC self study panel 
members included:   


Lisa Perry, Coordinator, Students First Center 
Janice Zarate, SAO II, SFC 
Heather Nardello, Associate Director, Office of Financial Aid and Scholarships  
Paul Roberts, Student Affairs Analyst, Office of the Registrar, 
Shavon English, Admissions Officer 
Jesus Jimenez, Academic Advisor, School of Natural Sciences 
Kailey Horton, UCM undergraduate student 
Michelle Greenwood, UCM graduate student 







 5 


  The various backgrounds among the panel members helped provide feedback from 
diverse perspectives.  One of the most surprising findings was the perceived role of 
the SFC from the enrollment service units.  The Office of Financial Aid & 
Scholarships views the SFC as an extension of their office in that students are 
directed to submit documents to the OFAS, not the SFC (even though students are 
actually submitting the document to the SFC, as we are their front counter).  In 
opposition, the Office of the Registrar views the two units as one unit, instructing 
students to submit documents or “stop by” the SFC.  In their eyes, no clear line is 
drawn between our two units: they see the SFC as a true One Stop Shop.  The 
academic advisor and the student representative found this interesting, stating that 
they have heard it said both ways.  We also discussed that this could cause some 
confusion among our campus community.  The sign above the front counter says 
“Students First Center” in bold large font.  Underneath this text stated in much 
smaller font is “Admissions, Financial Aid and Registrar.”   Many students will come 
to our counter and ask, “Where is the office of financial aid?”  Through research, we 
have learned that other One Stop operations do not draw a distinction among 
offices, the campus community views these services as one cohesive unit.   


MISSION 


The first section evaluated by the self-study panel was the Mission of the SFC.   
Sections were rated on a scale of 1 to 3 scale, with 1 being the lowest and 3 being the 
highest. The average rating in the category of Mission was a 3 The areas that 
received lower rankings were in part associated with the previous comment. About 
role/department confusion.  Some members of the team felt that the SFC needs to be 
better branded and clearer about advertising the services that are provided by SFC 
staff.  Some suggestions included adding pictures of our front counter to any 
presentation given about the SFC and possibly coming up with a logo that could be 
used across all of Enrollment Services.  Other reasons for low ratings included:  too 
wide a variety of services offered not enough focus on Enrollment Services, units 
serviced by the SFC need to ensure that process changes are communicated clearly 
to the SFC staff, and the environmental factors (both human and physical 
attributes).  Human factors contributing to this are the inconsistent level of skills 
among staff while physical factors relate to the space constraints that prevent the 
unit from improving some of its services.  All of these concerns are investigated 
further in later discussions.   


A common theme running throughout this report is the need to have skilled/trained 
personnel in the SFC positions. The SFC was designed to operate on an 80/20-
service model.  The goal of an 80/20-service model is to handle 80% of the inquiries 
at a front counter and potentially refer the remaining 20% to a specialist.  With this 
goal in mind, the staffing model of the SFC was to employ highly knowledgeable staff 
who could balance the needs of a front counter area and function at a level of a 
Student Affairs Officer level 2 (SAO II)) or above.  Therefore, the qualifications and 
skill set needed to work in these positions are drastically above being a traditional 
front counter entry-level position.  All SFC staff are cross-trained in all areas of 
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Enrollment Services (Admissions, Financial Aid, Registrar and Student Business 
Services) and are able to provide assistance to students in all of these subjects. 


PROGRAM 


The second section covered the program functions of the SFC.  In this segment, we 
reviewed the customer service practices, the delivery of services, and the Student 
Learning Outcomes adopted by the unit.  The overall rating for this area was a 3,  
with a 2 rating coming in at a close second.  Low ratings regarding the unit’s 
customer service are, in part, a result of our current workload.   The staff is 
cognizant of the students waiting in line and may hurry a student along, which can 
impact the level of customer service.  Also, the combination of balancing phone calls 
with walk-in customers can influence the quality of service provided as well as the 
amount of time that is dedicated to each student.  Ideally, phone coverage should be 
separate from front counter coverage.  In a perfect world, the SFC would be able to 
assign each point of contact to separate staff members.  At this time, we are only 
able to dedicate separate staff to phone coverage on a handful of high traffic days.  
The need to complete projects and attend meetings also conflicts with our customer 
care and enrollment services duties.   


The phone system and customer services provided via phone are an important 
issue.  First of all, the current phone system does not include a queue system.  At this 
time, if calls are missed, they roll straight into voicemail, rather than being placed in 
a queue for the next available representative.   With this system, many calls are 
missed, thus opportunities for providing service pass by and useful data are lost.   
Data gathered from a phone tracking system can help the SFC for numerous 
reporting needs as well as helping to plan for, or predict high traffic periods.   


Another aspect of the phone system that needs to be addressed is the voicemail 
component.  These comments while not discussed in the self study were noted by 
the SFC Coordinator during regular work hours at the SFC and during a site visit to 
the One Stop at USF. The SFC currently checks the voicemail for our unit as well as 
the Office of Admissions.  For these two lines, we are able to guarantee that calls will 
be returned within 24 hours.  Registrar and Financial Aid currently manage their 
own voicemails; Registrar staff return their own calls while Financial Aid has 
disabled the voicemail feature.  The varying practices across our enrollment services 
units create a separation of services rather than supporting the idea of a true one-
stop shop.  Students are confused by this practice, as they experience uncertainty 
about the services they are receiving and frustration by the inconsistent practices. 
The USF One Stop combines all of enrollment services phones, using one number.  
All lines are answered by One Stop counselors who advise students.  Adopting a 
similar practice at the SFC may help alleviate some of the aforementioned problems.  
As always, consistent practices help front counter staff provide seamless service.   


The next aspect of our phone service that was discussed by the self study review 
panel was the actual quality of assistance provided to callers.  As previously noted, 
the services provided via phone suffer due to lack of queue system and low number 
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of staff.  In addition, these services are also affected by the qualifications and skill set 
held by SFC staff members.  The timeliness and accuracy of a phone call is drastically 
affected when the staff member providing service does not have the appropriate 
skill set.  During the spring 2010 semester, the Director of Financial Aid and 
Scholarships implemented a call monitoring system between the SFC and the 
Financial Aid unit.  The Director would listen in on calls and offer feedback about the 
quality of service provided by the SFC staff members.  In addition to improving our 
services, the Director also used this as an opportunity to gain a better understanding 
of the complications and challenges faced by the SFC and to ensure that her unit was 
providing the SFC with the resources and information necessary to serve our 
students.  


Through call monitoring, it became even more apparent that not all of the SFC staff 
had the same skill set.  Staff who were hired at a level below a SAO II struggled with 
grasping the complex needs of students receiving financial aid.  It became apparent 
that misinformation was provided and students were needing to call in multiple 
times in order to get their issue resolved.  These concerns were shared with the self 
study panel and directly resulted in lower ratings for some of the unit’s abilities.  
This example of student on-line feedback highlights the concerns :  “Hello, I was 
trying to obtain a form that is time sensitive, and I was having a hard time figuring 
out how to find it. I tried to call your office and no one answered their phone. I called 
everyone numerous times. Lisa, Jan, Cindy and Ivan, all did not answer their phone 
after numerous attempts all morning. What kind of office has no personnel available 
to answer the phone? This is very upsetting. I hope this is not common at this office.”  


Other aspects of the SFC’s program evaluated include the Student Learning 
Outcomes and the delivery of services.  For the most part, the SFC delivers its 
services through multiple media, however there is always room for improvement.  
Currently students can access the SFC via web, Facebook, phone, email and in 
person.  Currently, services available to persons with physical disabilities are 
limited.  Our website does not offer any assistance for persons who may be visually 
impaired and the front counter and lobby area are somewhat problematic for 
persons using wheelchairs.  Given the current location of the SFC, we have 
reasonable accommodations, however, If a new space is  designed the unit should 
examine additional features for serving this population.  .   


The Student Learning Outcomes for the SFC address teaching and promoting 
independence.  The self study panel agreed that, when possible, SFC staff members 
do take the extra time to show students how to complete forms, navigate campus 
resources and solve problems.  Many times you will see SFC staffers turning 
computers, asking students to log-in and showing them how to acquire the 
necessary information.  Lower ratings received in these areas were related to peak 
service periods.  When lines are long, staff may not always be able to walk students 
through these steps.  It can be much quicker for us to look up the information and 
resolve the issue as opposed to asking a student to log-in and navigate through a 
new process.  The committee recommends that non-enrollment service functions be 
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removed from the SFC’s responsibilities in order to further promote the unit’s 
Student Learning Outcomes.  For example, the unit is currently overseeing the 
Student Regent recruitment process; the self study panel discussed this item and 
agrees that it should fall under the role of another Student Affairs unit.  Additional 
recommendations are listed at the end of this report. 


The final topic under the Program section is the unit’s responsiveness to the needs 
of its constituents.  The SFC is continually evolving to meet the needs of our campus 
population.  Currently, feedback is collected through a customer service survey, an 
online comment card, an annual focus group, through in-person feedback and the 
Program Review process.  Simple changes are typically implemented without delay 
while more complex items may require more time.  Through the Program Review 
process, the unit acquired comments that led to website improvements, office 
organization/improvements and modifications to customer service practices.  More 
specifically, the SFC implemented the following ideas: improved back up counter 
coverage requests, made modifications to website layout and icons, added new and 
improved signage for the front counter and the implemented line triage.  While the 
overall review process will provide additional feedback, these simple suggestions 
were effortless and quick to implement.   


ORGANIZATION AND MANAGEMENT 


This section of the workbook examined the SFC’s policies, procedures and overall 
management.  The majority of the feedback collected in this area was rated highly, 
however some areas did receive a lower rating.  The first question addressed the 
unit’s ability to implement improvements.  The committee agreed that the SFC 
excels in this area and mentioned that feedback from this process had already 
initiated changes in the SFC’s operations.  Modifications that have already been 
adopted are listed above.     


The next topic in the Organization and Management section examined the unit’s 
policies and procedures.  The sub topics within this theme explore each enrollment 
service unit and their expectations for the SFC staff.  To begin, we discussed the 
general policies and procedures for the SFC.  This area received an average rating 
(2’s and 3’s) mainly due to the absence of formal documentation.  When the 
University opened, the SFC stepped into its role with little or no guidance and no set 
policies or procedures.  When the University opened in fall, 2005, many of the 
departments were ramped up quickly to meet students’ needs, and the SFC was no 
exception.  Over time, the SFC has evolved into the initial concept of a gateway to 
enrollment services, but documenting the procedures has taken a back seat to 
directly providing student services. One current project is to formalize a 
departmental handbook.  This document is designed to help acquaint new staff with 
SFC policies and procedures and to provide refresher training for continuing staff. 


Next, the panel evaluated the policies and procedures, as communicated to the SFC 
staff, for each of the three enrollment service units , starting with the Admission 
Office.  This section received relatively low ratings.  The SFC has and continues to 
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struggle with the expectations from the Admission unit.  It is difficult to gain a clear 
understanding of the SFC’s role with regards to this area and to clearly relay 
admission information to students.  Changes, such as staff roles, deadlines and 
communications happen almost daily, many of which are not communicated to the 
SFC.  As the frontline resource for students, it is imperative that SFC staff are given 
current information in a timely manner.  SFC personnel continually find it difficult to 
maintain an image of reliability in the area of Admissions.  SFC staff will 
communicate policies and procedures to inquiring students, however if that same 
student contacts an Admissions staff member directly, they may be given a different 
answer. From then on, a student will no longer want to work with SFC staff 
members and attempt to go directly to the person who gave them the answer they 
wanted the first time.  


It is also difficult to provide service to students without the appropriate tools or 
information.  Much of what the Admissions Office uses to evaluate students records 
is done outside of the Universities Student Information System (BANNER).  SFC staff 
do not have access to these systems (while this report was being written the SFC 
acquired access to one of these tools which drastically improved the unit’s ability to 
provide service to our applicants) used by the Admission Office which limits the 
amount of assistance SFC personnel can provide to students.  Their travel schedule 
makes it is challenging to get a hold of Admissions staff by phone.  The combination 
of this, with the lack of information and no method for creating appointments 
directly, affects the customer service at the SFC.  Many times the only service SFC 
staff can provide is contact information for an Admissions specialist.  Students will 
end up leaving the department without resolution to their problem, with no 
appointment and only a business card in hand.  This is not contributing to the SFC 
80/20 model and not providing the student with a satisfactory outcome.   


To improve the relationship between the SFC and Admissions, the panel 
recommends that the Admissions Office start looking at ways to establish more 
concrete roles and expectations for their unit.  Some items/policies that would be 
helpful for the SFC are an organizational chart that will more clearly define staff 
member’s roles and responsibilities, clear dates/deadlines for department 
requirements, a clear appointment process for students who need to meet with an 
Admissions staff member, increased usage of the Student Information System 
BANNER and improved communications with SFC staff, or with whom?.   


Next, the panel evaluated the policies and procedures regarding the Office of 
Financial Aid and Scholarships as they are communicated to the SFC personnel.  
Overall, the SFC and Financial Aid Office have a strong relationship.  Communication 
is consistent and improvements are continuously implemented.  This year, the OFAS 
implemented a call monitoring system. The primary goal was to gain a better 
understanding of the complications and challenges faced by the SFC staff and to 
ensure that the Financial Aid Office is providing SFC staff with the resources and 
information necessary to serve UCM students on their behalf.  The secondary goal 
was to ensure that the service being provided by the SFC is the same service one 
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could expect from a Financial Aid staff member.  Through this process, small 
changes were made to enhance the services provided via the SFC while weaknesses 
among the SFC staff became even more apparent.   As previously mentioned, the 
need to have skilled/trained personnel in the SFC positions is critical to our ability 
to provide quality service.  The Director of Financial Aid and Scholarships spent 
significant time with one SFC staff member to correct and improve this person’s 
financial aid knowledge.  The call monitoring system proved to be a valuable tool 
that might be expanded to the other enrollment services and could include the SFC 
Coordinator using call monitoring to assure quality services are being provided.  At 
this time, the lack of resources (specifically time and low staff) prevents this policy 
from coming to fruition.  


Finally the panel reviewed the policies and procedures regarding the Office of the 
Registrar as they are communicated to the SFC personnel.  Per the self study panel, 
both Registrar and SFC personnel feel that this is one of the unit’s strongest areas.  
Registrar staff always ensure that SFC personnel have the necessary tools and 
updates to provide service on their behalf.  In addition, Registrar staff feel that they 
have 100% confidence in the abilities of the SFC staff, they truly believe in the one 
stop concept.  They have full confidence that a SFC staff member understands their 
role in this area and will contact a specialist if necessary.  


The organization and management section of this exercise produced useful feedback 
for the SFC.  Through these discussions, we have validated the SFC’s own 
observations.  SFC staff are very aware of the various successes and problems 
associated with each enrollment service.  We hope to use this feedback to improve 
the overall operations at the front counter and our services to students. The last 
topic that was discussed in this section was the 80/20 service model and the unit’s 
ability to meet this goal.  This topic received a 3 rating.  The feedback provided 
suggested that sometimes SFC staff exceed the 80% expectation and should increase 
the utilization of specialists to help ease the traffic at the front counter.  We also 
received a comment that we provide too many services, especially with regards to 
information outside of enrollment services.  The SFC recognizes this issue and has, 
over the past few years, started to eliminate some of these functions from our area.  
Nevertheless, it is sometimes natural for certain related services, such as questions 
about housing or parking and transportation, to be provided by a SFC staff member.   


HUMAN RESOURCES 


The next aspect of the SFC that was examined was the human resources that 
currently exist within the unit.  As previously stated, the staffing model of the SFC 
was to employ highly knowledgeable staff who could balance the needs of a front 
counter area and function at a level of an SAO II (Student Affairs Officer level 2) or 
above.  The current staffing model at the SFC does not support this fundamental 
goal.  At this time, the SFC employs one SAO II, a SAO I and a contract position that is 
equivalent to a SAO I.  However, the contract appointment will be replaced by a 
second SAO II.  With this current organization in mind, the SFC received a relatively 
low rating regarding the appropriate skill level required for the position.   
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The supervision and number of staff for the unit was also considered in this section.  
Due to the low number of staff, the current supervisor spends more than 50% of her 
time working at the front counter providing enrollment services.  As such, the 
managerial functions of the unit suffer.  In addition, the unit lacks secondary 
supervision, currently in the supervisor’s absence, the SAO II fills in but is not 
compensated for the additional work.  The low number of staff also contributes to 
the unit’s inability to meet the needs of its constituents.  This past summer, there 
were numerous days where the unit was unable to answer phone calls due to the 
high volume of walk-in customers.  Ideally the unit needs to employ enough staff 
that the front counter duties can be separated from phone responsibilities.  This 
would allow the SFC to continually provide service to both our walk-in and phone 
inquiries.   


The final component within the human resources section was an evaluation of the 
tools and training provided to the SFC staff.  Unfortunately this section also received 
relatively low ratings.  As new staff, many personnel are not given an orientation 
regarding campus policies and procedures and it has only been within the past few 
years that the Division of Student Affairs has started offering their own orientation. 
The type of training that is currently offered by the SFC focuses around on the job 
training and job shadowing.  The SFC is creating a training manual but does not 
expect to finish this project until spring 2011.   


In the interim, the staff have created resource binders that contain valuable 
information to help train and refresh staff.  Unfortunately with the current 
discrepancies among the staff training, skills and level of knowledge, the job 
shadowing program does contain some flaws.  As continuing staff, updates from the 
various enrollment services should come through our liaison program.  The liaison 
program assigns a SFC staff member to each enrollment service unit; this person 
attends assigned staff meetings, trainings and conferences.  It is expected that this 
person will gain detailed information regarding their prescribed service and act as a 
resource in that area for other SFC staff members.  Liaisons provide updates to SFC 
staff through email communications and unit staff meetings.   


Overall, the panel felt that this section of our evaluation was the area that needed 
the most attention.  The units that are served by the SFC are concerned about 
maintaining quality service at the front counter.  The SFC is also concerned about 
meeting the needs of our constituents and is already working on improving some of 
the issues highlighted in this section.  One final recommendation for this topic is that 
the SFC have representation at the Dean’s and Director’s meetings.  Information is 
shared at this meeting that provides updates regarding the campus that affect staff 
and potentially the SFC.  There have been a handful of times that services directly 
provided by the SFC have been discussed at this meeting.   


ASSESSMENT 


The final topic evaluated by the SFC self study panel were the forms of assessment 
employed by the unit.  This section received relatively good ratings from the panel.  
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The SFC is continually collecting and evaluating feedback from our constituents.  Not 
only do we evaluate comments that come from face to face interactions but during 
the past couple of years we have also implemented an online customer service 
survey and an electronic comment card.  These two tools have received some 
activity, over the next two years we hope to dramatically increase the information 
that comes through these channels and to utilize it as a method for improving the 
SFC’s services.  The moderate ratings from the panel, regarding this subject, directly 
relate to the short time frame that these tools have been available.  In seven years 
when the next program review is conducted, we would hope to see high ratings in 
this category.     


RECOMMENDATIONS 


We would like to thank the time and efforts by the SFC’s self study panel.  The 
feedback and ideas discussed by this committee will be examined by the SFC and 
presented to the external reviewer for potential adoption and/or further 
recommendations.  Ultimately this feedback will be used to improve the unit’s 
services to students and create a long-range plan for the development and 
sustainability of the SFC.   


Summary of Recommendations 


• Create a true One Stop image.  Enrollment service offices should adopt 
similar practices to help create a feeling of unity.  Ultimately operations at 
the front counter will be less problematic and our campus population will 
have more confidence in the SFC staff and a clearer sense of the services 
available at our counter.  Due to the complexities involved in supporting the 
different enrollment services units we will need to evaluate which items can 
be modified.  The following are a list of potential improvements that will 
improve the services at the SFC while maintaining the necessary business 
functions of each unit.   


o Adopt a branding that can be used across all Enrollment Services.  One 
idea was to adopt a logo that could be inserted on all forms for 
Admissions, Financial Aid and Registrar. This would allow offices to 
keep their own names on the forms to help identify the appropriate 
routing but also help the students understand the concept of a One 
Stop.   


o Provide more/better information about the services offered at the 
SFC.  The committee felt that students might not have a full 
understanding of the services available at the SFC.  In contrast, other 
committee members felt that some students think we do “everything” 
and may not know the appropriate office to contact for help with non-
Enrollment Service related questions.  With our small staff and large 
campus population, the latter can cause unnecessary traffic at the SFC 
thus making it difficult to help the students that require assistance 
with Enrollment Services.   







 13 


o Dissolve individual department phone lines and adopt one number for 
all of enrollment services.   
 If this is done we may need to look at eliminating voice mail.   


• Modify physical space to make the environment more welcoming and 
accessible to constituents.  Things that should be altered:  


o Purchase a phone system with a queue.  Calls should be tracked, 
length of calls should be accounted for and calls should not roll 
directly to voicemail.  A queue system will place calls in a waiting area 
for the next available staff member.   


o Current front counter computers are difficult to flip back and forth 
between the SFC staff member and the student.   The SFC needs 
computers that are better suited for this purpose. – NOTE: completed 
in summer 2010 


o Current front counter set-up does not allow for much privacy between 
service stations.  Barriers or other privacy tools need to be 
installed/purchased. 


o A self service station should be added to the SFC lobby. 
o The SFC may want to look at adding additional signage to indicated 


when a staff member is on the phone and unable to assist the next 
person in line. – NOTE:  in progress 


o There is a lack of space in our current area.  This is causing problems 
for staff and students.  If additional space is reconfigured or when a 
new space is considered, the committee would like to see space for 
students to complete outstanding items that are required for our 
office (example – students that need to complete a Master Promissory 
Note). 


o Improved areas for working with persons who have physical 
disabilities. 


• Remove all non-enrollment service functions. Suggestions are to decrease the 
amount of phone services that are not directly related to Admissions, 
Financial Aid or Registrar, decrease the amount of committee representation 
held by SFC staff members (Commencement, Orientation and possibly more), 
move out projects that are not directly related to our ability to provide 
enrollment services (SIR packet, Student Regent and Operational events 
calendars).  


• Complete the SFC handbook (training manual). NOTE:  in progress 
• Work with the Admissions unit to improve processes between the two units.  


An appointment scheduling process should be established and an 
organization chart should be created.  


• Implement call monitoring across all enrollment services.  
• Improve staffing: 


o In the future staff should not be hired below the level of a SAO II. 
o Additional staff are needed to allow time for managerial functions to 


be completed. 
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o Hire/promote current staff to include a secondary level of supervision 
for the unit.   


o Complete the SFC training manual and training program. 
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I. Introduction: Student Advising and Learning Center  (SALC) Program Review 
A. Process 


In the spring of 2010, the staff of the SALC provided 7 reports containing self studies of 
the overall effectiveness of its programs, assessment practices, and fulfillment of the 
area’s mission.  A committee including all SALC staff members, the Director of 
Recreation and Athletics, a student representative, 1 academic advisor from the School of 
Social Sciences, Humanities and Arts, and the Assessment Coordinator for Student 
Affairs reviewed the reports and rated the programs using the following information: 


 
Student Advising and Learning Center Mission Statement 
The mission of the Student Advising and Learning Center is to provide academic 
advising and learning support services which empower students to be successful in 
their academic and personal development. The SALC aims to provide academic 
assistance to students through a collaborative effort campus-wide, with the goal of 
helping students achieve academic success, overcome barriers, reach exciting 
milestones in their academic work, and develop leadership skills. 
 
Division of Student Affairs Mission Statement 
Student Affairs recruits and develops dedicated students and staff who are committed 
to lifelong learning.  In keeping with the University’s Principles of Community, we 
cultivate a campus environment characterized by respect for human dignity and 
diversity.  Toward these aims, Student Affairs promotes an enriched learning 
environment, often collaborating with faculty and units campus-wide, to provide 
students with opportunities to realize their intellectual, physical, social, and emotional 
potential. 
 
Key to ratings: 
 
Initial: Program is not yet ready for long-term establishment or implementation, 
although adequate planning, staffing and resources are in place for a pilot-run or 
experimental application, on a small scale.  Program may already have undergone a 
pilot-run, and is currently requiring further planning and re-design, before full 
establishment for long-term implementation. 
Emerging: Program is running, and has been in place long enough to begin to show a 
pattern of some level of effectiveness.  Adjustments to the program are in progress on 
a relatively large scale, to adapt the program for better efficacy based on student 
feedback and other sources of assessment and evaluation.  Planning for long-term 
staffing and establishment of the program , toward expansion and service to a larger 
portion of those who may benefit from it, is still in its early stages. 
Developing: Program has established a pattern of effectiveness and participant 
satisfaction, and has demonstrated an ability to respond to feedback from evaluations 
toward continual improvement and refinement of its elements.   Overall, program is 
running effectively, is solidly staffed, and demonstrates ability to adapt to changes 
and growth of the campus population and environment. 
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Developed: Program represents potential “best practices,” or has begun to share its 
outcomes and practices as models for colleagues across the region, state and country 
to emulate.  Program continues to undergo changes and adaptations, in response to 
ongoing assessment and evaluation. 
 


B. What We Learned 
The ratings provided above led the reviewers to point out that many of the SALC 
programs have several components, which are developing at different rates.  The 
discussion below shows that overall, reviewers were consistent with one another in their 
ratings, yet they often found it difficult to fit each program element into a single category.   
 
Reviewers observed that although some programs demonstrate quantitatively that they 
are serving students well and accomplishing their goals, qualitative data to support those 
successes are lacking.  Other relatively consistent observations from the reviewers 
underscore the self-reported realities of space and staffing constraints that limit access to 
in-depth data on the “why” of student and program outcomes.  Overall, the reviewers 
present a cumulative message that the SALC would benefit greatly from a researcher on 
the staff, to help refine and expand the content of assessment efforts and findings.  Armed 
with more thorough data and more depth of information from student responses to SALC 
programs, the area would be able to advance its programs toward greater effectiveness. 
 
Each program’s review is summarized at the end of each of the sections that follow, II-
IX.   
 


II. Learning Assistance Programs 


The Learning Assistance Program incorporates group workshops, individual consultations, 
development of web and print resources, facilitation of student success collaborations between 
student and academic affairs, and assistance with implementing mid-semester grade workshops.  
The Learning Assistance Program also involves instruction, coordination of curriculum and Peer 
Instructor development for a first-year experience course, Undergraduate Studies 10 (USTU-10).  
The Assistant Director of the Student Advising and Learning Center also serves as Coordinator 
of Orientation programs and first year experience initiatives.   


A. Standards 


The Learning Assistance Program operates under the Council for the Advancement of Standards 
in Higher Education (CAS).  Examples of CAS student development outcomes include: 


Intellectual Growth:  Workshops taught through the Learning Assistance Program contain self 
assessment exercises, exploration of strategies and tools, and experiences that encourage 
application of strategies to current academic challenges.  Students employ decision making skills 
throughout the workshop to help select strategies that best fit their learning preferences and areas 
of study. 


Personal and Education Goals:  The Learning Assistance Program outreach efforts emphasize the 
application of success strategies in both academic and personal life settings.  Students learn that 
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emotional intelligence, self management, and personal responsibility strategies applied to their 
course work are also essential to success in leadership, career and relationship roles. 


Independence (and Interdependence):   Workshops and other outreach efforts emphasize 
effective choice making.  Students learn what resources are available to them, why it is important 
to ask for help, and how to ask for help.  These behaviors are normalized through the use of 
published, institutional and department research as well as the sharing of personal experiences 
from peers.  For example, in learning that A and B students are the most frequent tutoring 
attendees at UC Merced, requesting help from this resource can become easier.   


B. Data  


Dramatic increases in the number of students participating in study strategies workshops have 
occurred in 2009 and 2010 with over 500 students participating in workshops (1/7th of our 
student population).    


Participant evaluations are implemented at nearly every workshop, using a combination of likert 
scales and qualitative responses.  The likert scale has been changed this year to make it more 
understandable to students as there have been inconsistencies between students’ likert scale 
responses and qualitative responses.  These inconsistencies and the different evaluations used in 
campus housing-hosted workshops, make it difficult to draw quantitative conclusions across 
workshop offerings.   However, analysis of qualitative responses indicate that workshops 
consistently help students engage in positive thinking and self talk, learn new study strategies, 
and renew their sense of determination to set goals for personal behavioral change.   


C. Commitment to Diversity  


Student Employment:  The Learning Assistance Program values diversity in its student hiring 
processes.   Student Peer Instructors reflect the diverse cultures, ethnicities, academic majors, 
genders, sexual orientations and personalities of students at University of California, Merced.   


Many of the resources are designed for web, print, and workshop use.  The learning strategy 
resources on the learning center website are available 24 hours a day 7 days a week.   Workshops 
are held during mid-day, late afternoon, and evening to accommodate student schedules.  
Workshops requested by departments or student organizations, which have tripled over the last 
year, are also accommodated.   


D. Mission Statement Relevance 


“helping students achieve academic success, overcome barriers, reach exciting 
milestones in their work. . .”  -Student Advising and Learning Center Mission Statement 


Using current research as well as assessment measures designed by Student Advising and 
Learning Center, students’ college transition challenges have been identified both quantitatively 
and qualitatively.  This is used in planning, collaborations and discussions and meetings 
throughout campus. 







5 
 


Workshops have been designed to help students understand their transitional experiences by 
identifying strengths and weaknesses, highlighting the differences between high school and 
college, and sharing characteristics and strategies of successful students. 


Serving as Peer Instructors for the Undergraduate Studies Course, undergraduate student mentors 
challenge and support students as they discover their own pathway for success.  Mentors meet 
weekly with a group of 5 to 10 students engaging them in activities, case studies and discussions 
related to course objectives and student success. 


“often collaborating with faculty and units campus wide . . .”: 
-Division of Student Affairs Mission Statement 
 


In efforts to develop of a culture of academic success across campus, the Learning Assistance 
Program staff member organizes group meetings and e-mail communications between 
professional staff and faculty committed to the academic success of students.   Informally called 
the Academic Booster Club (ABC), the Assistant Director met with staff and instructors from 
Writing and Natural Sciences for a year.  They collaborated on a project to promote more usage 
of learning support resources ranging from wellness and career services to writing workshops 
and peer mentoring. Since that time, the Assitant Director has maintained relationships with key 
staff and lecturers in the academic units for the purpose of sharing ideas, and communication 
about ongoing efforts to help students academically.   


“become a leading model of innovative approaches for student centered initiatives. . .”:   
-Division of Student Affairs Vision Statement 
 


Due to a lack of physical space in the learning center on campus, virtual learning environments 
and resources have been explored.  During the 2007-2008 school year, bi-weekly podcasts 
featuring strategies and skills for academic success were developed and produced by students 
under the Learning Assistance Program direction.  Relationships have also been fostered with 
Wadsworth Cengage Learning, publisher of the Undergraduate Studies (USTU-10) course text, 
to discuss how partnerships might be built to support further web resources.  Continuation and 
development of these innovative practices and initiatives will depend on additional professional 
staffing and space. 


E. Obstacles 


Staffing:  The Learning Assistance Program’s only staff member divides their time between 
orientation, first year student initiatives, and department initiatives as Assistant Director.  As 
each of these areas has strived to meet the needs of our growing student population, continuation 
and development of the services stated above deserves full-time staff attention.   The challenges 
of serving the highest percentage of first generation and historically underrepresented student 
populations in the University of California system also necessitates staff growth in this area.   


Space:  Additional professional staffing in the Student Advising and Learning Center must be 
matched with further office and work space.   


Employing more student staff has been one example of efforts to meet the growing 
responsibilities of the Learning Assistance Program.  While student perspectives and experiences 
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have added unique and important elements to the program, there is no space available for them to 
plan, to implement programs or to hold office hours in the Student Advising and Learning 
Center.    This further frustrates the center’s efforts to meet the growing demand for high quality 
programs and to provide developmentally appropriate experiences for student employees.   


F. Professional Guidelines and Mission 
 


Council for the Advancement of Standards in Higher Education (CAS) Learning Assistance 
Guidelines: 
 
CAS Learning Assistance Program (CAS LAP) Mission 
“The mission statement must address the purpose of the learning assistance program, the 
population it serves, the programs and services it provides, and the goals the program is to 
accomplish.” 
 
UC Merced SALC Mission Statement: 
 
“The mission of the Student Advising and Learning Center is to provide academic advising and 
learning support services which empower students to be successful in their academic and 
personal development. The SALC aims to provide academic assistance to students through a 
collaborative effort campus-wide, with the goal of helping students achieve academic success, 
overcome barriers, reach exciting milestones in their academic work, and develop leadership 
skills.” 
 
The SALC oversees several programs, and due to the scope of its responsibilities does not fit into 
the CAS Standards for Learning Assistance: Pre-Law Advising, Undeclared Advising, New 
Student and Family Orientation, Parents’ Newsletter Partners in Success, Elite Scholarship 
Head-Hunting and Coaching, Grant Writing, Inauguration of Fiat Lux Scholars Program in 
January of 2010, Instruction of USTU 010 Freshman Success Course, Peer Tutoring, Leadership 
for All Academic Advising, management of Mid-Semester Grade Tracking and Mandatory Mid-
Semester Workshops, and an extensive series of Optional Learning Assistance Workshops 
throughout the year. 
 
The CAS LAP standards are observed in general operations in the SALC, with regard to 
promoting the CAS LAP general philosophy of promoting student success through “Realistic 
Self-Appraisal”; “Leadership Development”; “Appreciating Diversity”; “Interdependence”; 
“Healthy Behavior”; “Collaboration”; and taking a holistic approach to student success.  These 
elements are incorporated to different programs within the SALC, as appropriate. They apply to 
the development of the staff as well as to the students that the area serves.  Collaboration with 
many different units campus-wide is critical to the area’s ability to uphold the CAS LAP 
standards. 
 


G. Comments of Reviewers 
Two reviewers provided ratings ranging from emerging to developing, and even developed, for 
learning assistance programs.  One reviewer pointed out accurately that assessment of learning 
assistance programs has been inconsistent.  It is, in fact, not the SALC’s intention to assess every 
workshop and event, as there are in excess of 75 such programs each year, and the staff members 
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dedicate most of their time to direct programming and service to students, rather than follow-up 
and thorough analysis of student evaluations.  Strengths pointed out by the reviewers include the 
success in attracting students to such events, and the appropriateness of the programs for the 
area’s mission.  Reviewers recommended standardizing the assessment practices for learning 
assistance programs, toward more consistent data collection throughout the year. 
 


III. Freshman Mid-Semester Grade Reporting and Mandatory Mid-Semester 
Success Workshops 
 


A. History 


Beginning in the fall of the inaugural year, campus-wide mid-semester grade reporting was 
implemented for all lower-division courses.  This unique and demanding practice helps to 
reinforce the good progress of those students who are excelling; it helps disproportionately high 
numbers of newly arrived faculty gauge their own performance and effectiveness early in the 
semester with the campus’ unique population as well.  Most importantly, this process alerts 
students, advisors and staff to the needs of students who are struggling in their classes.  Keeping 
in mind the demands of issuing grades at mid-semester as well as at the end of the term, it is 
evident that the teaching faculty members demonstrate dedication to special efforts to promote 
student success.   


The Mandatory Success Workshop program works in tandem with mid-semester grade reporting 
efforts.  All freshmen who have at least one unsatisfactory grade of D+ or lower have a block 
placed on their registration for the next semester, by the SALC Director. This hold is released 
only upon participating in a 1-hour workshop, organized by the Student Advising and Learning 
Center.  In these workshops, in the fall, participants complete two-page self-assessments listing 
several campus resources, personal obstacles to success, and study-related behaviors.  This short 
activity is followed by brief talks led by diverse Peer Mentors who had attended these workshops 
as freshmen, and are now excelling as upperclassmen.  For the remainder of the session, 
academic advisors, professional counselors, and other  skilled staff members within Student 
Affairs break the students into small groups for discussions.   


In these groups, the students produce “success plans,” listing steps that they will begin to take 
that very day, to improve their performance.  With the exception of fall, 2009, in excess of 50% 
of each freshman class has faced this requirement due to low grades, with a consistent rate above 
95% of fulfillment of this requirement.  This fall there were 47% of new freshmen on the list, out 
of over 1,100.  Requiring workshop attendance of every at-risk student is a massive task, with 
each session limited to 50 students.  The commitment of staff time to this significant effort 
remains a high priority each semester.  A makeup exercise is available to the few students who 
do not attend, after the conclusion of the workshop series.   


Student feedback on these sessions has remained consistently positive since the initial 
implementation of this program: 


                                           5 “strongly agree”. . . 1 “strongly disagree”  
I am glad that I attended this workshop.    5 4 3 2 1 
       74% 16% 3% 6% 1% 
I would recommend this activity to a friend 
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if he or she were having difficulties.   5 4 3 2 1  
       71% 12% 9% 6% 2% 
I expect to improve my performance as a  
student before this semester is over.   5 4 3 2 1 
       92% 5% 1% 1% 1% 
I plan to utilize more student services and 
faculty office hours than I used before this  
workshop.      5 4 3 2 1 
       90% 3% 5% 1% 1% 
I now understand more about how I need to  
 
 In the open-ended portion of the evaluation form, comments that occurred more 
than 75 times each semester follow:  
 
The most useful part of this workshop was: 
Writing a success plan/ setting goals. 
Talking in small groups 
Finding out that I am not the only one with these problems. 
Finding out where to get help. 
Peer mentors giving advice. 
Self-evaluation to see what I can improve on; everything. 
Gaining confidence that I can get back on track. 
 
 
Make it longer/More time for groups. 
Have it earlier in the semester. 
No changes needed; I liked it how it was (this is the most frequent comment) 
Work with us one on one. 
Give more specific tips about how to succeed. 
Have faculty here. 
 


Ongoing efforts to address these student recommendations for improving the workshops are in 
progress, where feasible.  Mid-semester grade reporting and Mandatory Success Workshops 
continue in the spring semester.  Their format is different from the fall.  Students select a session 
based on its focus topic, such as “Academic Stress Management,” “Motivation in College,” 
“Sleep and Nutrition for Academic Success,” or other areas of need that came to light in the fall 
sessions. These sessions are led by staff from the areas of specialization such as Counseling, 
Health Education, and Career Services.  Students construct Success Plans based on the specific 
topics that they are addressing in the workshop.  The units that provide the facilitators for these 
sessions conduct their own assessments, in line with their intended outcomes and best practices. 


A sample of 75 surveys were pulled from past workshops, that were completed by students who 
finished their semester Subject to Academic Dismissal, to compare to the responses of their peers 
who improved their performance after the workshop experience.  A clear constellation of items 
of concern immediately came into focus: 
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 Rate of Non-
Dismissal 
Student 
Responses 


Rate of 
Dismissal 
Student 
Responses 


I do not feel motivated to 
succeed. 


.8% 17% 


I have good intentions but 
do not follow through. 


41% 68% 


Lack of confidence in my 
abilities 


11% 27% 


I have not learned to 
control the stress that 
college brings into my 
life. 


24% 61% 


 


Controlling stress, following through, being confident, and motivation comprise an endless 
cycle, each one of these things feeding into or eating away at the other.  Confidence crumbles 
after falling behind on reading and losing track of the course content, which leads to stress, that 
may deter a student from fighting to recover in the course by catching up on what was missed. 
Any connection to one point in this cycle can set it into motion, throwing the student into an 
academic tailspin.   


On average, students from the at-risk demographics at UC Merced finish the semester Subject to 
Academic Dismissal (GPA below 1.5) at a rate 18% higher than those from better prepared 
backgrounds.  Clearly, this mid-semester intervention has been somewhat effective in closing the 
gap between success rates among higher-risk and lower-risk freshmen, moving from a 24% 
discrepancy at mid-semester, to an 18% difference at the end of the semester.  The Academic 
Dismissal students are disproportionately African- American, Latino/Hispanic, First-Generation 
and low income.   


B. Commitment to Diversity 


Over the past three fall semesters, the SALC observed that at-risk freshmen of African-
American, Hispanic/Latino, low-income, first-generation backgrounds, on average, have 
struggled in classes at a rate 24.6% higher than their better prepared counterparts.  The SALC 
Director has helped to spread awareness of the ethnic and other demographic discrepancies in 
performance campus-wide, particularly through regular meetings with the academic advisors 
across the Schools.  Also, the SALC Director procured a federal grant to support the learning 
needs of students from at-risk, underrepresented groups, and has another, larger grant pending, 
anticipating award in June, to add 140 more students to the program. 


 
Freshman Cohort 


% of Participants 
in Mandatory Success 
Workshops from Low-
Income, African-
American, 
Hispanic/Latino 


% of all Freshmen 
from Underrepresented or 
At-Risk Groups on 
Campus, Total 
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Populations 
Fall, 2007 83% 52% 
Fall, 2008 72% 52% 
Fall, 2009 78% 54% 


 
 


C. Insights from Mid-Semester Mandatory Workshops 


A sample of 75 surveys were pulled from past workshops, that were completed by 
students who finished their semester Subject to Academic Dismissal, to compare to the responses 
of their peers who improved their performance after the workshop experience.  A clear 
constellation of items of concern immediately came into focus: 


 Rate of Non-
Dismissal 
Student 
Responses 


Rate of 
Dismissal 
Student 
Responses 


I do not feel motivated to 
succeed. 


.8% 17% 


I have good intentions but 
do not follow through. 


41% 68% 


Lack of confidence in my 
abilities 


11% 27% 


I have not learned to 
control the stress that 
college brings into my 
life. 


24% 61% 


 


Controlling stress, following through, being confident, and motivation comprise an 
endless cycle, each one of these things feeding into or eating away at the other.  Confidence 
crumbles after falling behind on reading and losing track of the course content, which leads to 
stress, that may deter a student from fighting to recover in the course by catching up on what was 
missed. Any connection to one point in this cycle can set it into motion, throwing the student into 
an academic tailspin.   


On average, students from the at-risk demographics at UC Merced finish the semester 
Subject to Academic Dismissal (GPA below 1.5) at a rate 18% higher than those from better 
prepared backgrounds.  Clearly, this mid-semester intervention has been somewhat effective in 
closing the gap between success rates among higher-risk and lower-risk freshmen, moving from 
a 24% discrepancy at mid-semester, to an 18% difference at the end of the semester.  The 
Academic Dismissal students are disproportionately African- American, Latino/Hispanic, First-
Generation and low income.   


Grade point average and academic standing are tied to credit load.  It is a natural 
inclination for new students who view themselves as somehow unfit for the research university 
to take a minimal credit load in their first semester.  At UC Merced, a minimum of 12 credits are 
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required in order to have full-time student status, rendering one eligible for on-campus jobs, on-
campus housing, and full financial aid.  At-risk students at UC Merced find themselves in poor 
academic standing at a higher rate than their more traditional counterparts.  The chart below 
suggests that when students take higher credit loads, they earn higher grades and remain in good 
standing: 


 
 


Fall 
Semester 


% of 
Freshmen in 
Academic Probation 
or Subject to 
Academic Dismissal 
at 12-14 Credits 


% of 
Freshmen in 
Academic Probation 
or Subject to 
Academic Dismissal 
at 15 or More 
Credits 


2005 20.9% 10.4% 
2006 16.7% 15% 
2007 15.4% 10.3% 
2008  16.4% 10.8% 


 


The SALC is currently working with the mathematics program to develop an inaugural 
Supplemental Instruction component that will both reinforce learning and confidence-building in 
math, as well as build up students’ course schedules.  The intention of the pending “Student 
Support Services” grant is to develop a broad array of supplemental opportunities, that will 
round the schedules of at-risk students up to 15 or 16 credits to develop a routine of full 
engagement early in their college careers. 


 


D. Using Past Findings to Revise Policies and Practices to Promote Retention and Success 


The unity among the Student Advising and Learning Center, Registrar’s Office, Institutional 
Planning and Analysis, and the academic advising units across the campus feed into constant 
enhancement of policies toward optimal retention.  For example, in the first three years it became 
evident that implementation of the basic UC policy to dismiss students who earn below a 1.5 
GPA in one semester, or below 2.0 in two consecutive semesters, led to excessive dismissal rates 
that were disproportionately affecting low-income, first-generation, African-American and 
Latino students. By the time the second year of operations arrived, different units developed 
processes to honor dismissal appeals as much as possible. The undeclared area, aware of the 
lower preparation levels associated with low-income freshmen who do not have a major, began 
to discontinue dismissals, with rare exceptions in the case of a 0.0 term GPA.   


By the fall of 2008, after discussions across campus, the dismissal policy was revised to offer all 
academic units an alternative to sending students home after just 1 or 2 semesters. The revision 
encourages all academic units to offer Subject to Academic Dismissal students the option of 
moving to undeclared status, into the jurisdiction of the Student Advising and Learning Center.  
Additional policies were created to define the requirements for the students’ return to the original 
field of study, and/or exploration of the prospect of adopting a new major, within one to two 
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years of the dismissal appeal.  Details of the currently known outcomes for this policy change are 
found in the report about Undeclared Academic Advising. 


In order to ensure that the Subject to Academic Dismissal students engaged with the resources 
that they needed, they were required in the spring of 2009 to enroll in USTU 010, Freshman 
Success Course.  This class uses Skip Downing’s On Course: Strategies for Succeeding in 
College and in Life.  This course teaches concepts that help learners to feel empowered as young 
adults.  It helps them recognize their potential, and their worthiness of success.  Specific learning 
strategies, on the other hand, are taught outside of class in workshops, that the course participants 
are required to attend.  In its first two trials, all of the students who persisted in the course 
through the end of the semester finished the term out of danger of a second dismissal process.   


E. Assessment 


It is the regular practice of the SALC to collect student feedback on every fall mid-semester 
workshop, and to track student responses in their self-assessment exercises at the sessions 
(attached).  Ongoing meetings among advisors and communications across the departments, 
generated by SALC data, have contributed to ongoing improvements and changes to policies and 
practices that affect retention of first-year students.  Most of the data are quantitative, although 
narrative feedback from students is always examined and incorporated into planning and 
development of the program.   


Occasionally, SALC staff members have been asked to speak to the students in classrooms 
where most freshmen were failing at mid-semester, to provide feedback to the instructor.  SALC 
observations on which courses are seeing inappropriate rates of failing grades are reported 
regularly to the relevant Schools and units, so that interventions can take place, when possible, to 
help the class recover academically and to plan for future improvements.  The rate of freshmen 
struggling has been dropping consistently since the opening of the campus (see attachment). 


F. Comments of Reviewers 


Reviewers rated the effectiveness and assessment of this program as Developing/Developed, 
with one reviewer having listed the service to the mission as “emerging.”  This feedback, from 
the student reviewer, raises some thoughtful points:  


“a lot of energy is focused on low income, minorities, and/ or first generations students. I feel 
that within the mission statement, those specifics groups should be written such that the students 
within the said groups understand and have the peace of mind that there are on-campus staff 
dedicated to their specific success.  I can gather that with the mission statements already in place 
as well as the current programs in place, the item is still in the developing stage. It seems to me 
that far more time and energy needs to be devoted to the student success workshops by possibly 
adding in another workshop or some form of tracking system to help those at risk students 
succeed in college. In the mission statement it references “student leadership skill development” 
I think that more can be done to help better create programs to specifically deal with that aspect 
of Student Advising and Learning.” 


While it is true that the Success Workshops do not place an emphasis on leadership development, 
they do involve the participation of student leaders to speak at the sessions; facilitators at these 
workshops also encourage participants to engage with clubs and leadership opportunities.  More 
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significant is the comment that the mission does not emphasize the needs of the at-risk students.  
This will be addressed at the SALC’s next retreat for revising the mission statement.   


Other feedback from the committee revolved around the need for greater insights into how the 
Success Workshops are effective.  Some questions they raised included: do the needs differ 
between students who improve after attending a workshop, versus those who do not improve?; 
What are the students’ thoughts on the workshop experience in the long term, after completing 
the semester? – Might this provide useful insight for further development?  These are good 
questions, and without research staff to identify, track and interview the students, this program 
will not be able to develop to its fullest potential. 


Strengths identified included the appropriateness of collecting feedback on the spot, and the 
consistent efforts to innovate, in direct response to student feedback from term to term.  It was 
also noted that this program is in part “developed” in that it is well established and fit to serve as 
a national model for promoting student success. In addition, it serves the area’s mission 
effectively. 


IV. Tutoring Program 
 


A. Training and Professionalism 
 


The tutoring program offers academic assistance to students through peer led small group and 
one-on-one interactive learning sessions.  This student centered learning experience has 
facilitated student progress and success.  The emphasis in tutoring is gaining an understanding of 
the concepts that create long-term knowledge. For the past 2 years, all tutors have been required 
to complete a 4-credit, upper division tutor training course.  With minimal resistance, this 
requirement has been accepted by the faculty members who endorse the tutor selections and 
promote usage of this program.  Even with the demanding training, the SALC hires 
approximately 40 tutors each year, up from just 12-20 during 2005-2007.  Also, the program 
serves more than 20 different courses, having expanded into several highly popular upper-
division offerings with the maturation of the student body and its preparedness for advanced 
tutoring. 


This past year peer tutors enrolled in a tutor training course that focused on pedagogy, best 
practices, and cognitive learning theories. Tutors became fluent in methods that engage students 
in active learning, and that incorporate multiple learning styles.  As a result of training, tutors 
encourage students to discuss ideas and to demonstrate their grasp of concepts. Students 
participating in tutoring gain confidence as well as competence.  They are able to articulate what 
they learn which enhances their learning outcomes. 


The tutor training course added to the professionalism of the tutors and the tutoring program.  In 
addition to the course, regular meetings reinforced prior learning and prepared tutors for 
presenting at the Second Annual Central Valley Higher Education Consortium Tutor Conference.  
Almost all of the tutors in the tutoring program attended.  They made several group presentations 
on best practices, with peer tutors and professional staff from 3 other institutions in attendance.  
The tutors demonstrated a high level of proficiency in the scholarship of peer tutoring. Through 
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collaboration and mutual efforts, the tutors helped to make the Conference an event that was 
beneficial for all participants.  


Another aspect of professionalism was the completion of the application for certification by the 
College Reading and Learning Association.  This process has helped to highlight the particular 
strengths in the tutorial program with regard to development of the student staff.  Certification of 
the program requires fulfillment of several criteria which many institutions find unreachable; 
only 1 other UC has acquired certification.  UC Merced meets 100% of the 15 criteria, and 
anticipates the award of certification within the next few months.  This means that the program 
will soon begin to have many card-carrying, certified professional tutors who are still 
undergraduates. 


B. Marketing to Peers 
 


To increase awareness of the available student support, tutors held several workshops and events.  
Students have requested workshops and additional tutoring time prior to mid-terms and final 
exams.  These requests are accommodated by the tutors and are well-attended.  The Pass This 
Class final exam event served about forty students; many of those students regularly attend 
tutoring. Whereas the increasing attendance at workshops, tutoring, and events suggests that 
students recognize the benefits of tutorial support, the increase also suggests that the image of 
tutoring as something that is only for students who are at-risk is changing.   


In an effort to increase student performance in areas where the rate of success is low, there have 
been proposals to initiate greater student involvement and to provide on-going support for 
students.  An example is that now several instructors track their students’ attendance at tutoring 
and provide incentives for their students to attend.  The pattern of difficulty in Math 5 has been 
addressed by offering an additional hour after class for tutorials, beginning in the fall of 2010.  
These sessions will be led by tutors who attend the class and who are therefore recognized by 
students as part of their support system. The additional tutorials will be designed as a regular 
undergraduate studies course for the spring semester.  This is a significant development, 
anticipated to grow into peer-led Supplemental Instruction with potential for course credit given 
to students who participate regularly.  This indicates remarkable progress on the part of the 
SALC as a true partner to academics in the delivery of instruction, and in particular, enhancing 
and complementing the classroom learning of at-risk or otherwise struggling students. 


Tutoring has become more of an integral part of the academic environment.  There are tutors 
who regularly attend the classes they serve and there are tutors who work in classes to assist 
students with individual and group assignments.  The greater visibility of tutors increases 
students’ understanding of the tutoring process and encourages students to attend tutoring. 


C. Tracking and Assessment  
 


The number of students attending tutoring suggests that they do perceive tutoring as instrumental 
in their academic success.  The proportion of students on campus using this service has dropped 
in the past year.  At its peak, in the fall of 2008, 44% of students on campus used tutoring at least 
once. From 2006-2008, attendance was holding at above 30%, double the rate of what UCR 
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reported for the same service. This spring, there are 389 students on record as having attended, 
down to 12%.  They attended 2-8 times, each.  The lower proportion of users, in part, can be 
attributed to the severely limited space available for tutoring.  Space has never been adequate, 
with only 2 tables that seat 5 students, and the space availability has not expanded with the 
growth of the student population.  The other explanation for the drop in attendance has to do with 
challenges to tracking and reporting.  In an actual learning center, students swipe their 
identification card when they come in, and TutorTrac or other forms of software interface with 
Banner to sort data showing correlations with GPA’s and retention, for example.  At UC Merced, 
students must sign in, and they often write their ID number in a way that is illegible, or 
incorrectly, or they neglect to sign in due to lack of ample seating, such that they do not stay 
long.  Tracking usage has grown more difficult with the passing years and campus expansion of 
the student population. 


In other areas of assessment and evaluation in tutoring, the tutors review needs assessments 
completed by the tutees early in the semester.  Through their training and ongoing interactions 
with the Coordinator, they adjust their approach based on early feedback from the students 
regarding their confidence level in the discipline, and their stated expectations for tutoring.  At 
the end of the semester, students complete evaluation forms about their tutors, and their own 
progress as self-reliant and group learners. 


The SALC has turned to Institutional Planning and Analysis for examination of data on one 
occasion, to help with observations on correlations between attendance levels and student 
outcomes.  Unfortunately, the reporting of student ID numbers is inconsistent and often 
inaccurate, and the findings were not useful, due to the need to eliminate so many entries that 
had no student data in the system.  Instead of relying on quantitative measures, we must look to 
the anecdotal.  It is particularly evident that tutoring enthusiasts swear by the value it holds in 
their lives as students.  Writing tutors often form bonds with low-confidence writers, and they 
work together consistently throughout the year. 


Cramped space, increasingly exclusive access to tutoring, and lack of automated tracking 
capabilities prevent acquisition of findings on the impact of tutoring on retention.  However, it is 
important to note that over the years, there have been students on record as having attended as 
many as 38 times per semester.  In fact, in the spring of 2010, 0 participants attended just once.  
Tutor-oriented workshops or “study fests” are well attended, with more than 100 students present 
at such events each semester in 2008-09.  The effectiveness of tutoring may be measured in the 
loyalty that students show, by attending repeatedly, after giving it a try.  In the future, the vision 
for a learning center will provide more solid data on outcomes.  Appropriateness of space is 
closely tied to effectiveness of assessment, and there is inadequate availability of appropriate 
space for tutoring on campus.  For the present, the emphasis on sound pedagogy and 
professionalism in the tutorial environment help to encourage and empower learners, always 
with an emphasis on learning by doing. 


D. Comments of Reviewers 


This program was rated consistently between “initial” and “emerging.”  This is due to the 
relatively low quality of data that the program has provided.  Although student attendance at 
orientation is tracked weekly, the data are flawed in their raw form, as they come from student 
sign-in sheets.  Tutors are not able to focus on clarity of handwriting and assurance that every 
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student signs in, when they are also focusing on student learning and leading a collaborative 
learning session.  The drop-in nature of the program, combined with the frequent occurrence of 
students not always finding a seat, creates further inconsistency in the program’s ability to 
deliver its services, as well as in the ability to identify the level of engagement of each 
participant.  Inappropriateness and shortage of space for tutoring contribute to this difficulty; 
tutoring in a learning center facilitates tracking, by having each student scan their catcard as they 
enter the space.   


The reviewers noted that focusing on the professionalism of the tutors and the thoroughness of 
their training, along with compliance with College Reading and Learning Association guidelines 
are effective strategies for optimizing the program’s strengths, in the face of space and other 
constraints.  Tutoring supports many elements of the area’s mission, ranging from empowering 
learners to developing leaders.  Reviewers recommended improving strategies for tracking 
utilization in a more accurate manner, although no specific suggestions were provided for how to 
approach this problem. 


V. Academic Advising for Undeclared Students 


Ms. Cynthia Donahue is the undeclared academic advisor in the Student Advising and Learning 
Center. There are approximately 450 undeclared students each semester, although during the 
summer and fall the number has approached 800. Walk-ins and appointments are available 
Monday through Friday from 9am-12pm and 1:30pm-4pm.  


 


Total Undeclared Students 


Fall 2008: 304 


Spring 2009: 336 


Fall 2009 start of term: Approximately 700     


Fall 2009 end of term: 462 


Spring 2010: 436 


 


A. Values and Guidelines 


The following excerpt was taken from an article found on the National Academic Advising 
Association (NACADA) website written by Wes Habley Director, Office of Educational 
Practices. “In the most recent survey (the Sixth national survey) published in 2004 as a 
NACADA monograph, data were collected on the mean number of advisees assigned to each 
full-time equivalent advisor. The survey showed that the mean number of advisees assigned 
to full-time advisors at 375/1 in two-year public colleges, 121/1 in two-year private colleges, 
285/1 in four-year public colleges, and 153/1 in four-year private colleges.” 


 



mailto:wes.habley@act.org�

http://www.nacada.ksu.edu/Monographs/index.htm#status�
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“…many 'experts' in the field of academic advising suggest that a target advisor load 
for full-time advisors should be about 300/1…” 


Core Values 


The core values in undeclared academic advising at UC Merced are modeled after the core 
values in the National Academic Advising Association (NACADA).  


Core Value 1: Advisors are responsible to the individuals they advise. 
 The undeclared advisor stays in contact with her advisees through email, 


telephone, in person appointments, and Facebook. Throughout the semester she sends reminder 
emails about deadlines, events, academic workshops, and policy updates. She recognizes her 
individual role is to assist students with achieving academic success, overcome barriers, and 
realize their intellectual, social, and emotional potential.  


Core Value 2: Advisors are responsible for involving others, when appropriate, in the 
advising process. 


 The undeclared advisor works closely with other departments in order to best 
serve students. She puts a great deal of effort into getting to know the students and often refers 
students to Career Services, Counseling and Psychological Services, Disability Services, Health 
and Wellness, Students Life, and the three academic schools.  


Core Value 3: Advisors are responsible to their institutions. 


  The undeclared advisor works collectively with all UC Merced advisors often 
sharing advising philosophies and techniques to best serve the students.  


Core Value 4: Advisors are responsible to higher education in general. 


The undeclared advisor always supports student goals as they uphold the educational 
mission of the University. 


Core Value 5: Advisors are responsible to their educational community. 


 The undeclared advisor supports students who desire to incorporate community 
service and study abroad into their educational experience. She encourages the collaboration 
between academic and off-campus environments.  


Core Value 6: Advisors are responsible for their professional practices and for 
themselves personally. 


 Professional development for the undeclared academic advisor has included 
attending Regional NACADA conferences, Skill Path seminars, UC Academic Advisors 
Conference, and the UC Women’s Conference.  


B. De-Majoring Policy and Commitment to Diversity 


In an effort to retain students the de-majoring policy was implemented at the end of fall 2008. 
Select students who were declared as a major in one of the academic schools and who were 
subject to dismissal at the end of the term were given a second chance by being moved to 
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undeclared status and given the opportunity to explore other majors, as an alternative to 
dismissal. The first semester that a student is de-majored the student must follow an Academic 
Support Agreement. De-majored students will most likely remain undeclared a minimum of 
three semesters before they meet the terms to declare a major again. This is due to the demands 
of rebuilding one’s GPA through course repeats in a systematic manner, on a realistic timeline as 
they develop their confidence as learners. 


Number of students de-majored after each semester.  


After Fall 2008 – 93 


After Spring 2009 – 41 


After Fall 2009 – 89 


Total: 223 


Total of these students enrolled in spring 2010: 159  


Total of these students still undeclared in spring 2010: 148 


  


93 students were de-majored in fall 2008. Here is their status as of spring 2010: 


43 students are still active and undeclared at UCM. 


7 students have declared a major again at UCM.  


23 have been dismissed.  


18 are inactive.  


2 are on a Planned Educational Leave.  


 


41 students were de-majored after spring 2009. Here is their status as of spring 
2010: 


20 students are still active and undeclared at UCM 


4 students have declared a major again at UCM.  


4 have been dismissed. 


13 are inactive.  


 


89  were de-majored after fall 2009. Here is their status as of spring 2010: 


77 students are active and undeclared at UCM. 
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6 are inactive.  


6 are on a Planned Education Leave.  


This practice of sending struggling students to the undeclared area has retained more than 50% 
of them, when they would likely have been dismissed had this policy revision not been 
implemented.  This demands more intensive attention, and more frequent one-on-one visits 
between the advisor and advisee, but the outcomes are worth the effort. In general, as evidenced 
in the data on the rate of academic struggles among low-income and under-represented students, 
this policy is helping to improve retention of the most at-risk students and maintain our diversity 
level. 


C. Helping Students Explore  


Students are often referred to the http://learning.ucmerced.edu website for many tips and 
suggestions on choosing a major. Students can meet with the undeclared academic advisor to 
discuss their interests and explore course descriptions and major options.  


Students are encouraged to use the following exploration strategies:  


• Written Exercises - opportunities to reflect upon their interests, values, goals and life 
expectations are very valuable in helping students clarify their decisions.  Writing may also help 
students understand where they are in the process of deciding.  


• Individualized Interpretation of Formal Assessment – Career Services offers many self 
assessment tests to guide students in the decision making process.  


• Modeling Opportunities – Job shadowing and informational interviews are highly 
encouraged in the exploration of possible careers.    


• Building Support in One’s Social Network – Students are always encouraged to talk 
about their choices with family and friends. This is critical to helping them feel good about their 
choices.  


• Engaging with the campus – students are encouraged to pursue wellness and 
involvement through clubs, recreation and athletics, and other methods of connecting with others 
outside of the classroom.  This helps them balance their lives and feel a stronger sense of 
belonging. 


 


D. Supporting At-Risk Students  


Students who are struggling academically are fully supported by the undeclared academic 
advisor and the Student Advising and Learning Center. If a student is placed on special probation 
or if they move to undeclared though the de-majoring process they are required to follow the 
Academic Support Agreement.  


When taking into consideration that a disproportionately high number of undeclared students are 
struggling to recover academically, and are frequently striving to adhere to an advising 



http://learning.ucmerced.edu/�
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agreement, the need for more than 1 academic advisor makes itself evident.  Currently, the 1 
advisor does not succeed in meeting each at-risk student the full number of times prescribed on 
the agreement, due to lack of time available. In addition, the absence of a designated advisor for 
at-risk students in undeclared status leaves many agreements unenforced.  Retention outcomes 
still suggest that the area is highly effective.  However, there is room for growth and 
advancement in this important area of advising. 


E. Assessment of Program  


Ongoing evaluation of academic advising on paper has been in place for the past 3 years.  Each 
student completes an anonymous form at the conclusion of their advising appointment.  Hand-
tallying and storage of the papers has been cumbersome and time-consuming. 


In spring 2010 an online advising assessment was implemented and available for undeclared 
students. The initial assessment form created was used for the first few weeks of the semester. 
After receiving student feedback it was discovered that the rating scale was confusing. As a 
result a second assessment form was created that was more comprehensible. Student responses 
on all surveys have been overwhelmingly positive, and they generally express appreciation for 
the feeling of supportiveness and encouragement that they receive when working with the 
academic advisor. 


The assessment gives students an opportunity to assess Cynthia Donahue in the areas of 
availability, accessibility, knowledge of resources and requirements, helpfulness, and 
approachability. There is also space for students to write in comments and suggestions. Students 
are also asked to self evaluate themselves and their participation in the advising process. 
Assessments are used to determine if student’s needs are being met and to find out where 
improvements are needed.  


This Assessment of Academic Advising was also sent out through an online Survey Monkey to 
all undeclared students at the end of spring 2010 semester. There are plans to send this survey 
out at the end of every term to help with the continuous growth of the undeclared advising 
process. 


F. Comments of Reviewers 


Academic Advising proved to be an area showing particular areas of strength.  Reviewers 
consistently rated the overall effectiveness and service to the mission as “developing”; they rated 
the assessment practices as initial/emerging.  In light of the reality that one advisor has served 
every undeclared student, even in the onslaught of high-need students at risk of dismissal, these 
ratings tell a positive tale.  That is to say, the academic advisor clearly has concentrated her 
efforts on direct service to students, and has been compelled to place a lower priority on program 
assessment.   The advisee : advisor ratio is double that which is recommended by NACADA, and 
the SALC is currently in the process of hiring an additional, full-time advisor to address this 
deficiency.  This may open more opportunities for the advising staff to begin to develop a 
stronger assessment plan. 


The greatest strength of the advising program lies in the commitment to supporting the academic 
recovery of the most at-risk students who have been removed from their major.  The committee 
pointed out that evidence of effectiveness in restoring at-risk students to their majors is limited, 
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due to the relatively short history of this program.  It will take more semesters before actual 
trends become detectable.  Qualitative assessment of how students find their way back to a 
degree path will serve the area well for the purpose of future development of the program. 


VI. Peer Academic Advising Program 


The Peer Academic Advising Program was created in fall 2008. Four Peer Academic Advisors 
(PAAs) were hired to assist students in the areas of academic requirements, support services, and 
campus resources. Cynthia Donahue from the Student Advising and Learning Center and Alfred 
Day from Residence Life co-supervise the Peer Academic Advisors.  


 


A. Mission Statement  


The mission of the Peer Academic Advising program is to help raise awareness among 
students about academic requirements, learning support services, campus resources, and 
important dates and deadlines; the program also provides pre-professional leadership 
development and advising experience to respected students.  The Peer Academic Advisors work 
closely with professional staff across campus to ensure that students have a successful and 
fulfilling experience while attending UC Merced.  


B. Training  


Prior to the start of fall 2008 the PAAs participated in two days of training. The first day 
of training the PAAs joined the Residence Assistants during a training focusing on 
communication skills and active listening techniques. The second day was spent with Cynthia 
Donahue going over academic advising as a whole, campus resources, academic requirements, 
and legal and privacy issues. Representatives from Student Life, Counseling and Psychological 
Services, and Career Services also met with the Peer Academic Advisors.  


C. Professional Development  


UC Merced recognizes that academic advising is a constant learning process and we have 
a responsibility to the student to keep up with the ever changing of requirements and policies. To 
keep the PAAs current on all academic changes each PAA is assigned to a school advisor and 
meets regularly for ongoing training, updates, and professional development.  


The PAAs attended the Regional National Academic Advisors Association (NACADA) 
conference in San Francisco in spring 2010. It is our goal to attend one professional conference a 
year.  


D. Staff Meetings and Office Hours 


PAA staff meetings are held every other week for one hour. Cynthia Donahue and Alfred 
Day facilitate these meetings.  


Each PAA holds office hours for ten hours a week in the Mariposa and Tuolumne 
residence hall lounges. 
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E.  Awareness Social Events  


1. Date: 9/25/2008 


    Event Name: Float Social 


    Location: Tuolumne Residence Hall 2nd floor lounge  


    Number of Students Attended: 104                                                                            


Description: Students were encouraged to bring their syllabi and planners. The PAAs 
assisted students with organizing their semester and writing all important dates in their planners. 
This was a way to kick off the semester and allow the students to get to know who the PAAs and 
find ways they can help.  


 


2. Date: 2/26/2009 and again on 3/11/2010 


    Event Name: Carnival of Services 


    Location: Private Dining Room 


    Number of Students Attended: 86 in 2009 and 85 in 2010        


Description: The PAAs and Career Peer Educator made posters that listed campus 
services and resources. Students were given a sheet with a number of questions listed and they 
had to go around to the posters and find the correct answer. The intent was to give students 
important information in a way that was fun and exciting.  


 


3. Date: 8/28/2009 


    Event Name: Slide to Success 


    Location: Residence Hall Lawn 


    Number of Students Attended: 57 


Description: This was a semester kick off event in conjunction with the Sigma Chi 
fraternity.  


 


E. Academic Success Events 


The following three events were all similar in format. Peer tutors were brought into the 
residence halls to assist students with classes. The intent was to reach students who may have 
never taken advantage of tutoring. 
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1. Date: 11/17/2008 and 11/18/2008 


    Event Name: Tutor Marathon 


    Location: Mariposa Residence Hall 1st and 2nd floor lounges 


    Number of Students Attended: 66 


 


2. Date: 3/9/2009 and 3/10/2009 


    Event Name: Midterm Madness  


    Location: Tuolumne Residence Hall 1st floor lounge 


    Number of Students Attended: 42           


 


3. Date: 12/8/2009 and 12/9/2009 


    Event Name: Finals Mania 


    Location: Mariposa Residence Hall 1st floor lounge 


    Number of Students Attended: 63 


 


G. Ongoing Projects  


Newsletter 


Monthly newsletter put together by the PAAs. Topics include current events, important 
dates and deadlines, student spotlight, and study tips.  


 


Help Yourself Club Cards  


The “Help Yourself” program is encouraging students to attend tutoring and professors’ 
office hours. Students who attend 10 sessions of either tutoring or professors’ office hours and 
fill out the "Help Yourself" Club Card will be entered into a drawing to win a $5 gift card to 
Jamba Juice. 


H. Assessment of Program 


Fall 2008 


40 students seen during office hours 
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Spring 2009  


18 students seen during office hours 


 


During the 2008-2009 year we only tracked students who took time to sit down with the PAAs 
and go over courses and major options. The students who stopped by for a quick question or to 
pick up a form we did not track. In the 2009-2010 year it was decided to track every student that 
uses the PAAs as a resource.  


In addition, we looked at the times and location of office hours. During the 2008-2009 academic 
year office hours were held during the hours of 8am-8pm and in both the first and second floor 
residence hall lounges. Moving into the 2009-2010 academic year we eliminated the times of the 
day when students were not visiting office hours, and we discontinued use of the second floor 
lounges. PAAs now only held office hours in the first floor lounges of Mariposa and Tuolumne 
residence halls and between the hours of 10am-7pm.  


 


Fall 2009 


169 students seen during office hours  


 


Spring 2010  


75 students seen during office hours   


In an attempt to capture feedback from the student body an Assessment of Peer Academic 
Advising form was created an implemented in spring 2010. The assessment gives students an 
opportunity to assess the PAAs in the areas of availability, accessibility, knowledge of resources 
and requirements, helpfulness, and approachability. There is also space for students to write in 
comments and suggestions. Students are also asked to evaluate themselves and their participation 
in the advising process. Assessments will be used to determine if student’s needs are being met 
and to find out where improvements are needed. The results from the spring 2010 semester are 
attached.  


There are plans to send this survey out through a Survey Monkey to all students who live in 
housing at the end of each term to help with the continuous growth of the Peer Academic 
Advising program. 


I. Comments of Reviewers 


This is a relatively young program, and reviewers consistently rated the assessment and 
effectiveness of the program as “emerging,” which is appropriate for its size and newness, barely 
at 2 years now.  Service to the mission received a higher rating of “developing” from one of the 
reviewers.  Reviewers noted that the program is making a reasonable effort in tracking usage of 
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Peer Academic Advisors’ office hours, and of participation in events and programs.  Suggestions 
included training and enlisting the PAA’s in the actual assessment process, which may open 
opportunities for more qualitative feedback.  It was noted that peer to peer leadership and 
education are proven methods for student success, and in this respect the program is serving the 
area’s mission well, empowering both the learners and the student leaders in the program. 


The reviewers provided suggestions that include expanding marketing and outreach strategies to 
peers, to further spread awareness of campus resources.  Training of the PAA’s is consistent and 
sound, but further development of this program may enrich the assessment and general advising  
efforts.  Finally, more thorough, qualitative assessment would be beneficial to the program, 
perhaps through focus groups and interview of students, to assess their needs and preferences for 
this kind of service. The SALC does not have adequate staffing for such an effort at this time.  
As the staff grows, these useful suggestions may be addressed. 


VII. USTU 010 
A. History 


For the past 4 years, SALC staff members have discussed the need for a freshman success 
course.  As relationships developed between the SALC and the academic units, 
particularly the Writing Program, it became evident that a partnership would be possible.  
This was critical to the foundation of such a course, since Student Affairs staff members 
are not authorized to instruct credit-based courses without the backing of an Instructor of 
Record.  The SALC Director and Assistant Director collaborated with the “syllabus guru” 
Dr. Michael Truong of the Center for Research on Teaching Excellence (CRTE) to 
develop the learning outcomes.  Undergraduate Council (UGC) approved the 1-credit 
course for freshmen, with Dr. Robert Ochsner, Director of the Writing Program and 
CRTE, as Instructor of Record. 


The first run of the course occurred in the fall of 2008, co-taught by the Director and 
Assistant Director of the SALC, along with 4 Peer Instructors, selected from among the 
previous summer’s Orientation Leaders.  Participants in the course were drawn from new, 
undeclared freshmen who had placed into WRI 001, which is an indicator of higher risk 
for academic struggles.  The reason for selecting undeclared students in part had to do 
with nationally known data showing that those without majors often are more at-risk for 
dropping out of college.  Another motivation for selecting only the undeclared had to do 
with several academic areas concerned that this 1 credit would disrupt their students’ 
progress through their degree requirements. Since that time, the Schools have accepted 
this course, with Engineering encouraging its new students to enroll, and Natural 
Sciences and Social Sciences, Humanities and Arts expressing no objections to their most 
at-risk students in the course, particularly those on Academic Probation who are still in 
the major. 


The program grew to 2 sections in the fall of 2009, adding the Vice Chancellor for 
Student Affairs, and the Associate Vice Chancellor for Student Affairs to the team of 
instructors.  The sections were filled with WRI 001 freshmen.  In the spring of 2010, a 
third section was added, adding  the Assistant Vice Chancellor for Recreation and 
Wellness and the newly arrived Fiat Lux Scholars Coordinator to the instructional body.  
The Fiat Lux Program is the SALC’s special service for at-risk freshmen from low-
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income families.  All of the sections in the spring of 2010, as well as the Fiat Lux 
Scholars Program, were filled with freshmen on Academic Probation.  Outcomes for the 
spring are not yet available.  However, at mid-semester 50% of the students in all 3 
USTU 010 spring 2010 sections had at least 1 unsatisfactory grade.  In the fall of 2009, 
100% of these students had unsatisfactory grades, with 80% of them having at least 2 
such grades.  This 50% improvement is promising for final outcomes of the semester. 


B. Format 


The course revolves around the enjoyable text, On Course: Strategies for Succeeding in 
College and in Life, by Skip Downing.  The course learning outcomes are based on the 
chapter topics: accepting personal responsibility, discovering self-motivation, mastering 
self-management, employing interdependence, gaining self-awareness, adopting lifelong 
learning, developing emotional intelligence, and believing in oneself.  Each week, the 
instructors lead discussions and activities that reinforce the brief readings on these topics, 
and the Peer Instructors lead small-group exercises to further reinforce the weekly 
learning.  Every class session opens with a 5-minute quiz to enforce the reading 
requirement, which rarely exceeds 15 pages per week.  Finally, students submit a 
reflective writing on the week’s theme, of 500 words, to keep the topic on their mind in 
between class sessions.  The students earn 1 credit for the course, with Pass/No Pass 
grading. 


C. Commitment to Diversity 


The Peer Instructors consistently represent diverse student demographics, which in part is 
a reflection of the equitable hiring of the Orientation Leaders, where they first get their 
training. 


In the spring of 2009, the course enrollment was restricted to first-year freshmen who had 
appealed their dismissals at the end of their first semester on campus.  There were 30 
students enrolled, with the following distribution: 


 Spring 2009 USTU 010 
Enrollment – All Had Been 
Removed from major; 
Dismissed First Semester and 
Reinstated 
 


General 
Undergraduate 
Population 


African-
American 


13% (4) 7% 


Latino/Hispanic 36% (11) 32% 
White/Caucasian 20% (6) 22% 
Asian 13% (4) 32% 
Other and 
Declined to 
State; Includes 
East Indian and 
Middle-Eastern 


16% (5) 7% 
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It is evident that USTU 010 has served disproportionately high numbers of 
underrepresented students, and disproportionately low numbers of Asian and White 
students.  Also, 100% of the Asian students in this particular section of USTU 010 were 
from families that did not speak English in the home.  These findings simply reinforce the 
severity of the need for more availability of support programs for underrepresented 
students early in their college career.  No data were available regarding the income levels 
of the USTU 010 enrollees, as the Director of the SALC has had to research student data 
by hand, one at a time; she does not have ready access to income information.  Ongoing, 
more consistent involvement of Institutional Planning and Analysis (IPA) would be 
helpful in enhancing the assessment and development of this course’s outcomes, as well 
as the significance of the demographics of students in the course, and how the different 
groups respond to it. 


D. Assessment and Evaluation 


The inaugural run of this course in the fall of 2008 provided a small sample of 25 
undeclared new students.  Of the 25, 4 finished that semester on Academic Probation 
(GPA 1.5-1.99), 1 finished Subject to Dismissal (GPA 1.22), and the rest, 80%, finished 
their first semester in Good Standing.  The general population of undeclared freshmen 
showed a Good Standing rate that semester of 73.9%.  If we remove from these 
observations the 1 student who did not pass the course (mostly due to non-attendance, 
and therefore unaffected by the course content), then the students in the first USTU 010 
section were 100% free from academic dismissal (n=24), compared to 5.6% facing 
academic dismissal among the undeclared in general (n=231).  This suggests that there 
may be a positive effect that promotes retention among freshmen who engage with the 
USTU 010 course.  Also, it is important to remember that these were students with 
relatively weak preparation in writing.  The SALC does not have access to data regarding 
retention and academic performance of WRI 001 freshmen, although it is suspected that 
they have a higher rate of dismissal than the general student population. 


The most intriguing question surrounding USTU 010 relates to its potential impact on 
retention.  In the spring of 2009, when the class was filled with dismissal students (fall 
2008 term GPA <1.5), showed retention and dismissal rates through the next fall 
equivalent of that for all reinstated students, regardless of whether or not they enrolled in 
the course.  It was clear throughout the spring 2009 semester in USTU 010 that those 
who did not persist beyond their first year of college had not really wanted to be there at 
all, demonstrated through high rates of absenteeism in this once-weekly course.  For this 
reason, spring of 2010 saw the enrollment of academic probation freshmen (fall 2009 
GPA 1.5-1.9), rather than dismissal students (GPA <1.5); their fall performance had 
shown some success in some courses, suggesting more openness on the students’ part to 
the content of USTU 010.  Final outcomes are not available, but at mid-semester 50% of 
those enrolled had all satisfactory grades, which is a 50% improvement over mid-
semester, fall 2009. 
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E. Course Evaluation 


USTU 010 is held to the same course evaluation expectations as all courses on campus.  
The first batch of reviews provided from CRTE arrived shortly before this report, for 
both sections from the fall of 2009.  There are several questions on the form, but a 
particularly telling one follows. Out of the 50 students who completed the final 
evaluation, all but 2 were won over by the course.  In addition, the rate of those with 
high/very high more than tripled over the course of the semester: 


How interested were you in taking this course at the beginning of the semester? 


Unstatisfactory  Very Low Low Moderate High Very High 


           1    9 6  22         4  7  
  


Now that you have nearly completed the course, how would you rate your interest level 
in the course? 


Unstatisfactory Very Low Low Moderate High Very High 


           1                        0  1   8 22  18 


Attached course evaluations reflect the appreciation that the students feel for the course; 
their weekly writings regularly reveal candid and heartfelt narratives of the students’ 
moments of insight into their own potential and worth as learners and future 
professionals.  Teaching the course has been a gratifying experience for all involved; this 
course provides an opportunity for professional development as the instructors watch 
freshmen in transition develop their self-assuredness week by week.  


F. Assessment 


During the first 3 semesters of this course offering, the students completed a pre-
assessment survey, based on the course learning outcomes.  The same survey was given 
at the end of the semester, to track changes in the students’ awareness of the course 
content.  As the attachment shows, the students were rating themselves as having strong 
knowledge and strengths in all areas of the course, on the first day of the semester.  This 
yielded little to track, with regard to change measures; students generally continued to 
rate themselves as equally strong at the end of the semester. 


Therefore, in the spring of 2010 each student was interviewed, with the self-assessment 
survey as a guide sheet for the instructor conducting the interview, and the instructor 
selected the ratings.  The students were given the same survey at the end of the semester, 
not in interview form, to rate themselves.  The change measures for spring 2010 are not 
yet available. 


G. Obstacles and Future Planning 


The obstacles to further development of this course revolve around access to data for 
proper tracking of students in the long and short term, space and trained instructors for 
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the course, and compliance with the expectations of the Undergraduate Council and the 
Schools.  Having access to data on the income levels and first-generation student status 
would further inform the retention-related outcomes of this course.  Tracking has been 
inconsistent with regard to what data are examined, and which sections are studied, 
purely due to the constraints on access to proper research staff and databases.   


As for growth of the course, whether or not this course should expand to more than 3-4 
sections has been brought into question.  The SALC needs to come up with selection 
criteria for instructors, and also maintain active communication with the Instructor of 
Record regarding the course’s development.  An experimental, large section of 75 is 
planned for the fall of 2010, filled with the new cohort of Fiat Lux Scholars, led by their 
Coordinator, Jesse Bernal.  Finally, the success of the course owes itself in large part to 
the involvement of Peer Instructors, usually 4 per section.  Selecting, scheduling, funding 
and weekly training of these student staff members has become challenging with 3 
sections currently in progress.  Expansion will further complicate this critical component 
of the course. 


H. Comments of Reviewers 


Reviewers found this course to be emerging/developed in its service to the mission, and 
ranging between initial and emerging in its overall effectiveness and assessment 
practices.  The main questions that held the reviewers back from rating the program as 
“developing” had to do with gaps in the data.  For example, the quantitative findings 
show that students in USTU 010 are indeed showing improvement in their overall 
success in college. However, no data are provided that attribute that improvement to 
enrollment in the course.  It may not be possible to sort out all of the influences in each 
student’s life to determine whether or not the course itself is leading to student success.  
Committee suggestions to investigate that notion may not be feasible, since every student 
has unique obstacles, influences and motivational factors that would be nearly impossible 
to attribute accurately to particular experiences in the course, or in other aspects of their 
lives.   


The course serves the mission in that its content incorporates empowering learners, and 
peers assist with the instruction.  The course syllabus and learning outcomes had not been 
provided to the reviewers, which posed some difficulties for determining the 
effectiveness.  Both reviewers acknowledged the clear message in the students’ responses 
that the course is a positive experience, and that students find it beneficial to their overall 
success. The themes of the course speak directly to the needs of at-risk learners and 
students in transition. 


Further development of assessment toward better understanding of how this course 
affects the students would help reviewers, and all campus constituencies, see the true 
value of this course. 
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XIII. Orientation 


The Orientation Program consists of summer orientation programs for students, parents, 
transfers, and Spanish speaking parents as well as spring programs for new students and 
parents.  Nearly year-round coordination of a campus wide committee, staff training, a 
website, online registration system, five orientation related publications, facilities use, 
food planning, and staffing are essential to the program’s success.  The Orientation 
Program employs 20 student staff and a full-time graduate student intern during the 
summer.  Approximately 15 student staff work during the fall and spring semesters as 
Peer Instructors for a first year experience course and for other related transition 
programs.  This program functions as part of the Student Advising and Learning Center 
and is directed by the Assistant Director who serves as its only professional staff 
member.  The Assistant Director of the Student Advising and Learning Center also serves 
as Coordinator of Learning Assistance programs and first year experience initiatives.   
 
A. Standards 
 
The Orientation Program operates under the Council for the Advancement of Standards 
in Higher Education (CAS).  Standards are used to guide Orientation Program goals at 
the program level as well as within orientation committee and subcommittees.  These 
standards are provided as a tool to help plan orientation presentations and develop 
learning outcomes for each session.  Examples of (CAS) student development outcomes 
include: 
 
Leadership Development:   From eager freshmen to seasoned 5th year seniors, the 
Orientation Program provides rich development experiences in teamwork, small group 
facilitation, teaching, personal awareness, problem solving, mentorship, and presentation 
skills.   As leaders, student staff members see their work as a meaningful contribution to 
the university mission in helping new students and their parents create a successful start 
here. 
 
Personal and Educational Goals:   Student participants discuss and reflect on resources 
presented at Orientation to create and share their own goals and plans in small group 
settings.   Orientation Leaders develop personal and team goals and meet periodically 
with professional staff to chart progress.  Experienced Orientation Leaders have an 
opportunity to make lasting contribution to the Orientation Program, its staff or UC 
Merced through designing and implementing a specific “legacy” project that advances 
the leadership, recognition or traditions of the program.   
 
Effective Communication:  Orientation participants build connections with peers, 
mentors and university staff and faculty through carefully designed, small group 
communication exercises in relationship building, reflection and goal setting.   
Orientation Leaders learn communication and public speaking skills in team, small 
group, and large group settings with parents, students and administrators. 
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B. Data 
 
In 2009, orientation evaluations for student participants indicated that over 95% of those 
surveyed either strongly agreed or agreed that: 


• The university staff members were helpful and encouraging.  
• Orientation Leaders and staff answered my questions and helped me understand what it 


takes to be successful here. 
• The university demonstrated that it cares about me and my education.    


 
C. Mission Statement 


 Orientation Program, along with the orientation committee, developed a mission 
statement in 2007.  It was revised slightly in 2009.  A small group format was created 
for 2009 summer orientation.  Groups of 10-15 students led by peer Orientation 
Leaders, created more opportunities for engagement, personal attention, reflection 
and discussion to better connect the Orientation Program with the university’s 
mission, program mission and CAS standards.  


 
D. Commitment to Diversity: 
 
Student Staffing:  The Orientation Program student staff members reflect the diverse 
majors, ethnicities, genders, sexual orientations, cultures and personalities of the UC 
Merced campus.  The staff averages a representation of every academic major on campus 
with 6 different ethnicities and languages spoken. 
 
Student Staff Development/Training:  Topics of mattering and marginality, first 
generation and generation 1.5, Gay, Lesbian, Bi-sexual, Transgender Queer issues, 
Myers-Briggs Personality Type Indicator, communication and leadership skills, and 
transfer student population diversity have been approached from case study, discussion 
and simulation experiences facilitated in partnership with faculty and staff from other 
campus units as well as outside campus facilitators.   
 
Spanish Speaking Parents Orientation:  In an effort to meet the needs of the first 
generation student/parent population, the Orientation Office has instituted this special 
Orientation since 2008.  The program involves significant additional efforts to secure 
classroom space, knowledgeable Spanish speaking staff presenters and share research on 
Latino family perspectives.  On average, 50 parents participate each year.  In addition to a 
better understanding of their students’ transition, those attending have developed stronger 
relationships with their fellow parents and the campus staff who serve as the Spanish 
speaking presenters.   
 
Transfer Student Orientation:  A summer Orientation specific to the needs of transfer 
students began in 2009.  Focus groups with current transfer students, sharing current 
research, and planning within the orientation committee, academic advisors, and student 
affairs staff presenters resulted in an orientation that was well received.     
More that 95% of the transfer students surveyed indicated that they strongly agree or 
agree that:  
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• University staff members were helpful and encouraging during transfer orientation.  
• They learned how to access resources to help them be successful during the student 


affairs presentations. 
•  Attending orientation helped them learn how this campus operates as well as how to 


make the academic and social transitions to university life. 
 
E. Mission Statement 
 
 “often collaborating with faculty and units campus wide . . .”: 
-Division of Student Affairs Mission Statement 
 
Staff and faculty from departments across campus are a part of the Orientation committee 


as well as the development of the Orientation Leader staff.   The Orientation Program has been 
recognized as one of the most well organized and well trained staff on campus as a result of these 
collaborative efforts.    


 
The Orientation Planning Summit also encourages collaboration and unification around a 


common mission.  Staff orientation presenters and student affairs administrators gather each 
spring to assess needs, plan learning objectives and begin work on developing engaging first year 
student and parent focused orientation sessions. 


 
“become a leading model of innovative approaches for student centered initiatives. . .”:   
-Division of Student Affairs Vision Statement 
 
Smaller groups during the orientation day have allowed students and their parents to be 


more engaged with peers, orientation leader mentors and student affairs professional staff 
throughout the one day program.  This is further supported by research in mentoring, student 
development and orientation related fields.  The student program featured presentations engaging 
30 to 45 students, spaced by periods of reflection, goal setting, and discussion lead by 
Orientation Leader staff.  This student development focused approach demanded extensive 
efforts to build ownership with campus partners, capture classroom spaces and orchestrate 
rotations in order for all program elements to reach each student group. 


 
“ . . .an enriched learning environment…(and) opportunities to realize their intellectual, 


physical, social and emotional potential.” 
-Division of Student Affairs Mission Statement 
 
   The Orientation staff training program features a strong student development focus, 


providing engaging leadership and personal growth opportunities for both the under and upper-
class student leader.   


 
National Orientation Directors Association (NODA) Graduate Student Internship 
Program:  In 2008, the  Orientation Program was the first student affairs department on 
campus to offer a graduate student internship.   UC Merced’s status as a new university 
provides a rich learning environment for graduate students to both learn from and 
contribute its development.   The program has benefited from the diverse perspectives, 
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current course work and research from graduate students in student affairs programs 
throughout the country. 
 
Orientation Staff Summer Book Club:  A leadership development book, selected by 
the Graduate Student Intern, provides an opportunity to look at current research or best 
practices and encourages staff to apply this new knowledge to their personal development 
and Orientation work.  It also provides a ‘common language’ that student staff can reflect 
on and discuss in the daily problem solving tasks of their work as a team.   
 
Mission Statement:  The Orientation Program, along with the orientation committee, 
developed a mission statement in 2007.  It was revised slightly in 2009.  A small group 
format was created for 2009 summer orientation.  Groups of 10-15 students led by peer 
Orientation Leaders, created more opportunities for engagement, personal attention, 
reflection and discussion to better connect the Orientation Program with the university’s 
mission, office mission and CAS standards.  
 
 


 
F. Obstacles 
 
Staffing:  Managing the daily program along with training a staff of 20 students and a 
summer graduate student intern often necessitates the program’s only professional staff 
member to be two places and two people at the same time.  Last minute room changes or 
unwelcome cancellations of space reservation provide challenges to overcome at nearly 
every session.  Needs to confirm final program details requiring meetings and 
communications between administrators, staff and academic advisors conflict with the 
time required to adequately prepare student staff for their critical, highly visible 
Orientation day roles.   Additional professional staff is needed to allow for further 
program development, especially as the university plans to expand the program to include 
first year initiatives. 
 
Space:  Lack of space on campus forces sacrifices in training and planning.  Virtual 
meeting space has been utilized on UCM CROPS, an online project collaboration system.  
However, it has not fulfilled the need for personal interactions.  There is no space 
available to plan, to implement programs or to hold office hours in the Student Advising 
and Learning Center.  Reservation space under other departments’ control is available to 
the program only as a low priority.  This further frustrates the center’s efforts to meet the 
growing demand for high quality programs and to provide developmentally appropriate 
experiences for student employees.   
 
Storage:  Three small cabinet spaces for orientation program materials are found in three 
different offices and meeting rooms on campus as no additional space is available in the 
Student Advising and Learning Center office.  Access to these storage areas is limited to 
times when these offices are open or the few minutes each day when meeting rooms are 
available.  This further frustrates the functioning of the Orientation Program.   
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Campus Buy-In: Different units in Student Affairs and across campus continue to 
complain about having to be present on 9 Fridays of the summer, when they would prefer 
to take long weekends or vacations.  Space constraints on campus demand of all 
collaborators adaptability and adherence to a limited and a schedule based on precision 
timing and maneuvers to make this event a success.  The SALC and Orientation staff  
members maintain a positive view and manage to lead a successful, campus-wide effort, 
but managing complaints and criticism occupy an inappropriate amount of the staff 
members’ time throughout the year.  Some areas have suggested conducting one big 
orientation all in one day, when they do not realize that conveying a message of our 
personalized atmosphere is important to the program’s mission, and also, the central 
effort of orientation revolves around advising and registering each new student for fall 
classes.  Smaller-sized, repeated sessions have proven to be popular and effective with 
the students and their parents.  In addition, most colleagues enjoy the experience of 
Orientation and are supportive of its demands. 


G. Comments of Reviewers 


This program received a rating of developing, its strongest rating, for its appropriateness 
and service to the SALC mission.  Its assessment and effectiveness were rated as  
emerging/developing,  which is not to imply that the program’s quality in general is 
lacking.  To the contrary, both reviewers noted the rapid rate of change and adaptation 
that the program has shown over the years toward optimization of the student and parent 
experience.  The most notable development is the movement to creating a small-group 
experience for the students, even at the expense of demanding scheduling efforts, longer 
time commitment s from presenters, and the commitment to precision timing to keep the 
program moving smoothly, time after time. 


As one reviewer stated,  


“In addition, in their open-ended survey responses, many students highlighted 
Orientation-inspired desires to seek out academic involvement once matriculated.  That 
is, Orientation helped students realized the importance of attending office hours, meeting 
faculty, and utilizing tutoring services as key to their success at UCM.  The program is 
successful at encouraging students to be proactive and look forward toward planning out 
their time at UCM. 


While the experience felt personalized, several students responded that even greater 
individualized attention would make the program more effective in reaching its 
goals/mission.  For example, several students responded that they would have liked more 
interaction (in presentations, etc.) and increased attention (during registration, etc.). 


This item was evaluated as “emerging” because while the program demonstrates a solid 
pattern of some level of effectiveness, the program report highlights several obstacles that 
will require further adjustments as it progresses, particularly space and professional 
staffing limitations.  As the campus grows, Orientation Programs will also need to grow 
to effectively maintain the intimate and personalized nature of the program.”  
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XIV. Catch-All: Elite Scholarships Advising; Pre-Law Advising; Advising; Grant-
Writing; Fiat Lux Scholars 


 
A. Elite Scholarship Headhunting, Advising and Coaching 
 
In the summer of 2005 the SALC Director compiled a list of the most elite 
competitions for undergraduates, noting that new freshmen need to begin learning of 
programs such as Truman, British Marshall, Goldwater, Rhodes, Udall and other 
early.  These programs usually are for high-achieving juniors and seniors, and they 
require long-term preparation.  Lacking a “Prestigious Competitions Office” or “Elite 
Scholarships Office,” the SALC Director took up this cause.  The SALC website 
shows the list of all such opportunities, and the Director researched as many programs 
as possible, and then confirmed with the organizations UC Merced’s eligibility to 
participate.  She acquired access to the Donald Strauss Foundation Fellowship 
competition, which allows just 15 different campuses in California to compete each 
year. 
 
The National Association of Fellowship Advisors is the most useful resource for these 
endeavors, and the Director joined this organization.  However, the biennial 
conference occurs during orientation every time.  This is where networking is done 
with newer or lesser known elite organizations, and also where there is training on the 
most important and current issues in such programs.  UC Merced has had no presence 
because the contact person on campus wears too many hats to serve the students fully 
in this role.  This has held back the expansion of student access and awareness of 
many prestigious competitions. There are no stated learning outcomes for this 
particular program, although it falls under the umbrella of the SALC Mission, as do 
all programs listed in this report.   It supports the mission of both Student Affairs and 
the SALC by providing opportunities for student learning and empowerment through 
the self-exploration that is required of nominees as they go through the application 
process. 
 
To date, UC Merced has captured 4 Strauss Fellowships(2006-2010), and has had 1 
Truman Finalist (2005).  UC Merced has submitted 2 nominees to the Marshall 
competition, 2 to Goldwater, and 2 to the Mitchell.  Each submission involves up to a 
year or more of meetings with the nominee to plan and refine their application.   
 
Starting in the fall of 2006, the Director has compiled a list of all continuing students 
with a GPA of 3.8 and above.  She submits the list, sorted by School, to the Deans, 
who send out her invitation letter under their name.  The letter explains what “elite” 
and “prestigious” competitions signify, and encourages each student to attend an 
informational meeting led by the Director, early in their college career.  There have 
been 38-50+ students on the list each year.  In the fall of 2009, only 3 students 
showed up for the session.  In other years, approximately half of the students have 
attended.  Many others follow up with the Director over the course of the year.  In 
general, students at UC Merced, even the top achievers, do not see the importance of 
pursuing elite opportunities.  Several have initiated the application process, but they 
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dropped out due to “no time” for the task.  Others wait until the deadlines have passed 
to check in and learn what they missed at the information session. 
 
From time to time, the Director is called upon to support students through different 
application processes that involve precise completion of documents, and extensive 
writing on the nominee’s part.  In the spring of 2010 the Director stepped in to coach 
17 nominees through Harvard’s Latino Leadership Initiative application process, 
involving nearly 100 drafts of the 2 essays per student, along with the first drafts of 
the nominees who began the process, but did not complete it. 
 
In general, elite scholarship coaching is an erratic, often demanding task.  The one-
woman campaign to spread awareness is slowly gaining momentum.  Advisors and 
other colleagues provide support where they can, and the deans have consistently 
provided theirs.  The culture of competitiveness simply has not permeated UC 
Merced’s student community.  This is not a program normally included in Learning 
Centers, but the SALC Director is happy to provide this service until growth in the 
campus calls for a designated office or professional to support students in prestigious 
competitions. 
 
B. Pre-Law Advising 
The SALC Director has covered the role of Pre-Law Advisor, in the absence of any 
such program within the academic units.  The Merced Pre-Law Society formed as a 
student organization in the fall of 2006, and the Director serves as the club’s official 
advisor.  She provides SALC Registration Fee funding for essential opportunities 
such as the bus for transportation to the Council for Legal Education Opportunity in 
the Bay Area each January.  This is a day-long conference with separate tracks for 
underrepresented freshmen, sophomores and juniors to prepare them for law school.  
Participation provides the students lifelong access to the CLEO support network 
through law school and the professional years.  This support comes in the form of 
scholarships and fee-free conferences and intensive trainings and retreats.  The club 
officers organize an annual pre-law conference on campus, attorney panels and 
courthouse visits in the local area throughout the year, and they practice LSAT 
questions together.   The Director organizes Kaplan’s “National Test Drive,” where 
students can take a practice LSAT free of charge, on campus, at least once each year; 
she also brings in Kaplan professionals to offer workshops on the application process, 
admissions strategies, and other useful topics.    
 
In the fall of 2008 the MGMT program hired Lecturer Mark Harris, an attorney, to 
teach upper-division courses on business law.  He helped to generate momentum for 
the first Moot Court Competition, co-advising the club in 2009-10 with the SALC 
Director.  He is leading the students in an effort to see a pre-law minor established on 
campus.   
 
In the spring of 2010 the club’s officers nominated the Director for the Outstanding 
Advisor award, and it was conferred to her.  She and the students have worked hard 
and consistently together to see to it that all pre-law students have the opportunity to 
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explore their interests and fulfill their dreams.  Several of the past members are now 
in law school, although there is no single, fool-proof mechanism for tracking the 
students.  Most of the students plan to work for a few years before applying to law 
school.  True outcomes must be found through the Alumni Association and Career 
Services’ tracking efforts. 
 
C. Academic Advising 


The Schools each have their own team of academic advisors, supervised within the 
unit, usually by the Assistant Dean.  The SALC has 1 academic advisor, anticipated 
to grow to 2 in 2010-11, for the undeclared.  The SALC Director has convened all of 
the advisors regularly since the summer of 2005.  She then distributes the meeting 
notes to the School Assistant Deans, Registrar staff, Student Affairs leadership, all 
advisors, the Vice Provost for Undergraduate Education, and several other 
professionals across campus by request, who find the notes useful.  The meetings 
provide the opportunity for the advisors to share concerns about any current issues, 
ranging from impending course shortages to policy changes that are proving 
cumbersome to enforce.  The meetings also provide a forum for advisors’ discussions 
with visitors from Disability Services, Residence Life, new academic programs, 
Career Services staff, even the Campus Police, when there are items to discuss, ideas 
to brainstorm, or news to share. 


Advisors have become loyal to the meetings, which now occur once every 2 weeks.  
Also in attendance is a representative from the Students First Center, International 
Programs staff, and Jesse Bernal, Coordinator of the Fiat Lux Scholars Program.  This 
loosely centralized advising communications system has proven to be unique among 
the UC’s and also, highly successful for maintaining respect and communication 
campus-wide in the advising ranks. 


The SALC Director contributes to the university’s mission by promoting the 
development of the advisors in these meetings, and by encouraging their participation 
off campus in professional events.  She set up, for example, a Safe Zone training just 
for the advisors, most of whom completed the short course, such that Safe Zone 
placards now are seen in all advising areas.  She also helps to keep them connected to 
the UC Advisors’ Conference news, as the representative to the Deans and Directors 
Board for that group, and provides them ongoing exposure to people, news and issues 
in Student Affairs on campus. 


 


D. Grant Writing and Fiat Lux Scholars Program 
 
The SALC Director writes grants for funding of programs that promote student 
success, to enhance and expand the programs of the area.  Three years ago, she 
successfully competed for the Ronald McNair Post-Baccalaureate Achievement 
Program funding.  This program was handed over to the Office of Undergraduate 
Education, where it currently serves the target population of underrepresented 
students in the professoriate. 
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She completed a proposal to the Fund for the Improvement of Post-Secondary 
Education (FIPSE) in the summer of 2009, for an initiative to provide students with 
an option to rent their textbooks at a low rate.  The Director designed this program as 
an inaugural Educational Opportunity Program with the book rental as a component 
of it.  This program was funded, and initiated in January of 2010.  It currently serves 
59 students, and will serve over 100 as of the fall of 2010.  Tracking efforts are 
underway, although the program is too young to show any outcomes.  The students in 
the program all are low-income freshmen on Academic Probation.  They also all are 
in USTU 010, and early reviews show that some 50% of them at mid-semester, had 
all satisfactory grades.  This is an improvement over their fall performance, before the 
program arrived, when all of them were failing or nearly failing at least 1 or 2 classes. 
 
The SALC currently has a large, renewable funding request pending through the U.S. 
Department of Education’s TRIO Programs for Student Support Services, which will 
expand upon the Fiat Lux Program, adding supplemental instruction to the area’s 
services.   
 
These efforts help to keep the SALC and the campus in general dynamic and adapting 
to the needs of the students, in service to the mission of providing access and support 
to the region’s most promising but disadvantaged students. 
 
E. SALC as Catch-All 
 
The SALC is where the Parents’ Newsletter, Partners in Success is produced, by 
compiling contributions from all 3 Schools, Campus Police, Administrative units such 
as Business and Financial Services, and all interested Student Affairs units.  There 
has been 1 issue produced each semester, fall and spring, since the fall of 2005.  
Again, this is a service that the SALC provides to the entire campus to help all areas 
share their news and important messages, at its own expense.   
 
The SALC also produces and funds the student planner, soliciting page content from 
several Student Affairs units, again providing those areas the opportunity to promote 
their programs as keys to student success, along with the SALC mission and message 
of self-empowerment through time management.  In addition, the SALC compiles 
and edits all of the sections of the General Catalog contributed by the Student Affairs 
units. 
 
The Mandatory Freshman Assembly is produced by the SALC each fall, where 
faculty speakers encourage and inform the new students the day before their first 
semester starts.  The Director also sees to it that the Judicial Affairs Program take the 
floor to cover critical topics regarding policies related to alcohol consumption, anti-
stalking policies and other matters.  In this respect, the SALC provides a centralized 
service to the entire campus, providing the preparations and funding for a program to 
promote the messages of other areas. 
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The SALC takes on a wide variety of tasks all year long, as they arise.  It collaborates 
campus-wide in almost all that it does, and provides leadership and funding for many 
programs that serve the SALC mission, as well as the missions of other areas in 
Student and Academic Affairs. 
 
F. Comments of Reviewers 


One of the reviewers declined to provide actual ratings, as the items in this section 
comprise small programs that are relatively erratic in their delivery, none of which are 
receiving a significant amount of consistent attention from the staff.  The second 
reviewer placed all items in this section between initial and emerging, due to the lack 
of depth in development and assessment.  These programs in general represent areas 
for future growth, in line with the expansion of the campus population.   


Reviewers commented that some areas, such as grant writing, pre-law advising and 
unification of academic advisors, demonstrate strengths.  Both have built momentum, 
and are showing positive impacts upon the campus.  Overall, however, all of the areas 
in this section show a lack of structure, and no statement of standards or professional 
guidelines.   


Reviewers acknowledge the need for the programs in this section, and at the same 
time observe a lack of adequate staffing to see them develop to their full potential.   


XV. Conclusion 


The SALC, in general, is making active efforts to assess and continuously advance 
the effectiveness and development of its programs.  All assessment efforts that have 
sought feedback on student satisfaction, which have been made for nearly every 
program in the area, show that the students have positive feelings toward the 
programs. Students have increased usage of the programs and resources in greater 
numbers each year, with the exception of tutoring, the program that faces the greatest 
space constraints.   


SALC data, in general, are quantitative.  A somewhat uniform theme among 
reviewers’ responses revolves around seeking more qualitative feedback, with a focus 
that delves more deeply into the connection between the student experiences in the 
programs, and the ways that those experiences have affected their success.  Congruent 
with that observation from reviewers is the reality that all SALC staff members have 
demonstrated a commitment to the students as a first priority.  That is, in the face of 
light staffing and growing student populations, more partnerships across campus, and 
expansion of programs, staff members focus on direct student interaction above all 
else, which leaves in-depth assessment in a lower priority status as a matter of day-to-
day survival.  The SALC has no “low season” to permit the staff to reflect on the past 
year and review or compile reports.  Programs are robust and active all year long, and 
the ones that do taper off at the end of spring semester are replaced with the advising 
and organizational efforts connected to Orientation as the summer begins.  To 
advance assessment fully, the SALC is in need of staffing dedicated exclusively to 
supporting this effort. 
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Reviewers’ feedback has proven to be useful.  On the one hand, the collective 
message of the reports demonstrates that there is room to learn much more about how 
the area’s programs affect the students’ learning and success.  On the other, the 
commitment of the SALC’s staff to serving students and actively demonstrating faith 
in their potential, no matter what hardships the students face, is evident. 


 


 





		Career Services Self-Study

		Students First Center  Self-Study

		Student Advising & Learning Center Self Study






Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2005 Cohort 706 82.3% 68.3% 63.5% 24.9% 5.4% 33.3%


Fall 2006 Cohort 397 79.6% 68.8% 65.0% 28.7%  


Fall 2007 Cohort 669 79.1% 66.8% 61.9%


Fall 2008 Cohort 924 83.0% 74.1%


Fall 2009 Cohort 1,128 87.1%


Fall 2010 Cohort 1,341  


How to interpret retention tables:


● 82.3% of the Fall 2005 cohort were still enrolled after one year (fall 2006)


● 33.3% of the Fall 2005 cohort graduated within 4 years 


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Note: For calculation of graduation rates, summer is a trailer term


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FIRST-TIME FRESHMAN RETENTION & GRADUATION RATES












Cohort Year 1 HC 4 Year Year 2 HC 5 Year


Fall 2005 Cohort* 706 235 33.3% 368 52.1%


Fall 2006 Cohort** 397 118 29.7%   


* Fall 2005 Cohort 5-Year graduation rate estimated based on estimated number of students who will graduate during summer 2010
** Fall 2006 Cohort 4-Year graduation rate estimated based on estimated number of students who will graduate during summer 2010


FIRST-TIME FRESHMAN GRADUATION RATES








Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2005 Cohort 360 80.3% 65.0% 59.4% 21.1% 3.9% 34.4%


Fall 2006 Cohort 178 79.8% 70.8% 68.5% 21.9%  


Fall 2007 Cohort 314 79.9% 69.4% 63.7%


Fall 2008 Cohort 432 83.1% 74.5%


Fall 2009 Cohort 594 87.0%


Fall 2010 Cohort 706


Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2005 Cohort 345 84.6% 71.9% 67.8% 28.7% 7.0% 32.2%


Fall 2006 Cohort 216 79.2% 66.7% 61.6% 33.8%


Fall 2007 Cohort 355 78.3% 64.5% 60.3%


Fall 2008 Cohort 489 82.8% 73.6%


Fall 2009 Cohort 529 87.0%


Fall 2010 Cohort 628


How to interpret retention tables:


● 80.3% of the Fall 2005 females were still enrolled after one year (fall 2006)


● 34.7% of the Fall 2005 females graduated within 4 years


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FIRST-TIME FRESHMAN RETENTION & GRADUATION RATES BY GENDER


Females


Males








Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2005 Cohort 49 79.6% 69.4% 65.3% 18.4% 6.1% 40.8%


Fall 2006 Cohort 26 73.1% 69.2% 65.4% 30.8%


Fall 2007 Cohort 45 75.6% 62.2% 62.2%


Fall 2008 Cohort 67 83.6% 68.7%


Fall 2009 Cohort 95 88.4%


Fall 2010 Cohort 71


Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2005 Cohort 274 88.0% 72.3% 66.8% 27.4% 5.5% 33.6%


Fall 2006 Cohort 136 76.5% 67.6% 65.4% 30.1%


Fall 2007 Cohort 209 81.3% 65.6% 59.8%


Fall 2008 Cohort 294 90.8% 77.9%


Fall 2009 Cohort 372 87.6%


Fall 2010 Cohort 364


Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2005 Cohort 171 80.7% 66.1% 61.4% 24.0% 5.8% 33.3%


Fall 2006 Cohort 116 82.8% 73.3% 68.1% 35.3%


Fall 2007 Cohort 219 79.5% 72.1% 66.7%


Fall 2008 Cohort 296 80.1% 73.3%


Fall 2009 Cohort 397 85.9%


Fall 2010 Cohort 542


How to interpret retention tables:


● 79.6% of the Fall 2005 African-American students were still enrolled after one year (fall 2006)


● 40.8% of the Fall 2005 African-American students graduated within 4 years


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FIRST-TIME FRESHMAN RETENTION & GRADUATION RATES BY ETHNICITY


AFRICAN-AMERICAN


ASIAN


HISPANIC







Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2005 Cohort 178 78.1% 64.6% 61.2% 24.2% 4.5% 32.6%


Fall 2006 Cohort 89 78.7% 59.6% 57.3% 21.3%


Fall 2007 Cohort 148 78.4% 64.9% 58.1%


Fall 2008 Cohort 208 79.3% 71.6%


Fall 2009 Cohort 205 86.8%


Fall 2010 Cohort 236


 
Enrollment


Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2008 Cohort 13 84.6% 76.9%     


Fall 2009 Cohort 9 100.0%     


Fall 2010 Cohort 15


Enrollment
Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Fall 2005 Cohort 34 70.6% 64.7% 55.9% 20.6% 5.9% 17.6%


Fall 2006 Cohort 30 90.0% 83.3% 73.3% 16.7%


Fall 2007 Cohort 48 72.9% 58.3% 60.4%


Fall 2008 Cohort 46 91.3% 73.9%


Fall 2009 Cohort 50 88.0%


Fall 2010 Cohort 113


How to interpret retention tables:


● 78.1% of the Fall 2005 White students were still enrolled after one year (fall 2006)


● 24.1% of the Fall 2005 White students graduated within 4 years


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Note: Other/Unknown category includes Native American, Pacific Islander and Nonresident Alien (2005 Through 2007) and students who selected 2 


or more races.


OTHER/UNKNOWN


FIRST-TIME FRESHMAN RETENTION & GRADUATION RATES BY ETHNICITY


WHITE


NONRESIDENT ALIEN












Fall 2005 Cohort
Fall 2005 


Enrollment


Year 1 


Retention %


Year 2 


Retention %


Year 3 


Retention %


Year 4 


Retention %


Year 5 


Retention %


4-Year 


Graduation %


Undeclared 123 75.6% 67.5% 63.4% 22.0% 4.9% 32.5%   


     Bioengineering 36 75.0% 61.1% 58.3% 22.2% 0.0% 36.1%


     Computer Science & Engineering 41 75.6% 65.9% 61.0% 31.7% 9.8% 22.0%


     Environmental Engineering 2 100.0% 100.0% 100.0% 0.0% 0.0% 100.0%


     Undeclared Engineering 36 86.1% 75.0% 69.4% 44.4% 13.9% 22.2%


Engineering 115 79.1% 67.8% 63.5% 32.2% 7.8% 27.8%


     Biological Sciences 145 89.0% 72.4% 67.6% 30.3% 5.5% 33.8%


     Earth Systems Science 7 85.7% 71.4% 57.1% 28.6% 0.0% 28.6%


     Human Biology 44 72.7% 56.8% 54.5% 29.5% 9.1% 25.0%


     Undeclared Natural Sciences 37 83.8% 73.0% 64.9% 54.1% 10.8% 8.1%


Natural Sciences 233 85.0% 69.5% 64.4% 33.9% 6.9% 27.9%


     Management 63 81.0% 73.0% 66.7% 11.1% 0.0% 52.4%


     SBCS - Economics Emphasis 1 100.0% 0.0% 0.0% 0.0% 0.0% 0.0%


     SBCS - Psychology Emphasis 5 80.0% 60.0% 40.0% 20.0% 0.0% 20.0%


     Social and Cognitive Science 71 84.5% 64.8% 60.6% 14.1% 2.8% 39.4%


     World Cultures & History 25 92.0% 68.0% 64.0% 12.0% 8.0% 48.0%


     Undeclared Soc Sci, Human, Art 70 85.7% 67.1% 62.9% 17.1% 4.3% 34.3%


Social Sciences, Humanities & Arts 235 84.7% 67.7% 62.6% 14.0% 3.0% 41.7%


Total 706 82.3% 68.3% 63.5% 24.9% 5.4% 33.3%


How to read retention by semester and students' original major tables:


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Note: Undeclared students with a school designation have not yet chosen an area of concentration


FIRST-TIME FRESHMEN RETENTION & GRADUATION RATES BY ORIGINAL MAJOR


     ● 75.6% of Fall 2005 first-time freshmen whose original major was undeclared enrolled the following year (Fall 2006)


     ● 32.5% of Fall 2005 first-time freshmen whose original major was undeclared graduated within 4 years







Fall 2006 Cohort
Fall 2006 


Enrollment
Year 1 Retention % Year 2 Retention % Year 3 Retention % Year 4 Retention %


Undeclared 90 82.2% 73.3% 71.1% 26.7%


     Bioengineering 21 61.9% 42.9% 42.9% 19.0%


     Computer Science & Engineering 28 89.3% 82.1% 67.9% 46.4%


     Environmental Engineering 5 80.0% 80.0% 80.0% 60.0%


     Material Sciences & Engineering 2 100.0% 50.0% 50.0% 50.0%


     Mechanical Engineering 26 92.3% 69.2% 65.4% 50.0%


     Undeclared Engineering 14 85.7% 71.4% 64.3% 50.0%


Engineering 96 83.3% 67.7% 61.5% 42.7%


     Biological Sciences 81 84.0% 72.8% 72.8% 32.1%


     Chemical Sciences 6 83.3% 66.7% 50.0% 16.7%


     Earth Systems Science 3 66.7% 33.3% 0.0% 0.0%


     Human Biology 19 89.5% 73.7% 73.7% 42.1%


     Mathematical Sciences 2 100.0% 100.0% 100.0% 100.0%


     Physics 3 100.0% 100.0% 100.0% 33.3%


     Undeclared Natural Sciences 5 60.0% 60.0% 60.0% 20.0%


Natural Sciences 119 84.0% 72.3% 70.6% 32.8%


     Management 31 61.3% 51.6% 48.4% 6.5%


     Psychology 1 100.0% 100.0% 100.0% 100.0%


     Social and Cognitive Science 39 66.7% 61.5% 51.3% 12.8%


     World Cultures & History 8 75.0% 75.0% 75.0% 0.0%


     Undeclared Soc Sci, Human, Art 13 76.9% 69.2% 69.2% 15.4%


Social Sciences, Humanities & Arts 92 67.4% 60.9% 55.4% 10.9%


Total 397 79.6% 68.8% 65.0% 28.7%


How to read retention by semester and students' original major tables:


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Students were tracked according to their major at time of matriculation and were not reclassified once they declared or changed 


their major


Note: Undeclared students with a school designation have not yet chosen an area of concentration


     ● 82.2% of Fall 2006 first-time freshmen whose original major was undeclared enrolled the following Year (Fall 2007)


FIRST-TIME FRESHMEN RETENTION & GRADUATION RATES BY ORIGINAL MAJOR







Fall 2007 Cohort Fall 2007 Enrollment Year 1 Retention % Year 2 Retention % Year 3 Retention %


Undeclared 161 82.0% 69.6% 64.6%


     Bioengineering 14 71.4% 64.3% 57.1%


     Computer Science & Engineering 38 71.1% 63.2% 50.0%


     Environmental Engineering 10 80.0% 80.0% 50.0%


     Material Sciences & Engineering 1 100.0% 100.0% 100.0%


     Mechanical Engineering 27 85.2% 74.1% 63.0%


     Undeclared Engineering 17 88.2% 70.6% 58.8%


Engineering 107 78.5% 69.2% 56.1%


     Applied Mathematical Sciences 12 83.3% 50.0% 50.0%


     Biological Sciences 154 77.9% 64.9% 63.0%


     Chemical Sciences 19 68.4% 63.2% 47.4%


     Earth Systems Science 6 83.3% 83.3% 83.3%


     Human Biology 1 100.0% 100.0% 100.0%


     Physics 8 50.0% 37.5% 37.5%


     Undeclared Natural Sciences 11 81.8% 54.5% 54.5%


Natural Sciences 211 76.8% 63.0% 60.2%


     Cognitive Sciences 7 71.4% 71.4% 71.4%


     Economics 4 50.0% 50.0% 50.0%


     History 7 71.4% 85.7% 85.7%


     Literature & Cultures 8 87.5% 75.0% 75.0%


     Management 39 84.6% 76.9% 71.8%


     Political Science 31 64.5% 54.8% 48.4%


     Psychology 63 84.1% 65.1% 65.1%
     Social & Cognitive Science 3 100.0% 66.7% 66.7%


     World Cultures & History 4 75.0% 50.0% 50.0%


     Undeclared Soc Sci, Human, Art 24 83.3% 70.8% 66.7%


Social Sciences, Humanities & Art 190 79.5% 67.4% 64.7%


Total 669 79.1% 66.8% 61.9%


How to read retention by semester and students' original major tables:


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


FIRST-TIME FRESHMEN RETENTION & GRADUATION RATES BY ORIGINAL MAJOR


     ● 82.0% of Fall 2007 first-time freshmen whose original major was undeclared enrolled the following year (Fall 2008)


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Students were tracked according to their major at time of matriculation and were not reclassified once they declared or changed their major







Fall 2008 Cohort Fall 2008 Enrollment Year 1 Retention % Year 2 Retention %


Undeclared 202 80.2% 70.3%


     Bioengineering 42 81.0% 66.7%


     Computer Science & Engineering 66 86.4% 77.3%


     Environmental Engineering 17 88.2% 76.5%


     Material Sciences & Engineering 9 77.8% 77.8%


     Mechanical Engineering 47 83.0% 74.5%


     Undeclared Engineering 15 93.3% 73.3%


Engineering 196 84.7% 74.0%


     Applied Mathematical Sciences 10 90.0% 80.0%


     Biological Sciences 178 84.3% 77.5%


     Chemical Sciences 24 91.7% 79.2%


     Earth Systems Science 2 50.0% 0.0%


     Physics 8 100.0% 75.0%


     Undeclared Natural Sciences 18 66.7% 66.7%


Natural Sciences 240 84.2% 76.3%


     Anthropology 1 100.0% 100.0%


     Cognitive Sciences 11 100.0% 90.9%


     Economics 14 78.6% 78.6%


     History 19 84.2% 78.9%


     Literature & Cultures 19 68.4% 73.7%


     Management 59 83.1% 72.9%


     Political Science 44 84.1% 70.5%


     Psychology 93 84.9% 78.5%
     Undeclared Soc Sci, Human, Art 26 76.9% 65.4%


Social Sciences, Humanities & Arts 286 82.9% 75.2%


Total 924 83.0% 74.1%


How to read retention by semester and students' original major tables:


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Students were tracked according to their major at time of matriculation and were not reclassified once they declared or 


changed their major
Note: Undeclared students with a school designation have not yet chosen an area of concentration


     ● 80.2% of Fall 2008 first-time freshmen whose original major was undeclared enrolled the following year (Fall 


FIRST-TIME FRESHMEN RETENTION & GRADUATION RATES BY ORIGINAL MAJOR







Fall 2009 Cohort Fall 2009 Enrollment Year 1 Retention %


Undeclared 224 85.3%


     Bioengineering 34 91.2%


     Computer Science & Engineering 53 88.7%


     Environmental Engineering 27 92.6%


     Material Sciences & Engineering 2 100.0%


     Mechanical Engineering 52 86.5%


     Undeclared Engineering 27 92.6%


Engineering 195 89.7%


     Applied Mathematical Sciences 20 90.0%


     Biological Sciences 281 87.5%


     Chemical Sciences 53 92.5%


     Earth Systems Science 9 77.8%


     Physics 11 81.8%


     Undeclared Natural Sciences 24 75.0%


Natural Sciences 398 87.2%


     Anthropology 6 83.3%


     Cognitive Sciences 17 82.4%


     Economics 14 92.9%


     History 17 94.1%


     Literature & Cultures 15 93.3%


     Management 45 82.2%


     Political Science 49 93.9%


     Psychology 106 84.0%
     Undeclared Soc Sci, Human, Art 42 83.3%


Social Sciences, Humanities & Arts 311 86.5%


Total 1128 87.1%


How to read retention by semester and students' original major tables:


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Students were tracked according to their major at time of matriculation and were not reclassified once they declared or 


changed their major
Note: Undeclared students with a school designation have not yet chosen an area of concentration


FIRST-TIME FRESHMEN RETENTION & GRADUATION RATES BY ORIGINAL MAJOR


     ● 85.3% of Fall 2009 first-time freshmen whose original major was undeclared enrolled the following year (Fall 2010)








Fall 2005 Cohort
Fall 2005 


Enrollment


Year 1 Retention 


%


Year 2 Retention 


%


Year 3 Retention 


%


4-Year Retention 


%


5-Year Retention 


%


4-Year 


Graduation %


Regular 496 81.0% 67.1% 62.5% 23.4% 5.2% 35.3%


Referral 210 85.2% 71.0% 65.7% 28.6% 5.7% 28.6%


Total 706 82.3% 68.3% 63.5% 24.9% 5.4% 33.3%


Fall 2006 Cohort
Fall 2006 


Enrollment


Year 1 Retention 


%


Year 2 Retention 


%


Year 3 Retention 


%


4-Year Retention 


%


5-Year Retention 


%


4-Year 


Graduation %


Regular 342 78.9% 68.1% 63.7% 29.2%  


Referral 55 83.6% 72.7% 72.7% 25.5%  


Total 397 79.6% 68.8% 65.0% 28.7%  


Fall 2007 Cohort
Fall 2007 


Enrollment


Year 1 Retention 


%


Year 2 Retention 


%


Year 3 Retention 


%


4-Year Retention 


%


5-Year Retention 


%


4-Year 


Graduation %


Regular 567 78.1% 65.8% 61.7%  


Early Referral 18 94.4% 83.3% 72.2%  


Referral 84 82.1% 70.2% 60.7%  


Total 669 79.1% 66.8% 61.9%  


How to read retention by semester and students' original major tables:


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


● 81.0% of Fall 2005 first-time freshmen whose applicant type was regular enrolled the following year (Fall 2006).  1.4% graduated within 3 years of 


enrolling.


Note: Applicant type include regular (students who applied to UC Merced) and referral (students who applied to other UC campus' but were not admitted 


to due space limitations).


FIRST-TIME FRESHMEN RETENTION & GRADUATION RATES BY APPLICANT TYPE







Fall 2008 Cohort
Fall 2008 


Enrollment


Year 1 Retention 


%


Year 2 Retention 


%


Year 3 Retention 


%


4-Year Retention 


%


5-Year Retention 


%


4-Year 


Graduation %


Regular 796 83.3% 74.1%   


Early Referral 56 76.8% 67.9%   


Referral 72 84.7% 79.2%   


Total 924 83.0% 74.1%   


Fall 2009 Cohort
Fall 2009 


Enrollment


Year 1 Retention 


%


Year 2 Retention 


%


Year 3 Retention 


%


4-Year Retention 


%


5-Year Retention 


%


4-Year 


Graduation %


Regular 955 88.4%    


Early Referral 67 85.1%    


Referral 106 76.4%    


Total 1128 87.1%    


How to read retention by semester and students' original major tables:


Note: Retention rates do not include students who left to serve in the military, go on religious missions or are deceased


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


● 83.3% of Fall 2008 first-time freshmen whose applicant type was regular enrolled the following year (Fall 2009). 


Note: Applicant type include regular (students who applied to UC Merced) and referral (students who applied to other UC campus' but were not admitted 


to due space limitations).


FIRST-TIME FRESHMEN RETENTION & GRADUATION RATES BY APPLICANT TYPE








Fall 2005 Fall 2006 Fall2007 Fall 2008 Fall 2009
Overall 82% 80% 79% 83% 87%


Gender
Female 80% 80% 80% 83% 87%
Male 85% 80% 78% 83% 87%


Pell Grant Eligible 83% 80% 78% 83%


Ethnicity
African‐American 80% 73% 76% 84% 88%
Asian 88% 77% 81% 91% 88%
Hispanic 81% 83% 80% 80% 86%
White 78% 79% 78% 79% 87%
Other/Unknown 71% 90% 73% 91% 88%


Source:  IPA Enrollment Table


Prepared by Institutional Planning & Analysis; 8‐30‐2010


First‐Year Freshman Retention Rates


Cohort












Ethnicity Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010


African-American 53 73 110 166 232 273


Asian 309 440 586 837 1,052 1,237


Hispanic 209 328 523 785 1,058 1,481


Native American 7 9 14 17 23 20


Pacific Islander 6 5 8 14 17 27


White 230 331 469 663 774 941


Nonresident Alien 8 20 53 95 108 120


Two or more races N/A N/A N/A N/A N/A 78


Decline to State/Unknown 53 80 108 141 150 204


Total 875 1,286 1,871 2,718 3,414 4,381


Ethnicity Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010


African-American 6.1% 5.7% 5.9% 6.1% 6.8% 6.2%


Asian/Pacific Islander 35.3% 34.2% 31.3% 30.8% 30.8% 28.2%


Hispanic 23.9% 25.5% 28.0% 28.9% 31.0% 33.8%


Native American 0.8% 0.7% 0.7% 0.6% 0.7% 0.5%


Pacific Islander 0.7% 0.4% 0.4% 0.5% 0.5% 0.6%


White 26.3% 25.7% 25.1% 24.4% 22.7% 21.5%


2 or more races N/A N/A N/A N/A N/A 2.7%


Nonresident Alien 0.9% 1.6% 2.8% 3.5% 3.2% 1.8%


Decline to State/Unknown 6.1% 6.2% 5.8% 5.2% 4.4% 4.7%


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


CAMPUS ENROLLMENT BY ETHNICITY


CAMPUS ENROLLMENT % BY ETHNICITY







Ethnicity Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010


African-American 53 73 109 164 229 268


Asian 309 438 577 821 1,033 1,215


Hispanic 202 315 510 763 1,028 1,456


Native American 6 9 14 17 22 19


Pacific Islander 6 5 8 14 17 27


White 224 303 429 610 699 860


Nonresident Alien 6 7 17 30 34 46


Two or more races N/A N/A N/A N/A N/A 78


Decline to State/Unknown 32 60 86 115 128 169


Total 838 1,210 1,750 2,534 3,190 4,138


Ethnicity Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010


African-American 0 0 1 2 3 5


Asian 0 2 8 16 19 22


Hispanic 7 13 13 22 30 25


Native American 1 0 0 0 1 1


Pacific Islander 0 0 0 0 0 0


White 6 28 40 53 75 81


Two or more races N/A N/A N/A N/A N/A 0


Nonresident Alien 2 13 37 65 74 74


Decline to State/Unknown 21 20 22 26 22 35


Total 37 76 121 184 224 243


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


CAMPUS ENROLLMENT BY ETHNICITY


Undergraduate


Graduate







Ethnicity Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010


African-American 6.3% 6.0% 6.2% 6.5% 7.2% 6.5%


Asian/Pacific Islander 36.9% 36.2% 33.0% 32.4% 32.4% 29.4%


Hispanic 24.1% 26.0% 29.1% 30.1% 32.2% 35.2%


Native American 0.7% 0.7% 0.8% 0.7% 0.7% 0.5%


Pacific Islander 0.7% 0.4% 0.5% 0.6% 0.5% 0.7%


White 26.7% 25.0% 24.5% 24.1% 21.9% 20.8%


2 or more races N/A N/A N/A N/A N/A 1.1%


Nonresident Alien 0.7% 0.6% 1.0% 1.2% 1.1% 1.9%


Decline to State/Unknown 3.8% 5.0% 4.9% 4.5% 4.0% 4.1%


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%


Ethnicity Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010


African-American 0.0% 0.0% 0.8% 1.1% 1.3% 2.1%


Asian/Pacific Islander 0.0% 2.6% 6.6% 8.7% 8.5% 9.1%


Hispanic 18.9% 17.1% 10.7% 12.0% 13.4% 10.3%


Native American 2.7% 0.0% 0.0% 0.0% 0.4% 0.4%


Pacific Islander 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%


White 16.2% 36.8% 33.1% 28.8% 33.5% 33.3%


2 or more races N/A N/A N/A N/A N/A 0.0%


Nonresident Alien 5.4% 17.1% 30.6% 35.3% 33.0% 30.5%


Decline to State/Unknown 56.8% 26.3% 18.2% 14.1% 9.8% 14.4%


Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


CAMPUS ENROLLMENT % BY ETHNICITY


Undergraduate


Graduate





		Campus Ethnicity Headcounts & %

		Ethnicity by Level Headcounts

		Ethnicity by Level %






Undergraduates Fall 2008 Fall 2009 Fall 2010


Yes 1,278 1,670 2,259


No 1,256 1,520 1,879


Total 2,534 3,190 4,138


New Freshmen


Yes 489 591 778


No 436 537 563


Total 925 1,128 1,341


New Transfers


Yes 61 81 109


No 78 64 100


Total 139 145 209


Undergraduates Fall 2008 Fall 2009 Fall 2010


Yes 50.4% 52.4% 54.6%


New Freshmen


Yes 52.9% 52.4% 58.0%


New Transfers


Yes 43.9% 55.9% 52.2%


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Note: First Generation defined as neither parent has graduated from a 4-year college or university


UNDERGRADUATE HEADCOUNT ENROLLMENT                                                    


BY FIRST GENERATION STATUS


UNDERGRADUATE ENROLLMENT % BY FIRST GENERATION STATUS







Undergraduates Fall 2005 Fall 2006 Fall 2007


Yes 396 573 873


No 442 637 877


Total 838 1,210 1,750


New Freshmen


Yes 318 195 349


No 388 203 320


Total 706 398 669


New Transfers


Yes 78 45 70


No 54 57 46


Total 132 102 116


Undergraduates Fall 2005 Fall 2006 Fall 2007


Yes 47.3% 47.4% 49.9%


New Freshmen


Yes 45.0% 49.0% 52.2%


New Transfers


Yes 59.1% 44.1% 60.3%


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE HEADCOUNT ENROLLMENT                                                    


BY FIRST GENERATION STATUS


UNDERGRADUATE ENROLLMENT % BY FIRST GENERATION STATUS


Note: First Generation defined as neither parent has graduated from a 4-year college or university





		Fall 2008 to Fall 2010

		Fall 2005 to Fall 2007































Financial Aid Statistics for Enrolled Students* 
 


2008-09 2009-10 2010-11 
Undergraduate students 
applying for Financial Aid  80%  84%  87% 
 
Types of Students Applying for Aid 
New First Year students  85%  90%  93% 
Incoming Transfers   77%  90%  82% 
Continuing Students   77%  80%  84% 
 
All enrolled undergraduate students 
Received some kind of F Aid  69%  76%  81% 
Qualified for need-based aid  66%  73%  76% 
Received Pell Grant   37%  47%  55% 
Received gift-aid   60%  68%  75% 
 


*as of Census on 15th day of instruction and does not represent final annual figures 
 








Status as of Fall semester
1st Year 


Retention/
Graduation


%
2nd Year 


Retention/
Graduation


%
3rd Year 


Retention/
Graduation


%
4th Year 


Retention/
Graduation


%


Enrolled at UC Merced 2,193 81.3% 1,202 67.8% 705 63.9% 175 24.8%


UC 18 0.7% 93 5.2% 69 6.3% 29 4.1%


CSU 31 1.1% 44 2.5% 51 4.6% 27 3.8%


CCC 228 8.5% 202 11.4% 92 8.3% 41 5.8%


California 4-Year Private 9 0.3% 11 0.6% 7 0.6% 1 0.1%


California 2-Year Private 1 0.0% 0 0.0% 0 0.0% 0 0.0%


Out of State 17 0.6% 17 1.0% 14 1.3% 12 1.7%


Online College 1 0.0% 1 0.1% 3 0.3% 1 0.1%


Enrolled at another college 305 11.3% 368 20.8% 236 21.4% 111 15.7%


Status Unknown 198 7.3% 202 11.4% 145 13.1% 146 20.7%


Deceased 2 0.1% 1 0.1% 1 0.1% 0 0.0%


Applied for graduation but not currently enrolled 0 0.0% 0 0.0% 0 0.0% 9 1.3%


Graduated from UC Merced 0 0.0% 0 0.0% 12 1.1% 237 33.6%


Retention/Graduation Rates of First-Time Freshman Cohorts


Graduated from UC Merced 0 0.0% 0 0.0% 12 1.1% 237 33.6%


Graduated from another UC 0 0.0% 0 0.0% 5 0.5% 21 3.0%


Graduated from a CSU 0 0.0% 0 0.0% 0 0.0% 1 0.1%


Graduated from California 4-Year Private College 0 0.0% 0 0.0% 0 0.0% 4 0.6%


Graduated from Out-of-State College 0 0.0% 0 0.0% 0 0.0% 2 0.3%


Graduated from another college 0 0.0% 0 0.0% 5 0.5% 28 4.0%


Total 2,698 100.0% 1,773 100.0% 1,104 100.0% 706 100.0%


UC Merced Success Rate 2,498 92.6% 1,570 88.6% 958 86.8% 551 78.0%


UC Merced Success Rate: Retained or graduated from UC Merced or elsewhere


Prepared by Institutional Planning & Analysis


How to read the table: On average, 81.3% of entering freshmen are still enrolled at UC Merced after one year and 33.6% graduate within 4 years. 
Yearly graduation totals are cumulative: the 33.6% of UC Merced first-time freshmen who graduated within 4 years includes the 1.1% who graduated within 3 years.


Enrollment and graduation data for other colleges provided by the National Student Clearinghouse (NSC).  Since not all higher education institutions provide data to NSC, figures may under-
represent actual student success.







Status as of Fall semester
1st Year 


Retention/
Graduation


%
2nd Year 


Retention/
Graduation


%
3rd Year 


Retention/
Graduation


%
4th Year 


Retention/
Graduation


%


Enrolled at UC Merced 581 82.3% 482 68.3% 447 63.3% 175 24.8%


UC 5 0.7% 29 4.1% 49 6.9% 29 4.1%


CSU 8 1.1% 11 1.6% 30 4.2% 27 3.8%


CCC 64 9.1% 75 10.6% 62 8.8% 41 5.8%


California 4-Year Private 0 0.0% 2 0.3% 4 0.6% 1 0.1%


California 2-Year Private 0 0.0% 0 0.0% 0 0.0% 0 0.0%


Out of State 5 0.7% 7 1.0% 11 1.6% 12 1.7%


Online College 1 0.1% 0 0.0% 0 0.0% 1 0.1%


Enrolled at another college 83 11.8% 124 17.6% 156 22.1% 111 15.7%


Unknown 42 5.9% 100 14.2% 89 12.6% 146 20.7%


Deceased 0 0.0% 0 0.0% 0 0.0% 0 0.0%


Applied for graduation but not currently enrolled 0 0.0% 0 0.0% 0 0.0% 9 1.3%


Retention/Graduation Rates of Fall 2005 First-Time Freshman Cohort


Applied for graduation but not currently enrolled 0 0.0% 0 0.0% 0 0.0% 9 1.3%


Graduated from UC Merced 0 0.0% 0 0.0% 9 1.3% 237 33.6%


Graduated from another UC 0 0.0% 0 0.0% 5 0.7% 21 3.0%


Graduated from a CSU 0 0.0% 0 0.0% 0 0.0% 1 0.1%


Graduated from California 4-Year Private College 0 0.0% 0 0.0% 0 0.0% 4 0.6%


Graduated from Out-of-State College 0 0.0% 0 0.0% 0 0.0% 2 0.3%


Graduated from another college 0 0.0% 0 0.0% 5 0.7% 28 4.0%
Total 706 100.0% 706 100.0% 706 100.0% 706 100.0%


UC Merced Success Rate 664 94.1% 606 85.8% 617 87.4% 551 78.0%


UC Merced Success Rate: Retained or graduated from UC Merced or elsewhere


Prepared by Institutional Planning & Analysis


How to read the table: 82.3% of entering freshmen are still enrolled at UC Merced after one year and 11.8% are enrolled at another college. 
Yearly graduation totals are cumulative: the 33.6% of UC Merced first-time freshmen who graduated within 4 years includes the 1.1% who graduated within 3 years.


Enrollment and graduation data for other colleges provided by the National Student Clearinghouse (NSC).  Since not all higher education institutions provide data to NSC, figures may under-
represent actual student success.







Status as of Fall semester
1st Year 


Retention/
Graduation


%
2nd Year 


Retention/
Graduation


%
3rd Year 


Retention/
Graduation


%
4th Year 


Retention/
Graduation


%


Enrolled at UC Merced 316 79.4% 273 68.6% 258 64.8% N/A N/A


UC 1 0.3% 20 5.0% 20 5% 0 0.0%


CSU 4 1.0% 11 2.8% 21 5% 0 0.0%


CCC 17 4.3% 50 12.6% 30 8% 0 0.0%


California 4-Year Private 1 0.3% 3 0.8% 3 1% 0 0.0%


California 2-Year Private 0 0.0% 0 0.0% 0 0% 0 0.0%


Out of State 3 0.8% 3 0.8% 3 1% 0 0.0%


Online College 0 0.0% 1 0.3% 3 1% 0 0.0%


Enrolled at another college 26 6.5% 88 22.1% 80 20.1% N/A N/A


Unknown 55 13.8% 36 9.0% 56 14% 0 0.0%


Deceased 1 0.3% 1 0.3% 1 0% 0 0.0%


Applied for graduation but not currently enrolled 0 0.0% 0 0.0% 0 0% 0 0.0%


Retention/Graduation Rates of Fall 2006 First-Time Freshman Cohort


Graduated from UC Merced 0 0.0% 0 0.0% 3 0.8% N/A N/A


Graduated from another UC 0 0% 0 0% 0 0% 0 0.0%


Graduated from a CSU 0 0% 0 0% 0 0% 0 0.0%


Graduated from California 4-Year Private College 0 0% 0 0% 0 0% 0 0.0%


Graduated from Out-of-State College 0 0% 0 0% 0 0% 0 0.0%


Graduated from another college 0 0.0% 0 0.0% 0 0.0% N/A N/A


Total 398 100.0% 398 100.0% 398 100.0% N/A N/A


UC Merced Success Rate 342 85.9% 361 90.7% 341 85.7% N/A N/A


UC Merced Success Rate: Retained or graduated from UC Merced or elsewhere


Prepared by Institutional Planning & Analysis


How to read the table: On average, 79.4% of entering freshmen are still enrolled at UC Merced after one year and 6.5% are enrolled at another college. 


Enrollment and graduation data for other colleges provided by the National Student Clearinghouse (NSC).  Since not all higher education institutions provide data to NSC, figures may under-







Status as of Fall semester
1st Year 


Retention/
Graduation


%
2nd Year 


Retention/
Graduation


%
3rd Year 


Retention/
Graduation


%
4th Year 


Retention/
Graduation


%


Enrolled at UC Merced 529 79.1% 447 66.8% N/A N/A N/A N/A


UC 6 0.9% 44 6.6% 0 0.0% 0 0.0%


CSU 9 1.3% 22 3.3% 0 0.0% 0 0.0%


CCC 69 10.3% 77 11.5% 0 0.0% 0 0.0%


California 4-Year Private 3 0.4% 6 0.9% 0 0.0% 0 0.0%


California 2-Year Private 0 0.0% 0 0.0% 0 0.0% 0 0.0%


Out of State 5 0.7% 7 1.0% 0 0.0% 0 0.0%


Online College 0 0.0% 0 0.0% 0 0.0% 0 0.0%


Enrolled at another college 92 13.8% 156 23.3% N/A N/A N/A N/A


Unknown 48 7.2% 66 9.9% 0 0.0% 0 0.0%


Deceased 0 0.0% 0 0.0% 0 0.0% 0 0.0%


Applied for graduation but not currently enrolled 0 0.0% 0 0.0% 0 0.0% 0 0.0%


Retention/Graduation Rates of Fall 2007 First-Time Freshman Cohort


Graduated from UC Merced 0 0.0% 0 0.0% N/A N/A N/A N/A


Graduated from another UC 0 0% 0 0% 0 0.0% 0 0.0%


Graduated from a CSU 0 0% 0 0% 0 0.0% 0 0.0%


Graduated from California 4-Year Private College 0 0% 0 0% 0 0.0% 0 0.0%


Graduated from Out-of-State College 0 0% 0 0% 0 0.0% 0 0.0%


Graduated from another college 0 0.0% 0 0.0% N/A N/A N/A N/A


Total 669 100.0% 669 100.0% N/A N/A N/A N/A


UC Merced Success Rate 621 92.8% 603 90.1% N/A N/A N/A N/A


UC Merced Success Rate: Retained or graduated from UC Merced or elsewhere


Prepared by Institutional Planning & Analysis


How to read the table: 79.1% of the entering freshmen fall 2005 cohort was still enrolled at UC Merced after one year and 13.8% were enrolled at another college. 


Enrollment and graduation data for other colleges provided by the National Student Clearinghouse (NSC).  Since not all higher education institutions provide data to NSC, figures may under-







Status as of Fall semester
1st Year 


Retention/
Graduation


%
2nd Year 


Retention/
Graduation


%
3rd Year 


Retention/
Graduation


%
4th Year 


Retention/
Graduation


%


Enrolled at UC Merced 767 82.9% N/A N/A N/A N/A N/A N/A


UC 6 0.6% 0 0.0% 0 0.0% 0 0.0%


CSU 10 1.1% 0 0.0% 0 0.0% 0 0.0%


CCC 78 8.4% 0 0.0% 0 0.0% 0 0.0%


California 4-Year Private 5 0.5% 0 0.0% 0 0.0% 0 0.0%


California 2-Year Private 1 0.1% 0 0.0% 0 0.0% 0 0.0%


Out of State 4 0.4% 0 0.0% 0 0.0% 0 0.0%


Online College 0 0.0% 0 0.0% 0 0.0% 0 0.0%


Enrolled at another college 104 11.2% N/A N/A N/A N/A N/A N/A


Unknown 53 5.7% 0 0.0% 0 0.0% 0 0.0%


Deceased 1 0.1% 0 0.0% 0 0.0% 0 0.0%


Applied for graduation but not currently enrolled 0 0.0% 0 0.0% 0 0.0% 0 0.0%


Retention/Graduation Rates of Fall 2008 First-Time Freshman Cohort


Graduated from UC Merced 0 0.0% N/A N/A N/A N/A N/A N/A


Graduated from another UC 0 0% 0 0.0% 0 0.0% 0 0.0%


Graduated from a CSU 0 0% 0 0.0% 0 0.0% 0 0.0%


Graduated from California 4-Year Private College 0 0% 0 0.0% 0 0.0% 0 0.0%


Graduated from Out-of-State College 0 0% 0 0.0% 0 0.0% 0 0.0%


Graduated from another college 0 0.0% N/A N/A N/A N/A N/A N/A


Total 925 100.0% N/A N/A N/A N/A N/A N/A


UC Merced Success Rate 871 94.2% N/A N/A N/A N/A N/A N/A


UC Merced Success Rate: Retained or graduated from UC Merced or elsewhere


Prepared by Institutional Planning & Analysis


How to read the table: 82.9% of the entering freshmen fall 2005 cohort was still enrolled at UC Merced after one year and 11.2% were enrolled at another college. 


Enrollment and graduation data for other colleges provided by the National Student Clearinghouse (NSC).  Since not all higher education institutions provide data to NSC, figures may under-








ASSESSMENT RESULTS & REPORTING 
Rubric for Assessing the Quality of Assessment Results and Reporting in Student Affairs 


Based on C. Jenefsky & JFKU Program Review Council (2008) and WASC rubrics (2007) 
Center for Research on Teaching Excellence, University of California, Merced (L.E. Martin) & UC Merced Division of Student Affairs 
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Criterion Initial Emerging Developed Highly Developed 
Assessable  


Program 
Objectives (POs) 


& 
Learning 


Outcomes  (LOs) 
 


LOs and/or POs are vague, non-
specific; POs do not describe 
program performance expectations 
in a measurable way. LOs are 
confused with learning processes.  


Through the use of specific, active 
verbs some POs indicate how a 
program can demonstrate its 
performance, and some LOs indicate 
how students can demonstrate their 
learning. 


Each PO specifically identifies an 
expected performance in the form of 
demonstrable actions, ex. “Increase 
student participation in…”  Each LO 
describes how students demonstrate 
their learning, ex. “Students can 
describe three strategies for…” 


LOs describe specifically how students 
demonstrate their learning, and POs 
how program demonstrates its 
performance. Explicit criteria for 
student performance examples of 
varying levels of performance for a 
given LO are identified.     


Valid Measures 
 


It is not clear that potentially valid 
evidence/data is collected for the 
LO or PO.  Data do not seem 
related to the PO or LO. 


Data identification or evidence needs 
to be further focused or aligned with 
the PO or LO to produce meaningful 
and useful results that support 
program improvement. 


Relevant and sufficient evidence/data 
is collected for each PO and LO.  
Evidence is aligned with the LO or PO 
to enable meaningful results and 
conclusions. 


Assessment tools have been pilot-
tested and refined over time.  Direct 
and indirect evidence are designed to 
mutually inform conclusions. Feedback 
has led to refinements in the 
assessment process. 


Reliable Results 
 


Data collection methods produce 
unreliable results, i.e.  if the work is 
repeated, different results are 
likely.   


Most data collection methods 
consider reliability; i.e. effort is made 
to generate results representative of 
the population norm.    


Data collection methods are explicitly 
designed to generate reliable results. 
Effort is made to ascertain the degree 
of reliability. 


The reliability of the results is explicitly 
ascertained and reported. Efforts are 
made to maximize confidence in 
results and, thus, conclusions.  


RE
SU


LT
S, 


 C
O


N
CL


U
SI


O
N


S 
&


 C
O


M
M


U
N


IC
AT


IO
N 


Results 
Summary 


 


Some results are reported; a 
summarizing table or figure is not 
provided.     


Results are provided for most LOs and 
POs, including a brief narrative, data 
table (or other summary format) and 
summary of the extent to which the 
LO or PO was met.  


Results are provided for each LO and 
PO, including a brief narrative, a data 
table (other summary format), and 
summary of the extent to which the 
LO or PO was met.    


Results for each LO and PO are clearly 
delineated as are those for each line of 
evidence. Considers the extent to 
which the LO or PO was met in light of 
relevant benchmarks. 


Conclusions 
 


Report identifies implications but 
no recommendations for 
improvement.  No reasoning 
offered in support of claims.  


For most LOs and POs, conclusions 
and recommendations for 
improvement are reported. Some 
claims vague or questionably related 
to results. Questions of validity or 
reliability are not addressed. 
Recommendations may be difficult to 
implement due to lack of convincing 
results and/or limited staff knowledge 
of, support of, or involvement with. 


For each LO and PO Report 
conclusions and recommendations for 
improvement are reported.  Includes 
some consideration of the reliability 
and validity of results.  Results have 
been discussed by many staff and 
recommendations likely to be 
implemented due to staff 
involvement and support and 
convincing quality of results.  


For both LOs and POs, well-reasoned 
critique of conclusions, implications, 
and recommendations is reported.  
Includes a well-reasoned discussion of 
validity and reliability of results. Staff 
discussed results, planned needed 
changes, and is likely to secure 
resources to implement changes.  
Efforts are made to collaborate with 
others to improve future performance.   


Communication 
Results have not been made public 
or shared with students and other 
stakeholders. 


Results are informally shared and/or 
with only some stakeholders including 
students.   


Results are formally shared with some 
stakeholders including students.   


Results are widely disseminated and 
feedback encouraged.  


 







ASSESSMENT RESULTS & REPORTING 
Rubric for Assessing the Quality of Assessment Results and Reporting in Student Affairs 


Based on C. Jenefsky & JFKU Program Review Council (2008) and WASC rubrics (2007) 
Center for Research on Teaching Excellence, University of California, Merced (L.E. Martin) & UC Merced Division of Student Affairs 
 


This rubric has six major criteria: 
 


(1) Assessable Program Objectives & Learning Outcomes:   To be assessable, program objectives and learning outcomes and should involve specific, 
active verbs with supporting details describing respectively how students will demonstrate their learning or how a program will demonstrate its 
performance.   For learning outcomes, avoid verbs of general cognition such as “know” or “understand” and instead use verbs like “demonstrate 
by” or “solve” that show how learning is applied.  


 


(2) Valid Evidence:  To be valid, evidence or data must bear directly on the expectation(s) described by the text of the learning outcome or objective 
and enable evaluation of the degree to which the objective or learning outcome was met. For learning outcomes, valid evidence must also be 
aligned with the criteria2 used to evaluate student learning. Valid evidence is also linked to sample size or sampling approach, so as to be 
representative of a norm.  For more information, see the appended selection on sample sizing from Linda Suskie’s Assessing Student Learning: A 
Common Sense Guide (2004).   


 


(3) Reliable Results:  Results are reliable if repeating the study would p results and conclusions if the study is repeated. Factors that affect reliability 
include sample size (generally a small number of observations produces unreliable results), sampling strategy, and, in the case of staff review of 
actual student work, agreement about the criteria and standards1


 


 by which student work will be evaluated.  The latter is promoted by developing 
a rubric that outlines criteria and standards and training evaluators to consistently apply the rubric in the same way (‘inter-rater reliability’). 


(4) Summarizing Results:  When summarizing results in a table or graph, it is important to consider multiple audiences.  How would staff within your 
program understand the results?  If viewed by outside stake-holders like students, staff or faculty from other programs, administrators, parents, 
etc., would they reach similar conclusions?  Comparing the results to previous year’s results, to expectations your program has set for student 
learning, or to results of similar programs within or outside of the UC (i.e. benchmarking) can provide context for interpreting the results.   


 


(5) Conclusions and Recommendations:  An effective conclusion ‘closes the loop’ by implementing change on the basis of results. The narrative 
should address results-based conclusions and recommendations, discussing as appropriate any relevant implications of the data collection 
methods.  For example, if students were not given a clear incentive to participate in a particular assessment, the results may not be completely 
reliable as students may not have been motivated to perform at their best. Specific actions should be provided since the goal is continued 
improvement.  Changes might address improvements to the assessment process in addition to services and programming. 


  


(6) Communication: The success of many efforts to improve program performance is enhanced by student and stakeholder awareness. 
Programs share their assessment results with all stakeholders to enhance program performance and support.    


                                                 
1 Criteria are the specific skills or abilities to be measured.  Standards describe the levels of performance for a given criterion (ex. proficient to exemplary) and in doing so 
enable their measurement. On this rubric, criteria appear in next to last, left hand column and performance standards range from initial to highly developed.  
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Criterion: 
Alignment & Rationale 


Criterion: 
Assessable Program Objectives 


Criterion: 
Assessable Student Learning 


Outcomes 


Criterion: 
Assessment Measures 


Degree of development of the Student Affairs 2009-2010 Assessment Plans. Each figure depicts 
the percentage of Student Affairs units at each level of development - Initial (I), Emerging (E), 
Developed (D), or Highly Developed (HD) – for each of four criteria outlined in UC Merced’s Rubric for 
the Quality of Student Learning Outcomes and Program Objectives in Student Affairs. The rubric’s fifth 
criterion, Communication, was not addressed in these plans as the rubric was developed in spring 
2010 to support development of Student Affairs assessment practices.  
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Conclusions 


Degree of development of the completed Student Affairs 2009-2010 Assessment 
Plans.  Each figure depicts the percentage of Student Affairs units at each level of 
development - Initial (I), Emerging (E), Developed (D), Highly Developed (HD) - for each of 
four criteria outlined in UC Merced’s Rubric for the Quality of Results and Reporting in 
Student Affairs. The valid measures and reliable results criteria were not addressed as the 
rubric was developed after reporting expectations were shared with units. 
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Criterion: 
Alignment & Rationale 


Criterion: 
Assessable Program Objectives 


Criterion: 
Assessable Student Learning 


Outcomes 


Criterion: 
Assessment Measures 


Degree of development of the Student Affairs 2009-2010 and 2010-2011 Assessment Plans. 
Each figure depicts the percentage of Student Affairs units at each level of development - Initial (I), 
Emerging (E), Developed (D), Highly Developed (HD) – for each of four criteria outlined in UC 
Merced’s Rubric for the Quality of Student Learning Outcomes and Program Objectives in Student 
Affairs. White bars = 2009-2010. Grey bars = 2010-2011. 
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  Campus Dining  


 
 
Mission Statement  
UC Merced Campus Dining Services is committed to meeting the diverse culinary needs of the 
campus community. We pledge to run an environmentally conscious operation and foster a 
safe and congenial atmosphere that encourages dining to be a shared experience that 
supports the academic endeavors of our campus community.   
 
Annual Planning Goals  
GOAL 1:  To successfully launch the Student Employment Program 2.0 which focuses on 
increased efficiencies and professional development of the student employee. Links to 
imperative 4. 
GOAL 2:  To establish traditions that represent Campus Dining’s commitment to Student 
Life. Links to imperative 5. 
GOAL 3:  In cooperation with campus colleagues, to develop a Campus Dining 
Sustainability Marketing plan to promote and support Campus Dining and UC Merced’s 
campus sustainability efforts. Links to imperative 5. 
GOAL 4:  To provide updated nutrition information on menu offerings and make it widely 
available. Links to imperative 5. 
 


2010-2011 Campus Dining Assessment Plan 
 
GOAL #1:  To develop a student employment handbook that clearly articulates what the 
purpose of employment with Dining Services. It includes our Mission Statement, Values, 
and learning expectations. 
 
Rationale for goal #1:  Student employment is essential to our operation. There is value 
in assessing the student employment experience to determine whether or not we as a 
department clearly articulate our purpose and expectations. 
 
Student Learning Outcome #1:  Campus Dining student employees will increase self-
confidence (one of the explicit Campus Dining values) within the workplace by at least 
one point on the scale by the end of their employment with Dining Services.  
 
SLO #1 Measurement:  Each student employee will participate in a pre-test designed to 
collect data on the student before they start and before they see our P&P Manual.  It will 
ask them to rank their self-confidence on a scale of 1-5.  The post-test will be 
administered at the end of their employment.   
 
Program Objective #1:  New Hire Orientation will be the most critical point of contact with 
the student at first.  At this point the handbook is explained in clear detail. We believe the 
orientation and the handbook will support the student employment experience.  Once 
employment begins, performance evaluations, attendance, and varies other factors will 
help reinforce the SLO. Management and Staff are also critical in enforcing the program 
goal. 
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PO #1 Measurement:  At the conclusion of employment, the student will complete en exit 
survey.  We will have data for roughly 100 student employees to analyze to determine if 
our New Hire Orientation contributed to the student employee’s experience in a positive 
way.  The exit survey will also ask questions about the P&P manual to determine if it is 
helpful in clarifying our expectations of student employees.   
 
GOAL #2:  To develop an end of the year ‘Appreciation’ event for resident students, 
sponsored by Campus Dining Services. 
 
Rationale for goal #2:  Residents spend an entire year with Dining. We would like to 
celebrate with them the completion of their first year of college. 
 
 
Student Learning Outcome #2:  The End of the Year Appreciation event will foster 
socialization and a sense of community, critical to the academic success of our students.  
Ninety percent of the students attending this event will report that it was worth attending.  
We hope to collect words that describe their experiences to determine if students feel 
appreciated.   
 
SLO #2 Measurement:  At the End of the Year Appreciation event, we will send out 
employees (a combination of career and student) to survey the students with two 
questions: 
 


1) Are you having a good time today? Was it worth coming out? 
2) What is the first word that comes to mind to you at this moment regarding this 


event? 
 
 
Program Objective #2:  To have a well attended Appreciation event to signal to resident 
students that their participation in campus dining is valued and important to Dining 
Services as well as to their academic success. 
 
PO #2 Measurement:  We will measure participation based on the percentage of residents 
who show up to the event out of the total possible residents.  An attendance rate of 75% 
will be deemed a successful turnout.  
 
GOAL #3:  With support from Residence Life, to promote a culture of eating dinner ‘in-
house’. This will encourage dining to be a shared experience and will decrease the 
amount of ‘take out’ meals that produce excessive trash. 
 
Rationale for goal #3:  Campus Dining Services chooses to support in-house Dining not 
only to encourage dining as a shared experience, but to minimize the amount of 
disposable waste, thus supporting our sustainability commitment. By encouraging 
resident students to “dine in,” a spirit of community will be fostered and enhanced at 
dinner time. RA’s will be encouraged (and occasionally rewarded) for promoting 
community dining during the dinner meal. 
 
Student Learning Outcome #3:   Resident students who eat in the dining center more 
often at dinner time will report a strong sense of community 10% more than those who 
frequently dine out for dinner.  Additionally, the students who dine in more often should 
become more aware of how they can impact Campus Sustainability initiatives than 
students who do not frequently dine in.  
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SLO #3 Measurement:  We will also ask specific questions in the Housing Survey to 
measure the residents’ sense of community fostered by the Dining Commons and their 
understanding of the impact they have on sustainability efforts.   
 


1) How many days per week do you eat Dinner in the DC? 
2) When I eat dinner at Dining, I feel like part of my community and enjoy the shared 


experience with my peers. 
3) I am aware of the impact I had in generating less disposable waste because of 


dining in. 
 
Program Objective #3:  Dining Management will be required to eat two meals per month 
with a group of students. During these meals, staff will discuss our commitment to 
Sustainability and ask how the residents (in that very moment in time) support Campus 
Dining Initiatives.   Thus, over the course of the academic year, 5% more resident 
students will dine in at the end of the year than at the beginning of the year.   
 
PO #3 Measurement:  We will measure the percentage of dinner meals that are dine in vs. 
take out, specifically pertaining to residents and analyze them by month, to determine if 
more residents are indeed dining in as the year progresses. Our POS system will track 
these data for us.  
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University of California-Merced 
Division of Student Affairs 
2010-11 Assessment Plan 


 
Department/Unit: Campus Store 


 
 
Mission Statement  
The Campus Store provides students, faculty, and staff with the educational resources 
that will assist in their success at UC Merced.  Through reasonably priced products, 
exemplary services, and sound business practices, the store promotes opportunities for 
student development and avenues for participation in campus efforts around intellectual 
excellence, global citizenship, wellness, and sustainability.  As a primary source of 
campus logo merchandise, the Campus Store assists in promoting UC Merced pride 
and developing the Golden Bobcat spirit among students, faculty, staff, alumni and 
visitors. 
 
 
ANNUAL PLANNING GOALS (please formulate 3-4 departmental annual goals and 
indicate if it is linked to an Imperative of the 2007-12 Student Affairs Strategic 
Plan) 


 
GOAL 1:  Work collaboratively with other units on campus around events to help 
increase event visibility, broaden the scope of the event, present campus unity around 
high profile events, and enhance potential retail sales. 


 
GOAL 2:  Facilitate the professional development of student workers through a 
comprehensive career development student work program that is linked with evaluation 
and promotion. 
 
GOAL 3:  Develop a Campus Store Advisory Committee to empower student voice in 
store operations, increase awareness of Campus Store as an auxiliary throughout the 
campus community. 
 


2010-2011 Departmental Assessment Plan 
 


 
GOAL #1: Work collaboratively with other units on campus around events to help 
increase event visibility, broaden the scope of the event, present campus unity around 
high profile events, and enhance potential retail sales. 
Rationale:  Promote student learning and success through collaborative partnerships 
on and off campus. 
 
Student Learning Outcome #1:  80% of the prospective students and their families 
who shop in the Campus Store on Fall Preview Day (Saturday, October 16, 2010) will 
agree that the Store is promoting the Golden Bobcat spirit.   
 


SLO Measurement:  We will survey the customers who come into the store to 
shop during Fall Preview Day.  We will have the employees ask prospective students 
and their families if school spirit was promoted in the Campus Store.   
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Program Objective #1: 80% of the prospective students and their families who shop in 
the Campus Store on Fall Preview Day (Saturday, October 16, 2010) will be satisfied 
with their experience.   
 


PO Measurement:  In the same survey, we will ask prospective students and 
parents how satisfied they were with their experience in the Campus Store on Fall 
Preview Day. 
 
 
 GOAL #2: Facilitate the professional development of student workers through a 
comprehensive career development student work program that is linked with evaluation 
and promotion. 
Rationale: We want our student employees to develop the skills associated with the 
Divisional Student Learning Outcomes, and we have selected four skills to focus on and 
to measure this year.   
 
Student Learning Outcome #2: All students who work in the Campus Store will report 
some improvement in at least one of the following skills: self-confidence, leadership 
abilities, capacity for teamwork, and sense of responsibility, by the end of their 
employment.  
 
SLO Measurement:  We will evaluate students on the following skills: self-confidence, 
leadership abilities, capacity for teamwork, and sense of responsibility during our 
performance evaluation process, and we will ask students to evaluate themselves.  We 
will ask students to report any improvement in their skills from the beginning to the end 
of their employment with the Campus Store.   
 
Program Objective #2: All students who work in the Campus Store will report that they 
had the opportunity in their work environment to develop at least one of the following 
skills: self-confidence, leadership abilities, capacity for teamwork, and sense 
 
PO Measurement: During the evaluation process, student workers will also be asked to 
determine if the opportunities to improve their skills were present in their job 
assignments and scope.  The skills are the same as the SLO:  self-confidence, 
leadership abilities, capacity for teamwork, and sense of responsibility.  This will help 
the department determine if the student work assignments are indeed providing 
opportunities for skill development.   
 
 
GOAL #3: Develop a Campus Store Advisory Committee to empower student voice in 
store operations, increase awareness of Campus Store as an auxiliary throughout the 
campus community. 
Rationale:  This creates an environment that fosters student development from theory 
to practice. 
 
Student Learning Outcome #3:  Students who participate in the Campus Store 
Advisory Committee will increase their knowledge of bookstore processes by 10% 
during their service on the committee in the 2010-11 academic year.   
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SLO Measurement:  We will give the students on the Campus Store Advisory 


Committee a survey at the beginning and another at the end to measure the student’s 
knowledge of bookstore processes.  The management staff believes that with 
knowledge of our operations that we will create ambassadors for the store and be able 
to get more student opinions regarding store operations and products. 
 
Program Objective #3: At least 80% of the faculty, students and staff who participate in 
the Campus Store Advisory Committee during the 2010-11 academic year will report 
they are satisfied with their experience.   


 
PO Measurement: We will give the participants on the Campus Store Advisory 


committee a satisfaction survey at the end of the academic year to measure their 
satisfaction with the experience. 


We will also track the number of suggestions and track the number of 
implementations the store can accomplish over the year.   This will help us decide if the 
group is learning and finding value in the work of the committee.   
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 
Department/Unit:  Career Services Center 
 
DEP ARTMENT MISSION:   


Career development is a life-long process of exploration and decision-making.  We, at the 
Career Services Center (CSC) at the University of California, Merced empower students and 
alumni to reach their full potential by offering services in career development, experiential 
education, employment and graduate school. 
 
To successfully accomplish this mission, the CSC continuously fosters partnerships with 
employers, staff, administration and the greater community.   
 
ANNUAL PLANNING GOALS  
 
Goal 1: To gain a deeper understanding of what a UCMerced student who engages in services 
and programs in the Career Services Center should be able to know, do, demonstrate or feel.   
 
Goal 2: Increase career development and marketability within students working on-campus. 
 
Goal 3: To learn about students' awareness of their career resources as well as their attitudes 
and understanding of career & employment related issues. 


 
 


2010-2011 Departmental Assessment Plan 
 
GOAL #1: To gain a deeper understanding of what a UCMerced student who engages in 
services and programs in the Career Services Center should be able to know, do, demonstrate 
or feel.   
 
Rationale for goal #1: The intention of developing & assessing learning outcomes is to inform 
practice – to do our best to positively impact students. Evaluating our interventions, outcomes 
and indicators helps us redefine effective practice. 
 
Student Learning Outcome #1: Students who interact with a CSC career counselor will take at 
least one developmental action step toward major/career/job decisions as a result of their 
appointment experience. 
 
SLO Measurement: 75% of students will report “being confident in their ability to take 
ownership of their own career development.”  
 
(Strategies: By Oct. 30, 2010 develop rubric for career counseling services including student 
learning outcomes. By Dec 1, 2010 revise Career Counselor feedback form. By Jan. 1, 2011 
develop survey questions to measure student learning. Beginning in the Spring 2011 semester, 
following a counseling appointment students will be sent an electronic survey to measure what 
the student learned following the appointment with a career counselor. Use rubric to show when 
outcomes are met.)  
 
Program Objective #1: To shift the focus of CSC workshops from a participation model to a 
learning model, by better understanding the outreach activities that contribute to career growth 
of students. 
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PO Measurement:  75% of students participating in either attending a workshop will report 
feeling “more confident to take an action step now or in the future?” 
 
 
GOAL #2: Increase career development and marketability within students working on-campus. 
 
Rationale for goal #2: Campus employment is designed to offer students an opportunity to use 
and develop their skills, talents, and responsibility by applying concepts learned in the 
classroom to an employment environment and at the same time, providing a worthwhile service 
to the University. Career Services seeks to provide blended learning opportunities for student 
workers seeking to build their career development and increase their marketability and ensure 
the capabilities and capacity needed for success in the ever changing and challenging 
workplace of the 21st century. This is a pilot program only within the Career Services Center 
with designs on expanding to the broader campus community. 
  
Student Learning Outcome #2: As a result of working in the Career Services Center, student 
employees will develop professional skills (communication, project management, building 
working relationships), which will aid them in developing to prepare for lifelong employment 
success 
 
SLO Measurement: 70% of student employees will report “feeling confident in their ability to 
land a job in a chosen field upon graduation.” Surveys will be administered to all student 
employees to allow for them to self-report their level of skill development (communication, 
project management, building working relationships). The survey will be part of both a mid-year 
and end-of-year satisfaction survey.   
 
Program Objective #2: Increase participation in student employment on campus by 10% over 
the prior year. 
 
PO Measurement:  Measurement of number of participants from the current year compared to 
prior year. 
 
 
GOAL #3: To learn about students' awareness of their attitudes and understanding of career & 
employment related issues. 
 
Rationale for goal #3: Career Services wants to better understand the career and professional 
plans of students. And how does Career Services assist students in their professional 
endeavors? 
  
Student Learning Outcome #3: Students will be able to identify their top 5 concerns related to 
career as they are preparing to graduate.  
 
SLO Measurement: Students will be able to identify their top 5 concerns related to career as 
they are preparing to graduate. Students will be surveyed at the end of their participation in both 
the Graduate School Fair and Career & Internship Fair. 
 
Program Objective #3: Learn the career preparedness perception of employers regarding UC 
Merced students. 
 
PO Measurement:  When employers were asked to rate the career preparedness of UC 
Merced students compared to others schools at which they recruited, 85% will rate UCM 
students Very Good or Good at the Spring 2011 Career & Internship Fair and at the conclusion 
of on-campus interviewing.   
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University of California-Merced 


Division of Student Affairs 


2009-10 Assessment Plan 


 


Department/Unit:  ___Counseling and Psychological Services_________________ 


 


Mission Statement  


The mission of Counseling and Psychological Services (CAPS) is to support the mental health of 
UC Merced students, in a confidential atmosphere of acceptance and accessibility, to promote 
their academic, personal and social development.  CAPS is also committed to the development 
and training of ethical and highly competent clinicians who are prepared to serve a diverse 
clientele. 


 


Planning Goals  


Goal 1:  Competence and Accessability 


To provide accessible, effective and culturally competent mental health services to UC Merced 
students that is personalized, confidential, and cost-effective. 


Goal 2:  Psychosocial skills enhancement 


To promote and enhance student academic and leadership development thru counseling and 
consultation targeted at decreasing the effects of psychosocial risks to student wellbeing. 


Goal 3:  Clinical care 


To provide clinical care to sustain and augment  the psychosocial functioning of students 


Goal 4:  Program Administration and Assessment 


To develop and begin implementing a comprehensive assessment program for CAPS. 


Goal 5: Student Resillience and  Wellness 


To extend the presence and impact of CAPS into the UC Merced wellness promotion and 
student community. 
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Program Objectives and Student Learning Outcomes 


Program Objectives 


 


By June 30th 2011 CAPS will: 


Program Objective #1.1: 


Assess the available services constellation in regard to relevance, cultural competence and 
accessibility for the diverse student populations on campus . 


 


This program objective is important to measure because there are significant differences in the 
students who are presenting to CAPS for services.  Specifically, specific culturally diverse 
students, graduate students, engineering majors, and natural science majors are underutilizing 
services.  It would be beneficial to CAPS to understand why this is the case and if anything can 
be done about it. 


 


Measures: 


Student participants in CAPS services will be representative of the stratification of the student 
population group (in various university identified populations) within one standard deviation.   


Student participants in CAPS services will be representative of the stratification of the student 
population group (in various university identified populations) within one standard deviation as 
compared with student utilization in other UC campus comparable services 


 


Program Objective 2.1: 


To promote and enhance student academic and leadership development thru counseling and 
consultation.   


By June 30th 2011 CAPS will: 


2.1a:  Provide individual counseling and consultation at an increased 
utilization of .01 over prior years 


Measures:  


 Case documentation data and encounter information of individual counseling and 
consultation encounters entered in the system database.   
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2.1b:    Provide group counseling and support to 30 student clients and 
300 group participant hours 


 


 Measures: 


Case documentation data of group support, psycho educational and counseling 
services entered in the system database.   


 


  2.1c:  Provide support system counseling and consultation to 25 student cases 
and 100 clinical encounters  


 Measures: 


  Case documentation data of family and extended support system encounters 
regarding the student case services as existing in the system database 


 


Program objective #3: 


 


To provide clinical care to sustain and augment  the psychosocial functioning of 
students in need 


By June 30th 2011 CAPS will: 


3.1   provide clinical care to sustain and augment the psychosocial functioning 
of students of .01 over the last year’s utilization data. 


 Measure:  client utilization data 


3.2 provide 10 sessions internal clinical staff training on best practices to 
sustain and augment the psychosocial functioning of students 


 Measure:  Documented staff training and evaluation data 


3.3     Develop and implement a measure based upon indicators of psychosocial 
functioning to a significant sampling of student clients utilizing a pre and post 
comparison methodology 


 Measure:  Initial development and trial implementation of pre and post 
indicators of psychosocial wellness. 
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Program objective #4:   


 Implement and report on outcomes and indicators for program assessment based upon 
measures and objectives indicated herein 


By June 30th 2011 CAPS will: 


 


  4.1     assessment plan  completion evidence in compliance with 80% of 
assessment plan objective timelines 


  Measure:  Project tracking data and Project milestones completion  


  4.2     Dissemination and reporting on assessment plan outcomes and indicators 
evidenced by a program assessment report  


  Measures:  Project progress reports and Project deliverables, 


 


 


Program Objective #5.1: 


This is important to increase student access to mental health information, including services 
available on campus, and various national and international organizations they may find useful.  
Given that the current generation of students seems to highly utilize internet-based resources, 
CAPS must maintain a relevant web page to effectively deliver information to UC Merced 
students, prospective students, and their families. 


 


 Measures: 


Launch and refresh the online CAPS webpage including survey of registered students to 
evaluate their perceptions and utilization of material available on the website, including 
feedback for improvement. 


 


Program Objective #5.2: 


 Participation in student assistance efforts; 
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               It is important of CAPS to be allied with and seamlessly integrated into the student 
assistance effort provided to enhance wellness and successful development for UC Merced 
students 


 


 Measures:  Participation in health outreach efforts documentation; Participation in 
Student Response Team (SRT) efforts, as documented in staff schedules and signin sheets 


 


 


Program objective #5.3: 


 


 Participation. 


 


It is important to the efforts toward wellness and student success that CAPS stay informed and 
advocate to administrative and policy processes of UC Merced for enhancement of services and 
services impact toward student success and development. 


By June 30th 2011 CAPS will participate in adiministrative process of services collaboration and 
enhancement in 50 meeting encounters and 100 staff hours of collaborative services 


Measure:  documentation of staff time and collaboration efforts 


 


Student Learning Outcomes 


Student Learning Outcome #1: 


By participating in outreach services (seminars), 200 students will be able to improve their 
understanding and skill set in the topical area presented. 


  


Measures: 


Participation records and documented encounters; participants will be given learning tasks at 
the seminar to assess their acquisition of knowledge and skills. 
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Student Learning Outcome #2: 


25 Students will participate in group therapy will become familiar with group process and have 
a better understanding of the issues presented/discussed. 


 


 Measures: 


Participation records and documented encounters;   


 


 


 


 


Conclusions 
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University of California-Merced 
Division of Student Affairs 
2010-11 Assessment Plan 


 
 
Department/Unit:  Disability Services____________________________________ 


 
 
Mission Statement  
 
The mission of Disability Services is to promote an inclusive and positive 
learning environment that emphasizes education, empowerment, informed 
participation, and equal access to all academic and campus programs by and for 
students with disabilities. 
 
Disability Services works in collaboration with our diverse campus and 
community constituencies in support of equal access and opportunities for 
individuals with disabilities as a shared institutional responsibility and campus 
cultural value. 
Annual Planning Goals  
 
GOAL 1: DS New Student Orientation Program (SA SP Imperative 1) 


 
GOAL 2: DS Faculty Orientation Outreach Program (SA SP Imperative 1)  


 
GOAL 3: DS Web Services 2.0 (SA SP Imperative 3) 
 
 


2010-2011 Departmental Assessment Plan 
 
GOAL #1: To improve DS New Student Orientation Program 
  
This DS program goal will introduce new students with disabilities to DS as a 
student services support unit and help them understand their student role and 
responsibilities to satisfactorily complete the DS registration process. 


 
Rationale: The college transition and orientation process faced by incoming 
students as they transition to a post-secondary institutional environment has 
been increasingly identified as an area that poses unique academic 
accommodation services eligibility issues for students with disabilities. 


 
Student Learning Outcome #1:  As a result of participating in the DS New Student 
Orientation program, at least 50% of student participants will be able to 
successfully complete the DS registration process as part of the academic 
accommodation services delivery process. 
 
SLO #1 Measure:  Participation in DS New Student Orientation will be tracked and 
will be compared to successful registration. 
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Program Objective #1:  At least 50% of new student participants will understand 
their personal role and responsibilities in completing the DS student registration 
process.  DS student orientation program surveys will be used to assess student 
knowledge of DS registration requirements before and after participating in the 
DS orientation program. This in turn will be used to assess the effectiveness of 
the DS orientation program and make program improvements as identified. 
 
 GOAL #2: To enhance DS New Faculty Outreach Orientation Program 
 
This DS program goal will increase the number of faculty contacted by the 
Disability Services Coordinator to provide a new faculty orientation covering the 
respective collaborative roles and responsibilities of DS, the student and faculty 
in facilitating effective academic accommodation services. 
 
Rationale: New faculty need a targeted outreach approach to introduce them to 
DS as a student and faculty support unit. New faculty often arrive from previous 
postsecondary institutions that have different methods of coordinating academic 
accommodations. This DS program goal will ensure that DS service provision is 
consistently arranged and delivered in collaboration with DS, the student and 
faculty by clarifying the respective roles of each. 
 
Student Learning Outcome #2: 
 
At least 50% of new students who meet with a new faculty member previously 
oriented by the DS will report a positive experience and outcome in discussing 
their approved academic accommodations with faculty. 
  
Program Objective #2: 
 
At least 50% of the new faculty will have a face-to-face meeting with the Disability 
Services Coordinator (DSC) in AY 2010-11. The DSC will deliver a personal DS 
program welcoming letter and provide DS information on how accommodation 
services are coordinated. DS student intake data that currently tracks student 
pickup and return of faculty notification letters will be expanded to also inquire 
on student satisfaction with student-faculty meeting outcomes. 
 
GOAL #3: To launch the DS Online Student Accommodation Services 2.0  
 
This DS program goal will increase student satisfaction with DS accommodation 
services delivery by enabling students to independently submit accommodation 
services requests through the use of online web based application services.  
 
Rationale: DS needs to transition to a web-based student services delivery model 
that will increase DS program operational efficiencies, particularly in the area of 
DS student intake registration, eligibility determination and accommodation 
service request processing. 
 
Student Learning Outcome #3: 
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50 % of registered DS students will learn and increase their technical skills and 
abilities and successfully submit online accommodation services request. This 
will result in increased student satisfaction with DS accommodation service 
request processing and delivery. 
 
 
Program Objective #3: 
 
At least 50% of registered DS students will be surveyed to measure student 
satisfaction with DS accommodation services efficiency and delivery as part of 
the online accommodation service requests submission process. Student survey 
data will collect web interface and usability (ease of use) to identify 
improvements in web design and increase overall accessibility for current and 
future users. 
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  Financial Aid and Scholarships 


 
 
Mission Statement  
The Office of Financial Aid and Scholarship’s mission is to identify available resources, determine 
students’ eligibility for those resources, and make those resources available to students in an accurate, 
efficient and timely manner thus ensuring that all students who are eligible to attend the University, have 
the financial resources to do so. 
Annual Planning Goals  


GOAL 1: To create a meaningful experience for student workers’ in the Financial Aid 
and Scholarships Office. 


 
GOAL 2: To better understand the attitudes of students regarding the Office of Financial 


Aid and Scholarships. 
 
GOAL 3: To ensure students understand important deadlines so that we can accurately 


and timely provide financial aid to them. 
 


2010-2011 Departmental Assessment Plan 
 
GOAL #1: To create a meaningful experience for student workers’ in the Financial Aid and 
Scholarships Office. 
Rationale: We hire students annually and want them to be successful in their future 
employment and to ensure that their experience in our office contributes positively to that 
outcome. 
 
Student Learning Outcome #1: All of the student workers (100%) in the Office of Financial Aid 
and Scholarships will report an increase in their self-reported confidence in their knowledge of 
departmental policies by the end of their employment.   
 


SLO Measurement: Student workers will be asked at the end of the 2010-11 academic 
year to rate themselves on their confidence in their knowledge of departmental policies, and will 
be asked if their confidence has increased since the beginning of the year.     


 
Program Objective #1: All of the student workers (100%) in the FA&S Office will indicate they 
feel more prepared for future employment because of their experience in our Office.   
 


PO Measurement:  At the conclusion of their employment for the 2010-11 year, all 
student workers will be surveyed using a Likert scale from Strongly Agree, Agree, Neutral, 
Disagree, Strongly Disagree.  Each will be asked to respond to the statement: “As a result of my 
student worker experience, I feel more prepared for future employment.” 
 
 
GOAL #2: To better understand the attitudes of students regarding the delivery of services by 
the Office of Financial Aid and Scholarships.  
Rationale: We know that many students listen to peers for advice on financial aid, to avoid 
direct contact with the Financial Aid and Scholarships Office.  We would like to know why 
students do not interact more directly with our department, so that we can plan interventions to 
change this.  
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Student Learning Outcome #2: Students who participate in the November Focus Group will 
agree that the process of discussing the Office of Financial Aid and Scholarships helped them 
better understand the purpose of the department.  Indeed, 75% of the student focus group 
participants will commit to coming to the Office of FA&S and to referring peers to the Office of 
FA&S instead of providing information to peers or asking others on campus for financial aid 
advice.   
 


SLO Measurement: At the conclusion of the student focus group, facilitators will ask 
students to complete a survey asking if they feel the processing of discussing the Office of 
FA&S was helpful and asking them if they would now refer peers or come themselves to the 
Office for advice with financial aid.   


 
Program Objective #2:  In collaboration with Housing and Residence Life student RAs, the 
Office of FA&S will engage in small focus group data collection in November, 2010, designed to 
gather information about students’ attitudes regarding our office.  Focus group will capture 
primarily first year campus residents to help determine what new students think and feel about 
FA&S.     


 
PO Measurement:  We will identify the major themes from the focus group and 


summarize that into a communication campaign to be shared with our department staff and 
Assistant Vice Chancellor.  Data are to be collected in November, 2010 and results summarized 
and reported before February 1, 2011.      
 
GOAL #3: To ensure students understand important Financial Aid & Scholarship deadlines so 
that we can accurately and timely provide financial aid to them. 
Rationale: This is the fourth year of a shotgun campaign approach to informing students of 
deadline, so we would like to determine which of the many approaches is successful in 
educating students about these critical deadlines.  
 
Student Learning Outcome #3: Over 75% of students submitting their FAFSA by March 2, 
2011 will indicate that they were “well aware” of the deadlines when answering the questions in 
the FA&S portal. 


 
SLO Measurement: In FAFSA submission process, students will be asked:  I was well 


aware of the FAFSA deadline, and can respond “Strongly Agree,” “Agree,” “Disagree,” or 
“Strongly Disagree” to this statement.   
 
Program Objective #3: To determine where UC Merced students applying for financial aid 
acquired accurate information regarding the FAFSA submission deadline of March 2, 2011.  
 


PO Measurement:  In the portal in FAFSA submission process, students will be asked:  
“Where did you learn about the FAFSA deadline?” to determine the source of the information 
and will have a list of options from which to choose, including all the locations of the Office of 
FA&S communication strategies. 
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  GRADUATE STUDENT SERVICES 


 
 
Mission Statement  
Graduate Student Services (GSS) is a centralized resource for graduate students. As such, 
GSS provides services and support systems to address the unique needs of graduate students.  
Annual Planning Goals  
GOAL 1:   GSS will create a Graduate Student Association (GSA) Leadership Program in 
Summer 2010 that will increase the 2010-11 GSA’s capacity for leadership and teamwork while 
encouraging the exploration of one’s sense of self, identity and knowledge of their effect on 
others. 
 
GOAL 2:  GSS will create a “Love Life” campaign, a once-a-month graduate student wellness 
focus group beginning Fall 2010. 
 
GOAL 3:  GSS will create the graduate student Creative Research Program: An Exhibition of Art and 
Science during Research Week. The exhibition will provide opportunities for graduate students to display 
their research to the UC Merced community and offers scholars, faculty and staff to connect across 
academic disciplines.  
 


2010-2011 Departmental Assessment Plan 
 
 
GOAL #1:  
GSS will create a Graduate Student Association (GSA) Leadership Program in Summer 2010 
that will increase the 2010-11 GSA’s capacity for leadership and teamwork while encouraging 
the exploration of one’s sense of self, identity and knowledge of their effect on others. 
 
Rationale for goal #1: 
In efforts to support an environment that fosters student development theory to practice, GSS 
will create a Graduate Student Association (GSA) Leadership Program.  GSS will create a 
leadership program that will increase GSA’s understanding of leadership and teamwork, 
personal behavior and group dynamics and how it pertains to their roles as GSA officers. 
 
Student Learning Outcome #1: 
Eighty percent of graduate student participants in the GSA Leadership Program will report an 
increase in their leadership abilities after completion of each workshop. 
 


SLO Measurement:  Participants will complete an assessment at end of the each workshop. 
 


Program Objective #1: 
Eighty percent of GSA members attending the leadership program workshops will report “satisfied” or 
“very satisfied” with the workshop series conducted in July 2010 – April 2011.  


 
PO Measurement:  All GSA members will complete a Leadership Program assessment at the 


end of the last workshop in April 2011. 
 
 
 GOAL #2: 
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GSS will create a “Love Life” campaign, a once-a-month graduate student wellness focus group 
beginning Fall 2010. 
 
Rationale for goal #2: 
In collaboration with CAPS and Health Services and in efforts to support university-wide efforts that 
sustain an environment characterized by physical and emotional wellness on the part of students, 
faculty and staff, GSS will develop a “Love Life” campaign, a once-a-month graduate student wellness 
focus group.  
 
Student Learning Outcome #2: 
Graduate students, faculty and staff participation in the Love Life series will increase awareness 
of graduate student issues and campus resources.   


 
SLO Measurement:  During each session, the Love Life facilitators will record graduate 


student discussion topics and the staff/faculty responses.  These notes will be reviewed to determine the 
level of awareness of issues and resources. 
 
Program Objective #3: 
Graduate student participation in the Love Life series will increase by fifteen percent from the 
first session in September to the last session in November 2010.  


 
PO Measurement:  The Love Life facilitators will record participation for all sessions.   


 
 
GOAL #3: 
GSS will create the graduate student Creative Research Program: An Exhibition of Art and 
Science during Research Week. The exhibition will provide opportunities for graduate students 
to display their research to the UC Merced community and offers scholars, faculty and staff to 
connect across academic disciplines.  
 
Rationale for goal #3: 
In efforts to promote student learning and success through collaborative partnerships on and off 
campus, GSS will create the Creative Research Program: An Exhibition of Art and Science. The 
Creative Research Program seeks to draw scholars, faculty and staff together to share, explore 
and facilitate knowledge and learning about the creative side of graduate student research.   
 
 
Student Learning Outcome #3: 
Fifty percent of graduate students who participate in the Creative Research Program during 
Research Week will report “satisfied” or “very satisfied” with the program.    


 
SLO Measurement:  Graduate students who submit an exhibit in the Creative Research 


Program will complete an end of the program assessment.  
 
Program Objective #3: 
The first Creative Research Program during Spring 2009 had one graduate student submit an 
exhibition. The Spring 2011 Creative Research Program will Increase graduate student 
participation in Research Week by fifty percent.   
 


PO Measurement:  Compare data from 2009-2010 to data from 2010-2011 Research Week.  
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:   HEALTH PROMOTION 


 
 
Mission Statement  
The mission of the Health Promotion department is to provide students with the information and 
skills necessary to make healthy life choices, to create a campus and community environment 
that encourages such choices, and to connect students with appropriate resources on and off 
campus.  The department will implement evidence-based programs that utilize peer-to-peer 
education and inter-department collaboration to reach students in both individual and group 
settings.  Such programs designed to improve student health will ultimately foster a more 
productive learning environment at UC Merced and prepare students for a healthier future after 
graduation. 
 
Annual Planning Goals  


 
GOAL 1: Establish and continuously develop long-term partnerships with on-
campus and off-campus agencies in order to create a comprehensive alcohol 
misuse prevention program. 


 
GOAL 2: Develop a group of highly trained peer health educators, known in the 
UC Merced community as a credible source for health information and a leader in 
inclusive programming. 


 
GOAL 3: Implement individual, group, and community-based programs to address 
the high-risk health behaviors of UC Merced students. 


 
 


2010-2011 Departmental Assessment Plan 
 
GOAL #1: Establish and continuously develop long-term partnerships with on-campus and off-
campus agencies in order to create a comprehensive alcohol misuse prevention program. 
Rationale for goal #1: Research indicates that the most effective alcohol misuse prevention 
programs are the result of coordinated collaboration efforts between campus and community 
agencies to provide an environment conducive to responsible alcohol use behaviors.  Such 
research also identifies three high-risk populations for which targeted programs are necessary: 
first year students, Greek Life students, and athletes.  As such, long-term partnerships with 
campus departments associated with these populations are essential in the development and 
maintenance of alcohol misuse prevention programs. 
 
Student Learning Outcome #1: By the end of the Fall 2010 semester, 50% of students living 
on-campus will be able to correctly identify core messages included in the four stage program to 
prevent alcohol misuse.   The core messages include: actual norms associated with UC Merced 
students’ alcohol use, harm reduction strategies to prevent negative consequences associated 
with alcohol use, symptoms of alcohol poisoning, and steps to intervene when a peer may be 
experiencing an episode of alcohol poisoning. 


 
SLO #1 Measurement: Conduct a survey of students living on-campus at the end of the 
Fall 2010 semester.  The survey will assess students’ knowledge of the four core 
messages included in the four-phase program. 
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Program Objective #1: Continue to develop the formal partnership between Housing and 
Residence Life and Health Promotion by initiating a four stage program to prevent alcohol 
misuse amongst UC Merced students living on-campus.  The four phases will be complete by 
the sixth week of instruction and will include: (1) a one hour training session for all Resident 
Assistants, (2) five minute presentations at each of the 15 hall meetings Move-in Weekend, (3) 
a series of four weekly bulletin board displays throughout the Residence Halls during the month 
of September, and (5) the distribution of a magnet to each unit by the middle of September.  
The four phase program will provide students with four key messages: social norming, harm 
reduction strategies, symptoms of alcohol poisoning, and bystander intervention.   


 
PO #1 Measurement: Verify that each of the four phases of the program is complete as 
follows: 


1. Resident Assistant training session on August 13th 
2. Peer health educator presentations at each of the 15 hall meetings on August 


20th 
3. Four weekly bulletin board displays posted on August 23rd, August 30th, 


September 7th, and September 14th 
4. Alcohol poisoning magnets delivered to each unit in the Residence Halls the 


week of September 20th 
 
 
GOAL #2: Develop a group of highly trained peer health educators, known in the UC Merced 
community as a credible source for health information and a leader in inclusive programming. 
Rationale for goal #2: Research indicates that peers are one of the strongest influences on 
undergraduate student growth.  In addition, due to the frequency and quality of student-to-
student interactions, health messages will continue to be reinforced after a program/event is 
over.  The ability of trained students to role model healthy behaviors and disseminate health 
information is a valuable resource in efforts to address high-risk behaviors amongst students at 
UC Merced.  In order for peer health education programs to be effective; however, members 
must be viewed by the student body as credible and inclusive sources of information.  To 
remain credible, peer health educators need to role model the health messages delivered by 
their programs.   
 
Student Learning Outcome #2: By Spring 2011, 75% of UC Merced students who participate 
in select peer health education programs will identify the peer health educators as credible 
sources of health information and positive role models for healthy behaviors. 
 


SLO #2 Measurement: Request program evaluations from students who participate in 
select peer health education activities during the Spring 2011.  The evaluation form will 
be handed out and collected at the end of the programs and will contain two questions 
related to the credibility of the peer health educators. 


 
Program Objective #2: Require all 2010-2011 UC Merced peer health educators to meet with 
Health Promotion staff to review and sign the “Program Expectations” document no later than 
September 17th.  The document includes a list of health behaviors the students are expected to 
follow in order to increase the credibility of the programs they deliver. 
 


PO #2 Measurement: Verify that all 2010-2011 peer health educators sign the “Program 
Expectations” document by September 17th. 


 
GOAL #3: Implement individual, group, and community-based programs to address the high-
risk health behaviors of UC Merced students. 
Rationale for goal #3: Health information is best disseminated in a variety of contexts in order 
to meet the different needs of students, especially when the health information is of a sensitive 
nature.  Some students prefer to receive information one-on-one, others prefer a setting with 
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other members of their social network, and others are most receptive to messages targeting the 
entire student body.   
 
Student Learning Outcome #3: During the Spring 2011 semester, students who attend an 
individual contraception counseling session with one of the peer health educators prior to their 
physician appointments will be more compliant with proper contraception usage as compared to 
students who do not attend such a session. 
 


SLO #3 Measurement: Track both students who attend individual contraception 
counseling sessions and students who do not attend such sessions using the Health 
Services Point and Click system.  Health Services physicians will determine and record 
compliance using Point and Click during contraception follow-up appointments. 


 
Program Objective #3: Train six peer health educators to conduct individual contraception 
counseling sessions by the end of the Fall 2010 semester.  The training will consist of: (1) a two 
hour session on contraception methods by Planned Parenthood staff, (2) a two hour session 
specific to UC Merced student needs by Health Services staff, (3) a one hour session on the 
utilization of credible resources by Health Promotion staff, and (4) two supervised mock 
contraception counseling sessions.  
 


PO #3 Measurement: Verify that all six peer health educators successfully complete all 
four components of the contraception counseling training by the end of the Fall 2010 
semester.  
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  HEALTH SERVICES 


 
 
Mission Statement  
The mission of Health Services is to help each student strive for maximum physical and 
emotional health while pursuing their academic and personal goals at the university. Health 
Services is committed to providing the highest quality primary health care, in combination with 
health education and wellness promotion through caring, accessible and affordable services.  


Annual Planning Goals  
• Provide accessible, timely primary care that is personalized, confidential and cost-


effective. 
• Educate students, emphasizing health promotion, healthy lifestyles, and lifelong disease 


prevention. 
• Promote a campus community that provides a supportive environment for students to 


pursue personal wellness. 
• Foster an environment to teach life-long learning skills to students to be active 


participants in their health and wellness. 
 


2010-2011 Departmental Assessment Plan 
 
 


GOAL #1: To launch a new Health Services web site using the UCM Drupal Content 
Management System in conjunction with Health Promotion to enhance student resources and 
improve student’s experience.  
 
Rationale for goal #1:  Health Services and Health Promotion are the primary resource for 
students to learn how to make health care decisions independently to positively impact their 
wellness and student success towards their academic goals. We expect approximately 500 hits 
to the site. 
 
Student Learning Outcome #1:  Students who visit the new Health Services web site will 
demonstrate increased awareness of available health and wellness resources after they utilize 
the website. 
 


SLO Measurement:  Measure the knowledge of student’s awareness of the resources 
available at the UC Merced Health Center via a survey on the new web site that pops up upon 
student exit.  It will measure the amount the student believes the website has contributed to 
their increased awareness of resources, using a Likert scale of Strongly Agree, Agree, Neutral, 
Disagree, Strongly Disagree.   


.  
 
Program Objective #1:  Sixty percent (60)% of the web site visitors will agree that their 
experience on the new website was satisfactory.   
 


PO Measurement: Pop up survey also asks a satisfaction questions, measuring 
ease of use of the new website.   
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GOAL #2: To educate graduate students regarding their new benefits in the 2010-11 


self-funded graduate student health plan through UCOP. 
 
Rationale for goal #2: The Graduate Student Health Insurance Plan (GSHIP) was transitioned 
from a campus-based fully insured plan to a self-funded UC system-wide plan.  The primary 
care benefits are now focused utilizing the campus health center.   
 
Student Learning Outcome #2:  Graduate students will identify the campus Health Center as 
their primary care provider and will indicate that they understand the scope of benefits of their 
program. 
 


SLO Measurement:  Survey graduate students using the health center by adding 
focused questions on the annual Graduate Student Survey, administered in June, 2011. 
 
Program Objective #2:  Graduate students utilizing the Health Center in 2010-11 for medical 
services will increase by twenty-five percent (25%) over 2009-10.  
 


PO Measurement:  Graduate student utilization will be measured via the patient 
management system used in the Health Center. 
 
 


GOAL #3: Increase the awareness of influenza as a preventable disease and hopefully 
decrease the cases of influenza in our student body through education and prevention 
strategies. 
 
Rationale for goal #3:  Influenza is a disease that is preventative through basic infection 
control to control the spread of germs by sneezing in your sleeve or using a tissue once and 
throwing it away and washing your hands or using a hand sanitizer. 
 
Student Learning Outcome #3:  UCM students will know the proper infection control measures 
to mitigate the spread of influenza.  80% of UCM students who participate in a scheduled 
influenza clinic during the flu season 2010-11 will know three proper infection control measures.   


 
SLO Measurement:  Survey student knowledge during the scheduled influenza clinics. 


 
Program Objective #3:  The number of UC Merced students receiving a flu kits will increase by 
15% in 2010-11 over 2009-10. 


 
PO Measurement:  Track the number of flu kits distributed at all points of service 


(Health Center, Housing, Student Life) to determine how many UC Merced students received 
kits in 2010-11.  
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  ___Housing and Residence Life___________________________________ 
 
Mission Statement  
The mission of Housing and Residence Life at the University of California, Merced is to provide 
clean, safe, student-centered residential communities. 
 
We cultivate our living-learning experience to support academic accomplishment, diversity and 
respect for human dignity, and student success. 
 
Our sound financial management and business principles enable us to expand our programs 
and facilities to serve the changing needs of the students and university community. 
Annual Planning Goals  


GOAL 1:  Determine if the Residential Management Program (RMP) is achieving its  
intended outcome as a living-learning community and use this information in marketing  
to generate interest enough to fill an entire floor of residents within two years (almost  
50% increase).  [Imperative: Promote student learning through collaborative partnerships  
on and off campus.] 
 
GOAL 2:  Determine if the Academic Excellence program is achieving its intended 
outcome by having a positive impact on participant’s academic success.  
[Imperative: Promote student learning through collaborative partnerships on and off 
campus.] 
 
GOAL 3:  Housing and Residence Life staff will instruct a core group of resident 
students, representing all housing communities, about current and long range housing 
construction plans, budgets, environmental impacts, etc..  [Advance technological, 
physical, and human resources to create an optimal living and learning environment that 
attracts future students and promotes persistence and engagement of students, faculty 
and staff.] 
 


 
 


2010-2011 Departmental Assessment Plan 
 
GOAL #1:  Determine if the Residential Management Program (RMP) is achieving its intended 
outcome as a living-learning community and use this information in marketing to generate 
interest enough to fill an entire floor of residents within two years (almost 50% increase).  
 
Rationale for goal #1:  Over the last three years a significant amount of time and energy has 
been dedicated to launching the Residential Management Program with limited interest from 
management students.  The data collected through this goal will be used to inform the future 
direction of the RMP.   
 
Student Learning Outcome #1:  Residents of the RMP will attribute a broadened knowledge of 
the field of management to living together on a floor and participating in the program. 
 


SLO Measurement:   Data will be collected as part of a course survey and living 
environment questions solicited in the annual resident satisfaction survey.  By February 2010, 
70% of participants will attribute their success in the 90X course to living together on the floor, 
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80% will indicate they participated in informal management related discussions with floor-mates, 
and 75% will report participating in study groups with other RMP residents.  
 
Program Objective #1:    In collaboration with SSHA and Admissions, develop and implement 
marketing strategies to increase the number of RMP applications sufficient to fill an entire floor.   
 


PO Measurement:  Success will be measured by a 30% annual increase in the number 
of Statement of Interest forms submitted by eligible first-year students compared to 2010-12.  
Year 2009-2010 2010-2011 2011-2012 (30% 


increase) 
2012-2013 (30% 


increase) 
Applications 4 17 22 29 


 
 
 
 GOAL #2:  Determine if the Academic Excellence program is achieving its intended outcome 
by having a positive impact on participant’s academic success. 
  
Rationale for goal #2:  The Academic Excellence program that was originally designed to 
celebrate the achievements of students (minimum 3.5 GPA) by serving as leaders, role models 
and mentors to other residents who are less academically strong.  We attempted this model with 
limited interest and success for three years.  We re-directed the program to now serve as an 
academically supportive environment and opened it to incoming first year students.  As a result 
interest has more than tripled.  The question now is does living in this theme community have a 
positive impact on participants academic success.  We also hope to determine what elements of 
the program are working and determine how we may improve the experience. 
 
 
Student Learning Outcome #2:   Participants in the Academic Excellence (AE) theme 
communities will be able to identify key components of their living environment that contribute to 
their academic success. 
 


SLO Measurement:  We will do comparisons using the annual resident satisfaction 
survey and program attendance reports conducted in February 2011.   


• Attendance at academic support workshops will be 15% higher than non Academic 
Excellence communities. 


• AE residents will report a 5% higher satisfaction rating with their living environment 
compared to others not in the AE community. 


• 80% of first-year AE participants will report they found it easy to form study groups. 
• 80% of first year AE participants report participating in study groups with other AE 


members. 
• 80% will of AE participants will report that the extended quiet hours policy, 


contributes to their academic success. 
 
 
Program Objective #2:  Participants in the Academic Excellence theme communities will 
demonstrate a higher % improvement in average GPA compared to other residential 
communities at the end of the fall and spring term. 
 


PO Measurement:  Academic Excellence participants will have a .5% higher average 
GPA compared to non-participants.  Average GPA reports will be collected at the beginning of 
the term and after both fall and spring terms to conduct comparisons.  Continuing students (CS) 
will be compared against a random CS community just as first-year students will be compared 
against random FY students.  For the fall first-year student mid-term grades will be used to 
monitor progress between mid to end of terms.  
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GOAL #3:  Housing and Residence Life staff will instruct a core group of resident students, 
representing all housing communities, about current and long range housing construction plans, 
budgets, environmental impacts, etc..  
 
Rationale for goal #3:  With the continuing construction at UC Merced and for Housing and 
Residence Life in particular, it is important to have both student input and buy-in so that the 
disruptions and inconveniences that accompany any construction project are better tolerated by 
our resident students and the projects are designed to meet student needs. 
 
Student Learning Outcome #3:


 


  The targeted group of resident students will understand the 
purpose, requirements and scope of each project, as well as the long range construction goals 
and objectives for Housing & Residence Life.    


SLO Measurement: As a result of participating in the program, students will 
demonstrate an increase knowledge of campus construction standards, project funding, and 
long range development by completing both a pre-test and post-test  with a 50% increase in 
correct responses on the post-test. 
 
 
Program Objective #3:


 


  The targeted group of resident students will have an avenue to provide 
feedback and input about construction projects and serve as an educated resource from which 
Housing and Residence Life may solicit opinions and ideas.  These students will also serve as a 
resource to the other on-campus resident students regarding housing construction.   


PO Measurement:  The effectiveness of the program will be assessed by tabulating 
responses to email solicitations for information and feedback from the Housing and 
Residence Life staff.  In addition, a year-end assessment questionnaire will enable 
participants to self-report on their activity in the halls.    
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  Office of Admission 


 
 
Mission Statement  
The University of California, Merced Office of Admissions seeks to recruit, admit, and 
enroll students who will develop and grow educationally, personally and contribute to 
the University community, state, nation, and the broader global society.  To that end the 
role of the Office of Admissions is to recruit, admit and encourage enrollment of a 
diverse student population regionally, nationally and internationally who are well 
prepared, academically and accomplished beyond the classroom setting.  In addition to 
the admissions, the Office of Admission is the steward of policies articulation and 
determining credit for incoming and continuing students. These tasks are fulfilled by 
executing a comprehensive plan that includes goals, strategies, objectives, and 
established desired campus outcomes.  
Annual Planning Goals  
GOAL 1: To provide workshops which coach potential students toward completing a 
successful personal essay to use in the UC application process.   
Rationale for goal #1:  In order to even consider enrolling at UCMerced, students must 
successfully complete the UC application.  Knowing that first generation and low-income 
students do well in our environment, we need to support those students in the 
application process to enhance their chances of matriculating at UCMerced.  


 
GOAL 2: To fully capitalize on the campus visit opportunity by ensuring the student tour 
guides are trained and prepared for their critical role and by focusing the tour on helping 
the student and family understand the UC Merced campus, programs and environment. 
 


2010-2011 Departmental Assessment Plan 
 
GOAL #1:  To provide workshops designed to coach potential students toward 
completing a successful personal essay to use in the UC application process.   
 
Rationale for goal #1:  In order to even consider enrolling at UC Merced, students must 
successfully complete the UC application.  Knowing that first generation and low-income 
students do well in our environment, we need to support those students in the 
application process to enhance their chances of matriculating at UC Merced.  
 
Student Learning Outcome #1:  Students who attend a Personal Essay Writing Workshop 
offered by the Office of Admission will report increased confidence in their ability to 
complete the UC application successfully after the workshop. 
 


SLO Measurement:  Students who attend the workshops will complete a short 
survey measuring their confidence in their ability to construct a personal essay.   
 
Program Objective #1:  Eighty percent of the students completing the Personal Essay 
Workshops will be “satisfied” or “very satisfied” with the information and support they 
received in the Fall, 2010 workshops.   
 


PO Measurement: Students who attend the workshops will complete a short 
survey measuring their satisfaction with the workshop experience. 
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 GOAL #2:  To fully capitalize on the campus visit opportunity by ensuring the student 
tour guides are trained and prepared for their critical role and by focusing the tour on 
helping the student and family understand the UC Merced campus, programs and 
environment. 
 
Rationale for goal #2:  The campus visit is often the decision-maker for a prospective 
student.  It can be the deal-maker or the deal-breaker.  We must ensure that our campus 
tour is providing accurate, positive and helpful information designed to allow a student 
and family to make the best decision about college enrollment.   
 
Student Learning Outcome #2:  UC Merced students who serve as tour guides through 
the Office of Admission in 2010-11 will report a 10% higher increase in self-confidence 
and communication skills than their non-tour guide peers.   
 
SLO Measurement:  Students who served as tour guides will be compared with non-tour 
guide peers on their responses to the questions of self-confidence and communication 
skills on the National Survey of Student Engagement, administered in Spring, 2011.  
 
Program Objective #2:  Ninety percent of the prospective students will report a better 
understanding of the UC Merced campus after completing a student-led campus tour.     
 
PO Measurement:  Prospective students will complete a short evaluation following their 
campus tour.   
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  OFFICE OF INTERNATIONAL AFFAIRS 


 
 
Mission Statement  
The Office of International Affairs (OIA) supports UC Merced’s vision of becoming a leading international 
institution.  Through global initiatives, international partnerships, visa services and study abroad 
exchange, OIA aims to internationalize the campus and to position UC Merced to take a prominent place 
in global higher education  
Annual Planning Goals  
GOAL 1:  Study Abroad Area: Increase Student Participation   
Goal #1 is aligned to Student Affairs Imperative: 


#3: Support university-wide efforts that sustain an environment characterized by 
physical and emotional wellness on the part of the students. 


#3.5:  Build an information technology infrastructure of staff and resources to improve 
communication, effectiveness, and efficiencies to support student needs.  


  
Goal #1 is also aligned to SA Imperative: 


#1:  Promote student learning through collaborative partnerships on and off campus.  
#1.9:   Develop a course articulation database to facilitate study abroad.  
 


GOAL 2: Visa Area: Educate F-1 Students About Training Opportunities 
Goal #2 is aligned to SA Imperative: 
  #2:  Champion the diverse community of the campus and region through innovative 
outreach, awareness programs, and advocacy. 


#2.10:  Workshop series for international students.  
 


GOAL 3: Global Initiatives Area:  Improve Freshman Awareness of OIA Resources and 
Opportunities    
Goal #4 is aligned to SA Imperative: 


#2: Champion the diverse community of the campus and region through innovative 
outreach, awareness program and advocacy. 


#2.1: Develop a comprehensive Enrollment Management Plan and strategies for the 
recruitment, yield and retention of students.  


 
2010-2011 Assessment Plan 


 
GOAL 1:  To increase student participation in Study Abroad  


 
Rationale for Goal #1:    
Students have difficulty determining if and how the courses they take abroad might be applied to 
their majors.  One obstacle is that there isn’t sufficient academic advising capacity in the 
schools to review course options – or even to respond to students’ questions while they are 
abroad.  The consequence is that students are denied credit toward major requirements after 
they return from study abroad.  At times this results in acute student dissatisfaction due to 
lengthened time to graduation and negative financial impact.   This has dampened student 
enthusiasm for study abroad and contributes to a high post-application / pre-departure attrition 
rate.   
 
Student Learning Outcome #1: 
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Students will be able to forecast the way their international courses apply toward degree or GE 
requirements. 
   
The database will enable academic advisors to improve advising by consulting previous 
decisions regarding international course substitution. 
 
Program Objective #1:   
Increase study abroad participation, improve student planning, and improve student satisfaction. 
  
Measures #1 


1. Focus groups of students and advisors will be surveyed regarding ease of use, planning 
effectiveness, customer satisfaction and the number of study abroad courses accepted 
toward satisfying requirements. 


 
GOAL 2: To educate F-1 students about training opportunities available through Optional 
Practical Training (OPT) and Curricular Practical Training (CPT).   
 
Rationale for Goal #2: 
Optional Practical Training (OPT) and Curricular Practical Training (CPT) are available to 
students in F-1 visa status.  These opportunities enable students to engage in hands-on 
research, to take advantage of paid internships and to obtain work experience in their field.  
 
Student Learning Outcome #2: 
F-1 student awareness of training opportunities and of the required steps, timelines, forms, etc 
to apply and plan for OPT and CPT will increase by 10%.  
 
Program Objective #2: 
Expand the scope of UC Merced visa services by educating students on training benefits related 
to their F-1 visa status. Workshops will be offered on a monthly basis beginning in October 
2010. We anticipate 50% of eligible students to attend one training workshop in 2010-11. 
  
Measures #2: 
Each workshop will be evaluated for participation level (% of eligible students), student 
awareness of opportunities and resources, and knowledge of application procedures.  
 
Data will be collected on the percentage increase of students applying for OPT and CPT during 
Spring 2011 as compared to similar data for 2010. 
 
GOAL 3: To improve first year student awareness of international study opportunities as 
a step toward expanding the campus commitment to Global Initiatives. 
 
Rationale for Goal #3: 
The earlier in the academic career an undergraduate incorporates planning for a study abroad 
program or other international opportunity the greater the academic benefit to the student will be 
(in terms of academic and cultural preparation, and normative progress toward degree).  
 
It is necessary for OIA to make service-level decisions based upon available resources.  For this 
reason it is essential to determine which services, opportunities and outreach strategies are 
most effective for freshman and to target effort to those areas.   
 
Student Learning Outcome #3: 
The percentage of first year student attending the International Fair will increase from 2009 to 
2010 by 10%. 
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Student Learning Outcome #3 Measure:  Surveys collected from the International 
Opportunities Fair will be analyzed to determine if there is an increase in the level of freshman 
attendance in fall 2010-2011 as compared to fall 2009-2010. 
 
Program Objective #3: 
25% more sophomores and juniors will be aware of Study Abroad opportunities in 2010 than in 
2009.  To enable more undergraduates to incorporate study abroad in to their academic career 
planning as early as possible. 
 
Program Objec tive  #3 Meas ure:  Sophomore and junior applicants will be surveyed regarding 
how and when they first became aware of study abroad opportunities.  2010-11 data will be 
compared to similar data for 2009-2010.  We anticipate a 25% increase over previous year. 
 
N.B.  Data on International Center walk-in traffic was collected in 2009-10.  Data collected in 
2010-11 will be compared to freshman visits from the previous year.  We anticipate a 15% 
increase due to proportional growth in freshmen enrollments (fall 2009-10 1128 freshmen; fall 
2010-11 1341 freshmen:  15.8% increase) and an additional 10% increase due to proactive 
recruitment activities.  Total increase anticipated: 25% 
 


 
 
 
 
 







University of California-Merced 
Division of Student Affairs 


Office of Student Life 
2010-11 Assessment Plan 


Final Draft 
 
Mission Statement  
 
The Office of Student Life at the University of California, Merced exists to support the 
development of our students and community to promote responsible and engaged citizenship. 
 
Vision Statement  
 
The Office of Student Life will be a leader in providing innovative, student centered programs and 
services that enhance the academic vision and connect students with opportunities for social, 
intellectual, and skill development. 
 
Annual Planning Goals  
 


GOAL 1: The Office of Student Life will increase its quantity of civic engagement 
programs that take place in the Merced Community by more than 25% in the 2010-
2011 year. 
 
GOAL 2: OSL will advance students’ understanding of fiscal responsibility to 
increase their level of civic independence during the 2010-2011 year. 
 
GOAL 3: During the 2010-2011 academic year, students will develop a shared 
understanding of the concept of social justice and it's role in shaping the world 
around us.  
 


Student Learning Outcomes & Program Objectives as Linked to Goals 
 


2010-2011 Departmental Assessment Plan 
 
 
GOAL #1: The Office of Student Life will increase its quantity of civic engagement programs that 
take place in the Merced Community by more than 25% in the 2010-2011 year. 
 
Rationale for goal #1: The office mission statement distinctly states that OSL will “promote 
responsible and engaged citizenship”. The divisional strategic planning document, imperative 
one, describes a plan to develop partnerships on and off campus with a specific bullet (1.5A) 
focusing on the concept of student civic responsibility. 
 
Student Learning Outcome #1: As a result of involvement in an OSL-sponsored civic 
engagement program, a majority of student participants will describe themselves as “more likely” 
to engage in future volunteer opportunities In the community. 
 
This LO is important to measure because it reveals whether the program has instilled a sense of 
civic responsibility or a desire to be a more engaged citizen. 
 







SLO Measurement: OSL utilizes half sheet surveys and other similar evaluation tools 
through which it will ask all participants at the end of each program whether they are “more likely”, 
“less likely”, or “about the same” on their intentions to engage in specific programs or behaviors 
as a result of their experience in a program.  
 
Program Objective #1: At least 75% of community organizations who collaborate on OSL-
sponsored civic engagement programs will identify their relationship with UC Merced as a 
valuable one to be continued in the future. 
 
This is important to measure because it is hard to create and sustain community partners if the 
desire to continue the relationship is not mutual. OSL hopes to integrate students into the 
community resources, services, and culture in such a way that the community welcomes the 
relationship.   
 


PO Measurement:  OSL will utilize a survey as well as have the lead coordinator on any 
given program with a community partner execute a brief exit interview asking the questions, (1) 
“could you rate your experience partnering with OSL”, (2) “would you be interested in future 
partnership opportunities?”, and (3) “did you find this program to be worth your time and effort?” 
 
 GOAL #2: OSL will advance students’ understanding of fiscal responsibility to increase their 
level of civic independence. 
 
Rationale for goal #2: This goal relates back to the OSL mission as it supports student 
development and citizenship. Moreover, it supports imperative three of the divisional strategic 
plan by both conserving front desk human resources as well as maximizing impact of 
technological resources. Finally, it complements the student development theory of challenge and 
support. 
 
Student Learning Outcome #2: More than 75% of students who complete the OSL Front Desk 
Survey will identify that the skills that they have learned at the front desk can be applied to future 
professional practices. 
 
This is important to measure because we want students to have practice adhering to deadlines 
and policies as a way to prepare them for their professional futures post-college. 
 
SLO Measurement: A Survey Monkey will be sent out to all students who have signed in at the 
front desk during the fall semester, with one question specifically asking students to check boxes 
identifying which professional practices the front desk has helped them improve (ie: 
communication, fiscal responsibility, independence). 
 
Program Objective #2: The OSL Staff will develop training and educational opportunities utilizing 
online media features (ie:YouTube, etc.) to be included on the OSL website in order to promote 
independent learning and further training of policy and procedure. 
 
This is important to measure because it highlights both resource maximization and human 
resources responsibility. The online video clip is a way to meet 21st century student preferences 
and provide new and innovative ways to train students in an independent way.  
 


PO Measurement:  The OSL will know it has achieved this goal when at least one online 
video training is featured on the website. 
 







GOAL #3: During the 2010-2011 academic year, students will develop a shared understanding of 
the concept of social justice and it's role in shaping the world around us.  
  
Rationale for goal #3: Social justice is a concept that connects both the ideas of individual 
development and responsible citizenship from the OSL mission statement. It also supports 
imperative 2 from the divisional strategic plan in that it touches on diversity and advocacy. 
 
Student Learning Outcome #3: At least 50% of students who participate in the social justice 
retreat will develop a personal understanding of the concept of social justice.  
 
This is important to measure because it will measure students’ analytical abilities as well as 
comprehension of the subject matter learned at the retreat and/or workshop. 


 
SLO Measurement: A two-sided intensive reflection survey will be provided to all 


participants at the end of the trip in which they will describe their reflective thoughts on concepts 
of social justice. By reading the survey’s the program coordinator can extrapolate levels of 
understanding. 
 
Program Objective #3: At least 51% of participants in the social justice retreat will rater their 
experience as "meaningful" in helping them develop understanding of the concept of social 
justice.  
 
This is important to measure because it will measure the satisfaction rates of participants, in turn 
helping the coordinator determine if the program itself was valuable. 


 
PO Measurement:  The same survey as described above will include a Likert-scale 


question that allows participants to rate their experience on a scale of “not meaningful” (1) to 
“very meaningful” (5). 
 
 
 







University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  OFFICE OF THE REGISTRAR 
 
Mission Statement  
The Office of the University Registrar supports the mission of the University of California, 
Merced, by serving as the primary office of academic records and campus card services.  To 
that end, we oversee various processes and programs including initial student registration 
through verification of degree conferral; veteran services; and classroom scheduling.  We 
operate with a core group of dedicated staff who strive to use the best technology to provide a 
personalized customer service experience.  In all that we do, we are committed to the principles 
of mutual respect, fairness, good stewardship, and sensitivity to the diverse populations we 
serve. 
 
Annual Planning Goals  
GOAL 1:  Provide accessible resources to empower those we serve to be responsible and self-
sufficient.  (Student Affairs Strategic Plan 3) 
 
GOAL 2:  Increase the number of students who graduate during the term for which they file their 
declarations of candidacy.  (Student Affairs Strategic Plan 3) 
 
GOAL 3:  Develop a process to officially record, track, and recognize students’ co-curricular 
learning experiences. (Student Affairs Strategic Plan 4) 
 
 


2010-2011 Departmental Assessment Plan 
 
GOAL #1:  Provide accessible resources to empower those we serve to be responsible and 
self-sufficient.  (Student Affairs Strategic Plan 3) 
 
Rationale for Goal #1:  The 2009-2010 Office of the Registrar assessment plan results 
indicated that only 68.6% of freshman students registered for Fall 2010 classes within 24 hours 
of the time they are eligible to register. Due to class enrollment constraints, delaying registration 
decisions could impact students’ ability to complete their degrees in a timely manner.  As a 
result, increasing the number of freshman students who register for classes in a timely manner 
is a priority.  
 
Student Learning Outcome #1:  Eighty percent of entering Fall 2010 freshman students 
eligible to register do complete full-time registration for Spring 2011 on the student portal within 
24 hours of their registration time ticket start time.  
 


SLO Measurement:  Identify the timeframe registered after time ticket start time for Fall 
2010 entering freshmen. 
 
Program Objective #1:  Educate Fall 2010 freshman students about the meaning of the 
registration time ticket and importance of preparation before the registration time ticket start 
time. Possible initiatives include Registration Round Up, portal Check List, email, signage, 
digital signage, website, handouts; possible theme is “Operation: Preparation.”   
 


PO Measurement:  Identify the timeframe registered after time ticket start time for Fall 
2010 freshmen. 
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GOAL #2:  Increase the number of students who graduate during the term for which they file 
their declarations of candidacy.  (Student Affairs Strategic Plan 3) 


 
Rationale for Goal #2:  The 2009-2010 Office of the Registrar assessment plan results 
indicated that 19% of students who applied to graduate in Fall 2010 did not do so because they 
did not complete the 120 units needed to graduate.  Ensuring that students are aware of this 
requirement and register for the needed number of units is a priority.  
 
Student Learning Outcome #2:  All students who file their declarations of candidacy to 
graduate in Spring 2011 will register by Census (day 15 of the term) in the needed number of 
units in order to meet the 120 unit minimum graduation requirement. 
 


SLO Measurement:  Before Spring 2011 census, Registrar staff will use MyAudit 
reports to identify students who file declarations of candidacy for Spring 2011 graduation who 
will not meet the minimum 120 unit requirement in their last semester. 
 
Program Objective #2:  Provide intervention for students who file their declarations of 
candidacy to graduate in Spring 2011 who are not registered in the needed number of units to 
meet the 120 unit minimum graduation requirement. 
 


PO Measurement:  Before Spring 2011 Census (day 15 of the term), Registrar staff will 
email students (and their advisors) who file their declarations of candidacy to graduate in Spring 
2011 regarding adding a class or adjusting their expected graduation term if they are not 
registered in the needed number of units to meet the 120 unit minimum graduation requirement.  
After Spring 2011Census, email students (and their advisors) who still do not meet the minimum 
120 unit minimum graduation requirement.  
 
 


GOAL #3:  Develop a process to officially record, track, and recognize students’ co-
curricular learning experiences. (Student Affairs Strategic Plan 4) 
 
Rationale for Goal #3: The Office of Student Life would like to encourage and recognize 
student development through co-curricular learning experiences. 
 
Student Learning Outcome #3:  Identify all university-sponsored co-curricular clubs, 
organizations, and activities through which UC Merced students develop educational, 
leadership, and personal knowledge and skills outside the classroom.  


 
SLO Measurement: Before March 2011, Registrar staff will work with Office of Student 


Life staff to compile a list of UC Merced-sponsored co-curricular clubs, organizations, and 
activities. 
 
Program Objective #3:  Collaborate with Office of Student Life staff to record students’ 
education and leadership experiences taking place outside the classroom.  


 
PO Measurement:  Before May 2011, Registrar staff will train Office of Student Life staff 


to enter Banner co-curricular data and to run Cognos reports to extract these data. 
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  RECREATION AND ATHLETICS 


 
 
Mission Statement  
The UC Merced Recreation and Athletics Department’s mission is to offer a wide range of high 
quality programs which will enhance and enrich the educational experience of students, as well 
as to provide recreational and fitness facilities and activities that will serve the entire University 
community.  Specifically, recreational activities will provide for enjoyment and encouragement 
for all students to develop a commitment to lifelong fitness and wellness. 
 
For the individual students who participate in athletics, UC Merced’s goal is that they be both 
students and athletes, that is, “student-athletes” in the fullest sense of the phrase.  
Intercollegiate athletics is committed to conducting a program that is consistent with the 
educational purpose of UC Merced.  Students will have opportunities to pursue excellence 
through athletics, to develop their personal, physical and intellectual skills, to hone leadership 
traits and abilities, to experience the rewards of service to campus, to community and beyond 
and to forge a lifelong relationship with the University. 
Annual Planning Goals  


GOAL 1: Increase leadership and teamwork skills within participants in the Outdoor 
Experience Program 


GOAL 2: Provide leadership opportunities for our student staff, which will lead to 
improved self-confidence, self-esteem and critical thinking skills. 


GOAL 3: Provide leadership opportunities for our student athletes to help develop their 
inter-personal relations skill set (communication, conflict resolution, 
accountability)  


 
2010-2011 Departmental Assessment Plan 


 
GOAL #1: Increase leadership and teamwork skills within participants in the Outdoor 
Experience Programs 
Rationale for goal #1: Supports SA initiative 5.2A. 
 
Student Learning Outcome #1:  As a result of participation in Outdoor Adventures, 80% of 
student participants will report increases in their leadership abilities, which will aid in the 
development of self-confidence, self-discipline and teamwork.   
 


SLO Measurement:  Surveys will be administered to all participants in the Outdoor 
Adventures program to allow for them to self-report their level of self-confidence, leadership 
abilities, and communication skills.  This survey will be part of the program satisfaction survey 
provided to each participant at the conclusion of each trip.  In addition, we will use information 
from the NSSE survey to compare outdoor trip participants in the above mentioned categories 
to non-outdoor trip participants. 
 
Program Objective #1:  Increase student participation in the Outdoor Experience Programs by 
15% over the previous year.  
 


PO Measurement:  Measurement of number of participants from current year compared 
to prior year(s). 
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 GOAL #2:  Provide leadership opportunities for our student staff, which will lead to improved 
self-confidence, self-esteem and critical thinking skills. 
  
Rationale for goal #2:  We believe we are providing leadership opportunities for our student 
employees and now would like to measure the validity of our intent. 
 
Student Learning Outcome #2: As a result of employment with Recreation and Athletics, 90% 
of the student building staff will improve in one the four leadership skills we identify as promoted 
in our work environment: self-confidence, self-esteem, improved communication skills, and 
problem solving skills. 
 


SLO Measurement:   As part of each student employees semester evaluation, they will 
be evaluated in the areas of self-esteem, self-confidence, communication and problem solving 
skills.  We will compare the first semester and second semester evaluations to determine 
growth in these skills areas.    


 
 
Program Objective #2:  Provide monthly training and development opportunities for our 
student staff that will lead to an increase of 50% in skill set, resulting in higher self-confidence 
and increased confidence in their job skills.  
 


PO Measurement:  Assess the student employee’s level of confidence in their job skill 
set at the beginning and end of the semester.  At the end of each training session, we will 
provide each student with a satisfaction survey for the training, along with providing the 
employee with the opportunity to rates themselves in the areas of self-esteem, self-confidence, 
communication and decision-making.  We would expect to see improvement of at least 50% 
each meeting. 
 
 
GOAL #3: Provide leadership opportunities for our student athletes to help develop their inter-
personal relations skills (communication, conflict resolution, accountability) 
 
Rationale for goal #3: The UC Merced Student Athlete’s high level of connectivity, on and off 
campus, offers increased opportunities to develop their communication skills, and to manage 
conflict resolution, and their commitment to fulfilling their daily schedules while maintaining 
balance in their lives.  We feel strongly that we play a critical role in setting standards, and 
providing training to assist them. 
 
Student Learning Outcome #3:  


 
SLO Measurement:  Student athletes will be surveyed at the beginning and end of their 


season to self-report their level of self-confidence, self-esteem, communication skills and 
decision making.  This will be part of an annual survey of their participation in the Recreation & 
Athletics department. 
 
Program Objective #3:  Increase the student-athletes knowledge about RAD expectations, for 
all student athletes, team officers, and coaches.  Update the SC Handbook to support 
expectations and provide reference, as well as talking points for the development of the student 
led Sport Clubs Advisory Board (SCAB). 


 
PO Measurement:  Monitor student-athlete participation in workshops and other 


educational trainings provided by the RAD.    
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University of California-Merced 


Division of Student Affairs 
2010-11 Assessment Plan 


 
 
Department/Unit:   STUDENT ADVISING AND LEARNING CENTER 


 
 
Mission Statement  
 
The mission of the Student Advising and Learning Center is to provide academic advising and 
learning support services which empower students to be successful in their academic and personal 
development. The SALC aims to provide academic assistance to students through a collaborative 
effort campus-wide, with the goal of helping students achieve academic success, overcome 
barriers, reach exciting milestones in their academic work, and develop leadership skills. 
 
 
Planning Goals  
 
Goal 1: Hold an On Course Training on campus with a representative of Skip Downing for 
students, faculty and staff associated with USTU 010 early in the fall of 2010. 


 
Goal 2: Initiate in the fall of 2010 an inquiry with IPA, toward a thorough tracking and 
evaluation effort of current USTU 010 (“where/how are they now”) impact, based on the first 2 
years of enrollment in the course. 
 
Goal 3: Develop and expand Fiat Lux Scholars Program to promote above average rates of good 
standing and retention among selected freshman and sophomore students from vulnerable 
populations.  
 
 
Program Objectives and Student Learning Outcomes 
 
The Division of Student Affairs’ Learning Outcomes are: 


• Improve confidence in their abilities (learning, social, critical thinking, creativity, 
problem solving and purposeful risk taking) 


• Develop a sense of civic responsibility and engagement 
• Demonstrate effective written, verbal and technological communication skills 
• Increase capacity for leadership and teamwork 
• Articulate a sense of self, identity and knowledge of their effects on others 
• Develop an understanding and appreciation of human differences 


 
Program Learning Outcome  #1   
 
This program serves the students, faculty and staff associated with the instruction and support of 
USTU 010 (who).  The SALC is the headquarters for this pilot training, and is using registration 
fees to cover the expenses for this on-campus event (where); depending on the outcomes, it may 
be repeated annually or biannually in the future.  All participants will learn effective and 
engaging techniques to apply in the USTU classroom, as well as a deepened understanding of the 







philosophies behind the course’s content (what).  Student peer instructors also will develop their 
techniques as learners themselves, through building their awareness of effective leadership and 
teaching techniques (what). 
 
Measures 
Change measures will be reported based on pre- and post-training surveys, probing the 
participants for their confidence level as instructors/peer instructors in the course, grasp of the 
“why” of the activities in class, and they will state at the conclusion of the training their defined 
goals for applying new strategies to their instructional work (how much). 
 
 
Student Learning Outcome #1 
Students (who) participating in the training will gain exposure to the developers of On Course, as 
well as a deepened grasp of the theories and philosophies behind its content (what), through 
participation in a full-day workshop led by a visiting facilitator on campus (where). 
 
Measures 
Change measures will be reported based on pre- and post-training surveys, probing the 
participants for their confidence level as instructors/peer instructors in the course, grasp of the 
“why” of the activities in class, and they will state at the conclusion of the training their defined 
goals for applying new strategies to their instructional work (how much). 
 
 
Program Learning Outcome #2  
 
This objective serves the staff of the SALC, and all of Student Affairs and the campus, toward 
further development of USTU 010 and other activities to promote student success in the first year 
(who).  The SALC takes the lead (where), working with IPA to develop an inquiry into the 2-year 
and 1-year outcomes for the first cohorts to enroll in USTU 010, comparing their performance 
and persistence with their counterparts who did not enroll in the course.  This inquiry will sort for 
ethnicity, income level, initial WRI placement, major, and other useful items to be determined in 
consultation with IPA (what).  The intended programmatic outcome is the availability of 
quantitative data to assist with further development of the USTU 010 course. 
 
Measures 
The SALC will analyze the report the IPA’s findings, to plan changes and new strategies for the 
USTU 010 course student recruitment and other elements related to the course, as appropriate, in 
relation to the IPA’s findings (how much). 
 
Student Learning Outcome #2 and Measures 
Students in the course (who/where) will report improved learning and satisfaction with the course 
(what) as it adapts to the changes made in response to the research findings, as compared to prior 
years’ student feedback in course evaluations (how much). 
 
Program Learning Outcome #3 
UC Merced has a responsibility to promote and support the academic achievement of all its 
students. Many of UC Merced’s students are from low-income families and/or are the first in their 
family to attend college. Students entering the University in these circumstances may encounter 
obstacles that interfere with their educational attainment goals. The Fiat Lux Scholars Program 
provides participants with a variety of resources to help them overcome such obstacles. The 
services offered to Fiat Lux Scholars (who) will insure rates of good academic standing during 







their first two semesters in college (what). More specifically, the proportion of Fiat Lux Scholars 
placed on academic probation is expected to be lower than the rates of freshman and sophomores 
campus-wide (where). Now entering its second semester of operation, the Fiat Lux Scholars 
Program has made modifications to its procedures intended to yield increased levels of program 
utilization. Targeting entering first-year students and requiring their enrollment in the USTU 010 
course will promote engagement and utilization of program resources over the entire year. 
Alerting students to the actual cost savings - in dollars - when renting textbooks will also instill 
an ethic of reciprocity in program participants that inspires them to engage in other beneficial 
program activities. Taken together participation in a supportive academic community will result 
in Fiat Lux Scholars (who) exhibiting a strong commitment to their education, high levels of 
satisfactions with the program, and sustained satisfaction with the University (what). 
 
Measures 
The Fiat Lux Scholars program will compare, monitor and track program utilization and 
participation to draw comparisons between fall 2010 engagement levels and those of the 
inaugural spring 2010 semester. Utilization measures will include workshop and study session 
attendance, textbook rental, walk-in visits, and email communication with the coordinator. Rates 
of program utilization will be tracked to measure drop-off in engagement. Fiat Lux Scholar mid-
semester and end of term grades, as well as rates of placement on academic probation and 
voluntary attrition, will be compared to campus-wide averages. 
 
 
Student Learning Outcome #3 and Measures 
Students who participate in the Fiat Lux Scholars Program are expected to save an average of 
$250 per semester on textbooks. The purchase price and rental costs for each student will be 
recorded and averaged. Fiat Lux Scholars are also expected to show gains in academic efficacy 
and learning/study skills over the course of the semester. Results of an intake survey administered 
within the first two weeks of their first semester in the program and re-administered the following 
semester will offer insight into program effectiveness. Preliminary data indicate that program 
participants enroll in 15-16 units per semester, thereby keeping them on course for graduation in 
four years. In addition, the individualized attention and exclusive access to University resources 
afforded by program participation establishes a connection to the institution that motivates 
students to persist. Lastly, program participants will show an increased awareness of campus 
resources from their first to second semester– academic and non-academic – enabling them to not 
only persist, but succeed. 
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University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  Students First Center 


 
 
Mission Statement  
NEED MISSION STATEMENT HERE 
Annual Planning Goals  


GOAL 1: Maintain an 80/20 service model – Imperative #1.  Our 80/20 Service Model is 
only possible through our collaborative efforts across all of Enrollment Services 
 
GOAL 2: Create and maintain quality standards for the department - - Imperative #4.  
The SFC’s Quality Standards focus on providing superior service that fosters 
independence and the successful navigation of University resources.   
 
 
GOAL 3: Create and maintain a training program for new staff and a refresher program 
for continuing staff – Imperative #4.   The training program provides SFC staff with the 
necessary skills to teach students how to manage their enrollment services.   


Student Learning Outcomes 
2010-2011 Departmental Assessment Plan 


 
 
GOAL #1: 
Rationale for goal #1: 
Maintain an 80/20 Service Model.  The goal of the 80/20 Service Model is to complete 80% of 
all customer transactions at the Students First Center with 20% or less needing referral to an 
Enrollment Services Specialist.  Within this model the customer receives service from a 
seamless perspective across all enrollment services units while specialists are able to focus on 
assigned tasks.   
 
 
Student Learning Outcome #1: 
There is no SLO tied to this goal 
 
Program Objective #1: 
Maintain an 80/20 Service Model 
 


PO Measurement:   
1. At the annual SFC Focus Group we will receive feedback on our ability to maintain this 


model.  Departments will be able to comment on the amount of services provided at the SFC 
for their individual unit.  We will also received information about the delivery method for 
these services and determine if we are meeting the needs of the specified unit as well as the 
SFC’s other constituents.   


2. Feedback will be collected and evaluated via the bi-annual SFC Customer Service Survey.  
We will focus on the results related to the satisfaction of the services offered at the SFC and 
the helpfulness of staff.  We hope to see at least a 5% increase in the “very satisfied” 
category with regards to the satisfaction of services offered and at least a 2% increase in the 
“very satisfied” category regarding the helpfulness of staff.  


 
 GOAL #2: 
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Rationale for goal #2: 
Create and maintain quality standards for the department.  The SFC’s Quality Standards will 
focus on providing superior service and ensure that the staff are promoting a culture that fosters 
independence and the successful navigation of University resources. 
 
Student Learning Outcome #2: 
Students will learn civic responsibility through the services provided at the SFC.  SFC staff will 
provide students with the necessary tools and instructions for meeting University dates, 
deadlines, submitting information via our My.UCMerced.edu portal and providing accurate 
timely information to requesting agencies. 
 


SLO Measurement: 
SLO number two can be examined by selecting a handful of students to monitor throughout their 
academic career, for 10-11 we will select 5 to 10.  Our desired expectation is to determine if 
their need for assistance has decreased during their time at UCM (at least a 25% decrease).  If 
their need for services has not decreased then we would also want to examine the type of 
inquiries they are having.  For example, as a freshman a student may come to the SFC twice, 
once for help with adding/dropping courses and once for questions about their bill.  As a senior 
this same student may still come in twice but now they are coming to see us for assistance with 
their Declaration of Candidacy and transcripts for applying to grad school. 
 
Program Objective #2: 
Provide consistent quality service to the SFC’s constituents. 
 


PO Measurement:   
Feedback will be collected and evaluated via the bi-annual SFC Customer Service Survey.  We 
will focus on the results related to the satisfaction of the services offered at the SFC. We hope 
to see at least a 5% increase in the “very satisfied” category with regards to the satisfaction of 
services offered.  
 
GOAL #3: 
Rationale for goal #3: 
Create and maintain a training program for new staff and a refresher program for continuing 
staff. This program should improve current staff’s knowledge and professional development 
skills and ensure consistent, efficient, and quality customer service. 
 
Student Learning Outcome #3: 
 
Students will learn and develop their critical thinking skills through the services provided at the 
SFC by learning how to navigate campus services and resolve issues independently. 
 


SLO Measurement: 
Results from the Student Services Online Tracking database will demonstrate a decline in 
services required. We will track 5 to 10 students during their academic career at UCM, focusing 
on the amount of assistance they require with adding and dropping courses.  Adding and 
dropping is a relatively simple procedure, we expect that through the SFC’s services students 
should learn how to complete such transactions on their own and no longer require our 
assistance. We expect to see at least a 50% decline in the amount of add/drop services 
provided to these students.  We will also look at the time period for these transactions and 
examine if students are still missing deadlines.  
 
Program Objective #3: 
Improve current staff’s knowledge and professional development skills and ensure consistent, 
efficient, and quality customer service. 
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PO Measurement:   
Initial Staff Training Survey – will be given at the beginning of a training program to assess 
current knowledge of office procedures. Upon completion of the training program the survey will 
be administered to measure the success of the program.  We expect to see a 90% increase in 
the staff member’s knowledge.  
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		Disability Services
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		Graduate Student Services
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		Office of Admissions

		Office of International Affairs
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 1


University of California-Merced 
Division of Student Affairs 


2010-11 Assessment Plan 
 


 
Department/Unit:  _____________________________________________ 


 
 


Mission Statement  
Departmental missions must be directly aligned with those of the Division of Student Affairs.  A 
mission statement should include approximately 3-5 sentences that identify the name of the 
department, its primary functions, modes of delivery and target audience. Mission 
statement should be approximately 100 words or less. 
Annual Planning Goals  
Annual Planning Goals are broad statements that describe priorities and intentions of a 
department or unit.  Goals should be linked to the imperatives outlined in the 2007-12 Student 
Affairs Strategic Plan or the department’s strategic plan.   
Student Learning Outcomes 
Student Learning Objectives address what a student learns or how a student changes by 
participating in a program or utilizing the service. Student learning outcomes are measurable 
statements that provide evidence as to what students know or do, or how they have changed as 
a result of your department’s intervention.  Clearly articulate, in a sentence or two, your student 
learning outcomes and provide a brief context as to why it is important to measure.     
Program Objectives 
Program Objectives are related to program improvement around issues like timeliness, 
efficiency and participant satisfaction.  Program objectives are measurable statements that 
provide evidence as to how well your programs are fulfilling their purpose.  Each program 
objective shall include brief context as to why this is an important objective to measure.     
Measures 
Measures describe the methodology and timeframe for data collection.  Measures also should 
identify the population being surveyed and/or tested. 
Results (to be submitted along with Annual Report in June, 2011) 
Results include a brief narrative of findings, and/or essential tables or graphs.  The results 
should indicate the extent to which the program objective was met.   Typically a results 
summary should be between 100-300 words. 
Conclusions (to be submitted along with Annual Report in June, 2011) 
The conclusion should summarize briefly the collection and analyses of data.  It also should 
“close the loop” by identifying what decisions and/or program modifications were made on the 
basis of these analyses.  The conclusion should be brief, please explain how you are going to 
“close the loop” in 300 words or less.  
 
DEPARTMENT MISSION:   
 
 
ANNUAL PLANNING GOALS (please formulate 3-4 departmental annual goals and 
indicate which Imperative of the 2007-12 Student Affairs Strategic Plan each is linked to) 
 


GOAL 1: 
 
GOAL 2: 
 
GOAL 3: 
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GOAL 4: 
 


2010-2011 Departmental Assessment Plan 
 
 
GOAL #1: 
Rationale for goal #1: 
 
Student Learning Outcome #1: 
 


SLO Measurement: 
 
 
Program Objective #1: 
 


PO Measurement:   
 
 
 GOAL #2: 
Rationale for goal #2: 
 
 
Student Learning Outcome #2: 
 


SLO Measurement: 
 
Program Objective #2: 
 


PO Measurement:   
 
 
GOAL #3: 
Rationale for goal #3: 
 
Student Learning Outcome #3: 


 
SLO Measurement: 


 
Program Objective #3: 


 
PO Measurement:   


 
 
GOAL #4: 
Rationale for goal #4: 
 
 
Student Learning Outcome #4: 


 
SLO Measurement: 


 
Program Objective #4: 
 


PO Measurement:   





		Connection to Student Affairs Strategic Plan






Table:  Summary of Student Affairs Assessment Activities for 2009-10. Types and frequency of 
assessment tools.* Departments may employ more than one tool. 
 


Assessment Activity Number of units 
engaged in activity 


Percentage of units 
(n=18) 


Participation Tracking 7 39% 
Satisfaction Survey  6 33 
Program Evaluation  5 28 
Focus Group 4 22 
Students  1 6 
Users  3 17 
Demonstration of Knowledge/Learning  
(Pre-test/post-test) 


4 28 


Large population surveys 3 17 
Demonstration of Knowledge/Learning 
 (single data point) 


3 17 


Behavioral Observation 2 11 
Direct Evidence Collection 2 11 
Program/Certification Completion 2 11 
Service User Tracking 2 11 
Student Employee Performance 
Evaluation 


1 6 


* Not all departments produced reliable results or even completed their proposed activities.   
 








Division of Student Affairs Learning Outcomes 
 
 
The Division of Student Affairs strives to add to the students’ complete educational experiences 
at UC Merced through our efforts to bring about the following outcomes. 
 


• Improve confidence in their abilities (learning, social, critical thinking, creativity, 
problem solving and purposeful risk taking) 


 
• Develop a sense of civic responsibility and engagement 


 
• Demonstrate effective written, verbal and technological communication skills 


 
• Increase capacity for leadership and teamwork 


 
• Articulate a sense of self, identity and knowledge of their effects on others 


 
• Develop an understanding and appreciation of human differences 


 
• Develop skills for life-long personal well-being and success 


 








TABLE:  Student Affairs Assessment Results and Actions.  For each of the eight Student 
Affairs units reporting actionable assessment results, a table provides the Program 
Objective (PO) or Student Learning Outcome (SLO) assessed, a summary of the findings 
and conclusions about student performance or behavior based on the assessment 
results (Results and Conclusions), the co-curricular actions taken in response to the 
assessment results (Co-curricular Actions), and revisions the program is making to the 
assessment process (Assessment Actions).   
 
OFFICE OF THE REGISTRAR 
 


PO: Determine and document reasons why students do not graduate when expected.  
Develop a series of proposed initiatives to help students overcome the challenges they 
encounter when attempting to graduate.  
 
Results and Conclusions:  


• Of the 176 students who applied to graduate in Fall 2009, 24% or 42 did not 
graduate.  Further investigation revealed that the largest percentage did not 
meet the requirements.   


• Staff in the Office of the Registrar found the second largest group who did not 
graduate as the most puzzling.  Almost 20% of those who did not graduate (8 
students) did not complete the University requirement of completing 120 
units.  This seemed like a needless error that dramatically and negatively 
impacted the students’ success as well as the University’s four year graduate 
rate.  


 
Co-Curricular Actions: 


• The Office of the Registrar will continue to build relationships with all 
academic advisers to ensure that they are communicating the 120 unit 
minimum requirement to students.   


• To improvement applicant completion, the Office of the Registrar will 
consider 1) refining the My Audit output to direct students to advising 
and 2) provide students who have filed candidacy forms with follow-up 
information on the achieving degree clearance.  


• The new MyAudit function is expected to help decrease these incidents 
and to help educate the student about all graduation requirements.   
 


Assessment Actions: 
• As part of their 2010-11 assessment plan, the Office of the Registrar will 


continue to gather applicant degree completion data to track trends and 
changes related to the conclusions above, with the goal of reducing the 
number of students who fail to meet this minimum unit requirement to 
zero.  


 







STUDENT ADVISING AND LEARNING CENTER 
 


PO: Adapt the Mid-Semester Grade Workshop program to meet the needs of a 
growing first year population and track the academic standing and retention of 
students who were not accommodated through the traditional “live workshop” but 
rather, engaged on-line or in other success planning activities.   
 
Results and Conclusions:  


• Students who were accommodated through non-traditional efforts were asked 
to report on their perception of the effectiveness of the self-guided 
intervention experiences.  The student reports were carefully reviewed for 
evidence of an equivalent experience, and it was determined that the 
alternative assignment provided the students with the focus on their success 
that the live workshop is designed to provide.   


 
Co-Curricular Actions: 


• The Student Advising and Learning Center feels it can continue to explore 
non-traditional methods to meeting this growing demand, based on the 
positive feedback from participants in 2009-10.  


 
Assessment Actions: 


• Since it appears that non-traditional methods of reaching these students 
will continue, the Student Advising and Learning Center can compare the 
end-of-semester outcomes of the students in traditional and non-
traditional workshops.    


 
 







CAREER SERVICES CENTER 
 


PO: Increase the number of students who participate in career counseling, career 
assessment or career check up appointments by 5% by the end of the spring semester, 
2010.   
 
Results and Conclusions:  


• Records indicated a decrease in these three kinds of career counseling 
appointments.  The staff concluded that they are delivering career counseling 
in many different forms, not just the individual appointment.  For example, the 
Career Peer Educator program has increased the presence of career education 
in the residence halls, perhaps leading to fewer residents taking advantage of 
the Career Services Center in the Library building.  These satellite counseling 
opportunities were not factored into the assessment goal or measurement.   


• To increase the number of students seen by a career counselor, Career 
Services also implemented the iPlan 4 Life Program to inform first year and 
undeclared residential students about the steps to career planning and the 
associated services available in the CSC.  Held at semester’s end, the program 
had great turn-out and surveys results were positive.  


 
 
Co-Curricular Actions: 


• Work to more consistently market the message to students about the 
importance of career counseling. 


• Repeat the iPlan 4 Life event in 2010-11, but earlier in spring semester, to 
enable students to respond to the program’s message during the 
semester.   
 


Assessment Actions: 
• The Career Services Center will expand the assessment tool used at the 


end of the iPlan 4 Life event, to include a pre-test of the participants’ 
career knowledge and then a post-test to determine what the students 
gained by participation in the CSC event.   


 
 







INTERNATIONAL AFFAIRS OFFICE   
 


PO:  To improve the international student orientation program, since many difficulties 
arose regarding visas that should have been addressed at orientation in 2008-09.   
 
Results and Conclusions:  


• Survey results from the international student orientation in Fall 2009 indicated 
that international students were confused about a variety of topics, including 
what types of authorizations they needed to travel, how many hours they were 
able to work, and who to contact about visa status.   


• Survey results also revealed that undergraduate international students were 
primarily seeking additional guidance on cultural issues, how to make friends 
and how to get around California, while graduate international students were 
concerned about the expectations of their academic appointments and visa 
regulations.   


• Results also indicated relatively widespread English language anxiety.  
 
Co-Curricular Actions: 


• Implement separate breakout sessions for undergraduate and graduate 
students, after a joint welcome. 


• Information concerning roles and responsibilities (including their own) 
will be enhanced and include visual aids 


• The International Student Advisor will be the primary presenter at 
orientation so that students will imprint her as their visa support, and, 
thus positioning her as their first point of contact on all issues.   


• The Counseling Center will be invited to present to clarify roles but also 
to provide a human presence to this important service. 


• Belinda Braunstein from the English Language Institute will discuss 
resources to improve English. 


• An international student handbook is being developed as a reference 
resource.   


• A web-based version of the handbook (as well as all related pre-arrival 
materials) will be available on the OIA website as of August 1, 2010 so 
that all students have access to the information prior to arrival.   


• A small handbook will also be printed to be used as a guide for students 
throughout the year. 
 


Assessment Actions: 
• The revised international student orientation program will be assessed in 


2010-11 to determine if the changes to the program met both graduate 
and undergraduate international students’ needs.   


 
 







HEALTH PROMOTION 
 


SLO: The Certified Peer Education (CPE) program will increase the 2009-10 UC Merced 
peer educators’ knowledge and skills in the following areas:  strategies for changing 
high-risk behaviors, listening, responding and referring, intervening, developing 
inclusive peer education efforts, programming and presenting, taking care of oneself, 
and ensuring group development and success.  
 
Results & Conclusions:  


• The pre-test/post-test provided with the certified training was administered to 
18 of the 19 peer educators.  Results indicated that the majority of peer 
educators reported an increase in competence level for all but six of the 26 
measured areas of competency.    


 
Co-Curricular Actions: 


• The section on inclusive programming scored the lowest level of increase 
from the pre-test to the post-test, suggesting that the coordinator rethink 
the training to better meet the needs of the peer educators. 


• Additionally, students with a high level of confidence or competence in 
their skills in one area may not pay as much attention to that training, so 
the coordinator will include the more experienced peer educators in the 
presentation during the training in fall 2010.  Believing that teaching is 
the best way to learn, the intention is for experienced students in the 
role of teacher will be inspired to learn the material more deeply.  
 


Assessment Actions: 
• The coordinator noted that the survey relied on confidential self-reported 


data immediately following the training sessions.  To increase confidence 
in the results, next year the coordinator plans to administer the survey 
confidentially, and to conduct a follow up assessment toward the end of 
the first semester, after the students have been presenting to real groups 
for several weeks.   


 
 







DINING SERVICES   
 
PO: To develop a sustainability marketing plan aimed at increasing the social awareness 
around sustainability, what it means and how students can contribute.   
 


Results and Conclusions:  
• The Dining Services staff was aiming for a 0.5% reduction in trash, which was 


not realized.  However, they did identify a demand for reusable containers and 
have established a “Green To Go” program where students can pay more for a 
more environmental-friendly take out container.  


• While the Dining Services team did discover that there is a demand for 
reusable containers and that students are willing to pay more for a “green” TO 
GO container, they are not sure what motivated the students to choose the 
more sustainable option. They want to learn more about the students’ 
commitments to sustainability and how they can help the students change to 
“greener” behaviors.   


 
Co-Curricular Actions: 


• They are working in collaboration with the residence life team to create 
good habits among the first year residents to eat dinner IN the dining 
center, instead of choosing the “dine out” option.  They will launch a 
rewards program for those who eat dinner on campus and will reward 
the RAs who actively support the Dinner in the DC initiative.   


• They are designing a more focused campaign to educate the customers in 
the Dining Center and encourage the campus community to “eat in” to 
promote sustainability.   
 


Assessment Actions: 
• The impact of the “eat in” campaign will be measured using the 2010-11 


Housing and Residence Life annual student survey to determine the 
extent of the students’ commitment to sustainability and their 
motivation for participating in “greener” activities.     


 
 
 
 
 








 


 


         
 


 
STUDENT AFFAIRS LEADERSHIP RETREAT 


SUMMER 2010 
AGENDA 


 
Thursday, May 20th 
 
8:30-9:00 Continental Breakfast 
 
9:00-9:15 Welcome, Introductions and Review of Goals/Ground Rules for the 


Retreat, Jane 
 
9:15-10:00  Closure on 2009-10; Looking Forward to 2010-11, Wellness Group 
 
10:00-12:00 Divisional Learning Outcomes/Strategic Plan:  Review Learning 


Outcomes; Update Strategic Plan, Charles and Jane 
 
12:00-1:00 Lunch 
 
1:00-1:45 Closure on 2009-10; Looking Forward to 2010-11, Enrollment 


Management Group 
 
1:45-2:30     Discussion of Wellness, Fuji  
 
2:30-4:30 Assessment: Next steps, Emily 
 
4:30- 4:45 Looking forward to tomorrow  
 
Friday, June 19, 2009 
 
8:30-9:00 Continental Breakfast 
 
9:00-9:45 Closure on 2009; Looking forward to 2010-11, Campus Life Group 
 
9:45-11:30 Bringing it all together:  Strategic Planning, Assessment and our 
plans for 2010-11 
 
11:30-1:00 Lunch with Provost Keith Alley (confirmed) and incoming Senate 


Chair Evan Heit (not yet confirmed) – includes time for Q&A from 
group 


 








         
 
 
 


SCHEDULE OF ASSESSMENT DEADLINES FOR  
THE DIVISION OF STUDENT AFFAIRS 


 
Listed below are important dates and deadlines that were passed out at the 
Student Affairs Leadership Retreat in May 2010. 
_____________________________________________________________ 
 
Student Affairs year End Reports and 
Assessment Templates Due:     June 18th 
 
SA Reports on Assessment and progress on  
Program Reviews due to WASC Steering Committee: July 16th 
 
Three more units start Program Review:   Summer 2010 
 
2010-11 Departmental Assessment Plans 
due to Emily:       August 13th   


 


Move in – Freshmen:      August 20th 
 
Classes start:       August 24th 
 
Welcome Weeks:       August 24-Sept. 6 
 
Finalized 2010-11 Departmental Assessment 
Plans due to Jane:       September 7th 
 
Family Weekend:       October 2-3rd 
 
Preview Day:       October 16th 
 
Fall: WASC EER report finalized; due:    December 1st 
 
WASC Team visits UC Merced     March 8-10, 2011 
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U N I V E R S I T Y  O F  C A L I F O R N I A ,  M E R C E D  
DIVISION OF STUDENT AFFAIRS 


Strategic Plan 2007-2012 
 


INTRODUCTION  
 
The Division of Student of Affairs embarked on the development of a 5-year strategic plan in July of 
2006.  It was drafted to guide the continued development of the programs and services provided by the 
division and its departments in support of the University’s vision and mission. 
 
The development of the plan occurred through a series of planning retreats.  During these retreats and 
subcommittee meetings the team: 
 


• revised the Student Affairs Mission Statement; 
• developed the Vision Statement and Guiding Principles; 
• assessed the strengths, weaknesses, opportunities and challenges for the division; and 
• assessed the primary needs of the stakeholders: undergraduate and graduate students, alumni, 


families, faculty and staff, the UC Office of the President, prospective students, donors, 
community members, K-12 educators and government officials. 


 
This plan was a collaborative effort by the leadership of the Student Affairs division.  
 


MISSION STATEMENT  
 
Student Affairs recruits and develops dedicated students and staff who are committed to lifelong learning. 
In keeping with the University’s Principles of Community, we cultivate a campus environment 
characterized by respect for human dignity and diversity. Toward these aims, Student Affairs promotes an 
enriched learning environment, often collaborating with faculty and units campus wide, to provide 
students with opportunities to realize their intellectual, physical, social and emotional potential. 
 


VISION STATEMENT 
 
The Division of Student Affairs strives to become a leading model of innovative approaches for student-
centered initiatives as we deliberately grow to meet the expanding needs of our richly diverse students, 
alumni, and greater community. 
 


GUIDING PRINCIPLES 
 
The Division of Student Affairs staff members are engaged in work characterized by: 
 


• Student-centered focus 
• Cultural sensitivity and acceptance of difference 
• Collaborative partnerships 
• Creativity and innovation with intentional strategies for change 
• Inclusive, non-hierarchical communication 
• Purposeful risk taking 
• Celebration and recognition 
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STRATEGIC IMPERATIVES WITH INITIATIVES 
 
The Student Affairs Division is committed to five strategic imperatives that will guide the development of 
its programs and services.  Specific initiatives that support each of the imperatives will be implemented 
during the period of this strategic plan.  Student Affairs staff serve as oversight coordinates for the 
imperative and initiative to monitor the Division’s collective efforts. 


_____________________________________________ 
 
Imperative 1: Promote student learning and success through collaborative partnerships on and off 
campus. 
 
Coordinators:  Elizabeth Boretz, Lisa Perry and Leslie Santos 
 
 Initiative Goal for 2007-2008 Responsible Unit 
1.1 Develop services and support systems to 


meet the special needs of graduate 
students. 


Each Student Affairs 
department will submit a 
plan to the Vice 
Chancellor of Student 
Affairs for meeting the 
unique needs of graduate 
students. 


 
Create and market 
programs specifically 
targeted toward the needs 
and availability of 
graduate students. 


 
Offer career development 
workshops. 


Vice Chancellor –  Student 
Affairs 


 
Recreation & Athletics 


 
Career Services 


1.2 Develop a comprehensive first year 
experience program. 


The Student Advising and 
Learning Center (Student 
Advising & Learning) will 
work collaboratively with 
faculty to establish a 
Freshman Year 
Experience course. 


 
Develop a peer advising 
program for tutoring and 
learning assistance in the 
first year experience 
residence halls. 


 
Implement a pilot FYE 
program that supports 
students’ successful 
transition to university 
life. 


Student Advising & 
Learning 


 
Student Advising & 
Learning 


 
Housing & Residence Life 
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1.3 Develop a sophomore success program. Form a collaborative work 


group that includes 
faculty, Office of Student 
Life, and Career Services 
to create a proposal for a 
comprehensive sophomore 
success program. 


Student Advising & 
Learning 


1.4 Expand student-centered learning 
opportunities in partnership with the 
Schools and within Student Affairs. 


Implement two theme 
learning communities 
founded on scholarship, 
leadership, and service and 
begin dialogues with 
faculty and the Schools on 
future programs. 


 
Form a work group that 
will include faculty to 
establish a university 
lecture series and a 
performing arts series. 


Housing & Residence Life 
 


Office of Student Life 
 


 


1.5 Expand opportunities and access for 
students to be engaged in the surrounding 
area to enhance student understanding of 
civic responsibility. 


Build permanent 
relationships with national 
volunteer organizations 
and non-profit 
organizations as a support 
effort for annually 
“signature” events. 


 
Develop an on-line 
database and resource list 
for civic engagement and 
community involvement 
opportunities. 


 
Develop a campus-wide 
framework for civic 
engagement through the 
Community Outreach 
Forum. 


 
Involve students in the 
community’s Alcohol and 
Other Drugs workgroup. 


Office of Student Life 
 


Office of Student Life 
 


Center for Educational 
Partnership 


 
Health Services 
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Imperative 2:  Champion the diverse community of the campus and region through innovative 
outreach, awareness programs and advocacy. 
 
Coordinators:  Le’Trice Curl and Encarnacion Ruiz 
 


 Initiative Goal for 2007-2008 Responsible Unit 
2.1  Develop a comprehensive Enrollment 


Management Plan and strategies for the 
recruitment, yield, and retention of 
students. 


Establish a multi-
departmental work group to 
prepare the plan that 
includes time lines and 
evaluation strategies. 


 
Develop stronger relations 
with student development 
programs at high schools 
and community colleges. 


 
Create a greater awareness 
and interest in the research 
conducted by faculty and 
the opportunities for 
students. 


 
Create publications that are 
welcoming to various 
cultural groups. 


 
Develop a comprehensive 
anti-melt campaign. 


AVC - Enrollment Services 
 


Admissions 
 


Admissions 
 


Admissions 
 


Students First Center 


2.2 Create a comprehensive intercultural 
initiative to expand and coordinate 
diversity efforts (awareness, support, 
and advocacy) into a coherent plan and 
program. 


Establish a multi-
departmental work group to 
prepare the proposal for the 
establishment of an 
Intercultural Center. 


 
Compile from each Student 
Affairs department 
programs and services 
designed to meet the needs 
of our diverse population as 
it relates to ethnicity, race, 
gender, sexual orientation, 
religion, ability, and 
socioeconomic status. 


 
Establish a Campus Access 
Committee to facilitate 
discussions on accessibility 
across the university. 


AVC – Student Affairs 
 


Office of Student Life 
 


Disability Services 
 
 







   


6/2/2009  p. 6 


 
2.3  Develop programs to meet the needs of 


returning adult students, transfer 
students, and veterans. 


Create a workshop for 
transfer students on money 
management. 


Financial Aid & 
Scholarship 


2.4 Connect more closely Student Affairs 
initiatives with the work of the Center 
for Educational Partnerships and the 
Great Valley Center to support efforts 
to increase education attainment in the 
Central Valley. 


Establish a work group to 
identify opportunities, 
develop strategies, 
timelines and priorities for 
Student Affairs units to 
support the outreach efforts 
of the Center for 
Educational Partnerships. 


Vice Chancellor –  Student 
Affairs 
 


2.5  Investigate the establishment of an 
Educational Opportunity Program and 
other services to support the needs of 
first generation students. 


Establish a work group to 
prepare a proposal for an 
Educational Opportunity 
Program.    


Admissions & AVC -
Enrollment Services 
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Imperative 3:  Advance technological, physical and human resources to create an optimal living and 
learning environment that attracts future students, and promotes persistence and engagement of 
students, faculty and staff. 
 
Coordinators:  Kevin Browne, Steve Noret and Annette Garcia 
 


 Initiative Goal for 2007-2008 Responsible Unit 
3.1  Build a student union with essential 


services. 
In consultation with 
ASUCM, establish a multi-
departmental work group to 
prepare a proposal for 
funding, design, and 
building of a Student 
Union.  


Vice Chancellor - Student 
Affairs 


3.2 Increase grants, donations and other 
resources to further Student Affairs 
initiatives. 


In collaboration with 
University Relations, 
identify external funding 
opportunities, create a 
comprehensive list of 
Student Affairs projects, 
and develop plans to pursue 
funding. 


AVC – Student Affairs 


3.3 Create master plans for Student Affairs 
space. 


In partnership with Physical 
Planning, Design and 
Construction, create a 
master plan for Housing and 
Residence Life, dining, and 
Recreation as the campus 
grows. 


 
Develop interim plan to 
house tutoring services. 


 
Complete the “welcome 
center” in the Student First 
Lobby. 
 


Housing & Residence Life, 
Dining, & 
Recreation & Athletics 


 
Student Advising & 
Learning 


 
Students First Center 


3.4 Implement programs to support current 
and future Student Affairs staff with 
comprehensive training, on-going 
professional development, and 
recognition. 


Create opportunities for on-
going training and support 
to staff on business 
practices. 


 
Conduct new student affairs 
staff orientation. 


 
Implement a staff 
recognition program. 


 
Host Student Employment 
Appreciation Event to 
honor their contributions. 


MSO 
 


MSO 
 


Student Affairs Division 
(Leslie Santos; inaugural 
chair) 


 
Career Services 
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3.5 Build an information technology 


infrastructure of staff and resources to 
improve communication, effectiveness, 
and efficiencies to support student 
needs and Student Affairs staff. 


Conduct an audit of each 
Student Affairs 
department’s technology 
needs for the coming five 
years and create a proposal 
to meet those needs. 


 
Improve the website use for 
visitors, prospective 
students, applicants, and 
admits– include use of 
videos and social 
networking sites. 


 
Add Open Communication 
to Medical Management 
System to allow students to 
make own appointments 
and secure medical 
communication. 


 
Work with IT to enhance 
portal initiatives for all 
units in Student Affairs. 


 
Create a scholarship list-
serve. 


 
Create an on-line newsletter 
on upcoming promotions, 
new items, and sponsored 
programs. 


 
Develop on-line training for 
financial aid and 
scholarships. 


 
Develop a website to allow 
students to initiate service 
and accommodation 
requests and to provide case 
management tracking. 
 


AVC - Enrollment Services 
& 
Registrar 


 
Admissions & 
Students First Center 


 
Health Services 


 
AVC – Student Services & 
AVC – Enrollment 
Services 


 
Financial Aid & 
Scholarships 


 
Financial Aid & 
Scholarships 


 
Disability Services 
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Imperative 4 - Create an environment that fosters student development theory to practice. 
 
Coordinators:  Charles Nies and Kelly Patterson 
 


 Initiative Goal for 2007-2008 Responsible Unit 
4.1 Implement a sequential professional 


development/life skills program for 
student employees. 


In collaboration with Career 
Services, create a 
professional development 
program that will focus on 
life skills and 
professionalism/work 
values enhancement that 
will be a model for other 
Student Affairs 
departments. 


Dining 
 


4.2 Create involvement opportunities and 
targeted workshops for students to 
further develop leadership and life 
skills. 


Train students in ASUCM 
and recognized student 
organizations on 
fundamental business 
practices. 


 
Present workshops on 
translating student 
experience to internship and 
employment opportunities. 


 
Disorientation for Seniors: 
training workshops for life 
after graduation. 


 
Create a student window 
display contest to involve 
students in marketing 
strategies, customer 
research, and design 
creation. 


 
Involve students as 
members of a Bookstore 
Advisory Board to 
introduce them to the retail 
industry. 


 
Develop independent study 
and internship credit 
opportunities through 
faculty sponsored credit-
bearing experiences. 


MSO 
 


Career Services 
 


Career Services 
Financial Aid 


 
Bookstore 


 
Bookstore 


 
Career Services 
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4.3 Develop a process to officially record, 


track, and recognize students’ co-
curricular experiences. 


In collaboration with the 
Registrar’s Office, research 
co-curricular transcript 
programs and prepare a 
proposal for 
implementation of the 
program. 


Office of Student Life 


4.4 Incorporate student development theory 
into all written policies and procedures. 


Review the Student code of 
Conduct/Student Handbook 
to ensure clarity and 
consistency in practice and 
congruency with current 
student development 
theory. 


 
Review documents to focus 
on independent living 
philosophy and create 
practices and delivery 
services to reflect that 
philosophy. 


Office of Student Life 
 


Disability Services 


4.5 Develop and implement or expand peer 
leadership programs in each of the 
Student Affairs departments. 


Submit a proposal for a 
comprehensive center to 
coordinate and plan annual 
leadership development 
initiatives. 


Office of Student Life 
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Imperative 5:  Support university-wide efforts that sustain an environment characterized by physical 
and emotional wellness on the part of students, faculty and staff. 
 
Coordinators:  David Dunham, Debra Kotler and Greg Spurgeon 
 


 Initiative Goal for 2007-2008 Responsible Unit 
5.1 Develop and expand wellness programs 


so that this truly becomes a hallmark of 
the campus as we strive to create a 
healthy campus culture. 


Formulate a Wellness 
Steering Group: select 
staff, faculty & student 
members, kick-off 
planning, select objectives 
and develop a 
comprehensive plan. 


 
Develop and implement a 
peer health education group 
and Social Norming 
Campaign. 


 
Expand resources for 
students on healthy meal 
options and nutrition 
information. 


 
Develop and implement 
faculty training on 
responding to students in 
crisis. 


 
Diversify themes of 
workshop series and to 
promote message of the 
holistic nature of academic 
success. 


Health Services 
 


Health Services 
 


Dining Services 
 


Counseling Services 
 


Student Advising & 
Learning 


5.2 Expand recreation programs, develop 
athletic programs, and expand venues. 


Develop Recreation 
Advisory Board with 
responsibility to oversee 
expansion of recreation 
programs, athletes, venues 
and fundraising.  


 
Develop fitness program to 
include non-credit classes. 


Recreation & Athletics 
 


Recreation & Athletics 


5.3 Develop case management system to 
monitor and support at-risk students. 


Develop a system of early 
notification by departments 
for students who are at risk. 


 
Evaluate the role of the 
Student Response Team in 
light of the UC Mental 
Health Report. 


Counseling Services 
 


Special Assistant to the 
Vice Chancellor 
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STRATEGIC PLAN IMPLEMENTATION 
   
To ensure imperatives and initiatives of the Student Affairs Strategic Plan are achieved in the five-year 
time frame, a team of coordinators has been established for each imperative.  These teams will meet 
periodically to discuss the status of the initiatives that fall under their assigned imperative and to design 
strategies to monitor continued progress.  Each team will submit an annual report to the Vice Chancellor 
of Student Affairs regarding the status of each initiative.  The Vice Chancellor will share these reports 
with key stakeholders. 
 
Each Student Affairs director will prepare strategic plans for their areas during the 2007-2008 academic 
year.  These plans will be designed to support the division’s strategic plan with action steps that will 
guide their progress of their unit specific goals.  Each department will prepare reports on the progress of 
their strategic plans for the Vice Chancellor on an annual basis. 
 
During the 2011-2012 academic year, the process will begin again to create a new strategic plan.  At the 
conclusion of that academic year, a final report on the results of the imperatives and initiative undertaken 
in the 2007-2012 plan will be prepared for the Chancellor and leadership of UC Merced.   
 
 








U C  M e r c e d  
D i v i s i o n  o f  S t u d e n t  A f f a i r s  
S t r a t e g i c  P l a n    2 0 0 7 - 2 0 1 2     S U M M E R  2 0 1 0  U P D A T E  
 
I M P E R A T I V E  O N E :  Promote student learning and success through collaborative partnerships on and off campus 
 


N o  I n i t i a t i v e   G o a l  D e p t .  C o m p l e t e d / S t a t u s  
1.1A Develop services and support 


systems to meet the special needs 
of graduate students. 


Each Student Affairs department 
will submit a plan to the Vice 
Chancellor of Student Affairs for 
meeting the unique needs of 
graduate students. 


Vice Chancellor 
–  Student 
Affairs 


RM hired; 
services 
provided but on-going priority 


1.1B  Create and market programs 
specifically targeted toward the 
needs and availability of graduate 
students. 


Recreation & 
Athletics 


Completed 


1.1C  Offer career development 
workshops. 


  Career                 On-going 
  Services 


1.2A Develop a comprehensive first year 
experience program. 


The Student Advising and Learning 
Center (Student Advising & 
Learning) will work collaboratively 
with faculty to establish a Freshman 
Year Experience course. 


Student 
Advising & 
Learning 


USTU 10 created 


1.2B  Develop a peer-advising program 
for tutoring and learning assistance 
in the first year experience 
residence halls. 


Student 
Advising & 
Learning 


Completed 


1.2C  Implement a pilot FYE program 
that supports students’ successful 
transition to university life. 


Housing &  
Residence Life           Completed 


1.3A Develop a sophomore success 
program. 


Form a collaborative work group 
that includes faculty, Office of 
Student Life, and Career Services 
to create a proposal for a 
comprehensive sophomore success 
program. 


Student 
Advising & 
Learning 


To be completed 


1.4A Expand student-centered learning 
opportunities in partnership with 
the Schools and within Student 


Implement two theme-learning 
communities founded on 
scholarship, leadership, and service 


Housing & 
Residence Life 


Completed 
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Affairs.  and begin dialogues with faculty 
and the Schools on future 
programs. 


1.4B  Form a work group that will 
include faculty to establish a 
university lecture series and a 
performing arts series. 


AVC Student 
Affairs 


 


1.5A Expand opportunities and access 
for students to be engaged in the 
surrounding area to enhance student 
understanding of civic 
responsibility. 


Build permanent relationships with 
national volunteer organizations 
and non-profit organizations as a 
support effort for annually 
“signature” events. 


Office of 
Student Life 


Completed, but on-going 


1.5B  Develop an on-line database and 
resource list for civic engagement 
and community involvement 
opportunities. 


Office of 
Student Life 


Partly completed, resources need to be on-line 


1.5C  Develop a campus-wide framework 
for civic engagement through the 
Community Outreach Forum. 


Center for 
Educational 
Partnership 


 


1.5D  Involve students in the 
community’s Alcohol and Other 
Drugs workgroup. 


Health Services     AOD no longer  
functioning 


1.6  Build upon successful FYE pilot to 
a more comprehensive FYE 
program through partnerships with 
units outside Student Affairs 


VCSA, Housing 
& Res Life 


 


1.7  Refocus the Academic Excellence 
Program and evaluate its potential 
expansion 


Housing & Res 
Life 


 


1.8  Working with student groups, 
create a window display contest. 


Campus Store  


1.9  In collaboration with Academic 
Advisors, develop a course 
articulation database to facilitate 
study abroad 


International 
Affairs 


 


1.10  Launch the Create Research 
Exhibition 


Graduate 
Student Services 


 


1.11  Develop a preparation program to 
better prepare students for career 


Career Services 
Center 
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fairs 
1.12  Create functioning Enrollment 


Management Committee 
AVC for EM 
 


 


1.13  Develop program for at-risk student 
populations 


SALC and AVC 
for H&W 


 


1.14  Collaborate with ASUCM to put on 
a leadership conference for high 
school students 


AVC for SA  
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IMPERATIVE TWO:  Champion the diverse community of the campus and region through innovative outreach, awareness programs 
and advocacy. 


No Initiative  Goal  Department Completed/Status 
2.1A Develop a comprehensive 


Enrollment Management Plan and 
strategies for the recruitment, yield, 
and retention of students. 


Establish a multi-departmental 
work group to prepare the plan that 
includes time lines and evaluation 
strategies.  


AVC - 
Enrollment 
Services 


Completed 


2.1B  Develop stronger relations with 
student development programs at 
high schools and community 
colleges. 


Admissions, 
CEP, RAD 


On-going 


2.1C  Create a greater awareness and 
interest in the research conducted 
by faculty and the opportunities for 
students. 


Admissions, 
VCR 


On-going 


2.1D  Create publications that are 
welcoming and accessible to 
various cultural groups. 


Admissions. 
Disability 
Services 


On-going 


2.1E  Develop a comprehensive anti-melt 
campaign.  


Students First 
Center 


Completed 


2.2A Create a comprehensive 
intercultural initiative to expand 
and coordinate diversity efforts 
(awareness, support, and advocacy) 
into a coherent plan and program. 


Establish a multi-departmental 
work group to prepare the proposal 
for the establishment of an 
Intercultural Center. 


AVC Student 
Affairs 


In progress; funding and space challenges 


2.2B  Compile from each Student Affairs 
department programs and services 
designed to meet the needs of our 
diverse population as it relates to 
ethnicity, race, gender, sexual 
orientation, religion, ability, and 
socioeconomic status. 


Office of 
Student Life 


???? 


2.2C  Establish a Campus Access 
Committee to facilitate discussions 
on accessibility across the 
university.  


Disability 
Services 


In Progress 
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2.3A Develop programs to meet the 
needs of returning adult students, 
transfer students, and veterans. 


Create a workshop for transfer 
students on money management. 


Financial Aid & 
Scholarship 


Completed 


2.4A Connect more closely Student 
Affairs initiatives with the work of 
the Center for Educational 
Partnerships and the Great Valley 
Center to support efforts to increase 
education attainment in the Central 
Valley. 


Establish a work group to identify 
opportunities, develop strategies, 
timelines and priorities for Student 
Affairs units to support the outreach 
efforts of the Center for 
Educational Partnerships. 


Vice Chancellor 
–  Student 
Affairs 


On-going 


2.5A Investigate the establishment of an 
Educational Opportunity Program 
and other services to support the 
needs of first generation students. 


Establish a work group to prepare a 
proposal for an Educational 
Opportunity Program.   


Admissions & 
AVC –
Enrollment 
Services 


Completed 


2.6  Conduct research into which 
students and student groups are 
melting 


SFC and IPA  


2.7  Discuss appropriate resources to 
assist transfer students and veterans 


SALC, AVC 
H&W, 
Registrar's 
Office 


 


2.8  Further develop, depending upon 
resources, EOP services for transfer 
students 


???  


2.9  Parent Empowerment Conference CEP 
 


 


2.10  Workshop Series for International 
Students 


International 
Affairs  


 


2.11  Develop a transition services 
outreach program 


Disability  
Services 
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 IMPERATIVE THREE:  Support university-wide efforts that sustain an environment characterized by physical and emotional wellness 


on the part of students. 
No Initiative  Goal  Department Completed/Status 
3.1A Build a student union with essential 


services.  
In consultation with ASUCM, 
establish a multi-departmental work 
group to prepare a proposal for 
funding, design, and building of a 
Student Union. 


Vice Chancellor 
- Student Affairs 


SU report submitted; working to pursue an  
alternative strategy  


3.2A Increase grants, donations and other 
resources to further Student Affairs 
initiatives. 


In collaboration with University 
Advancement, each Student Affairs 
department will identify external 
funding opportunities to create a 
relevant list and plans to pursue 
them.     


AVC Student 
Affairs 


On-going 


3.3A Create master plans for Student 
Affairs space.  


In partnership with Physical 
Planning, Design and Construction, 
create a master plan for Housing 
and Residence Life, dining, and 
Recreation as the campus grows. 


Housing & 
Residence Life, 
Dining, & 
Recreation & 
Athletics 


To be completed? 


3.3B  Develop interim plan to house 
tutoring services. 


Student 
Advising & 
Learning 


In progress 


3.3C  Complete the “welcome center” in 
the Student First Lobby. 


Students First 
Center 


Completed by creation of the Visitor Center 


3.4A Implement programs to support 
current and future Student Affairs 
staff with comprehensive training, 
on-going professional development, 
and recognition. 


Create opportunities for on-going 
training and support to staff on 
business practices. 


MSO Completed for administrative staff 


3.4B  Conduct new student affairs staff 
orientation. 


MSO Completed 


3.4C  Implement a staff recognition 
program. 


Student Affairs 
Division (Leslie 
Santos; 
inaugural chair) 


Completed 
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3.4D  Host Student Employment 


Appreciation Event to honor their 
contributions. 


Career Services Completed 


3.5A Build an information technology 
infrastructure of staff and resources 
to improve communication, 
effectiveness, and efficiencies to 
support student needs and Student 
Affairs staff. 


Conduct an audit of each Student 
Affairs department’s technology 
needs for the coming five years and 
create a proposal to meet those 
needs. 


AVC - 
Enrollment 
Services & 
Registrar 


To be completed; consultant to be hired? 


3.5B  Improve the website use for 
visitors, prospective students, 
applicants, and admits– include use 
of videos and social networking 
sites. 


Admissions & 
Students First 
Center 


Admissions website improved, but other websites 
need to be updated 


3.5C  Add Open Communication to 
Medical Management System to 
allow students to make own 
appointments and secure medical 
communication. 


Health Services In Progress 


3.5D  Work with IT to enhance portal 
initiatives for all units in Student 
Affairs. 


AVC – Student 
Affairs & AVC 
– Enrollment 
Services 


Completed and 0n-going 


3.5E  Create a scholarship list-serve. Financial Aid & 
Scholarships 


Completed 


3.5F  Create an on-line newsletter on 
upcoming promotions, new items, 
and sponsored programs. 


Bookstore Completed 


3.5G  Develop on-line training for 
financial aid and scholarships. 


Financial Aid & 
Scholarships 


Completed 


3.5H  Develop a website to allow students 
to initiate service and 
accommodation requests and to 
provide case management tracking. 


Disability 
Services 


In Progress 


3.6 
 


 Implement “Event Express” the 
ability to book rooms for events via 
the web 


Registrar's 
Office 
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3.7  Complete the development of a 
formal training program including a 
comprehensive training manual for 
SFC staff 


SFC  


3.8  Create a stronger web presence CAPS  
     
3.9  Work with University Relations to 


successfully solicit lead gifts for 
scholarship campaign 


Financial Aid  


3.10  Develop an on-line tool for 
communicating transfer credit 
decisions to students and advisors 


Admissions  


3.11  Increase staff to support services 
and help the Division meet and/or 
maintain the identified initiatives 
and goals 


VCSA, AVCs  


3.12  Consider reviving the Student 
Affairs Fellows model 


SA Leadership 
Team 
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 IMPERATIVE FOUR: Create an environment that fosters student development theory to practice 
No Initiative  Goal  Department Completed/Status 
4.1A Implement a sequential professional 


development/life skills program for 
student employees. 


In collaboration with Career 
Services, create a professional 
development program that will 
focus on life skills and 
professionalism/work values 
enhancement that will be a model 
for other Student Affairs 
departments. 


Dining Services Completed and on-going 


4.2A Create involvement opportunities 
and targeted workshops for students 
to further develop leadership and 
life skills. 


Train students in ASUCM and 
recognized student organizations on 
fundamental business practices. 


MSO Completed 


4.2B  Present workshops on translating 
student experience to internship and 
employment opportunities. 


Career Services Completed and on-going 


4.2C  Senior Weeks:  training workshops 
for life after graduation. 


Financial Aid & 
Career Services 


Completed and on-going 


4.2D  Create a student window display 
contest to involve students in 
marketing strategies, customer 
research, and design creation. 


Bookstore In progress 


4.2E  Involve students as members of a 
Bookstore Advisory Board to 
introduce them to the retail 
industry. 


Bookstore Starts fall 2010 


4.2F  Develop independent study and 
internship credit opportunities 
through faculty sponsored credit-
bearing experiences. 


Career Services Completed in SSHA 


4.3A Develop a process to officially 
record, track, and recognize 
students’ co-curricular experiences. 


In collaboration with the 
Registrar’s Office, research co-
curricular transcript programs and 
prepare a proposal for 
implementation of the program. 


Office of 
Student Life 


In progress 







  p.  10 


 
4.4A Incorporate student development 


theory into all written policies and 
procedures. 


Review the Student code of 
Conduct/Student Handbook to 
ensure clarity and consistency in 
practice and congruency with 
current student development theory. 


Office of 
Student Life 


On hold 


4.4B  Review documents to focus on 
independent living philosophy and 
create practices and delivery 
services to reflect that philosophy.
  


Disability 
Services 


Completed 


4.5A Develop and implement or expand 
peer leadership programs in each of 
the Student Affairs departments. 


Submit a proposal for a 
comprehensive center to coordinate 
and plan annual leadership 
development initiatives. 


Office of 
Student Life 


Completed 


4.6  Formal “On Course” training for 
staff, student leaders, TAs by On 
Course facilitator 


SALC  


4.7  Coordination of campus groups 
who want to work in the 
community 


Career Services 
Center, OSL 


 


4.8  Work with RAD athletes so that 
they can present their athletic 
experiences on their resumes 


Career Services 
Center, RAD 


 


4.9  Pilot professional development 
program on Student Affairs for 
SAO IIIs and above 


VCSA, AVCs 
and Prof Dev 
Committee 
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 IMPERATIVE FIVE:  Support university-wide efforts that sustain an environment characterized by physical and emotional wellness on 


the part of students. 
No Initiative  Goal  Department Completed/Status 
5.1A Develop and expand wellness 


programs so that this truly becomes 
a hallmark of the campus as we 
strive to create a healthy campus 
culture. 


Formulate a Wellness Steering 
Group: select staff, faculty & 
student members, kick-off 
planning, select objectives and 
develop a comprehensive plan. 


Wellness Team In progress 


5.1B  Develop and implement a peer 
health education group. 


Health 
Promotion 


On-going 


5.1C  Expand resources for students on 
healthy meal options and nutrition 
information. 


Dining Services, 
Health 
Promotion 


On-going 


5.1D  Develop and implement resources 
on responding to students in need. 


Counseling 
Services, SRT 


 


5.1E  Diversify themes of workshop 
series and to promote message of 
the holistic nature of academic 
success. 


Student 
Advising & 
Learning 


Completed 


5.2A Expand recreation programs, 
develop athletic programs, and 
expand venues. 


Develop Recreation Advisory 
Board with responsibility to 
oversee expansion of recreation 
programs, athletes, venues and 
fundraising.  


Recreation & 
Athletics 


Completed 


5.2B  Develop fitness program to include 
non-credit classes and personal 
training. 


Recreation & 
Athletics 


On-going 


5.3A Develop case management system 
to monitor and support at-risk 
students. 


Develop a system of early 
notification by departments for 
students who are at risk.   


Counseling 
Services 


Completed 


5.3B  Evaluate the role of the Student 
Response Team and continue 
educating the campus community 
in light of best practices. 


AVC Student 
Affairs  & SRT 


On-going 


     
5.4  Implement BASICS intervention 


program 
Health 
Promotion 
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5.5  Establish an end of the year Dining 
event for campus residents that 
becomes an annual tradition 


Dining Services  


5.6  Integrate programming themes to 
promote the message on wellness 


Wellness 
Steering Team 
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March 10, 2010 
 
 
To: WASC Assessment Committee 
 
From:  Maria Pallavicini, Dean, School of Natural Sciences   
 
Subject:  Dean’s Analysis of Faculty Assessment of Major Program Learning Objectives 
 
 
Assessment of the program learning objectives (PLOs) for five majors and one minor in the School of 
Natural Sciences was performed by faculty groups led by Faculty Accreditation Organizers (FAOs). Each 
of the programs evaluated PLO#1 and one program also evaluated PLO #2. 
 
In general the assessments were carefully developed and analyzed. The assessments in some programs 
(particularly earth systems science) need further development and refinement. In all programs, the faculty 
members indicated that they will modify the assessment process based on knowledge gained during this 
first round. 
 
The amount of time the faculty spent on the assessment process is large. While I have not obtained 
estimates of the numbers of hours devoted to this process, its very clear that that the assessment process is 
a large time commitment for the involved faculty members. 
 
The SNS has provided support for the assessment in multiple ways. The SNS has devoted a portion of Dr. 
Masa Watanabe’s time to the effort and re-directed the effort of Alice Moua, Administrative Analyst, to 
assist the faculty. Dr. Watanabe works with the faculty in data analysis and reports. He holds the title of 
Director of Student Success for SNS and has responsibility for assessment of student progress in lower 
division core courses.  The Provost has committed funds to support Dr. Watanabe in the future (63% 10-
11, and 100% permanent beyond 2011). It is essential that this commitment be honored. Furthermore, 
while the SNS has re-directed a portion of the efforts of Alice Moua to assist in this process, it is at the 
expense of her other responsibilities/activities. The SNS requests 25% of Alice Moua’s fte provision for 
assessment.  
 
The needs and resource implications for each of the individual programs are summarized in the attached 
table. My assessment of the likelihood that each need can be met with current resources or whether new 
resources are needed is also shown below. 
 
 







PLO Assessment Summary - March 1, 2010


Program Gap/Need
Faculty 


Recommendation
Dean’s Analysis Dean’s Recommendation Dean’s Priority


Continued CRTE 
interactions.
Collaborate with IPA to 
create dynamic database 
of support.
Coordinate data 
collection.


Uncertainty and perhaps 
unevenness in quality of lower 
division courses, which constrain 
meeting learning goals in upper 
division courses.


LPSOE would be 
valuable.


LPSOE much needed at 
this point


Include LPSOE in strategic hiring High


Critical thinking needs to be 
further developed


Adjust the curriculum Some ud classes may 
need to be smaller to 
allow more faculty 
interactions


Identify selected courses that would 
emphasize analysis and limit enrollments


Medium this year (plan 
for following academic 
year)


Assessment should have externally 
calibrated standards.


Purchase ACS exams. Standardized exams 
would be helpful.


School purchase exams. High


Students lack skills and in 
communication and scientific 
ethics


New course to be 
developed


Agree New course development and faculty teaching 
assignments. Instituted for next fall already


High


Earth Systems 
Science


Evolve the major Continued support of SNS 
and increased support 
from SSHA, SoE and 
eventually SoM


Increasing student 
enrollments will garner 
more resources. ESS 
faculty need to be 
aggressive about 
recruiting students to 
the major.


Continue to support ESS major and minor 
evolution. This program needs to recruit 
students to the major.


High (assuming student 
enrollments increase). 
Low to moderate if 
enrollments continue to 
be low.


Physics
Student weakness in 
thermodynamics


Implement a new 
thermodynamics course


Additional instructional 
support. 


Provide instructional support to enable course 
offering. Consider LPSOE within next three 
years.


Chemistry


High


Biology


Applied 
Mathematics


Continue to collect evidence. Evidence is key. Math 
has identified good 
strategies to address 
gap. School should/will 
support as feasible.


Continue support from school staff in data 
collection and analysis







PLO Assessment Summary - March 1, 2010


Program Gap/Need
Faculty 


Recommendation
Dean’s Analysis Dean’s Recommendation Dean’s Priority


More students want fieldwork 
courses.


Add additional fieldwork 
only courses


Would be desirable. Lecturer and staff management costs need to 
be assessed. This course will be taught by a 
new faculty recruitment in AY 09-10 and then 
ever other year thereafter.


Moderate (for the 
forthcoming year)


Math teaching prep not as 
extensive as it should be.


Math NSED course needs 
to be distinct from science 
fieldwork


Agree this is desirable 
if there are sufficient 
student enrollments for 
both.


Project feasibility of two separate courses 
based on student enrollments.. Design a 
model to increase capacity for student 
enrollment/course to justify staff/lecturer 
time.


Moderate


Lack of staff resources hampered 
data collection


More staff? Data collection should 
be included in lecturer 
and SMI staff 
workload. 


Include data collection in lecturer 
responsibilities. Include data analysis in SMI 
Project leader responsibilities. Need partial 
salary support for this effort from the Provost. 
Involve School Analyst and Director of 
Student Success in the analysis.       


High


NSED minor
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Chapter 1  Program Review Information 
 
1.1 UC Merced Graduate Program1 Reviews 
 
One of the mandates of the Graduate Research Council (GRC) of the Academic Senate is to 
conduct regular reviews of current graduate programs for their quality and appropriateness.  The 
purpose is to promote excellence in graduate education.  It is an opportunity of graduate 
programs to evaluate past achievements, current status, and plan for the future. 
 
Each graduate program is normally reviewed every five years. There is a 3-year period for self-
review and external review. Thus, the full cycle for program review is 8 years. The first review 
begins five years subsequent to CCGA program approval. Annual assessment and data collection 
is ongoing throughout the 8-year review cycle. A program may be reviewed more frequently by 
administrative request or where problems have arisen that require GRC’s consideration.  Where 
opportunity for improvement is identified, the review will give guidance to the program and to 
administrators about how such opportunities may be pursued.  Where programs are inadequate, 
the review will suggest concrete steps to rectify weaknesses and enable a return to an acceptable 
standard.  In some cases, GRC may recommend suspension of admission that could lead to the 
closure of the graduate program.  For those programs that are healthy, the review process will 
endorse the program’s operation and direction. 
 
The Program Review Committee (PRC), to be created, a standing committee of the GRC, 
conducts the Graduate Program Review.  The PRC consists of 3 to 5 Academic Senate members, 
one graduate student representative, and two ex-officio members.  The ex-officio members are 
the Graduate Dean and a Graduate Division or Academic Senate staff analyst. 
 
For each review, a review team is recruited that is composed of an ad hoc committee and at least 
one external reviewer.  The review team is selected from lists generated with input from the 
program chair and faculty, relevant deans, and PRC members.  The ad hoc committee is chaired 
by the PRC liaison (an active member of the PRC) and has two to four other UC Merced faculty 
members in aligned fields who are not members of the graduate program under review. External 
reviewers are selected from a list of prominent members of the appropriate fields who are outside 
UC Merced. (Normally there is one external reviewer, but in the case where conflicts of interest 
make it difficult to identify at least 3 UC Merced faculty members for the ad hoc review 
committee, more than one external reviewer may be included.)  
 
The graduate review process requires documentation and self-evaluation, including: 
 


 the program’s self-review; 


 confidential questionnaires completed by the graduate program’s faculty and students; 


 two day meeting by the review team with the faculty and students of the program; 


 reports from the review team; 


                                                 
1 In this document, the term graduate program is taken to also include graduate groups.   







 the program’s corrections of fact to the review team’s reports; 


 the PRC’s report and GRC’s letter of transmittal; 


 responses from the program and administrators to the PRC report; and  


 the PRC’s assessment of the responses from the program to the PRC report;  


 a recommendation to GRC for closure of the review or for further action.  


 a conclusion of the process with a vote by GRC. 


 
 
1.2 Guidelines for Evaluating and Prioritizing Graduate Programs 
 
Approved by Graduate Research Council on 5/20/09 
 
Rationale: At UC Merced, the development and evaluation of graduate academic programs is 
the responsibility of the faculty. In order to maintain the quality of graduate education, the 
faculty, through the GRC, bears a responsibility to engage in the process of renewal of academic 
programs.  The process of establishing, disestablishing, and regulating graduate programs is the 
ongoing responsibility of the Graduate Research Council.  The Graduate Research Council will 
use the following set of guidelines in evaluating graduate programs at UC Merced. 
 
Guidelines:  It is the GRC’s responsibility to evaluate the academic components of graduate 
programs and to identify those that define the distinctive character of UC Merced as a research 
university.  In collaboration with Administration, those that define the academic character of UC 
Merced should be supported and managed in such a manner as to optimize graduate education 
and research across the campus.   
 
Criteria to be considered in identifying and prioritizing graduate programs that contribute to the 
quality of the campus include: 
 


 the quality of curriculum, faculty and students; 


 the record of achievement of the program; 


 the place of the program in the field as a whole; 


 the anticipated future of the program and the discipline; 


 the contribution and centrality of the program to the missions and goals of the campus 
and the state; 


 the contribution of the program to other fields of study at UC Merced at the graduate and 
upper division undergraduate levels;  


 the FTE, financial and facilities resources required for developing or maintaining the 
strength of the program. 


 







As scholarship is dynamic, it is expected that the faculty will propose new graduate programs. 
The criteria for evaluating newly proposed programs differ from those used in evaluating 
existing programs, in that a new program would not have a record of accomplishment.   
 
Standards and Measures:  Academic Quality – The paramount criterion on which all academic 
programs are to be judged must be quality, which is the excellence of achievements. This 
includes quality of the faculty, entering students, graduates, and the overall quality of the 
academic experience, including learning and research as perceived by those associated with the 
program and by external evaluators.  The quality of graduate programs must be judged in a 
manner that is independent of the final degree objectives of the students.  In assessing the quality 
of graduate programs, the following will apply: 
 


1. Programs – Quality in a graduate program refers to the degree to which a program has: 
 a clear statement of its mission and goals; 
 a curriculum that is appropriate to the mission and reflects current thinking in the 


discipline or field; 
 consistently good teaching in courses;  
 good faculty mentoring of graduate students. 
 members contributing to the establishment and attainment of program goals; 
 appropriate, assessable and aligned statements of student learning goals and outcomes at the 


course and program levels; 
 engaged annually in assessment processes and used appropriate feedback and student 


learning results to inform programmatic practices. 
 


2. Faculty – Quality with regards to faculty refers to the degree to which students are: 
 actively engaged in significant research or other relevant creative endeavors; 
 making a contribution to their discipline or field; 
 good teachers; 
 good mentors for graduate students; 
 contributing to improving the program. 


 
3. Students – Quality with regard to students refers to the degree to which students;  


 are highly qualified for admission into a program 
 produce excellent research or creative works in projects, theses or dissertations, and, 


if relevant, publications; 
 successfully compete for placements after graduation (employment, admission to 


further graduate education, post-doctoral appointments); 
 successfully compete for campus, UC, national, and international scholarships, fellowships, 


and research funding; 
 are retained and able to complete their degree in accordance with expected timelines;  
 demonstrate achievements of learning outcomes at expected levels. 


 
4. The place of programs in the field as a whole – Assessing the place of a program in the 


field as a whole refers to internal and external recognition of: 
 outstanding faculty achievement in research; 







 effective teaching programs; 
 successful students; 
 public service relevant to disciplinary potential;  
 scholarship at the frontier of inquiry. 


 
5. The future of the program and discipline – Assessing the future of the program and the 


discipline refers to an assessment of the degree to which a program: 
 reflects academic vitality and is engaged with distinctive or emerging intellectual 


directions; 
 recognizes and adopts new trends in graduate education; 
 provides an education that will allow graduates to pursue current and future 


employment opportunities. 
 


6. The record of achievement of programs – The record of achievement of existing 
programs refers to the degree to which a program is successful in; 
 recruiting highly qualified students to the graduate program; 
 honoring the University’s goals of diversity in its student cohorts2; 
 retaining and supporting its graduate students; 
 providing the facilities necessary for student research; 
 facilitating/ensuring students’ completion of their degrees in a timely fashion; 
 placing its students in appropriate positions after graduation; 
 effectively using assessment processes to improve programmatic practices related to 


student attainment of education and outcomes. 
 
Priorities: These guidelines will be used by the GRC and the PRC and review teams in 
reviewing existing programs and by the GRC in establishing new programs.  The GRC will use 
these measures in recommendations of establishment, continuation, or disestablishment of 
individual programs. The degree to which programs demonstrate success in meeting these 
guidelines will be used to recommend resource allocations (e.g. faculty FTE, block grant funds, 
graduate student admission quotas) and to determine the viability of programs within the broad 
context of graduate education on the campus. 
 
Practicalities: UC Merced is a new and developing campus with multiple graduate programs in various 
stages of development. As such, it is expected that some review activities and/or criteria will be 
impossible to complete or unavoidably poorly developed when undergoing graduate program review.  In 
such cases, the limitations on the assessment possible should be stated succinctly.  For example, some 
statistical measures may simply have sample sizes that are too small to be interpreted confidently.  
  
The burden of program review may be large for small graduate programs, in which case existing 
methods of assessment should be used and independent metrics should be co-opted in the circumstances 
in which this makes sense.  Two examples are given in appendices B (which provides a generic template 
for assessment of scientific papers or presentations that can be applied across programs) and C (which 
suggests using external peer review as a component of program review).  
                                                 
2 University of California Diversity Statement, adopted by the Assembly of the Academic Senate 
May 10, 2006; endorsed by the President of the University of California June 20, 2006. 







Chapter 2  Guidelines for the Review Team 
 
 
2.1  Basis of the Review 
 
The review will be based on the guidelines established by GRC that are contained in the 
Guidelines for Evaluating and Prioritizing Graduate Programs in Section 1.2. 
 
 
2.2  Meetings 
 
The review team will meet with the program’s faculty  (including the Chair, graduate advisers, 
and the executive committee), graduate students, staff and relevant deans.  The PRC expects a 
minimum of 50-75% of the faculty and students to participate in the review meetings. 
 
 
2.3  Review Questions 
 
The review team may address any questions they deem appropriate.  The following questions are 
provided to the review team as a guide and to assist the program members in their preparation for 
the review. Of the suggested questions, certainly only those should be addressed that are relevant 
to the program.  
 
 
2.3.1 General 
 


1. What are the program’s educational goals and outcomes? What role is it expected to play 
on campus in terms of its educational offerings and research? How do the program’s 
goals and outcomes align with those of the University of California as whole? Is the 
program meeting its educational goals and outcomes, as well as the expectations of 
others? How do you know? 


 
2. Does the program fulfill its role in: 


(a) attracting students of promise? 
(b) recruiting and retaining faculty members of quality following its University and 


campus affirmative action plans? 
(c) justifying the instructional resources it requires? 
(d) flexibility in accommodating changes in the campus mission? 
 


3. How does the quality and productivity of the program compare with other programs in 
the same discipline? 


 
4. Using relative standards of comparison from the most outstanding programs in the 


discipline (indicate comparison within the University of California, nationally and 
internationally), how does the program compare in: 
(a)  breadth of faculty (collectively) and their professional reputations? 







(b) facilities, library holdings, and financial support for further development? 
(c) providing a learning environment conducive to excellence in research and 


scholarship? 
(d) the quality and number of students in view of the facilities for research, the size of the 


faculty, and career opportunities for graduates? 
(e) student demand (e.g. for graduate students, the ratio between applications and 


admission within the previous five years)? 
(f) placement of graduates in prestigious positions? 
(g) scientific fieldwork and publications 
(h) retention, completion and time to degree metrics. 
 


5. Are the national rankings of this program reflecting the state of the program?  
 
6. What special characteristics does the program possess in relation to other analogous 


programs within the University?  Does the program exploit opportunities for interaction 
with related programs on the campus or within the University?  What is the impact on 
other campus programs and within the University? 


 
7. Has the program changed or developed special emphases to incorporate new knowledge 


and skills to meet the changing needs of students and the University? 
 
8. What are the plans for future growth and investments? 
 
9. Is the program meeting the needs of the discipline?  Of the students? Of the state? Of 


society? 
 
10. What is needed to improve the program significantly? 
 
 


2.3.2 Faculty 
 


1. What is the state of faculty morale? 
 
2. Has the program motivated and enabled faculty members to use and develop new 


knowledge in the discipline? 
 
3. Are there sufficient faculty FTE to support the program? 
 
4. Is faculty participation adequate to support the objectives of the program? 
 
5. Do the faculty receive appropriate credit for participation in graduate education? 
 
6. Are there sufficient facilities in terms of infrastructure and laboratories? 
 







7. How are faculty involved in annual assessment of student learning, including review of 
student work and assessment results, and the identification and implementation of 
programmatic changes based on assessment results? 


 
 
2.3.3  Student Education 
 


1. What is the state of the student morale? 
 
2. With what other universities is the program competing in regards to graduate student 


recruitment? 
 
3. Has the program motivated students to participate fully in enquiry in the discipline? 
 
4. Are the students being mentored and advised in a manner that is appropriate for the 


discipline? 
 
5. Does the program ensure that consistent information is provided to students as well as 


advising on program requirements? 
 
6. What contributions do the programs students make to the decision-making, planning, and 


program organization? 
 
7.  Are the students involved in research projects, teamwork, scholarly meetings, national, and 


international activities? 
 


8. Are students knowledgeable about the program’s student learning expectations 
(outcomes), at both the course and program levels, and related assessments?  


 
9. Are the students demonstrating achievement of learning outcomes at expected levels? 


How do you know? If not, what plans exist to improve student achievement? How will 
the success of these plans be assessed? 


 
 


2.3.4  Course Curriculum 
 


1. Is there a vision/cohesiveness to the course offerings in the program? 
 
2. Are the core course curriculum, the number or types of courses/regularity of offerings 


and the number of electives appropriate for the discipline? 
 
3.  Is a multi-year assessment plan in place requiring annual assessment of student learning 


outcomes? Are annual assessments conducted, modifications implemented and complete 
reports filed as expected? Who receives these reports? Are they integrated into budgeting 
and planning processes? Are the reports reviewed by a knowledgeable person or 







committee that offers timely and constructive feedback that is used by the program as 
appropriate? 


 
4. In preparation for this review, have the faculty evaluated the multi-year assessment plan 


and the associated assessment results? How has this evaluation been used to revise the 
multi-year assessment plan?  


 
5. Does the curriculum prepare students for teaching responsibilities in ways that enable 


knowledgeable and productive support of student learning in relation to the educational 
goals and outcomes of the programs they support, and the campus as a whole?  


 
 
 


2.3.5  Student Financial Support 
 


1. Does the program provide sufficient financial support for its students? 
 
2. Is the number of multiyear fellowships adequate? 
 
3. Is the nonresident tuition support adequate for the number of international students in the 


program? 
 
4. Are there a sufficient number of research assistantships in the program? 
 
5. What is the role of TA teaching in the program?  What educational functions do teaching 


assistantships serve for the TAs?  Is there a TA training program?  Is there a sufficient 
number of TA positions available in the program?  How are the TA assignments for the 
graduate students in the program made? 


 
6. Are the students sufficiently informed of grant opportunities and facilities? 
 
 


2.3.6  Resources and Infrastructure 
 


1. Are sufficient resources being allocated by the University to the graduate program in 
order to allow it to meets it goals, such as financial resources, space, facilities and 
equipment? 


 
2. Is the program as productive as possible given the resources available to it? 
 
3. Are the number of faculty FTEs appropriate for the existing size of the program?  How 


many FTEs will be needed to realize future objectives? 
 
4. Is there sufficient administrative support? 
 
5. What is the state of graduate staff morale? 







 
6. Is there sufficient technical support? 
 
7. Is adequate infrastructure and financial support in place for annual assessment of student 


learning? 
 
8. Are the program’s plans for improvement, based on annual assessment, supported by the 


institution? 
 
 







Chapter 3  Program Review Stages 
 
 
 Stage I: Notification of Review 
 
In early fall semester of Year 1 of the Review, GRC will initiate the review of the graduate 
program.  Notification of pending review will be sent to the program the previous spring 
semester. 
 
The program chair is responsible for the review of the graduate program and will be considered 
by PRC as the main contact person for the review.  In order for the self-review document to be 
completed on schedule, PRC encourages the chair to establish an ad hoc committee of faculty 
and staff from the graduate program to assist in preparing the self-review document. 
 
It is emphasized that while staff could be responsible for gathering data for the review, it is the 
responsibility of the faculty to compose the Executive Summary for the self-review, which 
includes the Mission Statement and the Strategic Plan. 
 
 
 Stage II:  Orientation Meeting 
 
In fall semester of Year 1 of the Review, the PRC chair will host an orientation meeting with the 
chairs of the graduate programs to be reviewed.  The purpose of the meeting will be to answer 
questions regarding the self-review process and the self-review document. Once the meeting has 
been held, the graduate program chair should notify the program’s faculty and students of the 
review; explain the importance of participating in the preparation of the self-review document, 
the confidential questionnaires, and the review meetings and direct them to the Program Review 
Web page that describes the review process. 
 
 
 Stage III:  Self-Review Preparation 
 
The process for preparing the self-review includes three steps: 
 


1. Gathering and compilation of the data for the program review; 
2. Review by the faculty of the program’s bylaws, degree requirements, faculty 


membership, mentoring guidelines, student’s handbook, and the program’s website. 
3. Inclusion in the executive report of a revised multi-year assessment plan based on the self-


analysis. 
4. Review by the faculty of the program’s bylaws, degree requirements, faculty membership, 


mentoring guidelines, student handbook, and the program’s website. 
5. Preparation by the faculty of the executive summary, based on their analysis of the data 


collected. 
 
 
 Stage IV:  Review Team Nominations and Recruitment 







 
In fall or early winter of Year 1 of the Review, letters requesting nominations for the review 
team members will be e-mailed to the graduate program chairs and relevant deans (the chair and 
deans will submit separate lists).  The Review Team will consist of a three to five-member ad 
hoc committee and an external reviewer.  At least one member of the review team is 
knowledgeable about assessment.  Programs must not contact people they are nominating.  The 
nominations for the review team should consist of 
 


1. A list of five or more members of the campus faculty from outside the program to serve 
on the ad hoc committee. 


2. A list of three to five individuals who would be best suited to serve as the external 
reviewer in order to provide an independent assessment of the program.  The lists of 
names should be in ranked order and the following information provided for each 
nominee: 


 (a) Nominee’s address, phone number and email address, 
 (b) A brief statement detailing the important or unique qualifications of each nominee 


 regarding her/his potential service as a reviewer to the graduate program. 
 
The list should be prepared in accordance with the conflict of interest policy below.  It will be 
the responsibility of the program to notify the PRC of all conflicts of interest. Based on the 
information received, PRC could decide that the conflict of interest is minor and does not present 
a concern for the nominee’s service on the review team.  However, even in such a case, all 
parties will be informed of any associations that have been raised as potential concerns.  The 
request of nominations from the Deans includes instructions to supply their potential names to 
the program before submission to PRC so that the program can identify any conflicts of interest.  
The PRC will recruit the review team from a final list of nominees provided by the graduate 
program, the relevant deans and the PRC members, or add internal or external members as seen 
fit. 
 
Conflict of Interest Policy: The chair is expected to consult with the program’s faculty 
regarding the individuals to be nominated and ensure that there is not potential conflict of 
interest for any of the nominees, in accordance with the Conflict of Interest Policy below. 
 
In the case of a perceived conflict of interest, nominees may still be submitted along with an 
explanation of the potential conflict.  The PRC will review the information and make a 
determination whether a meaningful conflict of interest exists. 
 
Ad Hoc Committee:   
 
Internal Reviewers:  Nominees should be faculty members on the UC Merced campus with 
expertise appropriate for assessing the program being reviewed, but who are not members of the 
graduate program under review.  To avoid a potential conflict of interest, ad hoc committee 
members should not have been involved in teaching or advising in the program being reviewed.  
If potential ad hoc committee members have collaborated in research with any faculty in the 
program within the past five years, are currently listed as a co-PI on a proposed grant, or co-
instructor on a proposed course, the PRC will review the nomination for conflict of interest. 







 
External Reviewer:  Nominees may be from any college or university outside UC Merced.  To 
avoid a conflict of interest, the individuals nominated as external reviewers cannot have been 
involved in an active collaboration in either teaching, research, or have been a co-author on any 
research publications with faculty in the program within the past five years, or be currently listed 
as a co-PI on a proposed grant, or co-instructor on a proposed course. 
 
 Stage V:  Confidential Questionnaires 
 
At the beginning of the spring semester of Year 1 of the Review, the PRC will provide program 
chairs with information regarding the questionnaire process.  It is important the programs 
provide accurate and current email information on the faculty who hold membership and on the 
students enrolled in the program.  Obtaining accurate and current email information is essential 
to the process.  Before the email lists are submitted to the PRC, the program is responsible for 
testing the email addresses to confirm that they are correct and active. 
 
During the month of March, PRC will solicit confidential and anonymous comments from the 
faculty and students of the graduate program, via an online questionnaire.  A minimum 50-75% 
response rate is expected.  The Review Team depends heavily on these comments to discover 
what is going well and what needs improvement in the actual delivery of the graduate education 
described by the program’s materials.  The response rate also signals to the Review Team the 
engagement or disengagement of faculty and students in the program. 
 
 
 Stage VI:  Submission of Self-Review Documents 
 
In July of Year 1 of the Review, the self-review documentation, consisting of the Executive 
Summary and the Data Section, is submitted to the PRC analyst. 
 
 
 Stage VII:  Review of Program 
 
Once the review team is recruited the PRC analyst will coordinate the scheduling of the review 
dates with review team members and the program chair. 
 
The review team meets during a two-day period in Year 2 of the Review with the program’s 
faculty (including the chair, graduate advisers, and the executive committee), the graduate 
students, the graduate program staff, relevant deans, and other as appropriate (e.g. off-campus 
faculty or representatives of industry or other stake-holder groups). 
 
Upon confirmation of the review date, the program chair shall notify the graduate program’s 
faculty and students of the dates, the names of the review team members, the 50-75% expected 
attendance at the review meetings, and convey the importance of participating in meetings. 
 
While the responsibility for coordination of the review lies with the PRC chair, the scheduling of 
the review meetings is performed by academic senate and/or graduate division staff.  The staff 







will meet with the program chair to develop the review itinerary and explain the process for the 
review meetings. 
 
Stage VIII:  Reports 
 
There are three reports associated with a graduate program review: 
 


1. The ad hoc committee (AHC) report; 
2. The external reviewer (ER ) report; and 
3. The PRC report. This is the final report of the review to which the program and 


administrators will need to prepare a response to specific recommendations. 
 
The ACH and ER reports are submitted to the PRC chair within at least 4 weeks from the date of 
the review.  Once the reports are received, a request for correction of fact only to the reports will 
be forwarded to the program chair.  The purpose of the correction of fact is to look for errors 
only, not to make text changes or to respond to a recommendation. 
 
Once the correction of fact is received from the program, the PRC report will be drafted.  This 
report is a summary of the ad hoc committee and external reviewer reports and the correction of 
fact, if any.  The report will be presented to the PRC for final edits and approval, and then to the 
GRC for final approval. 
 
Graduate and Research Council’s letter of transmittal and the PRC report will be forwarded to 
the program chair and administrators to whom the recommendations are addressed.  Graduate 
Research Council’s letter may address specific recommendations or may provide additional 
recommendations.  The program and the administrators will be asked to respond to the PRC 
report by a set date. 
 
 
 Stage IX:  Follow-up Phase 
 
The Follow-up phase occurs in Year 3 of the Review and begins once the PRC report has been 
forwarded to the addressees of the recommendations.  It provides the opportunity for various 
parties to communicate regarding the review recommendations and to then implement the 
recommendations or provide a justification as to why this is not possible.  The Program Review 
Closure Committee (PRCC) is charged with the follow-up and recommendation of action to 
Graduate Research Council.  The PRC Chair chairs the committee. Members include current and 
past chairs of the GRC, the past Chair of the PRC, the Graduate Dean and appropriate staff. 
 
The Committee will review the responses to the recommendations and follow up with those 
individuals as needed.  Typically, not only the program under review is asked to provide a 
response.  The PRCC will make a recommendation only after all parties have been given an 
opportunity to respond. The PRCC chair will forward a recommendation to the GRC to either 
close the review or for further action to be taken.  The following recommendations may be made 
to Graduate Council: 
 







1. Closure of a review and initiation date for the program’s next review:  A program has 
satisfactorily responded to the recommendations and implemented them to the best of its 
ability. 


 
2. Closure of a review with a status report required or early initiation of the next review 


(instead of on the 8-year cycle). A program has responded to the recommendations but 
concerns remain regarding some unresolved issues in the program. 


 
3. Further action recommended:  If a program has not complied with the recommendations 


of the PRC report, has refused to respond to the report, or PRCC’s concerns have not 
been addressed, a recommendation will be forwarded to GRC for further action.  The 
process is as follows: 


 
The PRCC may ask the chair of GRC to forward a letter to the program chair outlining 
the concerns of the GRC and requesting a detailed response to outstanding issues.  The 
program’s response would be reviewed by PRCC and then forwarded to GRC to consider 
the matter and determine whether a recommendation is needed to the Dean of the 
Graduate Division for further action. 
 
Actions that might be recommended to the Dean include: 
 
 Review of the program chair’s service 
 Suspension of admissions to the program 
 Closure of the graduate program. 


 
 
 Stage X:  Finalizing the Date of the Next Review 
 
Typically, the graduate program’s review cycle initiation date will be reset to fall eight years 
from the academic year that the program’s response to the PRC report was due.  Graduate 
Research Council retains the right to make regular adjustments to the schedule in order to 
balance the annual workload.  In rare cases a review will be moved one year earlier.  More 
typically a review will be moved back one year.  The date of the next review will be confirmed 
once PRCC has completed the follow-up phase for the program review.  This date will be 
reflected in GRC’s letter to the program regarding closure of the review or further action. 







 


Chapter 4  Self-Review Document:  Executive Summary 
 
The Executive Summary should be able to stand alone as a relatively brief, concise document of 
the larger self-review.  The composition of the Executive Summary is the responsibility of the 
faculty, and not that of the staff.  It is a rare, valuable opportunity for the faculty to have a 
conversation about the strengths, weakness and challenges of the graduate education they are 
delivering.  The Executive Summary should be based on the data in the self-review, and thus 
should be prepared only after the self-review data has been compiled.  Past experience has 
demonstrated that the best result is obtained if the chair prepares the Executive Summary based 
on collaboration among the faculty.   
 
Great care should be taken in preparing the Executive Summary as: 
 


 the review team will use it as the foundation for its interviews with faculty, students, and 
administrators and the foundation for their assessment and recommendations; 


 
 it will become part of the official record that will be included in the Self-review Data 


section of subsequent reviews. 
 
Graduate programs at UC Merced vary considerably; the features of the program that might not 
be clear to colleagues outside of the program should be explained.  For example, explain the role 
of the master’s degree in a doctoral program or the relationship between the graduate program 
and divisions within a home school. 
 
The Executive Summary must be less than twenty pages, single-spaced, and summarize the 
strengths, weaknesses, and challenges faced in the program.   The document should follow 
exactly the sequence of eleven topics listed below.  The writing should be concise and address all 
topics.  Do not simply refer readers to the more detailed sections in the Self-Review Data 
section. 
 


 Section 1:  Mission Statement  
 


A review provides the occasion for a graduate program to revisit its mission statement of 
to write a new mission statement.  The mission statement should be concise and no more 
than five sentences.  It declares a distinctive mission for the program in both teaching and 
research.  At its best, the mission statement embodies the faculty’s philosophy regarding 
this field of study. 
 


 Section 2:  Learning Goals and Outcomes 


1. Review of program’s learning goals and outcomes in relation to School and/or campus-
wide educational mission. Are they aligned? 


 
2. Review of program learning goals and outcomes based on review of assessment results. 
3. Summary of faculty involvement in annual assessment of student learning, including 







review of student work and assessment results and the identification and implementation 
of programmatic changes based on these results. 


 
4. Summary of student awareness of learning expectations and related assessments at course 


and program level. 
 


5. General review of student learning achievements relative to expectations based on 
collective results of annual assessment plans. Address, as appropriate, benchmarking 
against other programs. 


 
6. Summary of any changes that have been made to the curriculum or the program as a 


result of assessment. Review alignment of course and program learning outcomes. 
 


7. Review of multi-year assessment plan implementation, including 
(a) Annual report submission rates 
(b) Timeliness and frequency of constructive feedback by assessment committee or 


specialist 
(c) Institutional support for and program follow-through on intended improvements based 


on annual learning results including efficacy of steps taken 
(d) Identification of strengths and weaknesses of the assessment plan and proposed 


modifications based on collective results of annual assessment of student learning. 
 
 


 Section 3:  History of the Program 
 


Provide a brief history of the program in the order listed below. 
 


1. Date the program was approved and date admissions were open. 


2. Name changes or mergers of the program and dates associated with those 
changes. 


3. Administrative home of the program (lead school). 


4. Degree(s) offered. 


5. Bylaws – date last revision was approved by GRC and the URL where posted. 


6. Degree requirements - date of the last version approved by GRC and the URL 
where posted. 


7. Mentoring guidelines - date when the guidelines were approved by the program 
and URL where posted. 


8. Dates the last review was initiated and closed. 
 
 


 Section 4:  Standing in the Field 
 







1. Provide a comparison with other comparable programs nationally and within the 
University of California system. 


2. Include national rankings and sources if they are available. 
 
 


 Section 5:  Strategic Plan 
 


Comparing the mission statement with the present state of the graduate program provides 
the basis for a strategic plan aimed at accomplishing the mission.  The strategic plan must 
be developed in consultation with the program’s membership and approved by them. 
 
The strategic plan should focus on the graduate program.  It should project actions over 
the next five to seven years and address: 
 


1. curricular evolution; 


2. changes in the student population (in number and/or quality); 


3. plans to shift programmatic emphasis; 


4. approaches to developing new strengths or addressing weaknesses; 


5. plans to merge or subdivide to achieve programmatic focus. 
 
 


 Section 6: Research 
 


1. Provide a summary of the areas of research (or specialties) that the graduate 
program encompasses. 


2. If faculty members collaborate on research with others outside of the program, 
briefly summarize those linkages. 


3. If faculty members are involved in other collaborative efforts, provide a summary. 
 


 Section 7: Faculty 
 


The Self-review Data section will provide detailed information on individual faculty 
members’ research interests and strengths.  In this section summarize the following 
information: 


 
1. Provide the total number of faculty in program for the last three years that held 


membership consistent with the bylaws of the graduate program.  Then breakdown 
that total by school. 


2. Include information on makers of quality such as research support, awards prizes, 
election to the fellows of a society, etc.  The review team realizes that these markers 
will vary considerably by discipline and area. 


 
 







 Section 8: Students 
 


For the last five years, summarize and briefly comment on the information below in the 
order provided: 
 


1. Total number of students, number enrolled per year, and the number who 
withdrew.  If this program’s first review, the period of time to report on is since 
the program was approved.  Note: If the average number of admitted students is 
four or fewer over the previous three years, provide a rationale for maintaining a 
graduate program this small. 


2. Master’s and doctoral breakdown for domestic and international students; time to 
degree, include the average and range. 


3. Admissions and Take Rate: 
a) Provide a brief summary of the program’s current admissions policies for new 


and continuing graduate students.  If your program’s requirements differ from 
those required by Graduate Division, they should be emphasized (e.g., higher 
GPA, GRE, etc.) 


b) Summary of admission and take rate. Explain any drastic deviations in the 
period. 


4. A summary of GPAs and standardized test scores; indicate whether the trend for 
these markers is rising, falling or remaining relatively constant. 


5. Summarize the percentage of students with financial support for: 


a) Support from all sources; 
b) The percentage coming from block grant; 
c) Per capita support (with and without / tuition fee remissions); 
d) Include what portion of support comes from fellowship, GSRs and TAs, and 


training grants. 
e) Multi-year packages. 


6. Student representation and involvement in the graduate program and on 
administrative committees. 


7. Teaching evaluation and assessment. 
 
 


 Section 9: Courses and Curriculum 
 


The graduate student handbook and other information included in the Self-review Data 
section will provide details on the curriculum design, its rationale, its requirements, and 
descriptions of core courses.  In this section summarize information for the last five 
years: 


 
1. Core courses:  For each course provide: 


a) Course title; 
b) Frequency of offering; and 







c) A sentence or two about the course. 


2. Elective:  Provide a list of electives. 


3. Briefly describe changes to the curriculum since the last review.  If there have 
been no changes, provide a statement to that fact. 


 
 


 Section 10: Diversity 
 


Diversity, as defined by the Assembly of the Academic Senate in the University of 
California Diversity Statement in 2006, is a core component of excellence and quality in 
graduate education.  As part of judging of excellence, an assessment is required of steps a 
program is taking to yield a diverse graduate population.  Diversity in graduate education 
will be judged with the context of the findings of the University of California Regents 
Study Group on University Diversity report published in 2007.3  In this section, the self-
review report of diversity must address the following topics: 
 
1. Evidence of a strategy for recruiting a diverse pool of applicants; 


2. Demonstration that the faculty are committed to the academic success of all students 
and are sensitive to the special challenges faced by underrepresented and first-in-
family graduate students; 


3. Evidence of a culture of commitment to supporting a diverse graduate student 
population; and 


4. Quantitative documentation of success in achieving diversity in applications, 
admissions, enrollment and completion. 


 Section 11: Alumni 
 


Graduate programs and groups are strongly encouraged to keep track of their alumni, and 
seek their advice and input on their graduate programs. The alumni section of the self-
Review Data Section will provide detailed information. In this section summarize 
information on the placement record of your alumni for the last five years, including 
professional positions and their participation in ongoing program projects (internships, guest 
lectures, etc.). 
 
 
 Section 12: Status Report 


 
 For programs previously reviewed provide: 
 


1. Status of PRC report recommendations:  Briefly provide the status of each of the 
recommendations from the previous PRC report. 


                                                 
3 Report of the Work Team on Graduate and Professional School Diversity at 
http://www.universityofcalifornia.edu/diversity/documents/Grad-ProfWorkTeam.pdf. 







 
 Format:  Each recommendation must reflect the same numbering and wording as 


in the PRC report. 


 The status of the recommendations as of the date of the current review.  Do not 
reiterate the response the program made to the recommendation during the 
previous review. 


 Describe briefly each remedy and evaluate its present effectiveness. 


 If any recommendations were not addressed, explain why. 
 
 


2. Other Key Changes:  Briefly describe any key developments that have not been 
already addressed in the previous section. 


 
3. Briefly outline any limitations on assessment due to the stage of development of the 


program. 
 
 


 For programs being reviewed for the first time: 
 


1. Since the program was approved:  Briefly address how the program has evolved since 
the program proposal was approved. 


2.  Other key changes:  Briefly describe these changes. 
 
3. Briefly outline any limitations on assessment due to the stage of development of the 


program. 
 







Chapter 5  Self-Review Document:  Data Section 
 
 
5.1 Documents from the Previous Program Review 
 
This section contains either the documents from the program’s previous review or the program’s 
approved proposal (for programs being reviewed for the first time).  The PRC and/or Grad 
Division analyst will provide one copy of the documents.  The program is responsible for making 
the appropriate copies for the self-review binders. 
 
 
 For programs previously reviewed: 
 


 The PRC and/or Grad Division analyst will provide one copy of the documents from 
the last review that must be included “as is” in this section. 


 
 
 For programs that are being reviewed for the first time: 
 


 Change the tab and section title to: “Approved Graduate Program Proposal.” 


 The PRC analyst will provide one copy of the approved program proposal and the 
approval letter from the Office of the President, which must be included “as is” in this 
section. 


 
 
5.2 Program Administration 
 
5.2.1  Administrative Profile 
 
The Administrative Profile is an overview of the organizational structure of the program.  
Provide the following information: 
 


 Program name:  If the name of the program has changed since the program was 
approved, provide the history of the name. 


 Chairs:  List the current and past chairs and their term of service, since the program was 
approved.  For departmentally based programs, list the department chair and graduate 
program chair. 


 Graduate advisor(s) for the current academic year, as appointed by Graduate Council. 


 Committees: For the current academic year, list each committee and the members.  This 
list should correspond with committees listed in the program’s bylaws.  Do not provide a 
description of the committee, that information is included in the program’s bylaws. 


 
 







5.2.2 Faculty Membership List 
 
Provide a list of the faculty (according to the program’s bylaws) who have held membership in 
the program for the last three years, their academic title, and school affiliation. 
 


Format: 
 
 Name:  Provide first and last names of the faculty member 


 Academic Title:  Provide the current academic title for each member 


 School Affiliation 
 
 
5.2.3 Graduate Student Organization 
 
Provide information on the program’s graduate student organization; include how graduate 
students participate in policy matters pertaining to your program and the current status of any 
graduate student organization in your program. 
 


1. If a student organization is currently active, the student officers may submit this 
statement. 


2. If the program does not currently have a graduate student organization provide a 
statement to that fact and explain why one has not been established. 


 
 


5.2.4 Bylaws 
 
Graduate programs may not operate under bylaws that have not been reviewed and approved by 
GRC.  All graduate programs must have approved bylaws that are in compliance with Graduate 
and Research Council’s Bylaws Guidelines.  The PRC and/or Grad Division analyst will notify 
the chair if the bylaws need to be revised and submitted to GRC for review.  As part of the 
review process, programs are asked to review their bylaws for compliance with GRC’s Bylaws 
Guidelines.  Programs should complete this process once the review has been initiated and 
submit all revisions to the GRC no later than March 1, 2009.  Future revisions should be 
submitted no later than three months before the self-review is due. 
 
 
5.3 Student Information 
 
5.3.1. Current Graduate Students 
 
Provide a roster of currently enrolled graduate students in the program (include those on PELP 
and filing fee status).  The information should be presented in a table that contains the following: 
i) Name of the student, ii) Year enrolled and degree status (e.g. MS, PhD, Filing Fee, PELP), iii) 
Graduate GPA, iv) Major Professor, v) Undergraduate degree, vi) Undergraduate institution, and 
vii) Undergraduate GPA.  Table 5.1 is an example. 







 
Table 5.1 Current Student Data: 2008-2009 


Name Enrolled/ Status Grad 
GPA 


Prof. UG Deg. UG Institution UG 
GPA 


John Jones 2005 / Ph.D 3.8 A. Smith B.A. Worton 3.7 
Emily Seed 2004/PhD, Fil. 


Fee 
3.9 P. Drown B.Sc. Peppermill 3.4 


Juan Rush  3.5 R. Peters B.A. Swartmore 3.6 
 
 
5.3.2. Aggregate Data 


 
Most of the aggregate data is available from the Graduate Division Office annual reports, which 
is provided to the Graduate Program upon request. 
 
The following information is required: 
 


1. Basic statistics (extract data for the last eight years, and present in one table). 


2. Application, admission, and new enrollment headcount (select all years available) 


3. Enrollment headcount by student type (select all years available) 


4. Enrollment headcount by degree objective (select all years available) 


5. Enrollment headcount by gender (select all years available) 


6. Enrollment headcount by citizenship (select all years available) 


7. Total enrollment headcount (select all years available) 


8. Annual average enrollment (select all years available) 


9. Number of graduates by degree conferred (select all years available) 


10. Analysis of retention and completion rates. 
 
 
The average GRE scores for the admitted and enrolled students are required for one 
representative year. Table 5.2 is an example of what is needed. 
 
Table 5.2  Average GRE Scores of Admitted Students – Fall 2008 
 GRE Analytical GRE Quantitative GRE Verbal 


Domestic admitted 80% 92% 86% 
Domestic enrolled 84% 96% 89% 
International admitted 81% 91% 83% 
International Enrolled 83% 88% 78% 
 







5.3.3. Student Financial Support 
 
For this section Graduate Division generates a report on support that the program’s graduate 
students received.  The report will be provided to the programs by the PRC and/or Grad Division 
analyst. The report should be inserted in the self-review document. 
 
 
5.3.4 Alumni 
 
Provide a list of students who have graduated since the last review and include the following 
information: 
 


 Student name; 


 Year graduated; and 


 Most recent placement information:  Employer, job title, city/state/country. 
 
 
5.3.5. Benchmark Data 
 
A benchmark data report will be provided to the program to be inserted in the self-review.  This 
report is generated from Banner and includes the number of applicants received, the number of 
students admitted and enrolled and the number of master’s / doctoral degrees conferred.  The 
report should be inserted in the self-review document. No other action is required for this 
section. 
 
 
5.4 Admitting and Mentoring Students 
 
5.4.1 Mentoring Guidelines 
 


1. Provide a copy of the mentoring guidelines for the program.  Note:  If a program has no 
mentoring guidelines, then the chair should discuss with the program faculty the need for 
the development of such guidelines. 


 
2. Provide an example of the announcement that annually notifies the faculty and students 


of the program mentoring guidelines and the location of the URL. 
 
 


5.4.2.  Degree Requirements 
 
Each graduate program must have a document approved by the GRC, that contains all of the 
degree requirements for the master’s and/or doctoral degrees that it offers and must share this 
document with its students. A program may not impose requirements that have not been 
approved by GRC. 
 







Provide a copy of your program’s most recently approved degree requirements4 and a copy of 
the approval letter from GRC.  If you do not have a copy of these documents contact the PRC 
and/or Graduate Division analyst for assistance.  Note: the information is posted on the graduate 
program’s website and it must include: 
 


 the date the degree requirements were approved by Graduate Council;  


 the exact wording as the document approved by the Graduate Council. 
 
In the event that is determined during the self-review preparation that the program’s degree 
requirements need revision the following policies and procedure must be followed:  While a 
program is in the “review phase”5 degree requirements will not be reviewed by the GRC until the 
PRC report and GRC’s transmittal letter have been forwarded to the program.  Once the program 
review has been conducted and is in the “follow-up phase”, degree requirement changes may be 
submitted for review and GRC will consider them as a priority item.  It is expected that the 
graduate program and the committee will work together to expedite the review, revision and 
approval process.  Refer to GRC’s Guidelines on Degree Requirements for information 
regarding format, submission of changes, etc. 
 
 
5.4.3 Courses Taught 
 
Provide a list of the program’s core and elective courses, when they were taught and by whom 
for the past five years.  This information should be organized by year.  
 
 
5.4.4 Graduate Student Handbook 
 
Each graduate program should have a “Graduate Student Handbook” with the information a 
graduate student needs to understand the graduate program’s policies and procedures.  This is a 
handbook separate from the Degree requirements required in Section 5.4.2.  The Graduate 
Student Handbook should include practical information students need to negotiate the campus – 
how to get a cat card, where is the health center, and so on – but the far more important 
information for new and continuing students includes the following (as examples): 
 


 How to find a major professor and adviser; how to change major professors; 


 The curriculum with required courses, electives, and the required (or recommended) 
sequence in which students should take the courses; 


 How to arrange for independent study (299) units as part of the student’s program 


 How and when to put together a qualifying examination committee and a thesis or 
dissertation committee and the rules about the composition of those committees; 


                                                 
4 This must be a verbatim version of the version approved by GRC 
5 The “review phase” covers the period from the date the program’s self-review is submitted to 
the PRC to when Graduate Council sends the PRC report back to the program. 







 Opportunities for graduate student participation in the governance of the graduate 
program; 


 A sample checklist so the student can keep track of his/her progress toward the degree. 
 
Graduate programs should consult with current graduate students while creating or revision the 
program’s Graduate Student Handbook so that it answers the sorts of questions students have 
when they enter the program and at each stage in their continuing education. 
 
If the Graduate Student Handbook is available on the graduate program’s website, print out a 
copy and insert it in the self-review document.  If a program is in the process of developing a 
handbook, provide a copy of the draft document and information on when the document will be 
finalized and provided to students. 
 
 
5.4.5 Guidance Procedures 
 
Provide the program’s guidance procedures for new and continuing students.  While some of this 
information might already be contained in the Graduate Student Handbook, for clarity the 
guidance procedures should be repeated here.  This section should include: 


 
 Established procedures for the selection of major professors and advisers; 


 Guidelines for how recommendations regarding the appointment of examination and 
dissertations/thesis committees are made; and 


 Samples of checklists used to track students’ progress to degree. 
 
 
5.4.6 Teaching Assistant Training Procedures 
 
If your program hires and trains its Teach Assistants (TAs), please include: 
 


1.  Your procedure for hiring and training; 


2. The university requires that schools hiring TAs provide the graduate student TA a clear, 
written statement about the duties of the TA for a course, including expectations about 
how the TA will spend an average of 20 h per week performing those duties.   


3. If you program does not assign TAs, provide a statement to that fact on a separate page in 
the self-review. 


 
Note:  If the information requested for the Admissions Policies, Guidance Procedures, and TA 
Training Procedures subsections is provided in the program’s Graduate Student Handbook (or 
equivalent) that document may be inserted in the self-review.  Include a cover page that lists all 
of the requested information and the page number in the handbook where it can be found. 
 







5.4.7 GSR Compensation Plan 
 
Include the program’s latest approved GSR compensation plan. Programs should be aware that 
UCOP periodically adjusts GSR salary scales which results in automatic salary increases for a 
given percent time appointment. Current salary scales are available at 
http://www.ucop.edu/acadadv/acadpers. For all graduate programs, a copy of the original 
compensation plan and any updates to the plan should also be filed with the Graduate Division. 
 
 
5.4.8  Recruitment Materials 
 
Provide a copy of the program’s current recruitment materials: 
 


 Current recruitment materials, such as brochures and website print-outs; and  


 Sample letters to applicants and admitted students and/or email messages used in a place 
of a letter. 


 Include copies of letters and materials used by the Graduate Division. 
 
 
5.5   Faculty Information 
 
 
5.5.1  Faculty Research Grants 
 
For the last five years, provide a listing of the grants held by faculty in the graduate program – 
only those grants that support graduate students in the program.  That is, grants that do not 
support the graduate students in the program should not be included.  If the grant also supports 
students in other programs, the information must be broken down only to account for the number 
of students in the graduate program under review. 
 
Provide the following information: 
 


1. source (e.g. NIH, not name of grant) 


2. dates of the grant (life of the grant) 


3. estimate the number of students in the graduate program under review supported by the 
grant by providing 
a) time period of that support; and 
b) total percentage appointed per semester. 
 
 


5.5.2  Abbreviated CVs 
 
For each faculty member of the graduate program, provide an abbreviated CV (two pages at the 
most) that span over the last five years.  Often this information is already available in grant 







proposals that a faculty member has submitted recently such as to NIH or NSF.  In such an 
instance, use this abbreviated CV.  Otherwise, provide the following information: 
 


 Name 


 Highest degree, institution, year of degree; 


 Area of expertise (two lines); 


 Membership in the program’s committees and other services to the program; 


 Number of published, peer-reviewed papers.  If the faculty member is in a book 
discipline (e.g. humanities), then briefly describe the book project.  Faculty members in 
the performing or fine arts should indicate major performances or exhibitions; 


 Five key papers that were published related to the program. Humanities and 
performing/fine arts faculty should indicate their work with most relevance to the 
graduate program; 


 Professional awards and honors (three lines maximum); and  


 Service to the profession (including consulting, where appropriate). 
 







Chapter 6  Format of Self-Review Document 
 
6.1  Number of Copies Needed 
 
Six copies of the Self-review document are needed. 
 
 
6.2  Presentation 
 
The information must be presented precisely in the format described next.6  The Executive 
Summary and the Data section must be presented in two separate binders.  The presentation of 
the Executive Summary document shall be as follows: 
 


 Cover page:  Include Executive Summary, the name of the graduate program and the 
year in which the review was initiated. 


 
The presentation of Data Section document shall be as follows: 
 


 Cover page:  Include the Data Section, name of the graduate program, and the year in 
which the review was initiated. 


 Major headings:  Each section and subsection must be present in following order and 
separated by tabs and a colored sheet of paper with the title of the section or subsection: 


 


1. Documents from the Previous Program Review7 


2. Program Administration 
a) Administrative Profile 
b) Faculty Membership List 
c) Graduate Student Organization 
d) Bylaws 


3. Student Information 
a) Current Graduate Students 
b) Academic Qualifications 
c) Student Financial Support 
d) Alumni 
e) Benchmark Data 
 


4. Admitting and Mentoring Students 
a) Mentoring Guidelines 
b) Degree Requirements 


                                                 
6 If it is not in the required format, the PRC analyst will return the documents to the program for 
correction. 
7 If the program is being reviewed for the first time, the section title and tab should be Approved 
Graduate Proposal 







c) Courses Taught 
d) Graduate Student Handbook 
e) Guidance Procedures 
f) TA Training Procedures 
g) Recruitment Materials 


5. Faculty Information 
a) Faculty Research Grants 
b) Abbreviated CV 
c)   Graduate teaching evaluations 







Chapter 7 Deadlines and Contact Information 
 
 
7.1 Deadlines for 201X 
 
1. January, 201X:  Review Team Nominations due to PRC analyst. 
 
2. March, 201X:  Revised bylaws submitted to GRC for review and approval (see section 5.2.4) 
 
3. March, 201X:  Faculty and student information submitted for the confidential questionnaire 


process. 
 
4. April, 201X:  The confidential questionnaire process is initiated. 
 
5. May, 201X:  Optional – Programs can submit a draft of the self-review to be checked for 


format by the PRC and/or Grad Division analyst.  Content will not be reviewed. 
 
6.  July, 201X:  Deadline for submitting the self-review.  Copies of the self-review should be 


submitted to the PRC and/or Grad Division analyst. 
 
7.  July, 201X:  Submission of any changes to the Degree Requirement.  While the requirements 


may be reviewed by GRC, the changes will only go into effect after the PRC submits their 
report to GRC on the program review, and after GRC communicates it findings to the 
program. 


 
 
7.2  Contact Person 
 
For questions regarding the format and procedures used during the review, contact the PRC 
and/or Grad Division analyst. 
 
 







Appendix A  Sample E- mail to Faculty 
 
The sample email below has been developed to assist the program chair in obtaining information 
from the faculty: 
 
Dear Colleagues:  The [insert name of graduate program] is being reviewed this year by the 
Program Review Committee, a sub-committee of Graduate Research Council.  We are required 
to submit a self-review for which we need the following information from you by [insert 
deadline]: 
 


1. Current Faculty Research Grants (extramural support only that pertains to the graduate 
program): 


 
a)   Source (e.g. NIH, not name of grant); 
b) Dates of the grant (life of the grant); and  
c) Estimate the number of students in the program under review supported by the grant 


by providing: 
 
i) Time period of that support 
ii) Total percentage appointed per semester. 
 


 If none of the funds are used to support students in the program, indicate “none”. 
 
2. Alumni:  Attached is a list of your past students.  Please update the following information 


for each student: 
 


a)   Current job title and employer. 
b) City/State/Country. 
 


3. Abbreviated CV:  Provide an abbreviated CV (two pages at the most) that span over the 
last five years.  Often this information is available in grants that a faculty member has 
submitted recently to NIH or NSF.  In such an instance, use that abbreviated CV.  
Otherwise, provide the following information: 


 
 Name; 
 Highest degree, institution, year of degree; 
 Area of expertise (two lines); 
 Membership in the program’s committees and other services to the program; 
 Number of published, peer-reviewed papers.  If the faculty member is in a book 


discipline (e.g., humanities), then describe briefly the book-length project.  Faculty 
members in the performing or fine arts should indicate their work with most 
relevance to the graduate program; 


 Professional awards and honors (three lines maximum); and  
 Service to the profession (including consulting, where appropriate). 


 







Appendix B     Template for review of a scientific paper or presentation 
 
All the students at the end of a SSHA Ph.D. course have to present in class the results of their research 
and activities through a multimedia presentation and a scientific paper (typically 15-20 cc.). 
 
The evaluation of the paper is based on a template concerning the main research topics and the structure 
of the paper. The goal is to analyze the structure of the paper from the methodological point of view and 
to evaluate it according to formal and substantial content. 
 
The total grade is calculated from 0-100; for each theme the grades comprehend different percentages of 
merit. 
 
KEY CONCEPT AND STRUCTURE (0-5) 
 
Focus of the paper and the main formal structure. 
 
CREATIVITY (0-10) 
 
Level of creativity of the paper. 
 
INNOVATION (0-35) 
 
Innovation factors in comparison with the state of the art 
 
CONSISTENCY (0-10) 
 
Level of consistency of the paper in relation with the different sections and paragraphs 
 
DISCUSSION (0-10) 
 
Quality and exhaustibility of the discussion in comparison with the premises.  
 
WRITING (0-10) 
 
Formal analysis of style and content 
 
CONCLUSIONS AND REFERENCES (0-20) 
 
Quality of the conclusion and consistency with the main goal of the research. Correct analysis of the 
literature and state of art. 
 
 
 
 
 







Appendix C  Using external peer review as a component of program review 
 
During the normal course of research and teaching, members of graduate programs including students 
and faculty regularly undertake activities that require external review or assessment in some manner.  
For example, review of manuscripts for publication in peer-review journals and grant review.  These 
activities implicitly provide objective outside review of the work being conducted by graduate programs 
and therefore provide a useful resource for program assessment.  Mechanisms for bringing these metrics 
to a central point for incorporation in review – for example, by gathering annual faculty biobibs, and 
requiring students maintain an online CV- is encouraged.   
 
In addition to documenting the numbers of grants or publications gained, the ‘quality’ of the journals, it 
should also be possible to gather examples of reviews that speak objectively to the quality of the work 
produced.   
 
Furthermore, on occasion it may be possible to request simple metrics from agencies that provide grants, 
such as number of applicants, # of institutions represented, % funded, etc. that provide additional 
information about the quality of academics at UC Merced.   
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Section 1.  Program Review General Information 
 
1.1 UC Merced Undergraduate Reviews 
 
One of the mandates of the Undergraduate Council (UGC) of the Academic Senate is to conduct 
regular reviews of current undergraduate programs for their quality and appropriateness.  The 
purpose is to promote excellence in undergraduate education.  It is an opportunity for 
undergraduate programs to evaluate past achievements, current status, and plans for the future. 
  
Each undergraduate program is normally reviewed every five years. There is a 2.5- to 3-year 
period for self-review and external review. Thus, the full cycle for program review is 8 years. 
The first review begins five years subsequent to UGC program approval. Annual assessment and 
data collection is ongoing throughout this process. A program may be reviewed more frequently 
by administrative request or where problems have arisen that require UGC’s consideration.  
Where opportunity for improvement is identified, the review will give guidance to the program 
and to administrators about how such opportunities may be pursued.  Where programs are 
inadequate, the review will suggest concrete steps to rectify weaknesses and enable a return to an 
acceptable standard.  In some cases, UGC may recommend suspension of admission that could 
lead to the closure of the undergraduate program.  For those programs that are healthy, the 
review process will endorse the program’s operation and direction. 
 
The Program Review Committee (PRC), a standing subcommittee of the UGC to be created in 
the near future, conducts the Undergraduate Program Review.  The PRC consists of 3 to 5 
Academic Senate members, one undergraduate student representative, and two ex-officio 
members.  The ex-officio members are the Vice Provost for Undergraduate Education (VPUE) 
and an Academic Senate staff analyst. 
 
For each review, a review team is recruited that is composed of an ad hoc committee and at least 
one external reviewer.  The review team is selected from lists generated with input from the 
program chair (or other designated program faculty representative) and faculty, relevant deans, 
and PRC members.  The ad hoc committee is chaired by the PRC liaison (an active member of 
the PRC) and two other UC Merced faculty members in related fields who are not members of 
the undergraduate program under review.  External reviewers are selected from a list of 
prominent members of the appropriate field(s) who are outside UC Merced.  (Normally there is 
one external reviewer, but in the case where conflicts of interest make it difficult to identify 3 
UC Merced faculty members for the ad hoc review committee, more than one external reviewer 
may be included.) 
 
Systematic, regular review of undergraduate academic programs is intended to ensure that 
students are learning what we intend to teach, that our students experience the benefits of 
learning in a research university, that our educational efforts are appropriate to a diverse student 
body, and that scholarly inquiry will inform educational processes and outcomes.   Review gives 
undergraduate programs an opportunity to evaluate past achievements, current status, and plans 
for the future in order to ensure that UC Merced’s undergraduate experience improves and 
remains pertinent to student, university and societal needs.   
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The undergraduate review process requires documentation and self-evaluation, including: 
 


• the program’s self-review; 


• confidential questionnaires completed by the undergraduate program’s faculty and 
students; 


• a two-day meeting by the review team with the faculty and students of the program; 


• reports from the review team; 


• the program’s corrections of fact to the review team’s reports; 


• the PRC’s report and UGC’s letter of transmittal; 


• responses from the program and administrators to the PRC report;  


• the PRC’s assessment of the responses from the program to the PRC report;  


• a recommendation to UGC for closure of the review or for further action; and  


• a conclusion of the process with a vote by the UGC. 


  
1.2 Criteria for Evaluating and Prioritizing Undergraduate Programs 
 
Approved by Undergraduate Council on May 27, 2009   
 
 It is the UGC’s responsibility to evaluate the academic components of undergraduate programs 
and to identify those that best define the distinctive character of UC Merced’s mission as a 
research university.  
 
Guidelines, Standards, and Measures: Criteria to be considered in identifying and prioritizing 
undergraduate programs that contribute to the quality of the campus include: 
 


•  the quality of the curriculum 
o a clear statement of mission and goals; 
o a curriculum that is appropriate to the mission and reflects current thinking in the 


discipline or field; 
o members contributing to the establishment and attainment of program goals; 
o appropriate, assessable and aligned statements of student learning goals and 


outcomes at the course and program levels; 
o faculty, students, and staff engaged annually in assessment processes and using 


expert feedback and student learning results to inform programmatic practices. 
o effective advising; and 
o effective support services specific to the curriculum (e.g., tutoring, internship 


placements). 
• the quality of the faculty 


o consistently good teaching in courses;1 


                                                 
1 See APM 210-1-d for definitions and for required documentation in personnel actions  
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o effective advising; and 
o actively engaged in significant research or other relevant creative endeavors 


• the record of achievement of the program: 
o  most students are:  


 successful in achieving the learning outcomes of the program at expected 
levels;  


 successful in meeting the requirements of the program in a timely fashion; 
and  


 successful in competing for appropriate placements after graduation.  
o some faculty may be noted for excellence in teaching as well as in research; 
o the program may be known for public service relevant to disciplinary potential; 
o the program honors the University’s goals of diversity in its student cohorts and in 


its faculty;2  
o the program provides the facilities necessary for student learning and research; 
o the program works to improve student retention and completion rates; and 
o an effective assessment process to improve programmatic practices related to 


student attainment of education and outcomes 
• the contribution and centrality of the program to the missions and goals of the campus 


and the state;  
• the contribution of the program to other fields of study at UC Merced; 
• the anticipated future of the program and its discipline(s);  


o reflects academic vitality and is engaged with distinctive or emerging intellectual 
directions;  


o recognizes and prudently adopts new approaches to undergraduate education; and  
o provides an education that will allow program graduates to pursue post-


baccalaureate education or current and future employment opportunities 
• the FTE, financial and facilities resources required in developing or maintaining the 


strength of the program.  
 
As teaching and scholarship are dynamic, it is expected that the faculty will propose new 
undergraduate programs in the future. The criteria for evaluating newly proposed programs differ 
from those used in evaluating existing programs in that a new program would not have a record 
of accomplishment.   
 
The paramount criterion on which all academic programs are to be judged must be quality, which 
is the excellence of achievements. This includes quality of the faculty, entering students, 
graduates, and the overall quality of the academic experience, as perceived by those associated 
with the program and by external evaluators.  
 
Priorities: These guidelines will be used by the UGC, the PRC, and the review teams in 
reviewing existing programs, and by the UGC in establishing new programs.  The UGC will use 
these measures in recommendations of establishment, continuation, or discontinuation of 
individual programs. The degree to which programs demonstrate success in meeting these 


                                                 
2 University of California Diversity Statement, adopted by the Assembly of the Academic Senate 
May 10, 2006; endorsed by the President of the University of California June 20, 2006.   
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guidelines will be used to recommend resource allocations and to determine the viability of 
programs within the broad context of undergraduate education on the campus. 
 
Practicalities: UC Merced is a new and developing campus with multiple undergraduate 
programs in various stages of development. As such, it is expected that some review activities 
and/or criteria will be impossible to complete or unavoidably poorly developed when undergoing 
undergraduate program review.  In such cases, the limitations on the assessment possible should 
be stated succinctly.  For example, some statistical measures may simply have sample sizes that 
are too small to be interpreted confidently.  
  
The burden of program review may be large for small undergraduate programs, in which case 
existing methods of assessment should be used and independent metrics should be co-opted in 
the circumstances in which this makes sense.  
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Section 2.  Guidelines for the Review Team 
 
 
2.1  Basis of the Review 
 
The review will be based on the guidelines established by UGC that are contained in the 
Guidelines Evaluating and Prioritizing Undergraduate Programs in Section 1.2 of this document. 
 
 
2.2 Meetings 
 
The review team will meet with the program faculty (including the Chair, when applicable), 
students, staff and relevant dean(s).  The PRC expects a minimum of 75% of the faculty and a 
representative group of students to participate in the review meetings. 
 
 
2.3 Review Questions 
 
The review team may address any questions its members deem appropriate.  The following 
questions are provided to the review team as a guide and to assist the program members in their 
preparation for the review. Of the suggested questions, only those that are relevant to the 
program should be addressed.  
 
2.3.1 General 
 


1. What are the program’s educational goals and outcomes? What role is it expected to play 
on campus in terms of its educational offerings and research?  How do the program’s 
goals and outcomes align with those of the University of California as a whole? Is the 
program meeting its educational goals and outcomes, as well as the expectations of 
others?  How do you know? 


 
2. Does the program fulfill its role in: 


(a) attracting and retaining students of promise? 
(b) recruiting and retaining faculty members of quality, following its University and 


campus affirmative action plans? 
(c) justifying the instructional resources it requires? 
(d) flexibility in accommodating changes in the campus mission? 
 


3. How does the quality of the program compare with other programs in the same 
discipline? 


 
4. Using relative standards of comparison from the most outstanding programs in the 


discipline (indicate comparison within the University of California and nationally), how 
does the program compare in: 
(a) breadth of faculty (collectively) and their professional reputations? 
(b) facilities, library holdings, and financial support for further development? 
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(c) providing a learning environment conducive to student achievement of program 
learning outcomes and excellence, including co-curricular programming and learning 
support as relevant? 


(d) the quality and number of students in view of the facilities, the size of the faculty, and 
post-baccalaureate education or career opportunities for graduates? 


(e) student demand? 
(f) placement of graduates? 


  
6. What special characteristics does the program possess in relation to other analogous 


programs within the University of California?  Does the program pursue opportunities for 
interaction with related programs on the campus or within the University?  What is the 
impact on other campus programs and on the other programs within the university? 


 
7. Has the program changed or developed special emphases to incorporate new knowledge 


and skills to meet the changing needs of students and the University? 
 
8. What are the plans for future growth and investments? 
 
9. Is the program meeting the needs of the discipline(s)?  Of the students?  Of the state?  Of 


society? 
 
10. What is needed to improve the program significantly? 
 


2.3.2 Faculty 
 


1. What is the state of faculty morale? 
 
2. Has the program motivated and enabled faculty members to use and develop new 


knowledge in the discipline(s)? 
 
3. Is there sufficient faculty FTE to support the program? 
 
 4.  To the degree that courses are delivered by non-senate faculty, are these faculty included 


in the development of curriculum and assessment in such a way as to ensure that the 
courses they offer and the education they deliver supports the objectives of the program? 


 
5. Is the faculty participation adequate to support the objectives of the program, including 


those related to learning outcomes assessment? 
 
6. Does the faculty receive appropriate credit for participation in undergraduate education? 
 
7.  Are faculty regularly evaluated for teaching effectiveness, including student course rating 


and at least one other form of evidence? 
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1. Do faculty take advantage of opportunities for enhancing their teaching effectiveness 
(e.g., workshops offered by the CRTE, off- or on-campus seminars, colloquia, and 
conferences on teaching and learning)? 


 
2.3.3  Student Education 
 


1. What is the state of the student morale? 
 
2. Are students knowledgeable about the program’s student learning expectations 


(outcomes), at both the course and program levels, and related assessments? 
 
3. Are the students demonstrating achievement of learning outcomes at expected levels? 


How do you know? If not, what plans exist to improve student achievement? How will 
the success of these plans be assessed? 


 
4. Has the program motivated students to participate fully in research in the discipline(s) 


(e.g., through the writing of senior or honor theses, etc.)? 
 
5. Are the students being mentored and advised in a manner that is appropriate for the 


discipline(s)? 
 
6. Does the program ensure that consistent information is provided to students as well as 


advising on program requirements? 
 


2.3.4  Course Curriculum 
 


1. Are course and program learning goals and outcomes aligned, giving rise to a cohesive 
curriculum focused on student achievement of appropriate skills and knowledge?  Is the 
program curriculum aligned with institutional goals? 


 
2. Are the core course curriculum, the number or types of courses/regularity of offerings, 


and the number of electives appropriate for the discipline(s)? 
 
3 Is a multi-year assessment plan in place requiring annual assessment of student learning 


outcomes? Are annual assessments conducted, modifications implemented and complete 
reports filed as expected? Who receives these reports? Are they integrated into budgeting 
and planning processes? Are the reports reviewed by a knowledgeable person or 
committee that offers timely and constructive feedback that is used by the program as 
appropriate? 


 
4 In preparation for this review, have the faculty evaluated the multi-year assessment plan 


and the associated assessment results? How has this evaluation been used to revise the 
multi-year assessment plan? 


 
2.3.5  Resources and Infrastructure 
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1. Are sufficient resources being allocated by the University to the undergraduate program 
in order to allow it to meets it goals, such as financial resources, space, facilities, and 
equipment? 


 
2. Are the resources allocated to it used efficiently and effectively? 
 
3. Is the number of faculty FTEs appropriate for the existing size of the program?  How 


many FTEs will be needed to realize future objectives? 
 
4. Is there sufficient administrative support? 
 
5. Is there sufficient technical support?  
 
6. Is adequate infrastructure and financial support in place for annual assessment of student 


learning?  
 
7. Are the program’s plans for improvement, based on annual assessment, supported by the 


institution?  
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Section 3.  Program Review Stages 
 
 
• Stage I: Notification of Review 
 
In the early Fall semester, UGC will initiate the reviews of undergraduate programs for the 
subsequent academic year.  Notification of pending review will be sent to the program the 
previous spring semester. 
 
The program chair (or other designated program faculty representative) is responsible for the 
review of the undergraduate program and will be considered by PRC as the main contact person 
for the review.  In order for the self-review document to be completed on schedule, PRC 
encourages the chair or designated faculty representative to establish an ad hoc committee of 
faulty and staff from the undergraduate program to assist in preparing the self-review document. 
 
It is emphasized that while staff could be responsible for gathering data for the review, it is the 
responsibility of the faculty to compose the Executive Summary for the self-review, which 
includes the Mission Statement and the Strategic Plan. 
 
 
• Stage II:  Orientation Meeting 
 
In the Fall, the PRC chair will host an orientation meeting with the chairs of the undergraduate 
programs to be reviewed.  The purpose of the meeting will be to answer questions regarding the 
self-review process and the self-review document. Once the meeting has been held, the 
undergraduate program chair (or designated faculty representative) should notify the program’s 
faculty and students of the review; explain the importance of participating in the preparation of 
the self-review document, the confidential questionnaires, and the review meetings; and direct 
them to UGC’s Program Review web page (to be developed in the near future) that describes the 
review process. 
 
 
• Stage III:  Self-Review Preparation 
 
The process for preparing the self-review includes three steps: 
 


1. Gathering and compilation of the data for the program review (to be performed by the 
appropriate administrative units, including the VPUE’s office, the relevant Dean’s office, 
Institutional Planning and Analysis, and other campus administration offices); 


2. Review by the faculty of the program’s curriculum, degree requirements, learning goals 
and outcomes, faculty membership, advising guidelines, and the program’s website and 
other promotional materials; 


3. Analysis of annual assessment results, including implemented changes, and articulation 
of an updated multi-year assessment plan. 
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4. Preparation by the faculty of the Executive Summary, based on their analysis of the data 
collected. 


 
 
• Stage IV:  Review Team Nominations and Recruitment 
 
In Fall or early winter, letters requesting nominations for the review team members will be e-
mailed to the undergraduate program chairs (or faculty representatives) and relevant deans (the 
chair and deans will submit separate lists).  The review team will consist of a three-member ad 
hoc committee and two external reviewers. At least one member will be sufficiently 
knowledgeable about learning outcomes assessment to be able to evaluate the program’s 
assessment efforts.   Programs must not contact people they are nominating.  The nominations 
for the review team should consist of: 
 


1. a list of five or more members of the campus faculty from outside the program to serve 
on the ad hoc committee; and 


2. a list of three to five individuals who would be best suited to serve as the external 
reviewers in order to provide an independent assessment of the program.  The lists of 
names should be in ranked order and the following information provided for each 
nominee: 


 (a) nominee’s address, phone number and email address; 
 (b) a brief statement detailing the important or unique qualifications of each nominee 


 regarding her/his potential service as a reviewer to the undergraduate program. 
 
The list should be prepared in accordance with the conflict of interest policy below.  It will be 
the responsibility of the program chair (or faculty representative) to notify the PRC of all 
conflicts of interest. Based on the information received, the PRC could decide that the conflict of 
interest is minor and does not present a concern for the nominee’s service on the review team.  
However, even in such a case, all parties will be informed of any associations that have been 
raised as potential concerns.  The request of nominations from the deans includes instructions to 
supply their potential names to the program chair (or faculty representative) before submission to 
PRC so that the program can identify any conflicts of interest.  The PRC will recruit the review 
team from a final list of nominees provided by the undergraduate program, the relevant deans 
and the PRC members, or add internal or external members as seen fit. 
 
Conflict of Interest Policy: The program chair (or faculty representative) is expected to consult 
with the program’s faculty regarding the individuals to be nominated and ensure that there is not 
potential conflict of interest for any of the nominees, in accordance with the Conflict of Interest 
Policy below. 
 
In the case of a perceived conflict of interest, nominees may still be submitted along with an 
explanation of the potential conflict.  The PRC will review the information and make a 
determination whether a meaningful conflict of interest exists. 
 
Ad Hoc Committee: 
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Internal Reviewers:  Nominees should be faculty members on the UC Merced campus with 
expertise appropriate for assessing the program being reviewed, but who are not members of the 
undergraduate program under review.  To avoid a potential conflict of interest, ad hoc committee 
members should not have been involved in teaching or advising in the program being reviewed.  
If potential ad hoc committee members have collaborated in research with any faculty in the 
program within the past five years, are currently listed as a co-PI on a proposed grant, or as co-
instructor on a proposed course, the PRC will review the nomination for conflict of interest. 
 
External Reviewers:  Nominees may be from any college or university outside UC Merced.  To 
avoid a conflict of interest, the individuals nominated as external reviewers cannot have been 
involved in an active collaboration in either teaching, research, or have been a co-author on any 
research publications with faculty in the program within the past five years, be currently listed as 
a co-PI on a proposed grant, or co-instructor on a proposed course. 
 
• Stage V:  Confidential Questionnaires 
 
At the beginning of the spring semester, the PRC will provide program chairs (or faculty 
representatives) with information regarding the questionnaire process.  It is important that 
programs provide accurate and current email information on the faculty (ladder-rank and non 
ladder-rank) and on the students enrolled in the program.  Obtaining accurate and current email 
information is essential to the process.  Before the email lists are submitted to the PRC, the 
program is responsible for testing the email addresses to confirm that they are correct and active. 
 
During the month of March, PRC, with support from the offices of the program dean(s) and the 
VPUE, will solicit confidential and anonymous comments from the faculty and students of the 
undergraduate program under review, via an online questionnaire. A minimum 50-75% response 
rate is expected.  The Review Team depends heavily on these comments to discover what is 
going well and what needs improvement in the actual delivery of undergraduate education 
described in the program’s materials.  The response rate also signals to the Review Team the 
engagement or disengagement of faculty and students in the program. 
 
 
• Stage VI:  Submission of Self-Review Documents 
 
In July, the self-review documentation, consisting of the Executive Summary and the Data 
Section, is submitted to the PRC analyst. 
 
 
• Stage VII:  Review of Program 
 
Once the review team is recruited, the PRC analyst will coordinate the scheduling of the review 
dates with review team members and the program chair. 
 
The review team meets during a two-day period with the program’s faculty (including the chair 
(or faculty representative), advisers, and the executive committee, if applicable), the 
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undergraduate students, the undergraduate program staff, relevant dean(s), and others, as 
appropriate. 
 
Upon confirmation of the review date, the program chair (or faculty representative) shall notify 
the undergraduate program’s faculty and students of the dates, the names of the review team 
members, the 50-75% expected attendance at the review meetings, and convey the importance of 
participating in meetings. 
 
While the responsibility for coordination of the review lies with the PRC chair, the scheduling of 
the review meetings is performed by academic senate and/or VPUE staff.  The staff will meet 
with the program chair to develop the review itinerary and explain the process for the review 
meetings. 
 
• Stage VIII:  Reports 
 
There are three reports associated with an undergraduate program review: 
 


1. The ad hoc committee (AHC) report; 
2. The external reviewer (ER) report; and 
3. The PRC report. This is the final report of the review to which the program and 


administrators will need to prepare a response to specific recommendations. 
 
The ACH and ER reports are submitted to the PRC chair within at least 4 weeks from the date of 
the review.  Once the reports are received, a request for correction of fact only to the reports will 
be forwarded to the program chair (or faculty representative).  The purpose of the correction of 
fact is to look for errors only, not to make text changes or to respond to a recommendation. 
 
Once the correction of fact is received from the program, the PRC report will be drafted.  This 
report is a summary of the ad hoc committee and external reviewer reports and the correction of 
fact, if any.  The report will be presented to the PRC for final edits and approval, and then to the 
UGC for final approval. 
 
UGC’s letter of transmittal and the PRC report will be forwarded to the program chair (or faculty 
representative) and administrators to whom the recommendations are addressed.  UGC’s letter 
may address specific recommendations or may provide additional recommendations.  The 
program and the administrators will be asked to respond to the PRC report by a set date. 
 
 
• Stage IX:  Follow-up Phase 
 
The Follow-up phase begins once the PRC report has been forwarded to the addressees of the 
recommendations.  It provides the opportunity for various parties to communicate regarding the 
review recommendations and to then implement the recommendations or provide a justification 
as to why this is not possible.  The Program Review Closure Committee (PRCC) is charged with 
the follow-up and recommendation of action to UGC.  The PRC Chair chairs the committee. 
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Members include current and past chairs of the UGC, the past Chair of the PRC, the VPUE, and 
appropriate staff. 
 
The PRCC will review the responses to the recommendations and follow up with those 
individuals as needed.  Typically, not only the program under review is asked to provide a 
response.  The PRCC will make a recommendation only after all parties have been given an 
opportunity to respond. The PRCC chair will forward a recommendation to the UGC to either 
close the review of for further action to be taken.  The following recommendations may be made 
to UGC: 
 


1. Closure of a review and initiation date for the program’s next review:  A program (and 
the relevant administrators) have satisfactorily responded to the recommendations and 
implemented them to the best of their ability. 


 
2. Closure of a review with a status report required or early initiation of the next review 


(instead of on the 8-year cycle). A program (and the relevant administrators) have 
responded to the recommendations but concerns remain regarding some unresolved 
issues in the program. 


 
3. Further action recommended:  If a program (and the relevant administrators) have not 


complied with the recommendations of the PRC report, have refused to respond to the 
report, or PRCC’s concerns have not been addressed, a recommendation will be 
forwarded to UGC for further action.  The process is as follows: 


 
The PRCC may ask the chair of UGC to forward a letter to the program chair (or faculty 
representative) outlining the concerns of the UGC and requesting a detailed response to 
outstanding issues.  The program’s response would be reviewed by PRCC and then 
forwarded to UGC to consider the matter and determine whether a recommendation is 
needed to the relevant Dean(s) for further action. 
 
Actions that might be recommended to the Dean(s) include: 
 
• review of the program chair’s (or faculty representative’s) service 
• placement of the program under receivership 
• suspension of admissions to the program 
• closure of the program. 


 
 
• Stage X:  Finalizing the Date of the Next Review 
 
Typically, the undergraduate program’s review cycle initiation date will be reset to fall eight 
years from the academic year that the program’s response to the PRC report was due.  UGC 
retains the right to make regular adjustments to the schedule in order to balance the annual 
workload.  In rare cases a review will be moved one year earlier.  More typically a review will be 
moved back one year.  The date of the next review will be confirmed once PRCC has completed 
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the follow-up phase for the program review.  This date will be reflected in UGC’s letter to the 
program regarding closure of the review or further action. 
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Section 4.  Self-Review Document:  Executive Summary 
 
The Executive Summary should be able to stand alone as a relatively brief, concise document of 
the larger self-review.  The composition of the Executive Summary is the responsibility of the 
faculty, and not that of the staff.  It is a valuable opportunity for the faculty to have a 
conversation about the strengths, weakness and challenges of the undergraduate education they 
are delivering.  The Executive Summary should be based on the data in the self-review, and thus 
should be prepared only after the self-review data have been compiled.  Experience at other UC 
campuses suggests that the best result is obtained if the chair (or faculty representative) prepares 
the Executive Summary based on consultations with the faculty.   
 
Great care should be taken in preparing the Executive Summary as: 
 


• the review team will use it as the foundation for its interviews with faculty, students, and 
administrators and the foundation for their assessment and recommendations; and 


 
• it will become part of the official record that will be included in the Self-review Data 


section of subsequent reviews. 
 
Undergraduate programs at UC Merced vary considerably; the features of the program that might 
not be clear to colleagues outside of the program should be explained.  For example, explain the 
role of tracks or emphases in the program or the relationship between the undergraduate program 
and other undergraduate or graduate programs. 
 
The Executive Summary must be less than twenty-five pages, single-spaced, and summarize the 
strengths, weaknesses, and challenges faced in the program.  The document should follow 
exactly the sequence of topics listed below.  The writing should be concise and address all topics.  
Do not simply refer readers to the more detailed sections in the Self-Review Data section. 
 
• Section 1:  Mission Statement  
 


A review provides the occasion for an undergraduate program to revisit its mission statement   
or to write a new one.  The mission statement should concisely declare a distinct purpose for 
the program   in both teaching and research.  At its best, the mission statement embodies the 
faculty’s philosophy regarding this field of study. 
 


• Section 2:  Learning Goals and Outcomes 
 


1. Review of program’s learning goals and outcomes in relation to School and/or campus-
wide educational mission. Are they aligned? 


2. Review of the program’s stated learning goals and outcomes based on assessment results 
and the ways in which these have changed in response to review of assessment results. 


3. Summary of faculty involvement in annual assessment of student learning, including 
review of student work and assessment results and the identification and implementation 
of programmatic changes based on these results. 
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4. Summary of student awareness of learning expectations and related assessments at course 
and program level. 


5. General review of student learning achievements relative to expectations based on 
collective results of annual assessment plans. Address as appropriate, benchmarking 
against other programs. 


6. Summary of any changes that have been made to curriculum or the program as a result of 
assessment.  


7. Review alignment of course and program learning outcomes. 
8. Review of multi-year assessment plan implementation, including 


a. annual report submissions 
b. timeliness and frequency of constructive feedback by assessment committee or 


specialist 
c. institutional support for and program follow-through on intended improvements 


based on annual learning results, including efficacy of steps taken 
d. identification of strengths and weaknesses of the assessment plan and proposed 


modifications/update based on collective results of annual assessment of student 
learning. 


 
• Section 3:  Curriculum 
 


In this section summarize the rationale for the curriculum design (include a full explanation 
and all supporting documentation, such as catalogue copy, advising materials if any, etc., in 
the Data Section). Present information for the last five years:  
1. Core courses: For each course provide:  


a. course title;  
b. frequency of offering; and  
c. a sentence or two about the course.  


2. Electives: Provide a list of electives;  
3. Briefly describe changes to the curriculum since the last review. If there have been no 


changes, provide a statement to that fact. 
 


• Section 4:  History of the Program 
 


Provide a brief history of the program in the order listed below. 
 


1. date the program was approved and date admissions were open; 


2. name changes or mergers of the program and dates associated with those changes; 


3. administrative home of the program; 


4. degree(s) offered; 


5. program learning goals and outcomes; 


6. degree requirements - date of the last version approved by UGC and the URL where 
posted; 


7. advising guidelines; and 
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8. dates the last review was initiated and closed. 
 


• Section 5:  Comparison Programs  
 


Provide a comparison with other comparable programs nationally and within the 
University of California system. 


• Section 6:  Strategic Plan 
 


Comparing the mission statement and learning goals at both programmatic and 
institutional levels with the present state of the undergraduate program provides the basis 
for a strategic plan aimed at accomplishing the mission and goals.  The strategic plan 
must be developed in consultation with the program’s membership and approved by 
them. 
 
The strategic plan section should focus on those aspects related to the undergraduate 
program, but the strategic plan itself may be more comprehensive, including ties with 
other graduate and/or undergraduate programs.  This section should project actions over 
the next five to seven years and address: 
 


1. curricular evolution; 


2. changes in the student population (in number and/or quality); 


3. plans to shift programmatic emphasis or learning outcomes; 


4. approaches to developing new strengths or addressing weaknesses (including 
assessment instruments); and  


5. plans to merge or subdivide to achieve programmatic focus. 
 


• Section 7: Faculty 
 


The Self-review Data section will provide detailed information on individual ladder-rank 
faculty members’ research and teaching interests and strengths.  In this section 
summarize the following information: 


 
1. Provide the total number of faculty in the program for the last three years that held 


membership in the undergraduate program. 


2. Include information on makers of quality such as teaching awards, research support, 
awards, prizes, etc.  The review team realizes that these markers will vary 
considerably by discipline and area. 


3. Include information on faculty contributions to curriculum development, pedagogical 
practices, and any other teaching and learning-related matters, including contributions 
to campus-wide General Education and/or to other programs. 


4. Include numerical aggregate data from student evaluations for all courses taught 
during the period under review; this information should be organized by course 
number, not by faculty name. 
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• Section 8: Students 


 
An important way to measure educational effectiveness is to analyze retention and time-
to-degree data in context of student profiles and benchmarked to national norms.  With 
the cooperation of IPA: 
 
o insert tables that show retention, time-to degree, and GPA data for students in the 


program over the last 5 years; 
o disaggregate the data by programmatic track and by student profiles (i.e. disaggregate 


data by ethnic, gender, family income, family educational background, first language, 
transfer, and disability profiles); 


o having compared these data to national norms, assess the program’s efficacy in 
retention and time-to-degree. 


  
Also provide teaching evaluations and assessment. 


  
• Section 9: Diversity 


 
Diversity, as defined by the Assembly of the Academic Senate in the University of 
California Diversity Statement in 2006, is a core component of excellence and quality in 
undergraduate education.  As part of judging of excellence, an assessment is required of 
steps a program is taking to yield a diverse undergraduate population.  Diversity in 
undergraduate education will be judged with the context of the findings of the University 
of California Regents Study Group on University Diversity report published in 2007.3  In 
this section, the self-review report of diversity must address the following topics: 
 
1. evidence of a strategy for recruiting a diverse pool of students and faculty; 


2. demonstration that the faculty are committed to the academic success of all students 
and are sensitive to the special challenges face by underrepresented and first-in-
family undergraduate students; 


3. evidence of a culture of commitment to supporting a diverse undergraduate student 
population, with relevant incorporation of learning-support services; and 


4. quantitative documentation of success in achieving diversity in applications, 
admissions, enrollment and completion. 


 
• Section 10: Alumni 


 
Undergraduate programs are strongly encouraged to keep track of their alumni, and seek their 
advice and input on their undergraduate programs.  The alumni section of the Self-Review 
Data Section will provide detailed information.  In this section summarize information on the 


                                                 
3 Undergraduate Diversity Work Team Report at 
http://www.universityofcalifornia.edu/diversity/documents/07-diversity_report.pdf  



http://www.universityofcalifornia.edu/diversity/documents/07-diversity_report.pdf
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placement record of your alumni for the last five years, including graduate programs, 
professional schools, and professional positions 
 
• Section 11: Status Report 


 
 For programs previously reviewed provide: 
 


1. Status of PRC report recommendations:  Briefly provide the status of each of the 
recommendations form the previous PRC report. 


 
• Format:  Each recommendation must reflect the same numbering and wording as 


in the PRC report. 


• The status of the recommendations as of the date of the current review.  Do not 
reiterate the response the program made to the recommendation during the 
previous review. 


• Describe briefly each remedy and evaluate its present effectiveness. 


• If any recommendations were not addressed, explain why. 
 
 


2. Other Key Changes:  Briefly describe any key developments that have not been 
already addressed in the previous section.  


 
3. Briefly outline any limitations on assessment due to the stage of development of the 


program. 
 


 For programs being reviewed for the first time: 
 


1. Briefly address how the program has evolved since the program proposal was 
approved. 


2. Other key changes:  Briefly describe these changes. 
 
3. Briefly outline any limitations on assessment due to the stage of development of the 


program. 
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Section 5.  Self-Review Document:  Data Section 
 
 
5.1 Documents from the Previous Program Review 
 
This section contains either the documents from the program’s previous review or the program’s 
approved proposal (for programs being reviewed for the first time).  The PRC and/or VPUE 
analyst will provide one copy of the documents.  The program is responsible for making the 
appropriate copies for the self-review binders. 
 
 For programs previously reviewed: 
 


• The PRC and/or VPUE analyst will provide one copy of the documents from the last 
review that must be included “as is” in this section. 


 
 
 For programs that are being reviewed for the first time: 
 


• Change the tab and section title to: “Approved Undergraduate Program Proposal.” 


• The PRC analyst will provide one copy of the approved program proposal, which 
must be included “as is” in this section. 


 
 
5.2 Program Administration 
 
5.2.1  Administrative Profile 
 
The Administrative Profile is an overview of the organizational structure of the program.  
Provide the following information: 
 


• Program name:  If the name of the program has changed since the program was 
approved, provide the history of the name. 


• Officers: List any current and past officers for program’s committees, and/or for any 
other aspects of program administrations (e.g., Chair, if applicable, advisor, etc.) 


 
5.2.2 Faculty Membership List 
 
Provide a list of the ladder-rank faculty who has held membership in the program for the last 
three years, their academic title, and school affiliation. 
 


Format: 
 
• Name:  Provide first and last names of the faculty member 


• Academic Title:  Provide the current academic title for each member 
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• School Affiliation: Note any joint appointments. 
 
 
5.3 Student Information 
 
5.3.1. Current Undergraduate Students 
 
Provide a summary of current enrollments by class status, entering GPA, current GPA, 
standardized test scores, number of double majors, number of students participating in 
undergraduate research projects, number of students participating in Honors tracks, and diversity. 
The appropriate administrative units (e.g. Admissions office, Dean’s office, VPUE’s office) are 
responsible for furnishing this information to the faculty. 
 
5.3.2 Alumni 
 
Provide a list of students who have graduated since the last review and include the following 
information: 
 


• Student name; 


• Year graduated; and 


• Most recent placement information:  Graduate program or employer, job title, 
city/state/country. 


 
 
5.3.3. Benchmark Data 
 
A benchmark data report will be provided to the program to be inserted in the self-review.  This 
report is generated from Banner and includes the number of applicants and the number of 
degrees conferred.  The report should be inserted in the self-review document.  No other action is 
required for this section. 
 
 
5.4 Admitting and Advising Students 
 
5.4.1 Advising Guidelines 
 


1. Provide a copy of the advising guidelines for the program.  Note:  If a program has no 
advising guidelines, then the chair (or faculty representative) should discuss with the 
program faculty the need for the development of such guidelines. 


 
2. Provide an example of the announcement that annually notifies the faculty and students 


of the program advising guidelines and the location of the URL. 
 
 


5.4.2.  Degree Requirements 
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Each undergraduate program must have a document approved by the UGC that contains all of 
the degree requirements for the undergraduate degrees that it offers and must share this 
document with its students.  A program may not impose requirements that have not been 
approved by UGC. 
 
Provide a copy of the program’s most recently approved degree requirements4 and a copy of the 
approval letter from UGC.  If you do not have a copy of these documents contact the PRC and/or 
VPUE analyst for assistance.  Note: if the information is posted on the undergraduate program’s 
website it must include: 
 


• the date the degree requirements were approved by UGC; and 


• the exact wording as the document approved by the UGC. 
 
In the event that is determined during the self-review preparation that the program’s degree 
requirements need revision the following policies and procedures must be followed:  While a 
program is in the “review phase”5 degree requirements will not be reviewed by the UGC until 
the PRC report and UGC’s transmittal letter have been forwarded to the program.  Once the 
program review has been conducted and is in the “follow-up phase,” degree requirement changes 
may be submitted for review and UGC will consider them as a priority item.  It is expected that 
the undergraduate program and the UGC will work together to expedite the review, revision and 
approval process.  
 
5.4.3 Courses Taught 
 
Provide a list of the program’s core and elective courses, when they were taught and by whom 
for the past five years.  Also provide a list of courses taught by program faculty for other 
programs, including general education   This information should be organized by year.  
 
 
5.4.4  Recruitment Materials 
 
Provide a copy of the program’s current recruitment materials: 
 


• current recruitment materials, such as brochures and website print-outs; and  


• sample letters to applicants and admitted students and/or email messages used in a place 
of a letter. 


• include copies of letters and materials used by the School. 
 
 
5.5   Faculty Information 


                                                 
4 This must be a verbatim version of that approved by UGC 
5 The “review phase” covers the period from the date the program’s self review is submitted to 
the PRC to when Undergraduate Council sends the PRC report back to the program. 
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5.5.1  Abbreviated CVs 
 
For each faculty member of the undergraduate program, provide an abbreviated CV (two pages 
at the most) that span over the last five years.  Provide the following information: 
 


• name 


• highest degree, institution, year of degree; 


• area of expertise (two lines); 


• membership it the program’s committees and other services to the program or university; 


• number of publications, performances, and exhibits and five key publications or works. 


• professional awards and honors (three lines maximum);  


• conference participation and lectures; and 


• service to the profession (including consulting, where appropriate). 
 


5.6 Learning Outcomes Assessment.   
 
Include all assessment plans, annual reports, and a significant sample of direct evidence used to 
support the conclusions in the annual reports.  Tabular presentation of the alignment between the 
learning outcomes of core and elective courses and the program learning outcomes. 
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Section 6.  Format of Self-Review Document 
 
6.1  Number of Copies Needed 
 
In keeping with UC Merced’s standards for environmental sustainability, Self-Review 
Documents will be presented electronically, posted in a secure site as technology allows.  
Otherwise, size copies of the Self-Review document are needed 
 
6.2  Presentation 
 
The information must be presented precisely in the format described next.6 The Executive 
Summary and the Data section must be presented in two separate electronic folders, titled 
appropriately.  
 
The presentation of Data Section document shall be as follows: 
 


• Cover page:  Include the Data Section, name of the graduate program, and the year in 
which the review was initiated. 


• Major headings:  Each section and subsection must be present in following order and 
separated by tabs and a colored sheet of paper with the title of the section or subsection: 


 


1. Documents from the Previous Program Review7 


2. Program Administration 
a) Administrative Profile 
b) Faculty Membership List 


3. Student Information 
a) Current Undergraduate Students 
d) Alumni 
e) Benchmark Data 
 


4. Admitting and Advising Students 
a) Advising Guidelines 
b) Degree Requirements 
c) Courses Taught 
g) Recruitment Materials 


Faculty Information 
a) Abbreviated CV 
b)   Undergraduate teaching evaluations 


                                                 
6 If it is not in the required format, the PRC analyst will return the documents to the program for 
correction. 
7 If the program is being reviewed for the first time, the section title and tab should be Approved 
Undergraduate Proposal 
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6. Learning Outcomes Assessment 
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 Section 7. Deadlines and Contact Information 
 
 
7.1 Deadlines for 201X-1Y 
 
1. January, 201Y:  Review Team Nominations due to PRC analyst. 
 
2. March, 201Y:  Faculty and student information submitted for the confidential questionnaire 


process. 
 
3. April, 201Y:  The confidential questionnaire process is initiated. 
 
4. May, 201Y:  Optional – Programs can submit a draft of the self-review to be checked for 


format by the PRC and/or VPUE analyst.  Content will not be reviewed. 
 
5.  July, 201Y:  Deadline for submitting the self-review.  Copies of the self-review should be 


submitted to the PRC and/or VPUE analyst. 
 
7.  July, 201Y:  Submission of any changes to the Degree Requirement.  While the requirements 


may be reviewed by UGC, the changes will only go into effect after the PRC submits their 
report to UGC on the program review, and after UGC communicates it findings to the 
program. 


 
 
7.2  Contact Person 
 
For questions regarding the format and procedures used during the review, contact the PRC 
and/or VPUE analyst.  
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Program Review Guidelines 
 
Introduction & Purpose 
 
The UC Merced Student Affairs Strategic Plan, WASC guidelines and the Student Fee 
Advisory Committee all expect that the Division of Student Affairs will establish a 
process that ensures Student Affairs programs and services are ready and able to meet 
the needs of an ever-changing student body. As a Division committed to continuous 
programmatic improvement, Student Affairs must systematically assess, acknowledge, 
and appropriately respond to new challenges, identify potential opportunities, and 
routinely strive to enhance our programs and services. The adoption and 
implementation of the program review guidelines detailed in this document are 
important steps towards achieving many of Student Affairs’ goals. In addition, the 
program review process provides a powerful vehicle for answering public calls for 
increased organizational accountability and providing documentation of Student Affairs’ 
valuable contributions to student learning and development outcomes.  
 
Key Guiding Principles 
 
The Student Affairs Program Review process is a formative assessment tool designed to 
enhance organizational performance via the systematic review of data pertaining to 
department activities, service delivery and use, resource management, and 
contributions to the advancement of the Student Affairs mission and strategic plan.  
 
More specifically, the purposes of program review are:  


• Facilitate systematic reflection and documentation within Student Affairs units 
on organizational performance with respect to objectives, university priorities, 
and the Student Affairs mission, aspirations, and strategic goals; 


• Provide evidence of the excellence and effectiveness of the units’ programs, 
activities, services, and operations;  


• Foster a contemporary understanding of UC Merced’s students’ characteristics, 
needs, and experiences; 


• Assess the department’s effectiveness with respect to contributing to student 
learning and development outcomes and/or business and service outcomes;  


• Encourage strategic thinking about the department’s plans for the future;  
• Define ways, primarily within existing resources, that a department can continue 


to improve in the quality of its programs, services, activities, and operations; and 
• Identify obstacles that inhibit the unit from achieving its desired goals and 


develop an action plan for managing these obstacles.  
• Provide an opportunity for a simultaneous evaluation of the unit head 


independent of the evaluation of the department. 
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The Division of Student Affairs mission statement, learning objectives and current 
strategic plan provide the foundation for the Student Affairs Program Review process. 
 


Student Affairs recruits and develops dedicated students and staff who are committed 
to lifelong learning. In keeping with the University’s Principles of Community, we 
cultivate a campus environment characterized by respect for human dignity and 
diversity. Toward these aims, Student Affairs promotes an enriched learning 
environment, often collaborating with faculty and units campus wide, to provide 
students with opportunities to realize their intellectual, physical, social, and emotional 
potential. 


UC Merced Student Affairs Mission Statement 


 


The Division of Student Affairs strives to become a leading model of innovative 
approaches for student-centered initiatives as we deliberately grow to meet the 
expanding needs of our richly diverse students, alumni, and greater community. 


Vision Statement  


 


The Division of Student Affairs strives to add to the students’ complete educational 
experience at UC Merced through our efforts to: 


Learning Outcomes Statement 


• Improve confidence in their abilities (learning, social, critical thinking, creativity, 
problem solving, and purposeful risk taking) 


• Develop a sense of civic responsibility and engagement 
• Demonstrate effective written, verbal, and technological communication 
• Increase capacity for leadership and teamwork 
• Articulate a sense of self, identity, and knowledge of their effect on others 
• Develop an understanding and appreciation of human differences 


 
Consistent with our mission, vision and learning objectives, the program review process 
provides an opportunity for Student Affairs staff members to systematically review 
organizational efforts directed towards enhancing the academic and educational 
experiences of UC Merced students; listening and responding to the experiences, needs, 
and interests of students from all backgrounds and communities; cultivating respectful 
and learning-centered professional environments; maximizing technological efficiencies; 
and serving as responsible stewards of institutional resources. Beyond merely providing 
a means to systematically survey unit activities and management practices, the program 
review process facilitates the translation of assessment data into strategic action plans 
focused on ensuring the continuous improvement of organizational performance and 
the advancement of mission-critical activities.  
 
The program review guidelines also reflect the values that have historically guided 
Student Affairs assessment activities. More specifically, the guidelines outlined in this 
document: 
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• demonstrate a respect
• highlight the importance of including 


 for students from all backgrounds and communities;  
student voices


• underscore the value of identifying and assessing 


 in the process and products 
of assessment;  


student learning and 
development outcomes


• promote the 
;   


effective use of organizational resources
• prioritize the development of 


;  
quality programs


• maintain a focus on 


 that meet students’ ever-
changing needs; and  


connecting Student Affairs activities to the broader 
institutional mission


 
 and strategic priorities.  


The primary reason for conducting program reviews is to ensure the continuation of 
high quality programs and services in Student Affairs and to make sure that our offerings 
are central to the role and mission, priorities, and strategic goals of Student Affairs and 
the University. 
 
Program Review Budget 
 
The Student Affairs Program Review process will require a commitment of time and 
resources from everyone involved.  It is assumed that the financial support for all steps 
in the program review process will be absorbed at the department level.  As such, cost 
efficiency should be a consideration (although not necessarily the deciding factor) with 
respect to selection of panel members for both the internal and external phases of the 
program review process.  If the program review process causes financial hardship for a 
department, the Director should submit a program review budget and request for funds 
to his/her AVC who will discuss the request with the VCSA and the other AVCs.  Budget 
requests will be considered on a case-by-case basis.   
 
Program Review Cycle 
 
Student Affairs unit reviews will normally occur on a five-year cycle.  Since this is a new 
process for UC Merced’s Student Affairs units, a pilot will be conducted with three units 
starting in the summer of 2009.  Based upon that experience, modifications of these 
guidelines may occur and then a schedule will be developed by the VCSA and the AVCs 
in consultation with the unit directors and the Student Fee Advisory Committee, if 
Registration Fee funding is involved.   
 
When possible, the schedule will be coordinated with other review and accreditation 
activities.  It is important to note that accreditation reviews are conducted for other 
purposes and do not take the place of the Student Affairs’ Program Review.  However, 
elements of and preparation for these reviews may overlap and therefore coordination 
of these reviews will occur to eliminate unnecessary duplication of effort.  
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A unit may request a program review at any time.  If human and fiscal resources are 
available, this request will be accommodated.  When circumstances warrant, a request 
to extend or postpone a scheduled program review may be submitted in writing to the 
appropriate AVC.  The VCSA and the other AVCs will review this request and respond to 
the Director of the department.  In situations where the program review findings 
indicated very serious problems in the department, the department may be added back 
into the schedule for re-review on an accelerated basis to ensure that the identified 
problems have been addressed. 
 
Program Review Process and Timeline  
 
The Student Affairs Program Review process consists of six steps: 1) Pre-Review 
Preparation, 2) Department Self-Study and Report, 3) External Program Review Site Visit 
and Report, 4) Developing the Department Action Plan, 5) Implementing the 
Department Action Plan and 6) Comprehensive Unit Head Evaluation.  The guidelines for 
each step are provided below.  While these guidelines are not binding and may be 
adapted to the needs of the individual department under review, they should be 
followed as closely as possible. 
 
As outlined below, the Student Affairs Program Review protocol should take 
approximately 16 months to complete. The program review cycle begins in May when 
the department receives written notification that they are scheduled for review and 
ends in August of the following year with the submission of the department’s action 
plan. Departmental pre-review preparations will likely begin well in advance of the 
program review cycle, however, as many units engage in the annual collection and 
analysis of assessment data.   
 
Although the suggested 16 month timeline is intended to structure and standardize the 
review process, the actual time needed to complete each program review step may vary 
according to the department and the unique needs of each review.  
 
The suggested Student Affairs Program Review timeline is as follows: 
 
Step 1: Pre-Review Preparation


I. Notification in Writing to Unit(s) Scheduled for Review 


 (3 - 4 months) 


Using the established five-year review calendar, departments that are slated for 
review in the coming academic year will be formally notified in writing via a letter 
from the VCSA’s Office. The letter of notification will include a copy of the Program 
Review Guidelines and other specific information regarding the review process.  
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II. Department Review Orientation Meeting Scheduled/Held  
The appropriate AVC will meet with the staff of the unit undergoing review in order 
to discuss the review process, answer questions and provide clarification about the 
process, and to help create a participatory process of program review in which all 
staff members are engaged and involved.    
 


III. Identification of the Self-Study Protocol 
The program review self-study protocol is selected by the Director of the 
department in consultation with the AVC and the VCSA.  The Director of Institutional 
Planning and Analysis and her staff are also valuable resources in this process.  
Following are the four primary choices with respect to the self-study format: 
 


A. Any mandated or optional professional accreditation processes


 


:  Program 
review is intended to provide Student Affairs departments an opportunity to 
evaluate their programs and services to ensure that they are ready and able to 
meet the needs of an ever-changing student body.  However, certain 
departments are required or encouraged to participate in accreditation 
procedures specific to their functional area.  In an effort to reduce unnecessary 
duplication of effort and help ease the overall workload of preparing for agency 
accreditation, the self-study or department profile component of an 
accreditation process may be used to fulfill some or all of the UC Merced Student 
Affairs Program Review self-study expectations.  


B. Council for the Advancement of Standards in Higher Education (CAS): CAS “has 
been the pre-eminent force for promoting standards in student affairs, student 
services, and student development programs since its inception in 1979. For the 
ultimate purpose of fostering and enhancing student learning, development, and 
achievement and in general to promote good citizenship,”1


 


 CAS provides a set of 
industry-approved standards and self-assessment guidelines for 34 functional 
areas.  


1. Those Student Affairs departments for which CAS standards and 
guidelines exist may choose to utilize the CAS Self-Assessment Guide as 
the frame for the self-study review process and report  


 
2. If the department has completed a CAS self-study within the academic 
year prior to their Student Affairs Program Review cycle, it may use that 
CAS self-assessment process as the foundation for the program review 
self-study report 
 


                                                 
1 Council for the Advancement of Standards in Higher Education.  Retrieved July 10, 2007, from 
http://www.cas.edu. 
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3. It is important to note that although the CAS Self-Assessment Guides 
include worksheets and overview questions intended to facilitate the 
compilation of reviewer ratings for each of the CAS criterion measures, 
these completed worksheets and short answer responses do not fulfill 
the UC Merced’s Student Affairs Program Review self-study report 
expectations. Rather the information and insights gleaned from the CAS 
self-assessment process should inform the development of a 
comprehensive and coherent self-study narrative that addresses the 
thirteen organizational domains outlined in the CAS Standards and 
Guidelines. 


 
C.  Industry Standards and Guidelines for Self-Study


 


:  If there is a set of standards 
and/or guidelines that are published by a representative, governing body, or 
professional association for the units’s area of Student Affairs or for the types of 
services that the office provides, the department may propose them as the 
protocol for the self-study portion of the department’s program review process.  
Please submit the complete description of standards and guidelines for self-
study to the appropriate AVC for consideration.  


D. UC Merced Student Affairs Program Review Self-Study Guidelines


1. Department Mission, Purpose, and Function 


:.  These 
criteria are intended to provide a structure for the review and should be 
augmented by whatever information is deemed necessary to create an effective 
self-assessment.  General areas include: 


2. Strategic Position and Planning 
3. Organizational Resources 
4. Gauging Department Performance and Effectiveness 
5. Summary of Findings  


IV. Data Audit 
Each department undergoing review will conduct an audit of all data and 
information resources available to assist and inform the program review process.  
This audit will include: 
 


A. A review of assessment activities conducted at the unit level.   The 
department must submit a completed copy of this updated inventory to the 
appropriate AVC as well as include it in the appendices of the self-study report. 


1. Please describe any departmental efforts to collect data.  This can 
include any method of data collection, including survey data, focus 
groups, interviews, utilization counts (e.g., card swipe counts), etc. 
Further, please be sure to document assessment efforts of any 
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population such as students, other clientele, staff, etc.  Please be sure 
that you address the following fields in your description: 


a. Title of assessment effort/topic 
 


b. Brief description (purpose, sample, methods, schedule, etc.) 
 


c. Is the data used for planning purposes?  If so, how? 
 


d. Are reports and/or data available to share? 
 


e. Highlights of most recent findings 


2. A review of any external assessment processes (e.g., participation in 
CAS Standards or industry benchmarking studies) or accreditation 
practices or mandates.  Please be sure that you address the following 
fields in your description: 


a. Title of assessment effort/topic 
 
b. Brief description (purpose, sample, methods, schedule, focus, 


etc.) 
 


c. Is the data used for planning purposes?  If so, how? 
 


d. Are reports and/or data available to share? 
 


e. Highlights of most recent findings 
 


f. Under the “Comments” field of the template, please also 
include the entity that conducts the assessment/accreditation 
as well as the timeline for the process. 


 
B.  A review of data collected at the organizational or institutional levels.  This 
can include survey data (e.g., University of California Undergraduate Experience 
Survey, UCUES and the National Survey of Student Engagement, NSSE) that 
provide measurement of the department’s effectiveness or impact with respect 
to articulated student outcomes and/or departmental objectives.  It can also 
include qualitative data that capture students’ experiences with the unit or 
information on those developmental processes that the department intends to 
foster in students.  
 


C. The collection and review of department data relevant to specific questions posed in 
the self-study protocol. Each of the self-study protocols outlined in Section III require the 
self-study panel to gather and reflect on information pertaining to a wide range of 
departmental processes and performance measures (e.g., budgeting, human resources, 
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technology, legal responsibility, etc). After selecting a self-study protocol, the units’s 
program review coordinator and/or self-study panel should carefully review the protocol, 
identify the information needed to develop a thorough self-study report, and begin 
collecting this information in the interest of expediting the self-study review process.  
 
V. Formation of the Self-Study Review Panel  


The Director of the department, in consultation with department staff, will 
identify/invite people to serve as members of the self-study team.  Following are 
guidelines with respect to the membership of the Self-Study Review Panel: 


A. External Members: In order to provide a more objective yet informed 
viewpoint, one member of the Self-Study Review Panel must be external to the 
department.  Some suggestions for this member include: 


1. If an advisory panel/council exists for the department, it is suggested 
that representation from this group be included on the Self-Study 
Review Panel. 


2. In an effort to make the Student Affairs Program review process as 
collaborative as possible across departments, Directors are 
encouraged to consider fellow Directors of Student Affairs 
departments slated to undergo program review in future cycles as a 
potential external member of the Self-Study Review Panel. 


3. The collaboration between Student Affairs and our colleagues in 
Academic Affairs is a priority for the advancement of the Student 
Affairs strategic plan and a critical element in our ability to effectively 
serve students.  As such, Directors are encouraged to consider inviting 
faculty or colleagues from the Schools or other academic 
departments to serve as an external member of the Self-Study Review 
Panel. 


B. Student Members:  Students are the primary constituents of our efforts. Thus, 
the Self-Study Review Panel must include at least one student.  It is advisable 
that the student(s) have experience with the department (e.g., frequent user, 
student employee, intern, etc.).  If the unit receives Registration Fees, the unit 
must request the SFAC to appoint a student member. 


C. Internal Members: There are no restrictions on the identification and inclusion 
of internal members for the Self-Study Review Panel. 


VI. Identification/Formation of External Review Panel and Site Visit Scheduled 
The External Department Review Panel will consist of 1-2 people from outside the 
University with expertise in the area(s) being reviewed.  Although the Department 
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under review may select anyone from other universities, other non-profits, or the 
private sector who has relevant knowledge and expertise, units are strongly 
encouraged to consider their UC colleagues and counterparts as members of the 
External Review Panel.  
 
The process for selecting members of the External Review Panel will be as follows: 


1. The department Director will generate a list of potential external 
panel participants.  This list will include twice the number of names (i.e., 
4-6) than there are slots to fill.  Sound rationale should be presented for 
why each person has been nominated.  If there is an order of preference, 
the names on the list must be presented in priority order. 


 
2. This list of suitable panel members will be forwarded to the VCSA for 
consideration.  Please also provide a copy of this correspondence to the 
appropriate AVC who supervises the department undergoing program 
review.  In consultation with the AVCs, the Vice Chancellor will respond in 
one of the following ways: 


 
a. Approval of the list of potential External Review Panel 


members as submitted. 
 


b. Approval of the list of potential External Review Panel 
members in a different priority order. 


 
c. A request for additional names to be considered for External 


Review Panel members.  
 


B.  Invitations to serve on an external review panel may come from the Vice 
Chancellor of Student Affairs or the unit head/manager.   Once the panel is 
confirmed, the department is responsible for scheduling the 1-2 day site visit 
and establishing the agenda. The Director/Manager of the department under 
review must be present for the site visit as well as the VCSA and the 
appropriate AVC.  


 
Step 2: Department Self-Study/Report
 


 (5 - 6 months) 


The department self-study provides the basis for the entire review process.  It 
represents a valuable opportunity for the department to make a candid assessment of 
itself and to consider future directions and opportunities for improvement that would 
strengthen the department.  Each unit undergoing review will prepare a self-study 
report using as its organizing framework the criteria and questions identified in the 
protocol selected as part of the pre-review preparation (Step 1, Section III above).   
 
The purpose of the Department Self-Study Report is to: 
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A.  Outline the department’s objectives, priorities, resources, programs and 
strategic plans as well as its position within Student Affairs and the University. 
 
B.  Address how well the department performs in relation to its mission, goals 
and strategic plans. 
 
C.  Define ways, primarily within existing resources, that the department can 
continue to improve in the quality of its programs, services, activities, and 
operations. 
 
D.  Provide evidence of the excellence and effectiveness of its programs, 
activities, services and operations. 
 
E.   Identify priorities and key questions for external review.  
 


The self-study narrative and supporting documentation should fulfill the purposes 
outlined above.  The specific format and content of the report will be determined by the 
particular self-study framework selected by the Self-Study Review Panel. Regardless of 
the self-study protocol selected, the self-study report should conclude with a 1-2 page 
External Review Issues Statement that clearly outlines the key issues and questions 
identified during the self-study process that the department would like external 
reviewers to address during the site visit and in their final report.  


Report Submission Guidelines:  
 


A. While the Director of the department under review has latitude with respect 
to decisions regarding the preparation of the self-study report, the final report 
should represent the input of all


 


 members of the Self-Study Review Panel.  As 
such, the department is encouraged to create a system in which the Panel is able 
to provide feedback on a draft of the document.   


B.  While there is no firm limit with respect to the length of the report, it would 
be challenging to address fully the criteria of most self-study protocols in less 
than 10-15 pages of narrative (exclusive of appendices).  
  
C.  Departments need to submit a final draft of the report to the appropriate AVC  
prior to submitting the final report to the Vice Chancellor of Student Affairs and 
the External Review Panel.  Incomplete reports will be returned to the 
department with detailed feedback on how the report is to be revised.   
 
D.  The final self-study report should be submitted in electronic format. One copy 
of the self-study report also should be submitted to:  


1.  Each member of the External Review Panel prior to his/her visit 
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2.  The Vice Chancellor of Student Affairs and appropriate AVC 
 


 
Step 3: External Program Review Site Visit and Report
 


 (2 - 3 months) 


The External Review Panel, as experts in the field, will be encouraged to evaluate the 
department and provide insight and feedback on issues and trends particular to the 
departmental operations being reviewed.  The external reviewers will receive and are 
asked to study the Department Self-Study Report and supporting documents in advance 
of their site visit.  The site visit should span a 1-2 day period to allow sufficient time for 
the reviewers to meet with members of the Self-Study Panel, department staff, 
administrators, faculty, students, and others; to visit facilities; and to meet as a review 
team to discuss points that will be included in their analysis.   
 
The department and Self-Study Panel are encouraged to solicit insight from the External 
Review Panel regarding questions and issues they would like to discuss from a viewpoint 
that is external to the university, that is broader in scope (e.g., from a regional, national 
or disciplinary perspective), or for which members of the External Review Panel are 
more qualified to answer.  This External Review Issues Statement should be attached to 
the self-study report and submitted to the External Review Panel prior to their visit.  
Further, a detailed agenda for the visit should be established well in advance of the site 
visit to allow for adequate time to schedule meetings, prepare materials, reserve rooms, 
etc. 
 
It is expected that the External Review Panel will adhere to the schedule and address 
the list of questions and issues provided by the Self-Study Panel.  However, it is also 
anticipated that the background and expertise of the External Review Panel members 
may help them identify other, related areas and topics of interest during the site visit.  
As such, all members of the Self-Study Review Panel and External Review Panel are 
expected to remain open to the different issues and questions that are raised by all 
participants in the site visit.   
 
At the conclusion of their visit, the External Review Panel will meet with the Director of 
the department, selected department staff, and members of the Self-Study Panel to 
share their initial observations.  Within 4 - 6 weeks after their visit, the External Review 
Panel will be asked to provide a written assessment of the strengths, weaknesses, 
operational practices, and management opportunities for the department.  The External 
Review Report should be submitted directly to the department Director who will then 
distribute copies to the Vice Chancellor of Student Affairs, the appropriate AVC and the 
Student Fee Advisory Committee, if a Registration Fee funded unit. 
 
Step 4:  Developing the Department Action Plan
 


 (2-3 months) 
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Following consultation with the Self-Study Panel, department staff, Vice Chancellor of 
Student Affairs, and appropriate AVC, the department will develop a plan of action that 
addresses the recommendations outlined in the Program Review Report prepared by 
the External Review Panel as well as reflects information and insights included in the 
Self-Study Report.  The departmental action plan should specify proposed actions, 
implementation strategies, an action timeline, and responsible parties for carrying out 
each action.  If there are External Review Panel recommendations that the department 
is not in agreement with, the action plan should acknowledge these differences in 
thinking and where appropriate, present alternative recommendations. 
 
The completed Department Action Plan will be submitted to the VCSA, the appropriate 
AVC, and the SFAC if a Registration Fee funded unit.  
 
Step 5: Implementing the Department Action Plan 
 


(final month and beyond) 


Progress on the Department Action Plan will be evaluated via updates included in the 
department’s annual year-end reports.  Further, the points and progress on the 
Department Action Plan will represent the foundation of the pre-review preparation for 
the next cycle of program review five years later.   
 
Step 6: Comprehensive Unit Head Performance Review  (to occur during external 
review phase) 
 
In an effort to distinguish Program Review (the formative assessment of a department’s 
effectiveness with respect to its contributions to student learning and development and 
or business and service outcomes), from the Performance Review (the formative 
feedback of the Manager/Director of a department on her/his role in leading), a 
separate process will occur simultaneously with the Program Review.   
 
This comprehensive evaluation will occur once every five years and be in addition to the 
annual self-evaluation and supervisor evaluation.  Each unit head, working with the 
appropriate AVC, will select individuals to collect feedback from which should include 
students who work in or use the services of the unit, from staff who work within the 
unit, from colleagues within student affairs, and from colleagues in other areas at the 
university.   The unit head may, with agreement from the AVC, include individuals in 
similar positions at other UC campuses.  Issues that might be included in the evaluation 
are:  ability to effectively communicate, leadership, partnering with units within and 
outside of Student Affairs, diversity initiatives and hiring, management of the unit’s 
resources including personnel and budget, fundraising (if appropriate) and vision for the 
future of the unit. 
 

The feedback will be captured electronically and summarized anonymously by the 
appropriate AVC or Director of Administrative Services based upon the relationship 
between the unit head and the individuals who provided the feedback.  The written 
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summary will be shared with the unit head, appropriate AVC and the VCSA and 
discussed at an in-person meeting. 
 
As the Division of Student Affairs strives to improve its efforts, the knowledge of how 
unit heads perform, what we do well and how we can grow professionally, becomes 
critical. 
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October 21, 2010 
 
 
To:  Graduate Group Chairs 
   
From:  Chris Kello, Chair, Graduate and Research Council 
 
Re:  Graduate Groups Proposed Budget for Recruitment 
 


Dear Graduate Group Chairs, 


The main purpose of this memo is to solicit a proposed budget from each graduate group to use 
graduate support funds (i.e. the 500K managed by GRC) for recruitment this year.  Please 
submit the proposed budget by November 1st, 2010, following the instructions below.  As 
context, this memo also provides updates on graduate program recruitment, admissions, 
review, and funding.   
 
In terms of recruitment, a total of 9 Chancellor’s Graduate Fellowships are available to incoming 
Ph.D. students this year.  Each one provides the recipient with an additional $4K per year for 4 
years. Fellowship recipients must receive their regular support (at the normal level) from TA or 
GSR appointments, and tuition and fees are covered as usual.  Please feel free to advertise these 
during your recruiting efforts.  The competition for them is planned to be similar to last year, 
i.e. graduate groups will submit some number of applicants, each of whom must meet certain 
merit criteria.   
 
In terms of admissions, the administration is working to determine the levels of NRT support 
that will be available for AY 2011-2012 by November 1st 2010, and the number of TA slots 
available by December 1.  The best graduate applicants often receive offers early in the 
admissions cycle, so the administration is working to allow graduate programs to send out 
some offers before Christmas.  Also, GRC will work with the VCR to review these applicants in 
time so that some of these offers may include fellowships.  Finally, the EVC has agreed to allow 
graduate groups to make twice as many admissions offers to Ph.D. students as there are funded 
slots available.  This ratio is based on an approximate 50-60% Ph.D. yield rate in the past.  If 
twice as many offers go out and the yield ends up greater than 50%, next year’s graduate 
support funds will be used to make up the difference.  Masters admissions will remain 1-for-1 
because their yield is historically much closer to 100%. 
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In terms of review, UGC recently revised its review policy to include a 7-year review cycle, and 
GRC will be revising its review policy this academic year.  In the meantime, GRC plans to adopt 
the 7-year review cycle (e.g. so that coupled undergraduate and graduate programs may 
undergo coupled reviews if desired).  For emphasis areas, submitting a graduate program 
proposal to CCGA counts as a review.  Therefore the review status of graduate programs and 
emphasis areas is as follows: 
 


• QSB – Started in 2004, under CCGA review  
• CIS and Psych – Started in 2005 under SCS, under CCGA review 
• WC, SCS* excluding Psych and CIS – Started in 2005, will need to undergo review by 


AY 2011-2012 
• Applied Mathematics and EECS – Started in 2006, will need to undergo review by AY 


2012-2013 
• BEST, MEAM, Physics & Chemistry, and ES – Started in 2007, will need to undergo 


review by AY 2013-2014 


Finally, in terms of funding, the VCR has been working with GRC to change the format of NRT 
support.  Instead of allocating NRT “slots”, the VCR will allocate a dollar amount per graduate 
group, and previous NRT allocations will be converted into dollar amounts.  Thus each 
graduate group will have an NRT budget that is incremented each year, and the graduate group 
will work with administration to manage the budget.  The purpose of this budget is to make 
NRT funds transparent, and to make explicit the cost of out-of-state versus international 
students.  The dollar amounts, along with further details, will be communicated in a separate 
memo from the Graduate Division.  
 
In addition, the EVC has made a second installment of 500K available for graduate student 
support, to be managed by GRC in coordination with the VCR.  Roughly half of these funds is 
planned for support of current graduate students, and the remainder will be for recruiting new 
students (but the proportion may change as plans unfold).  GRC is still discussing how to best 
invest these funds this year, but for starters, GRC plans to recommend that each group be given 
a recruitment budget as soon as possible.   
 
GRC is asking each graduate group to submit a proposed recruiting budget for e.g. advertising 
costs, travel costs, and offer enhancements (e.g. laptops, small fellowships).   The budget must 
include the following: 
 


• A summary of how funds will be used, including estimated costs.   
• A summary of how last year’s GRC funds were used, and how much remains.  Provide 


specifics in terms of number of students funded, and approximate amounts per student.  
Also summarize plans for using the remaining funds left over from last year. 
 


*The remainder of SCS (Economics, Political Science, Sociology) would normally need to undergo review in 2011-
2012.  However, given that very few graduate students have been admitted other than Psychology and CIS students, 
a special provision will need to be made.   


 







 
 


• The number of admissions from last year, and the anticipated number of admissions this 
year. 


• For those emphasis not yet undergoing CCGA review, provide a target time for 
submitting a graduate program proposal, and the estimated resources (e.g. faculty, 
space) necessary for achieving this target. 


• For Applied Math, BEST, and World Cultures, please include a draft (rough or final) of 
your Program Learning Outcomes.  All active programs need PLOs, and PLOs are 
needed as soon as possible for the WASC EER report (PLOs are already in the report for 
the other active programs). 


Please submit your proposed budget by emailing it to Fatima Paul (fpaul@ucmerced.edu) by 
November 1st, 2010. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Cc:  Graduate and Research Council 
 Division Council 
 Graduate Groups Coordinators 
 Senate Office 
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October 21, 2010 
 
 
To:  Graduate Group Chairs 
   
From:  Chris Kello, Chair, Graduate and Research Council 
 
Re:  Graduate Groups Proposed Budget for Recruitment 
 


Dear Graduate Group Chairs, 


The main purpose of this memo is to solicit a proposed budget from each graduate group to use 
graduate support funds (i.e. the 500K managed by GRC) for recruitment this year.  Please 
submit the proposed budget by November 1st, 2010, following the instructions below.  As 
context, this memo also provides updates on graduate program recruitment, admissions, 
review, and funding.   
 
In terms of recruitment, a total of 9 Chancellor’s Graduate Fellowships are available to incoming 
Ph.D. students this year.  Each one provides the recipient with an additional $4K per year for 4 
years. Fellowship recipients must receive their regular support (at the normal level) from TA or 
GSR appointments, and tuition and fees are covered as usual.  Please feel free to advertise these 
during your recruiting efforts.  The competition for them is planned to be similar to last year, 
i.e. graduate groups will submit some number of applicants, each of whom must meet certain 
merit criteria.   
 
In terms of admissions, the administration is working to determine the levels of NRT support 
that will be available for AY 2011-2012 by November 1st 2010, and the number of TA slots 
available by December 1.  The best graduate applicants often receive offers early in the 
admissions cycle, so the administration is working to allow graduate programs to send out 
some offers before Christmas.  Also, GRC will work with the VCR to review these applicants in 
time so that some of these offers may include fellowships.  Finally, the EVC has agreed to allow 
graduate groups to make twice as many admissions offers to Ph.D. students as there are funded 
slots available.  This ratio is based on an approximate 50-60% Ph.D. yield rate in the past.  If 
twice as many offers go out and the yield ends up greater than 50%, next year’s graduate 
support funds will be used to make up the difference.  Masters admissions will remain 1-for-1 
because their yield is historically much closer to 100%. 
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In terms of review, UGC recently revised its review policy to include a 7-year review cycle, and 
GRC will be revising its review policy this academic year.  In the meantime, GRC plans to adopt 
the 7-year review cycle (e.g. so that coupled undergraduate and graduate programs may 
undergo coupled reviews if desired).  For emphasis areas, submitting a graduate program 
proposal to CCGA counts as a review.  Therefore the review status of graduate programs and 
emphasis areas is as follows: 
 


• QSB – Started in 2004, under CCGA review  
• CIS and Psych – Started in 2005 under SCS, under CCGA review 
• WC, SCS* excluding Psych and CIS – Started in 2005, will need to undergo review by 


AY 2011-2012 
• Applied Mathematics and EECS – Started in 2006, will need to undergo review by AY 


2012-2013 
• BEST, MEAM, Physics & Chemistry, and ES – Started in 2007, will need to undergo 


review by AY 2013-2014 


Finally, in terms of funding, the VCR has been working with GRC to change the format of NRT 
support.  Instead of allocating NRT “slots”, the VCR will allocate a dollar amount per graduate 
group, and previous NRT allocations will be converted into dollar amounts.  Thus each 
graduate group will have an NRT budget that is incremented each year, and the graduate group 
will work with administration to manage the budget.  The purpose of this budget is to make 
NRT funds transparent, and to make explicit the cost of out-of-state versus international 
students.  The dollar amounts, along with further details, will be communicated in a separate 
memo from the Graduate Division.  
 
In addition, the EVC has made a second installment of 500K available for graduate student 
support, to be managed by GRC in coordination with the VCR.  Roughly half of these funds is 
planned for support of current graduate students, and the remainder will be for recruiting new 
students (but the proportion may change as plans unfold).  GRC is still discussing how to best 
invest these funds this year, but for starters, GRC plans to recommend that each group be given 
a recruitment budget as soon as possible.   
 
GRC is asking each graduate group to submit a proposed recruiting budget for e.g. advertising 
costs, travel costs, and offer enhancements (e.g. laptops, small fellowships).   The budget must 
include the following: 
 


• A summary of how funds will be used, including estimated costs.   
• A summary of how last year’s GRC funds were used, and how much remains.  Provide 


specifics in terms of number of students funded, and approximate amounts per student.  
Also summarize plans for using the remaining funds left over from last year. 
 


*The remainder of SCS (Economics, Political Science, Sociology) would normally need to undergo review in 2011-
2012.  However, given that very few graduate students have been admitted other than Psychology and CIS students, 
a special provision will need to be made.   
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• The number of admissions from last year, and the anticipated number of admissions this 
year. 


• For those emphasis not yet undergoing CCGA review, provide a target time for 
submitting a graduate program proposal, and the estimated resources (e.g. faculty, 
space) necessary for achieving this target. 


• For Applied Math, BEST, and World Cultures, please include a draft (rough or final) of 
your Program Learning Outcomes.  All active programs need PLOs, and PLOs are 
needed as soon as possible for the WASC EER report (PLOs are already in the report for 
the other active programs). 


Please submit your proposed budget by emailing it to Fatima Paul (fpaul@ucmerced.edu) by 
November 1st, 2010. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Cc:  Graduate and Research Council 
 Division Council 
 Graduate Groups Coordinators 
 Senate Office 
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To: Chris Kello, Chair, Graduate and Research Council 


Re:  Budget Proposal for GRC Recruitment Funds for Applied Math Graduate Studies 


Date: October 29, 2010 
 
 
Dear Chris, 
 
 In response to GRC’s request, the faculty of Applied Math Graduate Studies (AMGS) 
discussed how to best use the Anticipated Recruitment Funds. The data requested by GRC 
and our proposed plan for allocating these Funds are described below. 
 


• Last Year’s Funds. Last year GRC allocated approximately $18,000 in Recruitment 
Funds (“Bobcat Awards”) to AMGS. The primary commitment of those Funds is to 
award 50% Summer GSRs to new PhD students in AMGS, who are in good standing 
with a GPA of 3.3 or above. Those funds have not been used. We plan to spend all 
those funds in Summer 2011 to award 3 of our qualified first year PhD students. The 
cost to AMGS of a 50% Summer GSR is approximately $6,500. We have enough for 
almost 3x50% Summer GSRs. SNS Funds will be used to pay off the residual costs. 


• Summer GSRs. The primary forthcoming commitment of the Anticipated Funds will 
be to award 50% Summer GSRs to new PhD students in AMGS subject to similar 
criteria. We plan to admit approximately 8 new graduate students this year, of which 
4 will be PhD students. The cost of the Summer GSRs for the new PhD students will 
be approximately $25,000. 


• Application Fee Fellowships. We plan to offer up to 5 Application Fee Fellowships. 
Application fees are $70-$90. These fellowships will be granted based on evidence of 
financial need. 


• Enhancement Fellowships. We plan to offer up to 4 Enhancement Fellowships to 
highly qualified applicants, $1000 each, for purchasing their choice of computers, 
travel funds to scientific meetings, and books. 


• Travel of AMGS faculty to recruitment meetings. AMGS faculty members are actively 
participating in UCM-organized recruiting events and other recruitment 
opportunities noted below. Expected expenditures for travel are 3 in-state events 
totaling approximately $450 and 2 out-of-state events totaling approximately $2000, 
of which we are asking for cost sharing at 50%. 


o On 10/16/2010 Dr. Harish Bhat served as a panelist at the Sacramento State 
Diversity Forum. 
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o In January 2011 Drs. Harish Bhat and Roummel Marcia will attend the Grad 
School Fair at the American Math Society Annual Meeting in New Orleans, 
LA. This is one of the largest math meetings in the world. The purpose of the 
Grad School Fair is to offer opportunities for undergraduate students to meet 
representatives from mathematical sciences graduate programs. Hence, this 
will be an excellent opportunity for us to recruit top-notch students.  


o We plan to participate in two Grad Fair venues during the Spring semester 
organized by the Mathematical Association of America, one at Loyola 
Marymount University, Los Angeles (March 2011) and the other at University 
of the Pacific, Stockton (April 2011).  


o We plan to give seminars at sister UC campuses and at universities in other 
states targeting senior undergraduate students in disciplines that align with 
AMGS research efforts.  


• Recruitment Video. Being one of the very few graduate programs in California that 
are devoted to applied mathematics, in order to recruit top-notch students we must 
also reach out to prospective students beyond the state borders. Thus far, this has 
been achieved primarily using the Applied Math website, 
http://appliedmath.ucmerced.edu. We have put much effort into this website, which 
we recently revamped. However, more can be done. Specifically, we believe that 
professional videos showcasing AMGS personnel and research are paramount to 
our recruiting efforts. These videos will be posted on our website and YouTube and 
used for recruitment presentations. Funds would be committed to hiring 
professionals in the industry (shooting, scripting, web design, etc.) to support the 
UCM staff. Costs could be as high as $10,000, of which we are asking for cost sharing 
at 50%. 


• CGGA Review. We anticipate undergoing the CCGA Review in Fall 2011. We are not 
asking for FTEs or space resources beyond those requested in the strategic plan 
submitted to CAPRA.  


• Program Learning Outcomes (draft). Upon graduating, we expect students 
completing the MS and PhD degrees in AMGS to become effective and responsible 
problem solvers, meaning that students will be able to: 


1. Solve advanced mathematical problems using analytical methods. 
2. Solve advanced mathematical problems using computational methods. 
3. Recognize the relationships between different areas of mathematics and the 


connections between mathematics and other disciplines. 
4. Give clear and organized written and verbal explanations of mathematical 


ideas to a variety of audiences including teaching undergraduate students. 
5. Model real-world problems mathematically and analyze those models using 


their mastery of the core concepts. 
6. Become skilled in ethics and responsible conduct of research and learn how to 


apply those skills to everyday situations. 
 
 
 
 Summary of Allocations and Funds Requested 


 
 


 
 
 
 
 
 


Priority  Allocation Funds Requested 
1 4 Summer GSRs $25,000 
2 4 Enhancement Fellowships $4,000 
3 Travel $1,230 
4 5 Application Fee Fellowships $400 
5 Recruitment Video $5,000 


Total  $35,630 
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Please let me know if you have any questions or comments.  
 
Thank you and GRC very much for your continued support. 
 
 


          Sincerely, 
      
 


         Boaz Ilan 
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GRC Report 
Biological Engineering and Small-scale Technologies Graduate Emphasis 
November 1, 2010 
 
1. Recruitment Budget 
 
A. Advertising 
(Note: Any costs savings will be applied to increasing C, below) 


Brochure/Flyer Printing      1,000 
Direct Mailing        500 
Faculty/Student Conference Travel – Recruiting  (4 trips) 2,000 


          3,500  
  
B. Recruitment Event (10 students – 5 in state/5 out of state) 
(Note: Any cost savings will be applied to increasing C, below) 


Day 1  Students arrive evening – dinner/hotel stay 
Day 2  Continental Breakfast 


Morning lab tours/faculty research talks/meeting faculty 
Late Lunch 


  Afternoon/Evening Yosemite trip 
  Dinner/hotel stay 


Day 3 Students depart 
Meals ($80x10)      800 
Hotel ($110 X 2 X 10)     2,200 
Van Rental/Gas for Yosemite     250 


  Travel (5x 500 out-of-state, 5 X 250 in-state)  3,750 
          7,000 
   
C. Direct student support and recruiting incentives    16,000 


2 semesters NRT for new student       
OR 4-2 year BEST fellowships of 2K/year  
OR GSR support for 2 PhD students for 2 months  


 to enable their admission to BEST without having 
 to decide on a faculty mentor before matriculation 
 The admissions committee will recommend one of the three 


actions above to the faculty based on the applicant pool.   
 BEST faculty will vote on the final choice of how to allocate  


the funding at that time. 
 
Total budget request for recruitment      26,500  
 
Requested from SOE        7,500 
 
Requested from GRC        19,000   
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2. Summary of Use of Last Year’s Funds 
 
09-10 Allocation        19,036  
Student Travel (2 students, ~900/student)     1,842.72 
Balance         17,193.28 
Note that the change in BEST leadership has delayed spending of 
the funds allocated last year. 
 
Plans for balance of funds:       17,193.28 
Summer fellowships to provide TA relief for 
2-3 Ph.D. students to enable them to graduate in  
AY13-14 
This is expected to promote attainment of Carnegie Research  
University status and free up more TA funding for  
incoming students – helping recruitment this year. Any funds 
remaining will be spent on publication costs and/or conference 
travel for BEST PhD students. 
 
3. Number of Admissions 
 
Academic Year 09-10: 
 
Category  Number GRE V  GRE Q  AW  GPA 
Applied  20  463  691  3.88  3.09 
Qualified  11  434  739  3.77  3.25 
Highly Qualified 6  428  764  3.80  3.45 
Accepted  2  (sample too small to preserve student anonymity) 
 
Academic Year 10-11: 
 
We expect our recruitment efforts this year to result in a 50% increase in student numbers 
in all categories.  In the following year, we can start the effort earlier and expect at least a 
100% increase in student numbers from AY09-10 across all categories. The number of 
anticipated offers is projected to be 10.  The number of anticipated students matriculating 
is expected to be 5. This represents a 25% increase in the number of BEST students.  We 
expect the increase to be greater in subsequent years as our recruitment efforts get off to 
an earlier start and we improve our efforts through experience, and determine what 
recruitment tools/incentives are the most effective. 
 
As can be seen from the figures above, many more qualified students are applying to the 
program than are being admitted (in fact, 11 qualified and 6 highly qualified students 
applied to the program for AY10-11, of which only 2 were admitted).  The major 
impediments to admitting more students to BEST are the fact that NRT is often a limiting 
factor (many of our most qualified students are foreign and there is not enough NRT 
support) and that the program is not tied to undergraduate majors with large class sizes 
that require a large number of TAs.  Therefore, acceptance to the program is tied to GSR 



fpaul

Typewritten Text

9







positions on specific faculty grants (students are admitted to specific faculty members to 
work on specific grants).  Given the typical 3 year grant cycle with award notification 
often arriving in late Spring or Summer, this often means a year or even two has elapsed 
on the grant before a student can be hired, with the faculty member often unsure of 
continuation of funding after the first 1-2 years of the grant.  This tends to cause faculty 
to hire students conservatively.  Furthermore, matching students to specific grants means 
there must be strong interest on the part of the student to work on that specific research 
problem, which further reduces the pool of students suitable for admission. 
 
Majors with large class sizes frequently draw on BEST students to TA classes.  An effort 
to identify, for example, the number of BEST students that will be needed to TA 
Chemistry, Biology, and Physics classes will help BEST in admissions planning and 
recruiting more students.  SNS typically has needs that can support at least 6 BEST 
students per year on TAships, however BEST is under SOE and the TAships are not 
BEST’s or SOE’s to allocate for support of incoming graduate students.  We could be 
admitting at least 6 additional students per year on TAships if we had positions allocated 
by SNS to BEST prior to admissions decisions. 
 
In the case of GSR admissions, if we are to over-admit students then a guarantee of 
funding in case too many students accept will be crucial.  Indeed, GSR admissions are 
made with very specific details as to the grant accounts to be charged for stipends, fees, 
etc., and accounts for alternative sources of funding will need to be noted on the 
admissions paperwork in event of over-admission.  A mechanism needs to be set up for 
this as the current GSR admissions procedure does not allow for over-admission (in SOE, 
the grant accounts to be charged are checked to see if there is a sufficient balance of 
funding available for each GSR offer to be made). 
 
We would like to make the following recommendations to GRC: 


1. Find more NRT support for exceptionally qualified foreign students.  This is 
a limiting factor in recruiting the most academically qualified students, 
particularly in science and engineering programs. 


2. Request that the schools allocate TAships to specific graduate programs 
based on historical data.  That way graduate groups that provide TAs to the 
schools will know how many students they can admit on TAships. 


3. Modify the GSR admissions process to allow over-admission. 
 
4. Target Date and Resources Required for CCGA Review 
 
We are targeting AY11-12 for submission of a full CCGA proposal.   The disciplines of 
Biological Engineering and Materials Science and Engineering, for which BEST is a 
primary graduate program, have undergone recent shifts in their foci that have made it 
difficult to develop a proposal for CCGA.  We also anticipate substantial growth in the 
number of faculty in BEST as a result of recruitment efforts underway this year and 
would like the new faculty to be able to participate in defining the graduate group. In 
addition, we have recently undergone a change in leadership that has delayed undertaking 
this process.  We anticipate beginning the process of developing a CCGA proposal in 
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Spring 2011.  This should position us to submit a proposal in AY11-12, although likely 
not until the spring semester (it may be better to wait for Fall AY12-13 as this is the 
typical cycle for CCGA reviews and would avoid the situation of the CCGA reviewer 
assigned to the proposal changing between academic years). 
 
Resources that would be helpful for preparing the CCGA proposal are staff time (for 
gathering data) and release time from teaching for the faculty member preparing the 
proposal.  We estimate that release time from one 3-4 unit course for one semester and 
about 5 hrs/week of staff time for one semester would be helpful.  Any level of support 
along these lines, would in fact, be helpful. 
 
5. Program Learning Outcomes 
 
BEST just recently undertook discussion of what our PLOs should be, due to the 
complications referenced above for preparation of the CCGA proposal.  Below is a draft 
version of our PLOs that require further discussion within BEST. 


 


DRAFT VERSION 
 


Program Learning Outcomes for the Graduate Emphasis 
in Biological Engineering and Small-scale Technologies 


 
PLO-1: Core Knowledge – Graduates will possess the fundamental knowledge needed 
to understand and critically evaluate current research literature in their chosen field of 
biologics engineering, materials science and engineering, and micro/nanotechnology 
 
PLO-2: Research Competency – Graduates will have the skill and knowledge to: 


(M.S. graduates) Be proficient in laboratory and/or theoretical techniques 
necessary to contribute to knowledge in their chosen field, under appropriate 
supervision and in the context of a M.S. thesis or project 
(Ph.D. graduates) Independently identify new research opportunities, plan 
effective strategies for pursuing these opportunities, and conduct research that 
makes a new contribution to knowledge in their chosen field  


 
PLO-3: Communication Skills - Graduates will be adept at oral and written 
communication of research results in their field to expert and non-expert audiences  
 
PLO-4: Ethics - Graduates will understand the importance of research and professional 
ethics, and maintaining the trust of governmental and non-governmental scientific 
organizations, professional colleagues, and the public 
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
UNIVERSITY OF CALIFORNIA, MERCED Michael J. Spivey 
 School of Social Sciences Humanities and Arts  
 University of California 
 5200 N. Lake Rd. 
 Merced, California     95343 
 (209)228-4588 
 (209)228-4007 fax 
 
 


 


 


 
  


To:   Chris Kello, Chair, Graduate and Research Council  
From:  Michael J. Spivey, APC and Grad Group Chair, Cognitive and Information Sciences  
Date:  October 31, 2010  
Re:   Recruitment Funding Request 
 
In response to the memo from GRC to the graduate chairs dated Oct. 21, this is our request for 
recruiting funds for this academic year: 
 
Number Item Cost 
4 semesters Non-Resident Tuition waivers (for students recruited to start 


in fall 2011, funds to be used in AY 2011-2012) 
$29,372 


6 Campus visits for accepted applicants $  3,000 
3 Laptop computers for high-priority offers of admission $  3,000 
 total $35,372 
 
 
Last year, our Cognitive and Information Sciences subgroup of the Social and Cognitive 
Sciences Graduate Group was allocated a total of $15,228. Because we received the funds so 
late, we were unable to spend them on graduate student recruiting. We received permission from 
Sam Traina to spend them on graduate student conference travel to support the growth our 
current students’ careers.  A subcommittee was formed and it created a policy for that purpose. 
During the summer, 6 of our graduate students used approximately $6,640 of that budget to 
present talks and posters (with a peer-reviewed published proceedings) at the Annual Conference 
of the Cognitive Science Society in Portland, Oregon, and also at some other similar 
conferences. 
Last year we admitted a total of 3 new graduate students to our program, we hope to admit the 
same number in fall 2011. We also submitted a CCGA application for the establishment of a 
Cognitive and Information Sciences Graduate Group, and it is currently being reviewed by 
CCGA. 
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
  STEFANO CARPIN, PhD 
  SCHOOL OF ENGINEERING 
  UNIVERSITY OF CALIFORNIA, MERCED 
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 October 30, 2010  
     
To: Chris Kello, Graduate and Research Council Chair 
From: Stefano Carpin, EECS Chair 
Re: Graduate Groups Proposed Budget for Recruitment 
 
Dear Chris, 
 
The EECS faculty met on October 29, 2010 and discussed the memo sent to the 
graduate group chairs on October 21, 2010. This document summarizes our position 
with regard to the various points raised therein. 
 
Use of GRC funds: funds allocated to EECS were equally split among all EECS faculty 
and then used based on individual needs. Some faculty used the money to support 
students during summer while some other rolled over the funds to possibly defray 
NRT costs in this year. The graduate group manager in the School of Engineering 
kept a detailed accounting for the funds and can provide precise dollar figures per 
faculty and per student. 
With regard to past allocations, it is unclear for how long funds can be rolled over, 
and the EECS faculty would like to get an answer from the GRC concerning this 
point. 
 
Future use of GRC funds: future funds will be allocated and spent as last year. 
 
Admissions: last year the EECS faculty extended three offers to new students. Two in-
state students accepted and one international student declined. 


 
CCGA: the EECS faculty plans to undergo CCGA review in the academic year 2012-
2013. Estimated resources in terms of faculty and space have been detailed in the 
strategic plan submitted to the School of Engineering. 
 
 
 
Sincerely, 
Stefano Carpin 
On behalf of the EECS faculty 
 
 
Cc: Fatima Paul, EECS faculty 
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U N I V E R S I T Y  O F  C A L I F O R N I A  


  


 


 
 


 


 


 


Stephen C. Hart 


Professor, School of Natural Sciences & Sierra 


Nevada Research Institute 


University of California, Merced 


5200 North Lake Rd. 


Merced, CA 95343 


(209) 228-4656; shart4@ucmerced.edu 
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November 8, 2010 


 


To: Chris Kello, Chair, Graduate and Research Council 


 


From: Stephen C. Hart, ES Graduate Group Chair 
 


Re: Proposed Recruiting Budget 2010-2011 


 


As requested, below is the Environmental Systems’ proposed recruiting budget for 2010-2011: 


 


 


1. Recruitment booth (table) at the American Geophysical Union Fall Meeting in San Francisco, Dec 


13-17, 2010 


Funds will be used to cover the cost of an information table (TBD – cost of similar tables at other 


conferences ranges $300-500) as well as registration, travel, and accommodation cost for 2 ES graduate 


students who will host the tables. Faculty who attend AGU Fall meeting can participate as volunteers.  


 


2. Campus visit for ten candidates  


Funds will be used to cover the cost of travel, food, and accommodation cost for top 10 candidates to 


visit UC Merced campus.   


 


3. Offer enhancements  


Funds will be used to purchase two laptops for two candidates.   


 


Table 1. Hosting Information Table at AGU Fall Meeting 


Description Quantity Rate Total 


A. INFORMATION TABLE AT AGU FALL MEETING 


Information Booth1 (deadline approaching) 1 600.00 600.00 


Poster, fliers, and/or freebies   100.00 


Amtrak (round-trip) 2 60.00 120.00 


BART (round-trip) 2 8.50 17.00 


Hotel 2 120.00 240.00 


                                                      
1
 AGU provides discounted booth for academic showcase at 600.00 for the duration of the meeting. 


There is no strict deadline, but to get the best extra supplies for free they want the order placed as soon as 


possible. 
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ES Proposed Recruiting Budget 2010-2011  page 2 


 


Sub Total   1077.00 


B. CAMPUS VISIT FOR TOP TEN CANDIDATES 


Travel 10 300.00 3000.00 


Lodging (x2 nights) 20 104.00 2080.00 


Food (x3 days) 30 30.00 900.00 


Sub Total   5980.00 


C. OFFER ENHANCEMENTS 


Laptop Computer (x2) 2 1000.00 2000.00 


Sub Total   2000.00 


Grand Total 2 120.00 $9,057.00 


 


 


• Additionally, we request about $5,000 to enhance the ES Graduate Group Web site as a 


recruitment tool and as a resource for continuing students.  We are in the process of recruiting an 


undergraduate student with a background in computer science, HTML, and website design 


charged with the redesign and maintenance of our web site.  These funds would be used to pay 


this student’s salary towards this effort. 


 


You also requested our response to the following items; our response follows each item. 


 


• A summary of how last year’s GRC funds were used, and how much remains. Provide specifics in 


terms of number of students funded, and approximate amounts per student. Also summarize 


plans for using the remaining funds left over from last year.  


According to Grad Division, ES has four semesters of NRT left, each semester is equiv to $7,347; hence, 


our remaining amount is $29,388. 


The NRT waivers were used as follows: 


Fall 2010      Spring 2011  


Hass, Bridget (1st Semester)   Zhu, Jingjing (1st semester) 


Kaur, Amanpreet 1st Semester)   Kaur, Amanpreet (2nd Semester)  


Araya, Samuel (1st Semester)   Araya, Samuel (2nd Semester) 


       


GRC funding (additional $34K) was spent so far as follows: 


Fall 2010 NRT for Erin Stacy $7, 347 (Fall 2010).  No other additional expenditures of these funds have 


occurred to date.  We plan on utilizing the rest of these monies on additional NRTs, graduate student 


summer fellowships, graduate student travel, and perhaps Ed and Reg fees for grant supported students. 
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ES Proposed Recruiting Budget 2010-2011  page 3 


 


As for recruitment, we have spent the following:  


Costs Spend on Recruitment Efforts: 


Brochures $391 


Flyers $228 


Mailing Brochures and Flyers   $65 


 


The number of admissions from last year, and the anticipated number of admissions this year.  


 


For 2010-2011 academic year, we admitted 6 new students to our graduate group.  One of these is 


planning to leave before completing their degree (Bridget Hass).  At this time, I have no idea of the 


demand for graduate students by ES group members for next year.  External funding (TBD) to a large 


degree drives these numbers.  However, I would predict that we will try to admit 5-10 students next year 


(2011-2012) and there for will make 10-20 offers of support, as per the VCR’s suggestion. 


 


Sincerely, 


 
Stephen C. Hart 


Professor of Ecology & Chair of the Environmental Systems Graduate Group 
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
 UNIVERSITY OF CALIFORNIA, MERCED 
 5200 NORTH LAKE ROAD 
 MERCED, CALIFORNIA 95343 
 (209) 228-4400 
 FAX: (209) 228-4376 


 


 


 
  


                              
 
11/03/2010 
 
To: Prof. Chris Kello, Chair, Graduate and Research Council 


From: Carlos Coimbra, Chair, MEAM Graduate Emphasis   
 
Re: MEAM proposed budget for recruitment 
 
Dear Prof. Kello: 
 
In response to your memorandum dated October 21, 2010, I am writing to submit a proposed budget for the 
MEAM recruitment season for 2011. 
 
As you are aware, our graduate emphasis group has grown substantially this past academic year, and we 
intend to continue this growth trend by recruiting and retaining our best PhD students and candidates. We 
have also graduated 2 PhDs from our graduate emphasis group this AY, and we are confident that MEAM will 
be a major contributor to the graduating rates of UC Merced during the AY of 2013‐2014. 
 
For AY 2011‐2012, we anticipate admitting 8 new PhD students. Based on our experience in previous years, 
we anticipate making 12 GSA/TA offers. We expect to offer campus visits (estimated cost $800/student) to 10 
US residents at a sub‐total cost of $8K. In MEAM (where a large fraction of our students is funded through 
research grant GSRs), the most restrictive financial burden for recruiting is the non‐resident tuition (NRT). 
We would like to offer cover 2 full NRTs in addition to the NRTs that Graduate Division will make available to 
our graduate group emphasis, at a sub‐total cost of $29,388. We would also like to be able to offer 
supplemental funds ($3K/student) to 3 other high‐quality applicants, at a sub‐total of $9K in order to make 
our offer letters more attractive. Therefore, the proposed total budget request for MEAM for AY 2011‐2012 is 
$46,000.  
 
We still have substantial reserves from last year’s funds ($7K), which we intent to use for covering student 
participation in conference activities (and other justifiable research‐related travel expenses that enhance 
productivity, visibility and research impact) in an effort to retain and promote advancement for our most 
promising graduate students. As you are know, last year’s funds were made available too late in the recruiting 
process to make a substantial difference for us (although we did use the funds to bring the most promising 
candidates to a campus visit, and also to enhance offer letters, with limited effect).  
 
Please don’t hesitate to contact me if you have questions regarding this request. 
 
 
 
 
Cc: Fatima Paul 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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
 Anne Myers Kelley, Professor 
 School of Natural Sciences 
 University of California, Merced 
 5200 North Lake Road 
 Merced, CA  95343 
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Date:  29 Oct. 2010 
 
From:  Anne Myers Kelley, Chair, Physics and Chemistry graduate emphasis 
 
To:  Chris Kello, Chair, Graduate and Research Council 
   
Re:  Recruitment funding request 
__________________________________________________________________________________ 
 
In response to the memo from GRC to the graduate chairs dated Oct. 21, this is our request for 
recruiting funds for this academic year: 
 
Number  Item  Cost 


4 
semesters 


Nonresident tuition waivers (for students recruited to start in Fall 2011, 
funds to be used in AY 11‐12)  


$29,372


30  Application fee waivers for fully qualified domestic applicants  $2,100 
16  Campus visits for accepted applicants  $4,800 
     
  Total cost  $36,272


 
Last year we were allocated a total of $35,533.  We did not spend any of those funds because it 
was too late in the year.  (We did try to recruit additional nonresident students after learning of 
the availability of additional funding, but the strong applicants had already decided to go 
elsewhere.)  Most UC physics and chemistry programs have a substantial fraction of 
international and out‐of‐state students and it is unreasonable to believe that we can have a 
viable program without admitting such students.  Payment of NRT remains our highest priority 
for any funds we receive. 
 
 
cc:    Carrie King, Graduate Student Programs Coordinator, Natural Sciences 
  Linda Hirst, Physics program sub‐chair 
  Matthew Meyer, chemistry admissions committee chair 
  Sai Ghosh, physics admissions committee chair 
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
UNIVERSITY OF CALIFORNIA, MERCED William R. Shadish 
 School of Social Sciences Humanities and Arts  
 University of California 
 5200 N. Lake Rd 
 Merced, California     95343 
 (209)228-4372 
 (209)228-4390 fax 
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To:  Chris Kello, Chair, Graduate and Research Council 
From:  Will Shadish, APC and Grad Group Chair,  Psychological Science 
Date:  October 29, 2010 
Re:  Recruitment Funding Request 
 
 
 
In response to the memo from GRC to the graduate chairs dated Oct. 21, this is our request for 
recruiting funds for this academic year: 
 


Number Item Cost 
2 


semesters 
Nonresident tuition waivers (for students recruited to start in Fall 2011, 
funds to be used in AY 11‐12) 


$14, 694 
 


 
 
Last year we were allocated a total of $13,959. Because we received the funds so late, we were unable to 
spend them on graduate student recruiting. We received permission from Sam Traina to spend them on 
graduate student research related purchases and travel, and created a policy for that purpose.  At the 
present moment, very little of that funding is actually expended, but  we anticipate that our 12 graduate 
students will eventually expend the $9,000 we allocated for this purpose at $750 per  student. The 
students who have submitted requests now have either requested funds to assist with travel expenses so 
they can present their research at conferences, or to purchase research related items especially books. We 
are considering the use of the remaining  funds. We hope  to use them to bring potential students to 
campus next spring or to  defray the costs of application fees for such students.  
 
Last  year we admitted a total of 4 new graduate students to our program. We also submitted a CCGA 
application for the establishment of a Psychological  Science Graduate Group, and it is currently being 
reviewed  by CCGA.   
 
Please let us  know if we can provide any further information. 
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
SCHOOL OF SOCIAL SCIENCES, HUMANITIES AND ARTS UNIVERSITY OF CALIFORNIA, MERCED 
 P.O. BOX 2039 
 MERCED, CA  95344 
 (209) 228-7742 
 FAX (209) 228-4007 


 


 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO


 
    SANTA  BARBARA   •   SANTA CRUZ


 


 
 
To: Chris Kello, Chair, Graduate and Research Council  
From: Ignacio López-Calvo, World Cultures Grad Group Chair  
Date: October 29, 2010  
Re: Recruitment Funding Request  
 
In response to the memo from GRC to the graduate chairs dated Oct. 21, this is our request for  
recruiting funds for this academic year:                                         
 


Recruiting funds for this 
academic year 


Item Cost 


2 semesters 2 Nonresident tuition waivers 
(for students recruited to start in 
Fall 2011, funds to be used in 
AY 11-12) 


$ 14,700 x 2 = $29.400 


Spring semester Summer support or equipment                                                     
For 5-7 students                            


$15,000 


1 day Open House                                  $250 
Fall semester Travel money for recruitment                                                     


of prospective applicants               
$1000 


1 day Business meeting for the                                                      
creation of an alumni                                                  
organization as part of                                                    
our recruitment strategy                


$300 
 


 
Last year we admitted a total of 2 new graduate students to our program. We received only one non-
resident tuition fee waiver. Because we received the funds so late, we were unable to offer NRTs to 
other prospective graduate students or spend the money on recruiting.  
 
In an effort to improve our recruitment of graduate students, we will be having an open house/meet and 
greet with prospective graduate students in KL 232 (Chancellor's Conference Room) on Wednesday, 
December 1 from 3:30 - 5:30 pm. The cost will be $250 (for about 40 people) 
 
We also plan to support these new applicants by using some funds for fellowship and summer research 
funds as part of a recruitment package. Ideally, we would like to give $2000 to $3000 to each new 
applicant as an offer enhancement. 
 
Below you can find the distribution of the $20,305.00 grant fund among the graduate students in World 
Cultures who submitted applications to use the money for their dissertation research: 
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Acevedo Martha   665,00 
Bazua, Carlos        0,00 
Delfín, Eve            0,00 
Di Franco, Paola   2000,00 
Galeazi, Fabrizio   2000,00 
Hua, Kaiqi             2000,00 
Issavi, Justine        0,00 
Johnston, Brad    4.620,00 
Onsurez, Llonel  2.000,00 
Ramos-Jordan, Alicia  .2000,00 
Rinaldi, Teresa     2.000,00 
Valesi, Marco    1.020,00 
Williams, Donnell    2.000,00 
 
We anticipate recruiting 5-7 new graduate students. 
 
1.  Become proficient in research methods appropriate to the study of world cultures. 
2.  Understand and apply critique, analysis, and theory relevant to the study of world cultures. 
3.  Demonstrate proficiency in world cultures research, analysis, and critique through exams, papers,    
     and theses.  
4.  Contribute new knowledge to the study of world cultures. 
 
 
Please let us know if we can provide any further information. 
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		Graduate Program Review Expectations

		Applied Math CCGA Review Target Date

		BEST CCGA Review Target Date

		EECS CCGA Review Target Date










2010-11
Environmental Engineering
Physics
Economics
Writing (program/minor)


2011-12
Computer Science Engineering
Earth Systems Science
History
Political Science
Natural Science Education (minor)


2012-13
Mechanical Engineering
Chemistry
Management
Cognitive Science
American Studies (minor)


2013-14
Material Sciences Engineering
Biology
Psychology
General Education
Spanish (minor)


2014-15
Bioengineering
Anthropology
Arts (minor)


2015-16
Sociology
Literature and Cultures
Philosophy (minor)
Services Sciences (minor)


2016-17
Applied Mathematics
Public Health (minor)
Chicano Studies (minor)
Envronmental Science and Sustainability


SEVEN-YEAR CYCLE OF UNDERGRADUATE ACADEMIC PROGRAM REVIEWS


Year 5


Year 6


Year 7


Year 2


Year 3


Year 4


Year 1












Student Affairs 
Program Review Schedule 


 
2009 (Pilot) 
Career Services Center 
Student Advising and Learning Center 
Students First Center 
2010 
Registrar's Office 
Office of Student Life 
2011 
Recreation and Athletics 
Housing and Residence Life 
2012 
Financial Aid and Scholarships 
Health Services 
Dining Services 
2013 
College Store 
Center for Educational Partnerships 
Counseling and Psychological Services 
2014  
International Affairs 
Office of Admissions 
Health Promotion 
2015 
Graduate Student Services 
Disability Services 
2016  (repeats from year one) 
Career Services Center 
Student Advising and Learning Center  
Students First Center 
 













































 
 
                                                      PROGRAM REVIEW 


Rubric for Assessing the Integration of Student Learning Assessment into Program Reviews 
  


Criterion Initial Emerging Developed Highly Developed 
Required 
Elements of 
the Self-Study 
 


Program faculty may be 
required to provide a list of 
program-level student 
learning outcomes.  


Faculty are required to provide 
the program’s student learning 
outcomes and summarize annual 
assessment findings. 


Faculty are required to provide the 
program’s student learning outcomes, 
annual assessment studies, findings, 
and resulting changes. They may be 
required to submit a plan for the next 
cycle of assessment studies. 


Faculty are required to evaluate the 
program’s student learning outcomes, annual 
assessment findings, bench-marking results, 
subsequent changes, and evidence 
concerning the impact of these changes. 
They present a plan for the next cycle of 
assessment studies.  


Process of 
Review 


Internal and external 
reviewers do not address 
evidence concerning the 
quality of student learning 
in the program other than 
grades. 


Internal and external reviewers 
address indirect and possibly 
direct evidence of student 
learning in the program; they do 
so at the descriptive level, rather 
than providing an evaluation. 


Internal and external reviewers analyze 
direct and indirect evidence of student 
learning in the program and offer 
evaluative feedback and suggestions 
for improvement. They have sufficient 
expertise to evaluate program efforts; 
departments use the feedback to 
improve their work. 


Well-qualified internal and external reviewers 
evaluate the program’s learning outcomes, 
assessment plan, evidence, benchmarking 
results, and assessment impact. They give 
evaluative feedback and suggestions for 
improve-ment. The department uses the 
feedback to improve student learning. 


Planning and 
Budgeting 


The campus has not 
integrated program 
reviews into planning and 
budgeting processes. 


The campus has attempted to 
integrate program reviews into 
planning and budgeting 
processes, but with limited 
success. 


The campus generally integrates 
program reviews into planning and 
budgeting processes, but not through a 
formal process.  


The campus systematically integrates 
program reviews into planning and budgeting 
processes, e.g., through negotiating formal 
action plans with mutually agreed-upon 
commitments. 


Annual 
Feedback on 
Assessment 
Efforts 


No individual or committee 
on campus provides 
feedback to departments 
on the quality of their 
outcomes, assessment 
plans, assessment 
studies, impact, etc. 


An individual or committee 
occasionally provides feedback 
on the quality of outcomes, 
assessment plans, assessment 
studies, etc. 


A well-qualified individual or committee 
provides annual feedback on the quality 
of outcomes, assessment plans, 
assessment studies, etc. Departments 
use the feedback to improve their work. 


A well-qualified individual or committee 
provides annual feedback on the quality of 
outcomes, assessment plans, assessment 
studies, benchmarking results, and 
assessment impact. Departments effectively 
use the feedback to improve student 
learning. Follow-up activities enjoy 
institutional support 


The Student 
Experience 


Students are unaware of 
and uninvolved in program 
review.  


Program review may include 
focus groups or conversations 
with students to follow up on 
results of surveys 


The internal and external reviewers 
examine samples of student work, e.g., 
sample papers, portfolios and capstone 
projects. Students may be invited to 
discuss what they learned and how they 
learned it. 


Students are respected partners in the 
program review process. They may offer 
poster sessions on their work, demon-strate 
how they apply rubrics to self-assess, and/or 
provide their own evaluative feedback. 
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How Visiting Team Members Can Use the Program Review Rubric 
Conclusions should be based on a review of program-review documents and discussion with relevant campus representatives, such as department 
chairs, deans, and program review committees.  
 
The rubric has five major dimensions:  
1. Self-Study Requirements. The campus should have explicit requirements for the program’s self-study, including an analysis of the program’s 


learning outcomes and a review of the annual assessment studies conducted since the last program review. Faculty preparing the self-study should 
reflect on the accumulating results and their impact; and they should plan for the next cycle of assessment studies. As much as possible, programs 
should benchmark findings against similar programs on other campuses. Questions: Does the campus require self-studies that include an analysis 
of the program’s learning outcomes, assessment studies, assessment results, benchmarking results, and assessment impact, including the impact 
of changes made in response to earlier studies? Does the campus require an updated assessment plan for the subsequent years before the next 
program review? 


2. Self-Study Review. Internal reviewers (on-campus individuals, such as deans and program review committee members) and external reviewers 
(off-campus individuals, usually disciplinary experts) should evaluate the program’s learning outcomes, assessment plan, assessment evidence, 
benchmarking results, and assessment impact; and they should provide evaluative feedback and suggestions for improvement. Questions: Who 
reviews the self-studies? Do they have the training or expertise to provide effective feedback? Do they routinely evaluate the program’s learning 
outcomes, assessment plan, assessment evidence, benchmarking results, and assessment impact? Do they provide suggestions for improvement? 
Do departments effectively use this feedback to improve student learning? 


3. Planning and Budgeting. Program reviews should not be pro forma exercises; they should be tied to planning and budgeting processes, with 
expectations that increased support will lead to increased effectiveness, such as improving student learning and retention rates. Questions. Does 
the campus systematically integrate program reviews into planning and budgeting processes? Are expectations established for the impact of 
planned changes? 


4. Annual Feedback on Assessment Efforts. Campuses moving into the culture of evidence often find considerable variation in the quality of 
assessment efforts across programs, and waiting for years to provide feedback to improve the assessment process is unlikely to lead to effective 
campus practices. While program reviews encourage departments to reflect on multi-year assessment results, some programs are likely to require 
more immediate feedback, usually based on a required, annual assessment report. This feedback might be provided by an Assessment Director or 
Committee, relevant Dean or Associate Dean, or others; and whoever has this responsibility should have the expertise to provide quality feedback. 
Questions: Does someone have the responsibility for providing annual feedback on the assessment process? Does this person or team have the 
expertise to provide effective feedback? Does this person or team routinely provide feedback on the quality of outcomes, assessment plans, 
assessment studies, benchmarking results, and assessment impact? Do departments effectively use this feedback to improve student learning? 


5. The Student Experience. Students have a unique perspective on a given program of study: they know better than anyone what it means to go 
through it as a student. Program review should take advantage of that perspective and build it into the review. Questions: Are students aware of the 
purpose and value of program review? Are they involved in preparations and the self-study? Do they have an opportunity to interact with internal or 
external reviewers, demonstrate and interpret their learning, and provide evaluative feedback? 
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September 29, 2009 
 
 
KEITH ALLEY 
EVC/ PROVOST 
 
Re: Undergraduate and Graduate Program Review Guidelines. 


 
Dear Keith, 
 
The Division Council approves the Program Review policies adopted by UGC and GRC for  
this academic year on a trial basis. UGC and GRC are directed to form a task force to assess the 
policies and examine ways of streamlining and coordinating work. 
 
Sincerely, 


 
Martha H. Conklin, Chair 
 
 
 
 
 
 
 
 
 
 
 
 
cc:  Divisional Council 
  Senate Office
































Analyses of Fall 2007 Lower Division Mathematics Courses at UC Merced 
Prepared by Cheryl Hedges 


January 16, 2008 
 
In Brief 
Points of interest in this document are summarized in brief below.  You can find a more 
detailed analysis of all fall courses in the following section.   


• In Math 5, 42.7% of 110 students failing at mid-semester were able to improve 
grade to “C-” or better.   


o Gateway Exams, tutoring services, and academic workshops aided in this 
improvement. 


• Students continuing on to Math 21 at UC Merced will be tracked to 
review how well Math 5 prepares students for Calculus I.  In 
addition, monthly math faculty meetings will be held during spring 
2008 to discuss issues surrounding the Math 5 to Math 21 
transition. 


 
• 45% (68/151) of students failed Math 21. 


o Early assessment exam shows 78.1% (25/32) of students failing exam 
failed Math 21. 


o Viewing discussion participation scores shows no one receiving less than 
80% of discussion points (36 students) received higher than 60% of total 
possible points. 


o 92.5% (37/40) of students failing at mid-semester failed Math 21.  
 


 
Course Analyses 
 The applied mathematics faculty has asked for analyses of mathematics courses 
offered during the fall 2007 term at UC Merced.  Data received from math instructors and 
the Office of the Registrar is summarized below.  For the purpose of this document, a 
“passing” grade is defined as “C-” or better in the course.   
 


• Math 005 – 71.3% (209 of 293) student passed. 
• Math 021 – 55.0% (83 of 151) students passed. 
• Math 022 – 76.9% (93 of 121) students passed. 
• Math 023 – 66.1% (37 of 56) students passed. 
• Math 024 – 74.4% (35 of 49) students passed. 
• Math 030 – 85.2% (23 of 27) students passed. 
• Math 032 – 97.4% (74 of 76) students passed. 


 
 
 
 
 
 
 







 
 
Math 5 – Preparatory Calculus 
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Overview 
The chart above shows the final grade distribution for Math 5.  Of the 293 students 
enrolled at the end of the fall 2007 term, 71.3% received an A, B, or C which is similar to 
the 2006 – 2007 academic year average of 72.5%.   
 
At mid-semester, 62.8% (110 of 296) were receiving a D or F.  Of those 110 students, 47 
(42.7%) were able to improve their grades to a level of passing.      
 
Math Placement Exam 
Students entering UC Merced in fall 2007 were required to take a 25-question online, 
non-proctored calculus readiness exam administered by Maple T.A.  A student scoring 20 
or more is placed into Math 21, Calculus I, while those scoring 19 or less are 
recommended to enroll in Math 5, Pre-Calculus.  The chart below compares students’ 
placement score to final Math 5 grade.   
    


Placement Score n A, B, C D, F 
20 to 25 3 3 (100%) 0 
17 to 19 62 55 (88.7%) 7 
11 to 16 98 76 (77.6%) 22 
1 to 10 53 27 (50.9%) 26 


 
The Maple T.A. placement exam and 20-score cut-off appear to be achieving acceptable 
results.   
 
Gateway Exam 
Math 5 Gateway Exams were administered for the first time this term, fall 2007.  These 
exams test algebraic and computational skills students should have attained in high 
school and will be built upon during Math 5.  Passing the exam does not increase a 
student’s grade; however, failing to pass the exam will decrease a student’s grade by 1/3. 
The results of the exam are as follow: 







• 217 students passed. 
• 66 did not pass. 
• 20 did not attempt. 
 


Of the 66 who did not pass, we obtain the following results. 
• 3% (2) received an A+, A, or A-. 
• 7.6% (5) received a B+, B, or B-. 
• 30.3% (20) received a C+, C, or C-. 
• 56.1% (37) received a D or F. 
• 3% (2) withdrew from course. 


 
The gateway exam is adequately identifying students needing review of fundamental Pre-
calculus skills.  Earlier completion of the gateway exam will allow more time to address 
those deficiencies and progress through the semester.   
 
During fall 2006, only 5.7% (2/35) students failing at mid-semester were able to improve 
their grade from a D or F to a C- or above, compared to 42.7% (47/110) in fall 2007.  
Anecdotally, a combination of administering the gateway exam, improved student 
services such as tutoring, and academic workshops all played a role in this improvement. 
 
Math 21 – Calculus of a Single Variable I 
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Overview 
The chart above shows the final grade distribution for Math 21.  Of the 151 students 
enrolled at the end of fall 2007 term, 55% (83) received a letter grade of A, B, or C.  The 
average pass rate for the 2006 – 2007 academic year was 63%.  
 
At mid-semester, 44 students were receiving a grade of D or F in Math 21, only 40 of 
which could be identified at end of semester.  Of those 40 identified as receiving D or F 
at mid-semester, 37 received a D or F as a final grade.  Therefore, 92.5% (of 40) failing at 
mid-semester, failed the course.  Math 21, Calculus I, is often seen as a transition course.  
The subject matter is challenging and constantly builds upon previously learned topic.  
Once a student falls behind, it is often difficult to recover; however, it is not impossible.  
Early, reliable assessment can help identify students in danger of falling quickly behind.   







Assessment  
The first step in assessment is given to incoming students as the Math Placement Exam.  
Students entering UC Merced in fall 2007 were required to take a 25-question online, 
non-proctored calculus readiness exam administered by Maple T.A.  A student scoring 20 
or more is placed into Math 21 while those scoring 19 or less are recommended to enroll 
in Math 5.  The chart below compares students’ placement score and final Math 21 grade.    
 


 Scores on the Maple T.A. Math Placement Exam in Relation to  
  Math 021 Final Grade Fall 2007   
        
  Final Grades   
Placement 0 1 2 3 4 Total 
Test Score F D C B A n 


17   1 1     2 
18       1 1 2 
19  1 1   1   3 
20 4 2 5 3   14 
21 5   3 6 2 16 
22 2   4 3 1 10 
23 2   3 5 5 15 
24 1 1   4 3 9 
25 2 1     2 5 


Total  17 6 16 23 14 76 


% 22.4 7.9 21 30.3 18.4 100 
 
A weak, but positive correlation (R² = .0451) between placement and final grade was 
found, with an average grade of 2.16 for freshmen students.  It appears that a score of 
20/25 is the pivot point and an adequate cut-off. 
 
The second step of assessment is given as a 30-question diagnostic exam administered at 
the beginning of the semester by Dr. Michael Sprague.  Below are the results correlating 
student’s assessment exam score to final score. 
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A linear regression computed positively correlates with the final scores (R² = 0.32).   
 
Of the 151 students enrolled at the end of the term, 


• 33.1% (35/106) students scoring 17 or more on assessment failed course. 
• 78.1% (25/32) students scoring below 17 failed course. 
• 13 had no score. 
 


It appears that statistically, a student with a score of 16 or less will fail the course.  A 
score of 17 or more is statistically inconclusive but suggests that a student has the 
fundamental skills needed to succeed in Math 21.  However, this is only a portion of the 
puzzle for success, with the main portion relying on discipline and effort. 
 
Math 22 – Calculus of a Single Variable II 
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Overview 
The chart above shows the final grade distribution for Math 22.  Of the 121 students 
enrolled at the end of the fall 2007 term, 76.9% (93) received a letter grade of A, B, or C.   
 


Math 21 Grade vs. Fall 2007 Math 22 Grade
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A linear regression computed positively correlates with students’ fall 2007 Math 22 
course grade (R² = 0.1289).  
 
Math 22 (Calculus of a Single Variable II) is comprised of three categories of students: 
students passing Math 21 (Calculus of a Single Variable I) at UC Merced, students 
passing ICP 1 (Integrated Calculus and Physics) at UC Merced, and students who 
completed Calculus I at another institution.  The fall 2007 term is as follows: 


• 57 previous Math 21 at UC Merced students, 15 which failed (26.3%) 
• 33 previous ICP at UC Merced students, 11 which failed (33.3%) 
• 31 completing Calculus I at other institution, 2 which failed (6.5%) 
• 45 students repeating Math 22, 10 which failed (22%) 


o 20 are previous Math 21 students 
o 25 are previous ICP 1 students 
 


Math 23 – Vector Calculus 
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Overview 
The chart above shows final grade distribution for Math 23.  Of the 56 students enrolled 
at the end of the term, 66.1% (37) of students received a letter grade of A, B, or C. 
 


Math 22 vs. Fall 2007 Math 23 Grade


0


0.5


1


1.5


2


2.5


3


3.5


4


4.5


0 0.5 1 1.5 2 2.5 3 3.5 4 4.5


Math 22 Grade


M
at


h 
23


 G
ra


de


   
 







A linear regression computed positively correlates with fall 2007 Math 22 grade (R² = 
0.144).   
 
Fall 2007 Math 23 student history is as follows: 


• 48 of the 56 enrolled previously took Math 22 at UC Merced 
• 8 students completed Calculus II at other institution 
• 7 students repeating Math 23 


 
 
Math 24 – Linear Algebra and Differential Equations 
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Overview 
The chart above shows final grade distributions for Math 24.  Of the 49 students enroll at 
the end of the term, 74.4% (35) of students received a letter grade of A, B, or C. 
 


Math 22 vs. Fall 2007 Math 24 Grade
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A linear regression computed positively correlates with fall 2007 Math 24 grades, 
although correlation is not strong (R²= .0769). 
 
The grades earned in Math 22 correlate more to grades earned in Math 23 than in Math 
24.   
 
 







Math 30 – Mathematical Biology 
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Overview 
The above chart shows the final grade distribution for Math 30.  Of the 27 students 
enrolled at the end of the term, 85.2% (23) of students received a letter grade of A, B, or 
C. 


Math 21 Grade vs. Fall 2007 Math 30 Grade
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A linear regression computed positively correlates with Math 30 grades (R² = 0.3178). 







Math 32 – Probability and Statistics 
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Overview 
The above chart shows the final grade distribution for Math 32.  Of the 76 students 
enrolled at the end of the term, 97.4% (74) of students received a letter grade of A, B, or 
C. 
 
 







Spring 2008 Lower Division Mathematics Course Summary at UC Merced 
 


Prepared by Cheryl Hedges 
 


June 5, 2008 
 


In Brief 
Points of interest in this document are summarized in brief below.  You can find a more 
detailed analysis of all spring courses in the following section.   
 


• Average grade point is higher in fall than in spring for each course other than 
Math 21, which had an anomalously low pass rate during the fall.  What 
techniques can we employ that will help maintain focus and effort during spring 
term?     


• Math 5 pass rate is anomalously poor – 43.4% of 129 enrolled passed course. 
• 41 students repeating Math 5 from fall 2007 


 24 failed. 
• 49 students did not pass gateway exam 


 41 of which failed course. 
• Low attendance to office hours and tutorials. 


• Previous Math 5 students performed very well in Math 21 – 80.5% of 149 
enrolled passed course. 


• Math 23 abnormally low pass rate – 48.2% of 56 enrolled passed course. 
• 15 students took Math 22 more than once. 
• 18 students are in “poor academic standing.”  


 
Spring 2008 Course Overviews 
What follows is an overview of lower division mathematics courses at UC Merced for the 
spring 2008 term.  For the purposes of this document, a “C-” or better is considered 
“passing.”  
 


 Math 005 – 43.4% (56 of 129 students) passed. 
 Math 021 – 76.1% (162 of 213 students) passed. 
 Math 022 – 73.5% (100 of 136 students) passed. 
 Math 023 – 48.2% (27 of 56 students) passed. 
 Math 024 – 75.3% (58 of 77 students) passed. 
 Math 030 – 93.3% (28 of 30 students) passed. 
 Math 032 – 86.3% (69 of 80 students) passed. 


 
Table 1.  2007 – 2008 academic year enrollment, pass rate, and grade average summary of lower 
division mathematics courses. 


Course Amount Passing 
Fall 2008 


Fall 2007 
Average 


Grade Point 


Amount Passing 
Spring 2008 


Spring 2008 
Average Grade 


Point 
Math 5 71.3% of 293 2.16 43.4% of 129 1.18 
Math 21 55.0% of 151 1.68 76.1% of 213 2.05 
Math 22 76.9% of 121 2.14 73.5% of 136 2.09 
Math 23 66.1% of 56 1.95 48.25% of 56 1.57 
Math 24 74.4% of 49 2.43 75.3% of 77 2.09 







Math 30 85.2% of 27 2.82 93.3% of 30 2.65 
Math 32 97.4% of 76 2.58 86.3% of 80 2.39 


 
From Table 1, we see quite an interesting fact -- the average grade point is lower during 
the spring than fall for all courses, excluding Math 21 which had an anomalously low 
pass rate during the fall.  This trend includes those courses having a higher pass rate in 
spring than fall.     
 
Math 005: Preparatory Calculus 


 
Figure 1.  Spring 2008 Math 5 final grade distribution. 
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Of the 129 students enrolled in Math 5 during spring 2008, 43.4% (56) passed.    Figure 1 
above shows the grade distribution for the course.  This pass rate is inconsistent from 
previous terms, which is described in Table 2.  A similar pass rate can be seen during the 
fall 2005 term, but this was prior to the redevelopment of the pre-calculus curriculum.  
We attempt to explore reasons for this anomaly.    
       


Table 2.  Summary Math 5: Pre-Calculus enrollment and pass rates from fall 2005 to spring 2008. 
Math 005: Preparatory Calculus 


Semester Number Enrolled Number Passing 
Fall 2005 306 145 (47.4%) 


Spring 2006 123 83 (67.5%) 
Fall 2006 178 126 (70.8%) 


Spring 2007 46 34 (73.9%) 
Fall 2007 293 209 (71.33%) 


Spring 2008 129 56 (43.4%) 
 
Sections 
Viewing each section’s enrollment numbers and the number of students passing, we hope 
to bring forth any problems within a particular section.  There are five sections of Math 5 
during spring 2008 and we have the following results. 


 
• Section 1 (Bianchi) – 51.7% of the 29 enrolled passed. 
• Section 4 (Bianchi) – 35.7% of the 28 enrolled passed. 
• Section 6 (James) – 43.3% of the 30 enrolled passed. 
• Section 7 (DaSilveira) – 40.7% of the 27 enrolled passed. 
• Section 8 (James) – 46.7% of the 15 enrolled passed. 


From the data, we see each section performed poorly. We conclude that there are no 
apparent issues with a specific Math 5 instructor. 
 







Student Academic Math History 
We begin by looking at the academic math history of students enrolled in Math 5 during 
the spring 2008 semester.  Figure 3 describes the Math 5 course makeup.  


 
Figure 2.  Spring 2008 Math 5 Student Math History 


Spring 2008 Math 5 Student Math History Composition


First time Math 5 
Students (52.7% of 


74 failed)


Students Repeating 
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(58.5% of 41 failed)
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From Figure 3, we notice more than 57% of students enrolled in Math 5 during the spring 
term were taking Math 5 for the first time, of which 39 (52.7%) did not pass the course.  
Of the 41 students repeating Math 5 from fall 2007, 24 (58.5%) did not pass the course 
and 10 of the 14 (74.4%) students repeating Math 5 from an earlier term did not pass.  
Thus, a large portion of the student population in this course had some time between their 
last math course and enrolling in Math 5.  Numerous studies have shown that if 
mathematical concepts are not used, the ability to recall and utilize these techniques 
deteriorates.  In addition, of the 73 students who failed Math 5, 57.5% (42) are in poor 
academic standing. 
     
Gateway Exams 
The gateway exam tests students in a variety of basic algebraic and computational skills 
needed throughout Math 5.  The exam is administered within the first four weeks of 
classes and students are able to take the exam twice a day until the end of the four weeks.  
The results of spring 2008 semester’s gateway exams are as follows. 
 


• 80 students passed; 60% (48) passed Math 5. 
• 33 students attempted, but did not pass; 15.2% (5) passed Math 5.  
• 16 did not attempt; 18.8% (3) passed Math 5. 


 
Similar to fall 2007’s results, we see that by not passing the exam (attempt or no attempt) 
yields a substantially larger risk of failing the course – only 8 of 49 students who did not 
pass gateway managed to pass Math 5 during spring 2008 and 31 of 86 did so during fall 
2007.  This is somewhat to be expected since this implies two cases; either 1) a student 
attempted the gateway but lacks the necessary skills to pass the exam, thus lacking 
essential skills to be successful in pre-calculus or 2) did not attempt to take the gateway, 
demonstrating a lack of effort on the student’s part.   
 
Office Hours and Tutoring 
Math 5 has benefited from having a group of instructors who have taught this course 
several times with adequate results (see Table 2 for each semester’s data).  One such 
instructor, Kristen Bianchi, has been teaching Math 5 since fall 2006.  She states that 







there has been minimal office hour attendance this term and Elizabeth Boretz, Director of 
the Student Advising and Learning Center, gives comparable data for tutorial sessions --
the same nine students attended.  From this data, we infer students were not seeking the 
help needed.      
 
Math 021: Calculus of a Single Variable 
 


Figure 3.  Spring 2007 Math 21 final grade distribution. 
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Of the 213 students enrolled, 76.1% (162) received a passing grade, which is a 
considerable increase from the fall 2007 pass rate of 55%.  Figure 3, above, displays the 
Math 21 final grade distribution for the spring 2008 term.   
 
Table 3.  Summary Math 21: Calculus of a Single Variable enrollment and pass rates from Fall 2005 
to spring 2008. 


Math 021: Calculus of a Single Variable 
Semester Number Enrolled Number passing the course 
Fall 2005 39 32 (82.1%) 


Spring 2006 65 51 (78.5%) 
Fall 2006 234 166 (70.9%) 


Spring 2007 128 81 (63.3%) 
Fall 2007 153 83 (55.0%) 


Spring 2008 213 162 (76.1%) 
 
From Table 3, we see the percentage of students passing Math 21 was steadily declining 
each term from fall 2005 until fall 2007, and drastically increased this term.  At this 
point, it is unclear why this trend occurred.   
 
Previous Math 5 Students 
Previous Math 5 student performance in Math 21 is of interest as it helps us to assess how 
well our pre-calculus course is preparing students for further mathematics study.  Of the 
149 students who took Math 5 during fall 2007 and enrolled in Math 21 spring 2008, 
80.5% (120) passed Math 21.  The grade distribution is as follows. 
 


• 17 received an A+, A, or A- 
• 41 received a B+, B, or B- 
• 62 received a C+, C, or C- 
• 11 received a D+, D, or D- 
• 18 received an F 







Those students taking pre-calculus during fall 2007 at UC Merced appear to be well 
prepared for calculus.  Table 3 below summarizes the number of students enrolled each 
term in Math 21, the number of students enrolling in Math 21 the term immediately 
following in Math 5, and the amount of those students who received a passing grade in 
Math 21 for each respective term.     
 
Table 4.  Summary of previous Math 5 students’ performance in Math 21 from spring 2006 to spring 
2008. 


Term Total Enrolled 
in Math 21 


Number enrolled from Math 5 
previous semester 


Number of Students Receiving 
an A, B, or C 


Spring 2006 65 47 38 80.90% 
Fall 2006 234 54 26 48.10% 


Spring 2007 128 72 44 61.10% 
Fall 2007 151 11 3 27.30% 


Spring 2008 214 149 120 80.50% 
 
From Table 4, we see the fall term pass rate for students previously taking Math 5 at UC 
Merced are lowest during fall terms.  This is somewhat to be expected since this is 
immediately following summer and the likelihood that students have used their pre-
calculus skills during the summer months quite low.  As suspected, students are most 
successful in calculus when taking it the semester immediately following Math 5. 
 
Math 022: Calculus of a Single Variable II 
 


Figure 4.  Spring 2008 Math 22 final grade distribution. 
Spring 2008 Math 22 Final Grades
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Of the 136 students enrolled in Math 22, 73.5% (100) received a passing grade.  Figure 4 
shows the spring 2008 final grade distribution for Math 22.  Table 5 below summarizes 
the enrollment numbers and pass rates for Math 22 from fall 2005 to spring 2008.   
 
Table 5. Summary Math 22: Calculus of a Single Variable II enrollment and pass rates from fall 
2005 to spring 2008.   


Math 022: Calculus of a Single Variable II 
Semester Number Enrolled  Number Passing 
Fall 2005 19 18 (94.7%) 


Spring 2006 76 68 (89.5%) 
Fall 2006 113 69 (61.1%) 


Spring 2007 139 54 (39.1%) 
Fall 2007 121 93 (76.9%) 


Spring 2008 136 100 (73.5%) 







From Table 5, enrollment numbers appear to be leveling off at approximately 130 
students per semester.  The amount of students receiving a passing grade has been 
inconsistent.  However, we have also had several instructors throughout the semesters.  
For the 2007 – 2008 academic year, Devin Greene has remained the instructor and we see 
similar pass rates for fall and spring terms. 
 
Among those students enrolled in Math 22 during spring 2008,     


• 43% took ICP 001 before Math 22 
• 50.7% took Math 21 before Math 22 


 
Among the 58 who took ICP 001,  


• 2 received an A+, A, or A- 
• 15 received a B+, B, or B- 
• 20 received a C+, C, or C- 
• 16 received a D+, D, or D- 
• 5 received an F 


 
Among the 69 who took Math 21, 


• 7 received an A+, A, or A- 
• 18 received a B+, B, or B- 
• 30 received a C+, C, or C- 
• 8 received a D+, D, or D- 
• 6 received an F 


 
Thus, 36.2% of previous ICP 001 students failed Math 22 while 20% of previous Math 
21 students failed Math 22.   
 
Math 030: Calculus of a Single Variable II for Biological Sciences 
 


Figure 5.  Spring 2008 Math 30 final grade distribution. 
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Of the 30 students enrolled in Math 30 during spring 2008, 93.3% (28) passed.  Figure 5 
shows the spring 2008 final grade distribution for the course.  Since Math 30 is designed 
for the Biological Sciences majors, students taking Math 30 are not required to continue 
on in the mathematics course sequence and have not done so as of yet.  Ideas for further 
assessment of this course are welcomed.        
     
 







Math 023: Vector Calculus 
 


Figure 6.  Spring 2008 Math 23 final grade distribution. 
Spring 2008 Math 23 Final Grades


0


5


10


15


20


25


1


N
um


be
r o


f S
tu


de
nt


s


A B C D F


 
 
Of the 56 students enrolled in Math 23 spring 2008, only 48.2% (27) received a passing 
grade.  From Table 6, we notice that although there has not been a consistent pass/fail 
rate for Math 23, 48.2% is an abnormality.  
 
Table 6.  Summary Math 23: Vector Calculus enrollment and pass rates from fall 2005 to spring 
2008. 


Math 023: Vector Calculus 
Semester Number Enrolled Number Passing 
Fall 2005 7 7 (100%) 


Spring 2006 N/A N/A 
Fall 2006 45 27 (60.0%) 


Spring 2007 56 45 (80.4%) 
Fall 2007 56 37 (66.1%) 


Spring 2008 56 27 (48.2%) 
 
Students’ Academic Math History       
Among the 28 students that failed Math 23,  


• 15 took Math 22 more than once 
• 9 took Math 22 once, and are taking Math 23 for first time 
• 2 are repeating Math 23 for second or third time 
• 2 have no previous math history at UC Merced 


 
Furthermore, among the 28 students who failed Math 23, 64.3% (18) are in “poor 
academic standing,” meaning that they are having trouble in other courses as well as 
Math 23.  A sufficient number of these students have a history of academic struggle. 
  







Math 024: Linear Algebra and Differential Equations 
 


Figure 7.  Spring 2008 Math 24 final grade distribution. 
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Figure 7 shows the spring 2008 Math 24 final grade distribution.  Of the 77 students 
enrolled, 75.3% (58) received a passing grade.  Table 7 gives the enrollment numbers and 
pass rates for Math 24 from fall 2005 to spring 2008.   
 
Table 7.  Summary Math 24: Linear Algebra and Differential Equations enrollment and pass rates 
from fall 2005 to spring 2008. 


Math 023: Vector Calculus 
Semester Number Enrolled Number Passing 
Fall 2005 N/A N/A 


Spring 2006 17 13 (76.5%) 
Fall 2006 30 25 (83.3%) 


Spring 2007 31 23 (74.2%) 
Fall 2007 49 35 (71.4%) 


Spring 2008 77 58 (75.3%) 
 
 
Math 032: Probability and Statistics 
 


Figure 8.  Spring 2008 Math 32 final grade distribution. 
Spring 2008 Math 32 Final Grades
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Figure 8 shows the spring 2008 Math 32 final grade distribution.  Of the 80 students 
enrolled, 86.3% (69) received a passing grade. 







Analyses of Fall 2008 Lower Division Mathematics Courses at UC Merced 
Prepared by Cheryl Hedges 


January 16, 2009 
 
1.0 Pass/Fail rates by Course 
What follows is an overview of lower division mathematics courses at UC Merced for the 
fall 2008 term.  For the purposes of this document, a “C-” or better is considered 
“passing.” 
 


• Math 005 – 58.1% (197 of 339) of students passed 
• Math 015 – 89.5% (51 of 57) of students passed 
• Math 018 – 90.9% (40 of 44) of students passed 
• Math 021 – 59.7% (178 of 298) of students passed 
• Math 022 – 72.7% (112 of 152) of students passed 
• Math 023 – 64.1% (50 of 78) of students passed 
• Math 024 – 76.1% (54 of 71) of students passed 
• Math 030 – 85.7% (30 of 35) of students passed 
• Math 032 – 72.5% (50 of 69) of students passed 


 
2.0 Course Data Analysis  
Final grade distribution for each lower division mathematics course is described below.  
Additional data analysis follows to assist the UC Merced mathematics faculty in 
assessing lower division courses and student success. 
 
2.1 Math 005: Pre-Calculus 
 


Figure 1. Fall 2008 Math 5 final grade distribution. 
Fall 2008 Math 5 Final Grades
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2.1(a) Overview 
Of the 339 students enrolled in Math 5 at the end of the fall 2008 semester, 58.1% (197) 
passed.  At mid-semester, 51.3% of the 348 students were passing.  Of those 348, 11 
students dropped after mid-semester and 2 students enrolled from Math 21 into Math 5.  
Please refer to Figure 1 for the final grade distribution including those 11 students who 
dropped. 







 
Table 1, below, shows each term’s mid-semester and final pass rates for Math 5.  Spring 
2008 brought an anomalously poor pass rate, as did fall 2008.  Although spring 2008 
brought questions of apathetic student nature, the following of fall’s pass rate brought 
forth the age-old question of student academic preparedness.  This has been a topic of 
much discussion throughout the fall semester with the Math 5 instructors and math 
faculty.  Two semesters of low pass rates is hardly a trend, but we explore various student 
assessment scores to help us gain a broader perspective of the student population and 
their incoming abilities. 
       


Table 1.  Math 5 mid-semester and final pass rates by term. 


Term Total Enrolled Mid-semester Final 


Fall 2006 177 143 (80.8%) 126 (70.8%) 
Spring 2007 46 38 (82.6%) 34 (73.9%) 


Fall 2007 293 186 (62.8%) 209 (71.3%) 
Spring 2008 129 82 (63.5%) 56 (43.4%) 


Fall 2008 339 179 (51.3%) 197 (58.1%) 
 
2.1(b) SAT Math Scores 
Students enrolling at UC Merced are required to provide their SAT scores.  The SAT 
Math score data can be broken up into two distinctive parts: those scoring above 500 and 
those scoring 500 or below.  The fall 2008 student data is as follows: 
 


• 154 students scored more than 500 on SAT Math; 76% (117) passed Math 5. 
• 167 students scored 500 or less on SAT Math; 42.5% (71) passed Math 5.  


 
Although SAT Math scores on their own cannot predict with accuracy a student’s course 
readiness, it certainly gives us a mode to identify at an early stage potential students 
needing additional math preparation.  We could recommend either a summer program or 
additional preparation at a community college level prior to fall enrollment.  
 
2.1(c) Math Placement 
The second tier of assessment is the math placement exam.  Students entering UC 
Merced in fall 2008 took a math placement exam administered by Maple T.A. to assess 
their calculus readiness.  This exam is a 25-question online, non-proctored exam.  A 
student scoring 20 or more is recommended to enroll in Math 21, Calculus I, while those 
scoring 19 or less are recommended to take Math 5, Pre-Calculus, the university’s only 
math course offered prior to Calculus I.  This is the second year using a score of 20 as the 
cut-off into Math 21, but this is the third year using the Maple T.A. calculus readiness 
exam.  Because of this, we are able to compare data from fall 2007 with data from 2008.     
 
- During the fall 2008 semester, 75 students scored 10 or less on the math placement 


exam.  Only 23 of those 75 (30.7%) passed Math 5.  Additionally, 18 of the 23 who 
passed the course did so with a “C.” Compare that number to the 203 students who 
scored 11 or more on the exam.  Of those 203 students, 142 (70%) passed the course 
– a significant increase.   







 
- Likewise, fall 2007 data shows students scoring 10 or less on the placement exam 


had an unfavorable pass rate – only 27 (52.9%) of 51 students passed Math 5.  80.7% 
(134) of the 166 students who scored 11 or more passed the course.  


 
Conversely, viewing student performance for those hovering around the cut-off 
placement score of 20 yields the following for fall 2008: 


• 85% (17) of 20 who scored 19 passed Math 5; 6 passed with a “C” 
• 100% (15) of 15 who scored 18 passed Math 5; 9 passed with a “C” 


 
Similarly, fall 2007 data shows the following: 


• 80% (16) of 20 who scored 19 passed Math 5; 5 passed with a “C” 
• 98.8% (23) of 24 who scored 18 passed Math 5; 6 passed with a “C” 


 
This student population has done well in Math 5 for subsequent semesters.  Perhaps we 
can entertain the idea of lowering the cut-off score for enrollment into Math 21.  This 
would allow those students at the highest end of the spectrum in Math 5 to be challenged 
to a higher degree as well as narrow the range of preparedness in Math 5.  Not only does 
this benefit the students, it allows instructors to better tailor their lectures to suit the 
majority of their student population.    
 
The placement exam is proving to be a better predictor of success in Math 5 than SAT 
scores.  Combining these two scores yields an even clearer result for fall 2008*.  
 


• A score of 510 or more on SAT Math 
o More than 10 on math placement; 14% (15) of 107 failed Math 5. 
o 10 or less on math placement; 47.4% (9) of 19 failed Math 5. 


• A score of 500 or less on SAT Math 
o More than 10 on math placement; 37.9% (33) of 87 failed Math 5. 
o 10 or less on math placement; 77.4% (41) of 53 failed Math 5.    


  
Clearly, those students who scored 500 or less on SAT Math and 10 or less on placement 
are in need of additional support or even additional course preparation prior to Pre-
calculus.  Furthermore, all 12 students passing Math 5 in this category passed the course 
with a “C.”  Using these two exam scores, we can identify at an early stage those students 
who are considered “at-risk” in mathematics.   
 
2.1(d) Gateway Exam 
During Math 5, students take a gateway exam – an exam which tests students in a variety 
of basic algebraic and computational skills needed throughout Math 5.  The exam is 
administered within the first four weeks of classes and students are able to take the exam 
twice a day until the end of the four weeks.  Failing to pass the exam lowers the final 
grade by one-third of a letter grade.  The results from fall 2008 are as follows: 
 


                                                 
* Students without SAT Math or placement scores are omitted from results. 







• 230 students attempted and passed; 72.6% (167) passed Math 5. 
• 94 students attempted the exam, but did not pass; 22.3% (21) passed Math 5. 
• 26 did not attempt the exam; 34.6% (9) passed Math 5. 


 
As seen below in Table 2, the odds of a student failing the gateway exam and passing the 
course are repeatedly low - only 22.3% (21) of the 94 students passed Math 5 this 
semester.  It is important that instructors are given this data so they can clearly 
communicate the purpose of the gateway exam as well as the odds a student will pass the 
course if unable to pass the gateway exam.  This gives students an opportunity to assess 
their level of preparedness and take action within the first few weeks of class.    
 


Table 2.  Gateway Exam results and Pass rate by semester. 


Semester Passed 
Gateway 


Passed 
Math 5 


Failed 
Gateway  


Passed 
Math 5 


Fall 2007 217 179 (82.5%) 66 27 (40.9%) 


Spring 2008 80 48 (60%) 33 5 (15.2%) 


Fall 2008 230 167 (72.6%) 94 21 (22.3%) 
 
Furthermore, one would assume students’ placement exam score and gateway would be 
correlated, and indeed it is.  During the fall 2008 semester, 46 students scored 10 or less 
on the placement and did not pass the gateway exam – 33 (71.7%) failed Math 5.  The 
placement exam and gateway exam are two avenues students can assess their abilities 
within the first few weeks of the course.   
 
2.2 Math 015: Intro to Scientific Data Analysis 
 


Figure 2. Fall 2008 Math 15 final grade distribution. 
Fall 2008 Math 15 Final Grades
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2.2(a) Overview 
Of the 57 students enrolled in Math 15 at the end of fall 2008 semester, 89.5% (51) 
received a passing grade.  As you will notice from Figure 2, the largest majority (44) 
students received an “A” which is consistent with previous semesters.    







2.3 Math 018: Statistics for Scientific Data Analysis 
 


Figure 3. Fall 2008 Math 18 final grade distribution. 
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2.3(a) Overview 
Of the 44 students enrolled in Math 18 at the end of the term, 90.9% (40) received a 
passing grade.  Please refer to Figure 3 for the final grade distribution. 
 
2.4 Math 021: Calculus of a Single Variable I 
 


Figure 4.  Fall 2008 Math 21 final grade distribution. 
Fall 2008 Math 21 Final Grades
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2.4(a) Overview 
At mid-semester, 303 students were enrolled in Math 21 with 76.6% (232) of them 
passing.  After mid-semester, 5 students dropped bringing the total number of enrolled 
students to 298.  Of the 298 students enrolled in Math 21 at the end of the semester, 
59.7% (178) received a passing grade.  Refer to Figure 4 for the final grade distribution, 
including those 5 that dropped. 
 
Table 3 shows the pass rates by semester for Math 21. As you can see, fall 2007 had a 
similar pass rate – 55% of the 153 enrolled.  The past two fall semesters had large drops 







in the number of people passing after mid-semester grades.  We explore the student 
population to gain insight into this.     
 


Table 3.  Math 21 pass rate by semester. 
Math 021: Calculus of a Single Variable 


Semester Number Enrolled Number passing the course 
Fall 2005 39 32 (82.1%) 


Spring 2006 65 51 (78.5%) 
Fall 2006 234 166 (70.9%) 


Spring 2007 128 81 (63.3%) 
Fall 2007 153 83 (55.0%) 


Spring 2008 213 162 (76.1%) 
Fall 2008 298 178 (59.7%) 


 
 
2.4(b) Student Population and Academic Background 
Like that of previous years, the majority of students enrolled in Math 21 during the fall 
semester are freshmen.  In fact, freshmen make up 77.5 % (231) of the 298 enrolled and 
87.6% (156) of the 178 who passed.  Freshmen make up 62.5% of those students who 
failed.  The data for the remaining population is as follows: 
 


• 62% (31) of the 50 students that took Math 5 at UCM failed Math 21.  
o 21 repeated Math 5 or Math 21; 17 (81%) failed Math 21. 
o 29 took Math 5 during the 2007-08 academic year; 14 (48.3%) failed Math 21.  


• 14 students are either transfer or took Math 5 more than 1 year ago; 12 (85.7%) failed 
Math 21. 


 
Last fall, similar numbers appeared pertaining to those who took Math 5 at UCM - 79.4% 
(27) of the 34 failed Math 21.  However, at closer look, we see that many of those 
previous Math 5 students have a history of struggling in math courses as seen by the 
number of times they’ve repeated either Math 5 or Math 21.  We see a similar result for 
the fall 2008 semester.   
 
2.4(c) Math Placement 
The largest population of students enrolled in Math 21 in fall 2008 is freshmen.  Thus, it 
is appropriate to view the placement exam as we have shown in section 2.1(c), this has 
been a more accurate predictor of student success than SAT Math scores. 







Figure 5.  Fall 2008 math placement score vs. Math 21 final grade. 
Fall 2008 Math 21 Placement Score vs. Final Grade
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Figure 5, above, shows a weak, but positive correlation (R²=0.0429).  Table 4, below, 
describes the freshmen placement score for those students enrolled in Math 21 and the 
number passing the course.  Those scoring below 20 faired the worst, along with those 
who scored 22 and 23.  I’m not sure what this implies, if anything.     
 


Table 4.  Freshmen math placement score and pass rate for fall 2008. 
Placement 


Score 
Number of 
students 


Number passing 
Math 21 


25 20 15 75.0%
24 26 21 80.8%
23 37 20 54.1%
22 41 22 53.7%
21 29 19 65.0%
20 33 22 66.7%
19 12 6 50.0%
18 10 5 50.0%
17 3 2 66.7%


16 or less 5 2 40.0%
No Score 20 15 75.0%


     
2.4(d) Class Time, Instructor, and T.A. 
In hopes of gaining insight into reasons for a lower pass rate, I examined lecture and 
discussion times, lecturer, teaching assistant, and the number of freshmen enrolled by 
section.  What I discovered was an inconsistency on all fronts.  Some morning 
discussions did extremely well, while others did extremely poorly, which was the case for 
mid-day and evening courses as well.  Each T.A. taught more than one section and had a 
range of outcomes in each section.  Some sections with many freshmen preformed 
outstanding, while other sections with many freshmen did poorly.  There appeared to be 
no recognizable pattern for any of these topics.   
 
As stated earlier, two semesters is not a trend, but the question remains, what happened 
post mid-semester?  Perhaps freshmen get too comfortable, or become overwhelmed or 







lazy; however, under further examination on 36 of the 65 students who were performing 
well at mid-semester and failed at the end of the term were freshmen.  Compared to the 
number of freshmen enrolled in this course, this is not a significant number.  Thus, the 
majority of students whose grade decreased considerably were everyone but freshmen 
students.            
 
2.5 Math 022: Calculus of a Single Variable II 
  


Figure 6.  Fall 2008 Math 22 final grade distribution. 
Math 22 Final Grade Distribution
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2.5(a) Overview 
At mid-semester, 156 students were enrolled in Math 22 with 78.2% (122) of them 
passing.  After mid-semester, 2 students dropped and 2 students have finished the 
semester with an “incomplete.”  Of the 154 students enrolled at the end of the semester, 
72.7% (112) have received a passing grade.  Refer to Figure 6 for final grade distribution. 
 
The majority of the Math 22 population is comprised of transfer students and those that 
took Calculus I at UCM during the spring 2008 term.  These two groups of populations 
make up 72.7% (112) of the 154 enrolled.  The academic background for those data is as 
follows: 
 


• 71.8% (51) of 71 spring 2008 Math 21 students passed Math 22. 
• 87.8% (36) of 41 transfer students passed Math 22.  
• 46.7% (7) of 15 students repeating Math 22 from spring ’08 passed. 
• 66.7% (18) of 27 students who took Math 21 before spring 2008 or took Calculus 


I at other college/university passed Math 22 at UCM. 
 
Transfer students make up 26.6% of the total enrolled and comprise 32.1% of those that 
passed.  UCM students who took Math 21 during spring 08 are 46.1% of the total 
enrolled and compose 45.5% of those who passed. 
 
Figure 7 below shows the correlation between spring ‘08 Math 21 grades and fall ‘08 
Math 22 final grades.  A positive correlation (R² = 0.3433) is found, which is stronger 
than spring 2008’s correlation (R²=0.1289).     
 







Figure 7.  Spring 2008 Math 21 vs. Fall 2008 Math 22 Final Grade 
Spring 2008 Math 21 vs. Fall 2008 Math 22 Final Grade
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There are 58 students “on track.” In other words, they took Math 5 during fall 2007, Math 
21 during spring 2008, and Math 22 fall 2008.  Of those 58, 43 (74.1%) passed Math 22.  
These are positive numbers.  Thus, 74.1% of the 58 students who entered UCM with a 
weak background in math (i.e. are not placed into Math 21 during freshmen year), are 
performing sufficiently well in Math 22.  This implied that if students make it through 
Math 5 and Math 21, they are adequately prepared for Math 22.      
 
2.6 Math 023: Vector Calculus 
 


Figure 8.  Fall 2008 Math 23 final grade distribution. 
Fall 2008 Math 23 Final Grades
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2.6(a) Overview 
Of the 78 students enrolled in Math 23 during the fall 2008 semester, 64.1% (50) 
received a passing grade.  Refer to Figure 8 for the final grade distribution. 
 
Most students enrolled in Math 23 took Math 22 here at UCM.  The student population 
math background and pass rates are as follows:  


• 35 took Math 22 during spring 2008 term; 25 (71.4%) passed Math 23. 
• 21 took Math 22 during fall 2007 term; 14 (66.7%) passed Math 23. 
• 14 students are repeating Math 23 from the 2007 – 2008 academic year; 8 


(57.1%) passed. 
• 8 students have no previous math history at UCM; 3 (37.5%) passed.   







2.7 Math 024: Linear Algebra and Differential Equations 
 


Figure 9.  Fall 2008 Math 24 final grade distribution. 
Fall 2008 Math 24 Final Grades
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2.7(a) Overview 
At mid-semester, 73.6% (53) of the 72 students enrolled in Math 24 were passing.  At the 
end of the fall 2008, 71 students remained with 76.1% (54) receiving a passing grade for 
the course.  Refer to Figure 9 to view the final grade distribution. 
 
Math 24’s prerequisite is Math 22 and can be taken concurrently with Math 23.  
However, most students choose to take Math 23 immediately following Math 22 and then 
enroll in Math 24.  At present, the order appears to have no bearing on student success.  
The number of transfer students passing was the lowest out of all student math 
backgrounds, however, not enough to be of concern.  The data for students enrolled 
during fall 2008 is as follows: 
 


• 10 students took Math 22 spring 2008; 7 (70%) passed Math 24. 
• 7 took Math 23 and Math 24 concurrently during fall 2008; 6 (85.7%) passed 


Math 24. 
• 27 took Math 23 in spring 2008; 24 (88.9%) passed Math 24. 
• 15 new transfer students; 10 (66.7%) passed Math 24. 
• 12 students who transferred to UCM during a previous term; 7 (58.3%) passed 


Math 24.  
 
 
 
 
 
 
 
 
 
 
 
 







2.8 Math 030: Calculus II for Biological Sciences 
 


Figure 10.  Fall 2008 Math 30 final grade distribution. 


 
 
2.8(a) Overview 
At mid-semester, 59% (23) of the 39 enrolled students were passing.  At the end of the 
fall 2008 semester, 85.7% (30) of the 35 who remained enrolled in Math 30 passed the 
course.  Refer to Figure 10 to view the final grade distribution, including those 4 students 
who dropped.   
 
2.9 Math 032: Probability and Statistics 
 


Figure 11.  Fall 2008 Math 32 final grade distribution. 
Fall 2008 Math 32 Final Grades
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2.9(a) Overview 
At mid-semester, 54.8% (40) of the 73 enrolled students were passing.  After mid-
semester, 4 students dropped bringing the total to 69 of which 72.5% (50) passed the 
course.  Refer to Figure 11 for the final grade distribution, including those 4 students who 
dropped.  
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Analyses of Fall 2009 Lower Division Mathematics Courses at UC Merced 


Prepared by Alice Moua and Masa Watanabe 


January 20, 2010 


 


1.0 Pass/Fail rates by Course 


What follows is an overview of lower division mathematics courses at UC Merced for the fall 2009 


term.  For the purposes of this document, a “C-” or better is considered “passing.” 


 


• Math 005 – 63.3% (272 of 430) of students passed 


• Math 015 – 94.1% (158 of 168) of students passed 


• Math 021 – 63.9% (200 of 313) of students passed 


• Math 022 – 80.5% (132 of 164) of students passed 


• Math 023 – 82.2% (106 of 129) of students passed 


• Math 024 – 83.5% (66 of 79) of students passed 


• Math 030 – 73.5% (25 of 34) of students passed 


• Math 032 – 85.1% (57 of 67) of students passed 


 


2.0 Course Data Analysis  


Final grade distribution for each lower division mathematics course is described below.  Additional 


data analysis follows to assist the UC Merced mathematics faculty in assessing lower division 


courses and student success. 


 


2.1 Math 005: Pre-Calculus 


 
Figure 1. Fall 2008 Math 5 final grade distribution. 
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2.1(a) Overview 


Of the 430 students enrolled in Math 5 at the end of the fall 2009 semester, 63.3% (272) passed.  At 


mid-semester, 74.4% of the 434 students were passing.  Of those 434, 3 students dropped after mid-


semester and 1 student got an “incomplete”.  Please refer to Figure 1 for the final grade distribution 


excluding those 4 students. 


 


Table 1, below, shows each term’s mid-semester and final pass rates for Math 5.  Although Fall 2009 


had a highest pass rate among recent years, the pass rate of 63.3% for pre-calculus course certainly 


brought forth a question of student academic preparedness. We explore various student assessment 


scores to help us gain a broader perspective of the student population and their incoming abilities. 
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Table 1.  Math 5 mid-semester and final pass rates by term. 


Fall Total Midterm* Final Spring Total Midterm* Final 


2006 177 143 (80.8%) 126 (70.8%) 2007 46 38 (82.6%) 34 (73.9%) 


2007 293 186 (62.8%) 209 (71.3%) 2008 129 82 (63.5%) 56 (43.4%) 


2008 350 179 (51.3%) 197 (56.3%) 2009 175 113 (63.5%) 100 (57.1%) 


2009 430 323 (74.4%) 272 (63.3%)     
*In general, total number of Math 5 students prior to Midterm report is slight higher than total number reported here. Numbers of students tends to 


withdraw the class after having a Midterm grade report. 


 


2.1(b) SAT Math Scores 


Students enrolling at UC Merced are required to provide their SAT scores.  The SAT Math score data 


can be broken up into two distinctive parts: those scoring above 500 and those scoring 500 or below.  


Of the 430 students enrolled in Math 5 at the end of the fall 2009 semester, 320 students are 


freshmen. The fall 2009 freshman student data is as follows: 


 


• 143 freshman students scored more than 500 on SAT Math; 84% (120) passed Math 5. 


• 162 freshman students scored 500 or less on SAT Math; 51% (83) passed Math 5.  


• 15 freshman students had no SAT score; 40% (6) passed Math 5. 


 
Figure 2 Fall 2009 math SAT score vs. Math 5 final grade. This graph represents its (25% 


and 75%) quartiles, as well as minimum and maximum values. The bold line indicates a 


median of each data set. 


 


According to Figure 2, SAT Math Score is correlated with Math 5 Final Grade.(ANOVA shows p-


value < 10
-6
).  SAT Math scores certainly give us a mode to identify at an early stage potential 


students needing additional math preparation.  We could recommend either a summer program or 


additional preparation at a community college level or summer bridge program prior to fall 


enrollment.  


 


2.1(c) Math Placement 


The second tier of assessment is the math placement exam.  Students entering UC Merced in fall 


2009 took a math placement exam to assess their calculus readiness.  This exam is a 25-question 
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online, non-proctored exam.  A student scoring 20 or more is recommended to enroll in Math 21, 


Calculus I, while those scoring 19 or less are recommended to take Math 5, Pre-Calculus, the 


university’s only math course offered prior to Calculus I.   


 


- During the fall 2009 semester, 88 students who scored 10 or less on the math placement exam 


took Math 5. Only 32 of those 88 (36.4%) passed Math 5.  Additionally, 19 of the 32 who passed 


the course did so with a “C.” Compare that number to the 253 students who scored 11 or more on 


the exam and took Math 5.  Of those 253 students, 183 (72.3%) passed the course – a significant 


increase.  Figure 3 shows that Placement scores is also correlated with Math 5 Final Grade. 


(ANOVA shows p-value < 10
-6
). 


 
Figure 3 Fall 2009 math placement score vs. Math 5 final grade. The bold line indicates a 


median of each data set. 


 


- Likewise, fall 2007 and fall 2008 data show that students scoring 10 or less on the placement 


exam had an unfavorable pass rate.  Also we have been observing a significant increase in a pass 


rate for students who scored 11 or more on the placement.  


 


 


Conversely, viewing student performance for those hovering around the cut-off placement score of 


20 yields the following for fall 2009: 


• 75.0% (18) of 24 who scored 19 passed Math 5; 5 passed with a “C” 


• 95.7% (22) of 23 who scored 18 passed Math 5; 5 passed with a “C” 


 


Similarly,  


Fall 2007 data shows the following: 


• 80% (16) of 20 who scored 19 passed Math 5; 5 passed with a “C” 


• 98.8% (23) of 24 who scored 18 passed Math 5; 6 passed with a “C” 


Fall 2008 data shows the following: 


• 85% (17) of 20 who scored 19 passed Math 5; 6 passed with a “C” 


• 100% (15) of 15 who scored 18 passed Math 5; 9 passed with a “C” 
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The placement exam is proving to be a better predictor of success in Math 5 than SAT scores.  


Combining these two scores yields an even clearer result for fall 2009
*
.  


 


• A score of 510 or more on SAT Math 


o More than 10 on math placement; 12.6% (14) of 111 freshmen failed Math 5. 


o 10 or less on math placement; 63.6% (7) of 11 freshmen failed Math 5. 


• A score of 500 or less on SAT Math 


o More than 10 on math placement; 37.6% (38) of 101 freshmen failed Math 5. 


o 10 or less on math placement; 63.6% (28) of 44 freshmen failed Math 5.    


  


Clearly, those freshman students who scored 500 or less on SAT Math and 10 or less on placement 


are in need of additional support or even additional course preparation prior to Pre-calculus.  


Furthermore, all 12 students passing Math 5 in this category passed the course with a “C.”  Using 


these two exam scores, we can identify at an early stage those students who are considered “at-risk” 


in mathematics.   


 


2.1(d) Retake 


 


Table 2 indicates that pass rates for students who retook Math 5 are much lower than one for those 


who took Math 5 first time.  
Table 2.  # of retakes and their results 


# of Retake 
# of 


Students 
Passed 
Math 5 


Failed 
Math 5 


0 342 234 (68.4%) 108 (31.6%) 


1 80 34 (42.5%) 46 (57.5%) 


2 8 4 (50.0%) 4 (50.0%) 


 


Suggestion:  Perhaps we can revisit a rubric to set the cut-off score for enrollment into Math 21.  One 


suggestion of the cut-off is that 1) SAT Math score (> 500) with 10 or more placement score or 2) 


SAT Math score (<= 500) with 19 or more placement score. If any students meet one of these criteria, 


those should be recommended to take Math 21. Not only does this benefit the students, it allows 


instructors to better tailor their lectures to suit the majority of their student population. 


 


 


                                                 
*
 Students without SAT Math or placement scores are omitted from results. 
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2.2 Math 015: Intro to Scientific Data Analysis 


 
Figure 4. Fall 2009 Math 15 final grade distribution. 


 
 


2.2(a) Overview 


Of the 169 students enrolled in Math 15 at the end of fall 2009 semester, 94.0% (158) received a 


passing grade.  As you will notice from Figure 4, the largest majority students received an “A-” or 


better which is consistent with previous semesters.  


 


 


2.3 Math 021: Calculus of a Single Variable I 


 
Figure 5.  Fall 2009 Math 21 final grade distribution. 


 
 


2.4(a) Overview 


At mid-semester, 317 students were enrolled in Math 21 with 74.4% (236) of them passing.  After 


mid-semester, 3 students dropped and 1 student got “incomplete”.   That brought the total number of 


enrolled students to 313.  Of the 313 students enrolled in Math 21 at the end of the semester, 63.9% 


(200) received a passing grade.  Refer to Figure 5 for the final grade distribution. 
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Table 3 shows the pass rates by semester for Math 21. As you can see, fall 2009 had a better pass rate 


than those of the past two fall semesters.  Also, we explore the student population to gain more 


insight into student preparedness and readiness.  


 
Table 3.  Math 21 pass rate by semester. 


Math 021: Calculus of a Single Variable 


Semester Number Enrolled Number passing the course 


Fall 2005 39 32 (82.1%) 


Spring 2006 65 51 (78.5%) 


Fall 2006 234 166 (70.9%) 


Spring 2007 128 81 (63.3%) 


Fall 2007 153 83 (55.0%) 


Spring 2008 213 162 (76.1%) 


Fall 2008 298 178 (59.7%) 


Spring 2009 266 154 (57.9%) 


Fall 2009 313 200 (63.9%) 


 


 


2.4(b) Student Population and Academic Background 


 


This semester, 49.2% (154) of students enrolled in Math 21 during the fall semester are freshmen, 


who had never taken any Math courses at UC Merced before.  This number was much smaller than 


previous three years: in fall 2008, freshmen make up 77.5 %. 76.6% (118) of those 154 freshman 


students passed.  Freshmen make up 31.9% of those students who failed.   


 


This semester, number of sophomore students (132) and twenty-three freshmen, who took Math 5 at 


UC Merced before, enrolled in Math 21 was increased to 42.2%. The data for the remaining 


population is as follows: 


 


• 63.4% (69) of the 108 students that took Math 5 at UCM failed Math 21.  


o 57 of those 108 students got Math 5 grade “C+” or lower. Of those 57 students, 42 


(75.4%) failed Math 21 


 
Figure 6 Fall 2009 Math 5 final grade vs Math 21 final grade for students who 


took Math 5 at UCM. The bold line indicates a median of each data set. The 


analysis shows p-value = 0.001935 
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o 30 repeated Math 5; 25 (83.3%) failed Math 21. 


� 22 of 108 repeated Math 5 twice 


� 8 of 108 repeated Math 5 three times 


 


• 52 students are either transfer or took pre-calculus at another college; 8 (15.4%) failed Math 21. 


 


We have seen that many of those previous Math 5 students have a history of struggling in math 


courses as seen by the number of times they’ve repeated either Math 5 or Math 21.  We see a similar 


result for other semesters.   


 


2.4(c) Math Placement 


Among 177 freshmen of students enrolled in Math 21 in fall 2009, it is appropriate to view the 


placement exam as we have shown in section 2.1(c). 


 
Figure 7 Fall 2009 math placement score vs. Math 21 final grade for freshman students. The bold 


line indicates a median of each data set. 


 


Figure 7, above, shows that placement scores are also correlated with Math 21 Final Grades. Table 4, 


below, describes the freshmen placement score for those students enrolled in Math 21 and the number 


passing the course.  Those scoring below 19 faired the worst. Both Figure 7 and Table 4 strongly 


support that the scoring rubric for 19 if SAT Math scores are not counted. 
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Table 4.  Freshmen math placement score and pass rate for fall 2009. 


Placement 
Score 


Number of 
students 


Number passing 
Math 21 


25 11 11 100.0% 


24 21 18 85.8% 


23 20 15 75.0% 


22 20 13 65.0% 


21 29 21 72.4% 


20 35 26 74.3% 


19 11 8 72.7% 


18 0 − − 


17 4 2 50.0% 


16 or less 17 5 29.4% 


No Score 10 7 70.0% 


     


 


2.4(d) Math 21 Retake  


 


Table 5 indicates that pass rates for students who retook Math 21 are much lower than one for those 


who took Math 21 for the first time.  
Table 5.  Fall 2009 - number of retakes and their results 


# of Retake 
# of 


Students 
Passed 
Math 21 


Failed 
Math 21 


0 278 180 (64.7%) 98 (35.3%) 


1 32 18  (56.2%) 14 (43.8%) 


2 2 2 (100%) 0 (0.0%) 


3 1 0 (0.0%) 1 (100%) 


 


Suggestion: Based on the observation, we may need to consider reviewing a prerequisite for Math 


21. Maybe we should impose that student must pass Math 5 with a grade of “C” or better in order to 


take Math 21.  
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2.5 Math 022: Calculus of a Single Variable II 


 


 
Figure 8 Fall 2009 Math 22 final grade distribution. 


 


2.5(a) Overview 


At mid-semester, 166 students were enrolled in Math 22 with 67.5% (112) of them passing.  After 


mid-semester, 2 students dropped. Of the 164 students enrolled at the end of the semester, 80.5% 


(132) have received a passing grade.  Refer to Figure 8 for final grade distribution. 


 


The majority of the Math 22 population is those that took Calculus I at UCM before.  These two 


groups of populations make up 68.9% (113) of the 164 enrolled.  Transfer students make up 17.1% of 


the total enrolled. The academic background for those data is as follows: 


 


• 96.4% (109) of 113 students who took Math 21 at UCM passed Math 22. 


o 97.6% (82) of 84 students who took Math 21 once at UCM passed Math 22. 


o 96.0% (24) of 25 students who took Math 21 twice at UCM passed Math 22. 


• 89.2% (25) of 28 transfer students passed Math 22.  


• 95.7% (22) of 23 freshmen, who took Calculus I at other college/university or pass AP test, 


passed Math 22. 
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Figure 9 Fall 2009 Math 21 final grade vs. Math 22 final grade for students who took 


Math 21 at UCM . The bold line indicates a median of each data set. ANOVA indicates 


p-value is less than 10
-8
. 


 


Figure 9 below shows the correlation between Math 21 grades and Math 22 final grades. Also, our 


analysis suggest that if students make Math 22 through Math 21 at UCM, they are adequately 


prepared for Math 22.      


 


 


2.6 Math 023: Vector Calculus 


 


 
Figure 10.  Fall 2009 Math 23 final grade distribution. 


 


2.6(a) Overview 


At mid-semester, 136 students were enrolled in Math 23 with 72.8% (99) of them passing.  After 


mid-semester, 7 students dropped. Of the 129 students enrolled at the end of the semester, 82.2% 


(106) have received a passing grade.  Refer to Figure 10 for final grade distribution. 
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Most students enrolled in Math 23 took Math 22 here at UCM.  The student population math 


background and pass rates are as follows:  


• 98 students who passed Math 22 at UCM; 85 (86.7%) passed Math 23. 


• 16 students are repeating Math 23 from previous academic years;  


o 83.3% (10) of 12 students who repeated once at UCM passed. 


o 100% (4) of 4 students who repeated twice or more at UCM passed. 


• 67.7% (21) of 31 students, who took Calculus II at other college/university or pass AP 


Calculus BC test, passed Math 23. 


 


2.7 Math 024: Linear Algebra and Differential Equations 


 


 
Figure 11.  Fall 2009 Math 24 final grade distribution. 


 


2.7(a) Overview 


At mid-semester, 74.1% (60) of the 81 students enrolled in Math 24 were passing.  At the end of the 


fall 2009, 79 students remained with 83.5% (66) receiving a passing grade for the course.  Refer to 


Figure 11 to view the final grade distribution. 


 


Math 24’s prerequisite is Math 22 and can be taken concurrently with Math 23.  However, most 


students choose to take Math 23 immediately following Math 22 and then enroll in Math 24. The data 


for students enrolled during fall 2009 is as follows: 


 


• 46 students who previously passed Math 22 at UCM; 42 (91.3%) passed Math 24. 


o Of those 46, nine students are repeating Math 24 from previous academic years;  


� 71.4% (5) of 7 students who repeated once at UCM passed. 


� 50.0% (1) of 2 students who repeated twice at UCM passed. 


• 69.7% (23) of 33 students, who took Vector Calculus at other college/university, passed Math 


24. 


• 15 took both Math 23 and Math 24 concurrently during fall 2009; 11 (73.3%) passed Math 24.  


o Of those 11, 10 students passed Math 23 
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2.8 Math 030: Calculus II for Biological Sciences 


 
Figure 12.  Fall 2009 Math 30 final grade distribution. 


 
2.8(a) Overview 


At mid-semester, 85.7% (30) of the 35 enrolled students were passing.  At the end of the fall 2009 


semester, 73.5% (25) of the 35 who remained enrolled in Math 30 passed the course.  Refer to Figure 


12 to view the final grade distribution, excluding 1 student who dropped.   


 


 


2.9 Math 032: Probability and Statistics 


 


 
Figure 13 Fall 2009 Math 32 final grade distribution. 


 


 


2.9(a) Overview 


At mid-semester, 59.7% (40) of the 72 enrolled students were passing.  After mid-semester, 5 


students dropped bringing the total to 67 of which 85.1% (57) passed the course.  Refer to Figure 13 


for the final grade distribution, excluding those 5 students who dropped.  







Spring 2009 Lower Division Mathematics Course Summary 
Prepared by Cheryl Hedges 


June 26, 2009 
 


Spring 2009 Semester Course Overview 
What follows is a brief overview of mathematics courses during the spring 2009 term.  
For the purpose of this document, a letter grade of “C-” or higher is considered “passing.”  
 


• Math 005 – 57.1% (100 of 175) passed 
• Math 015 – 94.9% (37 of 39) passed 
• Math 018 – 83.8% (31 of 37) passed 
• Math 021 – 57.9% (154 of 266) passed 
• Math 022 – 76.0% (133 of 175) passed 
• Math 023 – 69.2% (63 of 91) passed 
• Math 024 – 75.9% (63 of 83) passed 
• Math 030 – 90.9% (20 of 22) passed 
• Math 032 – 60.0% (45 of 79) passed  


 
Math 005: Preparatory Calculus 
Of the 175 students enrolled at the end of spring 2009, 57.1% (100) passed.  At mid-
semester 63.5% (113) of the 178 students were passing, and 3 students dropped after mid-
semester grades.  Please refer to Figure 1 for the final grade distribution, including those 
students who dropped.   
 


Figure 1.  Math 005 Final Grade Distribution – Spring 2009 
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Table 1, below, shows the mid-semester and final pass rates for academic years (AY) 
2006-2007, 2007-2008, and 2008-2009.  Of notice are the final pass rates of 43.4%, 
56.3%, and 57.1% for spring 2008, fall 2008, and spring 2009, respectively.  Is the pass 
rate for Math 5 beginning to level off and if so, what accounts for this level of pass rate?  
By continuing to collect semester data, we hope to identify components which contribute 
to or hinder student success and approve upon student learning.       
 
 
 







Table 1.  Math 005 Mid-semester and Final Pass Rates by Term 
Fall Total Midterm Final Spring Total Midterm Final 


2006 177 143 (80.8%) 126 (70.8%) 2007 46 38 (82.6%) 34 (73.9%) 
2007 293 186 (62.8%) 209 (71.3%) 2008 129 82 (63.5%) 56 (43.4%) 
2008 350 179 (51.3%) 197 (56.3%) 2009 175 113 (63.5%*) 100 (57.1%) 


*Based on 178 students 
 
Composition by Major 
In an attempt to evenly disburse enrollment numbers in Math 5 across fall and spring 
semesters, an effort was made to limit fall enrollment to those students whose major 
required Calculus II and above.  Table 2, below, indicates the enrollment numbers in 
regards to major requirements – those requiring Math 22 or above and those requiring 
Math 21 or below.  Undeclared majors are included as not requiring Math 22 or above.  
 


Table 2.  Math 5 semester enrollment by major math requirement. 


Semester Total 
Enrollment


Number Required 
Calc. II or above 


Number Required 
Calc. I or below 


Fall 2008 339 223 (65.8%) 116 (34.2%) 
Spring 2009 175 40 (22.9%) 135 (77.1%) 


   
As you can see from Table 2, the student population in terms of majors was drastically 
different during fall and spring semesters but both yielded a similar final pass rate.  
During fall 2008, majors requiring Math 22 or higher composed 65.8% of the Math 5 
population and 60.6% of those who failed.  During spring 2009, majors requiring Math 
22 or higher composed 22.9% of the Math 5 population and only 17.3% of those who 
failed.  During both semesters, the failure rate for these majors was slightly less while the 
failure rate for students whose major required less than Math 22 was slightly more.       
 
By Section 
Viewing final pass rates by section yields the following: 


• Section 1 (Bianchi) – 66.7% of 30 passed; 6 repeating students 
• Section 2 (Crona) – 58.6% of 30 passed; 2 repeating students 
• Section 3 (Crona) – 63.3% of 30 passed; 7 repeating students 
• Section 4 (Bianchi) – 46.7% of 30 passed; 13 repeating students 
• Section 5 (DaSilveira) – 42.9% of 30 passed; 16 repeating students 
• Section 8 (DaSilveira) – 64.3% of 28 passed; 9 repeating students 
 


During spring 2009, 69.7% of students were taking Math 5 for their first time.  The two 
sections with the lowest pass rate, sections 4 and 5, had the highest number of repeating 
students.  We examine repeating student performance across all sections to see if this is a 
major factor for the failure rate. 
 
Repeating Students 
There are 53 students repeating Math 5, 36 of which are freshmen repeating from fall 
2008.  Repeating students make up 30.3% of the students enrolled and comparably, 
33.3% of students that failed.  Although only 52.8% of repeating students passed, the 
failure rate for the course is not highly attributable to repeating students.   
 
 
 
 







Math Placement 
Since approximately 70% of students enrolled in Math 5 spring 2009 are taking the 
course for the first time, we examine the results of the correlation between placement 
exam scores and final grades.  The results are exhibited in Table 3 below.    
 


Table 3.  Math placement score, average grade received by student in score range, number of those 
that failed, and the resulting percent failed. 


Placement Score Total Average 
Grade 


Number 
Failed % Failed 


10 or less 39 1.279 20 51.28 
11 to 15 50 1.728 19 38.00 
16 to 20 25 1.960 5 20.00 
21 or more 5 1.600 2 40.00 
No Score 56 1.502 29 51.79 
Overall Average 175 1.586 75 42.86 


 
As one can see from Table 3, students receiving a score of 10 or below and students with 
no placement score had the largest percentage of students who failed.  Those students 
who either had or score of 10 or less or had no score at all, make up 54.3% (95 out of 
175) of the overall population and 65.3% (49 out of 75) of those students that failed the 
course.  The second largest failing group of students is that which scored between 11 and 
15.   
 
Although we are still seeing some predictive qualities between the placement exam score 
and success in Math 5, it is not as substantial as the one seen during fall 2008 (R² = 0.077 
for spring 2009 and R² = 0.19 for fall 2008).  Of those students enrolled in Math 5 fall 
2008 and scoring 10 or less, 69.3% (52 of 75) failed.  Only 8 of those 52 students who 
failed in fall re-enrolled during spring, of which only 3 passed.          
 
Gateways 
The Math 5 gateway exam tests students in a variety of basic algebraic and computational 
skills needed throughout Math 5.  The exam is administered within the first four weeks of 
classes and students are able to take the exam twice a day until the end of the four weeks.  
The results of spring 2009 semester’s gateway exams are as follows. 


• 101 students passed, 71.3% of which passed the course 
• 54 did not pass, 38.8% of which passed the course 
• 21 did not attempt, 28.6% of which passed the course  


 
Not surprising is a higher percentage of students who pass the gateway exam pass the 
course.  Table 4 shows the pass rate for Math 5 per semester along with the number of 
students not passing or not attempting to take the gateway exam.  From the table, it is 
evident that the likelihood of passing Math 5 having not passed or not attempted the 
gateway exam is low.  Spring 2009 had 62.7% of students who either did not pass the 
gateway or did not attempt fail the course.   
 
 
 
 
 
 







Table 4. Number of students failing gateway exam and Math 5 by semester. 


Semester Math 5 Pass Rate Gateway Fail or 
No Attempt Failed Math 5 


Spring 2008 43.4% (56/129) 49 (38.0%) 41 (83.7%) 
Fall 2008 58.1% (197/339) 120 (35.4%) 90 (75.0%) 


Spring 2009 57.1% (100/175) 75 (42.9%) 47 (62.7%) 
    
The percent of students not passing, including those not attempting the exam, has been 
38%, 35%, and 42% for spring 2008, fall 2008, and spring 2009 respectively.  Even 
though there has been a slight increase, it has remained at a rate of approximately 40%.  
Approximately 30% of students each semester attempt and fail the gateway exam.  Thus, 
the number of students choosing not to take it is not increasing but rather, holding steady.   
 
Math 15: Introduction to Scientific Data Analysis 
Of the 40 students enrolled, 94.9% passed.  Figure 2 below shows the spring 2009 final 
grade distribution.   
 


Figure 2.  Math 015 Final Grade Distribution – Spring 2009 
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Math 18: Statistics for Scientific Data Analysis 
Of the 37 students enrolled, 83.8% passed.  Figure 3, below, shows the spring 2009 final 
grade distribution. 


Figure 3. Math 018 Final Grade Distribution – Spring 2009 
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Math 21: Calculus I 
Of the 266 students enrolled at the end of spring 2009, 57.9% passed.  Figure 4, below, 
shows the spring 2009 final grade distribution. 
 


Figure 4.  Math 021 Final Grade Distribution – Spring 2009 
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Table 5, below, shows the mid-semester and final pass rate for AY 2006-2007, 2007-
2008, and 2008-2009.  Enrollment numbers for AY 2008-2009 neared 300 with a final 
pass rate of approximately 58% each term.  In previous semesters, Math 21 final pass 
rates have varied drastically.  We continue to collect semester data to give us insight into 
why this variance occurs.  
 
Table 5.  Math 021 Mid-semester and Final Pass Rates by Term 


Fall Total Mid Final Spring Total Mid Final 
2006 234 137 (58.5%) 166 (70.9%) 2007 128 56 (43.8%) 81 (63.3%) 
2007 153 109 (71.2%) 83 (55.0%) 2008 213 155 (72.8%) 162 (76.1%) 
2008 303 232 (76.6%) 178 (58.7%) 2009 266 168 (61.3%*) 154 (57.9%) 


* Based on 274 students 
 
 







Student Population 
Math 21 during spring term is comprised of two primary groups of students – those 
having previously taken Math 5 during the fall semester and those repeating Math 21 
from fall semester.  Final semester performance by math backgrounds are as follows for 
spring 2009. 
 


• Previous Math 5 students 
o 97 (59.5%) of 163 students who passed Math 5 fall 2008 passed  


 53 (80.3%) of the 66 fall 2008 Math 5 students, who failed Math 21, 
passed Math 5 with a C+, C, or C-. 


o 7 (53.8%) of 13 students who passed Math 5 during spring 2008 passed 
o 1 (16.7%) of 6 students who repeated Math 5 passed   


• 33 (56.9%) of 58 students that are repeating Math 21 from fall 2008 passed 
• 10 (58.8%) of 17 students that have not taken a UCM math course passed 
• 7 (66.7%) of 9 students taking UCM math courses prior to spring 2008 passed 


 
In spring 2008, previous Math 5 student performance was relatively strong – 80.5% 
(120/149) passed Math 21.  Spring 2009 previous Math 5 performance is comparable to 
the overall course performance, but would not be deemed “strong” with only 59.5% of 
the 163 students passing Math 21.  Another element important to note is that 80.3% of 
students who passed Math 5 in fall 2008 with a C+, C, or C- failed Math 21. Furthermore, 
only 60.9% of students passing Math 5 in fall 2007 with a C+, C, or C- passed Math 21 in 
spring 2008.  It is expected, to some degree, for students that barely pass a course to 
struggle in the subsequent course, but 80.3% is substantial.  It would be beneficial to 
revisit what it means to get a “C” in Math 5 and note any changes through the semesters.                
 
Course Clustering by Major 
Figure 5, below, shows the percent enrolled by major in Math 21 during spring 2009.  
The following chart, Figure 6, shows the percentage of students failing by major.  Figures 
5 and 6 are comparable with BIOS and Undeclared having a larger failure rate than the 
population comprises in Math 21.        
 


Figure 5.  Spring 2009 Math 021 Course Enrollment - Percent by Major 
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Figure 6.  Spring 2009 Math 021 Failure Rates by Major 
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Combining the number of Biology and Undeclared majors shows that these two groups 
comprise 48.6% of those students in Math 21 and 56.6% of those who failed the course. 
 
Diagnostic Exam 
Students are given a 30-question diagnostic exam administered during the beginning of 
the semester.  Below are the results correlating student diagnostic exam scores with the 
final course percentage. 
 
 


Figure 7. Spring 2009 Math Diagnostic Exam Score versus Final Course Percentage 
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A linear regression computed positively correlates with the final course percentage (R²= 
0.063, n = 189).  This is, however, less of a correlation than with previous semesters.  
Specifically, R² = 0.32, R² = 0.094, R² = 0.17 for fall 2007, spring 2008, and fall 2008 
respectively.  Correlations have been stronger in fall semesters than in spring.  Diagnostic 
exam scores have been collected since fall 2007 and the results are detailed in Table 7.  







Since final course percentages translate into different letter grades for different sections 
and semesters, final course percentage is used. 
 


Table 6. Assessment score, number of students who received particular assessment score, and 
number who received 60% or higher in Math 21. 


Assessment 
Score 


Number of 
students 


Number Receiving 
60% or higher in 


Math 21 
30 2 2 100.00%
29 13 10 76.90% 
28 13 11 84.60% 
27 25 20 80.00% 
26 38 26 68.42% 
25 35 28 80.00% 
24 64 43 67.20% 
23 56 39 69.60% 
22 55 39 70.90% 
21 46 23 50.00% 
20 49 23 46.90% 
19 41 18 43.90% 
18 89 70 78.70% 
17 37 10 27.00% 
16 23 10 43.50% 
15 20 2 10.00% 
14 14 2 14.29% 
13 8 3 37.50% 
12 5 3 60.00% 
11 6 0 0.00% 


10 or less 10 0 0.00% 
     
From Table 7, one can see that of the data currently on file, only 24.4% (30 of 123) of 
students scoring 17 or less on the diagnostic exam have received 60% or higher in the 
course.    
 
Math 22:  Calculus II 
Of the 174 enrolled, 76.4% passed Math 22.  Figure 8, below, shows the spring 2009 
final grade distribution including the 1 student who dropped after mid-semester grades. 
 


Figure 8.  Math 022 Final Grade Distribution – Spring 2009 
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Table 8, below, shows the mid-semester and final pass rate for AY 2006-2007, 2007-
2008, and 2008-2009.  Math 22 has been fairly consistent over the past 3 academic years.  
Each year, spring enrollment has been approximately 20 students higher than in fall and 
pass rates are steady in the mid-70s.      
 
Table 7.  Math 022 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 113 54 (47.8%) 69 (61.1%) 2007 139 40 (28.8%) 54 (39.1%) 
2007 121 102 (84.3%) 93 (76.9%) 2008 136 84 (61.8%) 100 (73.5%) 
2008 156 122 (78.2%) 112 (71.8%) 2009 174 144 (82.3%*) 133 (76.4%) 


* Based on 175 students 
 
Current course performance by math background is as follows: 


• 86.3% (107) of the 124 students that took Math 21 fall 2008 passed 
• 37.5% (7) of the 16 students repeating Math 22 from fall 2008 passed 
• 66.7% (4) of the 6 transfer students passed 
• 53.6% (15) of the 28 students that took Math 21 or ICP prior to fall 2008 passed          


 
Math 023: Vector Calculus 
Of the 91 students enrolled, 69.2% passed Math 22. Figure 9, below, shows the spring 
2009 final grade distribution including the 1 student that dropped.  
 


Figure 9.  Math 023 Final Grade Distribution – Spring 2009 
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Table 9, below, shows the mid-semester and final pass rate for AY 2006-2007, 2007-
2008, and 2008-2009.  As you can see from Table 9, fall pass rates have consistently 
been in the 60s while spring pass rates have varied significantly.  AY 2008-2009 has been 
the steadiest year with pass rates in the mid to upper 60s.     
 
Table 8.  Math 023 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 45 23 (51.1%) 27 (60.0%) 2007 56 39 (69.6%) 45 (80.4%) 
2007 56 37 (66.1%) 37 (66.1%) 2008 56 24 (42.9%) 27 (48.2%) 
2008 78 56 (71.8%) 50 (64.1%) 2009 91 57 (62.0%*) 63 (69.2%) 


* Based on 92 students 







 
The majority of students enrolling in Math 23 do so immediately following completion of 
Math 22, although a fair number also enroll in Math 24 prior to Math 23.  Here is the 
performance by student math background for spring 2009: 


• 41 students passed Math 22 fall 2008; 82.9% (34) passed 
• 15 students passed Math 22 spring 2008; 80% (12) passed  
• 25 students took Math 24 fall 2008; 48% (12) passed 
• 8 students took Math 23 and Math 24 concurrently; 37.5% (3) passed 
• 8 students were repeating Math 23 from fall 2008; 50% (4) passed 


 
A larger percentage of students enrolling in Math 23 immediately following Math 22 are 
passing than those enrolling in Math 24 before Math 23. Those students taking Math 23 
and Math 24 concurrently, albeit only eight, have the lowest percentage of students who 
passed. 
  
Math 24: Linear Algebra and Differential Equations 
Of the 83 students enrolled, 75.9% passed.  Figure 10, below, shows the spring 2009 final 
grade distribution. 
 


Figure 10.  Math 024 Final Grade Distribution – Spring 2009 
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Table 10, below, shows the mid-semester and final pass rate for AY 2006-2007, 2007-
2008, and 2008-2009.  Math 24 pass rates have been steady at approximately 75% each 
semester except spring 2006, which had a pass rate of 83.3%. 
 
Table 9.  Math 024 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 30 26 (86.7%) 25 (83.3%) 2007 31 24 (77.4%) 23 (74.2%) 
2007 49 35 (71.4%) 35 (74.4%) 2008 77 56 (72.7%) 58 (75.3%) 
2008 71 53 (74.6%) 54 (76.1%) 2009 83 56 (67.5%) 63 (75.9%) 


 







Current course performance by math background is as follows: 
• 62.5% (15) of the 24 students that took Math 22 in fall 2008 passed 
• 71.4% (5) of the 7 students repeating Math 24 passed 
• 100% (24) of the 24 students who took Math 22 spring 2008, Math 23 fall 2008, 


and now Math 24 spring 2009 passed the course 
• 73.3% (11) of the 15 students that took Math 23 in fall 2008 (but not Math 22 in 


spring ’08) passed 
• 62.5% (5) of the 8 students concurrently enrolled in Math 23 and Math 24 passed 


Math 24 
 
Math 30:  Calculus II for Biological Sciences 
Of the 22 students enrolled, 90.9% passed Math 22.  Figure 11, below, shows the spring 
2009 final grade distribution.  
 


Figure 11.  Math 030 Final Grade Distribution – Spring 2009 
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Table 11, below, shows the mid-semester and final pass rate for AY 2006-2007, 2007-
2008, and 2008-2009.  Math 30’s pass rate has remained quite high, although enrollment 
numbers are decreasing.  The final pass rates are averaging in the 80s, with varying mid-
semester pass rates.  The number of Biological Sciences majors is at a staggering 604, the 
major with the largest number of students in Natural Sciences.  We are seeing, however, a 
decline in interest in this course even though it is specifically designed for Biology 
students.     
 
Table 10.  Math 030 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 10 10 (100%) 10 (100%) 2007 40 35 (87.5%) 34 (85.0%) 
2007 27 19 (70.4%) 23 (85.1%) 2008 30 20 (66.7%) 28 (93.3%) 
2008 35 23 (65.7%) 30 (85.7%) 2009 22 18 (81.8%) 20 (90.9%) 


 







Math 32: Probability and Statistics 
Of the 75 enrolled students, 60% passed Math 32.  Figure 12, below, shows the spring 
2009 final Math 32 grade distribution. 
 


Figure 12.  Math 032 Final Grade Distribution – Spring 2009 
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Table 12, below, shows the mid-semester and final pass rate for AY 2006-2007, 2007-
2008, and 2008-2009.  During fall 2008, Math 32 increased the depth and amount of 
material covered.  We will be tracking student performance in subsequent courses and 
compare this with data from students who had taken Math 32 prior to the altered course.   
 
Table 11.  Math 032 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 N/A N/A N/A 2007 92 81 (88.0%) 82 (89.1%) 
2007 76 69 (90.8%) 74 (97.4%) 2008 80 64 (80.0%) 69 (86.3%) 
2008 69 40 (58.0%) 50 (72.5%) 2009 75 51 (64.6%*) 45 (60.0%) 


*Based on 79 students 







Spring 2009 Mid-Semester Lower Division Mathematics Course Summary 
Prepared by Cheryl Hedges 


March 24, 2009 
 


Spring 2009 Mid-semester Course Overview 
What follows is a brief overview of mathematics courses at mid-semester during the 
spring 2009 term.  Its purpose is to inform mathematics faculty of mid-semester course 
standings for lower division math courses.  For this document, a letter grade of “C-” or 
higher is considered “passing.”  
 


• Math 005 – 63.5% (113 of 178) are passing 
• Math 015 – 92.5% (37 of 40) are passing 
• Math 018 – 81.1% (30 of 37) are passing 
• Math 021 – 61.3% (168 of 274) are passing 
• Math 022 – 82.3% (144 of 175) are passing 
• Math 023 – 62.0% (57 of 92) are passing 
• Math 024 – 67.5% (56 of 83) are passing 
• Math 030 – 81.8% (18 of 22) are passing 
• Math 032 – 64.6% (51 of 79) are passing  


 
Math 005: Preparatory Calculus 
At mid-semester, 63.5% of the 178 enrolled students are passing.  Figure 1, below, shows 
the spring 2009 mid-semester grade distribution. 
 


Figure 1.  Math 005 Mid-semester Grade Distribution – Spring 2009 
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Table 1, below, shows the spring 2009 mid-semester pass rate, as well as the mid-
semester and final rates during academic years (AY) 2006 – 2007 and 2007 – 2008.  Mid-
semester pass rates have been steady for fall and spring semesters of academic years 
(AY) 2006-2007 and 2007-2008.  However, the final pass rate has changed dramatically 
each semester making accurate predictions of final grades difficult.   
 







Table 1.  Math 005 Mid-semester and Final Pass Rates by Term 
Fall Total Midterm Final Spring Total Midterm Final 


2006 177 143 (80.8%) 126 (70.8%) 2007 46 38 (82.6%) 34 (73.9%) 
2007 293 186 (62.8%) 209 (71.3%) 2008 129 82 (63.5%) 56 (43.4%) 
2008 350 179 (51.3%) 197 (56.3%) 2009 178 113 (63.5%) pending 


 
By Section 
Viewing mid-semester pass rates by section yields the following: 


• Section 1 (Bianchi) – 67.7% of 31 are passing; 7 repeating students 
• Section 2 (Crona) – 60% of 30 are passing; 2 repeating students 
• Section 3 (Crona) – 65.5% of 29 are passing; 7 repeating students 
• Section 4 (Bianchi) – 46.6% of 30 are passing; 13 repeating students 
• Section 5 (DaSilveira) – 56.7% of 30 are passing; 16 repeating students 
• Section 8 (DaSilveira) – 85.7% of 28 are passing; 9 repeating students 
 


The majority of students, 70.8% to be exact, are taking Math 5 for their first time.  The 
two sections with the lowest pass rate, sections 4 and 5, have the highest number of 
repeating students.  We examine repeating student performance across all sections to see 
if this is a major factor for the failure rate. 
 
Repeating Students 
There are 52 students repeating Math 5, 36 of which are freshmen repeating from fall 
2008.  Repeating students make up 29.2% of the students enrolled and comparably, 
26.2% of students failing.  Thus, the failing rate is not attributable to repeating students.  
Of the 52 students repeating, 17 (32.7%) are failing at mid-semester.   
 
Gateways 
The Math 5 gateway exam tests students in a variety of basic algebraic and computational 
skills needed throughout Math 5.  The exam is administered within the first four weeks of 
classes and students are able to take the exam twice a day until the end of the four weeks.  
The results of spring 2009 semester’s gateway exams are as follows. 


• 101 students passed, 71.3% of which are currently receiving an A, B, or C 
• 55 did not pass, 52.7% of which are currently receiving an A, B, or C 
• 22 did not attempt, 50% of which are currently receiving an A, B, or C 


 
These numbers are remarkably similar to spring 2008’s gateway data.  Likewise, spring 
2008 had a mid-semester pass rate of 63.5%, equal to this spring term’s mid-semester 
pass rate.  However, spring 2008 saw a drastic decline in the number of students passing 
after mid-semester and finished with 43.4% of students passing the course.     
 
Further Questions 
We continue to collect data to help us better understand learning but there are many 
questions that remain to be answered.  In particular, what contributes to the variance each 
semester from mid-semester to final grades?  What happens between mid-semester and 
final grades that causes pass rates to increases or decreases?  Is it attributable to the class 
structure, teacher, or student?  Has there been a change in grading, such as a curve that’s 







been implemented in some semesters and not in others?  Can we attribute this to the 
student population enrollment (i.e. Math history? Geographical region?  First generation? 
Etc.).  This is, of course, a complex answer.  Nonetheless, we continue to collect data to 
look for patterns which will yield insight.  Currently, we are gathering enrollment in 
Math 5 by geographic region to see if this helps us understand the variance from semester 
to semester.  We are awaiting results, which should be available during the final course 
analyses. 
 
Math 15: Introduction to Scientific Data Analysis 
At mid-semester, 92.5% of the 40 enrolled students are passing.  Figure 2 (below) shows 
the spring 2009 mid-semester grade distribution.   
 


Figure 2.  Math 015 Mid-semester Grade Distribution – Spring 2009 
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Math 18: Statistics for Scientific Data Analysis 
At mid-semester, 81.1% of the 37 enrolled students are passing.  Figure 3, below, shows 
the spring 2009 mid-semester grade distribution. 
 


Figure 3. Math 018 Mid-semester Grade Distribution – Spring 2009 
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Math 21: Calculus I 
At mid-semester, 61.5% of the 274 enrolled students are passing.  Figure 4, below, shows 
the spring 2009 mid-semester grade distribution. 
 


Figure 4.  Math 021 Mid-semester Grade Distribution – Spring 2009 
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Table 2, below, shows the spring 2009 mid-semester pass rate, as well as the mid-
semester and final rates during AY 2006 – 2007 and 2007 – 2008.  For the past three 
semesters, we have seen mid-semester pass rates hover in the 70 percents with the final 
pass rates varying by term.  This spring, however, the mid-semester pass rate is lower 
than normal – 61.3%.  We examine performance by section and student population to 
gain a better understanding of the issues surrounding this course. 


 
Table 2.  Math 021 Mid-semester and Final Pass Rates by Term 


Fall Total Mid Final Spring Total Mid Final 
2006 234 137 (58.5%) 166 (70.9%) 2007 128 56 (43.8%) 81 (63.3%) 
2007 153 109 (71.2%) 83 (55.0%) 2008 213 155 (72.8%) 162 (76.1%) 
2008 303 232 (76.6%) 178 (58.7%) 2009 274 168 (61.3%) pending 


 
Pass Rates by Section 
Table 3, below, shows the total number of students enrolled in Math 21 by section, the 
percentage of students passing, and the time of each discussion.  Large lectures are 
scheduled from 9:00 – 9:50 A.M. or 10:00 – 10:50 A.M. Monday, Wednesday, and 
Friday.  
 


Table 3.  Spring 2009 Math 021 Enrollment Numbers by 
Section, Percentage Passing by Section, and Discussion Times 


Section Total % Passing Discussion 
1 17 0.588 8:00-9:50 AM 
2 20 0.550 10:00-11:50 AM 
3 19 0.737 1:30-3:20 PM 
4 19 0.789 3:30-5:20 PM 







5 18 0.500 5:30-7:20 PM 
6 20 0.300 7:30-9:20 PM 
7 8 0.375 7:30-9:20 AM 
8 17 0.471 9:30-11:20 AM 
9 20 0.600 11:30-1:20 PM 
10 18 0.722 1:30-3:20 PM 
11 20 0.650 3:30-5:20 PM 
12 19 0.684 5:30-7:20 PM 
13 7 0.429 7:30-9:20 PM 
14 15 0.800 6:00-7:50 PM 
15 20 0.800 4:00-5:50 PM 
16 17 0.588 8:00-9:50 AM 


 
The five sections with the lowest percentage passing are indicated in yellow.  (To note, 
two of those sections contain fewer than 10 students which is not adequate to draw any 
conclusions.)  Three of the five lowest performing sections have discussion times that 
begin either early in the morning (7:30 AM) or late evening (7:30 PM).  Speculating, I’d 
say these sections have poor turnout which would have a large impact on the performance 
of students in these sections and help to explain the below average pass rate.    
 
Student Population 
Math 21 during spring terms is comprised of two primary groups of students – those 
having previously taken Math 5 during the fall semester and those repeating Math 21 
from fall semester.  Mid-semester performances by math background are as follows for 
spring 2009. 
 


• Previous Math 5 Students 
o 89 (61%) of 146 students who passed Math 5 fall 2008 are passing  
o 10 (66.7%) of 15 students who passed Math 5 during spring 2008 are passing 
o 1 (12.3%) of 7 students who repeated Math 5 are passing   


• 31 (62%) of 50 students that are repeating Math 21 from fall 2008 are passing 
Math 21. 


• 12 (70.6%) of 17 students that have not taken a UCM math course are passing  
• 25 (64.1%) of 39 students taking UCM math courses prior to spring 2008 are 


passing 
 
Course Clustering by Major 
Figure 5, below, shows the number of students enrolled in Math 21 during spring 2009 by 
major.  The following chart, Figure 6, shows the percentage of students failing by major.  
Figure 5 and 6 are comparable.  In other words, Biology majors comprise 32.5% of 
students in Math 21 and comprise 36.8% of students who are failing at mid-semester.   
 







Figure 5.  Spring 2009 Math 021 Course Enrollment by Major 
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Figure 6.  Spring 2009 Math 021 Mid-semester Failure Rates by Major 
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Combining the number of Biology and Undeclared majors shows that these two groups 
comprise 48.5% of those students in Math 21 and 55.7% of those who are currently 
failing. 
   
Math 22:  Calculus II 
At mid-semester, 82.3% of the 175 enrolled students are passing.  Figure 7, below, shows 
the spring 2009 mid-semester grade distribution. 
 







Figure 7.  Math 022 Mid-semester Grade Distribution – Spring 2009 
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Table 4, below, shows the spring 2009 mid-semester pass rate, as well as the mid-
semester and final rates during academic years (AY) 2006 – 2007 and 2007 – 2008.  AY 
2006-2007 had abnormally low pass rates, but those rates have risen and have remained 
in the 70s for the past three semesters.  With the current mid-semester pass rate of 82.3%, 
we expect numbers to follow this trend and be in the 70s at the conclusion of spring 2009.   
 
Table 4.  Math 022 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 113 54 (47.8%) 69 (61.1%) 2007 139 40 (28.8%) 54 (39.1%) 
2007 121 102 (84.3%) 93 (76.9%) 2008 136 84 (61.8%) 100 (73.5%) 
2008 156 122 (78.2%) 112 (71.8%) 2009 175 144 (82.3%) pending 


 
Current course performance by math background is as follows: 


• 92% (115) of the 125 students that took Math 21 fall 2008 are passing 
• 50% (8) of the 16 students repeating Math 22 from fall 2008 are passing 
• 66.7% (4) of the 6 transfer students are passing 
• 60.7% (17) of the 28 students that took Math 21 or ICP prior to fall 2008 are 


passing          
 
Math 023: Vector Calculus 
At mid-semester, 62% of the 92 enrolled students are passing.  Figure 8, below, shows 
the spring 2009 mid-semester grade distribution.  
 







Figure 8.  Math 023 Mid-semester Grade Distribution – Spring 2009 
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Table 5, below, shows the spring 2009 mid-semester pass rate, as well as the mid-
semester and final pass rates during academic years (AY) 2006 – 2007 and 2007 – 2008.  
Fall pass rates average in the 60s, while spring rates have varied. 
 
Table 5.  Math 023 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 45 23 (51.1%) 27 (60.0%) 2007 56 39 (69.6%) 45 (80.4%) 
2007 56 37 (66.1%) 37 (66.1%) 2008 56 24 (42.9%) 27 (48.2%) 
2008 78 56 (71.8%) 50 (64.1%) 2009 92 57 (62.0%) pending 


 
The majority of students enrolling in Math 23 do so immediately following completion of 
Math 22, although a fair number also enroll in Math 24 prior to Math 23.  Here is the 
performance by student math background for spring 2009: 


• 41 students passed Math 22 fall 2008; 78% (32) are passing 
• 12 students passed Math 22 spring 2008; 58.3% (7) are passing  
• 21 students took Math 24* fall 2008; 57.1% (12) are passing 
• 8 students are taking Math 23 and Math 24 concurrently; 37.5% (3) are passing 
• 8 students are repeating Math 23 from fall 2008; 50% (4) are passing 


 
A larger percentage of students enrolling in Math 23 immediately following Math 22 are 
passing than those enrolling in Math 24 before Math 23. Those students taking Math 23 
and Math 24 concurrently, albeit only eight, have the lowest percentage of students 
passing. 
  
Math 24: Linear Algebra and Differential Equations 
At mid-semester, 67.5% of the 83 enrolled students are passing.  Figure 9, below, shows 
the spring 2009 mid-semester grade distribution. 
 


                                                 
* These students did NOT take Math 22 spring 2008 







Figure 9.  Math 024 Mid-semester Grade Distribution – Spring 2009 
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Table 6, below, shows the spring 2009 mid-semester pass rate, as well as the mid-
semester and final rates during academic years (AY) 2006 – 2007 and 2007 – 2008.  This 
is one course that has remained fairly consistent each semester.  Mid-semester pass rates 
and final pass rates have been in the 70s each semester except fall 2006, which had pass 
rates in the 80s.  This term’s mid-semester pass rate is slightly lower than average at 
67.5%. 
 
Table 6.  Math 024 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 30 26 (86.7%) 25 (83.3%) 2007 31 24 (77.4%) 23 (74.2%) 
2007 49 35 (71.4%) 35 (74.4%) 2008 77 56 (72.7%) 58 (75.3%) 
2008 71 53 (74.6%) 54 (76.1%) 2009 83 56 (67.5%) pending 


 
Math 30:  Calculus II for Biological Sciences 
At mid-semester, 81.8% of the 22 students enrolled are passing.  Figure 10, below, shows 
the spring 2009 mid-semester grade distribution.  
 







Figure 10.  Math 030 Mid-semester Grade Distribution – Spring 2009 
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Table 7, below, shows the spring 2009 mid-semester pass rate, as well as the mid-
semester and final rates during academic years (AY) 2006 – 2007 and 2007 – 2008.  The 
final pass rates are quite high, averaging in the 80s, with varying mid-semester pass rates.  
The number of Biological Sciences majors is at a staggering 604, the major with the 
largest number of students in Natural Sciences.  However, we are seeing a decline in 
interest in this course which is specifically designed for Biology students.  I am currently 
examining how Math 30 students perform in subsequent Biology courses compared to 
their peers choose to take Math 22.  Look for these results in the spring 2009 final course 
analyses.     
 
Table 7.  Math 030 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 10 10 (100%) 10 (100%) 2007 40 35 (87.5%) 34 (85.0%) 
2007 27 19 (70.4%) 23 (85.1%) 2008 30 20 (66.7%) 28 (93.3%) 
2008 35 23 (65.7%) 30 (85.7%) 2009 22 18 (81.8%) pending 


 
Math 32: Probability and Statistics 
At mid-semester, 64.6% of the 79 enrolled students are passing.  Figure 11, below, shows 
the spring 2009 mid-semester Math 32 grade distribution. 
 







Figure 11.  Math 032 Mid-semester Grade Distribution – Spring 2009 
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Table 8, below, shows the spring 2009 mid-semester pass rate, as well as the mid-
semester and final rates during academic years (AY) 2006 – 2007 and 2007 – 2008.  
During fall 2008, Math 32 increased the depth and amount of material covered. You can 
see evidence of this by the lower pass rate.  We will be tracking student performance in 
subsequent courses and compare this with data from students who had taken Math 32 
prior to the altered course.   
 
Table 8.  Math 032 Mid-semester and Final Pass Rates by Term 


Fall Total Midterm Final Spring Total Midterm Final 
2006 N/A N/A N/A 2007 92 81 (88.0%) 82 (89.1%) 
2007 76 69 (90.8%) 74 (97.4%) 2008 80 64 (80.0%) 69 (86.3%) 
2008 69 40 (58.0%) 50 (72.5%) 2009 79 51 (64.6%) pending 
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University of California Merced 
Applied Mathematical Sciences Undergraduate Program Review Committee Report June 
2010 


§1.  Summary 


The Applied Mathematical Sciences (AMS) faculty have in just five years established the AMS 
Undergraduate Program as one of the best run undergraduate programs at UC Merced.  The 
AMS faculty work exceptionally well together, and are hailed as one of the best academic units 
in their home School of Natural Sciences.  We, the program review committee, are particularly 
impressed by AMS faculty's dedication to teaching and serving the students of UC Merced. 


The AMS faculty are poised to raise the AMS Undergraduate Program to an even higher level of 
excellence over the next several years.  The AMS Undergraduate Program needs a greater 
diversity of core course offerings, and needs the existing course offerings to be offered more 
frequently.  The AMS faculty need to reduce parts of their administrative workload so that they 
can concentrate more effort on developing the AMS degree programs and serving the UC 
Merced students they teach.  Some additional communication should be encouraged between the 
AMS faculty and AMS students to further facilitate the flow of information about the program 
and its goals.  To address these needs, the AMS program will require additional resources in the 
near future.  While we recognize the challenge of providing resources in this challenging 
economic environment, the AMS program is a critical component of the UC Merced plan for 
excellence and needs to be supported.  In the concluding section, we give specific 
recommendations for resources that will aid the AMS faculty in their efforts to improve the 
program as recommended. 


§2.  Program Review Process 


The program review process has been based upon the recommended procedures established in 
the UC Merced Undergraduate Program Review Guidelines.  The AMS faculty completed their 
self review of the AMS Undergraduate Program and submitted summary documentation of their 
self study in March 2010.  In April 2010, a review committee was formed including: (i) a 
member of the UC Merced Undergraduate Council who served as chair (Peter Vanderschraaf), 
(ii) two UC Merced faculty members who are work fields related to but other than AMS (Carlos 
Coimbra and Anne Kelley), and (iii) an external reviewer who is prominent in the field of AMS 
and is outside UC Merced (John Lowengrub).  After studying the summary documentation of the 
self study, on May 10, 2010, this review committee met and interviewed specific individuals and 
groups who will contribute significantly to the future of the program under review.  Specifically, 
the program review committee met with and interviewed (in the following order): 


• Executive Vice Chancellor and Provost Keith Alley 
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• Faculty of the AMS Program 


• Undergraduate students majoring in AMS 


• Dean of Natural Sciences Maria Pallavicini 


• School of Natural Sciences staff who provide significant support for the AMS Program 


• Professor Arnold Kim, Chair of the AMS Program  


Immediately upon completion of these meetings, the program review committee discussed the 
strengths and weaknesses of the AMS Undergraduate Program and recommendations for 
improving this program.  This report summarizes these discussions. 


The program review committee commends the AMS faculty for their fine work in preparing for 
and executing their parts of this review process, particularly in light of the fact that the AMS 
Undergraduate Program is being reviewed for the first time.   


§2.  Program Assessment 


The AMS Undergraduate Program is very strong.  This is particularly striking given the youth of 
this program, as the AMS faculty developed their first strategic plan in the Spring of 2005 and 
the major was first available for UC Merced students in the 2006-2007 academic year.  This 
program both provides students with rigorous training in applied mathematics and allows them 
the flexibility of tailoring their undergraduate programs so that they may apply their 
mathematical training to natural, social and computational sciences of their specific interests.  
This AMS undergraduate program is unusual compared with nearly all other American 
undergraduate programs in applied mathematics in that UC Merced AMS students are expected 
to gain extensive experience in application fields.  This program requires nearly as many units in 
application fields (19-20 units) as it requires in the upper division core AMS courses (24 units). 
The AMS faculty have worked hard to make the program straightforward to navigate and work 
hard to ensure on-time graduate rates. Indeed, their work has borne fruit with 7 students 
graduating in 2009 (as part of the first full graduating class of UC Merced) and 6 students likely 
graduating in 2010. 


Under Professor Kim's excellent leadership, the program has recruited and nurtured a group of 
dynamic young faculty who demonstrate excellence in teaching, administration and research.  
The eight senate AMS faculty function very well as a group and have excellent morale.  The 
faculty are proactive in identifying and addressing problems in the program as they arise or are 
anticipated to arise.  We include a representative comment from one of the meetings:  “Applied 
Math functions as a group.  They get things done before they need reminding.”  Morale is clearly 
high among the AMS faculty.  We found it striking to learn that while junior faculty in the 
School of Natural Sciences may upon request receive formal faculty mentoring, none of the 







Committee Report for AMS Undergraduate Program Review, June 2010, p. 3 
 


untenured AMS faculty have opted to seek formal mentoring.  We believe a large share of the 
credit for the fine synergy of the AMS group goes to Professor Kim.  


We were struck by how consistently the AMS faculty were praised for their commitment to 
quality teaching and to serving their students both in and out of the classroom.  Numbers fully 
support the comments we heard in meetings.  For the nine semesters for which relevant data are 
available, the lowest average overall course evaluation score each semester for AMS courses is 
6.13 (for Fall 05, the earliest of these nine semesters) on a scale of 0.00 to 7.00, with 7.00 
denoting the highest rating. 


The AMS undergraduate majors are found to be generally very happy with their program. The 
undergraduate AMS students we interviewed commented very positively on their interactions 
with faculty and lecturers.  They reported they found AMS courses to be useful with the lower 
division courses providing a good foundation for the upper division courses.  They observed that 
each AMS student has a good working relationship with at least one AMS professor. 


The AMS program has an outstanding record of undergraduate student scholarship.  The number 
of peer-reviewed publications that involve undergraduates substantively is exceptional for 
American mathematics or applied mathematics programs.  Generally, it is difficult for 
undergraduate students to perform research in mathematics due to the large body of basic 
knowledge that is typically required for students to become sufficiently proficient to perform 
research-level contributions. 


In the near future, the AMS faculty needs to work on three areas in order to bring the AMS 
undergraduate program to a new level of excellence for which they already aim.  First, and 
foremost, the AMS faculty need to diversify their upper division course offerings and to offer 
their core upper division courses more frequently.  The current backbone of the AMS 
undergraduate program is a core of upper division courses in differential equations and linear 
algebra.  The AMS students would be served even better if they had available to them courses in 
other areas of applied mathematics such as probability, statistics and discrete mathematics.  The 
AMS students expressed a strong desire for a greater variety of upper division AMS courses.  
They also stated that they would like to have the option of taking a larger share of their required 
course work from the AMS program itself rather than from the emphasis track disciplines.  
Additionally, they stated that they thought that in some cases, core AMS courses were offered 
too infrequently, making it both somewhat hard to complete the major requirements in four years 
and somewhat difficult to maintain the continuity of their learning advanced applied 
mathematics.  Professor Kim and the rest of the AMS faculty are already well aware of the need 
for a greater variety of courses, and explicitly stated that they wish to add courses in stochastic 
processes as soon as possible. 


Second, the AMS faculty need to spend significantly less time on administrative tasks so that 
they can focus more on their primary missions of teaching and research.  In the meetings with the 
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School of Natural Sciences staff and with Dean Pallavicini, concerns were raised that the AMS 
faculty devote too large a share of their time to administrative service and to managing remedial 
courses.  The AMS faculty themselves stressed both in their written summary of their self study 
and in person that managing some of the lower division AMS courses, especially Math 5 (the 
precalculus course) has become a serious strain for them.  The management of these lower 
division courses, which includes supervising and mentoring a number of part time lecturers of 
highly variable ability and temperament, is draining far too much time that AMS faculty should 
be devoting towards teaching their core courses and further developing both the AMS 
undergraduate and graduate programs.  Moreover, as the AMS faculty noted in their self study 
summary report, their work on assessment of their program learning outcomes forced them to 
divert too much time from their service to students.  Even with the aid of a staff coordinator that 
Professor Kim managed to hire for a time on a half time basis, the AMS faculty reported that 
they found themselves conflicted and somewhat frustrated because their work on program 
assessment cost them too much time away from their other scholarly duties.  Unless action is 
taken to reduce the AMS faculty's administrative workload, this problem will become far more 
acute now that the half time AMS staff coordinator has resigned and no funding for a 
replacement staff position is available. 


Third, the AMS faculty should work on improving their channels of communication, both with 
students and with the programs that serve the emphasis tracks of the undergraduate major.  The 
undergraduate AMS majors expressed concerns that the required courses in the disciplines of the 
emphasis tracks did not always give them the opportunity to apply in a significant manner the 
mathematics they were learning in their AMS core courses.  They also reported that on occasion 
they were assigned homework that required the use of computer software for which they felt they 
were insufficiently proficient in using. A few AMS majors were evidently unaware at the start of 
the program that they have the option of designing their own emphasis track.  Given the AMS 
faculty's stellar record of teaching and collegiality, these concerns should be regarded as minor 
blemishes and can be addressed with measures as simple as a handful of additional meetings 
between students and faculty. 


§3.  Recommendations 


The program review committee recommends the following: 


1. The AMS Program should be given more faculty positions, which are a necessary condition 
for enabling the AMS faculty to diversify their upper division and graduate course offerings and 
to complete the establishment of leading undergraduate and graduate programs.  In line with this 
more general recommendation, we make the following more specific recommendations: 


1A.  The university should support without reservation the AMS Program's plan to add ladder 
faculty at the rate of one per year for at least the next three years, as they have specifically 
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proposed.  Ideally the policy of adding one ladder faculty per year should continue well beyond 
the next three years.    


1B.   A formal Visiting Assistant Professor program should be established.  The faculty 
participating in such a program could help relieve the stress on the lower division courses as well 
as providing research expertise to help teach upper division courses and enhance the research 
base of the program. 


1C.   A formal Visiting Professor Program for senior-level faculty should also be established. A 
senior faculty member can help with teaching of core and elective courses. Such a faculty 
member can help provide advice and guidance for the developing program, help spread the word 
of the strength of the fledging program at UC Merced, thus helping to recruit students, and 
provide students with an additional perspective on research-level mathematics. 


1D.   The AMS faculty should continue their efforts to add senior level faculty.  Senior faculty 
will serve a variety of current and future needs of the AMS Program, including some relief of 
administrative duties for junior faculty, the mentoring of future junior faculty, and an intellectual 
“magnet” that will attract even better undergraduate and graduate students. 


2. The Math 5 course should be maintained in its current form of small, highly interactive 
classes.  We recommend that the AMS faculty and the School and University Administration 
work together to provide a solution for maintaining the high-quality and successful instruction of 
Math 5.  Given the importance of this course to students across many disciplines, it is important 
that the best instruction possible be given to these students. The offering of small classes with 
significant student-faculty interaction is a national trend in the mathematical sciences because it 
provides the best environment for students to learn highly technical subject matter. 


3. The reliance upon lecturers for lower division courses should be reduced.  In line with the 
university mission, more AMS undergraduate courses at the lower division level should be 
taught by ladder faculty.  Moreover, the management of and mentoring of part-time lecturers is 
proving to be a significant administrative burden for the AMS faculty and this burden should be 
reduced as much as possible.   


4. The AMS Program should introduce a new emphasis track in mathematical analysis for the 
undergraduate major.  This track would provide the necessary training for those students who are 
interested in going on to graduate studies in mathematics. 


5. Better communication between AMS faculty and students and faculty from emphasis track 
disciplines should be established.  In particular, every effort should be made to emphasize to the 
students early on that they may design their own emphasis tracks.  The AMS faculty might 
consider one additional meeting a year each between AMS faculty and students and AMS faculty 
and representative faculty in emphasis track disciplines in order to discuss issues related to the 
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undergraduate major, such as diversifying course offerings by utilizing faculty across 
departments and modifying existing courses to better tie content across the disciplines. 


6. This program should be provided a dedicated Program Coordinator.  The AMS faculty have 
led the effort at UC Merced to use quantitative data to continually assess and revise the program.  
However, as they have noted, the lack of dedicated staff support has seriously impeded their 
ability to complete necessary program assessment while maintaining their high standards of 
service to the student body.  Having a coordinator dedicated to this effort will enable the 
program to continue to move forward and help to relieve the administrative burden on the young 
and active faculty members.  While we recognize the difficulties in allocating resources in the 
current economic environment, having a coordinator shared among many academic units in the 
School of Natural Sciences (e.g. Biology, Chemistry, Physics, ESS) does not provide a sufficient 
level of support to achieve excellence in program assessment. 


Review Committee Members 


                    4 June 2010________         


Carlos Coimbra, Associate Professor of Mechanical Engineering, UC Merced 


         4 June 2010________         


Anne Kelley, Professor of Chemistry, UC Merced 


                                     4 June 2010________ 


John Lowengrub, Chancellor's Professor of Mathematics, UC Irvine 


  5 June 2010_____      


Peter Vanderschraaf (chair), Associate Professor of Philosophy, UC Merced 
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Laura Martin <lemucm@gmail.com>


FW: EER


Susan D Amussen <samussen@ucmerced.edu> Thu, Jul 29, 2010 at 7:54 PM
Reply-To: "samussen@ucmerced.edu" <samussen@ucmerced.edu>
To: Laura Martin <lmartin@ucmerced.edu>


Laura,


Here is Arnold’s email for the data dump…


Susan


 


Susan D. Amussen


Professor of History


Director, Center for Research in the Humanities & Arts


School of Social Sciences, Humanities & Arts


University of California,  Merced


5200 North Lake Road


Merced, CA 95343


samussen@ucmerced.edu


From: adkim.ucm@gmail.com [mailto:adkim.ucm@gmail.com] On Behalf Of Arnold D. Kim
Sent: July 1, 2010 3:35 PM
To: samussen@ucmerced.edu
Subject: Re: EER


 


Dear Susan,


 


Below this email are some words on "paper" regarding what the AMS program has learned from its program
review as well as how the applied math faculty intend to use the program review to improve the program's
effectiveness. I hope this helps you prepare your WASC report.


 


Best Regards,


 - Arnold


8/6/2010 Gmail - FW: EER


https://mail.google.com/mail/?ui=2&ik… 1/4







 


 


What has the AMS Program Learned from its Program Review?


 


Through the recent Program Review, the Applied Mathematics faculty have gained an understanding
of the overall effectiveness of the Applied Mathematical Sciences program thus far. In particular, the
Applied Mathematics faculty have been able to gain a deeper appreciation for our organization,
program objectives and current progress from the results of the Program Review. Consequently, the
Applied Mathematics faculty have gained confidence in our ideas and abilities to carry out our plans
for this academic program. In addition, we have gained valuable insight into how raise the AMS
program to an even higher level over the next several years. With regards to more practical matters,
the Applied Mathematics faculty have learned what program data to collect and how to organize this
data through the preparation of our self-evaluation.


 


Was Program Review used to improve program effectiveness?


 


The results of this Program Review will surely affect how the applied mathematics faculty will plan the
future of this academic program. In particular, the Program Review Committee's report provides
several comments that the applied mathematics plans to consider and address in the near future. For
example, this report states that "The AMS Undergraduate Program needs a greater diversity of its
core course offerings..." The applied mathematics faculty have taken this comment to heart and we are
currently exploring new courses to develop and launch. Expanding our course offerings has direct
ramifications to our strategic planning and approach to new faculty hires. Over the coming academic
year, the applied mathematics faculty will make revisions to our strategic plan to facilitate the
broadening of our course offerings. The PRC report also addresses the overall balance of
administrative workload to teaching and research duties. Empowered by the PRC report, the applied
mathematics faculty will begin to work with the Dean of Natural Sciences to develop a more organized
plan to address and meet the administrative needs for this program in a way that balances reasonably
with our scholarly duties in teaching and research.


 


 


 


On Tue, Jun 29, 2010 at 5:39 PM, Susan D Amussen <samussen@ucmerced.edu> wrote:


Sure.  Or if it would be easier for me to call you and just do it that way, that’s fine too!


So many of my answers on this section are yes, this was done, and done well, but we don’t
know if resources next year will be allocated in response.  Etc.


8/6/2010 Gmail - FW: EER


https://mail.google.com/mail/?ui=2&ik… 2/4
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ACADEMIC SENATE, MERCED DIVISION UNIVERSITY OF CALIFORNIA, MERCED 
UNDERGRADUATE COUNCIL (UGC) 5200 NORTH LAKE ROAD 
SUSAN AMUSSEN, CHAIR MERCED, CA  95344 
samussen@ucmerced.edu (209) 228-7930; fax (209) 228-7955 


 


 
 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
 
 
 
 
 
September 14, 2010 
 
 
To:   Professor Arnold Kim, AMS Program Chair 
  Keith Alley, EVC/Provost 
  Maria Pallavicini, NS Dean and SACA co‐chair 
  Anne Kelley, SACA co‐chair 
  Christopher Viney, VPUE 
      
From:  Susan Amussen, Chair, Undergraduate Council 
 
Re:   Applied Mathematics Program Review Report 


 
Attached please find the Applied Mathematics Program Review report. The UGC has reviewed 
this report for correction of fact and found none. In order to keep the review process moving, 
we are asking for a preliminary response to be sent to the Senate office (fpaul@ucmerced.edu) 
by Friday, October 15, 2010.  
 
 
 
 
Cc:   Susan Sims, Senate Director 
  Laura Martin, WASC Coordinator 
  Undergraduate Council  
  Evan Heit, Senate Chair 
  Fatima Paul, Senate Analyst  
 
 
 
 



mailto:fpaul@ucmerced.edu
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University of California Merced 
Applied Mathematical Sciences Undergraduate Program Review Committee Report June 
2010 


§1.  Summary 


The Applied Mathematical Sciences (AMS) faculty have in just five years established the AMS 
Undergraduate Program as one of the best run undergraduate programs at UC Merced.  The 
AMS faculty work exceptionally well together, and are hailed as one of the best academic units 
in their home School of Natural Sciences.  We, the program review committee, are particularly 
impressed by AMS faculty's dedication to teaching and serving the students of UC Merced. 


The AMS faculty are poised to raise the AMS Undergraduate Program to an even higher level of 
excellence over the next several years.  The AMS Undergraduate Program needs a greater 
diversity of core course offerings, and needs the existing course offerings to be offered more 
frequently.  The AMS faculty need to reduce parts of their administrative workload so that they 
can concentrate more effort on developing the AMS degree programs and serving the UC 
Merced students they teach.  Some additional communication should be encouraged between the 
AMS faculty and AMS students to further facilitate the flow of information about the program 
and its goals.  To address these needs, the AMS program will require additional resources in the 
near future.  While we recognize the challenge of providing resources in this challenging 
economic environment, the AMS program is a critical component of the UC Merced plan for 
excellence and needs to be supported.  In the concluding section, we give specific 
recommendations for resources that will aid the AMS faculty in their efforts to improve the 
program as recommended. 


§2.  Program Review Process 


The program review process has been based upon the recommended procedures established in 
the UC Merced Undergraduate Program Review Guidelines.  The AMS faculty completed their 
self review of the AMS Undergraduate Program and submitted summary documentation of their 
self study in March 2010.  In April 2010, a review committee was formed including: (i) a 
member of the UC Merced Undergraduate Council who served as chair (Peter Vanderschraaf), 
(ii) two UC Merced faculty members who are work fields related to but other than AMS (Carlos 
Coimbra and Anne Kelley), and (iii) an external reviewer who is prominent in the field of AMS 
and is outside UC Merced (John Lowengrub).  After studying the summary documentation of the 
self study, on May 10, 2010, this review committee met and interviewed specific individuals and 
groups who will contribute significantly to the future of the program under review.  Specifically, 
the program review committee met with and interviewed (in the following order): 


• Executive Vice Chancellor and Provost Keith Alley 
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• Faculty of the AMS Program 


• Undergraduate students majoring in AMS 


• Dean of Natural Sciences Maria Pallavicini 


• School of Natural Sciences staff who provide significant support for the AMS Program 


• Professor Arnold Kim, Chair of the AMS Program  


Immediately upon completion of these meetings, the program review committee discussed the 
strengths and weaknesses of the AMS Undergraduate Program and recommendations for 
improving this program.  This report summarizes these discussions. 


The program review committee commends the AMS faculty for their fine work in preparing for 
and executing their parts of this review process, particularly in light of the fact that the AMS 
Undergraduate Program is being reviewed for the first time.   


§2.  Program Assessment 


The AMS Undergraduate Program is very strong.  This is particularly striking given the youth of 
this program, as the AMS faculty developed their first strategic plan in the Spring of 2005 and 
the major was first available for UC Merced students in the 2006-2007 academic year.  This 
program both provides students with rigorous training in applied mathematics and allows them 
the flexibility of tailoring their undergraduate programs so that they may apply their 
mathematical training to natural, social and computational sciences of their specific interests.  
This AMS undergraduate program is unusual compared with nearly all other American 
undergraduate programs in applied mathematics in that UC Merced AMS students are expected 
to gain extensive experience in application fields.  This program requires nearly as many units in 
application fields (19-20 units) as it requires in the upper division core AMS courses (24 units). 
The AMS faculty have worked hard to make the program straightforward to navigate and work 
hard to ensure on-time graduate rates. Indeed, their work has borne fruit with 7 students 
graduating in 2009 (as part of the first full graduating class of UC Merced) and 6 students likely 
graduating in 2010. 


Under Professor Kim's excellent leadership, the program has recruited and nurtured a group of 
dynamic young faculty who demonstrate excellence in teaching, administration and research.  
The eight senate AMS faculty function very well as a group and have excellent morale.  The 
faculty are proactive in identifying and addressing problems in the program as they arise or are 
anticipated to arise.  We include a representative comment from one of the meetings:  “Applied 
Math functions as a group.  They get things done before they need reminding.”  Morale is clearly 
high among the AMS faculty.  We found it striking to learn that while junior faculty in the 
School of Natural Sciences may upon request receive formal faculty mentoring, none of the 
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untenured AMS faculty have opted to seek formal mentoring.  We believe a large share of the 
credit for the fine synergy of the AMS group goes to Professor Kim.  


We were struck by how consistently the AMS faculty were praised for their commitment to 
quality teaching and to serving their students both in and out of the classroom.  Numbers fully 
support the comments we heard in meetings.  For the nine semesters for which relevant data are 
available, the lowest average overall course evaluation score each semester for AMS courses is 
6.13 (for Fall 05, the earliest of these nine semesters) on a scale of 0.00 to 7.00, with 7.00 
denoting the highest rating. 


The AMS undergraduate majors are found to be generally very happy with their program. The 
undergraduate AMS students we interviewed commented very positively on their interactions 
with faculty and lecturers.  They reported they found AMS courses to be useful with the lower 
division courses providing a good foundation for the upper division courses.  They observed that 
each AMS student has a good working relationship with at least one AMS professor. 


The AMS program has an outstanding record of undergraduate student scholarship.  The number 
of peer-reviewed publications that involve undergraduates substantively is exceptional for 
American mathematics or applied mathematics programs.  Generally, it is difficult for 
undergraduate students to perform research in mathematics due to the large body of basic 
knowledge that is typically required for students to become sufficiently proficient to perform 
research-level contributions. 


In the near future, the AMS faculty needs to work on three areas in order to bring the AMS 
undergraduate program to a new level of excellence for which they already aim.  First, and 
foremost, the AMS faculty need to diversify their upper division course offerings and to offer 
their core upper division courses more frequently.  The current backbone of the AMS 
undergraduate program is a core of upper division courses in differential equations and linear 
algebra.  The AMS students would be served even better if they had available to them courses in 
other areas of applied mathematics such as probability, statistics and discrete mathematics.  The 
AMS students expressed a strong desire for a greater variety of upper division AMS courses.  
They also stated that they would like to have the option of taking a larger share of their required 
course work from the AMS program itself rather than from the emphasis track disciplines.  
Additionally, they stated that they thought that in some cases, core AMS courses were offered 
too infrequently, making it both somewhat hard to complete the major requirements in four years 
and somewhat difficult to maintain the continuity of their learning advanced applied 
mathematics.  Professor Kim and the rest of the AMS faculty are already well aware of the need 
for a greater variety of courses, and explicitly stated that they wish to add courses in stochastic 
processes as soon as possible. 


Second, the AMS faculty need to spend significantly less time on administrative tasks so that 
they can focus more on their primary missions of teaching and research.  In the meetings with the 
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School of Natural Sciences staff and with Dean Pallavicini, concerns were raised that the AMS 
faculty devote too large a share of their time to administrative service and to managing remedial 
courses.  The AMS faculty themselves stressed both in their written summary of their self study 
and in person that managing some of the lower division AMS courses, especially Math 5 (the 
precalculus course) has become a serious strain for them.  The management of these lower 
division courses, which includes supervising and mentoring a number of part time lecturers of 
highly variable ability and temperament, is draining far too much time that AMS faculty should 
be devoting towards teaching their core courses and further developing both the AMS 
undergraduate and graduate programs.  Moreover, as the AMS faculty noted in their self study 
summary report, their work on assessment of their program learning outcomes forced them to 
divert too much time from their service to students.  Even with the aid of a staff coordinator that 
Professor Kim managed to hire for a time on a half time basis, the AMS faculty reported that 
they found themselves conflicted and somewhat frustrated because their work on program 
assessment cost them too much time away from their other scholarly duties.  Unless action is 
taken to reduce the AMS faculty's administrative workload, this problem will become far more 
acute now that the half time AMS staff coordinator has resigned and no funding for a 
replacement staff position is available. 


Third, the AMS faculty should work on improving their channels of communication, both with 
students and with the programs that serve the emphasis tracks of the undergraduate major.  The 
undergraduate AMS majors expressed concerns that the required courses in the disciplines of the 
emphasis tracks did not always give them the opportunity to apply in a significant manner the 
mathematics they were learning in their AMS core courses.  They also reported that on occasion 
they were assigned homework that required the use of computer software for which they felt they 
were insufficiently proficient in using. A few AMS majors were evidently unaware at the start of 
the program that they have the option of designing their own emphasis track.  Given the AMS 
faculty's stellar record of teaching and collegiality, these concerns should be regarded as minor 
blemishes and can be addressed with measures as simple as a handful of additional meetings 
between students and faculty. 


§3.  Recommendations 


The program review committee recommends the following: 


1. The AMS Program should be given more faculty positions, which are a necessary condition 
for enabling the AMS faculty to diversify their upper division and graduate course offerings and 
to complete the establishment of leading undergraduate and graduate programs.  In line with this 
more general recommendation, we make the following more specific recommendations: 


1A.  The university should support without reservation the AMS Program's plan to add ladder 
faculty at the rate of one per year for at least the next three years, as they have specifically 
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proposed.  Ideally the policy of adding one ladder faculty per year should continue well beyond 
the next three years.    


1B.   A formal Visiting Assistant Professor program should be established.  The faculty 
participating in such a program could help relieve the stress on the lower division courses as well 
as providing research expertise to help teach upper division courses and enhance the research 
base of the program. 


1C.   A formal Visiting Professor Program for senior-level faculty should also be established. A 
senior faculty member can help with teaching of core and elective courses. Such a faculty 
member can help provide advice and guidance for the developing program, help spread the word 
of the strength of the fledging program at UC Merced, thus helping to recruit students, and 
provide students with an additional perspective on research-level mathematics. 


1D.   The AMS faculty should continue their efforts to add senior level faculty.  Senior faculty 
will serve a variety of current and future needs of the AMS Program, including some relief of 
administrative duties for junior faculty, the mentoring of future junior faculty, and an intellectual 
“magnet” that will attract even better undergraduate and graduate students. 


2. The Math 5 course should be maintained in its current form of small, highly interactive 
classes.  We recommend that the AMS faculty and the School and University Administration 
work together to provide a solution for maintaining the high-quality and successful instruction of 
Math 5.  Given the importance of this course to students across many disciplines, it is important 
that the best instruction possible be given to these students. The offering of small classes with 
significant student-faculty interaction is a national trend in the mathematical sciences because it 
provides the best environment for students to learn highly technical subject matter. 


3. The reliance upon lecturers for lower division courses should be reduced.  In line with the 
university mission, more AMS undergraduate courses at the lower division level should be 
taught by ladder faculty.  Moreover, the management of and mentoring of part-time lecturers is 
proving to be a significant administrative burden for the AMS faculty and this burden should be 
reduced as much as possible.   


4. The AMS Program should introduce a new emphasis track in mathematical analysis for the 
undergraduate major.  This track would provide the necessary training for those students who are 
interested in going on to graduate studies in mathematics. 


5. Better communication between AMS faculty and students and faculty from emphasis track 
disciplines should be established.  In particular, every effort should be made to emphasize to the 
students early on that they may design their own emphasis tracks.  The AMS faculty might 
consider one additional meeting a year each between AMS faculty and students and AMS faculty 
and representative faculty in emphasis track disciplines in order to discuss issues related to the 
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undergraduate major, such as diversifying course offerings by utilizing faculty across 
departments and modifying existing courses to better tie content across the disciplines. 


6. This program should be provided a dedicated Program Coordinator.  The AMS faculty have 
led the effort at UC Merced to use quantitative data to continually assess and revise the program.  
However, as they have noted, the lack of dedicated staff support has seriously impeded their 
ability to complete necessary program assessment while maintaining their high standards of 
service to the student body.  Having a coordinator dedicated to this effort will enable the 
program to continue to move forward and help to relieve the administrative burden on the young 
and active faculty members.  While we recognize the difficulties in allocating resources in the 
current economic environment, having a coordinator shared among many academic units in the 
School of Natural Sciences (e.g. Biology, Chemistry, Physics, ESS) does not provide a sufficient 
level of support to achieve excellence in program assessment. 


Review Committee Members 


                    4 June 2010________         


Carlos Coimbra, Associate Professor of Mechanical Engineering, UC Merced 


         4 June 2010________         


Anne Kelley, Professor of Chemistry, UC Merced 


                                     4 June 2010________ 


John Lowengrub, Chancellor's Professor of Mathematics, UC Irvine 


  5 June 2010_____      


Peter Vanderschraaf (chair), Associate Professor of Philosophy, UC Merced 
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FacultyProfile

		Table A

		Faculty Profile



		Undergraduate Program:  Applied Mathematics

		Program Code:



				Fall 2005				Fall 2006				Fall 2007				Fall 2008				Fall 2009

				N		%		N		%		N		%		N		%		N		%

		Employment Status

		Full-Time		0		0.0%		9		81.8%		10		83.3%		13		81.3%		14		82.4%

		Part-Time		0		0.0%		2		18.2%		2		16.7%		3		18.8%		3		17.6%

		FTE						9.75				10.7				14.3				15.5



		Tenure Status

		Tenured		0		0.0%		1		9.1%		1		8.3%		1		6.3%		1		5.9%

		On Tenure Track		0		0.0%		4		36.4%		4		33.3%		5		31.3%		7		41.2%

		Other		0		0.0%		6		54.5%		7		58.3%		10		62.5%		9		52.9%



		Highest Degree

		Doctorate		0		0.0%		7		63.6%		7		58.3%		8		50.0%		13		76.5%

		1st Professional		0		0.0%		1		9.1%		1		8.3%		1		6.3%		0		0.0%

		Master's		0		0.0%		3		27.3%		1		8.3%		3		18.8%		2		11.8%

		Bachelor's		0		0.0%		0		0.0%		3		25.0%		3		18.8%		1		5.9%

		No Degree		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Unknown		0		0.0%		0		0.0%		0		0.0%		1		6.3%		1		5.9%



		Rank

		Professor		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Associate Professor		0		0.0%		1		9.1%		1		8.3%		1		6.3%		1		5.9%

		Assistant Professor		0		0.0%		4		36.4%		4		33.3%		5		31.3%		6		35.3%

		Lecturer PSOE		0		0.0%		0		0.0%		0		0.0%		0		0.0%		1		5.9%

		Lecturer		0		0.0%		6		54.5%		7		58.3%		10		62.5%		9		52.9%

		Other		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%



		Gender

		Female		0		0.0%		4		36.4%		5		41.7%		6		37.5%		6		35.3%

		Male		0		0.0%		7		63.6%		7		58.3%		10		62.5%		11		64.7%



		Race/Ethnicity

		Black, African-American		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Asian/Pacific Islander		0		0.0%		5		45.5%		2		16.7%		4		25.0%		6		35.3%

		Native American Indian		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Hispanic		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%

		White		0		0.0%		5		45.5%		9		75.0%		10		62.5%		9		52.9%

		Unknown		0		0.0%		1		9.1%		1		8.3%		2		12.5%		2		11.8%

		International		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%



		Age (Median)		N/A				36.0				35.5				33.5				37.0



		Total Faculty		0		0.0%		11		100.0%		12		100.0%		16		100.0%		17		100.0%



		Total Teaching Assistants		0				7				13				13				21
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FacQuality

		Table B

		Faculty Contribution to the Profession



		Undergraduate Program:  Applied Mathematics

		Program Code:



				2005-06				2006-07				2007-08				2008-09				2009-10

		To be completed by Program		N				N				N				N				N

		Scholarship

		Books published

		Refereed Works

		Non-refereed Works

		Creative Activities

		Conference Presentations refereed)





		To be completed by SPO		N 		$s (thousands)		N 		$s (thousands)		N 		$s (thousands)		N 		$s (thousands)		N 		$s (thousands)

		Research

		Grants Submitted (as PI or Co-PI)

		Grants Awarded (as PI or Co-PI)						3		$   199,397						1		$   235,549



		To be completed by Program

		Scholarly Awards/Prizes

		National Awards/Prizes

		Alexander von Humboldt Fellowships (AAU)

		American Academy in Rome (AAU)

		American Academy of Arts and Sciences (AAU)

		American Antiquarian Society Fellowships (AAU)

		American Council of Learned Societies (ACLS) Fellows (TARU)

		American Philosophical Society (AAU)

		American School of Classical Studies in Athens Fellowships (AAU)

		Beckman Young Investigators (TARU)

		Burroughs Wellcome Fund Career Awards (TARU)

		Cottrell Scholars (TARU)

		Fields Medal (AAU)

		Folger Library Postdoctoral Fellowships (AAU)

		Ford Foundation Fellowships (AAU)

		Fulbright American Scholars (AAU, TARU) and Fulbright Awards (AAU)

		Getty Scholars in Residence (TARU)

		Guggenheim Fellows (AAU, TARU)

		Howard Hughes Medical Institute Investigators (TARU)

		Huntington Library Research Fellowships (AAU)

		Lasker Medical Research Awards (TARU)

		MacArthur Foundation Fellows (AAU, TARU)

		Andrew W. Mellon Foundation Distinguished Achievement Awards (TARU)

		National Academy of Education (AAU)

		National Endowment for the Humanities (NEH) Fellows (AAU, TARU)

		National Humanities Center Fellows (AAU, TARU)

		National Institutes of Health Outstanding Investigator (R35)and National Institutes of Health (NIH) MERIT (R37) (TARU)

		National Medal of Science and National Medal of Technology (TARU)

		Nobel Prize (AAU)

		NSF CAREER Awards (TARU)

		Newberry Library Long-term Fellows (AAU, TARU)

		Packard Fellowships (AAU)

		Pew Scholars in Biomedicine (TARU)

		Presidential Early Career Awards for Scientists and Engineers (PECASE) (TARU)

		Residency at the Center for Advanced Studies in Visual Arts and Humanities (AAU)

		Residency at the Getty Center for Arts and Humanities (AAU)

		Residency at the Institute for Advanced Study (AAU)

		Residency at the National Humanities Center (AAU)

		Residency at the Woodrow Wilson Center for Scholars (AAU)

		Robert Wood Johnson Policy Fellows (TARU)

		Rockefeller Fellowships (AAU)

		Searle Scholars (AAU, TARU)

		Sloan Research Fellows (AAU)

		US Secretary of Agriculture Honor Awards (TARU)

		Woodrow Wilson Fellows (TARU)
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Resources

		Table C

		Program Resources



		Undergraduate Program:  Applied Mathematics

		Program Code:

		Degrees Offered:  



				2005-06		2006-07		2007-08		2008-09		2009-10*

				N		N		N		N		N

		Budgeted Faculty FTE

		Filled Faculty FTE		N/A		9.75		10.7		14.3		15.5

		TA FTE		N/A		3.25		6.0		6.0		10.5



		Program Expenditures

		00     Academic Salaries		$   305,650		$   699,837		$   908,972		$   1,155,861		$   690,315

		01     Non-academic salaries		$   - 0		$   - 0		$   - 0		$   - 0		$   - 0

		02     Temporary/contract staff salaries		$   52,620		$   62,321		$   65,894		$   114,264		$   27,243

		03     Supplies & Expenses		$   55,259		$   37,460		$   29,179		$   53,170		$   32,853

		04     Equipment & Facilities		$   - 0		$   22,625		$   - 0		$   - 0		$   - 0

		05      Special Items		$   16,073		$   33,838		$   57,321		$   62,902		$   23,968

		06     Employee Benefits		$   64,853		$   181,199		$   224,284		$   256,394		$   212,651

		07    Special Items		$   6,526		$   20,519		$   33,843		$   7,303		$   5,138

		08     Special Items		$   - 0		$   - 0		$   - 0		$   - 0		$   - 0

		09     Recharges to Other Departments		$   - 0		$   - 0		$   - 0		$   - 0		$   - 0

		9H     Overhead		$   6,778		$   15,866		$   22,398		$   31,141		$   13,473

		20     N/A		$   - 0		$   - 0		$   - 0		$   - 0		$   - 0

		TOTAL ALL EXPENDITURES		$   507,759		$   1,073,665		$   1,341,891		$   1,681,035		$   1,005,641



		* Through December 9, 2009
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WrkLoad_Prod

		Table D

		Faculty Workoad/Productivity



		Undergraduate Program:  Applied Mathematics

		Program Code:

		Degrees Offered:  



				2005-06		2006-07		2007-08		2008-09		2009-10

		 		N		N		N		N		N



		Total Credit Hours Generated		3936		5721		7868		9214		11768

		  Undergraduate LD		3936		5545		7325		8489		10695

		  Undergraduate UD		0		0		294		492		627

		  Graduate		0		133		158		233		446



		Total FTES Generated		131		190		261		309		396

		  Undergraduate LD		131		185		244		283		357

		  Undergraduate UD		0		0		10		16		21

		  Graduate		0		6		7		10		19



		% Credit Hours Generated by Senate Faculty

		  Undergraduate LD		50.6%		52.3%		37.9%		31.9%		17.4%

		  Undergraduate UD		0.0%		0.0%		97.3%		100.0%		98.6%

		  Graduate		0.0%		100.0%		94.9%		97.9%		100.0%



		% Credit Hours Generated by Non-Senate Faculty

		  Undergraduate LD		49.4%		47.7%		62.1%		68.1%		82.6%

		  Undergraduate UD		100.0%		100.0%		2.7%		0.0%		1.4%

		  Graduate		100.0%		0.0%		5.1%		2.1%		0.0%



		% Credit Hours Taken by non-Majors

		  Undergraduate LD		100.0%		99.5%		97.9%		96.7%		97.3%

		  Undergraduate UD		0.0%		0.0%		47.6%		55.3%		54.4%

		  Graduate		0.0%		21.8%		7.0%		9.4%		7.2%



		Degrees Awarded

		  Bachelor's		0		0		0		7		N/A

		  Master's		0		0		0		2		N/A

		  Doctoral		0		0		0		0		N/A



		Ratio of FTES/FTEF		N/A		20		24		22		26
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FacultyTurnover

		Table E

		Faculty Turnover



		Undergraduate Program:  Applied Mathematics

		Program Code:

		 

				2005-06*				2006-07				2007-08				2008-09				2009-10

				N		%		N		%		N		%		N		%		N		%

		New Hires						11				4				6				6

		Full-Time		N/A				9		81.8%		3		75.0%		3		50.0%		6		100.0%

		Part-Time		N/A				2		18.2%		1		25.0%		3		50.0%		0		0.0%



		Tenured		N/A				1		9.1%		0		0.0%		0		0.0%		0		0.0%

		On Tenure Track		N/A				4		36.4%		0		0.0%		1		16.7%		1		16.7%

		Other		N/A				6		54.5%		4		100.0%		5		83.3%		5		83.3%



		Professor		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Associate Professor		N/A				1		9.1%		0		0.0%		0		0.0%		0		0.0%

		Assistant Professor		N/A				4		36.4%		0		0.0%		1		16.7%		1		16.7%

		Lecturer		N/A				6		54.5%		4		100.0%		5		83.3%		5		83.3%



		Female		N/A				4		36.4%		1		25.0%		3		50.0%		2		33.3%

		Male		N/A				7		63.6%		3		75.0%		3		50.0%		4		66.7%



		Black, African-American		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Asian/Pacific Islander		N/A				5		45.5%		0		0.0%		2		33.3%		3		50.0%

		Native American Indian		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Hispanic		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%

		White		N/A				5		45.5%		4		100.0%		3		50.0%		3		50.0%

		Unknown		N/A				1		9.1%		0		0.0%		1		16.7%		0		0.0%

		International		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%



		* Applied Mathematics does not become a major until fall 2006
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Applic_Admits

		Table F

		Student Quality & Demand:  Applicants/Admits/Enrollees



		Undergraduate Program:  Applied Mathematics

		Program Code:



				Fall 2005*				Fall 2006				Fall 2007				Fall 2008				Fall 2009 **

				N		%		N		%		N		%		N		%		N		%

		New Freshmen

		  Applicants		N/A				89		 		209		 		162				272

		Average HS GPA						3.65				3.47				3.39				3.57

		Average SAT-Total						1636				1579				1630				1628

		   Verbal						503				493				522				509

		   Math						617				586				592				602

		   Writing						518				501				519				519

		AWPE -Attempted/Passed						42/16		38.1%		68/30		44.1%		51/22		43.1%		60/25		41.7%

		HS API Rank

		  <5						19				61				48				N/A

		  5-6						12				25				20				N/A

		  7-8						16				23				29				N/A

		  9-10						20				60				34				N/A

		Unknown						22				40				31				N/A



		  Admits		N/A				74		 		178		 		135				245

		Average HS GPA						3.79				3.56				3.53				3.66

		Average SAT-Total						1686				1600				1673				1645

		   Verbal						522				501				534				514

		   Math						628				593				609				608

		   Writing						537				508				532				525

		AWPE -Attempted/Passed						39/16		41.0%		67/30		44.8%		50/21		42.0%		60/25		41.7%

		HS API Rank

		  <5						17		89.5%		45		73.8%		32		66.7%		N/A

		  5-6						8		66.7%		23		92.0%		17		85.0%		N/A

		  7-8						13		81.3%		21		91.3%		24		82.8%		N/A

		  9-10						17		85.0%		53		88.3%		32		94.1%		N/A

		Unknown						19		86.4%		36		90.0%		30		96.8%		N/A



		  Enrollees		N/A				2		 		12		 		10				20

		Average HS GPA						3.24				3.47				3.47				3.59

		Average SAT-Total						1425				1765				1598				1519

		   Verbal						410				568				523				480

		   Math						585				657				573				562

		   Writing						430				541				501				477

		AWPE -Attempted/Passed						2/1		50.0%		8/5		62.5%		4/1		25.0%		13/4		30.8%

		HS API Rank

		  <5						0		0.0%		1		2.2%		2		6.3%		N/A

		  5-6						0		0.0%		3		13.0%		0		0.0%		N/A

		  7-8						2		15.4%		1		4.8%		4		16.7%		N/A

		  9-10						0		0.0%		7		13.2%		1		3.1%		N/A

		Unknown						0		0.0%		0		0.0%		3		10.0%		N/A



		Admit Rate		N/A						83.1%				85.2%				83.3%				90.1%

		Yield (Enroll/Admit)		N/A						2.7%				6.7%				7.4%				8.2%



		* Applied Mathematics does not become a major until fall 2006



		** 2009 HS API rank data will not be available until spring 2010









		Total Majors		706				398				669				925				1128
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StudentProfile

		Table G

		Student Profile:  Majors and Additional (2nd, 3rd) Majors



		Undergraduate Program:  Applied Mathematics

		Program Code:



				Fall 2005				Fall 2006				Fall 2007				Fall 2008				Fall 2009

				N		%		N		%		N		%		N		%		N		%

		Enrollment Status

		Full Time		N/A				6		100.0%		22		95.7%		36		94.7%		57		100.0%

		Part Time		N/A				0		0.0%		1		4.3%		2		5.3%		0		0.0%



		Residency

		California Resident		N/A				6		100.0%		23		100.0%		35		92.1%		55		96.5%

		Domestic Non-Resident		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%

		International		N/A				0		0.0%		0		0.0%		3		7.9%		2		3.5%



		Degree Sought

		BA		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%

		BS		N/A				6		100.0%		23		100.0%		38		100.0%		57		100.0%



		Majors

		  1st		N/A				6		100.0%		23		100.0%		38		100.0%		57		100.0%

		  2nd		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%

		  3rd		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%



		Class Level

		  Lower Division		N/A				5		83.3%		16		69.6%		22		57.9%		32		56.1%

		  Upper Division		N/A				1		16.7%		7		30.4%		16		42.1%		25		43.9%



		Gender

		Female		N/A				2		33.3%		6		26.1%		13		34.2%		15		26.3%

		Male		N/A				4		66.7%		17		73.9%		25		65.8%		42		73.7%



		Race/Ethnicity

		Black, African-American		N/A				1		16.7%		1		4.3%		3		7.9%		4		7.0%

		Asian/Pacific Islander		N/A				1		16.7%		10		43.5%		11		28.9%		11		19.3%

		Native American Indian		N/A				0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Hispanic		N/A				1		16.7%		3		13.0%		7		18.4%		23		40.4%

		White		N/A				2		33.3%		8		34.8%		12		31.6%		14		24.6%

		International		N/A				0		0.0%		0		0.0%		3		7.9%		2		3.5%

		Unknown		N/A				1		16.7%		1		4.3%		2		5.3%		3		5.3%



		Age (Median)						19.2				19.0				20.0				19.9



		Entered as:

		  New Freshmen		N/A				6		100.0%		22		95.7%		33		86.8%		49		86.0%

		  New Transfers		N/A				0		0.0%		1		4.3%		5		13.2%		8		14.0%



		First Generation College		N/A				2		33.3%		9		39.1%		17		44.7%		34		59.6%



		Low Family Income (Pell Grant Recipient)		N/A				0		0.0%		3		13.0%		N/A		ERROR:#VALUE!		N/A		ERROR:#VALUE!



		First Language

		  English Only		N/A				2		33.3%		6		26.1%		4		10.5%		6		10.5%

		  English & Other Language		N/A				0		0.0%		2		8.7%		4		10.5%		8		14.0%

		  Non-English Language Only		N/A				0		0.0%		4		17.4%		4		10.5%		8		14.0%

		  Unknown		N/A				4		66.7%		11		47.8%		26		68.4%		35		61.4%



		Total Majors		N/A				6		100.0%		23		100.0%		38		100.0%		57		100.0%

		Total Minors		N/A				0				0				0				0
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StudentSuccess

		Table H

		Student Success



		Undergraduate Program:  Applied Mathematics

		Program Code:



				2005-06				2006-07				2007-08				2008-09				2009-10

				N		%		N		%		N		%		N		%		N		%



		Average UC GPA		N/A				3.20				2.94				2.91				N/A



		Freshman Cohort Retention Rates						2				12				10				20

		  1-Year		N/A				2		100.0%		8		66.7%		6		60.0%				ERROR:#REF!

		  2-Years		N/A				2		100.0%		5		41.7%				ERROR:#REF!				ERROR:#REF!

		  3-Years		N/A				2		100.0%				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!

		  4-Years		N/A						ERROR:#REF!				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!

		  5-Years		N/A						ERROR:#REF!				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!

		  6-Years		N/A						ERROR:#REF!				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!

		  >6Years		N/A						ERROR:#REF!				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!



		Freshman Cohort Graduation Rates

		  4-Year		N/A						ERROR:#REF!				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!

		  5-Year		N/A						ERROR:#REF!				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!

		  6-Year		N/A						ERROR:#REF!				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!

		  >6-Year		N/A						ERROR:#REF!				ERROR:#REF!				ERROR:#REF!				ERROR:#REF!



		Bachelor's Degrees Awarded

		  Total		N/A				0		0.0%		0		0.0%		7		100.0%				ERROR:#DIV/0!

		  Female		N/A				0		0.0%		0		0.0%		4		57.1%				ERROR:#DIV/0!



		  Black, African-American		N/A				0				N/A				1		14.3%				ERROR:#DIV/0!

		  Asian/Pacific Islander		N/A				0				N/A				3		42.9%				ERROR:#DIV/0!

		  Native American Indian		N/A				0				N/A				0		0.0%				ERROR:#DIV/0!

		  Hispanic		N/A				0				N/A				0		0.0%				ERROR:#DIV/0!

		  White		N/A				0				N/A				3		42.9%				ERROR:#DIV/0!

		  International		N/A				0				N/A				0		0.0%				ERROR:#DIV/0!

		  Unknown Ethnicity		N/A				0				N/A				0		0.0%				ERROR:#DIV/0!



		  Entered as New Freshmen		N/A				0		 		0		 		7		100.0%				ERROR:#DIV/0!

		  Entered as New Transfers		N/A				0		 		0		 		0		0.0%				ERROR:#DIV/0!



		  First Generation College		N/A				0		 		0		 		2		28.6%				ERROR:#DIV/0!



		  Low Family Income (Pell Grant Recipient)		N/A						ERROR:#DIV/0!				ERROR:#DIV/0!		1		14.3%				ERROR:#DIV/0!



		  Average GPA at Graduation		N/A				N/A				N/A						3.0



		  Average Time to Degree        (# Semesters)		N/A



		  Participated in UG Research		N/A						ERROR:#DIV/0!				ERROR:#DIV/0!				0.0				ERROR:#DIV/0!

		  Alumni Employed FT in Job Related to Major		N/A

		     Average Salary		N/A

		   Alumni Enrolled in Graduate Program		N/A

		      Doctoral degree		N/A

		      Professional degree		N/A

		      Master's degree 		N/A
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StudentSurveys

		Table I

		Student Survey Responses



		Undergraduate Program:  Applied Mathematics

		Program Code:



				2005-06				2006-07				2007-08				2008-09				2009-10

				N		%		N		%		N		%		N		%		N		%



		UCUES (Seniors) - No survey data supplied due to only one math major completing the UCUES survey



		Satisfaction With Overall Academic Experience

		  Very Satisfied/Satisfied

		  Not Satisfied



		I Feel That I Belong On This Campus

		  Strongly Agree/Agree

		  Do Not Agree



		Knowing What I Know Now, I Would Re-Enroll

		  Strongly Agree/Agree

		  Do Not Agree



		Satisfaction With Academic Advising by Faculty

		  Very Satisfied/Satisfied

		  Not Satisfied



		Satisfaction With Academic Advising by Dept Staff

		  Very Satisfied/Satisfied

		  Not Satisfied



		Satisfaction With Academic Advising by School Staff

		  Very Satisfied/Satisfied

		  Not Satisfied



		Satisfaction With Education For Price I Paid

		  Very Satisfied/Satisfied

		  Not Satisfied



		Satisfaction With Teaching Qality of Instruction

		  Very Satisfied/Satisfied

		  Not Satisfied



		Satisfaction With Quality of Teaching by Graduate Students (TAs, GSIs)

		  Very Satisfied/Satisfied

		  Not Satisfied





		NSSE (Seniors) - No survey data supplied due to only 3 math majors completing the NSSE survey



		Evaluation of Entire Educational Experience

		  Good/Excellent

		  Poor/Fair



		Quality of Relationships With Other Students

		  Sense of Belonging

		  Not Belonging



		If You Were To Start Again, Would You Re-Enroll?

		  Yes

		  No



		Quality of Academic Advising 

		  Good/Excellent

		  Poor/Fair











































&8Prepared by IPA
&Z&F
&D		





Fall 05

		Term		CRN		Subj		Crse		Sec		Credits		Title		Meeting		Enrolled		Max Enroll		Primary Instructor Name

		200530		1037		MATH		005		001		0		Pre-Calculus		DISC		27		28		Deborah Nelson

		200530		1037		MATH		005		001		3		Pre-Calculus		LECT		27		28		Deborah Nelson

		200530		1038		MATH		005		002		3		Pre-Calculus		LECT		25		28		Deborah Nelson

		200530		1038		MATH		005		002		0		Pre-Calculus		DISC		25		28		Deborah Nelson

		200530		1039		MATH		005		003		0		Pre-Calculus		DISC		28		28		Deborah Nelson

		200530		1039		MATH		005		003		3		Pre-Calculus		LECT		28		28		Deborah Nelson

		200530		1040		MATH		005		004		3		Pre-Calculus		LECT		26		28		Deborah Nelson

		200530		1040		MATH		005		004		0		Pre-Calculus		DISC		26		28		Deborah Nelson

		200530		1215		MATH		005		005		0		Pre-Calculus		DISC		27		28		Deborah Nelson

		200530		1215		MATH		005		005		3		Pre-Calculus		LECT		27		28		Deborah Nelson

		200530		1216		MATH		005		006		0		Pre-Calculus		DISC		26		28		Deborah Nelson

		200530		1216		MATH		005		006		3		Pre-Calculus		LECT		26		28		Deborah Nelson

		200530		1249		MATH		005		007		3		Pre-Calculus		LECT		27		28		Deborah Nelson

		200530		1249		MATH		005		007		0		Pre-Calculus		DISC		27		28		Deborah Nelson

		200530		1250		MATH		005		008		3		Pre-Calculus		LECT		29		28		Deborah Nelson

		200530		1250		MATH		005		008		0		Pre-Calculus		DISC		29		28		Deborah Nelson

		200530		1251		MATH		005		009		0		Pre-Calculus		DISC		30		28		Deborah Nelson

		200530		1251		MATH		005		009		3		Pre-Calculus		LECT		30		28		Deborah Nelson

		200530		1252		MATH		005		010		0		Pre-Calculus		DISC		30		29		Deborah Nelson

		200530		1252		MATH		005		010		3		Pre-Calculus		LECT		30		29		Deborah Nelson

		200530		1253		MATH		005		011		3		Pre-Calculus		LECT		27		28		Deborah Nelson

		200530		1253		MATH		005		011		0		Pre-Calculus		DISC		27		28		Deborah Nelson

		200530		1254		MATH		005		012		0		Pre-Calculus		DISC		25		28		Deborah Nelson

		200530		1254		MATH		005		012		3		Pre-Calculus		LECT		25		28		Deborah Nelson

		200530		1047		MATH		021		003		4		Calculus I		LECT		15		20		Michael Sprague

		200530		1047		MATH		021		003		0		Calculus I		DISC		15		20		Michael Sprague

		200530		1173		MATH		021		006		4		Calculus I		LECT		18		20		Michael Sprague

		200530		1173		MATH		021		006		0		Calculus I		DISC		18		20		Michael Sprague

		200530		1266		MATH		021		008		4		Calculus I		LECT		7		20		Michael Sprague

		200530		1266		MATH		021		008		0		Calculus I		DISC		7		20		Michael Sprague

		200530		1042		MATH		022		001		4		Calculus II		LECT		19		25		Arnold Kim

		200530		1042		MATH		022		001		0		Calculus II		DISC		19		25		Arnold Kim

		200530		1174		MATH		022		002		0		Calculus II		DISC		0		0		Arnold Kim

		200530		1174		MATH		022		002		4		Calculus II		LECT		0		0		Arnold Kim

		200530		1043		MATH		023		001		4		Vector Calculus		LECT		8		25		Scott Hutton

		200530		1043		MATH		023		001		0		Vector Calculus		DISC		8		25		Scott Hutton





Spring 06

		200610		3050		MATH		005		001		3		Pre-Calculus		LECT		31		30		Deborah Nelson

		200610		3051		MATH		005		002		3		Pre-Calculus		LECT		30		30		Simren Claire

		200610		3052		MATH		005		003		3		Pre-Calculus		LECT		30		30		Arnold Kim

		200610		3053		MATH		005		004		3		Pre-Calculus		LECT		32		30		Deborah Nelson

		200610		3055		MATH		021		001		4		Calculus I		LECT		25		20		Kristen Bianchi

		200610		3055		MATH		021		001		0		Calculus I		DISC		25		20		Kristen Bianchi

		200610		3056		MATH		021		002		4		Calculus I		LECT		14		20		Kristen Bianchi

		200610		3056		MATH		021		002		0		Calculus I		DISC		14		20		Kristen Bianchi

		200610		3057		MATH		021		003		0		Calculus I		DISC		18		20		Kristen Bianchi

		200610		3057		MATH		021		003		4		Calculus I		LECT		18		20		Kristen Bianchi

		200610		3058		MATH		021		004		0		Calculus I		DISC		18		20		Kristen Bianchi

		200610		3058		MATH		021		004		4		Calculus I		LECT		18		20		Kristen Bianchi

		200610		3060		MATH		021		006		0		Calculus I		DISC		21		20		Kristen Bianchi

		200610		3060		MATH		021		006		4		Calculus I		LECT		21		20		Kristen Bianchi

		200610		3061		MATH		021		007		4		Calculus I		LECT		19		20		Kristen Bianchi

		200610		3061		MATH		021		007		0		Calculus I		DISC		19		20		Kristen Bianchi

		200610		3067		MATH		021		013		4		Calculus I		LECT		20		20		Kristen Bianchi

		200610		3067		MATH		021		013		0		Calculus I		DISC		20		20		Kristen Bianchi

		200610		3068		MATH		021		014		0		Calculus I		DISC		21		20		Kristen Bianchi

		200610		3068		MATH		021		014		4		Calculus I		LECT		21		20		Kristen Bianchi

		200610		3069		MATH		022		001		0		Calculus II		DISC		19		20		Arnold Kim

		200610		3069		MATH		022		001		4		Calculus II		LECT		19		20		Arnold Kim

		200610		3073		MATH		022		005		4		Calculus II		LECT		21		20		Arnold Kim

		200610		3073		MATH		022		005		0		Calculus II		DISC		21		20		Arnold Kim

		200610		3075		MATH		022		007		0		Calculus II		DISC		18		20		Arnold Kim

		200610		3075		MATH		022		007		4		Calculus II		LECT		18		20		Arnold Kim

		200610		3076		MATH		022		008		4		Calculus II		LECT		18		20		Arnold Kim

		200610		3076		MATH		022		008		0		Calculus II		DISC		18		20		Arnold Kim

		200610		3077		MATH		024		001		4		Lin Alg & Diff Eqs		LECT		20		20		Boaz Ilan

		200610		3077		MATH		024		001		0		Lin Alg & Diff Eqs		DISC		20		20		Boaz Ilan

		200610		3080		MATH		032		001		3		Prob & Stats		LECT		32		35		Arnold Kim





Summer 06

		200622		5202		MATH		021		001		4		Calculus I		LECT		15		20		Stephen Minter

		200622		5202		MATH		021		001		0		Calculus I		DISC		15		20		Stephen Minter

		200622		5213		MATH		021		002		4		Calculus I		LECT		10		20		Stephen Minter

		200622		5213		MATH		021		002		0		Calculus I		DISC		10		20		Stephen Minter





Fall 06

		200625		5308		MATH		005		001		3		Pre-Calculus		LECT		25		30		Kristen Bianchi

		200625		5312		MATH		005		004		4		Pre-Calculus		LECT		9		30		Kristen Bianchi

		200630		1067		MATH		005		001		3		Pre-Calculus		LECT		29		30		Kristen Bianchi

		200630		1068		MATH		005		002		3		Pre-Calculus		LECT		31		30		Simren Claire

		200630		1069		MATH		005		003		3		Pre-Calculus		LECT		30		30		Kristen Bianchi

		200630		1070		MATH		005		004		3		Pre-Calculus		LECT		30		30		Kristen Bianchi

		200630		1071		MATH		005		005		3		Pre-Calculus		LECT		30		30		Sarah Stolberg

		200630		1072		MATH		005		006		3		Pre-Calculus		LECT		28		30		Simren Claire

		200630		1074		MATH		005		008		3		Pre-Calculus		LECT		0		0		The Staff

		200630		1075		MATH		005		009		3		Pre-Calculus		LECT		0		0		The Staff

		200630		1428		MATH		015		001		2		Intro. Sci. Data Analysis		STDO		32		30		Masa Watanabe

		200630		1082		MATH		021		001		0		Calculus I		DISC		21		20		Yue Lei

		200630		1082		MATH		021		001		4		Calculus I		LECT		21		20		Yue Lei

		200630		1083		MATH		021		002		4		Calculus I		LECT		22		20		Yue Lei

		200630		1083		MATH		021		002		0		Calculus I		DISC		22		20		Yue Lei

		200630		1084		MATH		021		003		0		Calculus I		DISC		16		20		Yue Lei

		200630		1084		MATH		021		003		4		Calculus I		LECT		16		20		Yue Lei

		200630		1085		MATH		021		004		4		Calculus I		LECT		21		20		Yue Lei

		200630		1085		MATH		021		004		0		Calculus I		DISC		21		20		Yue Lei

		200630		1086		MATH		021		005		4		Calculus I		LECT		19		20		Yue Lei

		200630		1086		MATH		021		005		0		Calculus I		DISC		19		20		Yue Lei

		200630		1087		MATH		021		006		0		Calculus I		DISC		19		20		Yue Lei

		200630		1087		MATH		021		006		4		Calculus I		LECT		19		20		Yue Lei

		200630		1088		MATH		021		007		0		Calculus I		DISC		22		20		Yue Lei

		200630		1088		MATH		021		007		4		Calculus I		LECT		22		20		Yue Lei

		200630		1089		MATH		021		008		0		Calculus I		DISC		18		20		Yue Lei

		200630		1089		MATH		021		008		4		Calculus I		LECT		18		20		Yue Lei

		200630		1090		MATH		021		009		0		Calculus I		DISC		19		20		Yue Lei

		200630		1090		MATH		021		009		4		Calculus I		LECT		19		20		Yue Lei

		200630		1091		MATH		021		010		4		Calculus I		LECT		21		20		Yue Lei

		200630		1091		MATH		021		010		0		Calculus I		DISC		21		20		Yue Lei

		200630		1092		MATH		021		011		0		Calculus I		DISC		19		20		Yue Lei

		200630		1092		MATH		021		011		4		Calculus I		LECT		19		20		Yue Lei

		200630		1093		MATH		021		012		0		Calculus I		DISC		17		20		Yue Lei

		200630		1093		MATH		021		012		4		Calculus I		LECT		17		20		Yue Lei

		200630		1098		MATH		022		001		0		Calculus II		DISC		14		20		Oliver Jones

		200630		1098		MATH		022		001		4		Calculus II		LECT		14		20		Oliver Jones

		200630		1099		MATH		022		002		4		Calculus II		LECT		18		20		Oliver Jones

		200630		1099		MATH		022		002		0		Calculus II		DISC		18		20		Oliver Jones

		200630		1100		MATH		022		003		0		Calculus II		DISC		23		20		Oliver Jones

		200630		1100		MATH		022		003		4		Calculus II		LECT		23		20		Oliver Jones

		200630		1101		MATH		022		004		0		Calculus II		DISC		22		20		Oliver Jones

		200630		1101		MATH		022		004		4		Calculus II		LECT		22		20		Oliver Jones

		200630		1103		MATH		022		006		0		Calculus II		DISC		18		20		Oliver Jones

		200630		1103		MATH		022		006		4		Calculus II		LECT		18		20		Oliver Jones

		200630		1104		MATH		022		007		0		Calculus II		DISC		20		20		Oliver Jones

		200630		1104		MATH		022		007		4		Calculus II		LECT		20		20		Oliver Jones

		200630		1107		MATH		022		010		0		Calculus II		DISC		0		0		The Staff

		200630		1107		MATH		022		010		4		Calculus II		LECT		0		0		The Staff

		200630		1108		MATH		022		011		4		Calculus II		LECT		0		0		The Staff

		200630		1108		MATH		022		011		0		Calculus II		DISC		0		0		The Staff

		200630		1109		MATH		022		012		4		Calculus II		LECT		0		0		The Staff

		200630		1109		MATH		022		012		0		Calculus II		DISC		0		0		The Staff

		200630		1110		MATH		022		013		4		Calculus II		LECT		0		0		The Staff

		200630		1110		MATH		022		013		0		Calculus II		DISC		0		0		The Staff

		200630		1111		MATH		022		014		0		Calculus II		DISC		0		0		The Staff

		200630		1111		MATH		022		014		4		Calculus II		LECT		0		0		The Staff

		200630		1112		MATH		022		015		4		Calculus II		LECT		0		0		The Staff

		200630		1112		MATH		022		015		0		Calculus II		DISC		0		0		The Staff

		200630		1113		MATH		022		016		0		Calculus II		DISC		0		0		The Staff

		200630		1113		MATH		022		016		4		Calculus II		LECT		0		0		The Staff

		200630		1114		MATH		023		001		0		Vector Calculus		DISC		22		25		Oliver Jones

		200630		1114		MATH		023		001		4		Vector Calculus		LECT		22		25		Oliver Jones

		200630		1115		MATH		023		002		0		Vector Calculus		DISC		23		25		Oliver Jones

		200630		1115		MATH		023		002		4		Vector Calculus		LECT		23		25		Oliver Jones

		200630		1116		MATH		024		001		4		Lin Alg & Diff Eqs		LECT		17		25		Michael Sprague

		200630		1116		MATH		024		001		0		Lin Alg & Diff Eqs		DISC		17		25		Michael Sprague

		200630		1117		MATH		024		002		0		Lin Alg & Diff Eqs		DISC		14		25		Michael Sprague

		200630		1117		MATH		024		002		4		Lin Alg & Diff Eqs		LECT		14		25		Michael Sprague

		200630		1118		MATH		030		001		0		Calculus II for BIO		DISC		9		25		Arnold Kim

		200630		1118		MATH		030		001		4		Calculus II for BIO		LECT		9		25		Arnold Kim

		200630		1539		MATH		099		001		2		Lower Div Individual Study		INI		1		1		Arnold Kim

		200630		1561		MATH		099		002		2		Asymptotic Meth Diff Equations		INI		1		1		Arnold Kim

		200630		1429		MATH		221		001		4		Partial-Differential Equat I		LECT		5		8		Boaz Ilan

		200630		1429		MATH		221		001		0		Partial-Differential Equat I		DISC		5		8		Boaz Ilan

		200630		1430		MATH		231		001		0		Numerical Analysis I		DISC		5		8		Mayya Tokman

		200630		1430		MATH		231		001		4		Numerical Analysis I		LECT		5		8		Mayya Tokman

		200630		1455		MATH		291		001		1		Applied Mathematics Seminar		SEM		7		12		Boaz Ilan

		200630		1516		MATH		298		002		2		Directed Group Study		LAB		1		1		Francois Blanchette

		200630		1520		MATH		298		003		2		Directed Group Study		CLAS		1		1		Francois Blanchette

		200630		1528		MATH		298		004		2		Directed Group Study		CLAS		1		1		Francois Blanchette

		200630		1537		MATH		298		005		2		Directed Group Study		LAB		1		1		Francois Blanchette

		200630		1564		MATH		298		006		2		Directed Group Study		LAB		1		1		Francois Blanchette

		200630		1496		MATH		299		001		3		Light propagation in tissues		INI		1		1		Arnold Kim

		200630		1562		MATH		299		002		1		Directed Independent Study		INI		1		1		Mayya Tokman

		200630		1612		MATH		299		003		4		Directed Independent Study		INI		1		1		Michael Sprague





Spring 07

		200710		3172		MATH		005		001		0		Pre-Calculus		EXAM		26		30		Kristen Bianchi

		200710		3172		MATH		005		001		4		Pre-Calculus		LECT		26		30		Kristen Bianchi

		200710		3173		MATH		005		002		0		Pre-Calculus		EXAM		20		30		Kristen Bianchi

		200710		3173		MATH		005		002		4		Pre-Calculus		LECT		20		30		Kristen Bianchi

		200710		3174		MATH		005		003		0		Pre-Calculus		EXAM		0		0		Kristen Bianchi

		200710		3174		MATH		005		003		4		Pre-Calculus		LECT		0		0		Kristen Bianchi

		200710		3175		MATH		005		004		4		Pre-Calculus		LECT		0		0		Kristen Bianchi

		200710		3175		MATH		005		004		0		Pre-Calculus		EXAM		0		0		Kristen Bianchi

		200710		3365		MATH		015		001		2		Intro. Sci. Data Analysis		LECT		30		28		Masa Watanabe

		200710		3365		MATH		015		001		0		Intro. Sci. Data Analysis		LAB		30		28		Masa Watanabe

		200710		3366		MATH		015		002		2		Intro. Sci. Data Analysis		LECT		29		28		Masa Watanabe

		200710		3366		MATH		015		002		0		Intro. Sci. Data Analysis		LAB		29		28		Masa Watanabe

		200710		3123		MATH		021		001		4		Calculus I		LECT		22		20		Yue Lei

		200710		3123		MATH		021		001		0		Calculus I		DISC		22		20		Yue Lei

		200710		3124		MATH		021		002		0		Calculus I		DISC		19		20		Yue Lei

		200710		3124		MATH		021		002		4		Calculus I		LECT		19		20		Yue Lei

		200710		3126		MATH		021		003		4		Calculus I		LECT		0		0		Yue Lei

		200710		3126		MATH		021		003		0		Calculus I		DISC		0		0		Yue Lei

		200710		3127		MATH		021		004		4		Calculus I		LECT		24		20		Yue Lei

		200710		3127		MATH		021		004		0		Calculus I		DISC		24		20		Yue Lei

		200710		3128		MATH		021		005		4		Calculus I		LECT		20		20		Yue Lei

		200710		3128		MATH		021		005		0		Calculus I		DISC		20		20		Yue Lei

		200710		3129		MATH		021		006		0		Calculus I		DISC		0		0		Yue Lei

		200710		3129		MATH		021		006		4		Calculus I		LECT		0		0		Yue Lei

		200710		3130		MATH		021		007		0		Calculus I		DISC		21		20		Yue Lei

		200710		3130		MATH		021		007		4		Calculus I		LECT		21		20		Yue Lei

		200710		3131		MATH		021		008		0		Calculus I		DISC		22		20		Yue Lei

		200710		3131		MATH		021		008		4		Calculus I		LECT		22		20		Yue Lei

		200710		3132		MATH		022		001		4		Calculus II		LECT		20		20		Oliver Jones

		200710		3132		MATH		022		001		0		Calculus II		DISC		20		20		Oliver Jones

		200710		3133		MATH		022		002		4		Calculus II		LECT		19		20		Oliver Jones

		200710		3133		MATH		022		002		0		Calculus II		DISC		19		20		Oliver Jones

		200710		3134		MATH		022		003		0		Calculus II		DISC		20		20		Oliver Jones

		200710		3134		MATH		022		003		4		Calculus II		LECT		20		20		Oliver Jones

		200710		3135		MATH		022		004		0		Calculus II		DISC		22		20		Oliver Jones

		200710		3135		MATH		022		004		4		Calculus II		LECT		22		20		Oliver Jones

		200710		3136		MATH		022		005		4		Calculus II		LECT		21		20		Oliver Jones

		200710		3136		MATH		022		005		0		Calculus II		DISC		21		20		Oliver Jones

		200710		3138		MATH		022		006		4		Calculus II		LECT		22		20		Oliver Jones

		200710		3138		MATH		022		006		0		Calculus II		DISC		22		20		Oliver Jones

		200710		3472		MATH		022		007		4		Calculus II		LECT		13		20		Oliver Jones

		200710		3472		MATH		022		007		0		Calculus II		DISC		13		20		Oliver Jones

		200710		3141		MATH		023		001		0		Vector Calculus		DISC		18		20		Francois Blanchette

		200710		3141		MATH		023		001		4		Vector Calculus		LECT		18		20		Francois Blanchette

		200710		3142		MATH		023		002		4		Vector Calculus		LECT		21		20		Francois Blanchette

		200710		3142		MATH		023		002		0		Vector Calculus		DISC		21		20		Francois Blanchette

		200710		3143		MATH		023		003		4		Vector Calculus		LECT		5		20		Francois Blanchette

		200710		3143		MATH		023		003		0		Vector Calculus		DISC		5		20		Francois Blanchette

		200710		3144		MATH		023		004		0		Vector Calculus		DISC		12		20		Francois Blanchette

		200710		3144		MATH		023		004		4		Vector Calculus		LECT		12		20		Francois Blanchette

		200710		3474		MATH		023		005		4		Vector Calculus		LECT		0		0

		200710		3474		MATH		023		005		0		Vector Calculus		DISC		0		0

		200710		3176		MATH		024		001		0		Lin Alg & Diff Eqs		DISC		19		20		Boaz Ilan

		200710		3176		MATH		024		001		4		Lin Alg & Diff Eqs		LECT		19		20		Boaz Ilan

		200710		3178		MATH		024		002		4		Lin Alg & Diff Eqs		LECT		12		20		Boaz Ilan

		200710		3178		MATH		024		002		0		Lin Alg & Diff Eqs		DISC		12		20		Boaz Ilan

		200710		3179		MATH		024		003		0		Lin Alg & Diff Eqs		DISC		0		0		Boaz Ilan

		200710		3179		MATH		024		003		4		Lin Alg & Diff Eqs		LECT		0		0		Boaz Ilan

		200710		3180		MATH		024		004		4		Lin Alg & Diff Eqs		LECT		0		0		Boaz Ilan

		200710		3180		MATH		024		004		0		Lin Alg & Diff Eqs		DISC		0		0		Boaz Ilan

		200710		3181		MATH		030		001		0		Calculus II for BIO		DISC		20		20		Mayya Tokman

		200710		3181		MATH		030		001		4		Calculus II for BIO		LECT		20		20		Mayya Tokman

		200710		3182		MATH		030		002		0		Calculus II for BIO		DISC		20		20		Mayya Tokman

		200710		3182		MATH		030		002		4		Calculus II for BIO		LECT		20		20		Mayya Tokman

		200710		3184		MATH		030		004		0		Calculus II for BIO		DISC		0		0		Mayya Tokman

		200710		3184		MATH		030		004		4		Calculus II for BIO		LECT		0		0		Mayya Tokman

		200710		3185		MATH		032		001		4		Prob & Stats		LECT		20		20		Oliver Jones

		200710		3185		MATH		032		001		0		Prob & Stats		DISC		20		20		Oliver Jones

		200710		3186		MATH		032		002		4		Prob & Stats		LECT		20		20		Oliver Jones

		200710		3186		MATH		032		002		0		Prob & Stats		DISC		20		20		Oliver Jones

		200710		3187		MATH		032		003		4		Prob & Stats		LECT		18		20		Oliver Jones

		200710		3187		MATH		032		003		0		Prob & Stats		DISC		18		20		Oliver Jones

		200710		3188		MATH		032		004		0		Prob & Stats		DISC		18		20		Oliver Jones

		200710		3188		MATH		032		004		4		Prob & Stats		LECT		18		20		Oliver Jones

		200710		3446		MATH		032		005		0		Prob & Stats		DISC		4		20		Oliver Jones

		200710		3446		MATH		032		005		4		Prob & Stats		LECT		4		20		Oliver Jones

		200710		3447		MATH		032		006		0		Prob & Stats		DISC		12		20		Oliver Jones

		200710		3447		MATH		032		006		4		Prob & Stats		LECT		12		20		Oliver Jones

		200710		3551		MATH		099		001		2		Math Solution of Boundary Valu		INI		1		1		Arnold Kim

		200710		3618		MATH		099		002		2		Linear Algebra-Credit by Exam		INI		1		1		Boaz Ilan

		200710		3437		MATH		223		001		4		Asymptotics & Perturbation Met		LECT		5		6		Arnold Kim

		200710		3437		MATH		223		001		0		Asymptotics & Perturbation Met		DISC		5		6		Arnold Kim

		200710		3374		MATH		232		001		0		Numerical Analysis II		DISC		3		6		Michael Sprague

		200710		3374		MATH		232		001		4		Numerical Analysis II		LECT		3		6		Michael Sprague

		200710		3190		MATH		291		001		1		Applied Mathematics Seminar		SEM		5		8		Francois Blanchette

		200710		3509		MATH		299		001		3		Directed Independent Study		INI		0		1		Michael Sprague

		200710		3544		MATH		299		002		4		Linear Stability in Fluid Part		INI		0		1		Francois Blanchette

		200710		3558		MATH		299		003		2		Partial Differential Equations		INI		1		1		Boaz Ilan

		200710		3559		MATH		299		004		2		Programming Scientific Comput		INI		1		1		Arnold Kim

		200710		3581		MATH		299		005		3		Directed Independent Study		INI		1		1		Mayya Tokman

		200710		3584		MATH		299		006		3		Research in Applied Mathematic		INI		1		1		Raymond Chiao





Summer 07

		200720		5503		MATH		005		001		4		Pre-Calculus		LECT		12		28		Kristen Bianchi

		200720		5588		MATH		015		005		0		Intro. Sci. Data Analysis		LAB		0		30

		200720		5588		MATH		015		005		2		Intro. Sci. Data Analysis		LECT		0		30

		200720		5518		MATH		021		001		4		Calculus I		LECT		15		20		Kristen Bianchi

		200720		5518		MATH		021		001		0		Calculus I		DISC		15		20		Kristen Bianchi

		200720		5519		MATH		021		002		4		Calculus I		LECT		18		22		Kristen Bianchi

		200720		5519		MATH		021		002		0		Calculus I		DISC		18		22		Kristen Bianchi

		200720		5520		MATH		022		001		0		Calculus II		DISC		21		24		Stephen Minter

		200720		5520		MATH		022		001		4		Calculus II		LECT		21		24		Stephen Minter

		200720		5521		MATH		022		002		0		Calculus II		DISC		22		24		Stephen Minter

		200720		5521		MATH		022		002		4		Calculus II		LECT		22		24		Stephen Minter





Fall 07

		200730		1133		MATH		005		001		4		Pre-Calculus		LECT		29		30		Nader Inan

		200730		1134		MATH		005		002		4		Pre-Calculus		LECT		29		30		Nader Inan

		200730		1135		MATH		005		003		4		Pre-Calculus		LECT		30		30		Nader Inan

		200730		1136		MATH		005		004		4		Pre-Calculus		LECT		29		30		Nader Inan

		200730		1642		MATH		005		005		4		Pre-Calculus		LECT		30		30		Bryan James

		200730		1643		MATH		005		006		4		Pre-Calculus		LECT		31		30		Bryan James

		200730		1644		MATH		005		007		4		Pre-Calculus		LECT		29		30		Bryan James

		200730		1645		MATH		005		008		4		Pre-Calculus		LECT		31		30		Kristen Bianchi

		200730		1661		MATH		005		009		4		Pre-Calculus		LECT		29		30		Bryan James

		200730		1664		MATH		005		010		4		Pre-Calculus		LECT		26		30		Kristen Bianchi

		200730		1137		MATH		015		001		0		Intro. Sci. Data Analysis		LECT		30		30		Masa Watanabe

		200730		1137		MATH		015		001		0		Intro. Sci. Data Analysis		LAB		30		30		Masa Watanabe

		200730		1138		MATH		015		002		0		Intro. Sci. Data Analysis		LECT		30		30		Masa Watanabe

		200730		1138		MATH		015		002		0		Intro. Sci. Data Analysis		DISC		30		30		Masa Watanabe

		200730		1139		MATH		015		003		0		Intro. Sci. Data Analysis		LECT		29		30		Masa Watanabe

		200730		1139		MATH		015		003		0		Intro. Sci. Data Analysis		DISC		29		30		Masa Watanabe

		200730		1140		MATH		015		004		0		Intro. Sci. Data Analysis		LECT		29		30		Masa Watanabe

		200730		1140		MATH		015		004		0		Intro. Sci. Data Analysis		DISC		29		30		Masa Watanabe

		200730		1650		MATH		015		005		2		Intro. Sci. Data Analysis		LECT		26		30		Masa Watanabe

		200730		1650		MATH		015		005		0		Intro. Sci. Data Analysis		LAB		26		30		Masa Watanabe

		200730		1479		MATH		018		001		4		Stat Sci Data Analysis		LECT		18		20		Kristen Bianchi

		200730		1479		MATH		018		001		0		Stat Sci Data Analysis		LAB		18		20		Kristen Bianchi

		200730		1480		MATH		018		002		0		Stat Sci Data Analysis		LAB		18		20		Kristen Bianchi

		200730		1480		MATH		018		002		4		Stat Sci Data Analysis		LECT		18		20		Kristen Bianchi

		200730		1482		MATH		018		004		0		Stat Sci Data Analysis		LAB		18		20		Kristen Bianchi

		200730		1482		MATH		018		004		4		Stat Sci Data Analysis		LECT		18		20		Kristen Bianchi

		200730		1141		MATH		021		001		0		Calculus I		DISC		20		20		Michael Sprague

		200730		1141		MATH		021		001		4		Calculus I		LECT		20		20		Michael Sprague

		200730		1142		MATH		021		002		4		Calculus I		LECT		23		20		Michael Sprague

		200730		1142		MATH		021		002		0		Calculus I		DISC		23		20		Michael Sprague

		200730		1143		MATH		021		003		0		Calculus I		DISC		19		20		Michael Sprague

		200730		1143		MATH		021		003		4		Calculus I		LECT		19		20		Michael Sprague

		200730		1145		MATH		021		005		4		Calculus I		LECT		17		20		Yue Lei

		200730		1145		MATH		021		005		0		Calculus I		DISC		17		20		Yue Lei

		200730		1146		MATH		021		006		0		Calculus I		DISC		5		20		Yue Lei

		200730		1146		MATH		021		006		4		Calculus I		LECT		5		20		Yue Lei

		200730		1147		MATH		021		007		4		Calculus I		LECT		15		20		Yue Lei

		200730		1147		MATH		021		007		0		Calculus I		DISC		15		20		Yue Lei

		200730		1149		MATH		021		009		4		Calculus I		LECT		15		20		Yue Lei

		200730		1149		MATH		021		009		0		Calculus I		DISC		15		20		Yue Lei

		200730		1150		MATH		021		010		4		Calculus I		LECT		20		20		Yue Lei

		200730		1150		MATH		021		010		0		Calculus I		DISC		20		20		Yue Lei

		200730		1151		MATH		021		011		4		Calculus I		LECT		17		20		Yue Lei

		200730		1151		MATH		021		011		0		Calculus I		DISC		17		20		Yue Lei

		200730		1153		MATH		022		001		4		Calculus II		LECT		18		20		Devin Greene

		200730		1153		MATH		022		001		0		Calculus II		DISC		18		20		Devin Greene

		200730		1154		MATH		022		002		4		Calculus II		LECT		20		20		Devin Greene

		200730		1154		MATH		022		002		0		Calculus II		DISC		20		20		Devin Greene

		200730		1155		MATH		022		003		4		Calculus II		LECT		23		20		Devin Greene

		200730		1155		MATH		022		003		0		Calculus II		DISC		23		20		Devin Greene

		200730		1156		MATH		022		004		4		Calculus II		LECT		21		20		Devin Greene

		200730		1156		MATH		022		004		0		Calculus II		DISC		21		20		Devin Greene

		200730		1157		MATH		022		005		4		Calculus II		LECT		19		20		Devin Greene

		200730		1157		MATH		022		005		0		Calculus II		DISC		19		20		Devin Greene

		200730		1158		MATH		022		006		4		Calculus II		LECT		20		20		Devin Greene

		200730		1158		MATH		022		006		0		Calculus II		DISC		20		20		Devin Greene

		200730		1161		MATH		023		001		0		Vector Calculus		DISC		15		20		Yue Lei

		200730		1161		MATH		023		001		4		Vector Calculus		LECT		15		20		Yue Lei

		200730		1162		MATH		023		002		0		Vector Calculus		DISC		16		20		Yue Lei

		200730		1162		MATH		023		002		4		Vector Calculus		LECT		16		20		Yue Lei

		200730		1163		MATH		023		003		0		Vector Calculus		DISC		6		20		Yue Lei

		200730		1163		MATH		023		003		4		Vector Calculus		LECT		6		20		Yue Lei

		200730		1164		MATH		023		004		0		Vector Calculus		DISC		19		20		Yue Lei

		200730		1164		MATH		023		004		4		Vector Calculus		LECT		19		20		Yue Lei

		200730		1165		MATH		024		001		4		Lin Alg & Diff Eqs		LECT		10		20		Francois Blanchette

		200730		1165		MATH		024		001		0		Lin Alg & Diff Eqs		DISC		10		20		Francois Blanchette

		200730		1166		MATH		024		002		0		Lin Alg & Diff Eqs		DISC		12		20		Francois Blanchette

		200730		1166		MATH		024		002		4		Lin Alg & Diff Eqs		LECT		12		20		Francois Blanchette

		200730		1167		MATH		024		003		0		Lin Alg & Diff Eqs		DISC		13		20		Francois Blanchette

		200730		1167		MATH		024		003		4		Lin Alg & Diff Eqs		LECT		13		20		Francois Blanchette

		200730		1168		MATH		024		004		0		Lin Alg & Diff Eqs		DISC		14		20		Francois Blanchette

		200730		1168		MATH		024		004		4		Lin Alg & Diff Eqs		LECT		14		20		Francois Blanchette

		200730		1171		MATH		030		003		0		Calculus II for BIO		DISC		12		20		Alexander Yatskar

		200730		1171		MATH		030		003		4		Calculus II for BIO		LECT		12		20		Alexander Yatskar

		200730		1176		MATH		030		008		4		Calculus II for BIO		LECT		15		20		Alexander Yatskar

		200730		1176		MATH		030		008		0		Calculus II for BIO		DISC		15		20		Alexander Yatskar

		200730		1177		MATH		032		001		4		Prob & Stats		LECT		19		20		Devin Greene

		200730		1177		MATH		032		001		0		Prob & Stats		DISC		19		20		Devin Greene

		200730		1178		MATH		032		002		0		Prob & Stats		DISC		18		20		Devin Greene

		200730		1178		MATH		032		002		4		Prob & Stats		LECT		18		20		Devin Greene

		200730		1179		MATH		032		003		0		Prob & Stats		DISC		19		20		Devin Greene

		200730		1179		MATH		032		003		4		Prob & Stats		LECT		19		20		Devin Greene

		200730		1180		MATH		032		004		0		Prob & Stats		DISC		19		20		Devin Greene

		200730		1180		MATH		032		004		4		Prob & Stats		LECT		19		20		Devin Greene

		200730		1409		MATH		121		001		0		Partial Differential Equations		DISC		15		18		Arnold Kim

		200730		1409		MATH		121		001		4		Partial Differential Equations		LECT		15		18		Arnold Kim

		200730		1410		MATH		131		001		0		Numerical Analysis I		DISC		27		30		Michael Sprague

		200730		1410		MATH		131		001		4		Numerical Analysis I		LECT		27		30		Michael Sprague

		200730		1410		MATH		131		001		0		Numerical Analysis I		DISC		27		30		Michael Sprague

		200730		1558		MATH		201		001		1		Teaching and Learning		SEM		7		20		Laura Martin

		200730		1436		MATH		221		001		0		Partial-Differential Equat I		LECT		7		8		Boaz Ilan

		200730		1436		MATH		221		001		4		Partial-Differential Equat I		DISC		7		8		Boaz Ilan

		200730		1438		MATH		291		001		1		Applied Mathematics Seminar		SEM		10		12		Mayya Tokman

		200730		1796		MATH		295		001		1		Graduate Research		LAB		1		2		Mayya Tokman

		200730		1557		MATH		298		001		1		Directed Group Study		LECT		5		6		Francois Blanchette

		200730		1750		MATH		299		002		1		Simulation Of Drop Coalescence		INI		1		1		Francois Blanchette

		200730		1788		MATH		299		003		1		Directed Independent Study		LAB		1		1		Raymond Chiao

		200730		1815		MATH		299		004		1		Light Propagation in Tissues		INI		1		3		Arnold Kim

		200730		1840		MATH		299		005		1		Numerical Methods 1		INI		1		3		Michael Sprague

		200730		1560		MATH		399		001		1		University Teaching		SEM		7		25		Arnold Kim





Spring 08

		200810		3085		MATH		005		001				Pre-Calculus		LECT		29		30		Kristen Bianchi

		200810		3088		MATH		005		004				Pre-Calculus		LECT		28		30		Kristen Bianchi

		200810		3090		MATH		005		006				Pre-Calculus		LECT		30		30		Bryan James

		200810		3091		MATH		005		007				Pre-Calculus		LECT		27		30		Daniel DaSilveira

		200810		3092		MATH		005		008				Pre-Calculus		LECT		15		30		Bryan James

		200810		3095		MATH		015		001				Intro. Sci. Data Analysis		LECT		15		30		Masa Watanabe

		200810		3095		MATH		015		001				Intro. Sci. Data Analysis		STDO		15		30		Masa Watanabe

		200810		3097		MATH		015		003				Intro. Sci. Data Analysis		LECT		20		30		Masa Watanabe

		200810		3097		MATH		015		003				Intro. Sci. Data Analysis		STDO		20		30		Masa Watanabe

		200810		3100		MATH		015		006				Intro. Sci. Data Analysis		LECT		18		30		Masa Watanabe

		200810		3100		MATH		015		006				Intro. Sci. Data Analysis		STDO		18		30		Masa Watanabe

		200810		3101		MATH		018		001				Stat Sci Data Analysis		LECT		12		20		Kristen Bianchi

		200810		3101		MATH		018		001				Stat Sci Data Analysis		DISC		12		20		Kristen Bianchi

		200810		3103		MATH		018		003				Stat Sci Data Analysis		LECT		19		20		Kristen Bianchi

		200810		3103		MATH		018		003				Stat Sci Data Analysis		DISC		19		20		Kristen Bianchi

		200810		3105		MATH		021		001				Calculus I		LECT		21		20		Yue Lei

		200810		3105		MATH		021		001				Calculus I		DISC		21		20		Yue Lei

		200810		3106		MATH		021		002				Calculus I		LECT		20		20		Yue Lei

		200810		3106		MATH		021		002				Calculus I		DISC		20		20		Yue Lei

		200810		3107		MATH		021		003				Calculus I		DISC		20		20		Yue Lei

		200810		3107		MATH		021		003				Calculus I		LECT		20		20		Yue Lei

		200810		3108		MATH		021		004				Calculus I		DISC		18		20		Yue Lei

		200810		3108		MATH		021		004				Calculus I		LECT		18		20		Yue Lei

		200810		3109		MATH		021		005				Calculus I		LECT		22		20		Yue Lei

		200810		3109		MATH		021		005				Calculus I		DISC		22		20		Yue Lei

		200810		3110		MATH		021		006				Calculus I		LECT		21		20		Yue Lei

		200810		3110		MATH		021		006				Calculus I		DISC		21		20		Yue Lei

		200810		3111		MATH		021		007				Calculus I		LECT		17		20		Yue Lei

		200810		3111		MATH		021		007				Calculus I		DISC		17		20		Yue Lei

		200810		3112		MATH		021		008				Calculus I		LECT		20		20		Yue Lei

		200810		3112		MATH		021		008				Calculus I		DISC		20		20		Yue Lei

		200810		3113		MATH		021		009				Calculus I		DISC		20		20		Alexander Yatskar

		200810		3113		MATH		021		009				Calculus I		LECT		20		20		Alexander Yatskar

		200810		3114		MATH		021		010				Calculus I		LECT		17		20		Alexander Yatskar

		200810		3114		MATH		021		010				Calculus I		DISC		17		20		Alexander Yatskar

		200810		3116		MATH		021		012				Calculus I		DISC		17		20		Alexander Yatskar

		200810		3116		MATH		021		012				Calculus I		LECT		17		20		Alexander Yatskar

		200810		3117		MATH		022		001				Calculus II		DISC		20		20		Devin Greene

		200810		3117		MATH		022		001				Calculus II		LECT		20		20		Devin Greene

		200810		3118		MATH		022		002				Calculus II		DISC		18		20		Devin Greene

		200810		3118		MATH		022		002				Calculus II		LECT		18		20		Devin Greene

		200810		3119		MATH		022		003				Calculus II		LECT		18		20		Devin Greene

		200810		3119		MATH		022		003				Calculus II		DISC		18		20		Devin Greene

		200810		3120		MATH		022		004				Calculus II		DISC		19		19		Devin Greene

		200810		3120		MATH		022		004				Calculus II		LECT		19		19		Devin Greene

		200810		3121		MATH		022		005				Calculus II		DISC		18		20		Devin Greene

		200810		3121		MATH		022		005				Calculus II		LECT		18		20		Devin Greene

		200810		3122		MATH		022		006				Calculus II		DISC		13		20		Devin Greene

		200810		3122		MATH		022		006				Calculus II		LECT		13		20		Devin Greene

		200810		3123		MATH		022		007				Calculus II		DISC		17		20		Devin Greene

		200810		3123		MATH		022		007				Calculus II		LECT		17		20		Devin Greene

		200810		3124		MATH		022		008				Calculus II		LECT		13		20		Devin Greene

		200810		3124		MATH		022		008				Calculus II		DISC		13		20		Devin Greene

		200810		3125		MATH		023		001				Vector Calculus		LECT		18		20		Yue Lei

		200810		3125		MATH		023		001				Vector Calculus		DISC		18		20		Yue Lei

		200810		3126		MATH		023		002				Vector Calculus		LECT		18		20		Yue Lei

		200810		3126		MATH		023		002				Vector Calculus		DISC		18		20		Yue Lei

		200810		3128		MATH		023		004				Vector Calculus		DISC		20		20		Yue Lei

		200810		3128		MATH		023		004				Vector Calculus		LECT		20		20		Yue Lei

		200810		3129		MATH		024		001				Lin Alg & Diff Eqs		DISC		19		20		Arnold Kim

		200810		3129		MATH		024		001				Lin Alg & Diff Eqs		LECT		19		20		Arnold Kim

		200810		3130		MATH		024		002				Lin Alg & Diff Eqs		LECT		19		20		Arnold Kim

		200810		3130		MATH		024		002				Lin Alg & Diff Eqs		DISC		19		20		Arnold Kim

		200810		3131		MATH		024		003				Lin Alg & Diff Eqs		LECT		20		20		Arnold Kim

		200810		3131		MATH		024		003				Lin Alg & Diff Eqs		DISC		20		20		Arnold Kim

		200810		3132		MATH		024		004				Lin Alg & Diff Eqs		DISC		20		20		Arnold Kim

		200810		3132		MATH		024		004				Lin Alg & Diff Eqs		LECT		20		20		Arnold Kim

		200810		3137		MATH		030		001				Calculus II for BIO		DISC		6		20		Alexander Yatskar

		200810		3137		MATH		030		001				Calculus II for BIO		LECT		6		20		Alexander Yatskar

		200810		3138		MATH		030		002				Calculus II for BIO		LECT		4		20		Alexander Yatskar

		200810		3138		MATH		030		002				Calculus II for BIO		DISC		4		20		Alexander Yatskar

		200810		3139		MATH		030		003				Calculus II for BIO		DISC		7		20		Alexander Yatskar

		200810		3139		MATH		030		003				Calculus II for BIO		LECT		7		20		Alexander Yatskar

		200810		3140		MATH		030		004				Calculus II for BIO		DISC		13		20		Alexander Yatskar

		200810		3140		MATH		030		004				Calculus II for BIO		LECT		13		20		Alexander Yatskar

		200810		3133		MATH		032		001				Prob & Stats		LECT		19		20		Devin Greene

		200810		3133		MATH		032		001				Prob & Stats		DISC		19		20		Devin Greene

		200810		3134		MATH		032		002				Prob & Stats		DISC		22		20		Devin Greene

		200810		3134		MATH		032		002				Prob & Stats		LECT		22		20		Devin Greene

		200810		3135		MATH		032		003				Prob & Stats		LECT		20		20		Devin Greene

		200810		3135		MATH		032		003				Prob & Stats		DISC		20		20		Devin Greene

		200810		3136		MATH		032		004				Prob & Stats		LECT		19		20		Devin Greene

		200810		3136		MATH		032		004				Prob & Stats		DISC		19		20		Devin Greene

		200810		3141		MATH		122		001				Complex Variables		LECT		18		20		Francois Blanchette

		200810		3142		MATH		132		001				Numerical Analysis II		DISC		9		30		Mayya Tokman

		200810		3142		MATH		132		001				Numerical Analysis II		LECT		9		30		Mayya Tokman

		200810		3522		MATH		171		001		0		Mathematical Logic		DISC		1		25		Rolf Johansson

		200810		3522		MATH		171		001		4		Mathematical Logic		LECT		1		25		Rolf Johansson

		200810		3687		MATH		199		001		1		Chaotic Dynamizal Systems		INI		2		2		Kevin Mitchell

		200810		3693		MATH		199		002		1		Set Theory		INI		1		1		Rolf Johansson

		200810		3143		MATH		222		001				Partial-Differential Equat II		DISC		7		8		Boaz Ilan

		200810		3143		MATH		222		001				Partial-Differential Equat II		LECT		7		8		Boaz Ilan

		200810		3144		MATH		231		001				Numerical Analysis I		LECT		5		10		Mayya Tokman

		200810		3144		MATH		231		001				Numerical Analysis I		DISC		5		10		Mayya Tokman

		200810		3145		MATH		291		001				Applied Mathematics Seminar		SEM		8		12		Mayya Tokman

		200810		3563		MATH		299		001		1		Finite Element & Analysis		INI		1		1		Michael Sprague

		200810		3639		MATH		299		002		1		Num Solution Radiative Transpo		INI		1		1		Arnold Kim

		200810		3650		MATH		299		003		1		Direct/Inverse Scattering obst		INI		1		1		Arnold Kim

		200810		3670		MATH		299		004		1		Research in Applied Mathematic		INI		1		1		Raymond Chiao

		200810		3692		MATH		299		005		1		Directed Independent Study		INI		1		1		Mayya Tokman





Summer 08

		200820		5023		MATH		015		001		0		Intro. Sci. Data Analysis		STDO		16		30		Julie Phillips

		200820		5023		MATH		015		001		2		Intro. Sci. Data Analysis		LECT		16		30		Julie Phillips

		200820		5024		MATH		015		002		0		Intro. Sci. Data Analysis		STDO		8		30		Julie Phillips

		200820		5024		MATH		015		002		2		Intro. Sci. Data Analysis		LECT		8		30		Julie Phillips

		200820		5025		MATH		021		001		4		Calculus I		LECT		15		20		Kristen Bianchi

		200820		5025		MATH		021		001		0		Calculus I		DISC		15		20		Kristen Bianchi

		200820		5026		MATH		021		002		0		Calculus I		DISC		14		20		Kristen Bianchi

		200820		5026		MATH		021		002		4		Calculus I		LECT		14		20		Kristen Bianchi

		200820		5027		MATH		021		003		0		Calculus I		DISC		12		20		Kristen Bianchi

		200820		5027		MATH		021		003		4		Calculus I		LECT		12		20		Kristen Bianchi

		200820		5028		MATH		022		001		0		Calculus II		DISC		11		20		Alexander Yatskar

		200820		5028		MATH		022		001		4		Calculus II		LECT		11		20		Alexander Yatskar

		200820		5029		MATH		022		002		4		Calculus II		LECT		19		20		Alexander Yatskar

		200820		5029		MATH		022		002		0		Calculus II		DISC		19		20		Alexander Yatskar

		200820		5030		MATH		022		003		4		Calculus II		LECT		7		20		Alexander Yatskar

		200820		5030		MATH		022		003		0		Calculus II		DISC		7		20		Alexander Yatskar

		200820		5031		MATH		032		001		0		Prob & Stats		DISC		12		20		Kristen Bianchi

		200820		5031		MATH		032		001		4		Prob & Stats		LECT		12		20		Kristen Bianchi

		200820		5032		MATH		032		002		4		Prob & Stats		LECT		15		20		Kristen Bianchi

		200820		5032		MATH		032		002		0		Prob & Stats		DISC		15		20		Kristen Bianchi

		200820		5033		MATH		032		003		4		Prob & Stats		LECT		4		20		Kristen Bianchi

		200820		5033		MATH		032		003		0		Prob & Stats		DISC		4		20		Kristen Bianchi

		200820		5087		MATH		099		001		1		Vector Calculus		INI		1		1		Francois Blanchette





Fall 08

		200830		1294		MATH		005		001		4		Pre-Calculus		LECT		26		30		Elizabeth Schleif

		200830		1295		MATH		005		002		4		Pre-Calculus		LECT		31		30		Elizabeth Schleif

		200830		1296		MATH		005		003		4		Pre-Calculus		LECT		28		30		Elizabeth Schleif

		200830		1297		MATH		005		004		4		Pre-Calculus		LECT		30		30		Elizabeth Schleif

		200830		1298		MATH		005		005		4		Pre-Calculus		LECT		28		30		Bryan James

		200830		1299		MATH		005		006		4		Pre-Calculus		LECT		30		30		Bryan James

		200830		1300		MATH		005		007		4		Pre-Calculus		LECT		27		30		Kristina Crona

		200830		1301		MATH		005		008		4		Pre-Calculus		LECT		26		30		Kristina Crona

		200830		1302		MATH		005		009		4		Pre-Calculus		LECT		29		30		Daniel DaSilveira

		200830		1303		MATH		005		010		4		Pre-Calculus		LECT		29		30		Daniel DaSilveira

		200830		1753		MATH		005		012		4		Pre-Calculus		LECT		28		30		Kristen Bianchi

		200830		1754		MATH		005		013		4		Pre-Calculus		LECT		27		30		Kristen Bianchi

		200830		1304		MATH		015		001		0		Intro. Sci. Data Analysis		STDO		16		30		Derrick Kiley

		200830		1304		MATH		015		001		2		Intro. Sci. Data Analysis		LECT		16		30		Derrick Kiley

		200830		1307		MATH		015		004		2		Intro. Sci. Data Analysis		LECT		23		30		Derrick Kiley

		200830		1307		MATH		015		004		0		Intro. Sci. Data Analysis		STDO		23		30		Derrick Kiley

		200830		1308		MATH		015		005		2		Intro. Sci. Data Analysis		LECT		18		30		Derrick Kiley

		200830		1308		MATH		015		005		0		Intro. Sci. Data Analysis		STDO		18		30		Derrick Kiley

		200830		1311		MATH		018		002		4		Stat Sci Data Analysis		LECT		17		20		Kristen Bianchi

		200830		1311		MATH		018		002		0		Stat Sci Data Analysis		DISC		17		20		Kristen Bianchi

		200830		1312		MATH		018		003		0		Stat Sci Data Analysis		DISC		14		20		Kristen Bianchi

		200830		1312		MATH		018		003		4		Stat Sci Data Analysis		LECT		14		20		Kristen Bianchi

		200830		1313		MATH		018		004		0		Stat Sci Data Analysis		DISC		13		20		Kristen Bianchi

		200830		1313		MATH		018		004		4		Stat Sci Data Analysis		LECT		13		20		Kristen Bianchi

		200830		1314		MATH		021		001		0		Calculus I		DISC		18		20		Yue Lei

		200830		1314		MATH		021		001		4		Calculus I		LECT		18		20		Yue Lei

		200830		1315		MATH		021		002		0		Calculus I		DISC		17		20		Yue Lei

		200830		1315		MATH		021		002		4		Calculus I		LECT		17		20		Yue Lei

		200830		1316		MATH		021		003		0		Calculus I		DISC		18		20		Yue Lei

		200830		1316		MATH		021		003		4		Calculus I		LECT		18		20		Yue Lei

		200830		1317		MATH		021		004		0		Calculus I		DISC		20		20		Yue Lei

		200830		1317		MATH		021		004		4		Calculus I		LECT		20		20		Yue Lei

		200830		1318		MATH		021		005		0		Calculus I		DISC		18		20		Devin Greene

		200830		1318		MATH		021		005		4		Calculus I		LECT		18		20		Devin Greene

		200830		1319		MATH		021		006		4		Calculus I		LECT		18		20		Devin Greene

		200830		1319		MATH		021		006		0		Calculus I		DISC		18		20		Devin Greene

		200830		1320		MATH		021		007		4		Calculus I		LECT		19		20		Devin Greene

		200830		1320		MATH		021		007		0		Calculus I		DISC		19		20		Devin Greene

		200830		1321		MATH		021		008		4		Calculus I		LECT		18		20		Devin Greene

		200830		1321		MATH		021		008		0		Calculus I		DISC		18		20		Devin Greene

		200830		1322		MATH		021		009		0		Calculus I		DISC		16		20		Yue Lei

		200830		1322		MATH		021		009		4		Calculus I		LECT		16		20		Yue Lei

		200830		1323		MATH		021		010		0		Calculus I		DISC		20		20		Yue Lei

		200830		1323		MATH		021		010		4		Calculus I		LECT		20		20		Yue Lei

		200830		1324		MATH		021		011		0		Calculus I		DISC		19		20		Yue Lei

		200830		1324		MATH		021		011		4		Calculus I		LECT		19		20		Yue Lei

		200830		1325		MATH		021		012		0		Calculus I		DISC		19		20		Yue Lei

		200830		1325		MATH		021		012		4		Calculus I		LECT		19		20		Yue Lei

		200830		1326		MATH		021		013		0		Calculus I		DISC		20		20		Devin Greene

		200830		1326		MATH		021		013		4		Calculus I		LECT		20		20		Devin Greene

		200830		1327		MATH		021		014		4		Calculus I		LECT		22		20		Devin Greene

		200830		1327		MATH		021		014		0		Calculus I		DISC		22		20		Devin Greene

		200830		1328		MATH		021		015		0		Calculus I		DISC		18		20		Devin Greene

		200830		1328		MATH		021		015		4		Calculus I		LECT		18		20		Devin Greene

		200830		1329		MATH		021		016		4		Calculus I		LECT		18		20		Devin Greene

		200830		1329		MATH		021		016		0		Calculus I		DISC		18		20		Devin Greene

		200830		1330		MATH		022		001		0		Calculus II		DISC		20		20		Alexander Yatskar

		200830		1330		MATH		022		001		4		Calculus II		LECT		20		20		Alexander Yatskar

		200830		1331		MATH		022		002		4		Calculus II		LECT		19		20		Alexander Yatskar

		200830		1331		MATH		022		002		0		Calculus II		DISC		19		20		Alexander Yatskar

		200830		1332		MATH		022		003		4		Calculus II		LECT		19		20		Alexander Yatskar

		200830		1332		MATH		022		003		0		Calculus II		DISC		19		20		Alexander Yatskar

		200830		1333		MATH		022		004		0		Calculus II		DISC		20		20		Alexander Yatskar

		200830		1333		MATH		022		004		4		Calculus II		LECT		20		20		Alexander Yatskar

		200830		1334		MATH		022		005		4		Calculus II		LECT		19		20		Alexander Yatskar

		200830		1334		MATH		022		005		0		Calculus II		DISC		19		20		Alexander Yatskar

		200830		1335		MATH		022		006		4		Calculus II		LECT		20		20		Alexander Yatskar

		200830		1335		MATH		022		006		0		Calculus II		DISC		20		20		Alexander Yatskar

		200830		1336		MATH		022		007		4		Calculus II		LECT		17		20		Alexander Yatskar

		200830		1336		MATH		022		007		0		Calculus II		DISC		17		20		Alexander Yatskar

		200830		1337		MATH		022		008		4		Calculus II		LECT		20		20		Alexander Yatskar

		200830		1337		MATH		022		008		0		Calculus II		DISC		20		20		Alexander Yatskar

		200830		1338		MATH		023		001		4		Vector Calculus		LECT		19		20		Devin Greene

		200830		1338		MATH		023		001		0		Vector Calculus		DISC		19		20		Devin Greene

		200830		1339		MATH		023		002		0		Vector Calculus		DISC		20		20		Devin Greene

		200830		1339		MATH		023		002		4		Vector Calculus		LECT		20		20		Devin Greene

		200830		1340		MATH		023		003		0		Vector Calculus		DISC		20		20		Devin Greene

		200830		1340		MATH		023		003		4		Vector Calculus		LECT		20		20		Devin Greene

		200830		1341		MATH		023		004		0		Vector Calculus		DISC		19		20		Devin Greene

		200830		1341		MATH		023		004		4		Vector Calculus		LECT		19		20		Devin Greene

		200830		1342		MATH		024		001		0		Lin Alg & Diff Eqs		DISC		18		20		Stephen Minter

		200830		1342		MATH		024		001		4		Lin Alg & Diff Eqs		LECT		18		20		Stephen Minter

		200830		1343		MATH		024		002		0		Lin Alg & Diff Eqs		DISC		19		20		Stephen Minter

		200830		1343		MATH		024		002		4		Lin Alg & Diff Eqs		LECT		19		20		Stephen Minter

		200830		1344		MATH		024		003		0		Lin Alg & Diff Eqs		DISC		20		20		Stephen Minter

		200830		1344		MATH		024		003		4		Lin Alg & Diff Eqs		LECT		20		20		Stephen Minter

		200830		1346		MATH		024		004		4		Lin Alg & Diff Eqs		LECT		14		20		Stephen Minter

		200830		1346		MATH		024		004		0		Lin Alg & Diff Eqs		DISC		14		20		Stephen Minter

		200830		1345		MATH		030		001		0		Calculus II for BIO		DISC		18		20		Alexander Yatskar

		200830		1345		MATH		030		001		4		Calculus II for BIO		LECT		18		20		Alexander Yatskar

		200830		1348		MATH		030		003		4		Calculus II for BIO		LECT		17		20		Alexander Yatskar

		200830		1348		MATH		030		003		0		Calculus II for BIO		DISC		17		20		Alexander Yatskar

		200830		1350		MATH		032		001		0		Prob & Stats		DISC		18		15		Yue Lei

		200830		1350		MATH		032		001		3		Prob & Stats		LECT		18		15		Yue Lei

		200830		1351		MATH		032		002		3		Prob & Stats		LECT		18		15		Yue Lei

		200830		1351		MATH		032		002		0		Prob & Stats		DISC		18		15		Yue Lei

		200830		1352		MATH		032		003		0		Prob & Stats		DISC		20		15		Yue Lei

		200830		1352		MATH		032		003		3		Prob & Stats		LECT		20		15		Yue Lei

		200830		1353		MATH		032		004		0		Prob & Stats		DISC		13		15		Yue Lei

		200830		1353		MATH		032		004		3		Prob & Stats		LECT		13		15		Yue Lei

		200830		1354		MATH		121		001		4		Partial Differential Equations		LECT		21		24		Harish Bhat

		200830		1354		MATH		121		001		0		Partial Differential Equations		DISC		21		24		Harish Bhat

		200830		1355		MATH		131		001		4		Numerical Analysis I		LECT		23		22		Francois Blanchette

		200830		1355		MATH		131		001		0		Numerical Analysis I		DISC		23		22		Francois Blanchette

		200830		1645		MATH		131		002		4		Numerical Analysis I		LECT		25		21		Francois Blanchette

		200830		1645		MATH		131		002		0		Numerical Analysis I		DISC		25		21		Francois Blanchette

		200830		1356		MATH		141		001		4		Linear Analysis I		LECT		15		24		Mayya Tokman

		200830		1356		MATH		141		001		0		Linear Analysis I		DISC		15		24		Mayya Tokman

		200830		1357		MATH		201		001		1		Teaching and Learning		LECT		5		20		Laura Martin

		200830		1358		MATH		221		001		0		Partial-Differential Equat I		DISC		5		10		Boaz Ilan

		200830		1358		MATH		221		001		4		Partial-Differential Equat I		LECT		5		10		Boaz Ilan

		200830		1359		MATH		232		001		4		Numerical Analysis II		LECT		8		10		Michael Sprague

		200830		1360		MATH		291		001		1		Applied Mathematics Seminar		SEM		8		40		Arnold Kim

		200830		1676		MATH		295		001		1		Graduate Research		INI		1		1		Michael Sprague

		200830		1781		MATH		295		002		1		Graduate Research		INI		1		1		Arnold Kim

		200830		1811		MATH		295		003		1		Graduate Research		INI		1		1		Kevin Mitchell

		200830		1894		MATH		295		004		1		Graduate Research		INI		1		1		Mayya Tokman

		200830		1361		MATH		298		001		1		Directed Group Study		LAB		5		10		Francois Blanchette

		200830		1806		MATH		298		002		1		Research in Applied Math		LAB		1		1		Raymond Chiao

		200830		1667		MATH		299		001		1		Numerical Solution of the Radi		INI		1		1		Arnold Kim

		200830		1362		MATH		399		001		1		University Teaching		INI		5		12		Michael Sprague





Spring 09

		200910		3108		MATH		005		001		0		Pre-Calculus		EXAM		30		30		Kristen Bianchi

		200910		3108		MATH		005		001		4		Pre-Calculus		LECT		30		30		Kristen Bianchi

		200910		3109		MATH		005		002		4		Pre-Calculus		LECT		29		30		Kristina Crona

		200910		3109		MATH		005		002		0		Pre-Calculus		EXAM		29		30		Kristina Crona

		200910		3110		MATH		005		003		0		Pre-Calculus		EXAM		30		30		Kristina Crona

		200910		3110		MATH		005		003		4		Pre-Calculus		LECT		30		30		Kristina Crona

		200910		3111		MATH		005		004		0		Pre-Calculus		EXAM		30		30		Kristen Bianchi

		200910		3111		MATH		005		004		4		Pre-Calculus		LECT		30		30		Kristen Bianchi

		200910		3112		MATH		005		005		4		Pre-Calculus		LECT		28		30		Daniel DaSilveira

		200910		3112		MATH		005		005		0		Pre-Calculus		EXAM		28		30		Daniel DaSilveira

		200910		3115		MATH		005		008		4		Pre-Calculus		LECT		30		30		Daniel DaSilveira

		200910		3115		MATH		005		008		0		Pre-Calculus		EXAM		30		30		Daniel DaSilveira

		200910		3120		MATH		015		001		0		Intro. Sci. Data Analysis		STDO		11		26		Derrick Kiley

		200910		3120		MATH		015		001		2		Intro. Sci. Data Analysis		LECT		11		26		Derrick Kiley

		200910		3122		MATH		015		003		2		Intro. Sci. Data Analysis		LECT		14		26		Derrick Kiley

		200910		3122		MATH		015		003		0		Intro. Sci. Data Analysis		STDO		14		26		Derrick Kiley

		200910		3124		MATH		015		005		0		Intro. Sci. Data Analysis		STDO		14		26		Derrick Kiley

		200910		3124		MATH		015		005		2		Intro. Sci. Data Analysis		LECT		14		26		Derrick Kiley

		200910		3127		MATH		018		002		4		Stat Sci Data Analysis		LECT		19		20		Kristen Bianchi

		200910		3127		MATH		018		002		0		Stat Sci Data Analysis		DISC		19		20		Kristen Bianchi

		200910		3128		MATH		018		003		0		Stat Sci Data Analysis		DISC		18		20		Kristen Bianchi

		200910		3128		MATH		018		003		4		Stat Sci Data Analysis		LECT		18		20		Kristen Bianchi

		200910		3130		MATH		021		001		0		Calculus I		DISC		17		20		Yue Lei

		200910		3130		MATH		021		001		4		Calculus I		LECT		17		20		Yue Lei

		200910		3131		MATH		021		002		0		Calculus I		DISC		19		20		Yue Lei

		200910		3131		MATH		021		002		4		Calculus I		LECT		19		20		Yue Lei

		200910		3132		MATH		021		003		4		Calculus I		LECT		18		20		Yue Lei

		200910		3132		MATH		021		003		0		Calculus I		DISC		18		20		Yue Lei

		200910		3133		MATH		021		004		0		Calculus I		DISC		19		20		Yue Lei

		200910		3133		MATH		021		004		4		Calculus I		LECT		19		20		Yue Lei

		200910		3134		MATH		021		005		0		Calculus I		DISC		17		20		Kristina Crona

		200910		3134		MATH		021		005		4		Calculus I		LECT		17		20		Kristina Crona

		200910		3135		MATH		021		006		4		Calculus I		LECT		19		20		Kristina Crona

		200910		3135		MATH		021		006		0		Calculus I		DISC		19		20		Kristina Crona

		200910		3136		MATH		021		007		4		Calculus I		LECT		6		20		Kristina Crona

		200910		3136		MATH		021		007		0		Calculus I		DISC		6		20		Kristina Crona

		200910		3137		MATH		021		008		0		Calculus I		DISC		17		20		Kristina Crona

		200910		3137		MATH		021		008		4		Calculus I		LECT		17		20		Kristina Crona

		200910		3138		MATH		021		009		0		Calculus I		DISC		20		20		Michael Sprague

		200910		3138		MATH		021		009		4		Calculus I		LECT		20		20		Michael Sprague

		200910		3139		MATH		021		010		4		Calculus I		LECT		16		20		Michael Sprague

		200910		3139		MATH		021		010		0		Calculus I		DISC		16		20		Michael Sprague

		200910		3140		MATH		021		011		4		Calculus I		LECT		20		20		Michael Sprague

		200910		3140		MATH		021		011		0		Calculus I		DISC		20		20		Michael Sprague

		200910		3141		MATH		021		012		0		Calculus I		DISC		19		20		Michael Sprague

		200910		3141		MATH		021		012		4		Calculus I		LECT		19		20		Michael Sprague

		200910		3142		MATH		021		013		4		Calculus I		LECT		7		20		Yue Lei

		200910		3142		MATH		021		013		0		Calculus I		DISC		7		20		Yue Lei

		200910		3143		MATH		021		014		0		Calculus I		DISC		15		20		Yue Lei

		200910		3143		MATH		021		014		4		Calculus I		LECT		15		20		Yue Lei

		200910		3144		MATH		021		015		0		Calculus I		DISC		20		20		Yue Lei

		200910		3144		MATH		021		015		4		Calculus I		LECT		20		20		Yue Lei

		200910		3145		MATH		021		016		0		Calculus I		DISC		17		20		Yue Lei

		200910		3145		MATH		021		016		4		Calculus I		LECT		17		20		Yue Lei

		200910		3146		MATH		022		001		0		Calculus II		DISC		9		20		Arnold Kim

		200910		3146		MATH		022		001		4		Calculus II		LECT		9		20		Arnold Kim

		200910		3147		MATH		022		002		0		Calculus II		DISC		17		20		Arnold Kim

		200910		3147		MATH		022		002		4		Calculus II		LECT		17		20		Arnold Kim

		200910		3148		MATH		022		003		0		Calculus II		DISC		19		20		Arnold Kim

		200910		3148		MATH		022		003		4		Calculus II		LECT		19		20		Arnold Kim

		200910		3149		MATH		022		004		4		Calculus II		LECT		20		20		Arnold Kim

		200910		3149		MATH		022		004		0		Calculus II		DISC		20		20		Arnold Kim

		200910		3150		MATH		022		005		0		Calculus II		DISC		18		20		Alexander Yatskar

		200910		3150		MATH		022		005		4		Calculus II		LECT		18		20		Alexander Yatskar

		200910		3151		MATH		022		006		4		Calculus II		LECT		8		20		Alexander Yatskar

		200910		3151		MATH		022		006		0		Calculus II		DISC		8		20		Alexander Yatskar

		200910		3152		MATH		022		007		0		Calculus II		DISC		16		20		Alexander Yatskar

		200910		3152		MATH		022		007		4		Calculus II		LECT		16		20		Alexander Yatskar

		200910		3153		MATH		022		008		4		Calculus II		LECT		17		20		Alexander Yatskar

		200910		3153		MATH		022		008		0		Calculus II		DISC		17		20		Alexander Yatskar

		200910		3154		MATH		022		009		0		Calculus II		DISC		19		20		Alexander Yatskar

		200910		3154		MATH		022		009		4		Calculus II		LECT		19		20		Alexander Yatskar

		200910		3155		MATH		022		010		0		Calculus II		DISC		19		20		Alexander Yatskar

		200910		3155		MATH		022		010		4		Calculus II		LECT		19		20		Alexander Yatskar

		200910		3156		MATH		022		011		4		Calculus II		LECT		8		20		Alexander Yatskar

		200910		3156		MATH		022		011		0		Calculus II		DISC		8		20		Alexander Yatskar

		200910		3157		MATH		022		012		0		Calculus II		DISC		4		20		Alexander Yatskar

		200910		3157		MATH		022		012		4		Calculus II		LECT		4		20		Alexander Yatskar

		200910		3158		MATH		023		001		0		Vector Calculus		DISC		11		20		Devin Greene

		200910		3158		MATH		023		001		4		Vector Calculus		LECT		11		20		Devin Greene

		200910		3159		MATH		023		002		0		Vector Calculus		DISC		9		20		Devin Greene

		200910		3159		MATH		023		002		4		Vector Calculus		LECT		9		20		Devin Greene

		200910		3161		MATH		023		004		0		Vector Calculus		DISC		20		20		Devin Greene

		200910		3161		MATH		023		004		4		Vector Calculus		LECT		20		20		Devin Greene

		200910		3162		MATH		023		005		4		Vector Calculus		LECT		15		20		Devin Greene

		200910		3162		MATH		023		005		0		Vector Calculus		DISC		15		20		Devin Greene

		200910		3163		MATH		023		006		4		Vector Calculus		LECT		16		20		Devin Greene

		200910		3163		MATH		023		006		0		Vector Calculus		DISC		16		20		Devin Greene

		200910		3165		MATH		023		008		0		Vector Calculus		DISC		20		20		Devin Greene

		200910		3165		MATH		023		008		4		Vector Calculus		LECT		20		20		Devin Greene

		200910		3166		MATH		024		001		4		Lin Alg & Diff Eqs		LECT		16		25		Boaz Ilan

		200910		3166		MATH		024		001		0		Lin Alg & Diff Eqs		DISC		16		25		Boaz Ilan

		200910		3167		MATH		024		002		0		Lin Alg & Diff Eqs		DISC		22		25		Boaz Ilan

		200910		3167		MATH		024		002		4		Lin Alg & Diff Eqs		LECT		22		25		Boaz Ilan

		200910		3168		MATH		024		003		0		Lin Alg & Diff Eqs		DISC		23		25		Boaz Ilan

		200910		3168		MATH		024		003		4		Lin Alg & Diff Eqs		LECT		23		25		Boaz Ilan

		200910		3169		MATH		024		004		0		Lin Alg & Diff Eqs		DISC		12		20		Boaz Ilan

		200910		3169		MATH		024		004		4		Lin Alg & Diff Eqs		LECT		12		20		Boaz Ilan

		200910		3711		MATH		024		005		0		Lin Alg & Diff Eqs		DISC		10		20		Boaz Ilan

		200910		3711		MATH		024		005		4		Lin Alg & Diff Eqs		LECT		10		20		Boaz Ilan

		200910		3170		MATH		030		001		0		Calculus II for BIO		DISC		14		20		Alexander Yatskar

		200910		3170		MATH		030		001		4		Calculus II for BIO		LECT		14		20		Alexander Yatskar

		200910		3171		MATH		030		002		0		Calculus II for BIO		DISC		8		20		Alexander Yatskar

		200910		3171		MATH		030		002		4		Calculus II for BIO		LECT		8		20		Alexander Yatskar

		200910		3173		MATH		032		001		4		Prob & Stats		LECT		19		20		Yue Lei

		200910		3173		MATH		032		001		0		Prob & Stats		DISC		19		20		Yue Lei

		200910		3174		MATH		032		002		4		Prob & Stats		LECT		20		20		Yue Lei

		200910		3174		MATH		032		002		0		Prob & Stats		DISC		20		20		Yue Lei

		200910		3175		MATH		032		003		0		Prob & Stats		DISC		16		20		Yue Lei

		200910		3175		MATH		032		003		4		Prob & Stats		LECT		16		20		Yue Lei

		200910		3176		MATH		032		004		0		Prob & Stats		DISC		20		20		Yue Lei

		200910		3176		MATH		032		004		4		Prob & Stats		LECT		20		20		Yue Lei

		200910		3177		MATH		091		001		1		Topics Applied Math.		LECT		9		20		Francois Blanchette

		200910		3178		MATH		122		001		4		Complex Variables		LECT		14		20		Francois Blanchette

		200910		3178		MATH		122		001		0		Complex Variables		DISC		14		20		Francois Blanchette

		200910		3179		MATH		122		002		0		Complex Variables		DISC		10		20		Francois Blanchette

		200910		3179		MATH		122		002		4		Complex Variables		LECT		10		20		Francois Blanchette

		200910		3182		MATH		142		001		0		Linear Analysis II		DISC		14		20		Mayya Tokman

		200910		3182		MATH		142		001		4		Linear Analysis II		LECT		14		20		Mayya Tokman

		200910		3184		MATH		223		001		4		Asymptotics & Perturbation Met		LECT		11		20		Arnold Kim

		200910		3662		MATH		233		001		4		Scientific Computing		LECT		3		15		Mayya Tokman

		200910		3185		MATH		291		001		1		Applied Mathematics Seminar		SEM		5		20		Michael Sprague

		200910		3713		MATH		295		001		1		Graduate Research		INI		1		1		Kevin Mitchell

		200910		3769		MATH		295		002		1		Graduate Research		INI		1		1		Michael Sprague

		200910		3781		MATH		295		003		1		Light Propagation in Tissues		INI		1		2		Arnold Kim

		200910		3815		MATH		295		004		1		Graduate Research		INI		2		3		Mayya Tokman

		200910		3932		MATH		295		005		1		Graduate Research		INI		1		1		Harish Bhat

		200910		3817		MATH		298		001		1		Research Applied Mathematics		LAB		1		2		Raymond Chiao

		200910		3847		MATH		299		001		1		Graph Theory and Application		INI		1		1		Harish Bhat

		200910		3907		MATH		299		002		1		Nonlinear Schnodinger Equation		INI		0		1		Boaz Ilan





Summer 09

		200920		5073		MATH		005		001		4		Pre-Calculus		LECT		15		20		Elibet Ambrocio

		200920		5081		MATH		005		002		4		Pre-Calculus		LECT		20		30		Sarah Stolberg

		200920		5081		MATH		005		002		0		Pre-Calculus		EXAM		20		30		Sarah Stolberg

		200920		5084		MATH		005		003		4		Pre-Calculus		LECT		0		30		Elibet Ambrocio

		200920		5088		MATH		005		004		0		Pre-Calculus		EXAM		11		30		Ivan Navarro

		200920		5088		MATH		005		004		4		Pre-Calculus		LECT		11		30		Ivan Navarro

		200920		5018		MATH		015		001		0		Intro. Sci. Data Analysis		LAB		8		30		Masa Watanabe

		200920		5018		MATH		015		001		2		Intro. Sci. Data Analysis		LECT		8		30		Masa Watanabe

		200920		5019		MATH		015		002		2		Intro. Sci. Data Analysis		LECT		10		30		Masa Watanabe

		200920		5019		MATH		015		002		0		Intro. Sci. Data Analysis		LAB		10		30		Masa Watanabe

		200920		5020		MATH		021		001		0		Calculus I		DISC		18		20		Roummel Marcia

		200920		5020		MATH		021		001		4		Calculus I		LECT		18		20		Roummel Marcia

		200920		5021		MATH		021		002		0		Calculus I		DISC		18		20		Roummel Marcia

		200920		5021		MATH		021		002		4		Calculus I		LECT		18		20		Roummel Marcia

		200920		5022		MATH		021		003		4		Calculus I		LECT		16		20		Roummel Marcia

		200920		5022		MATH		021		003		0		Calculus I		DISC		16		20		Roummel Marcia

		200920		5023		MATH		022		001		4		Calculus II		LECT		19		20		Alexander Yatskar

		200920		5023		MATH		022		001		0		Calculus II		DISC		19		20		Alexander Yatskar

		200920		5024		MATH		022		002		0		Calculus II		DISC		17		20		Alexander Yatskar

		200920		5024		MATH		022		002		4		Calculus II		LECT		17		20		Alexander Yatskar

		200920		5025		MATH		022		003		0		Calculus II		DISC		0		20		Alexander Yatskar

		200920		5025		MATH		022		003		4		Calculus II		LECT		0		20		Alexander Yatskar

		200920		5026		MATH		032		001		0		Prob & Stats		DISC		18		20		Masa Watanabe

		200920		5026		MATH		032		001		4		Prob & Stats		LECT		18		20		Masa Watanabe

		200920		5027		MATH		032		002		4		Prob & Stats		LECT		19		20		Masa Watanabe

		200920		5027		MATH		032		002		0		Prob & Stats		DISC		19		20		Masa Watanabe

		200920		5028		MATH		032		003		0		Prob & Stats		DISC		18		20		Masa Watanabe

		200920		5028		MATH		032		003		4		Prob & Stats		LECT		18		20		Masa Watanabe





Fall 09

		200930		1031		MATH		005		01		0		Pre-Calculus		EXAM		28		30		Nader Inan

		200930		1031		MATH		005		01		4		Pre-Calculus		LECT		28		30		Nader Inan

		200930		1293		MATH		005		02		0		Pre-Calculus		EXAM		30		30		Nader Inan

		200930		1293		MATH		005		02		4		Pre-Calculus		LECT		30		30		Nader Inan

		200930		1294		MATH		005		03		4		Pre-Calculus		LECT		26		30		Nader Inan

		200930		1294		MATH		005		03		0		Pre-Calculus		EXAM		26		30		Nader Inan

		200930		1295		MATH		005		04		4		Pre-Calculus		LECT		29		30		Nader Inan

		200930		1295		MATH		005		04		0		Pre-Calculus		EXAM		29		30		Nader Inan

		200930		1296		MATH		005		05		4		Pre-Calculus		LECT		30		30		David Hambley

		200930		1296		MATH		005		05		0		Pre-Calculus		EXAM		30		30		David Hambley

		200930		1297		MATH		005		06		0		Pre-Calculus		EXAM		30		30		David Hambley

		200930		1297		MATH		005		06		4		Pre-Calculus		LECT		30		30		David Hambley

		200930		1298		MATH		005		07		0		Pre-Calculus		EXAM		27		30		David Hambley

		200930		1298		MATH		005		07		4		Pre-Calculus		LECT		27		30		David Hambley

		200930		1299		MATH		005		08		0		Pre-Calculus		EXAM		28		30		David Hambley

		200930		1299		MATH		005		08		4		Pre-Calculus		LECT		28		30		David Hambley

		200930		1300		MATH		005		09		0		Pre-Calculus		EXAM		29		30		Sarah Stolberg

		200930		1300		MATH		005		09		4		Pre-Calculus		LECT		29		30		Sarah Stolberg

		200930		1301		MATH		005		10		4		Pre-Calculus		LECT		29		30		Sarah Stolberg

		200930		1301		MATH		005		10		0		Pre-Calculus		EXAM		29		30		Sarah Stolberg

		200930		1304		MATH		005		13		0		Pre-Calculus		EXAM		29		30		Ivan Navarro

		200930		1304		MATH		005		13		4		Pre-Calculus		LECT		29		30		Ivan Navarro

		200930		1305		MATH		005		14		0		Pre-Calculus		EXAM		30		30		Sarah Stolberg

		200930		1305		MATH		005		14		4		Pre-Calculus		LECT		30		30		Sarah Stolberg

		200930		1306		MATH		005		15		0		Pre-Calculus		EXAM		30		30		Shelly Gulati

		200930		1306		MATH		005		15		4		Pre-Calculus		LECT		30		30		Shelly Gulati

		200930		2889		MATH		005		16		4		Pre-Calculus		LECT		22		30		Sarah Stolberg

		200930		2889		MATH		005		16		0		Pre-Calculus		EXAM		22		30		Sarah Stolberg

		200930		2890		MATH		005		17		0		Pre-Calculus		EXAM		8		30		Shelly Gulati

		200930		2890		MATH		005		17		4		Pre-Calculus		LECT		8		30		Shelly Gulati

		200930		1302		MATH		005		18		0		Pre-Calculus		EXAM		26		30		Shelly Gulati

		200930		1302		MATH		005		18		4		Pre-Calculus		LECT		26		30		Shelly Gulati

		200930		1307		MATH		015		01		2		Intro. Sci. Data Analysis		LECT		169		176		Masa Watanabe

		200930		1308		MATH		015		02L		0		Intro. Sci. Data Analysis		LAB		29		30		Eva Cadez

		200930		1309		MATH		015		03L		0		Intro. Sci. Data Analysis		LAB		29		30		Eva Cadez

		200930		1310		MATH		015		04L		0		Intro. Sci. Data Analysis		LAB		28		30		Eva Cadez

		200930		2074		MATH		015		05L		0		Intro. Sci. Data Analysis		LAB		30		30		Tessa Pinon

		200930		2075		MATH		015		06L		0		Intro. Sci. Data Analysis		LAB		29		30		Tessa Pinon

		200930		2076		MATH		015		07L		0		Intro. Sci. Data Analysis		LAB		24		26		Tessa Pinon

		200930		1316		MATH		021		01		4		Calculus I		LECT		116		120		Devin Greene

		200930		1317		MATH		021		02D		0		Calculus I		DISC		18		20		Maureen Long

		200930		1318		MATH		021		03D		0		Calculus I		DISC		21		20		Christopher Sandoval

		200930		1319		MATH		021		04D		0		Calculus I		DISC		19		20		Zachary Marks

		200930		1320		MATH		021		05D		0		Calculus I		DISC		19		20		Zachary Marks

		200930		1327		MATH		021		06D		0		Calculus I		DISC		20		20		Christopher Sandoval

		200930		1328		MATH		021		07D		0		Calculus I		DISC		19		20		Christopher Sandoval

		200930		1321		MATH		021		08		4		Calculus I		LECT		117		120		Yue Lei

		200930		1322		MATH		021		09D		0		Calculus I		DISC		19		20		Maureen Long

		200930		1323		MATH		021		10D		0		Calculus I		DISC		18		20		Maureen Long

		200930		1324		MATH		021		11D		0		Calculus I		DISC		20		20		Zachary Marks

		200930		1325		MATH		021		12D		0		Calculus I		DISC		19		20		Matthew Knowles

		200930		1329		MATH		021		13D		0		Calculus I		DISC		20		20		Derek Sollberger

		200930		1330		MATH		021		14D		0		Calculus I		DISC		21		20		Matthew Knowles

		200930		1331		MATH		021		16		4		Calculus I		LECT		81		80		Devin Greene

		200930		1332		MATH		021		17D		0		Calculus I		DISC		19		20		Matthew Knowles

		200930		1333		MATH		021		18D		0		Calculus I		DISC		20		20		Daniel Thompson

		200930		1334		MATH		021		19D		4		Calculus I		DISC		22		20		Derek Sollberger

		200930		1335		MATH		021		20D		0		Calculus I		DISC		20		20		Derek Sollberger

		200930		1336		MATH		022		01		4		Calculus II		LECT		106		120		Alexander Yatskar

		200930		1338		MATH		022		02D		0		Calculus II		DISC		19		20		Alaena Alilin

		200930		1339		MATH		022		03D		0		Calculus II		DISC		18		20		Alaena Alilin

		200930		1340		MATH		022		04D		0		Calculus II		DISC		18		20		David Martin

		200930		1341		MATH		022		05D		0		Calculus II		DISC		11		20		David Martin

		200930		1348		MATH		022		06D		0		Calculus II		DISC		20		20		Gregory Hogan

		200930		1349		MATH		022		07D		0		Calculus II		DISC		20		20		Gregory Hogan

		200930		1342		MATH		022		08		4		Calculus II		LECT		58		60		Alexander Yatskar

		200930		1343		MATH		022		09D		0		Calculus II		DISC		20		20		Gregory Hogan

		200930		1344		MATH		022		10D		0		Calculus II		DISC		19		20		David Martin

		200930		1346		MATH		022		12D		0		Calculus II		DISC		19		20		Alaena Alilin

		200930		1353		MATH		023		01		4		Vector Calculus		LECT		66		68		Kristina Crona

		200930		1354		MATH		023		02D		4		Vector Calculus		DISC		25		24		Derya Sahin

		200930		1355		MATH		023		03D		0		Vector Calculus		DISC		22		24		Daniel Swenson

		200930		1357		MATH		023		05D		0		Vector Calculus		DISC		19		20		Derya Sahin

		200930		1358		MATH		023		06		4		Vector Calculus		LECT		63		68		Kristina Crona

		200930		1359		MATH		023		07D		0		Vector Calculus		DISC		23		24		Derya Sahin

		200930		1360		MATH		023		08D		0		Vector Calculus		DISC		22		24		Derya Sahin

		200930		1361		MATH		023		09D		0		Vector Calculus		DISC		18		20		Derya Sahin

		200930		1363		MATH		024		01		4		Lin Alg & Diff Eqs		LECT		79		80		Alexander Yatskar

		200930		1364		MATH		024		02D		0		Lin Alg & Diff Eqs		DISC		20		20		Paul Tranquilli

		200930		1365		MATH		024		03D		0		Lin Alg & Diff Eqs		DISC		20		20		Paul Tranquilli

		200930		1366		MATH		024		04D		0		Lin Alg & Diff Eqs		DISC		20		20		Haik Stepanian

		200930		1367		MATH		024		05D		0		Lin Alg & Diff Eqs		DISC		19		20		Paul Tranquilli

		200930		1368		MATH		030		01		4		Calculus II for BIO		LECT		34		40		Devin Greene

		200930		1369		MATH		030		02D		0		Calculus II for BIO		DISC		20		20		Yaqiong Lu

		200930		1370		MATH		030		03D		0		Calculus II for BIO		DISC		14		20		Yaqiong Lu

		200930		1372		MATH		032		01		4		Prob & Stats		LECT		67		80		Harish Bhat

		200930		1373		MATH		032		02D		0		Prob & Stats		DISC		19		20		Nitesh Kumar

		200930		1374		MATH		032		03D		0		Prob & Stats		DISC		17		20		Nitesh Kumar

		200930		1375		MATH		032		04D		0		Prob & Stats		DISC		17		20		Nitesh Kumar

		200930		1376		MATH		032		05D		0		Prob & Stats		DISC		14		20		Daniel Thompson

		200930		1382		MATH		121		01		4		Partial Differential Equations		LECT		16		26		Harish Bhat

		200930		1383		MATH		121		02D		0		Partial Differential Equations		DISC		16		26		Haik Stepanian

		200930		1384		MATH		131		01		4		Numerical Analysis I		LECT		65		69		Francois Blanchette

		200930		1385		MATH		131		02D		0		Numerical Analysis I		DISC		24		23		Jane Hyo Jin Lee

		200930		1386		MATH		131		03D		0		Numerical Analysis I		DISC		22		23		Shelley Rohde

		200930		1387		MATH		131		04D		0		Numerical Analysis I		DISC		19		23		John Loffeld

		200930		1388		MATH		141		01		4		Linear Analysis I		LECT		10		20		Mayya Tokman

		200930		1389		MATH		141		02D		0		Linear Analysis I		DISC		10		20		Mayya Tokman

		200930		1904		MATH		171		01		4		Mathematical Logic		LECT		1		25		Rolf Johansson

		200930		1905		MATH		171		02D		0		Mathematical Logic		DISC		1		25		Rolf Johansson

		200930		3119		MATH		195		01		1		Upper Div Undergrad Research		INI		1		1		Roummel Marcia

		200930		3185		MATH		195		02		4		Upper Div Undergrad Research		INI		2		2		Harish Bhat

		200930		1390		MATH		201		01		1		Teaching and Learning		LECT		10		15		Yue Lei

		200930		1391		MATH		221		01		4		Partial-Differential Equat I		LECT		14		15		Boaz Ilan

		200930		1391		MATH		221		01		0		Partial-Differential Equat I		LECT		14		15		Boaz Ilan

		200930		1393		MATH		231		01		4		Numerical Analysis I		LECT		12		15		Arnold Kim

		200930		1395		MATH		291		01		1		Applied Mathematics Seminar		SEM		12		30		Harish Bhat

		200930		2011		MATH		295		01		1		Graduate Research		INI		1		1		Arnold Kim

		200930		2176		MATH		295		05		4		Graduate Research		INI		1		5		Harish Bhat

		200930		2208		MATH		295		37		12		Graduate Research		INI		1		5		Raymond Chiao

		200930		2256		MATH		295		85		12		Graduate Research		INI		1		5		Michael Sprague

		200930		2263		MATH		295		92		7		Graduate Research		INI		1		5		Mayya Tokman

		200930		2267		MATH		295		96		11		Graduate Research		INI		1		5		Mayya Tokman

		200930		3241		MATH		295		98		7		Graduate Research		INI		1		1		Kevin Mitchell

		200930		3077		MATH		298		01		1		Directed Group Study		INI		10		10		Francois Blanchette

		200930		3100		MATH		299		02		4		Scientific Computation Study		INI		1		5		Roummel Marcia

		200930		3111		MATH		299		03		4		Nonlinear Waves		INI		1		5		Boaz Ilan

		200930		3163		MATH		299		04		4		Intro to Surface Tension		INI		1		1		Francois Blanchette

		200930		3237		MATH		299		05		4		Fluid Dynamics		INI		1		1		Boaz Ilan

		200930		2883		MATH		399		01		1		University Teaching		DISC		10		15		Yue Lei
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		201010		4265		MATH		005		01		4		Pre-Calculus		LECT		28		30		Nader Inan

		201010		4265		MATH		005		01		0		Pre-Calculus		EXAM		28		30		Nader Inan

		201010		4265		MATH		005		01		0		Pre-Calculus		EXAM		28		30		Nader Inan

		201010		4266		MATH		005		02		0		Pre-Calculus		EXAM		30		30		Nader Inan

		201010		4266		MATH		005		02		4		Pre-Calculus		LECT		30		30		Nader Inan

		201010		4267		MATH		005		03		0		Pre-Calculus		EXAM		30		30		Nader Inan

		201010		4267		MATH		005		03		4		Pre-Calculus		LECT		30		30		Nader Inan

		201010		4268		MATH		005		04		4		Pre-Calculus		LECT		29		30		Nader Inan

		201010		4268		MATH		005		04		0		Pre-Calculus		EXAM		29		30		Nader Inan

		201010		4269		MATH		005		05		0		Pre-Calculus		EXAM		28		30		Shelly Gulati

		201010		4269		MATH		005		05		4		Pre-Calculus		LECT		28		30		Shelly Gulati

		201010		4271		MATH		005		07		0		Pre-Calculus		EXAM		30		30		David Hambley

		201010		4271		MATH		005		07		4		Pre-Calculus		LECT		30		30		David Hambley

		201010		4272		MATH		005		08		0		Pre-Calculus		EXAM		30		30		David Hambley

		201010		4272		MATH		005		08		4		Pre-Calculus		LECT		30		30		David Hambley

		201010		4273		MATH		005		09		4		Pre-Calculus		LECT		30		30		Shelly Gulati

		201010		4273		MATH		005		09		0		Pre-Calculus		EXAM		30		30		Shelly Gulati

		201010		4274		MATH		005		10		4		Pre-Calculus		LECT		29		30		Sarah Stolberg

		201010		4274		MATH		005		10		0		Pre-Calculus		EXAM		29		30		Sarah Stolberg

		201010		4760		MATH		005		11		4		Pre-Calculus		LECT		29		30		Sarah Stolberg

		201010		4760		MATH		005		11		0		Pre-Calculus		EXAM		29		30		Sarah Stolberg

		201010		4762		MATH		005		13		4		Pre-Calculus		LECT		30		30		Sarah Stolberg

		201010		4762		MATH		005		13		0		Pre-Calculus		EXAM		30		30		Sarah Stolberg

		201010		4275		MATH		015		01		2		Intro. Sci. Data Analysis		LECT		99		120		Bob Brooke

		201010		4276		MATH		015		02L		0		Intro. Sci. Data Analysis		LAB		30		30		Eva Cadez

		201010		4277		MATH		015		03L		0		Intro. Sci. Data Analysis		LAB		27		30		Eva Cadez

		201010		4279		MATH		015		05L		0		Intro. Sci. Data Analysis		LAB		28		30		Eva Cadez

		201010		4281		MATH		015		07L		0		Intro. Sci. Data Analysis		LAB		14		30		Bethany Robinson

		201010		4282		MATH		018		01		4		Stat Sci Data Analysis		LECT		31		60		Shelly Gulati

		201010		4284		MATH		018		02D		0		Stat Sci Data Analysis		DISC		10		30		Eric Lau

		201010		4285		MATH		018		03D		0		Stat Sci Data Analysis		DISC		21		30		Eric Lau

		201010		4286		MATH		021		01		4		Calculus I		LECT		119		120		Yue Lei

		201010		4288		MATH		021		02D		0		Calculus I		DISC		29		30		Maureen Long

		201010		4289		MATH		021		03D		0		Calculus I		DISC		30		30		Matthew Pettengill

		201010		4290		MATH		021		04D		0		Calculus I		DISC		30		30		Matthew Pettengill

		201010		4291		MATH		021		05D		0		Calculus I		DISC		30		30		Steven Hill

		201010		4293		MATH		021		06		4		Calculus I		LECT		116		120		Devin Greene

		201010		4294		MATH		021		07D		0		Calculus I		DISC		30		30		Ivan Navarro

		201010		4295		MATH		021		08D		0		Calculus I		DISC		28		30		Daniel Thompson

		201010		4296		MATH		021		09D		0		Calculus I		DISC		29		30		Maureen Long

		201010		4297		MATH		021		10D		0		Calculus I		DISC		29		30		Steven Hill

		201010		4300		MATH		021		11		4		Calculus I		LECT		109		118		Devin Greene

		201010		4301		MATH		021		12D		0		Calculus I		DISC		29		30		Matthew Knowles

		201010		4303		MATH		021		13D		0		Calculus I		DISC		28		30		Ivan Navarro

		201010		4304		MATH		021		14D		0		Calculus I		DISC		28		30		Daniel Thompson

		201010		4911		MATH		021		15D		0		Calculus I		DISC		24		28		Matthew Knowles

		201010		4305		MATH		022		01		4		Calculus II		LECT		111		120		Alexander Yatskar

		201010		4307		MATH		022		02D		0		Calculus II		DISC		27		30		Jonathan Boiser

		201010		4308		MATH		022		03D		0		Calculus II		DISC		30		30		Jonathan Boiser

		201010		4309		MATH		022		04D		0		Calculus II		DISC		30		30		Derek Sollberger

		201010		4310		MATH		022		05D		0		Calculus II		DISC		24		30		Derek Sollberger

		201010		4312		MATH		022		06		4		Calculus II		LECT		59		60		Alexander Yatskar

		201010		4315		MATH		022		07D		0		Calculus II		DISC		30		30		Zachary Marks

		201010		4316		MATH		022		08D		0		Calculus II		DISC		29		30		Zachary Marks

		201010		4325		MATH		023		05		4		Vector Calculus		LECT		98		120		Kristina Crona

		201010		4326		MATH		023		06D		0		Vector Calculus		DISC		25		30		Haik Stepanian

		201010		4327		MATH		023		07D		0		Vector Calculus		DISC		29		30		Paul Tranquilli

		201010		4329		MATH		023		08D		0		Vector Calculus		DISC		29		30		Haik Stepanian

		201010		4322		MATH		023		09D		0		Vector Calculus		DISC		15		30		Paul Tranquilli

		201010		4330		MATH		024		01		4		Lin Alg & Diff Eqs		LECT		118		121		Alexander Yatskar

		201010		4331		MATH		024		02D		0		Lin Alg & Diff Eqs		DISC		29		30		Daniel Swenson

		201010		4332		MATH		024		03D		0		Lin Alg & Diff Eqs		DISC		29		30		Daniel Swenson

		201010		4333		MATH		024		04D		0		Lin Alg & Diff Eqs		DISC		30		30		David Martin

		201010		4334		MATH		024		05D		0		Lin Alg & Diff Eqs		DISC		30		30		David Martin

		201010		4335		MATH		030		01		4		Calculus II for BIO		LECT		46		60		Kristina Crona

		201010		4336		MATH		030		02D		0		Calculus II for BIO		DISC		25		30		Kristina Crona

		201010		4337		MATH		030		03D		0		Calculus II for BIO		DISC		21		30		Kristina Crona

		201010		4338		MATH		032		01		4		Prob & Stats		LECT		82		90		Yue Lei

		201010		4339		MATH		032		02D		0		Prob & Stats		DISC		27		30		David Hambley

		201010		4340		MATH		032		03D		0		Prob & Stats		DISC		28		30		David Hambley

		201010		4341		MATH		032		04D		0		Prob & Stats		DISC		28		30		Christopher Sandoval

		201010		4342		MATH		032		05		4		Prob & Stats		LECT		65		90		Yue Lei

		201010		4343		MATH		032		06D		0		Prob & Stats		DISC		20		30		David Hambley

		201010		4344		MATH		032		07D		0		Prob & Stats		DISC		17		30		John Loffeld

		201010		4345		MATH		032		08D		0		Prob & Stats		DISC		27		30		Christopher Sandoval

		201010		4853		MATH		091		01		1		Topics Applied Math.		LECT		8		20		Francois Blanchette

		201010		4346		MATH		122		01		4		Complex Variables		LECT		26		26		Francois Blanchette

		201010		4348		MATH		122		03D		0		Complex Variables		DISC		26		26		Francois Blanchette

		201010		4349		MATH		132		01		4		Numerical Analysis II		LECT		22		30		Roummel Marcia

		201010		4350		MATH		132		02D		0		Numerical Analysis II		DISC		22		30		Shelley Rohde

		201010		4351		MATH		142		01		4		Linear Analysis II		LECT		12		20		Mayya Tokman

		201010		4352		MATH		142		02D		0		Linear Analysis II		DISC		12		20		Mayya Tokman

		201010		5084		MATH		195		01		5		Computational Biology Research		INI		1		1		Kristina Crona

		201010		4353		MATH		222		01		4		Partial-Differential Equat II		LECT		12		20		Boaz Ilan

		201010		4354		MATH		232		01		4		Numerical Analysis II		LECT		10		20		Arnold Kim

		201010		4246		MATH		291		01		1		Applied Mathematics Seminar		SEM		7		20		Harish Bhat

		201010		4775		MATH		292		01		4		Special Topics: Fluids		LECT		11		20		Michael Sprague

		201010		4828		MATH		295		01		8		Graduate Research		INI		1		3		Michael Sprague

		201010		4831		MATH		295		03		12		Graduate Research		INI		1		5		Raymond Chiao

		201010		4854		MATH		295		04		4		Graduate Research		INI		1		3		Harish Bhat

		201010		4894		MATH		295		05		8		Light Propagation in Tissues		INI		1		1		Arnold Kim

		201010		4908		MATH		295		06		7		Graduate Research		INI		1		1		Mayya Tokman

		201010		4932		MATH		295		07		4		Graduate Research		INI		1		2		Roummel Marcia

		201010		5146		MATH		295		08		8		Graduate Research		INI		1		1		Kevin Mitchell

		201010		5166		MATH		295		09		12		Graduate Research		INI		1		1		Mayya Tokman

		201010		4936		MATH		298		01		2		Directed Group Study		INI		4		10		Roummel Marcia

		201010		4852		MATH		299		01		4		Directed Independent Study		INI		1		1		Boaz Ilan

		201010		5134		MATH		299		02		4		Optical Imaging		INI		1		1		Arnold Kim
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		Math Course Enrollments between Fall 2005 and Fall 2009

				AY 2005-2006				AY 2006-2007						AY 2007-2008						AY 2008-2009						AY 2009-2010

		Courses		Fall		Spring		Fall		Spring		Summer		Fall		Spring		Summer		Fall		Spring		Summer		Fall

		Math 5		347		128		180		46		13		297		135				350		178		50		434

		Math 15						32		59				147		54		24		57		40		18		170

		Math 18												55		34				45		38

		Math 21		43		162		242		133		33		153		217		41		308		279		55		316

		Math 22		21		78		121		141		43		122		140		37		156		175		37		166

		Math 23		9				45		56				60		58				78		92				136

		Math 24				20		31		32				51		79				72		83				81

		Math 30						9		41				27		31				39		23				35

		Math 32				33				93				77		81		32		73		80		57		72

		Math 121												15						21						16

		Math 122														18						24

		Math 131												28						49						66

		Math 132														9

		Math 141																		15						10

		Math 142																				14

		Math 171														1										1

		Total		420		421		660		601		89		1032		857		134		1263		1026		217		1503
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												BCSSE Institutional Report 2010
Introduction

		Guide to Your Report

		Students enter your campus with a variety of backgrounds and experiences that relate to their academic engagement and success. The purpose of BCSSE is to provide your campus with valuable and timely information that will allow you to positively impact the first-year experiences of your students.

The BCSSE Institutional Report 2010 contains three sections that highlight important characteristics related to your incoming first-year class. The first section of this report describes the background characteristics of your first-year students who responded to the survey. The second section contains the frequency distributions for all questions on the survey. Overall results for your institution are presented, as well as results by gender and first-generation status. The third section contains the overall institutional means for six BCSSE scales. These scales provide important information regarding high school academic engagement, expected first-year academic engagement, as well as an assessment of expected first-year academic performance. Similar to the frequency distributions, the mean differences are also reported by gender and first-generation status. In total, this report provides your institution with the best estimates of your incoming first-year student academic characteristics.

		Student Comparisons

		As described above, your BCSSE Institutional Report 2010 contains results by gender and first-generation status. The results are presented by student subgroup because of the importance to better understand the diversity of student experiences within each campus. With a better understanding of student variation, you may more effectively target important academic resources to the students who are in the most need. Though this report only examines group differences by gender and first-generation status, there are many other important subgroups to consider depending on the unique circumstances of your campus.

		BCSSE Reports

		Don't forget that this institutional report is one of two reports. BCSSE was designed as a companion to the National Survey of Student Engagement (NSSE). By participating in NSSE in the spring of 2011, you will also receive a BCSSE 2010-NSSE 2011 Combined Report that provides a detailed longitudinal analysis of your first-year students.

		Where to Find More Information

		To see a sample of the BCSSE 2010-NSSE 2011 Combined Report, go to: bcsse.iub.edu. More information about NSSE, including this year's regsitration deadline, can be found at nsse.iub.edu.
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												BCSSE 2010 Respondent Characteristics

												University of California-Merced

																Respondents1

																Count		%

		Number of Surveys Completed														473		100

		Mode of Completion

						Paper										0		0

						Web										473		100

		When Student Completed BCSSE

						Before attending orientation										396		84

						While attending orientation										0		0

						After attending orientation										55		12

						Not applicable, not attending orientation										21		4

		Student Characteristics

				Enrollment Status

						Full-time										426		98

						Less than full-time										7		2

				Gender

						Female										272		58

						Male										201		42

				Race/Ethnicity

						American Indian or other Native American										3		1

						Asian, Asian American, or Pacific Islander										128		29

						Black or African American										22		5

						White (non-Hispanic)										70		16

						Mexican or Mexican American										123		28

						Puerto Rican										0		0

						Other Hispanic or Latino										39		9

						Multiracial										26		6

						Other										10		2

						I prefer not to respond										13		3

				High School Graduation Year

						2007 or earlier										2		0

						2008										1		0

						2009										1		0

						2010										468		99

				First Generation Status2

						Yes										229		60

						No										155		40

				International or Foreign National Student

						Yes										16		4

						No										416		96



&L&"Times New Roman,Regular"&8 &X1&X Student reported characteristics for all BCSSE 2010 respondents.
&X2&X First generation is defined as no parent or guardian having graduated with a 4-year college degree.
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Interpreting_freqs

														Interpreting the Frequency Distributions

				Variables

				The items from the BCSSE survey appear in the left column of the report with the same wording as they appear on the instrument.

										Variable Name												Selected Student Comparisons

										The variable name as it appears in the data file and codebook.						Institution-Level						Results for each item by gender and first-generation status.

																Results for each item for the institution overall.

												Response Options						Count				Column Percentage (%)

				Scale Name								Response options presented as they appear on the survey.						The actual number of students who answered within each response category.				The percentage of students responding to the particular option in each question.

				Indicates which scale includes this item (if applicable).

HSE=High School Academic Engagement
EAE=Expected Academic Engagement
EAP=Expected Academic Perseverance
EAD=Expected Academic Difficulty
PAP=Perceived Academic Preparation
ICE=Importance of Campus Environment
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Count

%

Count
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Count
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Count

%

Count

%

Before attending orientation

118

15

62

13

50

17

30

10

77

21

While attending orientation

627

80

376

82

232

79

260

85

278

75

After attending orientation

38

5

23

5

12

4

15

5

18

5

N/A, not attending orientation

1

0

0

0

0

0

0

0

0

0

Total

784

100

461

100

294

100

305

100

373

100

NSSEville State University

Gender

First Generation

a

Yes

No

Male

All Students

Female

You are taking this survey:

tksrvy



Freqs

										BCSSE 2010 Frequency Distributions

										University of California-Merced

																		Gender										First Generation1

												All Students						Female				Male						Yes				No

						Variable		Scale		Response Options		Count		%				Count		%		Count		%				Count		%		Count		%

				You are taking this survey:		tksrvy				Before attending orientation		396		84				227		84		169		84				191		83		128		83

										While attending orientation		0		0				0		0		0		0				0		0		0		0

										After attending orientation		55		12				32		12		23		11				27		12		21		14

										N/A, not attending orientation		21		4				12		4		9		4				11		5		5		3

										Total		472		100				271		100		201		100				229		100		154		100

		1.		Please write in the year you graduated from high school.
(for example, "2010"):		hgradyr_r				2007 or earlier		2		0				0		0		2		1				0		0		2		1

										2008		1		0				1		0		0		0				1		0		0		0

										2009		1		0				0		0		1		1				0		0		1		1

										2010		468		99				271		100		197		99				228		100		152		98

										Total		472		100				272		100		200		100				229		100		155		100

		2.		From which type of high school did you graduate? (Select only one.)		htype				Public		432		92				247		91		185		93				221		97		129		83

										Private, religiously-affiliated		29		6				17		6		12		6				6		3		20		13

										Private, independent		9		2				6		2		3		2				2		1		4		3

										Home school		1		0				1		0		0		0				0		0		1		1

										Other (e.g., GED)		1		0				1		0		0		0				0		0		1		1

										Total		472		100				272		100		200		100				229		100		155		100

		3.		What were most of your high school grades?
(Select only one.)		hgrades				C- or lower		0		0				0		0		0		0				0		0		0		0

										C		2		0				2		1		0		0				1		0		1		1

										C+		2		0				2		1		0		0				1		0		0		0

										B-		16		3				9		3		7		4				10		4		4		3

										B		115		24				68		25		47		24				55		24		36		23

										B+		128		27				70		26		58		29				51		22		44		28

										A-		111		24				56		21		55		28				51		22		44		28

										A		98		21				65		24		33		17				60		26		26		17

										Grades not used		0		0				0		0		0		0				0		0		0		0

										Total		472		100				272		100		200		100				229		100		155		100

		4. To date, in which of the following math classes did you earn a passing grade?

		a.		Algebra II		halg				Did not pass		2		0				1		0		1		1				1		0		1		1

										Passed		462		99				268		99		194		99				227		100		153		99

										Did not take		2		0				1		0		1		1				0		0		0		0

										Total		466		100				270		100		196		100				228		100		154		100

		b.		Pre-calculus/Trigonometry		hprecalc				Did not pass		13		3				10		4		3		2				4		2		6		4

										Passed		373		82				201		77		172		88				182		81		122		80

										Did not take		70		15				50		19		20		10				38		17		24		16

										Total		456		100				261		100		195		100				224		100		152		100

		c.		Calculus		hcalc				Did not pass		8		2				4		2		4		2				4		2		0		0

										Passed		169		39				89		35		80		43				86		41		52		36

										Did not take		261		60				159		63		102		55				122		58		93		64

										Total		438		100				252		100		186		100				212		100		145		100

		d.		Probability or Statistics		hstats				Did not pass		6		1				6		2		0		0				2		1		2		1

										Passed		122		29				67		27		55		32				53		26		49		35

										Did not take		293		70				175		71		118		68				151		73		89		64

										Total		421		100				248		100		173		100				206		100		140		100

		5. During high school, how many years of the following subjects did you complete?

		a.		English/Literature		heng				0 years		0		0				0		0		0		0				0		0		0		0

										1 year		1		0				1		0		0		0				1		0		0		0

										2 years		1		0				0		0		1		1				1		0		0		0

										3 years		2		0				2		1		0		0				0		0		0		0

										4 years		450		96				261		97		189		96				221		97		150		97

										5 or more years		13		3				6		2		7		4				5		2		5		3

										Total		467		100				270		100		197		100				228		100		155		100

		b.		Math		hmath				0 years		0		0				0		0		0		0				0		0		0		0

										1 year		0		0				0		0		0		0				0		0		0		0

										2 years		2		0				2		1		0		0				2		1		0		0

										3 years		79		17				50		19		29		15				35		15		26		17

										4 years		333		72				195		73		138		70				165		73		114		74

										5 or more years		50		11				21		8		29		15				25		11		14		9

										Total		464		100				268		100		196		100				227		100		154		100

		c.		Science		hsci				0 years		0		0				0		0		0		0				0		0		0		0

										1 year		1		0				1		0		0		0				1		0		0		0

										2 years		20		4				14		5		6		3				13		6		4		3

										3 years		154		33				94		35		60		31				76		34		45		29

										4 years		267		57				152		57		115		59				127		56		95		61

										5 or more years		23		5				8		3		15		8				9		4		11		7

										Total		465		100				269		100		196		100				226		100		155		100

		d.		History/Social Sciences		hhist				0 years		0		0				0		0		0		0				0		0		0		0

										1 year		1		0				0		0		1		1				0		0		0		0

										2 years		39		8				25		9		14		7				24		11		8		5

										3 years		232		50				135		50		97		49				118		52		75		48

										4 years		186		40				107		40		79		40				82		36		68		44

										5 or more years		7		2				2		1		5		3				3		1		4		3

										Total		465		100				269		100		196		100				227		100		155		100

		e.		Foreign Language		hforlan				0 years		3		1				1		0		2		1				2		1		0		0

										1 year		9		2				8		3		1		1				5		2		3		2

										2 years		130		28				61		23		69		35				66		29		36		23

										3 years		222		48				129		48		93		47				110		48		83		54

										4 years		93		20				66		24		27		14				43		19		29		19

										5 or more years		9		2				5		2		4		2				2		1		3		2

										Total		466		100				270		100		196		100				228		100		154		100

		6. During high school, how many of the following types of classes did you complete?

		a.		Advanced Placement (AP) classes		hapcl				0 classes		57		12				34		13		23		12				29		13		16		10

										1 class		75		16				45		17		30		15				34		15		26		17

										2 classes		78		17				45		17		33		17				40		18		25		16

										3 classes		78		17				43		16		35		18				46		20		23		15

										4 classes		58		13				34		13		24		12				25		11		20		13

										5 or more classes		115		25				66		25		49		25				51		23		44		29

										Total		461		100				267		100		194		100				225		100		154		100

		b.		Honors classes (not AP) taught at your high school		hhonor				0 classes		118		26				76		29		42		22				57		26		37		25

										1 class		79		17				48		18		31		16				45		20		21		14

										2 classes		68		15				36		14		32		17				35		16		22		15

										3 classes		52		11				30		11		22		12				21		9		20		13

										4 classes		40		9				23		9		17		9				19		9		15		10

										5 or more classes		96		21				52		20		44		23				45		20		36		24

										Total		453		100				265		100		188		100				222		100		151		100

		c.		College courses for credit		hcoll				0 classes		226		52				125		49		101		56				105		49		78		55

										1 class		82		19				51		20		31		17				44		20		26		18

										2 classes		49		11				25		10		24		13				29		13		11		8

										3 classes		16		4				14		5		2		1				6		3		7		5

										4 classes		11		3				8		3		3		2				4		2		5		3

										5 or more classes		53		12				33		13		20		11				27		13		16		11

										Total		437		100				256		100		181		100				215		100		143		100

		7. During your last year of high school, about how much reading and writing did you do?

		a.		Assigned reading (textbooks or other course materials)		hreadasg		HSE		None		0		0				0		0		0		0				0		0		0		0

										Very little		14		3				5		2		9		5				6		3		5		3

										Some		86		19				40		15		46		24				43		19		28		18

										Quite a bit		194		42				112		42		82		42				95		41		68		44

										Very much		169		37				112		42		57		29				85		37		54		35

										Total		463		100				269		100		194		100				229		100		155		100

		b.		Books read on your own (not assigned) for personal enjoyment or academic enrichment		hreadown				None		21		5				6		2		15		8				9		4		9		6

										Very little		113		25				52		19		61		32				56		25		39		25

										Some		156		34				87		33		69		36				82		36		50		33

										Quite a bit		90		20				62		23		28		15				43		19		28		18

										Very much		80		17				60		22		20		10				38		17		27		18

										Total		460		100				267		100		193		100				228		100		153		100

		c.		Writing short papers or reports (5 or fewer pages)		hwrite5		HSE		None		0		0				0		0		0		0				0		0		0		0

										Very little		16		3				9		3		7		4				9		4		1		1

										Some		91		20				51		19		40		21				42		18		30		19

										Quite a bit		176		38				100		37		76		39				91		40		58		38

										Very much		178		39				108		40		70		36				86		38		65		42

										Total		461		100				268		100		193		100				228		100		154		100

		d.		Writing longer papers or reports (more than 5 pages)		hwrite5m		HSE		None		39		8				25		9		14		7				18		8		12		8

										Very little		118		25				60		22		58		30				63		28		39		25

										Some		157		34				90		33		67		35				69		30		59		38

										Quite a bit		80		17				46		17		34		18				42		18		24		15

										Very much		69		15				48		18		21		11				37		16		21		14

										Total		463		100				269		100		194		100				229		100		155		100

		8. During your last year of high school, about how many hours did you spend in a typical 7-day week doing each of the following?

		a.		Preparing for class (studying, doing homework, rehearsing, etc.)		hacadpr		HSE		0 hours per week		4		1				1		0		3		2				3		1		1		1

										1-5 hours per week		85		19				49		18		36		19				49		21		22		14

										6-10 hours per week		125		27				65		24		60		31				54		24		48		31

										11-15 hours per week		92		20				47		18		45		23				39		17		42		27

										16-20 hours per week		56		12				37		14		19		10				29		13		17		11

										21-25 hours per week		52		11				34		13		18		9				23		10		16		10

										26-30 hours per week		26		6				22		8		4		2				19		8		6		4

										More than 30 hours per week		19		4				12		4		7		4				12		5		3		2

										Total		459		100				267		100		192		100				228		100		155		100

		b.		Working for pay (before or after school, weekends)		hwork				0 hours per week		340		74				198		74		142		74				177		77		111		72

										1-5 hours per week		47		10				26		10		21		11				17		7		21		14

										6-10 hours per week		29		6				15		6		14		7				11		5		13		8

										11-15 hours per week		20		4				13		5		7		4				10		4		5		3

										16-20 hours per week		11		2				7		3		4		2				7		3		2		1

										21-25 hours per week		8		2				5		2		3		2				3		1		2		1

										26-30 hours per week		3		1				2		1		1		1				3		1		0		0

										More than 30 hours per week		1		0				1		0		0		0				1		0		0		0

										Total		459		100				267		100		192		100				229		100		154		100

		c.		Participating in co-curricular activities (arts, clubs, athletics, etc.)		hcocurr				0 hours per week		28		6				14		5		14		7				13		6		12		8

										1-5 hours per week		109		24				66		25		43		22				47		21		43		28

										6-10 hours per week		110		24				67		25		43		22				57		25		37		24

										11-15 hours per week		88		19				46		17		42		22				48		21		28		18

										16-20 hours per week		52		11				30		11		22		11				29		13		12		8

										21-25 hours per week		26		6				15		6		11		6				13		6		9		6

										26-30 hours per week		17		4				9		3		8		4				8		3		3		2

										More than 30 hours per week		30		7				20		7		10		5				14		6		11		7

										Total		460		100				267		100		193		100				229		100		155		100

		d.		Relaxing and socializing (watching TV, partying, etc.)		hsocial				0 hours per week		4		1				3		1		1		1				3		1		0		0

										1-5 hours per week		129		28				90		34		39		20				75		33		36		23

										6-10 hours per week		141		31				89		33		52		27				66		29		50		32

										11-15 hours per week		93		20				46		17		47		24				45		20		32		21

										16-20 hours per week		46		10				17		6		29		15				18		8		19		12

										21-25 hours per week		16		3				8		3		8		4				7		3		8		5

										26-30 hours per week		9		2				4		1		5		3				4		2		3		2

										More than 30 hours per week		22		5				10		4		12		6				11		5		7		5

										Total		460		100				267		100		193		100				229		100		155		100

		9. During your last year of high school, about how often did you do each of the following?

		a.		Asked questions in class or contributed to class discussions		hclquest		HSE		Never		4		1				3		1		1		1				1		0		1		1

										Sometimes		108		24				60		23		48		25				47		21		42		27

										Often		175		38				99		37		76		40				99		43		47		31

										Very often		171		37				104		39		67		35				82		36		64		42

										Total		458		100				266		100		192		100				229		100		154		100

		b.		Made a class presentation		hclprese		HSE		Never		1		0				1		0		0		0				0		0		1		1

										Sometimes		152		33				81		31		71		37				73		32		55		36

										Often		209		46				120		45		89		46				107		47		66		43

										Very often		95		21				63		24		32		17				49		21		32		21

										Total		457		100				265		100		192		100				229		100		154		100

		c.		Came to class without completing readings or assignments		hclunpre				Never		173		38				100		37		73		38				93		41		58		37

										Sometimes		257		56				149		56		108		57				123		54		87		56

										Often		24		5				17		6		7		4				10		4		9		6

										Very often		4		1				1		0		3		2				3		1		1		1

										Total		458		100				267		100		191		100				229		100		155		100

		d.		Discussed grades or assignments with a teacher		hfacgrad		HSE		Never		18		4				6		2		12		6				10		4		6		4

										Sometimes		183		40				110		41		73		38				89		39		67		43

										Often		181		39				105		39		76		40				88		38		62		40

										Very often		77		17				46		17		31		16				42		18		20		13

										Total		459		100				267		100		192		100				229		100		155		100

		e.		Worked with other students 
on projects during class		hclassgr		HSE		Never		7		2				6		2		1		1				2		1		4		3

										Sometimes		115		25				70		26		45		23				52		23		48		31

										Often		208		46				107		40		101		53				105		46		70		45

										Very often		127		28				82		31		45		23				70		31		33		21

										Total		457		100				265		100		192		100				229		100		155		100

		f.		Worked with classmates outside of class to prepare class assignments		hoccgrp		HSE		Never		33		7				19		7		14		7				17		7		13		8

										Sometimes		185		40				109		41		76		40				88		38		65		42

										Often		162		35				94		35		68		35				80		35		54		35

										Very often		79		17				45		17		34		18				44		19		23		15

										Total		459		100				267		100		192		100				229		100		155		100

		g.		Prepared two or more drafts of a paper or assignment before turning it in		hrewropa		HSE		Never		43		9				20		8		23		12				22		10		19		12

										Sometimes		171		38				95		36		76		40				83		36		61		40

										Often		144		32				87		33		57		30				71		31		44		29

										Very often		97		21				63		24		34		18				53		23		30		19

										Total		455		100				265		100		190		100				229		100		154		100

		h.		Had serious conversations with students of a different race or ehtnicity than your own		hdivrstu				Never		43		9				22		8		21		11				24		11		14		9

										Sometimes		118		26				68		26		50		26				65		29		32		21

										Often		129		28				79		30		50		26				65		29		42		27

										Very often		164		36				95		36		69		36				73		32		67		43

										Total		454		100				264		100		190		100				227		100		155		100

		i.		Discussed ideas from your readings or classes with teachers outside of class		hfacidea		HSE		Never		90		20				54		21		36		19				47		21		28		18

										Sometimes		189		42				102		39		87		46				89		39		69		45

										Often		114		25				70		27		44		23				57		25		42		28

										Very often		59		13				37		14		22		12				36		16		13		9

										Total		452		100				263		100		189		100				229		100		152		100

		j.		Discussed ideas from your readings or classes with others outside of class (students, family members, etc.)		hoocidea		HSE		Never		23		5				12		5		11		6				10		4		8		5

										Sometimes		165		36				85		32		80		42				83		36		55		35

										Often		172		38				105		40		67		35				91		40		58		37

										Very often		95		21				62		23		33		17				44		19		34		22

										Total		455		100				264		100		191		100				228		100		155		100

		k.		Talked with a counselor, teacher, or other staff member about college or career plans		hfacplan				Never		19		4				12		5		7		4				4		2		11		7

										Sometimes		127		28				61		23		66		35				57		25		49		32

										Often		146		32				73		28		73		38				67		29		54		35

										Very often		164		36				119		45		45		24				101		44		41		26

										Total		456		100				265		100		191		100				229		100		155		100

		l.		Had serious conversations with students who are very different from you in terms of their religious beliefs, political opinions, or personal values		hdiffstu				Never		47		10				26		10		21		11				20		9		21		14

										Sometimes		135		30				78		29		57		30				74		32		37		24

										Often		130		29				82		31		48		25				64		28		50		32

										Very often		143		31				79		30		64		34				70		31		47		30

										Total		455		100				265		100		190		100				228		100		155		100

		m.		Missed a day of school		hmisssch				Never		108		24				53		20		55		29				45		20		41		26

										Sometimes		313		69				186		70		127		66				167		73		101		65

										Often		24		5				19		7		5		3				11		5		10		6

										Very often		11		2				7		3		4		2				6		3		3		2

										Total		456		100				265		100		191		100				229		100		155		100

		10.		Did you take the SAT and/or ACT?		hsatact				No		1		0				0		0		1		1				0		0		0		0

										Yes		454		100				265		100		189		99				228		100		155		100

										Total		455		100				265		100		190		100				228		100		155		100

		a.		SAT Composite Score 
(SAT/ACT scores convertd to SAT scale and recoded into categories)		SAT_ACTr				900 or lower		84		20				51		21		33		19				53		25		16		11

										901 - 1000		101		24				69		28		32		18				67		31		21		14

										1001 - 1100		87		21				53		22		34		19				43		20		29		19

										1101 - 1200		87		21				50		20		37		21				32		15		43		29

										1201 - 1300		39		9				16		7		23		13				15		7		22		15

										1301 - 1400		15		4				4		2		11		6				1		0		13		9

										1401 - 1600		8		2				3		1		5		3				2		1		6		4

										Total		421		100				246		100		175		100				213		100		150		100

		11. During your high school years, how involved were you in the following activities at your school or elsewhere?

		a.		Performing or visual arts programs (band, chorus, theater, art, etc.)		hinvarts				1 Not involved		176		39				82		32		94		51				95		41		58		38

										2		78		17				50		19		28		15				35		15		33		21

										3		51		11				32		12		19		10				29		13		12		8

										4		41		9				29		11		12		6				24		10		11		7

										5		32		7				24		9		8		4				16		7		10		6

										6 Highly involved		68		15				43		17		25		13				30		13		30		19

										Total		446		100				260		100		186		100				229		100		154		100

		b.		Athletic teams (varsity, junior varsity, club sport, etc.)		hinvathl				1 Not involved		153		34				104		40		49		26				79		35		50		32

										2		47		11				26		10		21		11				27		12		16		10

										3		44		10				27		10		17		9				23		10		15		10

										4		44		10				27		10		17		9				21		9		18		12

										5		39		9				20		8		19		10				23		10		12		8

										6 Highly involved		118		27				55		21		63		34				55		24		43		28

										Total		445		100				259		100		186		100				228		100		154		100

		c.		Student government		hstugov				1 Not involved		301		68				158		61		143		77				153		67		108		71

										2		56		13				33		13		23		12				27		12		20		13

										3		29		7				19		7		10		5				16		7		9		6

										4		18		4				17		7		1		1				11		5		6		4

										5		10		2				7		3		3		2				5		2		3		2

										6 Highly involved		30		7				25		10		5		3				17		7		7		5

										Total		444		100				259		100		185		100				229		100		153		100

		d.		Publications (student newspaper, yearbook, etc.)		hinvpubs				1 Not involved		322		73				170		66		152		84				170		75		109		72

										2		36		8				26		10		10		6				15		7		12		8

										3		19		4				13		5		6		3				9		4		7		5

										4		18		4				13		5		5		3				7		3		8		5

										5		12		3				11		4		1		1				6		3		5		3

										6 Highly involved		33		8				26		10		7		4				20		9		11		7

										Total		440		100				259		100		181		100				227		100		152		100

		e.		Academic honor societies		hinvhono				1 Not involved		180		41				94		36		86		47				84		37		67		44

										2		64		14				34		13		30		16				30		13		25		16

										3		67		15				46		18		21		11				42		18		21		14

										4		56		13				34		13		22		12				28		12		18		12

										5		26		6				18		7		8		4				12		5		9		6

										6 Highly involved		50		11				33		13		17		9				32		14		13		8

										Total		443		100				259		100		184		100				228		100		153		100

		f.		Academic clubs (debate, mathematics, science, etc.)		hinvaccl				1 Not involved		238		54				130		50		108		58				123		54		84		55

										2		51		11				30		12		21		11				24		11		17		11

										3		56		13				33		13		23		12				28		12		21		14

										4		28		6				18		7		10		5				15		7		10		6

										5		23		5				15		6		8		4				11		5		10		6

										6 Highly involved		48		11				33		13		15		8				27		12		12		8

										Total		444		100				259		100		185		100				228		100		154		100

		g.		Vocational clubs (business, health, technology, etc.)		hinvvccl				1 Not involved		306		69				173		67		133		73				154		68		107		70

										2		41		9				26		10		15		8				24		11		12		8

										3		38		9				22		8		16		9				21		9		12		8

										4		11		2				8		3		3		2				5		2		6		4

										5		15		3				10		4		5		3				4		2		8		5

										6 Highly involved		31		7				20		8		11		6				19		8		8		5

										Total		442		100				259		100		183		100				227		100		153		100

		h.		Religious youth groups		hrelgrp				1 Not involved		309		70				165		65		144		78				162		71		104		69

										2		29		7				23		9		6		3				11		5		12		8

										3		30		7				23		9		7		4				14		6		11		7

										4		20		5				9		4		11		6				11		5		9		6

										5		13		3				11		4		2		1				9		4		2		1

										6 Highly involved		39		9				24		9		15		8				20		9		13		9

										Total		440		100				255		100		185		100				227		100		151		100

		i.		Community service or volunteer work		hvolntr				1 Not involved		44		10				20		8		24		13				20		9		19		12

										2		33		7				18		7		15		8				17		7		10		6

										3		81		18				42		16		39		21				44		19		27		18

										4		76		17				37		14		39		21				34		15		31		20

										5		73		16				48		18		25		13				28		12		31		20

										6 Highly involved		139		31				95		37		44		24				86		38		36		23

										Total		446		100				260		100		186		100				229		100		154		100

		12.		Overall, how academically challenging was your high school?		hacachal				1 Not at all challenging		5		1				2		1		3		2				2		1		3		2

										2		29		6				14		5		15		8				14		6		10		6

										3		88		20				50		19		38		20				48		21		28		18

										4		165		37				93		36		72		39				90		39		51		33

										5		128		29				80		31		48		26				61		27		48		31

										6 Extremely challenging		32		7				21		8		11		6				14		6		15		10

										Total		447		100				260		100		187		100				229		100		155		100

		13. During the coming school year, about how many hours do you think you will spend in a typical 7-day week doing each of the following?

		a.		Preparing for class (studying, reading, writing, doing homework or lab work, analyzing data, rehearsing, and other academic activities)		cacadpr		EAE		0 hours per week		0		0				0		0		0		0				0		0		0		0

										1-5 hours per week		5		1				0		0		5		3				4		2		0		0

										6-10 hours per week		49		11				26		10		23		12				25		11		18		12

										11-15 hours per week		65		15				33		13		32		17				27		12		26		17

										16-20 hours per week		114		26				59		23		55		30				54		24		45		29

										21-25 hours per week		82		19				54		21		28		15				43		19		27		17

										26-30 hours per week		63		14				43		17		20		11				34		15		24		15

										More than 30 hours per week		64		14				42		16		22		12				42		18		15		10

										Total		442		100				257		100		185		100				229		100		155		100

		b.		Working for pay on- or off-campus		cwork				0 hours per week		87		20				38		15		49		27				39		17		38		25

										1-5 hours per week		44		10				29		11		15		8				23		10		13		8

										6-10 hours per week		81		18				46		18		35		19				43		19		29		19

										11-15 hours per week		104		24				63		25		41		22				52		23		39		25

										16-20 hours per week		83		19				49		19		34		18				48		21		25		16

										21-25 hours per week		22		5				17		7		5		3				14		6		6		4

										26-30 hours per week		7		2				5		2		2		1				3		1		2		1

										More than 30 hours per week		11		3				8		3		3		2				6		3		2		1

										Total		439		100				255		100		184		100				228		100		154		100

		c.		Participating in co-curricular activities (organizations, campus publications, student government, fraternity or sorority, intercollegiate or intramural sports, etc.)		ccocurr				0 hours per week		18		4				6		2		12		6				7		3		9		6

										1-5 hours per week		98		22				53		21		45		24				58		25		29		19

										6-10 hours per week		145		33				89		35		56		30				71		31		52		34

										11-15 hours per week		93		21				57		22		36		19				47		21		35		23

										16-20 hours per week		59		13				35		14		24		13				31		14		22		14

										21-25 hours per week		15		3				8		3		7		4				9		4		5		3

										26-30 hours per week		6		1				4		2		2		1				2		1		1		1

										More than 30 hours per week		8		2				5		2		3		2				4		2		2		1

										Total		442		100				257		100		185		100				229		100		155		100

		d.		Relaxing and socializing (watching TV, partying, etc.)		csocial				0 hours per week		8		2				6		2		2		1				7		3		1		1

										1-5 hours per week		183		41				117		46		66		36				105		46		49		32

										6-10 hours per week		147		33				83		32		64		35				73		32		57		37

										11-15 hours per week		60		14				35		14		25		14				28		12		27		17

										16-20 hours per week		27		6				9		4		18		10				8		3		13		8

										21-25 hours per week		7		2				3		1		4		2				3		1		3		2

										26-30 hours per week		7		2				3		1		4		2				4		2		3		2

										More than 30 hours per week		3		1				1		0		2		1				1		0		2		1

										Total		442		100				257		100		185		100				229		100		155		100

		14. During the coming school year, about how often do you expect to do each of the following?

		a.		Ask questions in class or contribute to class discussions		cclquest		EAE		Never		3		1				1		0		2		1				0		0		2		1

										Sometimes		65		15				39		15		26		14				31		14		26		17

										Often		192		44				104		41		88		48				93		41		72		47

										Very often		175		40				109		43		66		36				103		45		54		35

										Total		435		100				253		100		182		100				227		100		154		100

		b.		Make a class presentation		cclprese		EAE		Never		5		1				2		1		3		2				2		1		3		2

										Sometimes		116		27				59		23		57		31				48		21		54		35

										Often		198		46				121		48		77		42				107		47		63		41

										Very often		116		27				71		28		45		25				69		31		35		23

										Total		435		100				253		100		182		100				226		100		155		100

		c.		Work on a paper or project that requires integrating ideas or information from various sources		cintegra				Never		0		0				0		0		0		0				0		0		0		0

										Sometimes		14		3				4		2		10		5				6		3		6		4

										Often		151		35				77		31		74		40				68		30		57		37

										Very often		267		62				168		67		99		54				149		67		92		59

										Total		432		100				249		100		183		100				223		100		155		100

		d.		Work with other students on projects during class		cclassgr		EAE		Never		22		5				14		6		8		4				11		5		10		7

										Sometimes		121		28				75		30		46		26				60		27		52		34

										Often		165		38				84		33		81		45				81		36		59		39

										Very often		122		28				78		31		44		25				72		32		31		20

										Total		430		100				251		100		179		100				224		100		152		100

		e.		Work with classmates outside of class to prepare class assignments		coccgrp		EAE		Never		8		2				5		2		3		2				3		1		5		3

										Sometimes		59		14				33		13		26		14				27		12		25		16

										Often		175		40				94		37		81		45				83		37		67		44

										Very often		191		44				119		47		72		40				113		50		56		37

										Total		433		100				251		100		182		100				226		100		153		100

		f.		Put together ideas or concepts from different courses when completing assignments or during class discussions		cintidea				Never		0		0				0		0		0		0				0		0		0		0

										Sometimes		45		10				26		10		19		10				24		11		17		11

										Often		185		43				93		37		92		51				83		37		76		49

										Very often		203		47				133		53		70		39				118		52		61		40

										Total		433		100				252		100		181		100				225		100		154		100

		g.		Discuss grades or assignments with an instructor		cfacgrad		EAE		Never		6		1				1		0		5		3				1		0		4		3

										Sometimes		115		27				63		25		52		29				58		26		46		30

										Often		165		38				95		38		70		38				75		33		65		42

										Very often		147		34				92		37		55		30				92		41		39		25

										Total		433		100				251		100		182		100				226		100		154		100

		h.		Discuss ideas from your readings or classes with faculty members outside of class		cfacidea		EAE		Never		11		3				6		2		5		3				3		1		8		5

										Sometimes		153		35				88		35		65		36				73		32		64		42

										Often		156		36				83		33		73		40				81		36		54		35

										Very often		115		26				75		30		40		22				70		31		28		18

										Total		435		100				252		100		183		100				227		100		154		100

		i.		Receive prompt feedback from faculty on your academic performance (written or oral)		cfacfeed				Never		6		1				4		2		2		1				5		2		0		0

										Sometimes		130		30				76		30		54		30				65		29		47		30

										Often		187		43				103		41		84		46				94		42		77		50

										Very often		108		25				67		27		41		23				61		27		31		20

										Total		431		100				250		100		181		100				225		100		155		100

		j.		Work with faculty members on activities other than coursework (committees, orientation, student life activities, etc.)		cfacothe				Never		15		3				3		1		12		7				4		2		9		6

										Sometimes		155		36				91		36		64		35				79		35		60		39

										Often		191		44				114		45		77		42				102		45		66		43

										Very often		73		17				44		17		29		16				43		19		19		12

										Total		434		100				252		100		182		100				228		100		154		100

		k.		Discuss ideas from your readings or classes with others outside of class (students, family members, co-workers, etc.)		coocidea		EAE		Never		4		1				3		1		1		1				1		0		3		2

										Sometimes		95		22				48		19		47		26				49		22		34		22

										Often		193		45				114		45		79		44				94		42		73		47

										Very often		140		32				86		34		54		30				82		36		44		29

										Total		432		100				251		100		181		100				226		100		154		100

		l.		Have serious conversations with students of a different race or ethnicity than your own		cdivrstu				Never		10		2				5		2		5		3				3		1		7		5

										Sometimes		84		19				47		19		37		20				45		20		28		18

										Often		165		38				99		39		66		36				90		39		54		35

										Very often		176		40				101		40		75		41				90		39		66		43

										Total		435		100				252		100		183		100				228		100		155		100

		m.		Try to better understand someone else's views by imagining how an issue looks from his or her perspective		cothrvie				Never		0		0				0		0		0		0				0		0		0		0

										Sometimes		46		11				19		8		27		15				22		10		19		12

										Often		170		40				92		37		78		44				87		39		63		41

										Very often		214		50				140		56		74		41				115		51		73		47

										Total		430		100				251		100		179		100				224		100		155		100

		n.		Learn something that changes the way you understand an issue or idea		cchngvie				Never		0		0				0		0		0		0				0		0		0		0

										Sometimes		46		11				20		8		26		14				19		8		24		16

										Often		159		37				90		36		69		38				77		34		62		40

										Very often		226		52				141		56		85		47				130		58		68		44

										Total		431		100				251		100		180		100				226		100		154		100

		o.		Have serious conversations with students who are very different from you in terms of their religious beliefs, political opinions, or personal values		cdiffstu				Never		7		2				3		1		4		2				1		0		6		4

										Sometimes		91		21				47		19		44		24				51		22		29		19

										Often		149		34				82		33		67		37				69		30		59		38

										Very often		186		43				118		47		68		37				106		47		60		39

										Total		433		100				250		100		183		100				227		100		154		100

		15. During the coming school year, how certain are you that you will do the following?

		a.		Study when there are other interesting things to do		cotherint		EAP		1 Not at all certain		6		1				4		2		2		1				4		2		1		1

										2		25		6				13		5		12		7				12		5		10		6

										3		80		18				39		16		41		22				40		18		31		20

										4		114		26				75		30		39		21				54		24		43		28

										5		127		29				70		28		57		31				74		32		40		26

										6 Very certain		81		19				49		20		32		17				44		19		30		19

										Total		433		100				250		100		183		100				228		100		155		100

		b.		Find additional information for course assignments when you don't understand the material		cfindinfo		EAP		1 Not at all certain		3		1				3		1		0		0				3		1		0		0

										2		7		2				4		2		3		2				5		2		1		1

										3		24		6				13		5		11		6				13		6		8		5

										4		90		21				44		18		46		25				41		18		37		24

										5		126		29				69		28		57		31				58		25		50		32

										6 Very certain		182		42				117		47		65		36				108		47		58		38

										Total		432		100				250		100		182		100				228		100		154		100

		c.		Participate regularly in course discussions, even when you don't feel like it		ccourdis		EAP		1 Not at all certain		4		1				4		2		0		0				3		1		1		1

										2		24		6				12		5		12		7				10		4		11		7

										3		110		25				59		24		51		28				54		24		45		29

										4		121		28				69		28		52		28				64		28		42		27

										5		102		24				59		24		43		23				55		24		30		19

										6 Very certain		72		17				47		19		25		14				42		18		26		17

										Total		433		100				250		100		183		100				228		100		155		100

		d.		Ask instructors for help when you struggle with course assignments		caskinst		EAP		1 Not at all certain		5		1				4		2		1		1				4		2		1		1

										2		13		3				7		3		6		3				5		2		6		4

										3		32		7				16		6		16		9				17		7		13		8

										4		82		19				49		20		33		18				34		15		35		23

										5		118		27				57		23		61		33				54		24		49		32

										6 Very certain		182		42				116		47		66		36				114		50		50		32

										Total		432		100				249		100		183		100				228		100		154		100

		e.		Finish something you have started when you encounter challenges		cfinish		EAP		1 Not at all certain		3		1				3		1		0		0				3		1		0		0

										2		2		0				0		0		2		1				1		0		1		1

										3		33		8				19		8		14		8				18		8		14		9

										4		77		18				44		18		33		18				39		17		26		17

										5		130		30				72		29		58		32				65		29		50		32

										6 Very certain		188		43				112		45		76		42				102		45		64		41

										Total		433		100				250		100		183		100				228		100		155		100

		f.		Stay positive, even when you do poorly on a test or assignment		cstaypos		EAP		1 Not at all certain		4		1				4		2		0		0				3		1		1		1

										2		15		3				11		4		4		2				11		5		3		2

										3		58		13				30		12		28		15				34		15		19		12

										4		95		22				59		24		36		20				43		19		40		26

										5		115		27				63		25		52		29				54		24		45		29

										6 Very certain		145		34				83		33		62		34				83		36		46		30

										Total		432		100				250		100		182		100				228		100		154		100

		16. During the coming school year, how difficult do you expect the following to be?

		a.		Learning course material -most rate their high schools as this level of academic difficulty (67%)		clearnma		EAD		1 Not at all difficult		7		2				2		1		5		3				4		2		3		2

										2		20		5				10		4		10		5				10		4		9		6

										3		71		16				40		16		31		17				40		18		26		17

										4		155		36				93		37		62		34				73		32		57		37

										5		136		31				82		33		54		30				70		31		51		33

										6 Very difficult		44		10				23		9		21		11				30		13		9		6

										Total		433		100				250		100		183		100				227		100		155		100

		b.		Managing your time		cmantime		EAD		1 Not at all difficult		11		3				5		2		6		3				6		3		5		3

										2		34		8				22		9		12		7				14		6		18		12

										3		68		16				38		15		30		16				37		16		21		14

										4		110		26				76		31		34		19				61		27		36		23

										5		121		28				61		25		60		33				62		27		43		28

										6 Very difficult		87		20				46		19		41		22				46		20		32		21

										Total		431		100				248		100		183		100				226		100		155		100

		c.		Paying college expenses		cpaycoll				1 Not at all difficult		13		3				1		0		12		7				2		1		10		6

										2		34		8				22		9		12		7				12		5		17		11

										3		53		12				28		11		25		14				24		11		26		17

										4		76		18				45		18		31		17				37		16		31		20

										5		124		29				72		29		52		28				65		29		40		26

										6 Very difficult		133		31				82		33		51		28				87		38		31		20

										Total		433		100				250		100		183		100				227		100		155		100

		d.		Getting help with school work		cgethelp		EAD		1 Not at all difficult		38		9				25		10		13		7				16		7		17		11

										2		81		19				43		17		38		21				43		19		33		21

										3		134		31				76		31		58		32				72		32		50		32

										4		107		25				70		28		37		20				53		23		38		25

										5		52		12				24		10		28		15				29		13		14		9

										6 Very difficult		19		4				11		4		8		4				13		6		3		2

										Total		431		100				249		100		182		100				226		100		155		100

		e.		Making new friends		cmakefr				1 Not at all difficult		105		24				61		24		44		24				52		23		42		27

										2		121		28				73		29		48		26				69		30		39		25

										3		99		23				53		21		46		25				57		25		27		17

										4		62		14				36		14		26		14				27		12		27		17

										5		28		6				14		6		14		8				13		6		13		8

										6 Very difficult		18		4				13		5		5		3				9		4		7		5

										Total		433		100				250		100		183		100				227		100		155		100

		f.		Interacting with faculty		cintfac		EAD		1 Not at all difficult		70		16				45		18		25		14				34		15		30		19

										2		97		22				53		21		44		24				49		22		36		23

										3		131		30				81		32		50		27				73		32		44		28

										4		79		18				38		15		41		23				43		19		24		15

										5		35		8				19		8		16		9				15		7		16		10

										6 Very difficult		20		5				14		6		6		3				12		5		5		3

										Total		432		100				250		100		182		100				226		100		155		100

		17. How prepared are you to do the following in your academic work at this college?

		a.		Write clearly and effectively		cgnwrite		PAP		1 Not at all prepared		2		0				1		0		1		1				2		1		0		0

										2		23		5				11		4		12		7				13		6		5		3

										3		79		18				45		18		34		19				40		18		27		18

										4		141		33				80		32		61		34				83		36		44		29

										5		112		26				69		28		43		24				52		23		48		31

										6 Very prepared		75		17				44		18		31		17				38		17		30		19

										Total		432		100				250		100		182		100				228		100		154		100

		b.		Speak clearly and effectively		cgnspeak		PAP		1 Not at all prepared		3		1				3		1		0		0				3		1		0		0

										2		24		6				13		5		11		6				13		6		8		5

										3		66		15				37		15		29		16				37		16		19		12

										4		137		32				83		33		54		30				81		36		41		26

										5		110		25				60		24		50		27				49		22		46		30

										6 Very prepared		92		21				54		22		38		21				44		19		41		26

										Total		432		100				250		100		182		100				227		100		155		100

		c.		Think critically and analytically		cgnanaly		PAP		1 Not at all prepared		1		0				1		0		0		0				1		0		0		0

										2		5		1				3		1		2		1				3		1		2		1

										3		65		15				41		16		24		13				34		15		18		12

										4		146		34				90		36		56		31				87		38		41		27

										5		132		31				74		30		58		32				65		29		53		34

										6 Very prepared		83		19				41		16		42		23				38		17		40		26

										Total		432		100				250		100		182		100				228		100		154		100

		d.		Analyze math or quantitative problems		cgnquant		PAP		1 Not at all prepared		8		2				6		2		2		1				5		2		2		1

										2		38		9				29		12		9		5				22		10		15		10

										3		104		24				72		29		32		18				59		26		30		19

										4		118		27				71		29		47		26				63		28		41		26

										5		99		23				45		18		54		30				47		21		38		25

										6 Very prepared		64		15				26		10		38		21				31		14		29		19

										Total		431		100				249		100		182		100				227		100		155		100

		e.		Use computing and information technology		cgncompt		PAP		1 Not at all prepared		1		0				1		0		0		0				1		0		0		0

										2		18		4				13		5		5		3				12		5		4		3

										3		74		17				49		20		25		14				42		18		24		15

										4		120		28				75		30		45		25				69		30		37		24

										5		135		31				72		29		63		34				68		30		49		32

										6 Very prepared		85		20				40		16		45		25				36		16		41		26

										Total		433		100				250		100		183		100				228		100		155		100

		f.		Work effectively with others		cgnother		PAP		1 Not at all prepared		1		0				1		0		0		0				1		0		0		0

										2		6		1				2		1		4		2				2		1		4		3

										3		30		7				17		7		13		7				18		8		9		6

										4		77		18				39		16		38		21				41		18		27		17

										5		148		34				84		34		64		35				82		36		49		32

										6 Very prepared		171		39				107		43		64		35				84		37		66		43

										Total		433		100				250		100		183		100				228		100		155		100

		g.		Learn effectively on your own		cgninq		PAP		1 Not at all prepared		2		0				2		1		0		0				1		0		1		1

										2		9		2				5		2		4		2				5		2		4		3

										3		51		12				32		13		19		10				28		12		13		8

										4		116		27				63		25		53		29				62		27		37		24

										5		128		30				77		31		51		28				62		27		53		34

										6 Very prepared		124		29				69		28		55		30				68		30		46		30

										Total		430		100				248		100		182		100				226		100		154		100

		18. How important is it to you that your college or university provides each of the following?

		a.		A challenging academic experience		cenvscho		ICE		1 Not important		4		1				2		1		2		1				3		1		0		0

										2		5		1				1		0		4		2				3		1		2		1

										3		48		11				27		11		21		12				30		13		12		8

										4		120		28				73		29		47		26				58		26		43		28

										5		110		26				62		25		48		27				56		25		41		26

										6 Very important		142		33				84		34		58		32				75		33		57		37

										Total		429		100				249		100		180		100				225		100		155		100

		b.		Support to help you succeed academically		cenvsupr		ICE		1 Not important		2		0				1		0		1		1				2		1		0		0

										2		1		0				0		0		1		1				0		0		1		1

										3		14		3				5		2		9		5				6		3		5		3

										4		34		8				20		8		14		8				16		7		17		11

										5		90		21				41		17		49		27				40		18		35		23

										6 Very important		287		67				181		73		106		59				162		72		95		62

										Total		428		100				248		100		180		100				226		100		153		100

		c.		Opportunities to interact with students from different economic, social, and racial or ethnic backgrounds		cenvdivr		ICE		1 Not important		8		2				1		0		7		4				5		2		3		2

										2		14		3				3		1		11		6				4		2		10		7

										3		43		10				22		9		21		12				21		9		19		13

										4		88		21				46		19		42		23				50		22		31		20

										5		101		24				65		26		36		20				52		23		35		23

										6 Very important		173		41				109		44		64		35				94		42		54		36

										Total		427		100				246		100		181		100				226		100		152		100

		d.		Assistance coping with your non-academic responsibilities (work, family, etc.)		cenvnaca		ICE		1 Not important		11		3				2		1		9		5				3		1		8		5

										2		21		5				8		3		13		7				8		4		11		7

										3		56		13				28		11		28		15				27		12		22		14

										4		114		27				61		24		53		29				63		28		39		25

										5		105		24				61		24		44		24				57		25		39		25

										6 Very important		123		29				89		36		34		19				69		30		35		23

										Total		430		100				249		100		181		100				227		100		154		100

		e.		Support to help you thrive socially		cenvsoca		ICE		1 Not important		12		3				4		2		8		4				5		2		7		5

										2		27		6				11		4		16		9				11		5		14		9

										3		58		13				33		13		25		14				33		15		19		12

										4		87		20				46		18		41		23				43		19		35		23

										5		119		28				70		28		49		27				64		28		38		25

										6 Very important		127		30				85		34		42		23				70		31		42		27

										Total		430		100				249		100		181		100				226		100		155		100

		f.		Opportunities to attend campus events and activities		cenveven		ICE		1 Not important		2		0				1		0		1		1				2		1		0		0

										2		14		3				5		2		9		5				6		3		8		5

										3		42		10				18		7		24		13				21		9		16		10

										4		90		21				52		21		38		21				43		19		37		24

										5		114		26				61		24		53		29				60		26		37		24

										6 Very important		169		39				112		45		57		31				95		42		57		37

										Total		431		100				249		100		182		100				227		100		155		100

		19. About how much of your college expenses (tuition, fees, books, room & board)  this year will be provided by each of the following sources?

		a.		Scholarships and grants		cschgr				None		61		14				31		12		30		16				12		5		46		30

										Less than half		97		23				62		25		35		19				38		17		48		31

										Half or more		130		30				69		28		61		34				83		36		32		21

										All or nearly all		108		25				69		28		39		21				78		34		17		11

										Do not know		35		8				18		7		17		9				17		7		11		7

										Total		431		100				249		100		182		100				228		100		154		100

		b.		Student loans		cstudlo				None		122		28				72		29		50		28				60		27		45		29

										Less than half		168		39				94		38		74		41				95		42		55		36

										Half or more		47		11				25		10		22		12				24		11		19		12

										All or nearly all		28		7				19		8		9		5				13		6		14		9

										Do not know		64		15				38		15		26		14				34		15		21		14

										Total		429		100				248		100		181		100				226		100		154		100

		c.		Parents/family		cparfam				None		99		23				63		25		36		20				66		29		18		12

										Less than half		148		35				84		34		64		36				96		42		36		23

										Half or more		60		14				32		13		28		16				21		9		34		22

										All or nearly all		73		17				40		16		33		18				14		6		55		36

										Do not know		48		11				30		12		18		10				29		13		11		7

										Total		428		100				249		100		179		100				226		100		154		100

		d.		Self (work on-campus or off-campus, savings)		cself				None		81		19				38		15		43		24				38		17		36		23

										Less than half		214		50				124		50		90		50				114		51		74		48

										Half or more		39		9				25		10		14		8				20		9		15		10

										All or nearly all		6		1				3		1		3		2				4		2		1		1

										Do not know		88		21				57		23		31		17				49		22		29		19

										Total		428		100				247		100		181		100				225		100		155		100

		20.		Did you receive a Federal Pell Grant?		cpell				No		112		26				63		25		49		27				33		14		74		48

										Yes		210		49				125		50		85		46				140		61		39		25

										Do not know		110		25				61		24		49		27				56		24		41		27

										Total		432		100				249		100		183		100				229		100		154		100

		21.		What do you expect most of your grades will be at this college during the coming year? (Select only one.)		cgrades				C- or lower		0		0				0		0		0		0				0		0		0		0

										C		2		0				2		1		0		0				2		1		0		0

										C+		9		2				8		3		1		1				5		2		3		2

										B-		25		6				19		8		6		3				19		8		4		3

										B		106		24				61		24		45		24				55		24		41		26

										B+		101		23				64		26		37		20				59		26		30		19

										A-		125		29				62		25		63		34				54		24		50		32

										A		64		15				33		13		31		17				34		15		27		17

										Grades not used		1		0				0		0		1		1				1		0		0		0

										Total		433		100				249		100		184		100				229		100		155		100

		22.		Do you intend to graduate from this college?		cintgrad				No		26		6				16		6		10		5				15		7		10		6

										Yes		283		66				163		66		120		65				163		71		88		57

										Uncertain		123		28				69		28		54		29				51		22		56		36

										Total		432		100				248		100		184		100				229		100		154		100

		23.		What is the highest academic degree you intend to obtain at this or any college?		chighdeg				Associate's degree		2		0				2		1		0		0				2		1		0		0

										Bachelor's degree		83		19				55		22		28		15				53		23		23		15

										Master's degree		132		30				66		26		66		36				67		29		53		34

										Doctoral degree		165		38				99		40		66		36				84		37		60		39

										Uncertain		52		12				28		11		24		13				23		10		19		12

										Total		434		100				250		100		184		100				229		100		155		100

		24.		What month are you completing this survey?		cmonth				Jan		0		0				0		0		0		0				0		0		0		0

										Feb		0		0				0		0		0		0				0		0		0		0

										Mar		0		0				0		0		0		0				0		0		0		0

										Apr		0		0				0		0		0		0				0		0		0		0

										May		0		0				0		0		0		0				0		0		0		0

										Jun		344		73				204		75		140		70				170		74		114		74

										Jul		129		27				68		25		61		30				59		26		41		26

										Aug		0		0				0		0		0		0				0		0		0		0

										Sep		0		0				0		0		0		0				0		0		0		0

										Oct		0		0				0		0		0		0				0		0		0		0

										Nov		0		0				0		0		0		0				0		0		0		0

										Dec		0		0				0		0		0		0				0		0		0		0

										Total		473		100				272		100		201		100				229		100		155		100

		25.		Do you know what your major will be?		cmajor				No		139		33				84		35		55		30				74		33		50		33

										Yes		283		67				156		65		127		70				148		67		101		67

										Total		422		100				240		100		182		100				222		100		151		100

				Recoded variable xmajcod1 into one of ten major categories listed at right		xmajrcol				Arts and Humanities		11		4				10		6		1		1				6		4		4		4

										Biological Sciences		110		37				66		40		44		34				56		36		42		40

										Business		11		4				6		4		5		4				3		2		7		7

										Education		3		1				3		2		0		0				2		1		1		1

										Engineering		52		18				16		10		36		28				25		16		20		19

										Physical Science		21		7				7		4		14		11				8		5		10		9

										Professional		16		5				14		8		2		2				8		5		6		6

										Social Science		57		19				38		23		19		15				38		24		12		11

										Other		15		5				6		4		9		7				10		6		4		4

										Undecided		0		0				0		0		0		0				0		0		0		0

										Total		296		100				166		100		130		100				156		100		106		100

		26.		Are you, or will you be, a full-time student this fall term?		cenrlmen				No		7		2				4		2		3		2				2		1		4		3

										Yes		426		98				246		98		180		98				227		99		151		97

										Total		433		100				250		100		183		100				229		100		155		100

		27.		How many of your close friends will attend this college during the coming year?		cfriends				None		235		54				135		54		100		54				121		53		90		58

										1		92		21				59		24		33		18				44		19		34		22

										2		51		12				21		8		30		16				31		14		13		8

										3		24		6				12		5		12		7				13		6		7		5

										4 or more		31		7				22		9		9		5				19		8		11		7

										Total		433		100				249		100		184		100				228		100		155		100

		28.		Your sex:		csex				Male		201		42				0		0		201		100				87		38		73		47

										Female		272		58				272		100		0		0				142		62		82		53

										Total		473		100				272		100		201		100				229		100		155		100

		-		Are you a current or former member of the U.S. Armed Forces, Reserves, or National Guard? (Note: Item appeared only in the online instrument.)		cveterean***				No		430		100				248		100		182		99				227		100		155		100

										Yes		1		0				0		0		1		1				1		0		0		0

										Total		431		100				248		100		183		100				228		100		155		100

		-		As part of your military experience, did you receive combat pay, hostile fire pay, or imminent danger pay?
(Note: Item appeared only in the online instrument.)		cvetpay***				No		1		100				0		0		1		100				1		100		0		0

										Yes		0		0				0		0		0		0				0		0		0		0

										Total		1		100				0		0		1		100				1		100		0		0

		29.		Are you an international student or foreign national?		cinterna				No		416		96				240		96		176		96				221		97		146		95

										Yes		16		4				9		4		7		4				8		3		7		5

										Total		432		100				249		100		183		100				229		100		153		100

		30.		What is your racial or ethnic identification? 
(Select only one.)		crace				American Indian or other Native American		3		1				2		1		1		1				1		0		0		0

										Asian, Asian American, or Pacific Islander		128		29				73		29		55		30				60		26		55		35

										Black or African American		22		5				13		5		9		5				12		5		7		5

										White (non-Hispanic)		70		16				33		13		37		20				22		10		45		29

										Mexican or Mexican American		123		28				76		30		47		26				96		42		16		10

										Puerto Rican		0		0				0		0		0		0				0		0		0		0

										Other Hispanic or Latino		39		9				25		10		14		8				24		10		6		4

										Multiracial		26		6				17		7		9		5				7		3		13		8

										Other		10		2				3		1		7		4				4		2		5		3

										I prefer not to respond		13		3				8		3		5		3				3		1		8		5

										Total		434		100				250		100		184		100				229		100		155		100

		31. Please indicate whether your parents completed a 4-year college degree.

		a.		Mother (or guardian)		cmothred				Did not complete 4-year degree		283		65				172		69		111		60				229		100		39		25

										Completed 4-year degree		121		28				64		26		57		31				0		0		116		75

										Do not know		29		7				13		5		16		9				0		0		0		0

										Total		433		100				249		100		184		100				229		100		155		100

		b.		Father (or guardian)		cfathred				Did not complete 4-year degree		263		61				163		65		100		55				229		100		32		21

										Completed 4-year degree		126		29				64		26		62		34				0		0		123		79

										Do not know		43		10				22		9		21		11				0		0		0		0

										Total		432		100				249		100		183		100				229		100		155		100

		32.		How far is your home from this college?		cdistanc				20 miles or less		13		3				9		4		4		2				7		3		2		1

										21-50 miles		42		10				21		8		21		11				27		12		9		6

										51-100 miles		58		13				32		13		26		14				33		14		23		15

										101-200 miles		132		30				68		27		64		35				63		28		60		39

										201-400 miles		139		32				85		34		54		29				69		30		48		31

										More than 400 miles		50		12				35		14		15		8				30		13		13		8

										Total		434		100				250		100		184		100				229		100		155		100
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												Interpreting the Mean Scale Scores 
and Selected Student Comparisons

				Scale						Variable Name						Institution-Level						Selected Student Comparisons

				The BCSSE scale appears in the left column of the report.						The variable name of the scale as it appears in the data file and codebook.						Results for each item for the institution overall.						Results for each item by gender and first-generation status.

				Mean						Statistical Significance												Effect Size

				The unweighted scale mean is reported overall for the institution, as well as by gender and first-generation status						Items with mean differences that are larger than would be expected by chance alone are noted with one, two, or three asterisks, referring to three significance levels (p<.05, p< .01, and p<.001). The smaller the significance level, the smaller the likelihood that the difference is due to chance. Statistical significance does not guarantee the result is substantive or important. Large sample sizes tend to generate more statistically significant results even though the magnitude of mean differences may be inconsequential. It is recommended to consult effect sizes to judge the practical meaning of the results.												Effect size indicates the "practical significance" of the mean difference. It is calculated by dividing the mean difference by the pooled standard deviation. In practice, an effect size of .2 is often considered small, .5 moderate, and .8 large.



BCSSE Scales

a

Variable

Mean

SD

N

Female

Male

Sig

b

Effect size

c

FG

Non-FG

Sig

b

Effect size

c

High School Academic Engagement (HSE)

Engagement in educationally relevant

behaviors during the last year of high school.

Means

Means

All Students

Tests of mean

differences

Tests of mean

differences

5.28

.03

***

5.04

5.47

NSSEville State University

Gender Comparisons

First-Generation

d

Comparisons

5.31

.32

5.32

HS_acad

798

1.36



Means

						BCSSE 2010 Mean Scale Scores and Selected Student Comparisons

						University of California-Merced

														Gender Comparisons										First-Generationd Comparisons

														Means				Tests of mean differences						Means				Tests of mean differences

						All Students

		BCSSE Scalesa		Variable		Mean		SD		N				Female		Male		Sigb		Effect sizec				FG		Non-FG		Sigb		Effect sizec

		High School Academic Engagement (HSE)		HS_acad		5.98		1.42		473				6.12		5.78		*		.24				6.06		5.86				.14

		Engagement in educationally relevant behaviors during the last year of high school.

		Expected Academic Engagement (EAE)		Exp_acad		6.80		1.66		473				6.94		6.60		*		.21				7.06		6.39		***		.40

		Expected engagement in educationally relevant behaviors during the first year of college.

		Expected Academic Perseverance (EAP)		Acad_per		7.41		1.71		473				7.47		7.33				.08				7.49		7.30				.11

		Student certainty that they will persist in the face of academic adversity.

		Expected Academic Difficulty (EAD)		Acad_dif		5.35		1.82		473				5.30		5.42				-.06				5.44		5.11				.18

		Expected academic difficulty during the first year of college.

		Perceived Academic Preparation (PAP)		Acad_prep		6.98		1.56		473				6.86		7.14				-.18				6.83		7.28		**		-.29

		Student perception of their academic preparation.

		Importance of Campus Environment (ICE)		Imp_env		7.66		1.71		473				7.96		7.25		***		.41				7.76		7.44				.19

		Student-rated importance that the institution provides a challenging and supportive environment.

		a Scale scores are expressed in 0 (minimum) to 10 (maximum) point scales. See the following page for complete scale descriptions and component items.

		b T-test results (2-tailed): * p<.05, ** p<.01, *** p<.001. The smaller the significance level, the less likely that the difference is due to chance.

		c Effect size is the mean difference divided by pooled standard deviation. It indicates the practical significance of the mean difference (effect size .2 is often considered small, .5 is moderate, and .8 is large).

		d First generation is defined as no parent or guardian having graduated with a 4-year college degree.
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														BCSSE 2010 Scale Descriptions

		BCSSE Scales

		The following BCSSE scales were constructed by converting the responses for each item to a 0-10 range. A mean scale score was then calculated for each student. Below is a brief description of each scale with the component BCSSE items in parentheses.

				High School Academic Engagement (HSE)				Engagement in educationally relevant behaviors during the last year of high school.														hreadasg, hwrite5, hwrite5m, hacadpr, hclquest, hclprese, hfacgrad, hclassgr, hoccgrp, hrewropa, hfacidea, hoocidea

				Expected Academic Engagement (EAE)				Expected engagement in educationally relevant behaviors during the first year of college.														cacadpr, cclquest, cclprese, cfacgrad, cclassgr, coccgrp, cfacidea, coocidea

				Expected Academic Perseverance (EAP)				Student certainty that they will persist in the face of academic adversity.														cotherint, cfindinfo, ccourdis, caskinst, cfinish, cstaypos

				Expected Academic Difficulty (EAD)				Expected academic difficulty during the first year of college.														clearnma, cmantime, cgethelp, cintfac

				Perceived Academic Preparation (PAP)				Student perception of their academic preparation.														cgnwrite, cgnspeak, cgnanaly, cgnquant, cgncompt, cgnother, cgninq

				Importance of Campus Environment (ICE)				Student-rated importance that the institution provides a challenging and supportive environment.														cenvscho, cenvsupr, cenvdivr, cenvnaca, cenvsoca, cenveven















VariableScale


Response Options


Count%  Count%Count%Count%Count%


Before attending orientation #REF!2694%00%00%00%00%


While attending orientation 00%00%00%00%00%


After attending orientation 0#REF!00%00%00%00%


N/A, not attending orientation 00%00%00%00%00%


Total00%00%00%00%00%





BCSSE 2008 Frequency Distributions


NSSEville State University


Gender First Generation


a


You are taking this survey: tksrvy


All StudentsFemaleMaleYesNo






Variable


Response OptionsCount%  Count%Count%Count%Count%


Before attending orientation


17112%11014%6010%9724%566%


While attending orientation


1,00970%53166%47177%18645%76983%


After attending orientation


24017%15519%7813%11929%9610%


N/A, not attending orientation


131%101%30%82%51%


Total


1,433100%806100%612100%410100%926100%
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Response OptionsCount%  Count%Count%Count%Count%


Before attending orientation


171121101460109724566


While attending orientation


1,0097053166471771864576983


After attending orientation


24017155197813119299610


N/A, not attending orientation


131101308251


Total


1,433100806100612100410100926100
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October 27, 2010 
 
 
To:  Susan Amussen, Chair – Undergraduate Council 
 
From: Maria Pallavicini, Dean – School of Natural Sciences 
 
Cc: Keith Alley, EVC & Provost 
 Anne Kelley, SACA co-chair  
 Arnold Kim, AMS Program Chair 
 Christopher Viney, VPUE 
 De Acker, Assistant Dean – School of Natural Sciences 
 
Re:  Applied Mathematics Program Review Report 
 
 
I am very pleased that the Undergraduate Program Review Committee recognized the 
outstanding undergraduate program in Applied Mathematics (AMS). The Committee Report 
provided a balanced view of the strengths and challenges of the program, opportunities for the 
future, and recommendations for improvement. 
 
As I described to the Committee members, AMS is one of the best run undergraduate programs 
in the School of Natural Sciences (SNS). I concur with the committee’s assessment that the 
commitment of the mathematics faculty, led by Prof Arnold Kim, to teaching excellence is the 
underpinning of the quality of this program.  
 
I recognize the challenges of offering sufficient upper division courses to the mathematics major, 
particularly with regard to offerings in emphasis tracks. I concur with the committee that the 
oversight for the remedial courses is time consuming, and compromises building further strength 
in the upper division mathematics major course offerings. I note that while the AMS faculty was 
initially enthusiastic about the pedagogy and oversight of the ramp up math course, the 
magnitude of need and high enrollments consumes considerable time and resources.  The AMS 
faculty and I are supportive of moving responsibility for the ramp up math course to College One 
when the Provost is ready to transition it.  
 
I have addressed each of the Committees recommendations separately below. 
 
1a - The AMS should be given more faculty positions: I concur with this position. AMS will be 


recruiting on average one new faculty member each year per the three year plan. 
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1b and 1c - A formal Visiting Assistant and Full Professor/Assistant Professor Program should 


be established: I concur with this recommendation, but also note that the funding for the 
VAPs is from the same source as funding for ladder rank faculty. Thus, while the 
mathematics faculty have the flexibility to recruit VAPs or ladder rank faculty, the reality of 
economic constraints precludes separate VAP positions in addition to the ladder rank 
positions. As constraints ease, I am very supportive of working with the faculty and the 
Provost to build in additional lines for VAPs. 


 
1d - The AMS faculty should strive to add senior level faculty ftes: I fully concur with this 


recommendation. Indeed, senior AMS faculty positions have been available for several 
years, and searches have failed to yield candidates that meet the criteria and philosophy set 
forth by the mathematics faculty. I am very supportive of continuing to have senior fte lines 
available. 


 
2 -  Math 5 should be maintained in its current form of small, highly interactive classes: I agree 


that this is a desirable format for Math 5. However, the magnitude of enrollments in this 
course on the UC Merced campus is such that resource constraints may edge up the numbers 
of students in each class. Ideally pedagogy established by the math faculty should drive 
course sizes. 


 
3 -  I concur that math ladder rank faculty members should be involved in delivery of 


undergraduate courses. The recent addition of an LPSOE has helped in this regard, and as 
the ladder rank AMS faculty increases, there should be opportunities for mathematics 
faculty members to continue to participate in teaching lower division, upper division, and 
graduate courses, per the teaching policy established in the SNS. 


 
4 -  The AMS program should establish a new emphasis track in mathematical analysis: I 


concur. This is important and needs to be balanced with faculty line availability and 
teaching needs. 


 
5 -  Improve communication between AMS faculty and students: The mathematics faculty are highly 


committed to student engagement and success. For the past three years I have directly allocated 
resources to each of the undergraduate programs, based on the number of declared majors, to support 
building of student communities in the discipline, recruitment and retention into the discipline, via 
activities/events that the faculty deem appropriate. I will continue to do so in the future.  


 
6 -  The Program should be provided a dedicated Program Coordinator: During the past three 


years, the school has supported 50% effort of a dedicated individual for the applied math 
program. This year, the SNS will receive funding for a Director of Student Success, who 
will help with assessment and WASC activities for all programs in the School. This 
individual will work closely with the AMS faculty to continue to support excellence in 
assessment of learning and teaching effectiveness. As all of the academic programs increase 
in size with growing enrollments, it is unlikely that one individual will be able to support all 
needs. We will need to move toward more dedicated support for each of the programs with 
large enrollments. 





